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AB STRACT

This study compared. the proficiency level of y.6
students in vriting topic controlled and free writing
English compositions and the extent of difference, if any,
in each aspect of the compositions which iniluded c.ontent,
organizaLion, vocabulary, lanEuage use and nechanics. The

relationship betr,reen each type of test and the Canbridge
Test lras also exanined to confirn the correlation of the
two Lests uith a standardized one. Thirty two 1'1.6

students taking the Arts Program at Satriuithaya School
were randomly selected fron sixteen classes to write tr,ro

conLrolled and Lwo free expository writing composiLions.
The ESL Composition Profile developed
(1981) uas used as a rating scale.

Conm i Lt ee

by Jacobs et a1
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this study can be sunnarized asThe

follows:
f ind ings

」
´ l. There uas a significant difference bet';een the

proficiency level in writing topic controlled conposition
and that in free writing at a confidence level of .05.
The results indicaLed that the prof ic,iency IeveI in free
writing lras significanLly higher than that in the topic
controlled writing in these four aspects : content,
orqanization, vocabulary, and Ianguage use. There was no

significant difference in Lhe aspect of nechanics.

2. There r,ras a significant interrelationship betveen the
controlled vriting test and the CanbridEe Test at the .05
level in every aspect of conpos it ion: content,
organizaLion, vocabulary, language use and mechanics.

The correlation coefficient between the free
writing test and the Canbridge Test uas

at the.05 level in alI aspects of conposition:
orqanization, vocabulary, Ianguage use and

ヽ

一

expos it ory
significant
conLenL,
m e chan ics ,

This study suggests that the M.6 students' writinq
abilitr* could be developed throuqh the oethod of free
vriting. To Leach composition effectively, teachers of
English writing should provide the students opportunities
to write freely as much as possible especially in
expository '*riting. Therefore, this nethod should be

included as an integral part of writing activities in
vriting cou]'ses at Lhe upper secondary level.

,.-
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Rat ionale of the StudY

CHAPTER I

INTRODUCT10N

I,Jriting is a process lre engage in to understand

ourselves and also to make ourselves understood to others
rHunghey et a1: 1983), It is often supposed to be the
most difficult of all language skills in both first and

second languages. Since r^rriting is so iuportant a process'

uhat it is and hou it is developed and evaluated has been

a subject for discussion and debate for centuries.

The emergeDce of the communicative approach in
the teaching of English as a second or foreign latlguage

has among other things led to a questioning of methods

employed in English conposition cl.asses. The traditional
belief that students should undertake controlled and

guided exercises that are designed to lead learners
gradually and systernatically towards free expression
(Byrne : 19?9) is challenged in terns of its efficiency.

ヽ

‐

Ro ot
justification for using controlled conposiLion in the ESL

classroom Iies in the realn of motivat ion. Moreover,

Byrne (1979) staLes that learners have to naster writ,ten
forms of the language and Iearn certain structures. when

learners are sure they understand the nodel perfectly they

make a copy of the nodel conposition. This uilI help

thero Iearn hor.r to write correcLly in English (Baskoff 1971)

Houever, a proposal to replace the traditional
nethods is a suggestion tbat the t'eacher should provide
students an early opportunity Lo find their own "voice"

( 1980 ) points out that the nost inportant

Copyright by Mahidol University
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and becone independent uriters (Hughey et a1 : 1983).

An intricate topic or conplex subiect conLroI, instead
of being helpful, may turn out to be an inhibition (Heaton,

1988 : 148). I{riting according to formula is a "hack
writinE", therefore, the writing class should be a happl
anarchy Eiving students rich opportunities for any kind of
cornposition they need, either for real uses or for self-
expression (Winterovd, 1975). Consequently, it is t.ime for
vriting teachers to take seriously those r,rho create
( Hande I, 1980 ) .

Many studies have focused on franing of topics and

free uriting. Research has been conducted to ensure that
a given topic v;i1I eliciL a writer's besL work and that
Lopics used over tirne in testing situations wilI be

comparable. Such research is also important t.o

instruction, for if particular topic characteristics
cons istent 1y produce better ur it ing, then those
characteristics incorporated into a treatrnent might help
to bring about increased proficiency. Some of the
research on franinE topics are as f oIlor,rs : Greenberg
( 1981), BrosseII ( 1983), Metviner ( 1981), hroodlrorth and

Keech (1980), Kahn and Johannessen (1982 cited in HilIock,
c. 1986). Greenberg t1981) examined the effects of topics
which she differentiated as lov or high cognitive denand

tasks and Low or high experiental demand. However, it is
indicated that the actual differences anong the topics are
ninor. on the other hand, it is indicated that several
studies which use free uriting as a focus of instruction
in their experinenLal treatnents achieved significant gain
in contrast to their control treatments. The following
are sone research projects on free uriting ! Moffett (1968)

Enig (1971), Myers (1983), Gauntlet (1978), Graves (1981

Copyright by Mahidol University
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3

1986), Staton (1982), Hilgers (1981),

Most st,udies of free r,rriting in the f irst. Ianguage

are generated tn part as a reaction against presenLing
specific topics, a practice believed to be inhibiLing.
These include three uriting project studies : Allouay et
al (1979) uith grades 7-72 i\ Writing Proiect, olson and

Distefano (1980) in the colorado I{riting Proiect and

Wagner, ZeneImaI , and Malone - Trout (1981) in the Chicago
lrea 1{r it ing Proi ect

Slnce there has not been any research done irr
Thailand involving comparison of students' proficiencl in
conFosing t,opic controlled and free uriting composition,
it is interest ing to invest igate whether Lhe t.opic
controlled and free uriting methods would have anl'

difference for
not.

u.6 students in EFL composition classes or

As both teaching and test ing are so closely
interrelated, it is virtually inpossible to vork in either
field vithout being constantly concerned with the other
(Heaton   1988=5). Therefore, those resposible for
evaluating the prof icienc!' of students for whom English is
a foreign or second language have felt a need for more

efficient, valid and reliable ua)is of assessing
commun i cat ive ability in writing. It has been

demonst,rated that composition raters can provide reliable
and val id iudgements about the qual ity of students'
uriting (Jacohs et al 1981). Thus, a standardized ratinq
scale or ESL Composition Profile developed by Jacobs et al

t ,1981, viIl be used to evaluate the sLudents' vriting
proficiency.

Copyright by Mahidol University



～

4

Since there has not been any previous study done

in Thai Iand on vriting topic controlled and free
composition by using ESL Composition Profile as a rating
scaIe, the researcher uould like to find out. whether
differences Lretween the liriting proficiency 1evel in
uriting controlled and free cornpositions exist and if they
do, to what extent and in lrhat aspect. The researcher
would also Iike to investigate uhether the composition
test scores from controlled and free writing composition
separately correlaLe wit.h those from t,he M.6 TriaI English
Test conducted by the Supervisory' Unit, Department of
General Education in cooperation with Carnbridge tiniversity,
since this test also purports to measure the wriLing
prof iciency of M.6 students.

Purpose of the Study

Based on the above rationale, this study atternpts
to investigate and conpare the proficiency level of M.6

students in composing topic controlled and free uriting
c onp os it ions.ヘ In this present study, hor,rever, the M.6

Trial Test conducted by Canbridge University is irrcluded
to exanine the relationship betveen the two types of test
and the standardized one.

Research Quest ions

The research questions
seeks to answer are as follows :

that the present study

1. To vhat, extent does the
proficiency Ievel in topic controlled wr

thaL of the free writing and. if it does,

students'writing
it ing differ f rorn

in igh at aspects ?

Copyright by Mahidol University
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2. To uhat extent does the proficiency level in
controlled writing correlate with that of Lhe Canbridge
Trial Test, and if it does, in what aspects ?

3. To what extent does the proficiency level in
free r.rriting correlate with that of the Cambridge Trial
Test, and if it does, in what aspects ?

Hypotheses

1. The proficiency Ievel in writing controlled
composition of lf-6 students at Satriwithaya School is
significantly different fron that in uriting free
conposition in the aspects of content, organization,
vocabulary, Ianguage use and nechanics.

Z. The proficiency level in topic controlled
r-rriting of M.6 students correlates significantly with that
of the l'1.6 Trial English Test conducted by Canbridge
University in the aspects of content, organization,
vocabulary, language use aud nechanics.

3. The uriting proficiency leveI in free uriting
of M.6 students correlates significantly with that of the
M.6 Trial English Test conducted by Canbridge thiversity
in the aspecLs of content, organization, vocabulary,
language use and nechanics.

Signif icance of the Study

1. The study
conposition teachers of
SchooI the direct ion of
in the future.

would demonstrate to Engl ish
M.6 students at Satriwithaya

instruct ional method deve I opm ent

Copyright by Mahidol University
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2. The findings will guide English teachers at
Satrivithaya SchooI to choose valid and reliable rating
scales suitable for their students in order to increase
the effectiveness of their testing.

3. The study uould reveal the vriting proficiency
level of a group of Thai students in both topic controlled
and free wr it ing conposition.

Limitations and the Scope of the Study

1. This study uas conducted in a class of 32

students r,rho had been randooly selected to participate and

uho had tine schedules which nade it feasible for then to
take part in the study.

2. This study ained at conparinE conposition
ability uhich obviously involves expository vritinE tasks
since it calls for Iogical analysis. Besides, the
students are required to denonstrate their ability to use

written discourse effectively to iustify or give reasons.
3. The nain study was done at the end of their

second senester of the 1989-1990 acadenic year in order to
ensure that students have adequate backEround knouledge or
infornation to do the conposition task,

Bas ic Assunpt ions

1. It was assuned that students' age, educational
levels, interest and tine taken in this study affect the
students proficiency leve Is equally.

2. It uas assuned that raters who uere responsible
for the cornposition evaluation did not have bias tosards
students.

Copyright by Mahidol University



Def in it ions of Terns

Writing ProfiCiency

Engl ish Conpos it ion :

3. Control led Wrlting :

4. Free l{r it ing

refers to the sttdents'
total score on 100 point
rat ing scal es. Each

conponenL is ueighted
according to its
approximate i mport anc e

to nritten connun icat ion.
Content (30 points) :

organizat,ion ( 20 points ) :
Vocabulary (20 points) :

Language Use (25 points):
Hechanics (5 po ints ) .

refers to expos itory
wr it inE tasks produced by

the subjects under the
study.

refers to the vriting task
of uhich a part icular
topic uas set by teachers.
There is a range fron
providing a tn (e.g

express ive) and content
to that providing ain only.

refers to topic that
interests students and

not ivates then to
wr i te abouL or g ive
reasons to.

ヘ

1.

０
乙
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5. Subj ec t s

6.  Ratё rs

ref ers to I'1. 6

Satr iii thaya
participate in
b",* produc ing

8

students of
SchooI vho

the study
controlled
expos itoryand f ree

writings.

refers to a native English
Leacher, a Thai teacher
of English and a Thai
with an advanced level of
Eng I ish reading ability.
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CHAPTER I1
REVIEl{ OF RELATED RESEARCH AND LITERATLIRE

This study was designed to investigate and compare

the students' proficiency in composing English expositor.r*

writing under Lopic control and free-uriLing. It uas

necessary to gain background infornation by revieuing
related research. The following is a discussion on

1. I{riting : ILs Place in t.he SyIIabus
?. Uriting : Text Types and Styles
3. Level of 1'lr it. ing
4. Approaches to TeachinE Writing in ESL Classes
5. Evaluat ion of Hriting.

Urit ing : Its Place in the Syllabus.

According to Raines ( 1983 ) , uriting is not a

natural activity, all people have to be taught how to urite'
Moreover, Uhite (1987) also pointed out lrhy writing nerits
a place in the language syllabus. To begin uith, it is
necessary for today's r.rorld both for acadenic and

occupational purposgs. Another reason is that it
reinforces what the Leacher has been teaching.

"I,/riling lends itself to integration with other
activities in the classroom; thus, a reading activity na-v

Iead to discuss ion fron r.rhich a piece of writ ing evolves. "
(I{hite 1987:259) white also states that uriting renains
the cornmonest uay of exanining student perfornance in
EneIish.

"virtually alI putrlic examinations include a

conposition. Furthermore, in the eyes of both parents and
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students, ability to r,rrite nay be associated with evidence

of having learned the language. Consequently' it renains
a key to exanination success. Since parents and students
can see what has been done and uhaL has been achieved'
writing has high face validity." (Uhite 1987)

This implies that the teacher may use writing as a

tesLing device, not necessarily to grade the students but
rather to provide feed-back on vhat the students have

Iearned. In other uords, students' writing can provide

useful evictence of successes and failures in learninE and

the teacher can diagnose individual as well as general
problens on the basis of the r,rritten uork. white (1987 :

260) furLher states that writing is a record by uhich the
writers are iudged by uhoever reads uhat they have uritten'
Since the reader wiII judge the uriters by their style'
the content and the loEic of what they harre written,
writing demands care and thought. Moreover, Raines (1983)

also states that as students vrite, they also have a

chance to go beyond uhat they have iust learned or to
discover a neu r.lay of expressing their ideas. That is to
say there is a close relationship betveen vriting and

thinking.

2. Writing : Text Types and Styles

Writing, according to I{hite (1987), has a nunber
of different forms or types of nessage, lrith associated
conventions. Thus, conventions govern Lhe forn and style
of virtually any text type, fron the infornational note to
the formal report.
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White classified these types into two nain groups'
personal and inst itut ional .

2.7 Personal text types include notes, telegrans,
postcards, personal messages, diaries and Ietters'

2.2 Institutional text types include advertisenents,
instructions, public notices, business letters, catalogues,
forms, abstracts and sunmaries, reports and essays.

Pincas (1982:3) also offers a "Chart of Varieties
of WriLten EngIish" (see Figure 1) uhich gives sone

indication of the vast range of activities for which it is
used : from vrriting for oneself ( vhite classified as

Personal text types), there there are few conventions of
style, to Iargely inpersonal written conmunicaLion where

there are fairly strict fornalities to be observed.
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FiEure 1 : The Chart of varieties of I.lritten English
( Pincas, A. 1982: 3)

Varieties of Written English

ヽ

Ｌ
　
ヽ

PERSONAL PUBLIC

Mcmory aids
a Lists

-shopping
-pa ck i ng
-jobs, etc
-traln times
-rcminders

b Personal
-add resses
-phone nos.
-shop names
-book names
-birthdays, etc

c Note s

-diaries
-recipes, etc

Study aids
Lecture notes
Summiries
New vocabulary
Diary (journal)
Lctters (pcrsonal)

Telegrams
I ntcrpersonaL
Invitations,
condolences,
thanks, birthday cards,
Christmas & Estcr cards,
Valentincs, etc

CENEiAL OCCUPATTONAL

Public signs Classification Spccifica tions
Noticcs Book indexes, record- Engineering plans,
Posters kceping, dictionarjes, computcr proSrammes,
captions recipes, catalogues, etc parent applicarions, etc
Rccordcd committee Minutes Educa I iona I

information Advert isc mcnts All subjects

,l.oun,.-.,. torm-lllllng , -reports, manuals,
.. PassDort, socral -handbooks.I nstruair on(

;;; ;.t;".r securrty' customs' - encyclopaediaso roenutv- cneoues.o l(acelver not ..'I. Nole-tal(rnplnsurance. ollls.Drcsent 6v ooctor, Dollce,, nouse sales. oanK,-wlih Droclucts ^ : eslate agenl-:- r ------- (-omnuter datrDq. etc
-to Iamily, dentlsl, etc
employe'es, APPlications Lcpal

. others LettCrS, & Cher:cler
a i...ii., p,.r.n, rererences . #[H:Ji.:. li?i,Tl.,r.

-in library Lctrcrs (non-Personau: coun Dresentations
-lecture orders, lnqulrles, Sale

-8ame (eg treasure comPlaints, appeals, etc ::.:Tt:-t]"^'-,-
tiunrl' " Dcbatcs ;::;'o';.'.'ffj:';....",,,

Entcrtai nmcn( Spccchcs committee minutes,
Word puzzles, skits, Conventions, public survcvs, stock lisrs,
rcngs, canoonjokcs, meetiDgs, intervicws, ctc invcniories, bills,
Samcs' ctc Noticc Board itcms recciPts, etc
Spccchcs (pcrrcnal) euestionnaircs
Drama Public Information Markct rcsearch, medical,
Thcatre, opcra, film o Tourist ccnsus, etc

(Auto)biography b Banking Advcrtising
Ficlion fin;ludino c. TransPort NcwsPaPer, radio, Tv,
..ii.ri 

. o d Journalrsm postcr. lca0ets,, -spon brochurcs
Poctry and SonSs -h'eadlincs
Mcnus -wcarhcr Jou rna'l lsm

_news Intcrvicws

-science, etc ' t[i:l::". Government --,.-, 
<

. -statutcs 
_Polltlcal

-regularions, crc , *Xil'.jlo" "'
-thcatrc
-book
-rccords

' -film
-concert' etc

へ
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Pincas  (1982  :

1:r

63) lists four najor tradiLional
styles of writing, nanely narrative, description,
exposition and argument. She explains that narrative
represents a sequence of events; description gives an

account of the f eatur.es of thinEs, people and concepLs;

exposition outl,ines and details factual information; and

argument represents one or nore approaches to issues and

problems. She further states that although it is better
to teach these styles separately, nost writing probably
consists of a mixture of two or more of them. For

insLance, acadenic vriting sometimes not only requJ.res

exposit,ion and arguoent but also narrative tto Eive the
order of historical events) and description (of peope in
histor.v or objects in science). Journalisn accommodates

a1l styles : narrative of events, description of people,
places and things, expository articles on scientific or
oLher topical matters, and argunent in letters, editorials
and spec ial articles.

If teachers r,rish t,o give their students the
opportunity to distinguish infornal writing fron the kind
that is intended for strangers or for a wider, unknolrn

audience, as in essays and academic vriting, expository
writing which introduces factual information would be of
use.

2.2. I Expository 1{r it i ng

In order to organize the sentences into a

coherenL rlho1e, the writer can use nany patterns of
development,. fn addition to the four traditional styles
revier,red by Pincas ( 1982,, Longacre ( 1976) also classified
speech notions into four kinds; narrative, procedural,
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expository and hortatory. The first two are organized
along the time sequence uhile the latter two follov
Iogical order. Itthile hortatory is addressee-oriented,
expos itory is subiect-Batter oriented.

According to Oshima and Hoque (1983 : 95), the
purpose of expository r.rriting is to present facts or ideas
by using various techniques of development. Expository
writing is the type nost freguently used in college
courses, English conpositions, physics laboratory reports,
history research papers, essay tests in any subject, aII
of r,rhich caIIs for Iogical analysis. Anong the various
uays to develop an anal.ysis are exanples, conparison,
contrast, definition, cause and effect and logical division.

