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ABSTRACT

This study was an effort to determine the problems in
English text reading skills of students at M.6 level in
demonstration schools affiliated to the Ministry of University
Affairs in Thailand. To this end all ten demonstration sehonls
under the Ministry were used as a selecting eround from which 496
students were selected - 266 from Bangkok and 230 from schools in
the provinces or 272 from science vrogram and 224 from arts
program - to sit for an examination. The instrument used was a
test paper in English comprising passages of authentic texts to
diagnose the students’ problems in reading, such as understanding
sentence structure, cohesion, discourse comnection, vocabulary in
context and paragraph organization. There were three main areas
of language proficiency viz sentence structure, vocabulary in

context and paragraph organizat.ion.
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In evaluating the results, the participating students
were separated into two groups-science and arts and there was an
addiﬂional grouping to separate Bangkok students and students
in the provinces in each original group.

The findings from the standard scores and mean scores

were as follows :

1. Taking science and arts students both in Bangkok
and in the provinces as a whole the students’ ability was at
average level for each of the areas of difficulty.

2. The ability of science students in the three areas
of difficulty was at average level. The ability in "vocabulary
in context"” and "paragraph organization" of arts students was
better than that in "sentence structure", albeit the achievement
of arts students in these three areas was only at average level.
There was no significant difference between mean scores gained by
science and arts students in “"vocabulary in context" but in
"sentence structure" and “paragraph organization" there was
significant difference between achievements of the two groups.

3. The achievement, of Bangkok students and students in
the provinces taken as groups showed ability at average level in
all three areas of difficulty. There was no signifieant
difference between mean scores gained by Bangkok students and
students in the provinces in "sentence structure" but there was
significant difference between achievements of the two groups in
the areas of "vocabulary in context" and "paragraph organization".

Each category of text reading skills showed common
areas of good achievement as well as common problematical areas
and these common areas were apparent in comparison between
science and arts students as well as between Bangkok students

and students in the provinces .
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CHAPTER 1

INTRODUCTION

Background of the study

In Thailand, most of the students who opt for upper
secondary education tend to pursue studies at a higher level. A
knowledge of English is wvital for studying various
disciplines. Students who pursue their studies at university
level need to read text books in English because translation into
Thai is not very often available to them. Students who aim for
vocational training and education study English for professional
purposes, thus they need to read and understand English operation
manuals of tools, equipment and machinery. It is apparent that
these activities require a very good command of English,
especially reading skills. Ajchara Wongsothorn (Ajchara
Wongsothorn 1981 : 22 has reported in the outcome of her
research on the need for English usage among employees in
government sectors and enterprises that they need reading skills
most and translation skills least. The government, being aware
of the significance of English studies, includes it in the school
curriculum and requires students to learn English from elementary

t.o secondary level.



At secondary level, students are expected to read and
understand various kinds of English texts such as paragraphs,
passages, simplified articles and business letters. The ability
to cope with the text is considered a stepping stone for the
students in choosing their careers and continuing their studies.
For +these reasons, the secondary school English curriculum of
1981 emphasizes reading skill development in students as
follows : |

- To practise reading skills for everyday life, higher
education, and career in accordance with the age and potential of
the students.

-~ To improve reading for information and adapt their
newly acquired knowledge to their own thinking. (Ministry of
Education 1881 :22)

The objective of reading that has been stated in the English
curriculum of 1990 is to develop understanding in reading and the
rate of reading. In reading courses, the students will be given
practice in reading news articles, notices’from newspapers and
magazines. The students may also read text books and other
interesting literature acccording to their age and taste.

(Ministry of Education 1990 : 100-101)



We can see that students are required to develop
reading skills at a higher level than other skills. To fulfil
the objectives of teaching English stated in the curriculum,
English teachers must give emphasis to developing reading skills
in students. That is, they have to specify the objectives of
English courses, develop materials, plan classroom activities and
evaluate students’ performance. English teachers mainly aim to
equip the students with reading strategies'and provide ther with
opportunities for classroom reading and outside classroom reading
so that they can become independent readers. They will use these
skills as a tool in acquiring knowledge and accomplishing tasks
when they further their studies and when they take up their
occupations in accordance with present day social needs.
Students should maintain a good reading skill, otherwise they
miss their chances to pursue higher education or keep themselves

up-to-date with the knowledge, news, and world events.

This study will draw its subjects from demonstration
schools in Bangkok and in the provinces. A demonstration school,
as its name implies, is set up to be a model for other schools.
The school tries out the most effective teaching methods and plays
an important role in teacher training. The methods of teaching are
demonstrated to in-service teachers as well as inexperienced
teachers. Suggestions and recommendations on how to cope with
students’ learning problems are made available to those teachers

who need teaching guidance. The Department of English is one



section in the demonstration school which gives a service
in English teaching to other schools. Studying the students’
problems, especially in reading skill in English should be
started in the demonstration schools in order to gain data
necessary for +the preparation of teaching and activites, the
selection of teaching methods, materials, and the design of the
evaluation tools to suit the needs of the students. This should
be treated as a matter of priority. Thus the teaching and the

learning process can be an even better model for other schools.

Statement of the problems

The secondary school English curriculum of 1981 and the
new curriculum of 1590 put emphasis on reading skills.
(Ministry of ©Education 1981 : 41-54, Ministry of ZEducation
1990:100-101). However recent research shows that current
methods of +teaching English do not truly help students
develop their reading skills. The teacher still uses incorrect
approaches. (Somthawil Thanasophon 1981:21 and Wisar Jutiwat
1985 :41) The Faculty of BHumanities, Srinakharinwirot University
Pathumwan Campus has found that the current method of teaching
reading as employed by the teachers in most secondary schools is
monotonous and lacking in motivation. Teachers get into the
drudgery of translating each sentence for their students. Such a
method of teaching cannot help in developing the students’

reading competence. (Faculty of Humanities, Srinakharinwirot



University, Pathumwan 1985:339) The Ministry of Education urges
teachers to employ various techniques of teaching reading in
order to ensure the best success:that is, the students are
equipped with reading skills useful for everyday life, f{for
careers and higher education according to age and potential of
the students. (Ministry of Education 1881 :22. Ministry of
Education 1990:100-101) Prapasri Thangbanjerdsuk carried out
research on the reading ability of Jjunior high school students at
M.3 level and found that the students were unable to gather
events in chronological order, forecast future events and
recognize the main theme of the reading selections. (Prapasri

Thangbanjerdsuk 1983:61-62)

Efficient teachers of reading understand how to read
and can select the correct approach in teaching reading. They
also understand the aim of teaching reading. The aim of teaching
reading at all levels is based upon encouraging the readers to
think and respond to reading materials. This does not only mean
that +the readers can pronounce the words correctly but they must
also understand what they read. If the teacher does not
understand how to read énd does not know the correct approach to
teach reading, the students will not succeed in acquiring reading

skills.(Sirirut Nilakupt 1983 :23)



The teaching material is an important factor to
consider in teaching reading. Ronald White suggested that
answering - questions following the reading passage encouraged
students to think and reflect on the understanding of the text.
As he saw ‘it, students answered the questions by copying the
answer from the reading passage without real understanding of the
whole text. The questions just asked the students to find the
answer in the text but not beyond the tekt- The questions
~ checked understanding at the sentence level. As a result
students do not develop skills for effective reading to
understand the passage at discourse level. (Ronald Wwhite
1981:89) Christine Nuttall in a later study said that the sort
of questions following the reading passage should not be tests of
memory. The teachers should encourage their students to look for
the clues that will 1lead them to a completely satisfactory

interpretation. (Christine Nuttall 1887:22)

Reading is a communicative process, so the text should
be authentic. Wisar Jutiwat proposed guidelines for the teaching
of reading for communicative purpoeses : the lessons used should
be authentic text sapplicable in the target situation. (Wisar
Jutiwat 1985:42-43) This is in line with Sasipin Bhumiratana and
Vannasri Preaphet who have found that using authentic text of
everyday situations for teaching reading can motivate

students and provide them with knowledge that suits their needs.



However the term "communicative approach” might mislead
some teachers of reading. They should not have the idea that
using a communicative approach in teaching reading neans
providing students with a number of authentic texts, thereby
ignoring grammatical structures. As a result, the students are
unable to interpret those syntactically complex written styles.
Very often, sentence complexity indicates the difficulty level of
the passage. Eddie Williams states that if the reader has the
knowledge of syntax, he can use it to help him read the text.

(Eddie Williams 1984:4)

I.M. Schlesinger (1968:15) mentions that syntactic
structure is found to be one of the determinants of readability.
Understanding the systematic structuring of noun groups and verb
groups is more significant for tesching reading than almost anv

amount of study of individual words. (Carl A Lefevre 1962:107)

Christine Nuttall advocates reading as an effective
means of extending the students’ command of a language. In
theory, the aim of reading is,"To enable students to read without
help unfamiliar authentic texts, at appropriate speed, silently
and with adequate understanding." (Christine Nuttal 1987: 189-21)
In practicé, most. students fail to understand thoroughly the
meaning of the texts because they lack the knowledge of sentence

structure, especially in the following areas :



1) complex noun groups

2) nominalization

3) co-ordination

4) subordination

Students often encounter problems in relation to
syntactically complex written style; therefore, their teacher
should explain to them the structure of sentences to instil a
well-founded grampatical basis heeded for text umnderstanding.

Nuttall further states that the interpretation of
cohesion devices and discourse connectors is crucial in reading.
Students should deal with the skills needed to trace and
interpret the way the writer organizes his utterances into a
coherent sequence so that they convey the intended message.
(Christine Nuttall 1987:89-100)

The researcher contends on the basis of her experience
of 7 years English teaching that efficient teachers of reading
should be aware that students® problems in understanding of
reading texts originate from inadequate unde{standing of sentence
structure, cohesion and discourse connection. Most students also
experience difficulty in the areas of vocabulary and paragraph
organization. They don’t know how to determine the meaning of
vocabulary from the context clues. Most of them can’t interpret

the organization of the paragraph.



The researcher is of the belief that there should be an
effective research +tool to investigate the problems of the
students in attacking a reading text. Up to the present, no
research has been done in this area. Therefore one of the main
aims of this research is to point out each student’s problems in
reading making it possible for the teachers to plan how to solve
these problems and to be able to design materials, exercises and
methods of teaching for their reading classes. The researcher
expects that the result of this study will be beneficial to
English teachers at M.6 1level and can be used to improve

teaching techniques in the future.

The purposes of the study

The purposes of the stixly:

i. To determine the problems in relation to text
reading skills including understanding sentence structure,
cohesion discourse connection, vocabulary in context, and
paragraph organization of students at M.8 level in demonstration
schools affiliated to the Ministry of University Affairs in
Thailand.

2. To investigate the problems of and the relationship
between the reading ability of students majoring in science and
that of students wajoring in arts subjects studying in Bangkok

and in the provinces at the places mentioned in 1.
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3. To investigate the problems of and the relationship
between the reading ablity of students in general in Bangkok and
that of students in general in the provinces at the places

mentioned in 1.
Significance of the study

This study will help teachers develop an awareness of
existing problems in relation to text reading skills including
understanding sentence structure, cohesion, discourse connection,
vocabulary in context and paragraph organization. Knowing the
students’problems before teaching will help teachers prepare an
effective method of teaching, with materials and exercises to
suit their students’needs. Moreover the test designed for +this
study can be used to diagnose students’problems whenever the

teachers want to determine the students’reading ability.

In the demonstration schools, when teachers have
understood the students’problems, they can improve their teaching
methods, materials, and activities in the reading class. They
can then be good models for other teachers in other schools at
the same level according to the roles and duties of the

demonstration schools.
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Scope and limitation of the study

1. Subjects The subjects involved in this study were

students studying at M.6 level in the 1991 academic year in five

demonstration schools affiliated to the Ministry of University

Affairs in the Bangkok area namely:
The Demonstration School

The Demonstration School

The Demonstration School

The Demonstration School

The Demonstration School

of Chulalongkorn University

of Srinakharinwirot
University Prasarnmit

of Srinakharinwirot
University Pathumwan

of Kasetsart University

of Ramkhamhaeng University

Five demonstration schools affiliated to the Ministry of

University Affairs in the provinces namely:

The Demonstration School

The Demonstration School

The Demonstration School

The Demonstration School

The Demonstration School

of Chiang-Mai University

of Prince of Songkla
quversity

of Khonkaen University

of Silpakorn University
Nakorn Pathom

of Burapha University
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2. Sample groups The sample groups were randomly

selected from science and arts students studying at M.6 level
of each demonstration school by choosing one class from the
science program and one class from the arts program or two
classes from each school. in schools where there were more than
one class in the particular program, random selection was used
but in schools with only one class in the program that class was

used for sampling in the main study.

3. Instrument The sample test would diagnose the reading
problems by a thorough evaluation of accuracy reliability after
trial with M.6 students of the demonstration schools affiliated
to the Ministry of University Affairs not within the sample
groups. The instrument was three feading passages with multiple
choice questions with four alternatives, one of which was correct,
the other three were incorrect. Each correct answer credited one
point and each wrong answer credited zero point. The passages for
reading were authentic materials in liné with the
recommendation of the Ministry of Education curriculum. The text
consisted of different parts whose aims were to diagnose problems
concerning sentence structure, cohesion, discourse connection,
vocabulary in context and paragraph organization. This test was
tried out with a sample group of students who were not the study
group to determine the level of difficulty and reliability. Then
an item analysis was undertaken to improve the discrimination

power of the choices.
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4. The variables studied The variables studied were the
== 1abies studied

marks obtained from the test undertaken by the subjects.  The
marks showed the achievement Jeve] of reading in relation to
sentence structure, cohesion, discourse connection, vocabulary
in context, and baragraph organization, The interbretation of
the test is limited by the number of list items in each area of
the analysis. The test was designed by the researcher using

authentic texts,
Definition of terms

1. M.6 students are the students who are studying at
M.& in the second Semester of the 1991 academic year ip the
demonstration schools affiliated to the Ministry of University
Affairs in Thailand.
2. The demonstration schools affilisted to  the
Ministry of University Affairs in Thailand are:
The Demonstration School of ChuIalqngkorn University
The Demonstration School of Srinakharinwirot University
Prasarnmit
The Demonstration School of Srinakharinwirot University
Pathumwan
The Demonstration School of Kasetsart University
The Demonstration School of Ramkhamheng University

The Demonstration School of Chiang-Mai University
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The Demonstrat.ion School of Prince of Songkla University
The Demonstrat.ion School of Khonkaen University
The Demonstration School of Silpakorn University
Nakorn Pathom
The Demonstration School of Burapha University
3. Language proficiency testing is categorized in three
areas of difficulty viz

1. Sentence structure The students have to deal with

the following :
- complex noun group
- nominalization

-~ co-ordination

- subordination
- participial phrase - present participle
- participial phrase - past participle

- prepositional phrase
- introductory subject
- definition

- reference

- substitution

- elliptical expression
- sequential signals

- exemplification

~ additive

- adversitive

- causal
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- conclusion

2. Vocabulary in context The students are required to

determine the meaning of words through context.

3. Paragraph organization 1In this area the students

are required to deal with
- topic

main idea of the passage and each paragraph

|

implication /inference

prediction

1

- sequential organization of the paragraphs in the

passage

Basic Assumption

It is assumed that the randomly selected students
represent. the whole population of the M.6 students of the
demonstration schools affiliated to the Min;stry of University

Affairs in Thailand.



CHAPTER II

REVIEW OF RELATED RESEARCH AND LITERATURE

This chapter expresses the views of various researchers
and attempts to define the meaning of reading. The chapter is in

three parts

Part I The Theoretical Concept Basis to Reading
for Comprebension
1 The meaning of reading
2 Understanding in reading
3 Components that have an effect on reading
4 Levels of ability in reading

Part II Practical Aspects on Teaching Reading for

Comprehension

1 Methods of teaching reading in a second
language or foreign language

2 The problems of teaching reading

3 Suggestions for selecting méterials—authentic
or adapted

4 Suggestions for designing exercises to test

reading for comprehension

Part III Research Studies in English Reading in Thai
| Educational Institutions
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I. The Theoretical Concept Basis to Reading for Comprehension

Part I will enlarge upon the general definition of
reading by going into details of such matter as the meaning and
understanding of reading, the components that have an effect on
reading and levels of ability in reading, through the views of

various researchers in these fields.

The meaning of reading

This section will define the meaning of reading as it

is seen by various researchers.

Robert Lado (1987:14) conforms to the general view by
saying that reading is a collection of skills whereby
interpretation and simple opiniqn are achieved through an
understanding of the meaning and analysis of words, together with

an understanding of the text as apparent.

leonard Bress (1970-127) introduc;s an aspect of the
thinking process and constant up-dating in his view that reading
means understanding of the various letters that have been
combined together, knowing what each letter represents, then
being able to read out the meaning. This is a genuine thinking

process and requires constant updating because it is a complex
brain process and is an instrument that helps transmit ideas,

facts and various feelings from the mind and spirit of the author
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to the mind and spirit of the reader accurately with

understanding.

Clifford L Bush and Mildred H.Hurbner (1970:30) suggest,
that reading is a process that occurs from the fact that the
reader has 1linked the symbols he reads with his own previous
experiences, thus giving rise to a comprehensive idea in the mind
of the reader; then there is certain behaviour occurring, that
is, there must be interpretation of meaning, reaction to the text
which is read,aim of reading and reorganisation of ideas obtained

from reading.

Goodman (1972:472) expands on the meaning of reading by
proposing the view that reading is a complicated psycholinguistic
process in which the reader must reconstruct the meaning
which must correspond, or be close to the meaning that the author
has given in the text. However, in acquiring such meaning, there
has to be interrelationship between letters and the thinking
process and linguistic clues as apparent o; not apparent in
letter form based on the ability of the reader in using the

cuidance for assumption and prediction.

Smith 11973:6) defines reading as not being a process
related to .visible ideas essentially, but a process which is
related to two kinds of information i.e. information in ietter

form on paper (visual information) and information from the brain
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or experience (nonvisual information), whereby the latter is more
important. to reading comprehension than the former. Therefore,
analysis for separation of meaning at the word level is

unnecessary.

Harry Shaw (1973:272) contends that reading and writing
are the same process, that is, the process of communicating
meaning of ideas, temperament and various feelings while the
author tries to transmit ideas and temperament to others who must
in turn try to acknowledge the ideas and temperament of the
author. In reading, the reader must use his own ability and

experience to bring out the statement from letters into meaning.

Goodman and Burk (1975:5) express the view that reading
is a process of interrelationships between reader and amthor in
view of knowledge and ability to use language for communicat.ing
meaning, or it may be said that the reader will be able to find
out the meaning of what he has read only when he has the
knowledge and linguistic ability as well as shfficient experience
to understand the language used by the author in transmitting

ideas.

Harris and Smith (1976:56-57) opine that reading is

a form of communicating meaning. It is an exchange of ideas,
information, and knowledge between author and reader in the form

of communication of meaning, while the reader will try
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to find the meaning of what the author has written, in which case
the ability to predict or bring out the meaning from the
staﬁement which has been read will depend on the previous
experience of the reader, such as acquaintance with the subject
matter, the essential idea of the subject and the linguistic

knowledge of the reader himself.

Fraida Dubin (1982:4) says that reading is a complex
skill that has many components and features combined such as
psychological components, physical conditions and social
conditions, therefore, reading is the combination of linguistic

processes that requires knowledge in several fields.

From the ideas regarding reading of the persons
ment.ioned above, it may be concluded that reading is
communication of meaning between author and reader with written
statement as media. The duty of the reader is to find out the
meaning from writtten statements. The degree to which the reader
will wunderstand the statement he reads ;ill depend on many
components such as linguistic ability of the reader and

co-experience between reader and author.

Understanding in reading

Following the meaning of reading comes the
understanding in reading. By this is meant basically the

readers’ ability to correctly interpret what the author is trying
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to convey. The reader must therefore correctly interpret the
meaning of words, groups of words and sentences and the
relationship of the sentence components. If the reader cannot
correctly carry out such interpretation, it will not be possible

to grasp the author’s meaning.

Smith  (1978:250) supports this view with the
contention that the important thing that must be taken into
consideration is that meaning obtained from the passage read is
not the meaning from the thing that is written or described in
letters in printed matter only, but is the meaning that is the
idea of the author and the reader. When the reader understands,
this means that the reader is able to link the idea of the author
with what he already knows. It is a complex process in which
the reader must know the meaning of each word, each sentence,
then combine the idea of the author which was written in the
passage of each page that he reads. If he cannot remember the
words or sentence that appeared in the passage for combining into

an idea, this is called "incomprehension."

Bond and Tinker (1957:235) also endorse these views
that the fundamental components of understanding in reading are
composed of understanding of the meaning of words, understanding
.of meaning of groups of words, understanding of sub-clauses,
understanding of the relationship between sub-clauses, and

understanding of sentences. The knowledge and understanding of
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words is a fundamental of reading. If the reader’s knowledge of
meaning of words is not sufficient,the reader will not be able to
understand sentences, phrases, or the subject matter which is
read. The reader must know how to read in groups of words in
the sentence, relationships between sentences and relationship
between phrases, in order to understand the whole text well
because the perception of relationships between these various
components will help the reader to be éble to recognize the idea

of the text that is read.

Samutr Senchaovanij (1885:94) sees understanding in
reading as the reader’s ability to remember details and
infdrmation from the text which has been read and to bring it out
easily for use or reference as necessary, together with the
ability to grasp the important details and to separate or specify
the main issue from sub-issues which are not so essential or
important in their relationship; also, the reader’s ability to
assess what should be given special attention and what should be
omitted. The reader must also be able to in%erpret the story or
opinion which has been read to the extent of its implication or
the depth of meaning and to summarize ideas from the text that
has been read correctly, reasonably and reliably while using
Judgement. for considering the various conclusions or references
of the authof correctly and systematically without confusion.
The reader must also be able to transfer or combine appropriately

the knowledge obtained from reading with other experience,
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Christine Nuttall (1987:80-100) considers the skills a
reader needs in order to understand a text. According to this
researcher the way the meanings in a text are organized to
convey the message is discourse. An analysis of discourse (i.e
how it is produced and organized) has achieved many insights and
understandings but has so far, failed to produce a comprehensive
account.

According to Nuttall there are at least four kinds of
meaning that a text embodies and that a reader must understand.
First there is conceptual meaning or the meaning a word can have
on 1ts own. Concepts can be found at any level, from the whole
text down to a single word. Every lexical item embodies a
concept, simple or complex, and concepts can be expressed by the
smallest meaning units of all, such as the concepts of plurality.
All other kinds of meaning are based on conceptual meaning and a
text is made by putting all concepts together to form
propositions which is the second kind of meaning-that which a
sentence can have on its own, even if it is not being used in a
context. A word on its own carries no propos{tional meaning but
when it is put into a proposition (sentence) it has a truth
value. The signification of a sentence (propositional meaning)
is the only kind of meaning it can have when it is cited except.
in a limited number of cases where the form of +the sentence
itself gives it a kind of value. For example, "mislead” on its
own has no propositional meaning, but when inserted in a sentence

"Examination results are misleading” it immediately assumes a
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truth value. Again by way of example, "Examination results are
misleading” may come under the heading generalization hut A
thermometer 1is an instrument for measuring temperature" is
clearly a definition.

The third kind of meaning is contextual meaning-the
meaning a sentence can have only when it is in context. When a
sentence is used in context it immediately takes on a value
derived from the author’s reason for using it. For example the
proposition "Examination results are misleading" is only a
generalization when standing on its own. But if it was to follow
this sentence "You should not expel my son just because he has
failed", it takes on the value of a justification or explanation.
The writer is using it to substantiate the claim that expulsion
would be wrong.

Explaining, Jjustifying and so on are often called
rhetorical acts. In a text they are sequenced and organized into
patterns which display the writer’s thoughts and these patterns
combine into larger patterns until the writer’s overall message
is reached.

The last of the four kirnds of meaning is pragmatic
meaning where a sentence has meaning only as part of the
interaction befween reader and writer. This is the meaning that
reflects the writer’s feelings, attitudes and so on and his

intention that the reader should understand these.
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Nuttall contends "Every sentence has these four kinds
of meanings when it is used in a text, though sometimes, one is
more important than another. If we want to understand a text
completely, in the fullest possible way, we need to understand

every sentence in these four ways". (Christine Nuttall 1987:82)

The views of the researchers cited above comfirm
therefore that understanding in reading calls for ability on the
part of the reader to clearly interpret the meaning of words,
groups of words, and sentences in order to be able to

successfully obtain the meaning the writer is trying to convey.

Components that have an effect on reading

There are a mmber of components which have an effect
on reading. First there is the knowledge of words to such
extents as width, depth and scope. This embraces an
understanding of the word system and sentenc; structure from the
characteristics of written language and the understanding of
liguistic symbols. There is the ability to clearly grasp the
essential points or main issues of the passage and to foresee the
consequential result-that is, the ability to follow the story
sequentially. Another component is appreciation which is the

ability to perceive the aim of the author to gauge the feeling of



-26-

the story and to understand the literary process through which
the author’s aim is achieved.
The views of various experts on the subject are very

similar.

Roger T.Lennon (1961:29-31) describes four components
of reading skills.

First, knowledge about words in general refers)to such
knowledge as width, depth and scope of words; hence, it may be
said that extensive knowledge of words or skills in the use of
words are the first important things that will lead to
achievement of advanced ability of all kinds of reading skill.
Lennon suggests that there must be c¢lear understanding of the
story that appeared including other skills such as knowledge of
the location of passage refered to specifically, understanding of
meaning by letters and ability to follow the story sequentially.

It is further suggested that there must be understanding
of latent meaning including rationality in reading, ability in
giving ideas regarding the story which is read as well as ability
to foresee the consequential result, understanding of meaning of
words from the story, understanding of the sequential arrangement
of the story read, knowing the important idea and reorganization
of ideas, understanding of latent meaning present in the passage
read by acquiring conclusions or criteria from the story read.
However, this skill is related to the skill in wunderstanding

the meaning that appears clearly because in order to obtain the
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latent. meaning of the story read, the reader must understand the
literal meaning or the meaning that is visible clearly first.
He concludes with the term of "appreciation” which means
the ability to know the intention or aim of the author, the
gauging of temperament or feeling of the story, the ability to
understand the literary mechanism that has made the author

achieve the aim.

David P.Harris (1963:58) generalises on the essential
components of reading claiming that knowledge about language and
linguistic symbols includes ability to understand the meaning of
both easy and difficult words that are presented in the passage,
understanding the word system and sentence structure from the
characteristics of written language and understanding linguistic
symbols such as the various signs, the use of capital letters,
the spacing at the beginning of paragraph, and the use of italies.

He also mentions insight into the temperament and style
of the story read which includes ability in knowing the opinion
of the author toward the story written and toward the reader,
understanding of feeling and temperament of the story and ability
to specify the method and direction of writing used by the

author in expressing ideas.
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Guy L.Bond and Miles A.Tinker (1970:235) describe five
fundamental components in developing reading ability, starting
with the understanding of the meaning of words. This is followed
by the understanding of the idea unit, in order to be able to
understand the meaning of the sentence. The reader must read in
units of idea i.e. dividing the reading into groups of words +to
have meaning in continﬁity in groups instead of reading word by
word. Then it is understanding the sentence. After one has
understood the words and how to read in units of idea, one must
know how to relate each word or each section together to gain the
meaning in the sentence. Then comes the understanding of the
- passage that is cut into segments which refers to the ability to
link each sentence in that segment together. And finally the
understanding of the story and passage read: the reader must be
able to understand the relationship between important texts

present in each segment

According to Sirirut Nilakupt (1977:31) the components
of an ability in reading are that the reader must understand the
language of the author in order to interpret the meaning of the
passage read to coincide with the meaning intended by the author.
The ability to understand what one reads depends on two
components. First, fluency in the use of English by the reader
which refers to the level of linguistic knowledge which the
reader has learned and the level of knowledge of English used by
the author; second, previous experience of the reader. These
experiences will help gather, explain, and evaluate the ideas of

the author.



~-20-

In addition, Sirirut Nilakupt has described the
components of reading as being composed of certain abilities such
as the ability to understand the story read by grasping essential
points of the important issues of the story, and to find out the
importaint aims of the text read and to gather and rearrange the
ideas in continuation and in relation to the events that will

follow, and the ability to search for the important points,

Christine Nuttall (1987:82-84) lists five components
affecting reading.

The first component, concepts, is beyond the scope of
Nuttall’s book-the researcher says "it has often been argued that
concept formation is not the job of the language teacher..." and
assumes that " the students have a reasonable understanding of
the concepts involved...". The next component is vocabulary and
sentence structure and here the researcher states it is possible
to have a reasonably good idea of a writer’s message without
understanding the signification of every séntence, that is, its
meaning or sense but it is not possible to bé abscolutely certain
of it, nor to give the fullest response without first
undersanding the vocabulary and sentence structure. The third
component is cohesive devices, or the ways of linking sentences
together to create a cobesive text. The problems that arise

concern the  signification of the sentence-if the reader has

difficulty with pronoun reference or with supplying the full
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version of an elliptical sentence then its signification cannot
be ~established.  The next component is discourse markers—words
such as '"however", "although”, "furthermore”, "namely", which mark
the functional value of a sentence. The researcher contends that
although these words do not themselves contribute to the
significance of a sentence, that is, its importance or
consequence, they are very useful to the reader in establishing
the significaticn.

Finally there are what Nuttall terms "Problems bevond
the plain sense" This covers a situation where, although the
plain sense of each sentence is understood, the reader may still
bave difficulty in understanding the text as a whole. This
invelves the interpretation of value, or the relationship between

writer, reader and the text.

Although some of the researchers quoted appear to
approach the matter of components that have an effect of reading
from different angles, there is a general agreement that, in the
main, these components are the knowledge of'words including an
understanding of the word system, sentence structure and
linguistic symbols, together with an ability to understand
essential points and foresee the consequential result, and to

perceive the aim of the author.
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Levels of ability in reading

From an understanding of the components that have an
effect on reading it is now pertinent to consider Ilevels of
ability in reading.

Many educationalists are divided in their views as to
levels of ability in reading with the result that many different

opinions are expressed.

Thomas C.Barrette (1965:8-25) has classified levels of
ability in reading into five levels, commencing with "literal
comprehension” i.e. reading to grasp the various points and
details, grasping the important issues and arranging the
sequences of events, to differentiating between comparison and
contrast in the passage, knowing the relationship between cause
and effect, knowing the special characteristics in the story read
and remembering and recalling the story read.

He then proceeds to "reorganization” i.e. ability to
separate the categories of the passage read; ability to make a
summary of the whole story read or some passages, ability +to
summarize and synthesize the story read.