\{ilkinson (1986) also classifies expository
writing into four types as follows:

Straightf oruard Expos itory

This classification is characterised by more

Eeneralised lrriLing than in narrative or descriptive
categories. The organisation of the writing tends to
require greater intellectual or nental organization. It is
only 'chronological).y or spatially organised when it is
dealinE r,rith subjects that, by their nature, are
generalised. Some writing is very general vith no

enphasis on chronological organization.

2. Specu lative Expos itory

Speculative expository vriting is characterised
by very localised speculation relating to the stimulus
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eaterial. Speculation on uhdt an obiect is' what a

picture or portray or what a poen neans' is very different
from speculation on the meaning of the universe, it is
characterised by subiectivites or questions and generally
perseveres throughout a scr iPt.

Interpretative ExpOsitory

It is tied to the neaning of a picture or poen

and goes beyond nere description of what is seen. It is
not merely a story arising fron a picture. IL is a

definitely stylistic difference usually referring directll'
to the stinulus that gives rise to the interpretation.

Introspective expository

This category lras added to cover those
responses where the Eeneral discussion of the attributes
and characterisLics of a lopic included embedded personal
conment and the exanination of personal responses and

reactions to the topic, introspection being defined in the
sane lray as for earlier catagories.

Britton (1970 cited in Hudelson 1989 : 67)

de I ineates what he cal Ls expos itory or infornat i onal
uriting with a focus on representinE sonething clearly to
a reader. This is writing to EeL thinEs done (Snith 1982).
Berthoff (1981) points out that there are many varying
definitions of expository uriting. This suggests that
one problem associated with expository uriting is hov to
define it. I{hiIe definitions vary, probably many

educators, states Hudelson (1989), would agree that some

of the functions that this kind of writing uould serve are,

＾

一

J.
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for exanple, to present infornation, to nake a series of
points, to sunmarize, to raise question, to ansuer

questions, to present a particular point of view, to
persuade the reader to adopt an idea, to give an opinion
and back it up, and so on.

FIenning
expos itory wr it ing

and Glatthorn (1968 : 125) have defined
as follows :

ハ
．

Exposition is usually more difficult to organize
and to develop than description or narration. In
description you organize your writing around the
person, plaie or obiect you are describing and then
fill in the details. In writing a narrative you

generally f oIlor,r the order in which the event
occurs; this order gives you your basic
organization. In exposition, however, you usually
have to establish your own organization. You have

to organize in your own mind aII the parts of the
process or idea you uant to explain. This means

that you nust rely on your own sense of logic and

order.

In conc lus ion, expos it ory writing nean s

explanation and its prinary function is nerely to explain
and provide clear understanding by giving instruction and

by providing infornation. To nake it clearer, the primary
function of exposition itself is neither to tell a story
or to create vivid pictures for the reader although
narration and description nay both at tines be valuable
techniques of exposition.

‘
∫
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In other llords, expository writing is a style of
paragraph writing. It nay explain or give information,
develop an idea, or expose a fact. It can }ist facts,
discuss abstract ideas, describe sornething or narrate a

series of events. It can interest the readers by

inforning or enLertaining them. The writer nay develop an

expository paragraph by citing one or nore examples, by

giving details, by giving reasons or by explaining through
process analysis. Furthernore, you can use sone other
methods such as analogy, contrast and conparision,
definition, a classification or cause and effect. Any of
these nay appear single or in conbinat,ion, depending on

the writer's particular goal in mind.

1n addition, in school, this kind of uriting is
often associated with content areas such as social studies,
science, and health, shere students may be asked to
sunnarize and/or interpret content naterial, collect and

organize information about a topic, explain steps in an

experiment . or problem, delineate steps taken and results,
state conclusion and speculate as to why cert,ain results
carne out as they did, and take a position and defend it
(Hudelson 1989). The position that content areas nay be

used for second language development is one that has

received considerable attent'ion recently ( Chanot and

o'l.laIIey, 1987; crandaII, 1987; and llohan 1986).

3. Level of wr it inE

Rivers and Tenperley (1978:265) suggest that there
are four stages in writing namely r.'riting down, writiug in
tbe Ianguage, production and expressive writing. (See

Figure 2 for details. )

メ

´

ヽ
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Figure 2 : LeveI of I{riting
(Rivers and TenPerleY 1978:265 )

Stage Nane Goal

II

II]

Hriting down

Uriting in the
l anguage

Product i on

Expressive
r.rr it ing

Learning the convent ions of
the code

Learning the potential of
the code

Pract is ing the construction
of f luent express ive
sentences & paragraphs
Using the code for purposeful
comnunication

:.
IV

Traditionally, Stages I and II and especialLy Stage

II have forned an irnportant part of teaching, since
reinforcenent in uritten f orrn of language presented and

practised orally has been a nuch used type of uriting
activity. Up to date textbooks nake use of Stage II
uriting practice, and typically, the workbooks vhich have

becone a fashionable adjunct to rnain courses incorporate
rlany such exercises. Stage III writing corresponds to
conposition in which tbe learner produces short pieces of
writing consistinE of one or nore paragraphs. such

writing tends to be controlled for content or Ianguage,
and the student is writing for the teacher as part of
learning the language. At its nost advance level, Stage

III uriting shades into Stage IV.

ヽ
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Expressive writing at Stage Iv leveI is a

relatively advanced type of writinE, and typically tends
not to be practised until the student has been learning
the language for several years. Some studenLs never reach
this stage, even in'their native Ianguage. Essentially it
involves students in producing an oriEinal composition of
their oun for a real audience. It cones closest Lo writing
in "the real r,rorld", outside the classroom.

4. Approaches to Teaching Writine in ESL Classes

Since there are as many teachers and teachinE
styles as learners and learning styles, there is no one

anslrer to the question of hor,r to teach writing in ESL

classes. Rairoes (1983) suggests a diagram shoving vhat
writers have to deal with as they produce a piece of
writing. (See FiEure 3. )

Figure 3: Produc■ ng a Piece of Wr■ ting
(Rainles, A. 1983:6)

（
ヽ

ヽ

Producing a Piccc of Writing

SNYTAX
scDlcncc slruclure,
scmcncc boundarics,
srylistic choiccs, ?rc.

CONTENT
rclcvancc,c12rity,

originality,

logic,′ :`

l撻鱗ゝト
THE WRITER'S
PROCESS
getling idcas,

gc:ling startcd,

wrillng draFis,

rcvlsing

pronouns,′
``

MECHANICS ―――ト
handwrlung,
spcll■ ng,

punctua● on,′ :`

ORCANIZAT10N
paragraphs,

10pic and suppori,
cohcsion and unity

▼`
｀`
AUDIENCE
thc rcadcr/s

PURPOSE
thc rcason for wrltlng

WORD CHOICE
vttbulary,
idiom ionc

Clcar, flucut, ead
eff ccrive coo-ouoicatioa

of ideas
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she also points
different features of the
they think wr it ing is
variety of approaches lo
( 1983) classifies then as

.zo

out that as teachers stressed
diagran, coobining theur !,ith how

Iearned, they have developed a

the teaching of writing. Raines

f ol lous :

二
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4.7 The Controlled-to-Free Approach

4.2 The Free Writing Approach
4.3 The Paragraph-Pattern Approach

4.4 The craom ar - Synt ex-organ i zat ion Approach
4,5 The Conmun icat ive Approach
4.6 The Process Approach

The ConLrolled-to-Free Approach

The Controlled-to-Free Approach in writing is r,rhen

students are f irst given sent ence exercises, then
paragraphs to copy or manipulate grannatically by, for
instance, changing questions to statements, present to
past, or plural to singular. Students uork on given
naterial and perform strictly prescribed operations on it
(Kunz and Viscount:, 1973 PauIston, Bratt., Dykstra 7973i.
I.Iith these controlled conpositions, it is relatively easy

for students to write a great deal yet avoid errors. OnIl'
after reaching a high internediate or advanced leveI of
proficiency are students aIIolred to try some free
coltposition in which they express their osn ideas. This
approach, according to Raimes (1983),. stresses three
features of the diagram : gramnar, syntax and nechanics.
This enphasizes accuracy rather tlan fluency.

\-

-
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The Free 1{riting Approach

The enphasis in this approach is that intermediate
Ievel students should put content and fluency first and

noL worry about. forn. once ideas are down on the paEe'

grannatical accuracy, organization and the rest t'rilI
gradually follov. To emphasize fluency even nore' sone

teachers begin nany of their classes by asking students to
write freely on any topic vithout uorrying about grannar

aud spelling for five or ten minutes. As students do this
kind of vriting more and rnore ofLen, however. some find
that putt. ing words down on paper is not so frightening'
aft,er all. concern for "audience" and "content" are seen

as irnportant in this approach, especially since the free
writing often revolves around subiects that students are

interested in, and those subiects then becone the basis
for other writing tasks.

The Paragraph - Pattern Approach

This approach stresses organization. Students

copy paragraphs, analyze the forn of nodel paragraphs, and

imitate nodel passages. They put scranbled sent'ences into
paragraph order, identify Eeneral and specific statenents,
choose or invent an appropriate Lopic sentence, insert or
delete sentences. This approach is based on the principle
that in different cultures people construct and organize
their comnunication with each other in different uays

( Kap Ian : 1966).

.A
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The Grarmar-Syntax-Organization Approach

This approach links the purpose of a piece of
writing Lo the forms that are needed to convey the nessage
(Raimes 1978, Taylor 19?6) so uritinE tasks are devised

thaL lead students to pay attention to organization uhile
they also work on the necessary Erallmar and syntax.
For instance, to urite a clear set of instructions on how

to operate a calculator, the writer needs nore than

the appropriate vocabulary. He needs the simple forms

of verbs; an organizational plan based on chronology;
sequence vords Iike first, then, and perhaps sentence

This approach focuses on not only purpose and

audience but also on hou to begin and hou to organize the

i structure I ike "t{hen, . . , . . then Students thus see

the connection betueen what they are tri.'ing to vrite and

uhat they need to write

The Connun icat ive Approach

The Communicative Approach stresses the purpose of
a piece of writing and the audience for it. Johnson and

l.IorroE ( 1981) said that "writers do their best when

writing is truly a communicative act vith a writer
vriting for a real reader". Teachers usinE the
connunicative approach, therefore, have extended the
readership from other students in the class to readers
outside the classroour, providing student writers with a

context in which to select appropriate content, IanEuage

and level of fornal ity.

The Process approach
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task. In this approach, student trriters need to realize
that what they first r.rrite dor,rn is a setting out of the

first ideas, a draft. Students who are given the tine for
the process to work, along uith the appropriate feedback

fron readers such as teachers or other students ui11

discover neu ideas, neu sentences and ner.r words as they
plan, urite first drafts and revise what they have uritten
for second drafts.

Then the writing process becomes a process of
discovery for the students : discovery of nev ideas and

neu Ianguage forms to express those ideas (Taylor : 1981).

In conclusion it should be stated that all the
approaches mentioned, overlap. There is no one teacher
who is so devoted to one approach as to exclude aII the
others. A teacher using a connunicative approach or a

process approach wilI still use techniques drawn from

other approaches as students need them, model paraEraphs,
controlled compositions, free writing, and paraEraph

analysis are useful in aIl approaches. This implies there
is no one !,ay to teach writing but nany uays.

Research on Franing of Topics and Free Writing

Franing of Top i cs

Metviner (1981) investigated uhat she caIled
"rhetorically based" and "rhetorically deficient" topics.
Ninth-graders were asked in the first assignnent to write
an opinion paper on the use of drugs to the school
nesspaper for possible publication. For the "rhetorically
deficient" topic, students were asked to urite on the sane
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topic but they had to subnit it to a teacher for a grade.

The second assignnent r,ras thought to be rhetorically
deficient because it was for a teacher and for a grade.

Houever, in this case the rhetorically deficient
assignment proved to be more effective (p<.001).

Presunably, for the ninth graders in this study leachers
sere realistic audiences and grades uere their purposes.

Brossell (1983) tested the effects of topic which

he varied by "information 1oad". The louest infornation
consisted of a brief phrase, e.g," violence in the schools".
The highest level consisted of a paragraph vhich provided
a fictional situation tnenbership in a school council at a

tine when the incidence of violence had increased) and

somer,rhat clearer purpose (a personal opinion about the
cause of school violence). The "moderate infornat ion
Ioad" topic informed the writer about the increase in
violence in schools and caIIed for a personal opinioir
essay about tbe causes of the increases.

BrosseII experinented with six topics, each with
three versions which tuenty college seniors lrrote on for a

total of 360 essays. He found no significanL differences
among the s ix top ics . I'lore inportant, he found no

significant differences anong the levels of infornation
load, or rhetorical context.

Wooduorth and Keech (1980), uorking with ninth and

eleventh grades, also tested topics differentiated by

rhetorical context. In each assignnent, students lrere
directed "to think of an experience in vhich they did
something for the first tine". In the first version
students lrere asked sinply to describe the experience of

ベ

´
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writing a story, a iournal entry or any other foro. The

second version specified an inaginary audience: "Inagine
you are writing this description for someone who is about
to experience the activity for the first time". The third
version specified a real audience: "1{rite about this
experience for a particular person (brother, sister,
friend, etc.l sho has noL such an experience.....Sonetime
betueen rrolr and Christnas, after thii paper has been

returned to you, plan to deliver your paper to your reader
so that he or she may repond" (p. 63,. In addition, the
writers uere asked to identify their readers on the back
of their papers. The authors do not indicate that sinilar
assurances uere given the writers of the first and second
versions. Despite this added personal encouragement,
houever, the ratings of the third-version paper were not
significantly different fron those of the first and second
versions. The third version had the highest nean rating,
but the first version uith no specification of rhetorical
context uas better than the second with its inaginery
audience. One wonders whether the nore heavily specific
topic would have fared Iess r.relI (as in the Brossell study )

had the teacher not paid special attention to the
students writing on it.

.Over the several studies reviewed even extensive
variations in the franing of topics, particularly in the
specification of rhetorical situations, resulted in no

signif icant diff erences.

Free Writing

Free writin6 is videly approved by authorities as

a neans not only of thinking throuh ideas but of enhancing
creativity and increasing skill in r,rriting.

ヽ
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' uoffett ( 1968) and Enig ( 19?1) suggest, that free
\.'riting increases verbal fluency and provides a neans of
gathering material. Many hold that free writing is the
means to iliscover neu ideas.

Myers (1983:28), states that proponents of this
pedagogy teach students "to use writing as a neans of self-
discovery, not iust a means of comnunicating something to
soDeone else. Therefore, students are .given extensive
practice in free uriting, siurply filling a page in order
to learn hou r.rriting helps then discover vhat they knou,
what they do not know, and in fact what they vant to write
about " .

Gaurrtlett (1978.29 ) says that "as nuch free
writing as possible should be aIlowed". Free vriting is
usually carried out in daily journal uriting. Students
should practise free writing two or three times per week.

Most studies of free uriting, however, generated a
response against presenting specific topic, a practice
be l ieved to be inhibiting.

Staton

Craves (1981 cited in HiIlocks, C. 1986) and
( 1982:73) both argue that presenting topics

deprives students of the "right" to generate and develop
the ir own ideas . Staton wr i'tes, " It shou Id be no

surprise that college students and adults often find it
difficult to urite uhen theiy are not told shat to priLe
about. They have not only had little practice in a

crucial conponent of the writing process but have cone

to believe that they are not able to choose their own

topic, or to vrite about personally meaningful experiences
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in an interesting and effective vay". It is assumed Lhat
free writ,ing ui11 provide not only practice in choosing
topic but the incentive and practice necessay to write in
effect ive and interesting uays.

Most of the siudies using free writing also
include frequent peer feedback and revision or drafting,
usually vith the latter follouing peer feedback.

Several st,udies which used free uriting as a focus
of instruction in their experinental treatments achieved
significant gains in contrast to their control treatnents.
These include three writing proiect studies (cited in
HilIocks, 1986) : Allovay, et a] (1979) with grades
7-L? in the Nev Jersey Irtriting Project; Olson and

DiStefano (1980) wiLh grades 7-9 in the Colorado Writ.ing
Proiect ; and l{agner, Zeroelnan, and Malone - Trout (1981)

uith grades 1-12 in the Chicago Area Writing Proiect, In
addition, Vienke (1981) lrith Erade 6, Hilgers (1981), and

Cunnings ( 1981) with college freshnen shosed significant
gains for free uriting treatnents. Neither Hilgers nor
CumninES used a pretest of uriting, houever. of these
studies the largest effect sizes are those for the
experinenlal groups in Olson and DiStefano (1980) and

Wienke (1981), as indicated in AppeDdix A.

A fairly Iarge nunber of studies report no

siEnificant differences in the quality of writing between

experinental groups using free uriting and peer feedback
and their control groups. These include Arthur (1981)

uith grade 3, canong (1975) with grade 9, cauntlett (1978)

with grades LO-72, and v.A Adans (1986) uith grade 12.
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In addition, several studies using free uriting at
the college freshnan leveI shou no significant differences
in  quality  of  lriting

Delancy  (1980),  Dreussi

(1974),  Reynolds (1981),

and Faigley (1981).

: Baden (1974), Davis  (1979),

(1976),  Fox  (1979),  Nor口 ood

」.Po Walker (1974) and  Witte

ヽ

Evaluat ion of ,l,Jrit ing

The inportance of the conposition test

A conposition test has nany uses, ranging from
naking assessnents for decisions about entry to a school
prograrn to gathering tesL data for research into the
nature of Ianguage. A single testing situation Day serve
multiple purposes, Admission or proficiency testing, for
example, frequently provides information used for
prediction (of hov uell a writer vill perform in an

academic proEram), for placenent ( in appropriate English
classes), and for diagnosis (to guide planning of
instructional activities). Progran directors nust make

decis ions about vhether to require students to take
certain courses in the curriculun or to exempt then fron
requirements. Or they nay need to certify that students
have attained a necessary level of writing proficiency or
that students are ready for the next level in an

instructional program (Jacobs et aI 1981).

Frequently, classroom teachers Bay test composition
to diagnose learners's needs, neasure gror,uth at the end of
an instructional sequence, provide feedback to focus the
Iearning effects of students-writers and to evaluate the
efficiency of certain teaching nethods or techniques.
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Jacobs et aI t1981) further state that conposition tests
are often the basis on which teachers assign Erades to
students. Besides, all participants in each stage of the
testing progran should understand clearly the aim of a

test so that it can effectively serve the purposes for uhich
it is intended.

Approaches to Coulposition Evaluation

There are tr,ro basic approaches to conposition
evaluation, holistic scoring and frequency-count narking.