This is followed by "inferential comprehension” i.e.
ability to draw out ideas and details obtained fron reading,
ideas and private experience for use in making summary and giving
opinion in the aspect of giving elaboration, summarizing the

important issues, arranging the sequence of events and
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interpretation of language that is not directly apparent. from the
passage read.

Next comes "evaluation” which is the level of ability
to decide and evaluate by oneself what is fact, what is
imagination, what is opinion from the story read and the ability
to evaluate the trustworthiness of the story read and evaluate in
the aspect of personal opinion whether the passage has the
appropriate value for acceptance.

He concludes with "appreciation”. The ability in this
level is reading in the highest level i.e. having a responsive
temperament according to the story and according to the language
of the author and the creation of image and expression of

temperament from having read the story.

Smith (1963:252) classifies three levels of reading
ability viz literal comprehension, interpretation and critical
reading. He states that the last named must be based on the
first two levels.

Literal comprehension is a basic le;el of understanding
i.e. the reader can understand what the author has written
explicitly.

Interpretation i.e. the reader can understand the
meaning of the passage read more deeply than the first level. This
is interpretation of what the author has not said directly but it

is the latent meaning in the text.
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Critical reading i.e. reading that must be based on the
first two levels of understanding. This is the reading in which
the reader must use his thinking to analyze, decide and evaluate

what he reads.

Nicolas Ferguson (1973:75-83) agrees with Smith’s
(1963:252) three levels and adds another level-"creative
thinking." In Ferguson’s view, "literal comprehension" refers to
ability to wunderstand the meaning which is shown explicitly in
the words, ideas or sentences in the text read. "Interpretation”
refers to understanding of meaning that is shown directly and one
has to rely on careful reading, summarizing and consideration of
the cause and effect, expectation of what will occur, and
comparison as well as the perception of various relationships.
"Critical evaluation" refers to the ability to Judge and decide
on quality, correctness and reality of stories. The reader must
be able to evaluate the purpose of the author in writing, such as
for entertainment or giving of knowledge about various subjects,
to induce the reader to go along with him. H}s view on "creative
thinking" is the reader must have the ability to create new ideas

after reading a text.

Burmeister (1974:147-148) whilst generally agreeing with
the foregoing researchers, classifies seven levels of reading
ability viz memory, translation, interpretation, application,

analysis, synthesis and evaluation.

20238 1 113033
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Memory 1is a level of remembering what the author has
said, nanely remembering or understanding facts, dates,
definitions, main gists of the story and sequences of events of
the story.

Translation is translating the passage or what is
understood into other forms such as the translation from one
language into another language, the transfer of ideas of the
story into diagrams.

Interpretation is the understanding and perception of
the relation of what has not been stated by the author such as
the finding of cause of a given effect, the expectation,
subsequent happening and the grasping of the gist of the story
that has not been stated by the author.

Application is understanding the passage read to the
extent that the knowledge obtained from it can be successfully
applied ih other situations.

Analysis is the fact that the reader can differentiate
the minor components for reassembly for the most part such as
analysis of the written work, examine the giving of wrong
reasoning and making inference on what was read.

Synthesis is the combining and reorganizing of the
ideas obtained from reading.

Evaluation is the fixing of criteria and then deciding
what was read based on the criteria which was fixed as standard
such as what part of the story read is fact and what is fantasy,

what is opinion and what is belief.
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The research of Rebecca M.Valette and Renee S. Disick
(1972:161-162) has a basic underlying agreement with the other
researchers referred to, but the classification and approach to
the five different levels of reading ability is somewhat
different.

vValette and Disick start with "mechanical skills"
through which the student will be able to see the difference
between spelling in a foreign language and can tell the
similarity and difference. At this level there is no need to
understand meaning.

The researchers continue with "knowledge" by which the
student can read familiar sentences or passages and understand
the meaning, can tell which word or passage corresponds with the
picture seen. Reading at this level usually is reading sentence
by sentence.

Their next level is "transfer" in which the student can
understand new passages that have words and grammatical
structures that have been learned.

The level of "communication" followé. Here the student
can read a passage that contains new words and structures or
words that have  the same root as the words the students has
already read and énderstood although he may not understand every
word but he can grasp the main gist of the story.

The last level is "ecriticism" by which the student can
understand latent meaning, aim, opinion, idea and the level of

language used by the author.



-36-

Ajchara Wongsothorn (1985:408-409) also classifies
levels of reading ability into seven levels but the approach and
content are somewhat different from the other researchers already
referred to. First, the ability to read English letters and
understand easy public notices in general. Second, the ability
to tell the subject heading of the passage and be able to tell
briefly about the subject of a public notice that has a
complicated text and be able to understand figurative tables and
- various diagrams that contain no English words. The third
level is the ability to understand subject heading and brief text
of what was read without the need to consult a dictionary and
understand +the dstails. When a dictionary is consulted
frequently, the reading is slow and if reading is done quickly
this will make the reader unable to understand the passages which
are being read for the most part.

The next level is the ability to sufficiently
understand the text read but with the possibility of repeat
reading when the text is complicated, ability to grasp the gist
from the story read or general story, but sLill unable to note
the change of writing style in the text read, and only able to
know that there are words of a different category to the words in
other segments which appeared in the text. The reader has to
consult a dictionary to understand the details, the reading is

still slow.
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Next comes the ability to read all kinds of passages
with good understanding, to note and understand the various types
of writing styles, repeated reading is infrequent, but the reader
still  has to consult a dictionary when reading the passage in a
subject unfamiliar to the reader. The reader is able to read
general text easily but gtill slower than the native language
speaker. There 1is repeated reading only when the passage is
in an unfamiliar field, and reading is faster than the beginning
levels for the most part.

The sixth level is the ability to read all kinds of"
texts with very good understanding . The only difference from
the native language speaker is the speed and fluency of reading.
This level is the reading ability level of the person who uses
English frequently.

The seventh and final level is to understand what is
being read perfectly, the rate of reading and understanding being
the same as that of the native educated language reader. This
level is the reading ability level of the person who uses English
regularly in all skills areas 1i.e. listening, speaking, writing,

and reading.

It will be seen that the levels of reading ability vary
from three to seven depending on the approach of the researchers

to the subject and the focus of the research.
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However there is & general agreement as to minimal
levels at the lower end of the scale and optimm levels at the
upper end of the scale.

Generally the minimal level appears to be literal
comprehension which is, briefly, comprehension of the important
points or details which are agreement of sequence comparison of
cause and effect and the characteristics of the story. At the
other end of the scale there is appreciation, that is, the ability
to understand perfectly what is being resd, the rate of reading
and understanding being the same as an educated native language
reader.

II Practical Aspects of Teaching Reading For Conprehensioﬁ

Methods of teaching reading in a second or foreign language

Many different methods have been proposed for the
teaching of reading in a second or foreign language. The

following are the ideas of some experts on the subject.

Wilga M.Rivers (1968 : 213-239) proposes that the aim
of teaching reading should be directed towards enabling the
student to read fluently and understand correctly without
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assistance. This can only be achieved by dividing the teaching
into steps according to the students’ability,commencing with
simple conversations with the teacher. This 1is followed by
reading the conversation from texts which will include additional
vocabulary. The student is then encouraged to develop the habit

of enjoying réading through non-complicated interesting reading
including new words and writing styles. Next, outside classroom

reading supplements intensive inclass reading until the student
can read by himself and be capable of discussion and analysis
of what has been read. The student is then ready to successfully

tackle such reading matter as foreign journals and newspapers.

Mary Finocchiaro (1974:77) expresses the same basic
views as Wilga M.Rivers but expands on some aspects. For
exanmple in the simple conversation stage, this researcher
stresses the need for pronunciation and mind retention training
skills on the part of the teacher so that the student understands
clearly before embarking on reading by himself. Finocchiare also
supports the development of reading skillé through increased
vocabulary by way of similar words in groups, contextual clues
and words having the same roots. Understanding the culture of
the native language speaker is also suggested to cobtain a greater
in - depth meaning of words through aids such as pictures,
diagrams, or plans. The use of guiding questions by the teacher
is also advocated, starting with questions requiring simple
"Yes/No" answers to questions requiring more thought and
understanding by the student. Finally, Finocchiaro advocates

training in reading quickly from the early stage of silent
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reading of short texts, progressing to more advanced reading with

recorded time checks and test scores for comprehension.

Tipawal Masaeng (1978 : 50-58) also researched speed
reading, advocating that the student should be trained to read a
story in its entirety and then grasp the main idea immediately,
rather than +translating word by word or sentence by sentence
which tends to lead to inconsistency in context. In the process,
difficult vocabulary is skipped and the use of the dictionary is
discouraged as these slow down reading. Reading should be guided
by the thinking process and Masaeng also says that time and
reading content should be fixed in accordance with the ability
level of the student. Students should alsc be taught to practise

silent reading without mouth formation of the words.

Alfred Newton Smith (1978:1480-A) also agrees on the
importance of time provided for studying listening and speaking
before actual reading. Reading should begin with the whole
sentence the content of which is already known and proceed
through preliminary sentence structure anélysis and finding
literal meaning to lead to understanding at a higher level.
Simplification of meaning and analytical reading should be given
greater importance as the students’level of ability advances.
Newton Smith advocates planning for students to regularly
practise resding aloud as well as silently to develop their

ability.
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Uthai Phiromruen (1984 : 17-18) suggests that in
reading for comprehension students should be taught to read
widely to see what they want to learn. They should be helped in
understanding linguistic form such as structure, sentences and
meaning of vocabulary. They should also be taught to understand
on the basis of contextual clues and to anticipate while reading.
This should be followed by a self-test to ascertain the
correctness or otherwise of their anticipation which can be done
through key answers or with the help of a dictionary. Finally
the students should be taught to gather all the ideas they have
obtained from the passage and put them together in clear

comprehension of the text.

Issara Sara-ngam (1986 : 17-36) has put together eleven
techinques or strategies in teaching English in a research work
regarding the problems of using English teaching techniques of
secondary school teachers.

These techniques include teaching the students to
understand the meaning of grammatical structure, for example

The bird has eaten.

The bird has been eaten.

examples of the present perfect tense and passive voice which, if
not understood, will lead to incorrect interpretation of these
two sentences. Also included is the method of analysing the
morphology of words-that is teaching the student to separate the
components éf words, to find the correct meaning through working

out. the meaning of the component parts and the whole word.
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The techniques include teaching the students how to
utilize grammatical clues. For example:

"They usually puzzle out the meaning or guess the

meaning by using clues.”
From this sentence it may be seen that the word that is placed
behind "or" tells the meaning of the preceeding words. And how
to determine the meaning based on context clues which have several
features such as definition, synonyms and antonyms.

The interpretation of metapheors and similes 1is also
included and because metaphors are used to compare the actions
of human beings and other things-generally with animals and
objects and the behaviour of such, so, the student must know the
shape, countenance, posture, habit of such things, to correctly
interpret the metaphor. For example :

"Betty, your bedroom is a Jjungle."

The reader must know the characteristics of the jungle, what it
looks like, in order to be able +to interpret correctly.

Teaching the student how to guess the meaning of words
by observing the use of punctuation marks is also included in the
following example. The colon is used to indicate that what
follows is additional information.

"He had a profound influence on me : he changed my
political ideas and my way of life.”

The next technique is teaching students to understand

transitional markers, which will enable them to read the passage
more easily. These transitional markers have several features as

they may be adverbs and conjunctions which aid in anticipating
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the direction or writing of the author. For example, the various
words which express additional ideas such as "in addition”, those
which express contradiction such as “however', those which
express conclusion of idea such as "consequentiy”.

There follows the technique of using pronouns by
teaching the students what each pronoun in the statement
represents. Usually, ‘the auwthor will use various kinds of
pronouns to avoid repeating names, animals, and objects thaf
are alluded to subsequently.

Sara-ngam now turns to the use of the dictionary which
the researcher says should be used only as a last method and
after all other methods have failed. The meaning of the word so
obtained, should be recorded together with the correct use.

Next is the technique of teaching the students how to
use the methed of searching for the main sentence of the story
(topic sentence) in a passage which is composed of several
paragraphs. Some paragraphs will have a topic sentence which
contains the important gist of that paragraph, and the teacher
should let the student practise searching fér the topic sentence
which wusually will be in the first or last paragraph of a
passage.

The last technique is teaching the students to search
for the main idea of the story. Usually, in a story, there are
many paragraphs in each of which the author may express only a
single main idea while the rest will be supporting details. To
know what is the main idea of the author,one must observe whether

the author mentions the idea frequently or not, or consider from
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various sentences to what idea they are linked. In addition,

the title should help convey the main idea of the text.

Sirirut. Nilakupt 1987:21-23) commences her research
with a proposal to develop reading skills through 5 text
characteristics namely "descriptien” that is an overall
description of the passage, "enumeraiion" which gives additional
explanation according to time sequence or steps, using such words
as "first”, "second" and "finally" for example. The cause of any
consequence or vice versa is alluded to in the causation
characteristic with such word indicators as " so that", "thus",
"in order to ", "because of", "as a result". The fourth
characteristic is the problem and its solution where examples of
word indicators are "a solution is....", "have solved this
problem by....". The last characteristic is comparison which has
two features-comparison of similarity and comparision of
difference. Word indicators include "different from", "same as".
"alike", "similar to" and "resemble".

Nilakupt then deals with the subject of main idea,
stating that some paragraphs have topic senéences which indicate
main idea and some do not. In the former case, the students
should be encouraged teo practise finding the topic sentence first
and should then go on to finding the main idea through helping
questions from the teacher such as

" What is the paragraph about ?

what does this paragraph tell us about...7?
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what. is the article about 7

"Sleep”

what, does this article tell us about sleep 7

“Natural sleep is the best” (main idea
In indicating the purpose of the author, the researcher stresses
that. the teacher must first teach the students to grasp the ideas
of the text before proceeding on to the purpose of the author
such as telling stories, describing things, persuading readers
to helieve what he says, giving information, etc. The researcher
contends that indicating the authors’mood as joyful, sentimental,
critical,scientific is a critical reading skill which is
difficult for students not trained in this skill. Nilakupt
further states that the student must not only be able to separate
fact. from what is the opinion of the author, but alsc to assess
the trustworthiness of the author in deciding whether to acccpt

the expressed opinion of the author or not.

From the foregoing it can be established that the main
aim in the teaching of reading is to teach £he student to read
fluently and to understand the text without assistance. The
methods for achieving this aim vary in detail but conform in
hasic concept.. For example, the concept of having a purpese or
target. in reading and the selection of the type of hooks to be
read is generally agreed amongst researchers as is the concept of
determining .meanings (vocabulary! either through context or
guesswork. Also considered of importance hy the researchers is
the students’ understanding of sentence structure. Another

important. concept is the students’ ability to grasp the main idea
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of +the text and to follow the author’s idea throughout.
Generally considered detrimental to teaching reading is the
practice of translating word by word or sentence by sentence as

this leads to inconsistency in context.

The problems of teaching reading

The teaching methods currently employed in many Thai
schools are not good enough with the result that students are
unsuccessful. Support for this contention is to be found in the
research by Aungkana Wongsanit (1981 =: 865-67), Kanungnid
Rattanapinyopong (1883 : 43) Prapasri Thangbanjerdsuk (1983 :
80-63) and Sumontha Wiruhayan (1988 : 80-82). Their research is
discussed in detail in Part III Research Studies in English
Reading in Thai Educational Institutions . Having documented the
methods of teaching reading we shall now consider some of the
problems in this field.

In chapter I the research carried out by Ronald White
(1981: 89), the Faculty of Humanities, Srinakharinwirot University,
Pathumwan (1985 : 399), I.M. Schlesinger and Carl A. Lefevre
(Schlesinger 1988 :23, Carl A Lefevre 1962 : 107) have already
been referred to.

Christine Nuttall ‘(198?:85-100) also contends that
students fail te¢ understand thoroughly the meaning of texts
because they lack the knowledge of sentence structure, especially
areas of complex noun groups, nominalization, co-ordination,
subordination, and participial and prepositional phrases as

modifiers.



-A7-

For example, dealing with complex noun groups Nubtall
suggests the head noun in a suitable example is identified by the
teacher and the students then draw brackets round the entire noun
group and identify the kinds of item that follow the head
word, labelling them and analysing them into their constituent
parts according to set procedures.

The point is that if a student knows what structures a
noun group may have, he is able to identify the structure it has
in the text he is reading.

With regard to nominalization, Nuttall agrees that this
is a major problem in academic texts. She suggests that first
students must be taught to recognize nominalizations. The
forming of nouns from verbs is within a limited range and not
difficult to recognize. Students may already be able to
recognize most of them but are unlikely to realize how complex
they can make a sentence. Nominalizations usually conceal
unstated propositions and the key is to work out these implied
propositions. Hence, Nuttall’s procedure for dealing with
nominalization is to first identify the nomiﬁalization, then work
out. the implied proposition and finally work out the place of the

proposition in the rest of the sentence.

According to Nuttall, co-ordination is not usually
difficult in itself, but 1in a complex sentence it may be
difficult to isolate the two parallel parts of the sentence that
are Joined by "and/or/but”. Often-it is hard to determine the
extent of the parts Jjoined : are they single words, phrases or

what? The +two parts are always parallel and stand in the same
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relationship to some other part of the sentence (unless, of
course, they are co-ordinate clauses constituting the whole
sentence.)
Subordinate noun clauses are often troublesome, in
Nuttall’s opinion,because they make it difficult for the reader to
identify the subject or object of the sentence. Here is an
example:
How ditpicult 4t 4s for the medically trained, and
those uwhose work 44 based on the curvient concepts of
medical acience, o enuisge abl the barwierns that
others Lower dawn the social scale will find in the way
of their accepting what sAeems such a Admple ordinoany
2est, Lo seen from some recent studies in the USA.
(Christine Nuttall 1987:87)
To cope with difficulties of this kind, Nuttall suggests use of
the "what does what" approach. when'likely difficulties are
encountered in the text, identify the verbs affected and ask the
students to discover the subject or object by asking themselves
the question "Who {or what) does (or is) what". When the verb is
in the passive, Nuttall suggests it is heipful to devise an
active sentence and the question would then be "who does what”.
In Nuttall’s view the problem with participial phrases
is, generally, to know where to put them. Nuttall suggests  that
all participials can be handled by the "what does what" method
described in the foregoing paragraph and that this is really the
best method of finding out where they belong. Writing on

prepositional phrases, Nuttall says the éroblem is
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usually not great, except when there is a number of them. Here is
an example of prepositional phrases:
It 44, for instance, all too eady, in our anxdieily 1o
stess  the ravages of Lung cancen in heavy cigawetie
amokens to naise a new bogy Ain the public mind to add to
those nameless terviwons of the disease that we are trying

2o cambat by othenr means.

(Christine Nuttall 1987:88)

In such a case, the procedure the student should adopt will
include checking which instances are generally prepositions and
which belong to infinitive verbs, checking whether there are any
words in the text that regularly go with a preposition and
linking them with the preposition if it is there. For other
prepositions, finding out which two nouns are Jjoined by each one
and linking them, and finally, dealing with prepositions that do
not fall into the foregoing categories.

Nuttall further states that the interpretation of
cohesive devices and discourse commectors is crucial in reading.
Students should deal with the skills needed to trace and
interpret the way the writer organizes ﬁis utterances into
coherent sequence so that they convey the intended message.

Nuttall appears 4o treat these problems in the most
detail, emphasizing the need to teach proper understanding of
sentence structure, cohesive devices and discourse markers. The
other researchers quoted tend more to cite failings on the part
of the teachers viz lack of motivation, monotony, and lack of

interest in certain directions.
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Suggestions for selecting materials-authentic or adapted

In the matter of selecting reading materials there is a

choice between authenticity and adaptation.

Grellet (1882:7) Johnson (1984:2-7) and Richards and
Rogers (1986:80) propose that students read authentic text, such
as, a notice, a journal, an advertisement or a newspaper. They
are against adaptation or simplification to make for easier
comprehension contending that this could result in deviation
from, or misrepresentation of, the orginal text and the
objectives of the writer. Johnson (1984:2-11) further advocates
as an important feature, the use of language that is used in
everyday situations as this also helps in solving some of the
complexities of grammar and vocabulary. Text-books which do
not provide realistic situations should be avoided. For example,
students reading the news in their own language first will find
it easier to cope with vocabulary and grammatical structure when
they read the same news in an English newspéper later. Grellet
further states that adaptation or simplification leads to the
lack of a system of references. The system of references always
appears in the authentic text which is necessary for the
students’ motivation.

Richards and Rogers (1986:80) also stress that the use
of authentic text including daily life situations provides the
mot.ivation for enthusiasm in reading and teaching. They, too,
advccate the use of newspapers, advertisements and add to the

list such items as diaries, memos, telegrams, letters,
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postcards, written instructions, recipes, prescriptions, labels,
application forms, train and airplane timetables, maps, diagrams

and telephone directories.

Suthira Hemthsilpa (1986:43) completed a comparative
study of M.4 students’ achievement in English reading using
authentic materials and a text book. The sample group consisted
of 58 M.4 students of the Demonstration School, Prince of Songkla
University, Pattani Campus. Half of the students were randomly
selected as an experimental group using authentic materials, and
the other half as a control group using a text-book. The result
indicated that the students’ achievement using authentic

materials was significantly higher than that using a text-book.

Candlin (1983:21-55) also advocates the use of
authentic text and emphasizes the use of real (everyday) language
as the medium for the teaching and discussions as this encourages

the student’s understanding and participation.

Christine Nuttall (1987:32) warns of the dangers in
simplification and of adaptation. She says that simplification
needs to be done with discretion. Simplification removes many of
the barriers to understanding but care is necessary, otherwise
the basic qualities such as discourse may also be removed. Thus,
in simplifying, it is important not to go too far. Also if
everything is made explicit the student cannot  develop the
capability to infer. The ideal is to preserve whatever is in the

original as much as possible.
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H.G. Widdowson (1978:79-91) proposes an interesting
concept with regard to selecting materials which emphasizes
letting the learner communicate what he has read. His idea is
different from the foregoing researchers in some points. The
idea is expanded in three types of statement.

The first statement deals with "extracts". "Extracts"” is
the portion which is extracted from other texts which may contain
matters related to subjects in the course being studied by the
students. This will draw the interest and make the students
understand more easily, probably by letting them read the first
three or four paragraphs in their native language, then letting
them read in the foreign language in the following paragraphs in
order to relate the ideas. If the language used is too difficuit,
this can be solved by explaining the meaning of the difficult
vocabulary first and explanation may be given on the partial
meaning of the statement to let the students understand the
statement better.

The second statement concerns “simplified versions”
which is +the simplification of statements éy using easy words
instead of difficult words, such as the use of "about" instead of
"approximately”.

Widdowson’s third statement is "simple accounts" which
is a statement rewritten by making the content easier, having
less complexity, and suitable to the level of knowledge of the
student.. The difference between "simple accounts" and "simplified
version”,is that "simple accounts form” is a change in content and
data, while the "simplified versions” is a change in the aspect

of the use of language.
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The conclusion to be drawn from the above argument. 1is
that authentic text is preferable and should be related to
everyday situations as the latter provide motivation for the
students’ enthusiasm and also helps in understanding. The text
should not, if possible, be adapted or simplified, (although
widdowson appears to disgree), as this could result in
deviation from and misrepresentation of the objectives of the
writer. As Nuttall points out: "if simplification and adaptation
is necessary, then the ideal is to preserve whatever in the
original will appeal to the intelligence of the student, while
removing those elements <(new words, complex sentences) which
intelligence alone cannot deal with. Above all, retain as much
as possible of the textual quality and discourse structure of the

original."” (Christine Nuttall 1887:32)

Suggestions for designing exercises to test reading for

comprehension

After selecting materials and deciding on authenticity
or adaptation, we now consider suggestfons for designing

exercises to test reading for comprehension.

Rebecca M. Valette and Renee s. Disick (1972:162-170)
propose a designing exercise in five levels four of which
concern reading comprehension commencing with "mechanical skills".
At this level students can distinguish between small and capital
letters also between words and sentences by spelling, and

differentiate between writing styles. For instance they can
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recognize the difference by spelling between “dog" and ‘"cat”.

They can also differentiate between dialogue, poems, letters, etc.

The second level is "knowledge™" and here the students can
retain the knowledge of previously learnt words and sentences by
matching them with sounds. They are also able to match sentences
with pictures. They understand the meaning of punctuation and
they can match abbreviations with the appropriate full form.
They can also answer questions based on what they have read.

The third level is "communication." By this level the
students understand previously unseen text by answefing questions.
They can arrive at the text main idea either orally or in
writing and they are capable of prediction. From provided
information they can distinguish what is relevant and what is not
relevant to the text.

The last level is "criticism" where the students can
criticize what they have read by answering questions on the
author’s idea. They can express ideas on the characters in a
story either orally or in writing and they can evaluate the
appropriateness of the language used by the author in relaticn to

his style of writing.

J.B. Heaton (1979:103-105) approaches the testing of
reading through five steps commencing with matching i.e. the
matching of words with words,sentences with sentences, and a
sentence with pictures. The second step is a "true or false”
exercise (establishment of general fact and text fact). Heaton
contends that this is not very satisfactory as the students are

given two alternatives, that is, a fifty/fifty guessing chance.He
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suggests 2 points for a correct answer and a penalty point (-1)
for an incorrect answer to discourage the students from
guessing. The third step is answering through multiple choice
t.o test vocabulary, sentence structure and reading comprehension.
The next step is sentence completion and the final step 1is
cloze (the insertion of missing words at regular intervals in a
text by (a) from given words and (b) acceptable words supplied by

the students).

H.G. Wwiddowson (1979:95) proposes the use of two
kinds of guestions for testing of understanding in reading. The
first type of question concerns content of text where the
information is obtained directly through questions that require
answers in  information or reason (wh-questions) or polar
questions, truth assessment questions and multiple choice. The
second type concerns the function of words in the sentence which,
in itself, has two levels. First, word reference which is the
question to ask for understanding of words and sentences that
specify whether understanding is correct or-nét. This level does
not emphasize interpretation. Then there is inference which
indicates the 1level of the students’ reading ability. Here the
stress 1is on the students’ recognition of the author’s ideas
and the story read.

In his analysis, Widdowson emphasizes that the truth
assessment ‘questions and multiple choice questions should be
dealt with well by the students with better performance for truth
assessment questions than multiple choice guestions because the

students are not confused with other deceptive information.
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However, he points out that there is one disadvantage in that
students may use guesswork, and the solution will increase the
instructions in the truth assessment questions by letting the
students write additional reasons toc examine their understanding.
The students may be instructed to explain the use of such
reference words as, "this" or "it" in context,to improve their

ability in interpretation.

Grellet. (1982:19) says the items to test reading
comprehension should take the form of problem solving by
searching through the text for the answer. Chosen texts for this
method of testing should be taken from newspapers, price lists of
goods, radio and television programs and should be in the format

of charts or disgrams which the students will complete.

Wisar Jutiwat (1985:43) contends that testing should
not emphasize only the students’ understanding in reading but
rather should be directed towards the students’ ability to draw
out the deeper meaning in the text. The researcher advocates a
true or false method for the questions’ because this will
encourage the sﬁudent to think more deeply before answering the
questions. Other formats should be a chart, map, graph or picture

to help the students to better understand what they have read.

In "Learning to Read and Reading to Learn” Kanda
Thammongkol (1991:v-vii) deals with designing of exercises to
test reading for comprehension. In her view the exercises should

start with vocabulary building including the use of context
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clues, prefixes, suffixes, combining forms and Latin and Greek
roots to increase the students’ vocabulary. Also considered
important are discourse, cohesion and coherence 1in complex
sentence structure. It is further recommended that the exercises
should cover text organization to convey the intended message as

well as the main idea and supporting details.

Malinee Chantawimon (1991:Preface) states that teachers
should not encourage students to remember the meaning of
vocabulary only, rather, the exercise should include allowing the
students to guess the answers from context clues, roots, prefixes
and suffixes. Vocabulary should be first categorized and grouped
by category. The exercise should include matching {(words and
meanings) and at the higher level, the mumber of words and the
mumber of meanings should not be equal. Also to be included
should be completing sentences from given words. In the area of
answering QUestions, questions should concern the main idea and
details of the passage together with the author’s opinion. At
Jower levels the questions should be simple-but at. higher levels
they should be more complicated and so designed as to motivate

the students to use their own ideas in answering the questions.

It will be seen that the researchers quoted above
approach the subject from different angles. Valette and Disick
clearly define five levels starting from the low level of

recognizing letters and working up to the level of criticism.
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Grellet says the students must search the text for answers.
Heaton and Widdowson have broadly similar ideas and agree that
the True/False method is not satisfactory whereas Wisar Jutiwat
advocates True/False method as a tcol for making the students
think. The views expressed by Malinee Chantawimon agree with
those of Valette and Disick. Kanda Thammongkol’s recommendations
offer a comprehensive basis for the preparation of designing

exercises.

IIT Research Studies in English Reading in Thai Educational

Institutions

In this part of the study, nine representative
experiments are used to present a clear idea not only of what
work has been done in the problems concerning text reading
skills, but also to illustrate the various ways in which such

research prospects have been designed and carried out.

Warinee Srisompong (1873:57-58) set out to study the
relationship between English structures and vocabulary and the
ability in reading English of M.3 students, ésing as her subjects
370 M.3 students. The procedure adopted was to use three test
papers - one covering understanding in English structures, one in
vocalulary and one covering the ability to read English. The
study found that the knowledge of English structure and
vocabulary related to ability in reading, and could predict
reading ability.
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The purpose of Chariya Onprapai (1975:51-53) was to
study the relationship between the knowledge of  English
grammatical structure and the understanding in reading English of
M.3 students. The subject of this study was a group of 200 M.3
students and the researcher used two test papers - one comprising
English grammatical structure and the other covering the
understanding of reading English. The result showed a high
correlation between the knowledge of English grammatical

structure and the understanding of reading English.

Rarinthip Charoensuk  (1975:62-64) researched the
relationship between understanding English grammatical
structure, vocabulary and reading English ability of M.4
students, using a group of 180 M.4 students. Three test papers
were used-one for knowledge and understanding of English
grammatical structure, one for vocabulary, and one for
ability in reéding English. The study found that the knowledge
and understanding of English grammatical structure and vocabulary
could serve as a predictor of the reading' ability of the
students. The students who got high level marks in English
grammatical structure would get high marks in reading English.
The study also found that in the field of vocabulary there was no
difference in knowledge level between boy and girl students but
the boys had a higher level of knowledge in the area of English

grammatical structure.