Holistic Scoring

According to a classification by Cooper (1977=4),

"HoIistic neans any procedure uhich stops short of
enunerating linguistic, rhetorical, or informatior,al
features of a piece of writing. "

Cooper also classifies holistic nethods as essay
scales, analytic scales, dichotonous scales, feature
analysis, prinary trait scoring, general lnpression and
"center of Eravity respcrrse". Therefore, his classification
includes nethod ranging fron conpletely unsLructured
(totally impressioDistic) to seni structured (with certain
f eatui'es or criteria to Euide the reader). Cooper further
points out even in most "general impression" evaluations
readers rnay folIow certain "rubrics" or key-uord reminders
of the nore detailed criteria which they have developed
and agree upon during an intensive training session prior
to the evaluation. Fron this, Cooper concludes that we

might assume these impressionistic readers are using an
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inpl ic it, rather
qualities to gu ide

than exp I ic it, l ist
their judgements.

of f eatures Or

According to Jacobs

count narking, readers tal lY
in the conposition, such as:
clauses, T-units (clasiified
main clause plus whatever

noun cfauses are attached to
main clause), cihes ive

Frequency― count Marking

et aI ( 1981), in frequency -
or enunerate certain e L enent s

the nunber of type of words,

by Hunt (1977 -- 93) as a .single
other subordinate clauses or

, or embedded within t,hat orre

devices, rnisspel]ed words,

misplaced connas, or sentence errors

The frequency-count marking nethod, state Jacobs

et at ( 1981), is highly obiective ( little ju<igment is
involved, only counting or listing of certain occurrances)
and therefore also hiehly reliable : not so certain is its
validity, hovever, because a conposition evaluaLed by a

frequency-count method has been iudged not, for its
comnunicative effect, but for its number or kinds oi
elenents.

A nunber of researchers have provided enrpirical
evidence that such counting methods do not predict very

accurately teachers' intuitive judgements of the quality
of student writing (l'leIIon 1969; Jurgens and Griffin 1970;

Dilworth et aI 1978; NoId and Freednan, 1977; EvoIa et aI
1980).

on the other hand, holistic evaluation is far more

subjective, depending on the inpressions formed by the
readers. oIIer (19?9 cited in Jacobs et al 1981:29) has

うヽ
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noted that hol ist ic evaluat ion can be cons idered
strength rather than a weakness of the approach.

It has Iong been supposed that subjective ratings
vere less accurate than more obiective scoring
nethods. Hor^'ever, as lle have seen repeatedly,
subiective iudgements are indispensable in
decisions concerning whether a Hriter has expressed
vell his int,ended neaning and, of course, in
deternining what that int.ended meaning is. There
is no escape from subiective iudgenent in Lhe

interpretation of normal expression in a natural
I angu age .

Host of the studies cited in Jacobs et al (1981 :

28): Britton et al, 1975; Diederich, 1974; Finlayson, 1951;
Flahive and Snou, 1980; Follnan and Anderson, 1967;
Freedman, 1981.cited in Jacobs et a1 1981; codshalk eL al,
1966 cited in Jacobs et aI 1981; Hogan, 1977; Hoslemi
1975; and Mullen, 1977 vere based on holistic evaluation
of one type or another, and all of these studies obtained
reader reliabilities in the nrid - to high eighties or
nineties. As Cooper (1977:3) puts it, "holistic
evaluation by a hunan respondent gets us closer to vhat is
essential in connunication than frequency counts do". He

continued :

Holistic evaluation is usually guided by a

holistic scoring guide uhich describes each

feature and identifies high, niddle, and I oru

quality Ievel for each feature.
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To identify quality levels for each feature, the

ESL cornposition Profile has been developed t,o guide

readers in conducting holistic evaluations of ESL

conpositions. UnIike sone holistic evaluations, state
Jacobs et al (1981:31), in uhich readers base their
judgenents on a simple first impression of the quality of
a composition, readers using the PROFILE in effect do five
holistic evaluations of the sane conposition, each from a

slightly different perspective on the uhole' This is an

inportant difference since readers sonetimes tend to value
only one aspecL of a conposition when using a purely
inpresSionistic approach, yet it is only lhrough a

wr iter' s successful product ion, integration and

synchronizatiorr of all the conponent parts of a

composition that an effective whole is created. The ESL

Conposition Profile asks the readers to peer at the
conposition through as nany windous as possible in
arriving at their iudgements of quality.

fn conclusion, the EsL Composition Profile is
intended to be a convenient Euide not only to help the
readers get a comnon standard for iudging the quality of
the r,rriting but to ensure that the evaluation does indeed

assess the connunicative effect of each conposit ion.

A
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CHAPTER III

METHODOLOGY

The  design  and  procedure used in this study are

discussed in  five  sections : the  salllp l ing of  subjects,

the  ■nstrument,  the  scor■ ng  and rating  procedure, the

collection of data and data analysis.

1.  Subjects and Salllpling Procedure

Thirty - tvo M.6 students taking the Arts Progran
at Satriuithaya School were selected by the nethod of
sinple random sanpling from sixteen classes in H.G leveI.
The reason for selecting one class as the subiects uas

that alI subiects attending the sane class or progran
had the same educational background and knowledge which
uas one of the variables of this study. Thus, the
educational background variable was controlled.

In addition, the subiects fron the sane class and
progran had the same tine available to participate in this
conparative study. Prior to this study, these subjecls
uere also given the "M.6 TriaI English Test" adrninistered
by the Advisory Unit, Departnent of General Education in
coorporation uith Cambridge University. Their obtained
scores and their English grade point averages are shown in
Appendix B.

The Instrunent

ヘ

ヽ

2.

The inst runen L

present study cons ists
tr,ro of Ehich are topic

used by the researcher for the
of four cooposition writing tasks,
controlled conposition writ ing tests

23139 lo。11'5針
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and the olher tvo are free r.rriting composition tests.
They are as follous :

Topic controlled r,rriting tests : They consist
'of tr,ro iests. In the first test, students are
asked to justify or give reasons on the scope

of contents provided by the teacher or
researcher. In other words, the aim or purpose
and contents are given by the teacher, In the
second test only the ain or purpose is
controlled.
ass ignnents:

Dev e Iop a ureauingf ul paragraph of about
120-150 words by supporting with reasons or
ideas : There are three disadvantages to bus
travel : slovness, disconfort and danger,
(The purpose and contents are controlled. I

Develop a meaningful paragraph of about 120-150
vords on the follouing topic : If you uere a

national leader, what suggestions would you

make to so lve the po I luL ion problens in
Bangkok ?

(Only purpose is given. )

Free vriting tests conprise of two tests on

the same topic. Students are free to write
about anything that interests them. That is
anything that inpresses then, is familiar to
them or notivates thento urite about or give
reasons Lo. The topics are as follows :

I{rite a paragraph of about 120-150 words giving
suggestions or ideas on any topic that you

are interested in.

The following are the topic

:

a.

b.

2-
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b Iirite a paragraph of about 120-150 uords
giving suggestions or ideas on any topic that
interesLs you.

０
、　
′

In constructing the conposition
considerations Here stressed. They are :

tests, tpo

what Lype of topic is understandable and neaningful ?

I nport ant cr it er i a of creat ing m ean lngf u 1 and

understandable topics were considered before conducting
conposition tests. Fron nany studies, it is suggested
that good and meaningful t.opics should not be complex.
They should be appropriate to students in ter:rus of their
educational 1eve1s, interesl, and cultural background.
Besides, they should be faniliar to' students (curry : 1955,

Heaton : 1988, Hughe5 : 1983, -Tacobs et al ; 1981).

Hhat mode or'f orn is desirable ?

Since the researcher's purpose is to investigate
the student's ability in self-expressing, explaining and

solving problens when writing a free conposition, the
stud.ent should express his or her ability through the forn
of justification or giving reasons rather than describing
an accident, etc. Therefore, an expository conposition
task is requ ired.

Scor■ ng and Rating Procedure

Criteria in Scoring

The scoring procedure enployed in this study, both
the pilot and the main study, lras an accepLable

ヽ

・

A:

ヘ

■n

2.
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scoring nethod, as suggested by Jacobs et al ( 1981) '

Follouing a classification of holistic evaluation bv

Cooper (!g77\, Jacobs et a1 have developed "PROFILE" to
guide readers or raters in conducting holistic evaluation

of ESL compositions. It is intended to be a convenienL

guide for test planners in establishing criteria to focus

raters ' attention on significant aspects of the

compositions and setting a common standard for iudging the
quality of writing. Furthernore, the ESL Composition

Profile rras taken as a part of the Hichigan Test Battery
and ToEFL in 1978 and 1979 as shown in Appendix C.

Fo] Ior^ring is the roain f eature of Lhe prof i Ie. 1t

contained five component scales, each focusing on an

imporLant aspect of composition and each veighted according

to its appropriate importance for written connunication :

content (30 points) : organization (20 poinls), vocabulary
(20 points ) , language use (25 points ) and nechanics
( 5 points ) . The total ueighting for each component is
further broken doun into nunerical raDges that correspond

to four mastery levels : excellent to very good' good to
average, fair to poor and vel:y poor. These levels are

characterized and differentiated by key - vord descriptors
uhich serve as reminders of specific criteria for excellence
and of larger concepts in conposition; the descriptors thus

serve to focus attention on significant aspects of a

composition vhich affect the degree to uhich a writer
succeeds (or fails) in the conmunicative effort. The

deLails of the ESL Coroposition Profile are shown on the
next page.

ヽ

ヽヽ

、

ハ
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ESL COIIPOSIT10N PROFILE

DATE TOPIC
ミ
　
´

coIIIENTS

SCORE LE1TL CRITIRIA

へ

ヽ

CONTETI

30-27 EICELLEIT T0 YERY GOO!: hoviedgea]Ie o subsLarLive o

tborough developlelt of thesis o relevant to assigled

toPic

26-22 GOOD T0 A\tsRAGX: sole houledge of subject o adequaLe

range o lbited developrent of thesis o lostly

reIeYaDt to topic, but lacks detail

21-1T IAIR To PoOR: lirited borledge ol subject o litile

subsLalce o iladequate developlelt of Lopic

16-13 YEPY PooP: does not sbos horledge of subject o non-

slbstantive o not pertinenL o 0B not elough to

eYahate

5

ONGAT I ZAT IO}I

20-18 EXCELLEXT TO YERY G0OD: fluelt expressiol o ideas

cleary stated/ supported o succinct o vell-orgalized

o logical sequelcilg o cohesive

1?-11 G00D TO AVIRAGE: solechat choppy o loosely orgalized

bub lain ideas staad out o lilited slplort o logical

but incolPlete sequencing

13-10 IAIR T0 PooR: lol-flIent o ideas confused or discol-

lecLed o }acks logical sequencing ald developlent

9-? YERY IooP: does not colnulicate o lo organization o

0R lot enougl to evaluate

ぺ
・
´
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DATE TOPIC

ミ
SCORE LEVEL CRITERIA comNTs

YOCABIILAXY

20-18 EXCEILENT T0 ITIY c00D: sophisticated range o effective

rord/idioD choice ard usage o yord forl lastery o

appropriate register

L7-L4 c00D T0 liERlcE: adequaLe range o occasional errors of

uord/idion forl, choice, usage blt neanilg lot
obscured

13-10 FAIR T0 P00R: linited ralge o frequelt errors of lord/

idiol forl, cboice, usage o nealing confused or

obscured

9-? VERY ?00R: essertially Lranslation o little horledge

of llglish vocabulary, idiols, rord forl o 0R. lot
enough Lo evallate

ヽ

LAICUIGX USE

25-22 EXCXLIE}IT T0 I'EBY G00!: effectiye corplex corstructior

o fev errors of agreelent, tense, nunber, rord order/

function, articles, pronouDs, prepositions

21-18 c00D T0 AYERAGE 3 effective but silple colstrucLions o

rilor problels in colplex constructiols o seyeral

errors of agreenenL, telse, lrlber, vord order/

fuactiol, articles, pronorrs, prepositiols but leaaing

seldol obscured

77-11 IAIP T0 P00B: lajor problels il silple/conplex con-

structions o frequent errors of legaLion, agreelent,

telse, nurber, rord order/function, articles, pro-

nouns, prepositiols and/or fraglenLs, run-ons, dele-

tiols o neaniDg colfused or obscured
J*
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DATE TOPIC

SCORE   LEVEL   CRITERIA COIHENTS

10-5 YERY P00R: virtually Do Dastery of serterce cotrstrtrc-

tion rules o dolinated by errors o does not colnlni-

cate o 0P lot enougb to evahate

ミ

TECBA}I I CS

5 EXCXLIEIIT T0 'lT[Y c00D: delolstrates lastery of con-

ventions o fev errors of spelling, punctuation,

capitalizatiol, paragraphilg

1 G00D T0 AYEBAGE: occasiolal errors of spelling,

pnlctratiol, capitalization, paragraphiag but leal ilg

not obscured

3 IAIR T0 P00P: freqrent errors of spellilg, punctua-

tion, capitalizaLiol, laragralbing o poor handvriLing

o leaning confused or obscured

2 YEBY P00R: no lasLery of conventions o dolilated by

errots of spellilg, pulctlatiol, capitalization, para-

graphing o bandvriting illegible o 0R trot enough to

evahate

TOTAL SCORE     READER   C01lENTS

へ
´
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. Jacobs et al ( 1981:105) suggest the following
step for deternining a conposition profile.

"In order to develop consistency in interpreting
and applying the Profile Standards and Criteria, the main

steps for deternining a composition profile are sunnarized
be Iow:

L. In the appropriate space at the top of t,he Profile
write stuclent and paper identification information :

st.udent name or code number, topic and date.

2. Read the conposition quickly for an overall first
inpressioD, paying particular attention to the nessage
shich the vriter is trying to get across. Trust your
i udgement,

KEY QUESTION : ATE thc
apparent, appropriately sequenced

to convey a conplete picture ?

wr iter' s ideas readily
and adequately dev e l oped

公

・ 3. In the content and organization conponents of the
profile, find the descriptors that best describe the
writer's success in delivering a nessage. Deternine a
score for each conponent to reflect these descriptors and

record the scores in the space provided on the profile.

4. Quickly reread the composition and record scores in
the renain ing three conponents after ident ify ing the
appropriate criteria descriptors.

Copyright by Mahidol University



KEY QUESTION

effective than or ig inal
and nechanical elements
intended nessage w i Lhout

: rs the
Iy thought ?

uork effect
distort ion

47

uriter rDore or Iess
Do the syntact ical

ive Iy to convey the
or }oss of neaning ?

5. Sun the f
record under

ive evaluation scores
TOTAL.

fron the components and

6. llrite reader infornation (initial or code nunber)
necessary, nake class ify ing connent".

B: Testing Adrn in i st rat i on

Since Diederich, 1974; cooper, 1977; Harris 1969;

Heaton, 1988 suggest that two carefully forrnulated writing
tasks are probably sufficient for nost testing situations,
four composition tests conprising of two control-led
writing and two free r^rriting tasks lrere administered by

the researcher. Thirty Lvo M, 6 students selected by

sinple randon sanpling lrere asked to write each

composition every ueek in February 1990.

To ensure that test conditions and procedures will
enable each student to do his or her best, the researcher
nade every atteropt to set the test day, tirne and

conditions so as to provide the opportunity for students to
denonstrate their proficiency. Since this test llas
adninistered four times throughout Lhe month, the
researcher tried as far as possible to provide the same

scheduling and tining, and conditions for each student.
This test vas adninistered every Thursday in the Iast
period when sLudents lrere free fron class.

If

ヽ

ミ

ヽ

〕
´
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once the subiects had been given each conposition
test, they were told to read the instructions thoroughly
and alloved to ask any question regarding it before
starting to r.rork in order to nake sure that they clearly
understood the instructions. Each subject was tested
twice on the controlled vriting and twice again for free
vriting. In the first week, they had to vriLe the
controlled writing composition of vhich the purpose and

contents were given by the researcher. In the second ueek,

the free r,rriting assignnent lras conducted. Later, the
controlled writing test r+hich focused on aim or purpose

was administered. In the fourth ueek, students were aske<l

to write a lree composition. Each test Iasted about fiftl'
minutes. The testing adninist'ration schedule is shown in
TabIe 1.

TABLE l

The Testing Administration Schedule

Rating  Procedu re

、ミ
ヽ

ヽ

ヽ

Each rater evaluated 728

tasks fron 32 students
selected, and rated then

pieces of wr it ing
uho lJe re randon ly
according to their

DATE TIME TYPE OF TEST

l FEB 1990

8 FEB 1990

15 FEB 1990

22 FEB 1990

14.20-15.10

14.20-15.10

14.20-15.10

14.20-15.10

CONTROLLED WRITING I

FREE WRITING I

CONTROLLED WRITING II

FREE WRITING II

1.
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various leveIs of r.rriting proficiency. (Sanples
of rating scores are shown in Appendlx D. )

Three raters r,rere chosen from the pilot sLudy
to conduct the tests in the nain study because
one of them is a native speaker, another is an
experienced teacher and the other is a Thai
rater vith an advanced IeveI of English
reading abi l i ty.

The Co I lect ion of Data

The First Pi }ot

The tests and the rating scafe r;ere initially
piloted lrith seven M.6 students in November 19g9 in ord.er
to :

1.

4.\-:

clarify the instructions
assess the diff iculty of
f ind out the inter-rater
find out the time needed

of the test
the t est
rel iabi I ity
for adn in i st rat i on.

The Second Pilot

The test and raLing scale riere then piloted uith
another seven lI.6 students. The subjects uere first tested
in writing composition both in controlled and free writing.
Then Lhey uere tested with the "M.6 Trial English Test,, in
January, 1990, The purpose of this pilot stucly was to
find out the reliability of the rating scale and. to
examine the concurrent valid.ity of this test and the
standardized test adninisLered by the Supervisory Unit and
Carnbr idge Un ivers ity.

4.
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The l.Iain Study

To

an a lys is r.ras

1

writing
folIor.ring
I anguage

ansuer the questions raised in Chapter I, thecarried out to

ヽ

. compare the writing proficiency level incontrolled and free uriLing composition in theaspects : content, organization, vocabulary,
use and mechanics
2.   exanline  whether  the cOntr。

1led writing test
correlated with the M.6 Trial English Test adlllinistered by

the  supervisOry  unit  in  cOoperatiOn with the calllbridge

University   in   the   f。
11。 wing   aspects   :   content,

organizatiOn, vocabulary, language use and Dechanics

3.   invest igate  whether  the  free  writing test

correlated with the M.6 Trial English Test adllinistered by

the  superv■sory  unlt  in  c。 。peration w■ th the callbr■ dge
University in the f。 11。 wing aspects :cOntent, 

。rganization,
VOcabulary, language use and lllechanics.

Analysis Of Dataヽ

Data

(Statistical

p r og r all.

an a 1ys is was

Packages for
carried out by using the SpSS

Soc iaI Sciences ) conputer

To answer the
stat ist i cs uere used.:

research ques t i ons the fol louing

Mean and standard deviation
descript ive statistics of the
T-test ( correlated sanples )

f ind the d.ifference between
uriting tasks.

were used Lo give
tests.
lras computed to
the two types of

5.

^

2.
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PearsOn   PrOduct _ Moment   cOrrelat iOn   was

Conlpute the inter_rater reliability.

,ヽ

´ 、

3.
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CHAPTER IV
{: FINDINGS

rn order to investigate and compare the students,proficiency in composing EngLish expositorl.- writing undertop ic contro l led and free
students, written uork , "taing conditions, d.ata fron

ere obtained. This chapterpresents the findings of the data analysis. The findingsare divided into tu,o parts, the findings of the pilotst.udies as ueIl as those of the main study. The researchquestions stated in Chapter One serve to organize thepresentation of the f ind ings.
--)

Part I: The

The purpose of the f irst. pilot study was to :

1,. clarif .y the instructions
2- assess the difficulty of
3. find out the inter_rater
4. find out the time need,ed.

of the test
the test
reliability
for adninistration

It lras found that the instructions given wereclear and concise enough for the .students to understand.Uoreover, each test lras not too d.ifficult for the studentsto finish in a period of fifty ninutes. This r.ras becausethe tests present topics about vhich these students havesome background knor,rledge. In addition, the results shout.hat t.he nean values of the four pieces of uriting fromLhe three raters boLh in topic conLrolled and free writingL'ere quite high. The total score of each test fron the

First Pilot

/,
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three raters
stat ist ics of

WaS  60o.   Table

the pi10t study.

47

gives the descripLive

The First pilot
And

TABLE 2

Mean scores Of controlled

Free Wr■ ting

Test Type No. of Case I'lean St andard Dev i at i on

Controlled I,i riting
Free Uriting

386.5714

420.ooo0

48.19o

35.o33
tミ

`ヽ

In order to find cOrrelatiOns bet●
een the twO Thai

raters  and  an English native speaker, a PearsOn Product―

Molnent cOrrelatiOn was applied tO the tvO types Of vriting:

topic  cOntr。 1led  and  free expOs■ tOry  wr■ ting rated by
the  three  raters.   Table 3  presents  the  correlat iOn
coeffic■ ents Of the three raters.

TABLE 3
The First Pi10t inter― rater Reliability fOr contr01led and

Free Writing

7. Native speaker
2. Thai rater 1

3, Thai rater z

1.00o .745*

1.00o

.389

.480

1.Ooo

ス

* p く 05

７

　

７
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In terns of the 1eve1 of agreenent across raters,it rras found that there
between the English native speaker and the first Tbairater (r =.245). This was probably due to the fact thatboth of then were teachers of English in a second.aryschool. However, such correlation did not, exist betweenthe Xnglish native speaker and the second. Thai rater. Thisindicated that a training session was required in order toobtain greater reliability in the nain study.

´` Since  the  leve1  0f the cOrrelation between the
natiVe English speaker and the second Thai rater was rather

low (r = .389), the cOrrelatiOn cOefficient was calculated

again after the training session tO see whether the inter―

rater reliability illlproved.

Table 4 11lustrates the inter 
― correlatiOns al10ng

the three raters.

TABLE
The Second pilot Inter_rater

for Controlled and

4

Corre 1at ion Coeff ic ients
Free Urit ing

１

　

２

　

３

Nat ive speaker
Thai rates 1

Thai rater z

1.ooo .835*

1.000
.858**

.685*

1.000

八

* p く 05 米半 p く 01
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1n  terllls  of  the agreellent across raters, it vas
fOund  that  there  were  significantly  high  cOrrelatiOn

Coefficients  between  the native speaker and the t,。
 Thairaters.   The  cOrrelatiOn coefficients between the native

Speaker  and  the  first  and secOnd Thai raters were .835

and    .358   respectively.
HOWever,   the   correlation

coefficient  between  the  two  Thai  raters  was ll10derate

(r = .685).

In  order  tO  find out  hOw lluch the profic■ encyleVel  in  cOlnposing tOpic c。
.tr011ed and free writing and

that  Of the  test  adnlinistered by the  supervisory  unit

and cambridge university intercOrrelate, a pearson product_

Molllent cOrrel at ion ,as applied. The cOrrelation cOefficient

was  calculated  f rOlll  the  sum  of  the  scores frOlll five

COlllpOnents   of   each   test
:  content,  Organization,

VOcabulary,  language  use  and  lllechan ics  and the sunl of

the  calnbridge writing Test.
The result shOwed that there

Was a significant correlatiOn in each  type  of test.  The

CorrelatiOn  was  .804  fOr  tOpic controlled and .631 fOr

free writing.

The  significant  cOrrelatiOn cOefficient Obtained
indicated  that the proficiency level of the students when

COlllpOs ing  the  expository priting task was related to the

Standardized  one.   This  llleans  that  those students wh。

Scored  high in the expositOry
writing 口。uld tend to score

high  in  the  calllbridge  Test
and those who scOred 10w in

COlllpOs ing  the  expositOry task would tend to score low in

the  calllbr idge  test  as well.
However, it was fOund that

contrOlled writing was lllore  cOrrelated with the canbridge

Test than the free wr■
t ing cOlllpOs■ t ion.

■

ミ

ヽ
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The Main study

Thi.s section deals
research questions address ed

Of the

ヘ

Hyppthesis one  = The prOficiency level in ,riting

contr01led  cOllpOsitiOn  of  M.6  students at satriwithaya

School  is  significantly  different  f rOlll  that  in  free

writing in the aspects of cOntent, OrganizatiOn, vOcabulary,

languague use and ulechanics.

Finding one

reans  and  standard  deviations were used tO give

descriptive statistics of the test.  In the present study,

the tOtal scOre of each test frOll the three raters was 600.

The results obtained showQ●  that students perforlled better
when  compOsing  free  writ ing  (lll e an = 400.188)while the

nlean scOre Of tOpic cOntrolled writing was 361.9o6.

Research Question 9ne

To what
level in topic
free ruriting and

extent does the
controlled Uriting
if it does in rshat

with  the  rindingS

in chapter one.

students' proficiency
differ fron that of the
aspects ?

Ц́
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TABLE

Means and Standard

Controlled and

Deviations of the
Free wr it ing

Test Type He an Standard Dev iat ion

Controlled I,Jr it ing
Free }Jr it ing

361.906

400.187

52.981

44.853

In addition, a t-test ' correlaled sanples) ltas

conputed to discover the significant differences between

the two types of writ.ing tasks' The results as well as

conparision of the two categories mentioned above are

presented in Table 6.

TABLE 6

conparison of Means of Controlled and Free Hriting Tasks

Type of Vr it ing Mean S, D. t-Value Degree of
f reedon

2-tail

Prob.

Topic
Controlled I1Iriting 361.906

Free HritinE 400.187

52.981 -6.26

44.853

31 000

Itlras found that the mean of topic controlled
cornposition uas significantly different fron that in the

free writing at a confidence level of .05. The infornation
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obtained also showed that Lhe mean of free uriting lras

significantly higher than that of the topic controlled
wr it ing .

Moreover, this study sought to deternine uhether
there were any differences betveen the two types of test
in five aspects of composition : content, organization,
vocabulary, language use and nechanics. To obtain the
answer, the mean score of each conponent uas analyzed
and compared by means of a t-test. The conparison of the
five components mentioned above are presented in Table 7'
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TABLE 7

Comparison of Means Of Controlled and Free

Wr■ ting Tasks ■n Five Aspects

Conponent Mean S.D. T-value Degree of 2-tai1
freedom Prob.

1. Content

Controlled    l10.438  12.876  -6.49      31      .000

Writing

Free Writing  123.500  13.137

2. orqan izat ion
Controlled ?6'906 11.521 -4-87. 31 '000
Writing
Free l,iriting 84.40G 9.228

3. VoCabulary

Controlled     72.750  11.665  -5.83      31      .000

Writing

Free Writing   80.656   9.213

4. Language Use

Controlled     83.812  15.986  -4.88      31      .000

Writing

Free Writing   93.343  12.913

5. Mechan■ cs

controlled     18.000   2.929  - 。74      31      .467

Writing

Free Writing   18.281   3.103

Copyright by Mahidol University



Accord.;-ng to each conpcnent of Lhe conposition'

students did better in composing the free expgsrtory

writing t.han in the r,rriting topic controlled tasks at a

confidence level of .05. The students did sienificantl)'
better on content, organization, vocabulary, language use

in the free writing. Houever' there was no significant
difference l:etvreen the topic controlled writing and free

ilriting in the aspect of mechanics at a confidence level

of .05. Therefore, the first hypothesis stating that the

students' proficiency Ievel in writing controlled
composiLion is significantly differenL fron that in free

writing is accepted' The students' proficiency leveI

differed signicantly in content' organization, vocabulary'

and language use. They, however, are not significantll'
different in mechan ics.

Research Quest, i on Tuo

To uhat extent does the students' proliciency
level in corrtrol led writing co::relate r+ith that of the

Cambridge Trial Test, and if it does, in lrhat aspecLs ?

Hypothesis Tvo: The conposition proficiency 1eve1

in uritii,g topic controlled conposition of M'6 students

correla'r,es significantly with that of the N'6 Trial
English Test conducted by Cambridge University in the

aspects of content, organization, vocabulary' Ianguage use

and mechan i cs.

In ord,er to find how nuch -'re rlriting proficiency
Ievel in lrritrng topic controlled and that in the M'6

Trial Test' int, =cc,rre1ate, a Pearson Product-lIoDent

correlaLion formula was applied. The correlation
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coefficient lras calculated fron tuo sets of 5s6r's5 : the
sum of five components in the topic controlled writing
rated by the three raters and the sun ol Lhe Canbridge
lrriting t.est. The resuLt showed that the correlation
coefficient ua.s .754 and significant at the .05 IeveI.
The correlation coefficients of each conponent. betr,reen the
Lopic controlled vriting and the Cambridge TesL are shovn

in Table 8.

TABLE 8

The Intercorrelations anong the Conponents of
the Controlled I{riting Test and the Canbridge Test

Control led Writing Test
Content Organizat'n Vocab. Language use Mechanics

Carnbridge.T34***
Test

684** 767** 749** 592**

*P〈 .01 ** P く .001

AI1 components in the topic controlled uriting
uere significantly correlated with the Cambridge Test. The

highest correlation vas .767 in the aspect of vocatrulary
vhile the louest correlation uas .592 in the aspect. of
mechanics. The results suggest that there could be a

concurrent validity betr,reen Lhe proficiency levei of H.6

students in composing topic controlled uriting and that in
the Canbridge Wr it ing Test.

consequently, the second hypothesis of the study
stating that the proficiency Ievei in writing topic
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contro I Ied compos it ion of Il - 6

significantly withthat of the f,,.6

aspects of conteDL, organization,
use and nechanics is accepted.

Research Quest ion Three

To uhat extent does Lhe prof icienc."- leve
uriLing correlaLe !'ith that of Lhe Cambridge Tr
and if it does, in vhat, aspects ?

56

students corre Iates
Trial Test in the

vocabu 1ar1', l anguage

free
Test,

l in

ial

Hl.pot.hesis Three: The proficienct' level in free
uriting of M.6 students correlates significantl3' viLh that
of the H.6 Trial- Test conducted b1' Carnbridge University in
lhe aspecls of content, organization, vocabu).ar),, laDguage
use and mechanics.

In response to the question, a Pearson Prod.uct-
Homent correlation fornula ruas applied to find out hor..

rnuch the r.rriting prolicienc.v Ievel in free urit in.g and

that conducted by Canbridge University intercorrelate. Tr.,o

seLs of scores : the sun of five conponents fron three
raters in the f ree r.rriting and the surn of the H.6 Trial
Test uere calculated. The result showed that the
correlation coefficient was .585 and signilicanl at the
. 05 I evel. Table c shous Lhe inLercor:-ef atiolrs

arDonE Lhe conponenls ol t'he free urji ing LesL and t he

Czrmbr i dge Test. .

”

ヽ
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. TABLE 9

The I nt erc orre 1at ions anong

of Free hriting Test and the
the Component s

Canbridge T est

Free Writing Test
Content organizat'n Yocab. Language use Mechanics

Canbr idge
Test

518** 519米 * 673** 546** 453斗

米 Pく  .01 ** P く .001

Al l conponents in the
s ign if i cart ly correlated rlith
highest correlation was .673 in
uhi le the Iowest correlation
mechanics.

free wr it ing
the Cambr idge
the aspect of

vas .453 in the

test uere
'_t est.. _L ne

vocabu lary
aspect of

The data in Table 9 indicate that there could be a

concurrent validity betueen the proficiency leveI of M'6

students in conposing the free sriting and that in the
Canbr idge !ir it j-ng Test .

As a resull, the third hypothesis of the stud,r*

pos j-ting that the proficiency Ievel in free ltriting of U.G

students correlates significantly r.'ith thaL of the N.G

TriaI Test it; al I aspects : content, organization,
vocabulary, language use and nechanics, is accepted.
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CHAPTER V

CONCLUS10NS AND SUGGESTIONS FOR IMPLEMENTAT10N

AND FURTHER STUDIES

Chapter Five presents the conclusions of the study

and a discussion on the findings, including their
implications. Sone suggestj-ons for further studies are

prov ided.

Conc lus ions of tbe Study

The purpose of this studv uas t'o inrtestigate
uhether the vriting proficiency leveI in uriting topic
controll-ecl compostions of M.G students uas different from

that in writing free compositions r'rhen the ESL Composition

Profile developed by Jacobs et aI (1981)"ias taken into
consideration as a rating scal-e. It also sought Lo

deternine to r^,hat extent the f i-ve aspects of composi.tion :

content,   organ■ zat ion, vocabulary, ]anguage use and

nechanics, differ. I'toreover, this study uas designed to
exanine the interrelationship betueen each type of test'
topic controlled and free conposition, and the u'6 Trial
English Test conducted by Cambridge University.

Subi ects

The subjects of the study r'rere thirty two M'6

students taking the Arts Program at Satriwithaya Schoo]'

They uere selected by the method of sinple random

sanpling from sixteen classes in U.6 Ieve1. The reason

for' selecting one class as the subiects was Lhat aII
subiecls attending the same class or program had tbe same

eclucationa] background knowledge uhich Pas one of the

^ヽ
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of this study. Therefore, this educational
variable was controlled. rn addif,ion' the

rom the same cl,ass and program had the same tine
to participate in this conparative study. Prior
study, these subiects were given the "M.6 Trial
Test" administered by the Advisory Unit,

of General Education in cooperation wiLh

University.

～

InstrunenL

The in st rument

writing tasks, tuo of
conpos ition writing tasks
wr it ing composition tests.

cons ists of four conPosition
vhich were topic controlled
and the other two r^rere free

They are as follous :

A: Topic contro 11ed writing t,ests. They vere conprised of

the first test students uere asked to
reasons on the scoPe of cont'ent

researcher. In the second Lest only
controlled. The fol]ouing were the

tr,;o tests. 1n

justify or give
provided by the
the purpose is
topic assignnents

1. Develop a meaningful paragraph of about 120-150

uords by supporting vith reasons or ideas :

There are three disadvantages to bus travel : slowness,

disconfort and danger.

Develop a meaningful paragraph of about 120-150

uords by supporting with reasons or ideas.
If you llere a naLional Ieader, what sugqestions r"ould

you nake to solve the pollution problems in Bangkok ?
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B : Free writing tests : They were cornprised of tuo tests
without any topic given. Students were free to write
about anything thev are interested in -- that is
anythihg that inpressed then or notivated then to
write about or give reasons to. The instructions are

as fol loss :

L. 1{rite a

sugge s t i ons

in.

2. Write a

s ugg est i ons

paragraph of about 120-150 lrords giving
or ideas oD any topic you are interested

paragraph of about 120-150 lrords giving
or ideas on any topic that interests you

Procedure

The subiects were assigned four exposilory writing
tasks. Each subject uas tested tuice on the controlled
writing and the other tuo for free writing- Al1 the tests
were adninistered on Thursdays after the conpulsory

cl.asses were over. In the f irst week, students had to
write a topic controlled conposition of which the purpose

and contents vere inposed by the researcher. In the

second ueek, a free vriting assignnent was conducted.

Later a topic controlled .writing test which focused on

purpose rras adn in i st e red. In the fourth week, students
llere asked to vrite a free composition. Each lest }asted
fifty minutes, AIl the essays were holistically scored

try three experienced and trained raters using the ESL

Composition Profile developed by Jacobs et a1 (1981) as

a rating scaIe. Scores obtained llere statisticallv
analyzed uith the help of a conputer. Means and standard

L devlations uere used to desci'ibe their writing proficiency
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val idity between the
standardized test.

61

conputed to find the differences
writing and the Pearson Product -
conputed to find the concurrent

two types of r,rritinE and the

Discussion and Int,erpretation of the Findilgs

Finding one

This study showed that students' uriting
proficiency could be enhanced through the method of free
uriting. The nean values revealed that students could

score higher vhen cornposing f ree r,rriting (see Table 5).
The result of the t-test showed Lhere r,ras a significant
difference betveen the tuo types of conposition. This

finding was found to be consisLent with that reported in
AIlouay et aI (1979), I+tienke (1981)' Hilgers (1981).

Their study revealed that their experinental treatrnent,
in composing free uriting aqhieved signif icant gains.

As a teacher uho teaches uriting, it is interesting to
note that writing is the creating of neaning fron one's

olln intellectual and Iinguistic resources and activity
( Berthof f, 1981:5) ' Thus present ing specif ic toPic
deprives students of the right to generate and develop

their olln ideas. As Heaton ( 1988:149) has pointed out

t,hat "there is often a danger that certain students r'ri11

feel inhibited raLher than helped bv such controI".

According to the mean values of each conponent, it
lras found that students could perf orrn better r'rheu vriting
free exf,ository vriting in the aspects of content and

vocabulary. This did not nean that the topic assignnents

f:

,:
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in the controlled uriting uere far too difficult because

the topics given focused on their background knovledge

or on what they have learnt in this acadenic year' This

finding supports a vieu proposed by Gurrey (1955:129) that

"If pupils have to rack their brains for something to say,

or if thet' try to express something beyond their powers'

the writing nay be nore harnful than helpfu1". Furthermore,

Staton (1,982.73) stated that college students and adults

often found it difficult to r+rite when they were not told
what to write about. Their behaviour imlrlied that ttres

hacl not only had littIe practice in the crucial cornponenf

of *''ritinq process but also had cone Lo believe that' ther-

r*,ere not ahle to choose: Lheir own topics or urite abouL

personally meetningf rtl experiences in arl irrteresting and

ef f eclirre uat-. It is assumedthatfree rrriting uill provide

not. only pract,ise in choosilig a topic but also the

incent.ive and practice necessary to urite in effect'ive and

inLerest ing ua.r,s.