These  three pieces of research reveal common points of

interest namely that the knowledge and understanding of
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grammatical structure and vocabulary related to the ability in
understanding reading of English. Also the knowledge and
understanding of grammatical structure could predict the reading
ability of the students. If students got high marks in

grammatical structure, they would get high marks in reading.

Saowapak Sriwijarn’s  (1978:44-46) research was a
comparative study of .English syntax comprehension in reading
comprehension of technical business students in Bangkok. The
students came from three campuses of the Institute of Technology
and Vocatioﬁal Education in Bangkok and were in their fifth
year. Two test papers were used - one in the type of multiple
choice on English syntax, and one in the type of cloze for
reading comprehension. The selected syntax were negation,
nominalization, embedding, deletion and passive voice. The study
found that English syntax that céused problems listed by the
levels of difficulty are as follows - passive voice , embedding ,

negation, nominalization and deletion.

This study produced the same result as the three
mentioned above although the level of the students was different,
that is, the knowledge of sentence structure related to the
understanding of an ability in reading. There was also
agreement. with Christine Nuttall’s contention that the students
failed to understand thoroughly the meaning of the text because
they lacked the knowledge of sentence structure in the area of
complex noun groups, nominalization, co-ordination, subcordination,

and participial and prepositional phrases as modifiers.
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Aungkana Wongsanit (1981:85-87) researched the ability in
reading English at the level of transfer, communication and
criticism of M.3 students in government schools in Nonthaburi
Province. Nine government schools were included in the study and
the student group numbered 356. A test paper in the {form of
pultiple choice to ascertain the students’ reading ability at
the level of transfer, communication and criticism was used.
The study found that level in reading of students in the three
areas was below the researcher’s expectation of 70% individually
and colledtively. The level of the student reading in each

school was below the researcher’s expectation of 70%.

Kanungnid Rattanapinyopong (1983:43) studied the same
levels as Aungkana Wongsanit but used 340 first yesr students at
the College of Commerce. A test paper was used tc ascertain
the students’ 1level of ability and the test comprised multiple
choice answers to questions with 4 alternatives. There were 6
quest.ions - 2 each for transfer, comminication and criticism. The
result indicated a level of reading ability in the three areas
concerned, below the researcher’ s expectatibn of 80% , and there
was no significant difference among the means of the three

levels.

Prapasri Thangbanjérdsuk (1983:60-63) set out to
ascertain the ability of reading English at the level of
interpretation of M.3 students in the English programme in
Chainat Province. The subject group comprised 386 students. A

test paper was used comprising reading for the main idea,
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arranging in sequential order, cause and effect, drawing
conclusion and prediction. Each of the skills contained ten items
constructed from passages of 30 to 50 words , The result showed
that the level of reading English in the areas concerned was

below the average level when compared to the Ministry of

Education standard which is B0 - 100 marks = Grade A
70 - 79 mnarks = Grade B
60 - 69 marks = Grade C
50 - 59 marks = Grade D
Below 50 marks = Fail.

The bench mark for passing or failing is 50, that is, half marks.
Above 50 grades go from D to B. Above 80 is considered top grade.
The students had problems in all five areas of the tést paper,
the most problematical being sequential order (11.25%),followed
by prediction (12.80%),cause and effect (24.54%), and drawing
conclusion (27.20%) in that order. The least problematical area

was main idea(33.68%).

Sumontha  Wiruhayan (1988:80-82) studied the reading
English ability .of students at the upper secondary education
level wusing, as the subjects, 1440 M. 4 to M. 6 students from
schools under the General Education Department in the Ministry of
Education. A test paper comprising five levels of comprehension
viz mechanical skills, knowledge, transfer, communication and
criticism, was used with 20 questions at each level. The study
found that M.4 students had English reading ability (mechanical
skills) at a level of 15 marks out of 20. M.5 and M.6 students

had English reading ability (mechanical skills and knowledge) at
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a level of 15 marks out of 20. The average score of M.6 students
was higher than that of M.5 students which itself was higher than

that of M.4 students.

The purpose of the research carried out by Kulaya
Benchakan (1984:2871-A) was to study methods for teaching reading
to Thai university students. The students were chosen at random
from different faculties at Silpakorn University. The test
comprised a questionnaire of two parts. In Part I the students
were required to give information about themselves. In Part II
the students were required to relate some of their probirms in
learning Ehglish. The research showed that the university
students found reading very important but they could not
understand what they read because of a lack of knowledge of
vocabulary and sentence structure. Problems were encountered at
critical level and difficulty was experienced with finding the
theme or main idea of read passages. There was also a need for
more motivation in learning. The researcher proposed that the
teacher should teach the students to guess the meaning from clues
and put more stress on teaching grammatical features that were
problematical for the students

From the above research, it is apparent that knowledge
of grammar and sentence structure relate to ability in reading
English. Problems exist in the areas of transfer, communication,
criticism, arranging in sequential order, prediction, cause and
effect, drawing conclusion and main idea all of which are
important in reading ability. Sufficient knowledge in these areas

hinders the development in reading.



CHAPTER 111
RESEARCH METHODOLOGY

This study was undertaken to determine the problems
in relation to text reading skills including understanding
sentence structure, cohesion, discourse connection, vocabulary in
context, and paragraph organization of the students at M.6 level
in the demonstration schools affiliated to the Ministry of
University Affairs in Thailand and also to determine whether
science and arts students studying in Bangkok and in the provinces
at the places mentioned above had similar problems or not. This
chapter describes the target subjects, test instrument and
administration as well as statistical devices used for analyzing

all data.

Subjects

The subjects employed in this study were the M.§
students attending classes in the second semester of the 1991
academic year 1in ten demonstration schools affiliated +to the
Ministry of University Affairs. In selecting these sample
groups, the researcher purposely chose one class from the science
program and one class from the arts program or two classes from
each school. In schools where there were more than one class in
the particular program, random selection was used but in schools
with only one class in the program that class was used for

sampling in the main study.
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TABLE A shows the mmber of the subjects in each school and

each program.

TABLE A
Number of the Subjects

The Demonstration Schools Secience Arts
Affiliated to the Ministry Program Progranm

of University Affairs

1. Chulalongkorn University 34 30
2. Srinakharinwiret University
Prasarnmit 28 25

3. Srinakharinwirot University

Pathumwan 31 30
4. Kasetsart University 23 22
5. Ramkhamhaeng University 30 13
6. Chiang-Mai University 18 15
7. Khonkaen University 30 12
8. Prince of Songkla University 27 27

9. Silpakorn University

Nakorn Pathom 19 20
10.Burapha University 32 30
Total 272 224

The demonstration schools no.1 to 5 are in Bangkok and no.6

to 10 are in the provinces.
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Test Instrument

The instrument employed in this study was a test to
diagnose the students’ problems in reading authentic texts
in relation to understanding sentence structure, cohesion,
discourse connection, vocabulary in context and paragraph
organization. Three passages - "From Grape to Table" (Deirdre
Barker 1985:30), "Latchkey Children- Knock, Knock, Is Anybody
Home?" (Betty Sobel/ Lorraine C.Smith 1986:25-27,) and "Dietary
Lessons from Human Evolution" (Jane E. Brody 1985)- were selected
using a criterion according to the Ministry of Education
standards (Ministry of Education 1981:22, Ministry of Education
©1980: 100-101) as mentioned in Chapter I. There was adaptation
of passages which were thought to be too difficult for the level
of participating students but the greater part of the text was
not adapted in any way. Language proficiency was divided
into three areas of difficulty : sentence structure, vocabulary

in context, and paragraph organization, as detailed below.

1. Sentence structure The students had to deal with
the following : '
-~ complex noun group
- nominalization

- co-ordination

- subordination
- participial phrase - present participle
- participial phrase - past participle

~ prepositional phrase
- introductory subject

- definition
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- reference

- substitution

- elliptical expression
- sequential signals

- exemplification

- additive

- adversitive

- causal

conclusion

2. Vocabulary in context The students were required to

determine the meaning of words through context.

3. Paragraph organization In this area the students

were required to deal with
- topic

main idea of the passage and each paragraph

I

implication/inference

prediction

sequential organization of the paragraphs in the
passage

The objective of the test was to diagnose problems
in reading and the participants were drawn from M.6 students from
the demonstration schools mentioned in TABLE A. The area of test
was English for academic purposes. The test mode was visual and
the time limit one and a half hours. Total achievable marks was
set at 50 pecints. The test answers were multiple choice type and
had four alternative answers with only one correct answer and
with three distractors. The multiple choice type test was chosen

because this enabled checking the validity of the test through
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establishing discrimination and difficulty indices. Inappropriate
items could be discarded and appropriate items retained. One mark
was given for each correct answer and zero for each wrong answer.
The first drafted test was submitted to research supervisors +to
examine its content validity, correctness, clarity and its
appropriateness of language for M.6 students. After amendment, it
was tried out for its suitability regarding the type of questions

in relation to time allowance.

Administration

The test to diagnose the text reading ability in relation
to understanding sentence structure, cohesion, discourse
connection, vocabulary in context and paragraph organization
which had been revised with certain statistical values was given
to selected sample groups following these procedures :

1. The researcher formally contacted and requested
each demonstration school affiliated to the Ministry of
University Affairs for co-operation in test arrangements.

2. All students were instructed tb do the test at the
same time. In order to ensure that the test takers understood
what they were supposed to do, they were first orally
instructed. Then they were allowed to read the instructions and
ask any questions before starting the test.

3. The researcher and the English instructors
administered the test to the students in the sample groups.

4, All the answer sheets were collected from the
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sample groups of the selected schools. The researcher marked
all +the papers. The marks the students obtain were computerized

to find out the text reading ability index.

The Pilot study

The purpose of the pilot study was to make a final
decision regarding readability of the passages, and the

discrimination power and the suitability of the time allowance.

Subjects

The test was tried out with thirty M.6 students of the
Demonstration School of Srinakharinwirot University, Pathumwan
who were not included in the sample groups. The students had
been studying English for at least 6 years. They were in science
and arts programs. The test was administered two weeks before
the end of the first semester of the 1991 academic year and
comprised three passages with 50 questions, each question having

nultiple choice answers. The time limit was 2 hours.

Item analysis

An item analysis was made after the marking of the test
in order to obtain discrimination and difficulty indices s¢ that
inappropriate items could be discarded and appropriate items

retained for the main study. The results are shown in TABLE B.
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Passage [
{Frop Grape to Table)

Ites Difficulty Discriaination

Bo. coefficient coefficient
1. A A
2 .23 W20
J. Al .36
{, b1 Al
& K 31
§. S 53
T, 80 Ry
8, 1 4l
5. A3 Y
10, 03 W1
11. .80 A
12, A1 bl
13. 53 ¥
14, B0 A3
15. 1 A
16. 3 50
11, .80 o8
18. .90 26
19, AT 29
20, .60 Y
i, 33 Bl

o ———— —— - P e

TABLE B
An Ttex Analysis of the Teat
Pasrage 11 Passage |11
(Latchkey Children) {Dietary Lessons frow Human
: . Bvolution)
Jtes Difficulty Discrisination{item Difficuity Discrirination
Ho. coefficient coefficient{Fo. coefficient coefficient
1 A1 -13 L At Y
2. .53 g1 L 1 2
3, .18 AV 1L k! .32
{, AT S .63 N1
38 .67 A5 |5 81 Y
5. Al Jd5 (6. o3 X
({/ WA ST 30 )
. .63 AT |8, 1) )|
g, A3 2 BT A0
10, AT A9 110, 87 Al
11, AT 3
12, 6T 0
13. A1 21
14, 13 b1
15, 30 AD
15, 80 Y
17, 50 oA
18. 30 A
19. 4 .18




The items to be rejected were those which had «
difficulty coefficient under 0.20 or over 0.80 and/or had &
discrimination coefficient under  0.30, Henece, tem  No.
1,2,10,13,15,18,19, and 21 in passage 1, item No. 1,6,%,13 ancd 19
in passage I1 and item No.Z and 7 in passage II] were revised by
changing some distractors in the multiple choice answers. Some
items were also added to make the test more suitable than the
former one.

The revised test was tried out again with another sample
group also from the Demonstration School of Srinakharinwirot
University, Pathumwan but on this occasion with 48 students. The
purpose of this second test was to ensure that the revised test
paper did not require any further amendment. The test was
administered two weeks after the beginning of the second semester
of the 1991 academic year and the time limit was one and a half

hours. The results of the test are shown in TABLE C.

JABLL C
Ie 15en Analynis of the Eevined Test
fange | Fussage 11 Forge W1
{Tren Grape 1o Nable} {Latehker Childre |Bietary Lesrons [ron Brau
brohition)

v Bifficdity Piscrinisstion|ltes Diflicalty Bissrinination{ltes Niflicslty Dircrirination
Yo. coelficiest coelflcient [Bo. coeflicient coefficiest [Eo. coefficient coificient
1 4 1 1 RIR R 1. M Bl
1 N1 S H Rl W30 1 H A
] R13 N 1 R A3 L Rl A
i ) B 1 { {3 M I B B
§ 3 36 § i1} 0 % .60 S0
i B N1l § AY A E. f3i nil
! Al R 1 40 Ab ' .30 b
3 A R} H R N1 5 M B
1 N .40 § Al i % R .41
0 b ] M 10 H {1 16, A L
11 H N i % HJ
n ] .36 IH I 1]
13 1 50 1. 114 1
" Rl i1l u. | n
15 .50 N 15, ] £
1§ B0 Al if. it L}
n 40 51 . I H
i Nt . 1. ] 13
I N1l A8 . bt} H
0 .4l A2 0. 3% ik
Hi R AS
n A0 10
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In accordance with the criteria that any test items
should have a difficulty coefficient between 0.20 and 0.80 and/or
a discrimination coefficient greater than 0.30, all of them could
be included ih the main study. Hence item No.1 in Passage 1 and
item No.2 in Passage 11 were discarded.

In summary the final test instrument for use in the
main study consisted -of 21 items of Passage I, 19 items of
Passage II and 10 items of Passage 1III. The items under

"sentence structure” were the following:

complex noun group jtem No.11 in Passage I

and item No.12 in Passage I1I

- nominalization — item No.8 in Passage I and
item No.3 in Passage III

- co-ordination - item No.9 in Passage I and
item No.4 in Passage III

- subordination - item No.1C in Passage I

~ participial phrase

- present participle item No.1B in Passage I
- participial phrase

item No.5 in Passage III

- past participle

- prepositional phrase - item No.8 in Passage 11

- introductory subdect item No.1D in Passage 1I

- definition -~ item No.15 in Passage 1

item No.1 and No.2 in Passage I

- reference

- substitution item No.4 in Passage II

- elliptical expression - item No.19 in Passage I and

item No.6 in Passage III1



- sequential signals — item No. 17 and No.Jooin Passase |
- exemplification - item No.2 in Passage 1 and item

No. 7 in Passage 111

- additive - item No.16 in Passadge 11
- adversitive - item No.% in Passage 11
- causal - item No.7 in Passage 11

- conclusion - item Ko.8 in Passage 111

The items under ‘“vocabulary in context" were: 1item No.3, No
4, No.5, No.6, No.7, No.16 in Passage I, item No. 1, No.3, No.6,
No.89, No.11 in Passage II and item No.1l and No.2 in Passage III.