In terrns of the differences among the f ive

conponents, the detailed results displayed in TabIe G

indicate that lhe vriting proficiency ]eve1 in vriting
topic controlled composition and free writing are

significanlly different in four aspects : contenL,

organization, vocabulary and language use. However, there
lias no significant difference between the topic controlled
and f ree ur it ing in the aspect of nechan ics at a

conf idence level of
follor,rs:

In terns of
thaL in free wr it ing
nore content words

.05. This night be explained as

・^
　
．

content and vocabularl',
the student uriters used

such as nouns, adjectives

it r,ras f or.tnd

significantly
or adverbs,
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most of which pere relevant to the topic- This revealed

that thel' irad nuch knowlege about the topic' This is
congruent viLh Grabe and Biber (1988 cited in KroI]' B

suggestion 1990)'s regarding the use of content uords that
a high percentage of noun reflected high " inf orrnatiotl

densiLr-" and exact inforurational context.

In prior discourse analysis research, HaJ-Iidal'
( 19?9 i, Biber ( 1986), Grabe and Biber ( 1988 cited in Krol1'
B 1990). suggest that a higher percentage of conteut words

usuall-v co-occurs with a high average uord length. A

highet' level of content vords, a high percentage of nouns

ancl lorrger words should therefore result in hiehl.v

expliciL, formal and meaningful English prose.

In terns of organization and lanquage use, the

result showed a relati','eIy snalI arnount of difference uhelt

compared uith that of the content and vocabulary. Hovever,

this finding served as an indication that an inspiring
topic chosen by students in free writing could better
encourage lhe studenLs to organize and develop their
expository paragraph by us.ing effective grannatical
construction to support the central ideas of paragraph'

As Heaton (1988:13?) points out "once the studenls are

ready to urite free conpositions on carefully chosen

realistic topics, then conposition writing can be a useful
testing loo I. It provides the students Pith an

opportunity to demonstrate their ability to organize

Ianguage rneterial, using their olrn words and ideas to
c ommun i cate " .

ム
、

、
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In the aspect of mechanics, it lras interesting to
note that their vriting perforroance was not found to be

significantly different. A possible explanation for the

insignificant difference in t'he use of mechanics, namely

punctuation, speJ'1ing and conventions seems to lie uith
the pressure of time. Uithin a Iirnited tirne, the student

lrriters have to vrite spontaneously uithout nuch Lime for
revision, resulting in several errors found in botlr topic
controlled and free writing expositions.

Finding two

The detailed results displayed in Table B reflect
that the vriting proficiency level in controlled
compositiorrs and that of the "M.G Triat Test" conducted by

Cambridge Un j-versity uere significantly correlated. The

signif icantl.r- rather high correlation coefficients obtained

in every aspect indicates that there could be a concurrent
validity betLleen the proficiency level of u.6 students

when conposing the tvo tests.

In the presenL study, the students uere asked to
urite a composition on the given topic. This, therefore,
means that the five aspects of conposition especially
content and vocabulary aspects uere directly controlled.
Since the "11,6 TriaI Test" conprised three different
types (The first test focused on language forn, the second

on. was on institutional text type including application
form and the third test r,ras personal text type including a

personal letter,l, students were controlled in the aspect

of Ianguage forn in the first test and especially contenL,

organization and vocabulary in the second test. Though

the third test Has a personal text type including a

\
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personal letLer, it Has also indirectly controlled
This, therefore, Ieads to the conclusion that there uas a

rather high retationship between the two types of test.

F j ndinq Lhree

The results in Table 9 shoped that the proficiency
Ievel in free writing and that of the "M.6 Trial Test"
conducted by Canbridge Unirrersity r{ere signif icantl-v
correlated. There vas also a significant correlation in
every aspect; therefore, this implies that there couLd be

the concurlent validity betveen the proficiencv level of
M,6 students wherr composing the two tests. Houever, it was

found that the proficiency level in free vriting uas less
correlated with the Cambridge test than the controlled
wriLing. This indicates that the .two types of test : the
topic controlled compdsition and the "M.6 TriaI Test" are

nore sinilar in some characteristics than the free rriting

The results shown in Table 8 and Table 9

illustrate that there uas a rather hieh correlation
between each type of test and that of the Canbridge Test

in the aspect of vocabulary. This suggesLs that the
Canl:ridge Test night assess t'he students' knouledge of
vocabulary acquired in M.6 level better than other
conponents. This nieht be due to the format and the topics
of the tlro tests which are nore controlled than the free
uriting test.

In the present study, both the students'
proficiency levels in composing free uriting and that in
topic cont'rolled uriting vere Deasured by using the ESL

Composition Profile developed by Jacobs et aI (1981) as a

・

一

、
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ratj-ng scaIe. In perforning these tests, each student
needed to enploy a large amount of ability in pulling
together aII elenents of written discourse into a

connected, coherentpiece of expository vriting to
connunicate effectively. Thus the ability to use these

elenents of r+ritten discourse should be at a certain level
uhen each student cornposed the expository writing tests.
Similarly, uhen these students took the "M'6 Trial Test",
their ability in organizing these elements of written
discourse would be the sane. This, therefore, leads to
a conclusion that there is a relationship betveen the
controlled and free reriting lest and the Carnbridge test.
In other r,rords, they measured sinilar factors of writing
proficiency. As Jacobs et al (1981) put it "a common

method of investigating the concurrent validity of a test
is to correlate it with other tests that purport to
neasure a sinilar skiII or conponents of Lhat skiI1".

Inplications of the Study

It is evident that the results of the present

study denonstrate that the uriting proficiency Ievel in
conposing free expository writing is found to be higher
than that in topic controlled writing. Consequently' it
seens logical that the free writing nethod should be

incorporated in uriting courses. Based on the f indings of
the present study and the other related studies, several
implications can be draun, regarding the practicality of
the topic controlled ruriting and free writing.

1. The finding that free writing nethod could enhance

students' uriting proficiency and that they shoued

superiority in promoting students' writing perfornance
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seens to suggest that students' involvemenL in this nethod
should be greatly encouraged. The nore the students are
engaged in this type of nethod in class, the more Lhey can

benefit fron it in terms of learning. This suggestion is
broadly in Iine with one of Hinteroud's' suggestions (1975

cited in Hughey, 1983:39) "I think Lhe writing class
should be a happy anarchy giving students rich
opportunities for any kind of composition they need,
either for "reaI" uses or for "self-expression". Such aD

insightful vier,r provides teachers a rationale for
incorporating free vriting method into the uriting courses

2. Expository writing tasks usied both in controlled and

free writing are fruitful and interesting to studenLs
since the organization of the writing tends to require
greater intellectual or nental organization. As Flemming

and Claton (1968:125) put it.

In exposition, however, you usually have to
establish your organization. You have to organize
in your own nind all the parts of the process or
ideas you want to explain. This neans that you

must rely on your own sense of logic or order.

Though the study revealed that students could do

quite weII in the tests, it uas found that sone of then
needed to be trained in holr to develop expos itory
uriting. Moreover, M.6 students wiIl have to compose

expository writing vhen writing essays and academic
writ ing in the near future. As Arena's f indings ( 1975 )

suggest,the ability of Lhe university-level ESL students
to r^rite in the expository node is a maior cause of
failure in their acadenic prograns. This supports the need

of expository writing instruction.
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3. Since the controlled uriting test correlated nore

highly vith the Canbridge Test in every aspect than the
free writing test, this implies that this type of tesL
night replace the standardized test vhen any standardized
writing test which is sirnilar to Cambridge test is not
available. However, the controlled writing test requires
more time and the training of raLers.

Recommendat ions for Further Studies

1. Replication of this study should be conducted uith a

larger group of students and with students of different
levels to ascertain whether the results can be generalized.

2. Replication of this study should be conducted j-n

writing courses uhere revision, drafting or peer feedback
are available to see uhether or not the results are
conf i rn ed.

3. It, is suggested that students should be grouped

according to their proficiency l-eveI to find out if their
proficiency 1eve1 in a high group is different from that in
a }ov group in every aspect of controlled and free writing.

4. The use of ESL conposition Profile should be applied in
research on other types of writing,

5. The predict ive
expos itory uriLing
further exam ined.

validity of controlled and free
to enhance acadenic success should be
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READING

Question l  ●.1=u、う、″υうgnn、11lⅥ .ィ
",1 lntj15口

uぶっo~n,、 ●、1,lo●
=ぅ
。
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How To Use This Telephbne

A Then listen {or dialling 1one.

.B While you are speaking, you will hear the warning lone, il you need
more money.

C First pick up lhe lelephone and put your money in the slot.

D ll nobody answers, your money will be relurned-

E Put in mors money as soon as you hear this tone.

F When you hear the dialling tone, dial the number.

[111〕

12][、〕

〔3〕 〔〕

14〕 [〕

15]「 〕

[6〕 〔D]

こ

ハ
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Ouestion

Example:
ヽヽ

A speak

ミ

B so       C as

Brpe (    c wh。

B by        C at

B- when

B taken

C since

C looked

C so

C us

D before

D become

D because

D whose

Din

D or

D him

6

、7

8

9

10

A false B true

A so B what

A say

A and

A you

C strange D bad

C that D therefore

B understand C imagine D seem

ｕ

　

　

ｅ

ｂ

　

　

ｈ

一̈
¨̈
¨̈
一
　
・

　

〈
К
一

ｅ

２

　

Ｈ

3

.。ぎη:JuⅥ n.n"メもl」f 
“
ぎっtianfinoatJttOntta、

100,sn,.5。 un■ 5nし、 A ′B′ c"■ o D

wants you to(1)… …………. him the reason

⑥ lel C say D talk

Beaut;ful, and talented. These two words describe one of Thailand's most
popular singers: Nantida Keawbuasi. (1)....................she . won the 1978 Asia
Singers Festival Song Competition in Hong Kong, Nantida has (2)....................
f amous all over Asia.
Nantida started singing lor her family (3).................... she was 6 years old. Her
'lather, (4).................... loved music, senr her lor piano Iessons (5)......
fhe age of eleven, and she has also studied dancing.
Nant;da wants tourists to have a (6)....... picture of Thailand and Thai
people. "lt's unlortunate (7)............... .... many people who come here, don'r
know the real Thailand," she says. "We want tourists Io (8).................... thal
religion is an important part o{ our culture. Tourists should visit the wats and tatk
to the monks who live there (9).................... in that way they will.get to know
'l 0...........,........ bener.' 

-

l   A unll

2   A seemed

3   A when

4   A which

5  A lo

Copyright by Mahidol University



86

Ouesiion 3 ,s a nttu Ⅵ nっ n",lolb」

4

;J.ua: riou rhras Iuorr,tsfrrirtrun Lvr

ヽヽ

The Lotus

.'

"A pond without a ftoating lotus or waler lily is like a house without a woman"'

tn Thailand and throughout Asia, the lolus is a very imporlant olant; The lotus can

orow,and splead easrly, u.O'ril tnil iouto^, in Japan" it is used as the symbol 
,

i'k;i"?"T t oi i oJojr"irn ;;;ti';^ tooav' tne Japanese bellgYg Ua]
lrtiil.lndl"irt tr[,ei ceZ-alagi".) *iir increase tn-e amount oi crops they can

Iil-ll rii' r"J'i,-li-ii-"'iv.uor ii*L"tth, because people make a lol or monev

l;;l;.'ii,'"^o in'eivpr,-iii;;;fi;;l{"r the sun' because it opens in the earrv

morning and hides rts flowers al nigh1.

The Chinesquse 9e-young seed to reduce.!i91-9y:'and to help people with

cholera ( Oyln11tq tlvt 1, fraiuy" use the petala {or peoole with svphilis' ln Java'

idiri'i.i"rt lid 
'lieo 

ro'tto'fr'"l'ridt-JrJrnsllnE.n' is'wnit as Kambuchea and the

Philippines, use lolus Petal;'i;f iJ;;.-iiitJ ioi"'pttats are used bv the rhais 10

put around cigarenes, ,no iJidt" in.iJwlie prattic bags' its leaves were used 10

wrap {ood.

Thai villaoers who live along the 'klongs" throughout Thailand' can get extra

money lroh growing lciiils ano the price never goes down'

ヽ
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The Lotus

\)

COUNTRY SYMBOL REASON

Japan

Egvpt

3............

good farm crop

2....................

wealth

1

opens in the early morning
hides its llowers at night

A

COUNTRY PARTS OF LOTUS USES

China

6....................

lndia, Kampuchea,
Philippines

8....................

Thailand

5..................

pelals

7..................

9..................

leaves

reduce high f eve r/cholera

syphitis

fever

cigarettes

1 0....................
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Question 4

f, u!6i.rrTn l i uua=r rrinriaot'dr"'ltJ,d,"r,- o rrx r'lnirin t iuu Jrr., L anwr.r

,,',rri.o ldm rirriol o j n'hirir roC.orr., x 1ur?o,,:1oi yrs f,rria'I"
. fin'l,irr"r r'oC.orr',, x lu.iau'loi no Yes No

1 The National Museum is not open on Friday. t I I l

2 The Emerald Buddha can be visited daily
{rom 8.30 a.m. to 3.30 p.m. t I t l

3 The Reriining Buddha is quite close to the
Grano Palace. tlll

4 You can see Thai and lndonesian Art at the
National Arts Gallery. tl tl

5 lt would be a good idea to combine a shopping
trip wlth a=visit to Wat Bavornives. t I I l

6 The Golden Buddha weighs six tons. t I t l

7 The Golden Mount is situated in the centre ol
tltlBangkok.

B The Marble-Temple is open all day. t I t l

I You can check the programme at the National
Theatre any day o{ the week. I I t l

1O The biggest Buddha image in Thailand is at Wat
Arun. -';. , I I t l

ヽ
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^

Attractions in Bangkok
The Grar/ Palaco and Wal Phra Kaoo ar6 Bangkok s
most p,omino^l landmarks, which shoutd nor bs lstr
our ol a lo,€ron virrors iuno,ary. Th€ hug€ comptox
n&ar Sinam Luang. sufloundod by hroh wnit€ tyalts,
occrJpBs an area ol aboul a squnro milo. Tho griM
palaco consisrs ol soveral buildings wrln highty
dacoraled archirecrural dotatls whtl6 Wat Phra Kaeo
nousos ths Emerdd Buc6ha. lne nrost sacrod
Euddha rmig€,n f^arlano. Th.. comptor ls opon
daily lrom 8.30.1!.30 am and !.0&3.30 pm.

Th. Notlonal Mur€trn Is in v,alkn! distafte ol lhs
Orand Palaca. ll rs on6 ol the latgost and most
comprshonsivd musoums in Soulheast Asla. lr
houses a vasl taasura ol anrlacts tan9ing koln
n€olrtlnc rlmes lo rh€ Plosenl Aangkok poriod, Tho
muteum is open €very day klm 9 am lo 4 pm,
etc.pr Mondays and Fridays.

Tho Nallonll Thsalro is nert to the Narlonal
Musaum, 'fhar classrcal dramas aod olher typos ol
rntsrnatonal dramatic ans are regulady itageo ner,i,
Currenr programm€s can bo chockod wilh rho thsalra
boMe€n B am and 4.30 pm on wookdays. Tol:224-
r342.

Th6 Nallonal Adt Gsllory is-on Chao Fa Foad
opposirs lho Nrlronal Thsatrs. 1r orhib[s l,odhional
and contemporary viorks ot an Dy Thal anrsls. tl ls
op€n ro lh€ publlc €vsry day kon I anr to 4 pm,
6rcopl Mondays and Frd!ys.

W.t Po. an ancient temple locatod n6xl to lhe GraM
Palac6, was Durlr by Krng Flama 1. two contun6s ago.
Th6 mosl ervaordrnary anraclron ol Wat Po is tno
giganrrc R€clrnrng Bucldha moasufing 49 m6UBs tn
lBngrh.

Wat Arun lTomplo ol Oavrn) ls locar6c, on rho
bank or rhd Chao Pnrn Rrvor. Tho romple;s

sculpt,Jres. Vrsilors can clrmD up or\e ol tho lour
starrcnsos leiding to aDout nnll wJy up lhig towonng
slrucluro ano gor a broatnlikino vrow ol thd CnJo
Phra niv6r.

W6t Tialmll is at lhe end ol YaorNarai Road. ll is a
Budclhisr tomple r€nown€d lor [s Goldon BiJddha,
Th6 rmags. m.do ol approximarcly 75% Oold, rs rhroo
nlerres hlgh and,werons lrv€ and a holl lons. Tho
blggosl qoldan BuddhJ image thar strll survrvs5 lo tho
pru5ont oay, is Dolr€vsd to ha!o no.n olri.l ln hd
Su(hor.l. puriod abo,rl 700 y6ar5 ago, Th! o'Jrlding,
whrch housos lhe Gold6n Buddna. is opon darly lrom
9amto5pm.

Wal BenchEmrbophll (The Mrrblo Tsmpl6), localsd
on Sn Ayunhaya Foad n6ar Chrrrlada Pda€E. housos
tno ma,n chipol wnicn 's hairod oy an hr5lonans as
ong ol Thailand's linast rslrgrous slruclu16s. Panc€
Nansra Nuwatiwong o€signod lhs olsganr burlding.
whoso walls aro made ol Carrara marblo. A lar90
colloclion ol bronuo Buddna rmagos linos lho walls ol
lho spacious rnnor counyard. -Ino marn chapol is
opon lo vlsitors darly lrom morning ull 5 pm,

Wor S€khot (Th. Goldon Mouni) is a man-made
fircuflain bppsd by a goldon crodi. h is an unusual

. landmarx locarod dghl in lho hoan ol Bingkox.
Vlsrtors can climb up lhe wiriding slalfliry thal lsads
up to tho mountain.lop ch€di, whrch hous65 lhe rolrcs
oi lhe Lord olddha,and onjoy a Panoramic vew o,
Bangkok

wlt Brvothtvoa ls an ancionl l€mple tocat€d nerl lo
rno bdsy shopFing ar€a oi Eanglampoo. lls
compouM lgJrures an arrry ol .ypical Thai, Cninoso
and \rJosrarn architacturss. Tna hain cnapol houses
murals painrod by Krua in Krong, one ol Thailand s
rmsr prominonl murahsrs. who lvsd in lie r€ron ol
Krng Rama lV.

' known for irs 8l msrro hiqh ,rvar56o prang, stoooao
wrh colouriul coramic lrlos, porcol&n and ornar€
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Ouestion 5 ouiT rutinr',roinl tjf ...ir"aurirorr.,

Student Weekly rccenl)y interviewed school pupils to get their ideas about school
buses. Here are the ideas of one sludent.