The items under "paragraph organization” were:

I
1

topic item No.14 in Passage 11

main idea - item No.12 in Passage I and

item No.13, No.15 and No.17
in Passage IT

item No.13, No.14 in Passage I,

implication/inference

f

item No.19 in Passage I1 and
item No.9 in Passage 111

prediction - item No.18 in Passage II and

item No.10 Passase I11

sequential organization of the paragraphs 1n the passage

1

- item No.21 in Passage [
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Reliability of the test

In order to determine the reliability of the test used
in the pilot study, Kuder-Richardson 20 formula was used. The
reliability of +this test was 0.85. According to this figure,

this test could be used in the main study with confidence.

The main study

The students used in this study were the M;B students
attending classes in the second semester of the 1991 acadenic
year 1in ten demonstration schools affiliated to the Ministry of
University Affairs. One science class and one arts class were
selected from each school. The number of the participating

students was 496 - - 272 science students and 224 arts students.

Administration

The test in the final run was administered to all
subjects three months after the beginning of the second semester
of the 1991 academic year. The period of 3 months was chosen as
this allowed students to study for a greater part of the academic
year before sitting for the test. One ané a half hours was
allowed for them to complete the test.

The data in terms of scores derived from the test was
analyzed and computerized +to find out in each item how many
students answered correctly or incorrectly in each program as
well as overall. The charts and graphs showing areas of

problems were completed.
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Analysis of data and statistical devices

Since the study. was conducted for the various purposes
stated, the statistical devices utilized for analysing the data were:
1. Difficulty (P) = Ru+Rl
2f
This was used to analyze the difficulty coefficient of
each item of the test
2. Discrimination (D) = Ru-Rl
N
This was used to analyze the discrimination coefficient
of each item of the test.
3. Kuder - Richardson 20 formula
This was used to calculate the reliability of the whole test.
4. t-test and t-pair test
These were used to compare the ability of students in
the respective programs.
5. T-Score formula
This was used to find out the students’® ability in each
part of text reading skills i.e.sentence stru;ture, vocabulary in
context and paragraph organization.
6. The percentage of students passing the test
This was used to determine the students’ problems and
to distinguish the level of student’s achievement.

Categorization of achievement level was based on

70 to 100 = Geood
60 to 69 = Fairly good
50 to 59 = Average

Below 50 Problem area.



Chapter 1V

FINDINGS

This chapter presents the findings of the study which
are based on the result of the test concerning text reading
skills. The objective of the test was to diagnose problems in
reading relating to understanding sentence structure, cohesion,
discourse connection, ﬁocabulary in context, and paragraph
organization of the students at M.6 level in the demonstration
schools affiliated teo the Ministry of University Affairs in
Thailand. .

In accordance with the purpose of the study as stated
in Chapter I, these findings are presented in the following
order:

1. Determination of the problems in relation to
text reading skills including understanding sentence structure,
cohesion, discourse connection, vocabulary in context, and
paragraph organization under each category of language proficiency
mentioned in Chapter I (Definition of terms) of overall students
at M.8 level in the demonstration schools mentioned above.

2. Investigation of +the problems of and the
relationship between the reading ability under each category
of language proficiency mentioned in chapter I (Definition of
terms) of students majoring in science and that of students
majoring in a;ts at the schools mentioned in 1.

3. Investigation of the problems of and the
relationship between the reading ability under each category

of language proficiency mentioned in chapter I (Definition of
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terms) of students in Bangkok and in the provinces at  the

schools mentioned in 1.

Finding One

Determination of the problems

4 test paper comprising three passages to determine
text reading skills including understanding sentence structure,
cohesion, discourse connection, vocabulary in context and
paragraph organization was administered to the participating
students. The percentage of the participating students passing
in each paper was then combined and where there were two or more
similar questions in any given category the average number of the
participating students passing was taken. To determine the
problems of text reading skills of the overall students, language
proficiency was divided into three areas of difficulty :
sentence structure, vocabulary in context, and paragraph
organization. TABLE 1.1 to 1.3 and GRAPH 1.1 to 1.2 show the
overall percentage of participating studenté passing in reading
test according to each category of three areas of difficulty
ment.ioned above. Table 1.4 shows a comparison of the resu]ts of
text reading skills under sentence structure, vocabulary in

context and paragraph organization by T-Score formula.



-78-

Students As a Whole

Sentence Structure

As can be seen in TABLE 1.1, under "sentence structure”
good achievement was made in "definition” (84.80%) and
“participial phrase-present participle"(73.20%). Fairly good
achievement was made in "additive" (62.30%). The remaining
categories fell away ‘sharply, the poorest achievement was

"co-ordination” ¢33.60%)

TABLE 1.1
Percentage of Students Passing in Reading Test of The Overali
Students Presented According fo Rach Category of Sentence Stracture

Text Readirg Skills

Sentence Structure |{Percentage of students| Nean Score 8.0,
passing the fest
complex noun group 45,60 0.913 0,751
nowinalization $1.10 1.157 0.716
co-ordination 39,60 0.788 0.086 -
sthordination $3.80 0.538 0.503
participial phrase
-present participle | 13.20 0.732 0,442
participial phrase
-past participle {8.60 0,485 0.801
prepositional phrase 1,30 0.413 0.483
introductory subject .40 T 0,500
definition 84.80 0.848 0.864
reference $T.30 1.14} 0.672
substitution 45.20 0,452 6.500
elliptical expression 12,80 0.863 0.131
sequential mignals §9.40 0,988 0.783
exepplification 53.60 1.078 0.680
additive 62.30 0.623 0.490
adversitive o 52,80 0.528 0.501
causal §3.00 9.530 0.501
conclasion 17,60 0.476 0.501
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The 'areas showing problems were "sequential signals"
(49.40%), "participial phrase-past participle'"(48.60%),"conclusion”
(47.60%), "complex noun group”(45.60%), "substitution™ (45.20%),
"introductory subject' (44.40%),"elliptical expression" (42.80%),
“"prepositional phrase" (41.30%), and "co-ordination"(38.60%). (See
also GRAPH 1.1 - Sentence Structure)
GRAPH 1.1

llustration of Achievenent in Text Reading Skills

of the Overall Students Presented According lo Sentence Structure
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Vocabulary in Context

According to the result in TABLE 1.2, under "vocabulary
in context” the percentage of students passing the test was 46.30

and therefore this result indicates a problem area.

TABLE 1.2
Percentage of Students Passing in Reading Test of The Overall Students

Presented According to Vocabulary in Context

Text Reading Skills

Vocabulary Percentage of students] Mean Score S.D.

passing the test

vocabulary in 46.30 6.014 2.648

context

Paragraph Organization

Under ‘“paragraph organization” as ban be seen in TABLE
1.3 the highest achievement was in "sequential organization of
the paragraphs in the passage" (72.10%)

"Main idea" (52.40%) and "implication/inference" (51.95%)
showed average results.

There were two problem areas : "prediction" (36.70%)

and "topic" (36.50%) (See also GRAPH 1.2 -Paragraph Organization)
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TABLE 1.3
Percentage of Students Passing in Reading Test of The Overall
Students Presented According to Paragraph Organization

Text Reading Skills

Paragraph Percentage of students [Mean Score 5.D.
Organization passing the test

topic " 36.50 0.365 0.482
main idea 52.40 5.107 1.119
implication/ '
inference 51.95 2.0007 1.015
prediction 36.70 0.738 0.738
sequential - 72.10 0.721 0.453
organization of

the paragraphs

in the passage

GRAPH 1.2
lustration of Achievement in Text Reading Skills
of the Overall Students Presented According lo
Paragraph Qrganization
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The number in each category of each area of text
reading skills i.e. "sentence structure", "vocabulary in context”,
and ‘“paragraph organization" varied and this differentiated the
scores. To bring these three parts of text reading skills on to
the same level of standard score for purpose of more accurate
comparison to see the students’ability in each area,the students’
scores were computerized using the T-Score formula. The results
are shown in TABLE 1.4 which gives the total results for all the
students i.e. science and arts, Bangkok students and students in

the provinces.

TABLE 1.4
A Comparison of The Results of Text Reading Skills under Sentence
Structure, Vocabulary in Context, and Paragraph Organization by

T-Score Formula

Area T-Score S.D.
sentence structure 50.00 9.80
vocabulary in context 50.00 3.90
paragraph organization 50.00 10.00

It will be seen that according to the results in TABLE
1.4 overall student achievement of T-Score worked out at
50.00 for each of the three areas which indicates that the

students’ability is at average level.
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Finding Two
Investigation of the problems of and the
relationship between
Science and Arts students both

in Bangkok and in tbhe provinces

Finding Two gives details in narrative and chart fornm
of the test results for text reading skills of science and
arts students both in Bangkok and in the provinces under each
category of sentence structure, vocabulary in context, and
paragraph organization. The results are shown viz science and
arts students and also in a comparison form in TABLE 2.1 to 2.5

and GRAPH 2.1-2.86

Science Versus Arts Students

Sent.ence Structure

Science Students

Under "sentence structure" as can be seen in TABLE 2.1
achievement was good in "definition" (88.70%) and ‘"participial
phrase-present participle” (73.20%) .

"Nominalization" (65.10%), "additive" (83.20%), and
"causal' (62.10%) showed fairly good results.

Average results appeared in "subordination” (56.30%)
"participial phrase - past participle"(55.10%), "reference”
(56.40%), "substitution” (51.50%), "sequential signals" (53.20%)

"exemplification” (57.00%), and "adversitive" (55,10%)
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Problem areas were "conclusion" (49.60%) "elliptical
expression” (46.90%), "complex noun  group", (46.70%),
"prepositional phrase" (44.50%), "introductory subject" (44.10%)
and “co-ordination" (37.30%). "Co-ordination" was particularly

problem ridden. (See alsoc GRAPH 2.1)

GRAPH 2.1
Ilustration of Achievememt i Text Reading Skills
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Arts Students

The results from TABLE 2.1 illustrate that under
"sentence  structure” achievement was good in "definition",
(78.90%) and "participial phrase - present participle (73.20%).

"Additive" (61.20%) showed fairly sood results.

Average results were achieved in  "subordination”
(51.30%), "reference" (58.30%), “"exemplification"” (50.10%) and
"adversitive" (50.00%),

Problem areas were "nominalization" (49.10%),
"conclusion" (45.10%), "sequential signals™ (44.90%), "introductory
subject” (44.60%), "complex noun group" (44.40%) "causal" (43.80%),
"co-ordination" (42.00%) "participial phrase-past participle”
(42.00%), "substitution” (38.80%), "elliptical expression” (28.60%),
"prepositional phrase" (37.50%). The last three named were most

marked problem areas. (See also GRAPH 2.2)
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GRAPH 2.2

lustration of Achievement in Text Reading Skills
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TABLE 2.1

Besnits of Test for Tert feading Stills
Science and Arts Stadents in Bangkok and iz the Provinmces
Seatence Stractare

Tex! Beading Skills

Sentesce Strocture Groap Percentage of  |Nean Score {S.D. t-Yaloe [i-tailt
Sts. passing the probability
test

Science 46,70 0,934 Y

corpler nomn growp .87 0.502
Arts 4,40 f.888 0.752
Science 6. 10 1,300 | 0.892

roainalization ' 5.06 0,000
hrts 13,10 0.982 0.702

4 Science .30 0. 746 0.5

co~ordination -1.80 0,133
Arts {3.00 §.838 0.703
Science 58.30 0,553 0.487

subordination 0.99 332
Arts 51,36 0.513 0.501

participial phrase- Science 13.20 0.732 0.444

preseat participle -.01 0,390
Arts 13.20 0,132 ] 0.444

participial phrase- Science 55.10 0.551 0.498

past participle _ 2.0 0.003
Irts 2,00 0.419 6. 495
Science i.50 0.443 0,433

prepositional phrase . 1,57 0.116
Arts 80 0.370 0.485
Science #4.10 0.4 0,497

iptroductory sabject - 12 £.807
hris 4,6 0,448 1.498
Science 89.70 0.891 0.304

definition .08 0.002
irtz 79,90 g.800 0.402
Science 86,40 1.12% - [-0.683 .

referezce -.b8 0,548
Arts 58.30 1.16% 0.659 ‘ :
e P P —
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TABLE 2.1  {Comt.

)

Results of Test for Text Reading Skills
Science and Arts Students in Bangkok and in the Provimces

Sentence Structure

Sentence Structure Groap Percentage of  {Kean Score |5.D. | t-falue |l-taii®
Sts. passing the probability
test
sebstitution Science 51,50 0.51% 0.50]
2.81 0,005

Arts 18.80 0,388 0,488

elliptical expressioa |Science 16,30 0.938 0,738
- 2.5 0.012

Arts 38.80 0.1 | 0.71

seqaential signals Science §3.20 1,063 0.178
/ L4 0,015

Arts 14,90 0.897 0.736

exesplificaiion Scieace 51.00 L1S | 0,69
' .18 9.030

Arts 50.10 1,004 0.58

additive Science §3.20 0.32 0.483
0.41 0.538

Arts 61,20 0.612 0,488

adversitive Science 5. 10 0.551- | 0.4%8
. LI 0.284

Arts 50.00 0.500 0.501

causal Science §2.10 .621 0,486
! .15 0,000

Arts 13,80 0.438 0.497

conclusion Science 860 1 0.0 [ 0,508

, o L0 0l
irts 15,10 0.48] 0.499 ' -

3¢ 0,028




~-89-

A Comparison between Science and Arts Students

The results from TABLE 2.1 show that under "sentence
structure” both science and arts students achieved good results
in "definition" and "participial phrase - present participle”.

Arts students had 11 problem areas against 6 in science
students. Common problem areas were “complex noun group",
"co - ordination”, "prépositional phrase”, "introductory subject”,
"elliptical expression”, and "conclusion”.

In TABLE 2.1 the column "2-tail probability” confirms
the significant differences between the two groups. There were
significant differences in science and arts achievements in the
following areas: " nominalization", "participial phrase - past
participle”, "definition", "substitution", '"causal", "elliptical
expression” and " sequential signals"™. (GRAPH 2.3 illustrates

the foregoing.)
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Vocabulary in Context

As cén be seen 1in TABLE 2.2 ,

the achievement of

science and arts students was very close and indicated a problem

area and there was no significant difference between the

two groups.

TABLE 2.2

Results of Test for Text Reading Skills

Science and Arts Students in Bangkok and in the Provinces

Vocabulary in Context

Text Reading Skills

Yocabulary Group Percentage of Sts.|Mean [S.D.|t-Value|2-tail%
passing the test |Score proba-
bility
Science 47.70 6.21 |2.60
Vocabulary in 1.85 . 065
context Arts 44.40 5.77 |2.70

p £ 0.025
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Paragraph Organization

Science Students

The result from TABLE 2.3 shows that a good result was
achieved in '"sequential organization of the paragraphs in the
passage" (77.20%).

"Implication/ inference" (56.15%), and "main idea"

(55.60%) showed average achievement.

Problem areas were "prediction”(41.80%) and "topic"

(36.40%) (See also GRAPH 2.4)
GRAPH 2.4
ltustration of Achievement in Text Reading Skills
Science Students
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Arts Students

From TABLE 2.3 ,it can be seen that a fairly good result
was achieved in " sequential organization of the paragraphs in the
passage” (67.00%). All other categories proved to be problem areas,

especially "prediction”(31.50%) (see also GRAPH 2.5)

GRAPH 2.5
liustration of Achievemert in Text Reading Skills
Arts Students
Paragraph Organization
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TABLE 2.3

Results of Test for Text Reading Skills

Science and Arts Students in Bangkok and in the Provinces

Paragraph Organization

Text Reading Skills

Paragraph Group Percentage of Sts. [Mean |S.D. |[t-Value|2-tail
Organization _passing the test score proba-
bility
Science 36.40 0.364]0.482
topic -.05 0.962
Arts 36.60 0.366|0. 483
Science 55.60 2.22411.098
main idea 2.59 0.010
Arts 49.10 1.96711.128
implication/ |Science 56.15 2.256]1. 107
inference 2.78 0.011
Arts 47.35 1.875{1.022
Science 41.80 0.835{0.743
prediction 3.24 0.001
Arts 31.50 0.62110.717
sequential Science T7.20 0.77210.420
organization 2.56 06.011
of the Arts 67.00 0.67010.471
paragraphs in
the passage

L
p £ 0.025
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A Comparison between Science and Art Students

From TABLE 2.3 under "paragraph organization" it is
illustrated that in "main idea", "sequential organization of the
paragraphs in the passage” "prediction” and "implication/inference”
there were significant differences between achievements of the
two groups.

Science students had 2 problem areas and Arts 4.

Common problem areas were "topic" and ‘"prediction"

(GRAPH 2.6 illustrates the foregoing.)

GRAPH 26
Iustration of Achievemert in Text Reading Skils Between
Science and Arts Studems
Paragraph Crganization

Porcantage of Studants Passing the' Test
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To establish the achievement of standard scores of the
students in each area of text reading skills i.e. "sentence
structure" . "vocabulary in context” . and  “paragraph
organization” , the students" scores were computerized using

T - Score formula. The results are shown in TABLE 2.4

TABLE 2.4
A Comparison of Achievement by Areas of Text Reading Skills

Based on Science and Arts Students

Group Area T-Score S.D.
sentence structure 50.01 9.99

Science vocabulary in context 50.00 9.98
paragraph organization 50.00 9.97

sentence structure 49.90 9.898

Arts vocabulary in context 50.00 9,99
paragraph organization 50.00 9.99

As can be seen in TABLE 2.4, the achilevement in
"sentence structure”, "vocabulary in context"”, and ‘'paragraph
organization” of science students worked out at 50.00. This
indicates that the students " ability is at average level. The
achievement in "vocabulary in context™ (50.00), and "paragraph
.organization" (50.00) of arts students is better than that 1in
"sentence structure” (49.90), albeit the achievement is at average

level only.
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To compare the achievement between science and arts students
in each area of text reading skills the students ’ scores were
computerized using t-test formula. The results are shown in TABLE 2.5.

TABIE 2.5
A Comparison of Achievement between Science

and Arts Students in the Areas of Text Reading Skills

Area Group |Mean Score| S.D.|t-value|2-tail
probability
Science 13.69 4.49
sentence structure 3.70 0.000
Arts 12.23 4.27
Science 6.21 2.60
vocabulary in context 1.85 0.070
Arts 5.77 2.70
Science 6.44 2.62
paragraph organiza- 3.98 0.000
tion Arts 5.81 2.55
»
p £ 0.025

From TABLE 2.5, it can be seen that in "sentence structure"
and "paragrabh organization" the mean score gained by both science and
arts students is significantly different at level 0.05, while there is
no significant difference at level 0.05 between achievements of the

two groups in the area of "vocabulary in context".
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Finding Three

Investigation of the problems of and the
relationship between overall students

in Bangkck and in the provinces

Fin&ing Three gives details in investigation of the problems
of and the relationship between overall students in Bangkok and in the
provinces under each category of sentence structure, vocabulary in
context, and paragraph -organization. The results are shown viz
Bangkok students and students in the provinces and also in a comparison

form in TABLE 3.1 to 3.5 and GRAPH 3.1-3.6

Banghkok students versus Students in the Provinces

Sentence Structure

Bangkok Students

The results from TABLE 3.1 indicate that under
"sentence structure" good results were achieved by Bangkok
students in "definition" (85.00%) and "participial phrase-present
participle” (74.10%)

A fairly good result was achieved in "nominalization”
(62.80%). -

"Subordination” (59.40%) "additive" (58.60%) "exemplifi-
cation” (57.60%) "reference" (56.80%) "adversitive" (53.00%)"
"participial phrase-past participle" (51.50%), "complex noun
group" (50.20%) "causal' (50.00%) and "sequential signals

{50.00%) achieved average results.



-ag-

Problem areas were in "introductory subject”" (49.20%),
"elliptical expression”(48.30%), »conclusion” (45.90%), "substitution’
(45.10%), "prepositional phrase”(43.20%), and "co—ordination"

(38.00%), the last named being the most problematical. (see also

Percentage of Students Passing the Test

GRAPH 3.1)
GRAPH 3.1
llustration of Achievement in Text Reading Skills
Bangkok Students
Sentence Structure
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students in_the Provinces
It is obvious from TABLE 3.1 that under 'sentence

structure" students in the provinces also achieved good results
in "definition" (84.80%) and "participial phrase—present

participle” (72.20%)
A fairly good result was obtained in "additive"

(66.50%),

*Reference” (57.30%), "causal" (57.00%), "adversitive”
(52.60%), and "nominalization" (52.20%) achieved average results.

Problem areas were vexemplif ication” (49.80%),
"eonclusion” (49.60%),- "sequential signals” (48.70%),
"subordination” (48.30%), "participial phrase - past participle”
(46.50%) "substitution" (46.00%),"co—ordination"(Al.10%),"complex
noun group” (40.50%), “prepositional phrase"” (38.10%),
»introductory subject" (38.70%), and "elliptical expression”
(37.20%) (See also_GRAPH 3.2)

GRAPH 3.2
lustration of Achievement in Text Reading Skills

Students in the Provinces

Sentence Struciure
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TABLE 3.}
Results of Test for Tert Beading Skills
Bangkok Students and Stadents in the Provinces
Sentence Stractare

Text Beading Skille

—
Seatence Structure Group Percentage of  |Kean Score |S.D. t-Talee |2-taild
Sts. passing the ' probability
test
Bangkok 50.20 1,004 0.765
compler noun group 2.9 0.004
Provinces 10.50 0,809 0.723
Bazghok 52.80 1,256 0,739
noninalization B 1,32 0.001
Provinces 52.20 1.044 0.672
Bangkot 38.00 0.759 0,697
co-ordization . -1.01 0.313
Proviqces 1,10 0.822 0.673
_ Bangkok 59,49 0.5%4 §.482
subordination 2,49 0.013
Provinces 8.30 0.483 0.501
barticipial phrase- Bangkok 410 0.741 0,439
present participle 0.47 0.837
Provinces 12.20 0.722 0.449
articipial phrase- Bangkok 31,50 0.515 0.501
ﬁast participle .11 0.269
f Provinces 45,50 0.465 0.5
Bangkok 3.0 0.432 0,496
prepositional phrase 0.92 0.356
Provinces 3. 10 0.391 0,489 :
Bangkok 49,20 0.492 0.501
introdactory subject ' 2,47 0.018
Provinces 38.10 0.381 0. L8R
) . Bargkok 85,00 0.850 . § 0.351 }.
|definition . 0.29 0,711
Provinces -§1.80 0.848 0,380
: Bangkok | 55.80 C L3R o 0620 ) -
reference -0.35 0.727
Provinces 57.90 1137 ] 0,678 !
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!

ABLE 3.1

(Cont. )

Besults of Test for Text Reading Skills
Bangkok Students and Students in the Provinces
Seatence Structure -

Text Beading Skills

Sentence Structure] Group |Percemtage of  |Meams Score |S.D. | t-Value |2-tajlt
8ts. passing the probabili
test

substitution Bangtok .10 0,451 10,499

-0.31 0.754
Provinces (6.00 0.460 £.500
elliptical Bangkok 18.30 0.966  0.764
Y §.001
expression Provinces 31,20 §.14 0,673
sequential Bangiok 50.00 1.000 0,762
: 0.38 0.704
signals Provinces £8.70 0.97¢ 10,763
exepplification  [Banghok 57.60 1,150 0.678
' 2.50 0.013
Provinces £9.80 0.995 10,696
additive Banghol 58.60 0.586 0.483
] -1.81 0.071
Provinces §6.30 0.665 0.473
adversitive Bangtok §3.00 0.538 0.500
0.09 0.92%
Provinces 52.60 0.526 0.500
causal Bangkok §0.00 0,500 0.501
_ -1.38 0.195
Provinces §1.00 0.570  ]0.496 B
conclusion Baglok | 45,80 0.459 (0,498 ]
| - _ -0.82 0.412
i?rovinces {9.80 0,436 0.501
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A Comparison between Bangkok students and Students in the Provinces

Sentence Structure

According to TABLE 3.1 both Bangkok students and students
in the provinces showed best achievement in "definition"” and
"participial phrase - present participle"”

Bangkok students had 6 problem areas, against 11
in the provinces. Common problem areas were "co-ordination”
"prepositional phrase”,"introductory subject”,"substitution","ell-
iptical expression”, and "conclusion".

In "complex noun group”, " nominalization”,"subordination®
"introductory subiect"”,"elliptical expression" and "exemplification"”,

there were significant differences in achievement. (Graph 3.3

illustrates the foregoing.)
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GRAPH 3.3

Comparison of Achievement in Text Reading Skills Between

Bangkok Students and Students in the Provinces

Sentence Structure
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Vocabulary in Context

As 1illustrated in TABLE 3.2, under ‘"vocabulary in
context” both groups achieved below average results making this a
problem area and there is no significant difference between the

two groups.

TABLE 3.2
Results of Test for Text Reading Skills
Bangkok students and Students in the Provinces
Vocabulary in Context

Text. Reading Skills

Vocabulary Group Percentage of | Means |S.D. t-value | 2-tail*
Sts. passing |Score probability
the test
Bangkok 48. 30 . B6.278 2.723
vocabulary in ’ 1.92 0.052
context Provinces 43.90 5.709 [2.531

P¢ 0.025
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Paragraph Organization

Bangkok Students

In '"paragraph organization" the results from TABLE 3.3
indicate that Bangkok students obtained a good result in
"sequential organization of the paragraphs in the passage" (75.20%).

"Main idea" (57.50%) and "implication/inference"(55.10%)

obtained average result.

¥

The problem areas were in '"topic"(42.90%4), and "prediction"

(43.10%) (see also GRAPH 3.4)

- GRAPH 3.4
Nustration of Achievernent in Text Reading Skills
Bangkok Students
Paragraph Organization

Percentage of Students Passing the Test
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Students in the Provinces
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According to the information from TABLE 3.3 it can be

seen that . students in the provinces also showed best results

in "sequential organization of the paragraphs in the passage"

(69.60%)

Problem areas were "implication/inference" (48.85%)

"main idea" (4?.10%),- "prediction™ (29.80%) and "topic"

{see also GRAPH 3.5)

Percentage of Students Fassing the Test

80-

7O~

Hllustration of Achievement in Text Reading Skills
Students in the Provinces
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TABLE 3.

3

Results of Test for Text Reading Skills

Bangkok Sudents and Students in the Provinces

Paragraph organization

Text Reading Skills
Paragraph Group Percentage of | Mean | S.D. it-value | 2-tail*
Organization Sts. passing | Score probability
the test
Bangkok 42.90 0.429 10.486
topic 3.19 6.001
Provinces 29.10 0.291 10.455
Bangkok 57.50 2.300 |1.138
main idea 4.22 0.000
Provinces 47.10 1.882 |1.053
Bangkok 55.10 2.220 |[1.125
implication/ 2.49 0.009
inference Provinces 48.85 1.808 |1.092
Bangkok 43.10 0.860 |0.742
prediction 4.08 0.000
|Provinces 29.80 0.595 [0.710
sequential |Banghok 75.20 0.752 [0.433
organization 1.40 0.182
of the Provinces 69.60 0.896 [(0.461
paragraphs
in the
passage

L]

p £ 0.025
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A Comparison between Bangkok Students and Students in the Provinces

The results from TABLE 3.3 illustrate that both groups
showed highest achievement in "sequential organization of the
paragraphs in the passage".

Bangkok students had 2 problem areas against 4
in the provinces. Common problem areas were "topic", "implication/
inference" and "prediction".

There were significant differences between the
achievements of the two groups in "topic","main idea”,"implication/

inference",and "prediction". (GRAPH 3.6 illustrates the foregoing.)

GRAPH 3.6
Comperlson of Ach!a;emanl In Text Reading Skills Between
Bangkok Students and Studenis in the Provinces
Paragraph Organization

Percentage of Students Passing the Test
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To establish the achievement of standard scores of Bangkok
students and students in the provinces in each area of text reading
skills i.e. "sentence structure”, "vocabulary in context”, and
"paragraph organization”, the students’ scores were computerized using
T-Score formula. The achievement of the students is illustrated in

TABLE 3.4.

TABLE 3.4.
A Comparison of Achievement by Areas of Text Reading Skills

Based on Bangkok Students and Students in the Provinces

Group Area T-Score S.D.
sentence structure 50.00 9.90

Bangkok vocabulary in context 50.04 9.99
paragraph organization 50.01 9.99

sentence structure 50.00 9.99

Provinces vocabulary in context : 50.01 9.99
paragraph organization 50.00 9.98

It can Dbe seen in TABLE 3.4. that the achievement of the
students in Bangkok and in the provinces in the three areas of text
reading skills worked out at 50.00. This result indicates that the

ability of the two groups is at average level.
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To compare the achievement between Bangkok students and
students in the provinces in each area of text reading skills, the
students’ scores were computerized using t-test formula. The results

are shown in TABLE 3.5.

TABLE 3.5.
A Comparison of Achievement between Bangkok Students
and Students in the Provinces in the Areas of Text Reading Skills

Area Group Mean Score| S.D.jt—value 2-tail”
probability

Bangkok 13.44 4.89

sentence structure 2.20 0.028
Provinces 12.56 4.11
Bangkok - 6.28 2.72

vocabulary in 2.40 0.017
context Provinces 5.71 2.53
Bangkok 6.54 2.68

paragraph 4.88 0.000
organization Provinces 5.42 2.42

»
p £ 0.025

From the tabie, it can be seen clearly that in "sentence
structure" the mean score gained by Bangkok students and students 1in
the provinces is not signficantly different at level 0.05, while in
the area of "vocabulary in context” and "paragraph organization” there

is significant difference at level 0.05 between achievements of the

two groups.



CHAFTER V
SUMMARY AND INTERPRETATIONS OF FINDINGS,

AND RECOMMENDATIONS FOR FURTHUR STUDIES

Chapter Five presents a summary of the study, summary
and interpretation of findings, and recommendations for further

study.

Summary of the study

This study was undertaken to investigate the problems
of M.6 students in English reading skills, given that most of the
students who opt for upper secondary education tend to pursue
studies at a higher level where English is vital for
accomplishing various disciplines. For example, students
pursuing their studies at university level need to read text
books in English because translation into Thai is not often
available. Likewise students aiming for vocational training and
education need English for a professional puépose - to be able to
read and understand English language operation manuals for
machinery equipment. It is apparent that these activities
reqﬁire a pgood command of English. The Ministry of Education
recognises this need and the secondary school English curriculim
of 1981 and 1990 emphasizes that students practise reading skills
for everyday life, higher education and career in accordance with

their age and potential. (Ministry of Education 1981:22, Ministry
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of Education 1830 :100-101)

Notwithstanding the requirement for emphasis on
reading skills, recent research shows that the present. day methed
of teaching does not truly help students develop their reading
skills (Somthawil Thanasophon 1981:21 and Wisar Jutiwat 1985:41).
As can be seen from the main body of the study, various
researchers have expressed various views in this matter from
incorrect approach, moﬁotony,rlack of motivation, even lack of
understanding how to read and not knowing the correct approach on
the part of teachers. Teachers need to develop an awareness of
existing problems. (Prapasri Thangbanjerdsuk 1983:61-62, Faculty

of Humanities, Srinakharinwirot University, Pathumwan 1985:339)

Subject

A total of 496 students (272 from the science program
and 224 from the arts program) were selected at random from ten
demonstration schools - 5 in Bangkok and 5 in the provinces
affiliated to the Ministry of University Affairs. A list of these

schools is given in Chapter III Table A.