ヽ
．
．
一

- Kanchana Pooltawoe, Ml, 11
'IN my opinion. *hool buse6 DJt needed for Pl to M3

studenra b€@uc) thcy rrc Etill young and lhey n€ed 6p€iai
- c{r!. I'hosa (rom wlll-to.do fomilics with privst4 curs cuD go

to thcir Dchool coEfortobly, 'lho6t who lrc no!. havr to go (.o

s.hool by bus.I ofl2n Bce plllen!6 lccompanyi ng thcir children
on the bus ord dometrncs chil.bBn huv€ to cornmut rlone
bac!u.6. lh€ir poren6 ar€ busy wirh their worL

"IJur4s t dly Ere not in go(d condilion and sclidentr csn
happcn a! any Gme. I know it'. 6 drearn ol many young
6ludentr !o rid6 on school buses, bur vrry fcur schools crln
unord ta buy Orem. lI ony iluden! cornca to our ichool by
priyal. crr, rhc Bhould usE thc'cur pool'sy6trm t. !hr! itcdn

-hclp 6ave petrol rrnd r 
"ducc the numb€r ofcsrs oD urr 6rJtrl,

'Ucually I ulre a bu! 1! school. Atlhough it talcs nrc 40
minuGs t arrve !! my Echool, l'm happy ll€couse Eomcbody
dways givrs E& a r€dt. Thia ihows suod Bpirir und I do
apprcciat3 iL'

1.This is from     [ 〕  a letter

[ l    a b00k

[ ]  a neWSpaper

[ l    a Student's nolebook.
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2 What is the writer trying to do?

I I To write in an amusing waY.

t I To advertise something.

t 1 To complain.

I I To Presenl an. oPinion.

3 The writer thinks rhat the main problem about school buses is that

4 What two advantages does the writer feel a 'car pool' system would otfer?

I .......................

,)

,

5 Underline the sentehce in the article which sho*s that Konchana can accept
difliculty with i smile. Do this carelully and underline the whole sentence.
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WRITING
奮
           Question 6 1デ in t,.・ ,1lυ u ta"」ぅしlunlデ●.uぅκ l。 ,1=inっぅ

"И
,ntl ι■louJ5=lonl,コ

つ0● u010=■ 0

Example: This hotet has very comrortable rooms.

]l lllT l * tll ::: ::r ::{*&:
1. Each room has a private bathroom.

There ....................i.=...............1

2. Telephone calls can be made {rom your room.

You

3  1t isn・t necessary to go Out ol yOur room if you want tea or coffee

You donl.… .……二 …..… ..…………… ………・ …………… …̈………… ……

`

4  The price is 800 Baht per person

it  . .̈.¨ .   ■i .:¨ ..¨  ̈  ¨.¨ ・̈ ¨̈   ̈  ̈ ・̈・̈   ・ ¨̈  ̈  ̈・・・ ¨̈

5. Tax is included in the bill

The bill… … ……………… …………・…=……・●・̈ … ●…・ … …  ……………

ミ
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INTERNAT10NAL LANGUAGE INSTITUTE

93

ヽ

Ouestion 7

620,PLOENCHIT ROAD,

BANGKOK

APPLICAT10N FOR ENGLiSH COURSES

Full Name:

Address:

. … .:“ :… 1……… ….. ・̈・……・ … …… …… (State Mr/Mrs/Miss)

ヽ、

Date of Birlh: ...:..............................

Occupation:

What do you need English lor?
,l

Nationality:

ニ

What do you think are your mJn problems in Englsh?

ミ
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Ouestion I

HOIIO. I am John Adam,og6d
16. lrom Scolland. I onjoy

譜
ni鷺
Ⅷ:==:鳳牌in」

Pick

塀轟聾齢
to hoar lrom anyono.

l'm Susan Bro\dn, ag8d 17.
London. My llvourilo hobbros aro
colloclinE slamps aod io99in9, I

elso lik6 animals. Mv lavouliloalso likaj animals. My lavr
school subiocrs are English
hislory, I play lho guilar loo. I

would like to hoar,rom anyone.

pe
PP痢

J

●●●̈ ¨●●●●●●̈ ●●̈ ●●̈ ¨¨¨●
=●
●...r:■ . ........● ●●●●・・¨¨¨●●●●●・¨・・ ・¨¨ ●●̈ ●●●●●●̈ ●̈ ●● ●・・・●

●●●●̈ ●●̈・ ●¨●

ヽヽ
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CFumb師dge=Plet
MC Trid Enolish Test 198g

Ansttrett εコぎMall Scherne

Pan l Reading and Wiing (50 ri‐」ks}

I      Quesuon l(5 ma‖ :s)・ ‐

¬.C2.A3_F4、 B5.E ll m■ eaCh]

Quc.tion 2(5 maRs) .

1.  C  2_  D   3.  A  4.  C  5.  C

6.  3  7.  C  8.  B  9.  A  10.  C  tt maょ eaCh]

Question 5 (5 mar'|.<s -.-.-mark eEch)

'1. 
. can grow and sPreaci ,lasily

sun

3. lnciia

-A 4. people make a lot ot mqney selling it.

5. (young) seed.

6. Malaysia - 
:

. 7. (lotus) petals

L Tha'la.nd

(ciried) (lotus) petals

10 wrap food

Quesiion 4 (5'marks)
\- 1. yes '2. no 3. Yes 4. no 5' Yes

6. no 7. yes 8. yes 9. ':DQ 10 no flmark each]

95
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Q幹 fヾCh 5(■ h訂睦)

1■  a ne`""r           は‖に11

2  1o pres,nt an oJ面 oR            Iキ ″塗J(I

3.    SChOoL cart't arOnd thcri、、                      11「 lla`く
l

4.  sミve potЮ l                 〔l matl
reouce cars

[l ma軟 i

5.  Anhough..… 。..gives mo a Foat.・ い    1l maホ ]

TOTALヽをヽ RKS 25
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Q■OsuOn 6(5 martS)

There is.a privaile bdhroom in each/every Eom/all .(the) .rooms-. -$rere arE pri./ato _bathrooms In eacVeveirT roofiVall (the) rooms-

.You can telophone/make a (telephoneTphone) calUiSVphone {rom
your room. 

.

You don't have to/nesd lo go out of your roornlf you watrt lea or. cDflce/ior tea and-c,.tfee.

.tt costs 800 Balt per person,

. The bill includes tax.

97

１
．
　
　
２
　
・、
３
．

４

　

５

(l matt pPr answen Har marks
mistよ o.)

Quα■ion 7(10 mattS)

T“ k Achievemont

M″Mss shouU be staed

F answer contains a smali grarnmar

This foml should presont fow dricul10s, Give credi for仙 ‖ and reasonabレ

翻 翼「

nSWe.P,'Ftt A∝ e,any∞ h°Юtt Юaso鴫 hOWever●r ucho“

. Language

'           1         (5 matC)
Question 3(10mゴ kS)・

TaSk Achievement

Credl attempts tO presont inforrnalion interestlngly rathlr than merely Fsting.・ ハiso

c「edt atemp“ tO rolate answerio infOmtton g市 en h adv9面 Sel:端」G)
Language           ―

8竃計∴鳳出蹴話
0淵詐‰i棚ざユ組 i群署デ舶概卿柵

SOOn).                                  (5m流 )

TOTAL ldARKS 25

candidates should use con€ct nationality word, not name country.
occupation may be 'none,"school student' etc. /

, names of iangi.rages and months should be correctly spelt, If not, take of,

imark per spelling. lgnore all other spolling mistakos.
answers need not bs full sentencos.
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2.   B  _3.  A

‐CD

5_  A

7.   B

10(6 1narks)

2  B

l17 mak5)

(l mark each)

C

(11口ark Oach)

(2m劉南s)

に'mateJ」
T∝

(と mtt each an"0つ

4.  C

3=  D  4.  C  .5.

WdCh(Spon on Tり

maCり ne■ ‖fe,お_Changed

(lmeS 10r w00k)

yes  4. 5.   yes

(5 matts)

TOTAL ptARKS 25

F!NAL TOTAL 75

3.
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Sample Answer Sheet s

a. Good Student.s' Compos it ions

- Contro I Ied I{r iL i-ne I
- Free Hriting I

b. Poor Students' Compositions

- Contro I1ed I{riting 1I
- Free Writing II
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GOCD STUDENTlS COIPCC11■ 01」

C Cl:TROLLED II:こ TI〕
'G I

昴':

魏 ¨ ¨ μ 4
吐出 ″

啓 婆 イー

叫 鶉

ル

ー

χtt τん′ιu_励

瑞 祓 饉傲
幽

i~
1 - - -!-e.rl nfio

＼
つ  ´

ゝ 遡畝 L

_ピ ピ リ ビ 【 _≦ 2ユ 2望 ZZ笙 生 Zを ,. ____

―
加 に

一

一勉鱚 jll`I薇
ルマ4衡tに上
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II二 __IESL」ochIP0511｀loru…
::輌 :LgE■ li二11」

3●Ok― LLS/1-kll L:ミ :A_=一 一―=― ― ----atltfi1]:Nti-

( lO.ll tXCttl,.lNI IO VtlY COOD: \rrowltrj6rablc . lrL,'t,rtrritc . rlxrrouth
|-.,.-rh.vq;lprrrcnlrrltheriroltlcylnllo.asritlxd-trrtil'
I

I tr 2L-,12 COOD fO AVIRAC[: xrmc Lnowlcd6c ol rubir.cl . id(.rlu.rrr ..!n8(.
I i linrittr.l drveloporcnt of tlx.rir o nrurlly ,clcv.rnl lo topi(, b.,l l.lt Lr rl.teil
iF
Z !,, 2I-17 l^ll IO POOIJinrited lrxrwlt'dgtrrl--lrir{lr-liflL-ul^r..,, e r i,r.,r..- -

i O l\ qualc dtvtlop.ntnl .r, lolri(Iu l\,
I l{,.13 VIXY I'OOI: drJ{.' Dol llrow \nowlcdgrol rriL,-, t o rxrrt-tul,sl.!,,livc. rxrl
I nrlin(nl . OR nol eoou8h lo evaluJlr
) ...

( 1^ a! rYaEllrxiY In rrrov /_r\r\r\. Il..^^r --^--.:--..

6  ′2●
18 
覇賠習l理淵l?3讐il‖:L:■熙ヤ筑詰ふf七漁ユ∬メ

L i」
,■4 
器 :瀾∬TttiぷT:‖ 1ヽ躍鴨認胤罵譜罵露:lF°

----J*l |I-fO_fOO Prnnr{lurnl -r-i Jrrr-trrrrlu:tffi i*orsnrted-]rck--

ヽ

5 logi<el rcquencing .rxJ d.r,Gtl1xrlral

x 9-7 VISY PoOl{: do(1 nol .ommunicrlr. no or6rni2rir.r. r)r ^(rt 6}oiith\) lo ev.rluatc

1714

13‐ 10

,7

EXC〔 LL【 NTTO VLRY G000:"phislicatt・ d ran3●・ じ

“

t・clivc wOrd/idiom
choict.rnd uragc o word lornl filJtl(.y .lppropriJlc ,16,5lcr

COOO TO AVtRACt: Jdcqu.rld r.rntr. rxc.rrion.rl crrort oI worri,rirJrum
I<rrm, choice, ur.rte bul motnint nol ttb5cr:,rly'l

fAllt TO POOII: limitrrl rangt . lre(lucot rrrcrr ul'*orrlridiurl ir.rrnr,
choi(r, u!,rBc . mclnint cotrlut.ul or obt< urul
VEtIITOOR: crrcnli.rlly IrJnrhlion . littL. Lno*.ltdtc o( tu6lish vtlr<.rLr.r-
lary, idiomr. word lornr o OR not rnough lo ev.llu.lr

25‐22

2:・ 18

1ヽ 17■ 1

EXC【 LLttT TO V〔 ,Y G09D:/た o"C fOnPL挙

in8, punclu.ti.rn, capilJlirJtiun.
Ol nol cnough to cv.rlurle '

crrors
par.r3rephin6 . herxjwritint illt6ible o

:lonsconゝ:rut

ｗ
∽
⊃

】
０
＜
⊃
Ｏ
Ｚ

く
コ

nounr, prcposilions 
.'

COOD IO AVIRACf : .:l,cclivc but limple conslructionr. rni,pr prob,
lems in complcr conrlrucli<rni o ltverrl (rrort rlf agr(i:mcrl, la.nyr,
nunrtxr, wurd ordc,/lunction, articl('g, p.o,xruor, prrlx,,itionr lxtt otctn-

10‐ 5

ing scld<tm ob*orcd .:. ' .

fAlR fO POOII: maior proLli.rrir in :iruply'coorplrr conrtrurtionr .
Irequcnl er.ors oi nctnlion, agrc('nrcnl, lcn!a, numbcr, word ordcr,/(unc-
lion,:rlicles, pronouns, prcpo.ritionr andlor ,aa6rrcll!, run-orrs, d(.lcliont
c ntcanint coolu*<l or obscprci

VtRY POOR: virlu.rlly no martr.ry L( scntcrxc ronrlruclion rules r rluori.
,r.rled by cr,o.i. dtx.r nol ctrnrnrunical€ . OR nol trxrugh lo rr,rlurtr

5

望 、1=■
壬
二~「 ~J~

tXCttLtNI TO VLl{Y COOI}r'dcrnonslralo mJrlc.y ol convcnlionr.
fcw crro6 ol rpclling,-puoclual;on, capilalirJtiirn, rrtrtg,4)hiog---
COOD TO AVtRACt: rriariohal wroo ol ipill-r,g- fr.cir,.rlion, (rp;t.rli-

_i.tg& EAra_t!+'_li "r !n!4!,!E;E i."l pb:i"t4#
tAlS IO POOR: lrtrqucnl errort of rpclling F,r.x-trrrt;on, (JpilJlirJlro[,

~■
OIAl_SCoR[~READLlく   COMM[NlS~~  ~

■

^

ヽ
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STUDENT /3
ESL COMPOSIT10N

DA]F

IRiOFILE鯉
i     TOPIC

|↓
13■
9

卜
Ｚ
］
卜
Ｚ
Ｏ
υ

Ｚ
Ｏ
Ｆ
く
Ｎ
一Ｚ
く
０
∝
０

＞
“
く
コ
Ｄ

一
く
）
Ｏ

＞

SCORE  LEVEL CR!TER:A

EXCELLENT■OV[RY G000:knowiedじ eablc e suL:antivc● thoFOu♪
devヽbⅢent Ofthes`● re:evan:to asJ8暉轟 :● plc

C∞ D■O AVERAcE:some Lnowlt・ dge of subiect e adt・ quate range●
‖mmed devebpment ofthド ヽO mo● ly tdevant:● :oPIC,い Lcks delヽ 1

FAIR 10 PooR:hmmed L∞ w:edge of"● cct O n“L"bstancc● :“de‐
q… ⅢC

coMMENTS

30‐ 27

26‐ 22

21‐ 17

16■ 3

IJ

VtRY POOB.: d.oc5 nol show \norYledtse of subiect . rpn-suL'tdntiYe ' ,xrl

20-fB IXCEILENT TO VERY COOD: flr.renl trpression . idcai cleirly strted
.supportcd o succincl . well-organized e logical requeocin8 o colx:ive

17-14. COOD TO AVERAGE: pmewhal choppy o loorely organirtd Ir'rt main
idees stand out. limited support o logical Uut incomplele sequcocing 

.

FA!R 10 P00R: oon・ flllcnt O idcas confllrd or diズ oontて lcd● LcL
108:Cal●

"u劇
■〔hg and dcveloP― n:

VERY P00R:dα卜 not communic`te● llo o申満rat00n 0 0R not e■ Юu♪
:o cval● atc

20-18 
- txctLLiNT ro vERY cooD: rcphisticated ran6e o tf [r.ctivc *ordridi,m

choic'e and usage o word lorm maslerY. ^tPproPriate reBislcr

f7-f4 . . ICOOD TO AVII{AGE: adoquatd raoge o ortasional errors o( word/idiuln

13‐ 10

9‐フ

9‐7

EXCtttENT fO viRY GOOD: elfective compltr conslruclion! . fcw
errorr o[ agrecmcnt, ltnselnumb,er, word ordcr/Jurxlion, atli(l(5, pro-
nouns, prcposilions ','

COOD IO AVTRACE: e(leclive bul simple coostructions o minor Prob'
lems in compler conslruclkrni o leveral errors of at.c?menl, lcn*,
number, word orderl(unclion, arlicles, prooount, pre1xr'ritions bul nteao-

“

rldOrn οbsc●red    l ｀

lorm, ch<ricc, urate but muning, qol obscurtd

tAlt fO POOII: limited rangc. (requcnl errors ol wor.l/idiu'rr ft,r'rt,
choice, usate . -i-g11"1, con[us:4. or ttbiruied

vEttfOOR: errl:nlially l,anslalion. litlle knowledgc ol fnglish vtxabu'
lary, idioms, word lorm g OR nol eiough lo ev.luale

tAlR TO POOn: nraior Problecrr in simpldcomplex conslru( li.rns '
lrequent errors oI n-esatio,t, ati.c-c;f tense, offiE- *orrFordrr/func-
tion, erlicltl, pronouns, prtposiiionr an&or lra-gntnts, ru -ons, deletionr
o meartnt coa[u*d ot obtcpred

VtRY POOR; virlually no masltry L( rcntence contlru(lion rules e doori-
,Blcd by er.ors. does ool cornmunicate. OR rxrl enouS,h lo evaluate

25・22

21.18
］
崎
⊃

］
０
く
⊃
Ｏ
Ｚ
く
コ

17‐ 11

10‐ 5

5 TXCELLENT IO VtRY COODr'dcmonslrales nra-ile.y o[ conrenlions o

le* crror ol sprlling, punctuatjon, c.Pilalir.lioo, prregraphinS-

COOD fO AVERACE: occerio'nal errors of tptllin& p'rnctration, <epitali-
ration, Par.trrphint bul meaDint ,rot obtaure4

fAtR fO POOR: lrcquenl errors of spclling, p..r,rcl.alion, c'Pit'lir-alion,
D...gaefi[t . poor handwriting o meaning coolu*d or ob*urcd

VIRY FOOd: no miil€rY o[ canve'nlions ' do.nin.t.d by errors of rpell-
in& puncluation, capitaiizition,. peragraphing o hendwriting illegible'e
Ot nor enouBh lo ev.lutle

∽
ｏ
２
く
工
り
］
Ｅ 2

TOTAL SCORE

`ケ

/
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―

===               =一
― ―

―一一一―一一―― ―′わ
三二_ES14_cC■ lPOSIT10N PRO「 ILE

_51Ul'1

- 
\CORL--LLVI[. -i!lll.lilr\. : -------------- nttJ\'liltts-

tXCll,tl-NI lO VLllY COOD: Lrruw[dgclUlc. ruLrl.rtlilc o llunruulr
devq;rpnrcnl ol lhfrir o ,ck'v.rnl lo arsigDtd topit .- -
GOOD IO AV[RAC[: xrme Lnowlcdgc o[ lubiecl . Jdt'(luJlt r.r^E(.
linrittrl dt'relogr,rnl ol lltrit. nrotlly ,tlcvJnl lo lopir, bul b(lr dtl..il

.+uflc drv(lopmcnl .rl lopic

VLt{Y POOt: dlrr* mrl show lrxrwlctlgc ol LL,. , t o rxrn'tul,ltr.rlivrl . trrl
p(rriocnt. OR nol tnough lo tval\rJlt

30‐ 27

26・ 22卜
Ｚ

〕
ト

16‐ 13

嚇

イ

信 20‐18

17‐ 14

IXCEILENT IO VIRY GOOD: fluent trprt'srion - id(r! (lcarly st.lltY!
supportd. ruccincl . wcll-otgJnir(d o logical rtaucncin6 o colrrivt
COOD TO AvtRAGt: lornrr+'hJl (hoppy.loosrly org.rniztrJ Lxl nraio
idcas stand osl .limitLd lupporr.loSicil bul i..lornplclc rqucncirrg

R■O P00R:∞ n_“口u:■・ ■よoぃ
“

nf酬 ― 」瞑uη∝ i■・d‐ヽ き
lo3icel requeocing Jod d.!€IrFt*nt
Vtf,Y POOII: docx rxrl commooic.le. no orE.rrirJlioo. OR txrl Exxrth
:o cv.lluュ 1●

txCEtl-tNT TO vtl{Y COOD: xrphislicettd rrngt . cf lt'cti"r: worrl./idiom
choice and uragc. word lorm nr.rslcry..rpproprirtll rr6,'t.:r

COOD TO AVtllACL: adcquald r.rr6ii. (xcnsi{lrJl crrorr o{ wor&i,liuor
f<rrm, ch<rice. u$Be bu, mtuning aol obs<'urul

fAll{ IO POOlli limitrrJ rrn;c.lrerlutnl trrors o( worrlridirrtn krrnt,
choicc′ us● 3● ●rnc.Inル r rυ′:r・,“′。ノ●3∫

`Ijrt」
      ~

vtRr+OOR: r5rcnliJlly lonrhlion o littlc Loo*l-dgc ol trrglish vtx..Lu-
lary, idiomr, word lornr 1OR nol triough lo r:valualt

9‐ 7
０
∝
０

＞
ぼ
く
］
⊃

∞
＜
∪
Ｏ

＞

・

20‐ l ll

17‐ 14

13・ 10

9‐ 7

・″

ヽヽ

´

25‐ 22 EXC【lLEN1 10 VERY C00D:effcctive cOn:plcx conゝ :7●CtiOnゝ o fcw

nouns, prrposilionr '.

COOD fO AVfllACf: ellcctivc bul limple contl.ucl;ons. rninor prob-
lems in complcx tohrtruclioai j rr.vtral r,ro.! (tf lg.a.('mr:nl. lcn!.',
numtr,r:r, wr.rrd ordcr/lunclioa, rdiclet. proftrun!, prcgr>itions bul nu'no.
ing scldom obscurtd :-.

胤黒i"齢識認継濡恕鵠鼎喘 F器
conrlru( lrorr) .

word ordr:r/lunc-Irequcnt errors ol rx.g.rlion, a8rerorcnl,:              事,d]1:」二、

VtRY POOII: virtu.rlly no mulr.ry of !€nlrn(r (orslrut lion rulcs . tlonri-
n.rlrd by e,ior'. docs nol cahDlunic.rle. OR nol en{ uEh lo r\JluJlr

tXCttttNT IO Vl-l{Y COOI}'dtmonslr.let masltry ol convtnliont '
- 

rGw crrorr ol rpllin6,, punclu.rlion, (apilJlizrlion,-lFrJEtrphiot-

COOO TO AVTRAC[: rxcerio'iul trror ol rg:llirrg, punctu.rlaon. .rtilrl;'

irtl tO fOOl: Jrrquenl rr,rrr! o( tptllin& Frn(IuJlion, ..rPilJlirlliolr,

2:‐18
］
∽
⊃

ｗ
Ｏ
＜
⊃
０
２
く
コ

17‐ 11

５

一
　

４

一二
一
∽
∪
一

一T。蕎
=二

l語
三高面F稀蔦而

10・5

entions● donlin31cd by crrOrs o`、 pc::・

in8, punclualion, c.pildli.jliirn, gerr6rephing o harxlwritint ille6iblc o
OR nol cnough lo cvrluJlr' '
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CじAI1106… PROnL E¬年夏η石済アつF~~
!)ヽ 11

一鈍
〓Ｅ

L  L'_―
ゝlUい |:・ | ラ

一
―

:υ P,C

しヽOlくL_■Lヽ′!l, CRlll_l(IA       
一
‐ ~_「 ~イ

=~~~~~~~~~―
―――、ヽテ巾け

「

N十 ゞ―――

.JO-)i tXClLttNI lO VtHY COOD: Lrowlcrl;rablr. $btt.rtttirt. . llurouth
rkvqlrprrnl of tht rir . reh.v.lnl to arrigrxrJ togir'

1.$.22 COOD IO AV[RACI: xrmr Lnowledgc o( lulri(rt . .dl'qu.rr( ,.tlrt(.
linritcd d*.veloyrrcnl ol tlx.rir r nrrxtly rclcv.rnl to lopir, brrl b( [t d(.kil曜

２下

ゝ

一〇
υ

l-l'l-Z-t4!8l.Q-PoOlll[ori!sl-kxrr:vlcdgc-oL-Lriutr-ltuIrl-:ul.rd.,u-t-r-jo:dg-------------- --quitc drv(lop.ncnl oI lupic

VII{Y POOt: dr,rt's rrol rlruw !nowlrdr. ol rul,,, I . Jl<:rn'rul,!lJ,.tivc. trrt
[xrlincnl . OR nol enou6lt lo r yJLrrlc

16‐ 13

ヽ
、

6   2田
8 
驚臓脳l:Rttl?39311‖ :昌 :彎量橘詰ぉ七喘)」が

馬:  ツ■4 岳器:瀾淵T錦鷺洲出 1`ぷ出:」‖‖1帯‖罵 Hil「 n

て 、バ

ヽ
ヨ コ ~゙ぱ

盤 認 謂 ¶ 嵐 鷹 齢 “

Ju劃 ∝ 占X‐VI“劇 o康
“
― _

'u\npfl(.lx\ura.([ll;.lEGlcptllkl|.
I X \\ g-7 vtLY POO|: .,o('1 not co'[hon;crtc. no orBrnirario.. Ot rx]r rr]os6h

[" 
\ to evdluate

( tO.tu txctt t ENT IO VtRY COOO: yrphi5lic.l({ range o cl(tclive wordiidiom
| > (hoicc .tnd usagc o worrJ lornr nrrslcry . .rpproprirlr rr6,tl(,r
lc(
I 1 I7.1.1 COOI) TO AV[RACI: .rrJcquatd r.rrrgt. txcariorul crrors rrl wordrirlioor

.15 r.V lorm, choicc, usJtse bu, m$tnint nol ttbs<rrr.rl

l? \, 1 l]-to t^tR TO PoOtt: limitrd r.rngc.lre(tLr('ot rrrors ul r+,crrJridiorrr i.rnr,
I !1 [ clrr.rict, ur.rgr . mcnnitt <uitrtd or ubx urrtJIO
i> 9-7 vEltll'OOll: tlrtnl;.rlly Ir.rnsl.rlion o lillh Lno*lsjgc ol llglirh vrx..rl-ru-
( lary. idiomr, word (ornr. Oll nrrt rnouglr to cvdllr.tc

I 25-22 tXCtttENT TO VIRY COOD: r:llrctivt (onrphx corttru(liuos e frw
rrrur t,r d6.trr!Ent; trnrt;:rrotlt Et; rrortr ototrrrt lt(ttD[; f t(tE5; ptu:
nouns,Prcメ )'I:'ons

2:‐ 18 COOD TO AVERACf: tllcclivr bul simlllr constru(l;onr. rninor prob-
lems in complci conilnrctirni o stvcr.rl trrors .)l rtr(.(rncrl, len!..,
nunrbtr, word ordc,/runclioa, a.l;(lcs, pronoun!, prcp,'itions but nian-
ing seldom obscuted

夕θ
17・ 11

10‐ 5

fAlR IO POOII: maior prul.icurs in sirrrplc/conlrlt.r Conrlru. riorrr o
lrcquenl errors of ncgalion, lgrl.cntcnl, ll:ny:, numbcr, word ordrr/lunt-
tion, arti(les, pronouns, prcpositionr andtor {ra6nrenls, ,un-ors, drlclionr
. nrc.tDint conlu*d or obscpnrl

Vtl{Y POOII: virtu.rlly n<r rna}tr..ry ;l lcntcrr( r (olrtru(1ion rulcs o rlunri-
nrtrd by errorr. d(x'r ool drnrnrunicatc o OR ool to(ruBh lo c..rlu.rle

〕
∽
⊃

四
０

＜
⊃

υ
Ｚ
く
コ

つ
~

tXCtLttNI TO VIBY COODr-dcrnonslralet m.rllrry of (.rnv(nliont.
lcw crrorr ol rpclling, punclu.rl;on, c.pilJlir.rlion, Jxragraphiog

f^lS lO POOR: lrequent crrurr uf rprlling tE'r(luJl;un,.Jpilrli2rtior,

:no rns:ery可 , ■,ven::On,o donlin● :t」 by t・ 7『Or,0`spcll‐
inB, puncluation, crpilrlizrt^rn, par.rgraphin6 o hairlwrilint illt6iblc o
OII mrl cnough to evJllrl('

ヽヽ

9LI_
可01Al stiJRL ~Rlス :DL lt~‐ rllthtLN I S
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COMPOSIT10N
DATE

PROFILE
TOP:CsTUDENT

SCORE LEVEL CR:TER:A COMMENTS

卜
Ｚ
］
卜
Ｚ
Ｏ
υ

Ｚ
Ｏ
Ｆ
く
Ｎ
一Ｚ
く
０
“
Ｏ

０
・
‐８

一　

　

７
．
‐４

　

　

３
．
‐０

　

　

９
．
７

２

　

　

１

　

　

１

　

　

．

一

７

．

　

一

√・　
　
　
一　
　
　
　
　
・

＞
ぼ
く
コ
Ｄ
“
く
り
０
＞

］
∽
⊃

］
じ
く
⊃
じ
Ｚ
く
コ

l p3 21臀 聾乳鳳∬lI熙‰1:諄∫棚 LttII:キ脳:盤
nouns,preposilions  ‐     ・・     :          ~` :

EXCELI-ENT fO VERY GOOD: Lnowledgeabk ' sub'sl.llile ' lhorough
de"r.Jpmenr o( thesis . relevanl lo assigned topic-
GOOD TO AVIRAGE: some Lnowledte ol subiect '.d€quate 

t'n8e '
limited &veloprnenl of thesis o mostly rclevant lo toPic. but lacls dtteil

:fry,idioms,word`Or話 ,oR nol e10u8hJo evalualc

iig seldom obscured

―

一

    ――――ニーーー   ´
――――~~~~

tXCELtfNT TO VERY GOODr ' dcn onil r'16 m'5ltrY of convenlions o

fuw erors ol spctliog, Punclualion, capitaliration, paragraplring-' -

GOOD IO AVERAGT: occasioiral criors of rPtllin& punclujtion' c'Pitrli-
z.tion, par.traphin E bul mcan,iog trol obsTirctf

tAlL fO POOR: ,teqrrenl er,o15 uf spcllint, Punc'ualion, (3Pil'liltlion'
peragnphing o 'poor hendwriling t meaniog toolu*d or ofuur'a

|∬‖認iぷ,冨ilgt器軍路鞘 ll品31]=翼駆
::

30‐ 27

26・ 22

2卜17

′マ
20・ 18

17‐ 14

13‐10

9‐ 7

f^lR iO POOIT: limitcd hnowledge o( srbiect. liltle srrb5t{rct ' inade-

quate &veloprnent ol toPic

16‐ 13  VERY P00R:d― notshow LnowledBe of“ bic・C10 mn‐ s●bゝlan::vc,●o:
pertinent. OR nol enough lo eYaluate

IXCEI,LENT iO VffV GOOD: flucnl expression o idcas clearlv slaled/

.supported. succiocl o well-organized o logicel scqueocing o coltt'rive

GOOD fO AVERAGE: somewhal choppy r'loosely orgrnired bul.nrein
ideas st.nd oul .limiled support o logicel tul incomplete requcrxing

fAlR TO POOR: tonjflueol o ideas confu*d o,' 61t66i111t'1-1ed o lerl.s
krgical rcaueocing :nd d€veloP.lEot

VERY POOR: does n{,t communicalc ' rlo orErniu.li'J'l ' OL 
'xrl 

erxxrtlt
lo evaluat€

EXC【 LLこNT■O VERY G00D:pphis● calt・d ran3e● eFfecliャ c word′ idiom

choice and llsage e word`orm ma51●・『γ●`ppropriate rc3iStCr

RT晃器含糧:ξ詰1淵器説:獅」ザ T“
Ⅲ…ⅢⅢmi

fAlR TO POOR: limileit range o frequcpl errors'of word/iriiortt (orrn, -

choice, usage o meaning con[used.or'obscured

VERFOOR: estenliallY tianslati<in ..lillle knovvlcdte o[ tngliih vocalLr- -:

ミ

■  ,    21118

■OTAL SCOR[

■ql

'GOOD TO AV[RAG[: ef t"itite brt simplc conttructionr o mioor probj
lems in compler conslructioni r st'veral crrors o, agterjmt',I, lenlt,
nrmbe., *ord ordcr/functioa, idicles, pronouns, prepositions lttt maan-

l7-l I tAlR f O POOR: malor problemr in simpler'compler contlru(li('nt '

: meaning conlu*<t or. obscPred

fO-5 VERY POOR: virlually no masle.rY of scnteDce conslruclioo rules r domi-
- -ruied by errors I docr nol cornmunicale ' OR 

'rol 
enouth lo evalu'le

OR not enOugh lo evaltlate   ・

一
　
　
　
‘
　
　
　
、

３
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ル・1 ESL COMPOSITIoN PROFILE
「

″√
STUDENT 

つ
DATE TOP:C

SCORE  LEVEL CR:TER:A COMMENTS

30‐ 27

26‐ 22

21‐ 17

16‐ 13

EXCII-LtNT TO VIRY COOD: knowlcdgeable o erb.lenlive . llrrrrorus,h
dcvqJiment o[ thcris. ,rlcv.nl lo rssigncd topic

COOD IO AV[S.AG[; sorne Lnowledgi ol sulrirct . .dequ.le r.ntc.
limited developrnenl o( theris. mostly rdeyant lu topic, bul lac\s detail

fAl8. TO POO8.: limited lmwlcdge of subiecl r little subslaocc o inede-
qu.te develoFrrcnl ol topic

V[Ai POOR: do€5 nol shtrw Lnowltdge of rubiect o rxrn-rrbsl.urtive . rx)l
pcrtincnl . OB ool enough lo evaluale

ヤ
ｚ
ｏ
ｒ
く
聟
ｚ
く
ｏ
“
ｏ

＞
ぼ
く
コ
⊃

∞
く
り
０
＞

】
一
Ｄ

］
０
く
⊃
り
Ｚ
≦

20-18

17‐ 14

13‐ 10

20-I8 EXCEI-LENT fO VtRY COOD: fluenl rrprcssion . idc.s clcarly r't.led/
$upporled o tuccincl o well-organized o logicel scquencing . coh(5ivc

l7-14 GOOD TO AVTRAGE: srmervhal choppy. lo<^€l!, organir cd bul rnein
idcas ilaod oul .limiled support r logical but incomplcte srqur:rrirrg

I3-IO fAlR TO POOR: non.Iluenl o jdr'as confused o. dirco.urr{Ied . L<ls
logicel requwrcing .nd de velop.mnl

9-7 , VIRY POOR: dorr Dol communicale. no orErl.ir.tion. OL rx)t 6r{fh
lo evaluale

tXCEtttNI TO VERY GOOD: iophirticated ran8.: o tffeclive wordridiom
choice and usage r word.form mastery . approprialc registcr

COOD IO AVERAGE: adtauale range r lrcasional crrors of wordtidiom
lornr, clroice, usaBe 6u, m(l,tning qol obrurcd
firn fO pOOi: limited rangr . lrcqucnt ctrors ol wiydiidir:nr ltrrrn,
choice, usate. meaning conlutrd,.or obscured

9‐ 7´   VER口 00R:essen:i●‖ソ:ransialidn e:“ :le L"wiedBe Of〔n3::sh υ∝ さb●‐

_Lry.:diolns′ word`oFm P OR oot enough lo eva:uatc

25-22 -TXCELLENT TO VERY GOOD: ellective Gonrplcx (onrlruclions r Jr*
errors of iEreemenl, lenrc,lnumber, word ordcr/lunclion, articl('r, pro-
.puns, Prepositions ."

2t-f B COOD IO AYIIIACE: eflectivr bul simple constructio.r,. -i*, p.rlr-
' lems in compler conslruclkrni o scvrral error o, atrcrmenl, Ic.nlr,

nnmber, word ordcr/lunclion, articlcs, ptonount, ptcy*iti;'tns lxtl a*a,r
ing seldom obtcwed

ル

メ
~

た

ミ

17‐ 11

10‐ 5

fAllt TO POOL; rnajor problems in rimple/cornplcx conslrucliont .
frequenl errorr of negalion, atreemcot, lensc, numl.rcr, *ord order/lunc-
lion, article!, pronouns, preporilions andor lragrrcnts, run-ons, dclelions
'e mcanint contu*d or obscyrd
VERY POOR: virlually no masltlry L[ senlcnce .onslruclion ruler o domi-
neled by errors o do€s nol ct lmunicatc o OR nol crx)uEh lo evalu.te

txCELLtNT TO vtRY GOOD dcmon,tralci matlery of convenlions .
few errors of spelling, punclualion, capilalizalion, paragfuphing 

_
COOD TG AVE&AGE: occasioiu! errors ol rg:lling. g.rnctual;on, crp;Lrli-
ration, para6raphint but nrczoing not obscurli
tAlB lO POOR: lrequcnl tr.o.t ul rpcllin8, punctuation, capiulirelion,
paratr.phint . poo. hrndwrilint o meaning conlu*d or &*urcd
VERY POOR: oo rnastery of coDvcnlions o dorninated by err<rts ol spell-
in& punctuation, c.pitalizitbn,. p.r.ti.phint . handwriting illcgiblc o
On nol coouBh !o evaluat€

∽
∪
一
Ｚ
く
工
Ｕ
聖
２

TOTAL SCORE READER COMMENTS

卜
Ｚ
】
卜
Ｚ
Ｏ
〕
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- - --L(lrtl.- Ll'\/l I . i'(Jl-t-lu^ tt,,rll\ll N lS

3027

26‐ 22

txctLttNf lU VtllY COOD: Lrrowlt'r.I6(.rblc o ruL',lJrttirc ' llr"rulr5lt
tlcvqlrpnrr:ot o{ lhcrir o ttltv.rnl lo ar:igrxd lopir'

GOOD IO AVtRACI::omc Lnowlcdgc ol tul,iccl ' rdulu'rlt rart6q'
linrittd dcveloptrtnt ol therir . nrotllY .tlcvJnl lo lrtpic, brrl lJ( Lr d{'l'ril

2l-17 t^lB iO POOL: linrilqd LDo-wlcdgc, ol---bir'rt-r liltlc'tubtlJ't(t o irudt'- -'---

tXCtLLENT IO VERY GOOD: flueot erp.oriotr ' idtas tlcarlv slrtcr-U

卜
Ｚ

】
ト

＞

Ｚ
Ｏ
ｒ

20‐ 18

17‐ 14
'r,,portr{ 

r ruccinct o wcll-or5aoirtd o logicrl rraur:ncint ' cohc5iYe

cooD To AvtltAct: v)mcwhJl choppy r lurs<ly or8'rnizcd Uul nrairt

.fAln TO POOII: major prublcors in rirnplc/ronrph'r (onrlru.tiorrs o

frequeol e.rots of neg,olion, atretnlenl, lcnrt, numhc(, rYord ordct/(ur'i'-
lion, articles, pronouns, prcpositionr andlor lrag,mtnlr, nrn'onr, dclcliunr
. n cAnint coalu*<l or obscyrcl

VERY POOII: virlually oo .naltt',rY;f sr:nlcnct (otltlrucliun r.rlcr . ,Ju,rti-
nated by errorr. doct nol (ttnrnrunicale. Ofl ool eoough lo c..rlu.rlt

＞
∝
＜
Ｊ
⊃
∞
＜
υ
Ｏ
＞

］
∽
⊃

四
υ
く
⊃

Ｏ

Ｚ
＜
コ

20-l tj

17・ 1■

13‐ 10

97

25-22   EXC【LLENI■O VERY rllrclive cootplrx tonrlruclionr e lrw
ヽ

ζ
開1
10-5

S , idcas sland oul ' limil(d tuPporl o lcrtical trut ir'Lorlrpltlc rtqucoeirrg

2 -:1 ./ r:.-+0--fr\lluO-fOORl-oon'ILrtnl--+jJcar currf.rrttl * 3;ta.4116161 r Letlr

5 \ ' lo;icel rcquencing eod d<rcl,ptt+nt

* g-7 vtnY POOII dos nol commuoicitc ' tlo orB'nirrl;dt t O'i r'ol el,ou8h
lJ lo ev.riualc

tXCttttNT IO vtRY COOD: t{rphi!licalFd rrngc o r:l(t'ctivc wordlidiom
choicc rnd usa6c o word lorm nutlr:ty t lPPropriJtt r16.'l!'r

COOD TO AVIIIACI:.rrJcqualc rJrrSc ' (x(.r5iorul trrort D{ worrlirJiunr
{orm, chcricc. us.J8e bu, m.\nin[ not ttbstl,rtrl

talll TO POOII: limit(d tJnBr.lre<lucnl trrors ol r.'orrlridirrrrr iornt,
choi ", uraBc c mt,tnittg tulultd-or tbscurtd

VtRlq'OOR: t'rrenlially tr.rnrlalion o little !no*lr-rjtst of trr6li:h vo<.rLu-

lary, idioms, word (ornt: OR not t'nouglr to evllualc

nounr, preporitiont '.'

2l-18 GOOD IO AVIRACf: cllcctivc but rimple contllU(l;on! o tnioor prob'
- -lems in complcx contlrucli{rni o c{'vcr.rl trrorl ,,[ a6r(.t'mcnl, lcn*'

. numb(r, word o(!tr/[unclioa, arliclt's, ptorx)un!, prclxr>itionr lx,! otctn'
ing seldom obtc.'rcd

∽
∪
一

tXCtLl-tNI tO Vl-l{Y GOODr'dcrrxrnstr.let mJslcry o[ (onv(nlio'ltt '
lew crrors o1 ip(llint, pun(lu.rlrun, c.pil.rlir,ltion. prr'rgraplring

: ,ro rnltlr:ry ol ( rJ by trrorr of r1x'll'
in& punclu.lion, crPil.lirjliun,
O[ nol cnough lo evrlu.rle- '

o herxJwriting illegiblc o

ラマ_三_.

paogrephing

~ 10rAL IOR[~R[ス
5[R~~~τr)■卜1[N lζ

一―ヽ 一― ■,.――~~~~~一 ―一 =「TT¬ 有覇戸ゴ
~~~三

二_二
_一        'J｀ Jl・

co00 70 AVERAC〔 :∝Ca●On」 urOrs Ofs"‖
“

11."腱 :― liOn.caF):い
“

‐

FAIR TO'00R:
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STUDENT g

汁

sCORE  LEVELi CR:TERIハ

30‐ 2フ

26・ 22

1%21,17

騒翠 .IPttlfRRlnil:Ч l器オL:『
日am卜C'1ヽ′ωBh

C00D10 AVERACE somc tnowled8e of"biect o adCquate“ nge●
‖mited develoPment of tllesis o mo● ″releVani to toplc,“ :LCL delJl

FAlR 10'00R:lmiled L∞ w:cdじ e of"blec:● lll‖ e wbstance● 1腱de‐
q口e devdopment of to● c

vtRY POOR: does not show knowledge o[ rubiect r rxrn-tubstantiYe o trot
p.rtinenl . OR not enough lo eviluaie

IXCELLINT TO VERY GOOD: fluent crpreision r ide.s clearly stitcd
supporled o succincl o well-organited o logicel seqrn:ncint o colrsive

COOD TO.AVERACE: somewhal choppy o loosely organited but rrraio
ideas stand oul . limit(d suPporl .logical but incompkle sequtrring

ESL COMPOSIT10N pnbrrlB
',,-

TOPtc c, u,a

dircrrvx.cl td o leck

卜
Ｚ
】
■
２
０
０

Ｚ
Ｏ
Ｆ
く
Ｎ
一Ｚ
く
り
∝
Ｏ

16‐ 13

20‐ 18

17・ 14

13‐ 10

9‐ 7

fAlR TO POOR: rxrn-fluenl o idear conlu*d or
Iogic.rl r+qucocing J3 (frtbprreii-
VERY FOOR: dors ixrl (ommunicale. Do orE.nir.lidr. OL rrcl 6E r8h
to evaluate

＞
ぼ
く
コ
⊃
∞
く
り
Ｏ
＞

ｗ
∽
⊃

］
じ
く
⊃
Ｏ
Ｚ
≦

い
望
ｚ
く
工
υ
］
三

ExCtLLiNT TO vtRY 600D: rcphislicated ranSe o ef [c<tivt wordridiom
choice and usage o word lorm matlery o aPptoPri.le ,etsitlcr

'COOD TO AVERACE: adequald .ante . o<carional crrors ol wordrirliom
.{orm, choice, u5age lrut mo,tn.ing qol obscurcd

iltr rO roon, li;iled ranSe o f requenl errors ol wr,rdririi.,,rr I.r rn,

choice, urage o ;iliiig-o;futer.or obscured

VtR\?OOR: ersenlially lranslation . lillle Lnowltdge of Englirh vrrabu-
:ary′ idioms,word form P 9R noi eiOugh:oで v`luale_

TOTAL SCORE

‐
   20‐ 18

-   ‐
■17‐ 14

‐
腸:

13‐ 10

9‐7

25-22 I -EXCEITENT TO VERY COOD: effective comPl('r corillruclions .
. errors of aBre€mcnl, tenre,lnumtxr, rvord o.detlluD(tion, arliclcr,

nouns, prepotrltons "
2lil8 -- COOD fO AVERACT: eflective but simple construrlions o rninor pnrb-.

.lems in complex conslruclioni . 5everal ttrors ol aBrermtnl. lcn!..',
. oumbrr, word orderlfunctioa, articles, pronouns, prclxrsilktnt lxl nrcao-

ing xHom obxured ... :. '

fAlR 1O POOR: npior problcori in. simple/cumplcr conrlrucli{rn! .
Ircquenl erlors oI nqla-ti6il5@Eit, te11p, numbcr, word r.rrderrlunc-
tion, erticl , pronouns, PtePosiliont and/or lrlgmenll, run-onr, delcliuns

. . a.tn-int coiiiGd or obscpred

vE8.Y POOR: virtually no mastely bf senlence contlruclion tules. .lorni'
naled by error o do€t nol cDrnmunicate. OR nol er$uth lo cvllualc

tXCtLLtNT TO VERY COODr'demonrtrale5 matlery ol (onv('|r[ionr '
(ew errors of spelling, puncluation, c)pilaliration, paragrephirrg

cOOo TO AvERACf: occarioiral erron ol sptlling, punctUrl;on, (rpilrli-
.zalion, prr.traphinX bul meani'og not obscured

fAlR tO POOR: lrtquenl erro6 of lpgllint, punclu.tion, (.rpildliral;on,
paraSraphing r goor handwriting t ncanint coalu*d ot ob*urcd

VtRY POOR: no tna$tery of convenlions ' dominalcd by erro6 of.spcll-
iot, punclu.tion, c:pitalizitiun,. paratr.Phint r hendwriting illngible o

Oi not coough to evaluale

■0‐ 5

２
ン

θ
刊
―

Ｊ

‥

READER  COMMENTS‐

で
　
　
　
´
．．

2
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3027 LXCtl,LtNI IO VLltY COOD: Lrtr.rwltrJ6t.rblc . ruL6lintitc o Ilxrrurgh

26‐ 22

16‐ 13

_■vくいpolt・ぃ!メ
“

thts`ュ rclt・ v●nl」o― :鐸門と
"l“
                 __

COOO IO AVIRACI: xrmc lnowlcdgc ol tuLimt . .rd(lurlc ..rnBC.
linritrd &'vcloyrrr:nt ol tlerir r nroslly rtlcvanl lo lopir, but b(\r &'lril

qurlc devrlop.ncnl of lopic

Vll{Y POOl,l: dxjr not rhow Lnowludse ol ruL,-, I o R}n-rul,tlr.rl ivc . rxrl
Fyliornt o OR nol i:nouth to rvnlu.rl(『

Ｚ

（
】

卜
＜
Ｎ

一

く
０
∝
０

丼
ぼ
く
コ
⊃
い
く
υ
Ｏ
＞
・

20‐ 18

17・ 14

IXCEILENT IO VERY COOD: flucnl trprersion. idrar clcarlt rlrtrr!
$upporld. tuccincl o wtll-organi.rcd e loBical *nucncin8. colreiive

COOO IO AVIRACI: romtwhrl choppy o lurrtly orgrniztd Lul nraio
idear rtand out o limitcd rrrplrcrt . ltrgicrl bul iltoorpletc stqut.rx irrg

tXCILLINT TO vtRY COOD: ephirlic.l.rl rJn8r. rllc.clivr wo,dtidiom
choice lod usa6c r word ,ornr nuslcry. rllpropri.rtc r16.)lcr

COOD TO AVtllACt: .tdcqu.rlri r..rrgc r rx'c.rrir.rrr.rl crrors ol wor&irJionr
Iorm, ch<rict, u!8e bul m.\tni1g hol ob\c tr'rl

fAlR IO POOIt: limit"d rangt. ,requrnl trrrlrr ol worrJ/idirrrr ir-rrnr,
clroict, ur.rgc o mctoin[ corlutc.J.or ubt.ur..l

J{4-J{lll-JOfOORr--rxrrl-Ilntnl-}+Jctr-< o.lE*J-rrr-Ji:rorrrctcrH;
logi<el r+quencinS fod dtvrb1rrEnl

9.7 VtnY POOI: d(J{,1 ,rol cl,fir.nunicrlc. rx, o.EIrirl!!,-x: - CrP n+! <r'.0{6}
lo ey● luュ IL・

20‐ :U

17‐ 1●

1310

9‐7

カ

vElll?OOR: c5renliJlly lrJnthlion o litllc Loox'ledjc of tlglish vrx.rUu.
hry, idioms, word lornr . OII not riough to rv.tlualr

25‐22 EXCELLENT 10 V〔 RY rllective conrplcr conllrrJcliont . [rw

21‐ 18

ing scl&ta ob:;cured

17‐ 11

tnt sctuta otrtcuteo '1.

filR TO POOR: m.rjor pruLlcurs in rirnphy'ronrplrr cornrlrui tiorrr rfAlR fO POOR: m.rjor pruLlcurs in rirnphy'tonrplrr cornrlrui tiorrr r
lrequcnl erro15 oI nctation, iBreonrcnl, tcnsc, numtc., word ordcr/lunc-
lioo, arlicles, pronouns, prrposiiioor aodlor fretrxntr, run-orrr, drlctionr
. orcanint conlusc<l or obscprcd

l0-5 VIRY POOR: virtu.rlly no marlr.;y oI rentt'orc tolrlruclitro rulet r rJonri-
n:ted by crrorr o docs nol Ctrnrmunic.te. Ol nol trxruEh lo rrJluJtr

nouns, p.epositionr ':
COOD fO AVtltACf : cflcclivc bul iimplc c.rnrlru(l;onr o rninor prob-
lems in compltix carnrtructioni r lryeral rrrors ol egrt{.mr'rrl, lcnst,
numbrr, word ordcrtlll,rclioa, arliclos. pronounr, prcg^itionr lxt! ottta-

】
∽
⊃

］
じ
く
⊃
Ｏ
Ｚ
く
コ

〔XCELL〔 N110 VLHY C00Dld“ Dons:ra:ぃ mas:cry Of cOnvcntiori、 ●

`"crrP●
Js“‖h`「 punduョ

:on,caⅢ
劇in:お中 qrⅢ

“

ng

ぃ∪
一ヱ
く
ェ

GOOD TO AVtS.AC[: o(c.]i(riuj tyr(,rr ot rFllirrg, pon<ruj!iun, (.rpil.rli-

: no IInstcry Cr,0′ 5

~~lσ
lAl_SCORL   R「 ADLF~ COMM[NIS~~~

in& prlrl<lu.Iion, crpil.lir.rltr^,
O[ nol coou3h lo cvJlu.le'

paagraphing o herr.lwriting ille6iblt o

オ

　

″

}
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SCOl`1  :LVll  CR:lL RIA :OMMFM―

Ｌ

中２
一ド

ン
イ

一

302フ

26‐ 22

tlCtLl.tNI 1O VLtY COOD: lrrowlcrJgt.rblc o ruLrrt,rrrlivrr r lhorooglr
rl5 vqppnrcnt ol thr.rir r rckvrnl lo rrriSrxr.l tolir

GOOD TO AVIBACt: romc Lnorylur6e ol rubirrt . .r&.qu.rl( rJn6c.
linrited dtvekrprtnl o[ therir. nrotlly.tk'vrol lo topi(,llrl Lr(Ls dctril

L 嘘 」 一 bltKt」 11lt`、
111,、 ]..、・●・●

qu`lc devclopmt・ nt Of 10Pic

16‐ 13    VLRY:'00晨 &ぇ、;)ot sl:Ow Lnow:ぜ dЬごof suし , 、:e non‐ su卜 1ゝル `tivc・ :洵 :

[rrlincnl . OR nol rnouglr lo evalu,r((

Z
O
r
<

生 ヽ

く
0
∝

0

20‐ 18

17‐ 14１

、

Ц

¨

ヽ

１

‐

‐

、

∞
＜
∪
〇
＞

IXCELLENT IO VIRY GOOD: flucnl erpressilr. idos clearly rlrltx!
tuppodd . iuccinct r wcll-organired . logicrt srlucricint . colr ive

GOOD TO AVIRACE: lomrwh.rl clx)ppy . loo!rl!, orglnizcrl but nraio
idcas sland oul .limild tuplrcrl . logicrl bul i,..onrplelc !(qur ir)t

I3.I0'- -t{lL IO POOR: rxrn-(locnl o jtlcsr cr,r{urrrl-urii*().;rrrted---lJclT----
lcgicel *queocing and dtrcL:,prrtnt

9-7 VIRY FOOR: do.5 nol commuoi(llt'. no orBrnir.liu*r. OR rl<)t erlo'u8h
:o cv.lluュ tc

txCttLiNT TO Vtl{Y GOOD: rcphirlicrtrd r.rnge o r:l(tctivt wordridiom
choicc.rnd usa6c. word lo;m nr.rrltry. rppropri.ltc r(b.'lcr
COOO TO AVttlACLi Jdtqudld r.tntc. o((.rrional r:rron rtl worrlri.lionr
(orm, chnice, usJtc 6ul nturuniog.nol obscura\l

tAll{ TO POOI{: limitcrJ rangr:. [requcnt rrrors crf wo(Jlidirror iornt,
(lroicr, utJtc c mt,tnitg (ot)[urcd.ot obtcutt:l

vtRl?OOR: t'rrenti.rlly tr.rnsl.rlion o litlle Lno*'ltdXr o( Lr16lish vrx.riru-
lary, idioms, word loror:i 08, nol cnough lo cv.rlualc

＞
ば
く
コ

20‐ :●

1714

13・ 10

9‐ 7

25‐ 22 〔XC[LLENT 10 VERY G00D:c“ cdivc cOnip:cx l`o ns

nouns, PrePotition! .
GOOD TO AvEtlACt: el{cclivr bul timt}le coarl.ucl;onr. rnirxrr lrrob-
lemr in complcr conrtructioni o stvcr.rl rrrois ol 

-efrr.t'rnt'rrr, 
rcnr*',

numbr:r, word ordcr/fuDclion, d.Jicles, prorxruor, prqxrtitions lxtr trtt'a,n-
ing *ldom obxurcd

(onゝ ir●〔

2t‐ 18
四
∽
⊃

ｗ
り
＜
⊃
Ｏ
Ｚ

く
コ

kγ
田1

10‐ 5

fAlR TO POOL: maior prulrlt'uis in sirnphy'<onrplcr crrnrlru( rio,r! .
lrequcnt errorr oI netJlion, ]tr(\cortnl, lrnrc. numbcr, s,urd oadc./lun(.
tioo, erlicles, pronouns, prcposilioor andlor fraBmcnts, run.onr, dcEtionr
. nlcznint coahtstvl ot obscptti

Vtf,Y POOII: virtually no marlt.ry'o[ :tnlcocc ('olrlru(lion rulcs o rlorrri-
ruled by er,ort. doci Dol clrnrmunicale. O[ nol €r]ouEh lo (!.llu.rlc

EXCLLL〔 Nl 10 VLRY C00D dcm9nsiralぃ rt.lゝ:cry Oi convcn::● f:、 ◆
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Itrrrn, choicc, rrsJte bu, r,t(vD,Df not trbrcutdt

出 tIP躙 島:肌出 f
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COOD TO AVERACT: rllcclivc but rimgrle ronrtrurtionr o rnirxrr orob-
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