Instrument

The instrument employed in this study was a test +to
diagnose the students’® problems in reading authentic text
in relation to understanding sentence  structure, cohesion,

discourse connection,vocabulary in context and paragraph

organization. Three passages were selected using as a eriterion,
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the level of ability of M.6 students according to the Ministry of
Education standards (Ministry of Education 1981: 22, Ministry of
Education 1990 :100-101). Language proficiency was divided into
three =areas of difficulty : "sentence structure", “"vocabulary in
context”, and "paragraph organization”. The test mode was visual
and the time limit one and a half hours. Total achievable marks
was set at 50 points. The test answers were of multiple choice
‘type and had four alternative answers with only one correct
answer and with three distractors. One mark was given for each

correct. answer and zero for each wrong answer.

Data Collection and Analysis of Data

Student scores were collected and computerized into
table form showing student achievement by category under the
three headings viz "sentence structure" "voéabulary in context”
and ‘“paragraph organization™. Results were tabulated separately
to show overall student achievement, to compare reading
achievement of science and arts students and of Bangkok students
and students in the provinces. To determine the students’problems,
the percentage of students passing the .test was used to
distinguish the level of students’ achievement. Charts/Graphs
showing the area of reading problems of students in the
participating schools were drawn. The formulae wused in
computerizing results were :

1) Difficulty (P) = RuiRl
' of
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2) Discrimination D = Ru-Rl
N

3) The reliability was determined by Kuder Richardson 20
formula.

4) t-test and t-pair test were used to compare the ability
of students in the respective programs.

5) To bring the three areas of text reading skills i.e.
"sentence structure"”,"vocabulary in context", and
“paragraph organization” on the same level of standard
score for purposes of more accurate comparison, the

students’scores were computerized using the T-Score formula

Z = X -X
S.D.
T = 10Z + 50

Summary of the Findings

This summary of the findings covers three areas: the
achievement and problems of the students as a whole i.e. Bangkok
and in the provinces, science and arts - £he achievement and
problems of Bangkok students compared to that of students in
the provinces and the achievement and problems of science
students compared to arts students. The three areas mentioned
are separated into "sentence structure”, "vocabulary in context”,
and "paragraph organization". The findings can be summed up as

follows:
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1. By using the T-Score formula for all the students
i.e. Bangkok and in the provinces, science and arts, it was
found that overall students achievement worked out at §50.00 for
each of the three areas. This indicates that students’ ability
is at average level.

2. By using T-Score formula it was found that the
ability of science students in "sentence structure", "vocabulary
in context" and "paragraph organization" is at average level.
The ability in ‘"vocabulary in context" and "paragraph
organization" of arts students was better than that in "sentence
structure”, albeit the achievement of arts students in these
three areas 1is at average levei. There was no significant
difference between mean scores gained by science and arts
students in "vocabulary in context" but in "sentence structure”
and "“paragraph organization" there was significant difference
between achievements of the two groups.

3. The achievement of T-Score of Bangkok students and
students in the provinces worked out at 50.0 for each of the three
areas. This indicates that the ability of Bangkok students
and students in the provinces is at average level. There was no
significant difference between mean scores gained by Bangkok
students and students in the provinces in "sentence structure” but
in "vocabulary in context" and "paragraph organization” there was
significant difference between achievements of the two groups.

By looking at each category of text reading skills it
was found that there were common areas of good achievement as

well as common problematical areas, and that these common areas
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were apparent when comparing both science and arts groups and

also Bangkok students and students in the provinces.

Under "sentence structure" the probler areas are:

1.
2.

3.

10.

11.
1z,

i3.

complex noun group (except all students in Bangkok)
Nominalization (all arts students)

co~ordinat.ion

. subordination (all students in the provinces)

participiallphrase - past participle

(all arts students and all students in the provinces)

. prepositional phrase

introductory subject

substitution (except all science students)

elliptical expression

sequential signals

(except all science students and all Bangkok students)
exemplificatiop (all students in the provinces)
conclusion

causal (all arts students)

Under "vocabulary in context™ students’® achievement is

generally at a low level, therefore it indicates a problem area.

Under "paragraph organization", the problem areas are:

1.
2.

topic

main idea

(a]ll arts students and all students in the provinces)
implication /inference

(all arts students and all students in the provinces)

. prediction
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The Interpretations of the Findings

- These findings compare favourably with most of the
researchers cited in Chapter II; for example Christine Nuttall
whe contends students fail to understand thoroughly the meaning
of texts because they lack the knowledge of sentence structure,
especially areas of -complex noun groups, nominalization,
co-ordination, subordination, participial and prepositicnal
phrases as modifiers. (Christine Nultall 1987: 85-100)

Bord and Tinker (1957:236) endorse the view that
reading skills include understanding of meaning of groups of
words, understanding of sub-clauses, the relationship between
sub-clauses and understanding of sentences. They also contend
the reader must know how to read groups of words in the sentence,
relationship between phrases in order to understand well.

Samutr Senchaovaniz (1985:94) states that the reader
must be able to understand to the extent of the implication or
depth of meaning of the text and thereafter to summarize
ideas. Lennon (1961: 29-31) emphasizes skilis such as knowledge
of location of passages referred to specifically and the ability
to follow the text sequentially. Thomas C.Barrette (1965:8-25)
stresses the importance of inference as a level to be reached in
reading skills without which the student cannot proceed to coping
with "evaluation" and "appreciation"

Saowapak Sriwijarn’s research (1978:44-46) included a
multiple choice paper on English syntax and another clcze type
paper for reading comprehension. The study found nominalization

to be one of the problems in reading comprehension ability.
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Praprasri Thangbanjerdsuk (1983: 60-63) carried out a research
with 173 students through a test paper comprising reading for
main idea, arranging in sequential order, cause and effect,
.dfawing conclusion and prediction. The result showed problems in
all five areas and the present research confirms that these
problems still exist with students.

On the subject of selection of test material it will be
noted that most researchers advocated authentic text for better
results. This is confirmed by the study carried out by Suthira
Hemthsilpa (1983:43) using students from M.4 level in Prince of
Songkla Demonstration School. Both authentic text and text book
were used and the former showed significantly higher results.
The test paper carried out in this research used authentic text
with adaptation of certain passages which were thought to be too
difficult for the level of participating students. The greater
part of the text was not adapted in any way, yet the results as
can be seen from TABLE 1.4, 2.4, 3.4 in chapter IV showed
students’ level as only average. This may have been brought
about by the students being unfamiliar with the test paper.
Material used in English lessons is much adaﬁted.

It may alsc have been that the students were not able
to interpret context clues, roots, prefixes and suffixes. This
problem is referred to by Malinee Chantawimon (1991: Preface)
where it is stated that teachers should not encourage students
to remember the meaning of vocabulary only, rather, the exercise
should inclﬁde allowing the students to guess the answers from

context clues, roots, prefixes and suffixes.
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The results of the present research indicating only
"average" levels also relates to the understanding of English
structure and vocabulary in context of ability to read English.
Warinee Srisompong (1973: 57-58), Chariya Onprapai (1975: 51-53),
and Rarinthip Charoensuk (1975: 62-64) also found that the
understanding of English structure and vocabulary were

prerequisites to the ability to read English.

Recommendations

1. There should be a further study of the problem areas and
the inexplicable situation of marked differences in achievement
in certain given categories between science and arts students in
Bangkok and in the provinces, to find the reason(s) for these
problems as they may have implications for the teaching and
learning process of reading in English. This study should also
undertake to establish whether the set question under"definition"
and "sequential organization of the paragraphs in the passage "
méy have been too easy for the participating students, bearing in
mind the rather high difficulty coefficient obfained in these

areas as shown in Table C. Thus in these categories there

should, perhaps, be more than just one question.

2. A similar exercise to that carried out in this present
research should be also carried out in the lower secondary level
to test the skills of students there. A comparison can then be
made and further conclusions drawn. For - example a test carried

cut at lower secondary level may reveal weaknesses in students’
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reading skills at that level which are carried over into the
upper secondary level unchecked, perhaps producing a snowballing

effect.

3. At present, English reading materials available to
students at secondary level do not teach the student how to
recognize the various categories of English reading skills viz

"sentence structure” , "*discoure connectors", and paragraph
organization”. The current material in use consists only of the
passage itself and questions thereon'but does not include any
introduction or assistance to the method of acquiring the
neecssary reading skills. Therefore material currently in use
should be amended or added to to cover this requirement.
Additionally this should be practised from the beginning levels
of reading skills. Together with the practising of reading
skills there should be more time allotted to develoﬁing students?
oral skills through regular classroom discussions between

teacher and students on between student groups / individuals.

This will also help students gain confidence in themselves.

4. Student achievement in "vocalulary in context" is
generally at a low level. To improve this situation, teachers
should put more stress on training students to guess the meaning
of words through context, rather than using a dictionary which
they may find in later life is not always readily available -
perhaps through the use of synonyms, antonyms and definition as

context clues.
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5. Student levels in comprehension and prediction are
also rather low. To improve this situation, test questions should
be gauged so as to ensure that the student must answer based
upon comprehension rather than based on memorizing the passage
on which the questions are formed. This is supported by the

research of Ronald White (1881:89).

6. Teaching methoas should include encouraging students to
be independent readers i.e to spend some time in out of -
classroom reading and the key to this is " motivation". However
as students are individuals and therefore diffef in many respects,
also as schopls have different approaches, there would be
considerable difficulty in providing a general motivation plan
for teachers to follow. This must be a matter for each teacher to
think about and apply according to local circumstances. Perhaps
the Teacher Training Colleges could help by including this in
their training courses or perhaps through regular seminars

organized at school level or Teacher Training College level.
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APPENDIX A

Test



Read the follawings passacges caretuily and answer the

quest.ions by choosing the best alternative for each question {rom

a,

10

15

20

25

¢ nr od.

Passage One¢

From Grape To Table

The subjech of wine s U [zscinating one to some! To
vthers iL may be a bore, and to others something that is
quite incomprehensible, and this is & shame--Lhey simply
don’t know whal they-are missing. The loving thing aboutl
getting to know your wine is to draink it! This most pleasanl
of pastimes, coupled with a Ilitile concentration and
intelligenl observation, can be repaid with a great deal of
enjoyment.

quite simply wine is the fermented juice of the grape.

Fermentation is the conversion, induced by vyeast cells, of
the grape sugar int.o alcohol--and there you have wine.

The vines have lain dormant all winter. in early summer

they flower and produce grapes which develop until autumn

‘when Lhey are ready to be harvested, and the vintage begins.

The harvested grapes are pressed Lo extract the Juice and
Lthe 'must’--as the juice is called--then ferments in huge
vats for anything from two 1o fourteen days, depending on
the gquality of the wine to be produced. Red wines have a
longer fermentation period than white ‘wines, as the whole
grape is fermented within the Juice to  extract the full
colour, tlavour and Lannin.

Tannin is an imporiant element in red wine. [t enables
the gjuice Lo be kept for long periods while it matures.
There is little tannin in white grapes, so Llhe julice is
fermented without the skins and for a shorier period than
for red wines.

The "must’ 1in the wvats seethes and bubbles during
fermentation, and a close watch has to be mzinlained on the
Lemperature--az fast, hot fermentation can spoil the wines,
making Lhem harsh aud coarse. When altl aclivity has ceased,

the wines are run {reom Lhe vats into barrels--leaving behind
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the skins and-sediment--and are left to settle for several
nonths. .
' Dur1ng this . period new sediment, which is the

accumulation of dead yeast cells, s forming all the time,

so periodically the wine is run off into new barrels. This

is called ‘racking’. The final step in eliminating any

cloudiness in the wine after racking, is ‘fining’. Natural
substances are added to collect any remaining particles and
to ensure that Lhe wine is clear and pure. Then it is ready

for bottling.

Passage'Two

-@Leﬁghkey_gkﬁ}dreeﬂ.gﬂ..Kneeg,ﬁneek,ls Anybodi_Home?
aq-In the United States the cost of living hagl been
-steadlly rlslug fO“ the paet _few decedes. Because Aof thls
mothers have been leav1ng the trad:tlondl role of iull t1me
homemakegt and Lak1ng full tlme ‘Jobb_ out51de the' home.
.#others 1eave home‘ in the mornlng “and are not at home when
~Lhedr ~ch1ldren1 return from_ euhool. rhe chlldrenz must
therefore let themselves 1n and thls has glvenj rlse to the
term ‘1atchkey ChlldTEB _
Latchkev thldren range 1n_ age. flom S‘Y to thlrteen

On a dally “basis the} return from echool and unlock the

.door to. thelr home with the key hanglng around Lhelr necks.

They .are now oOn thelr own,alone,in quiet, empty ‘rooms. For
some youngsters, it is a productive period of prlvate time,
while for others it is a frightening, lonely void. For
reasons of safety, many parents forbid their ¢hildren to go
out to play or to have visitors at home. The youngsters,
therefore,feel isolated. l '
Latchkey chlldlen who were intervieved reported diverse

reactions. Some lalchkey children said that beling on their

own for a few hours each day " fostered, or stimulated, a
sense of. independence. and responsibility. They felt loved

.and trusted and this feeling encouraged then to be self-
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confident.. Latchkey giris,by observing bow their mothers
coped with  the demands of a family and a job, learned the
role model of a working molher. Some children stated that
they used their wunsupervised free tbLime to perfect their
athletic skills, such as playing baskelball. Others read
books or practised a musical instrument. These children
looked wupon their [ree Lime sfter school as an opportunity
for personal development. 1t led to positive, productive,and
valuable experiences.

Conversely, many laltchkey children expressed much

bitterness, resentmwent,and anger for being made to live in

this fashion. Many claimed thal Loo much responsibility was

placed on them at an early age:itt was an overwhelming
burden. 7They were litile people who really wanted to be
prolected,encouraged, and cared for Lhrough attention from
their mothers. Coming home to an emnpty house was

disappointing, lonely,and cften frightening. They felt

abandoned by their mothers. After all, it seemed to them

that most other children had *normal’ families whose mothers
were ‘around’, whereas their own mothers were never home.
Many children turned on the television for the whole
afternoon day after day, 1in order Lo diminish féelings

of 1isolation; furthermore, the voices were comforting.

Frequenty, they would doze off.

Because of either economic necessity or strong

determination for personal fulfillment., or both, the
phenomenon of latchkey children is widespread in our
society. Whatever the reason, it is a compelling situation

with which families must cope. The question to ask is not

wvhether or not motbers should work full-time. Given the
reality of the situalion, the guestion to ask is : how can
an optimum plan be worked out to deal effectively with the
situation?

It is advisable {for all members of the family to

express their feelings and concerns aboul Lthe inevitable

- changes candidly. These remarks should be discussed fully.

Many factors must be taken into consideratipn: the
children’s personality and muturity, the amounl of time the
children will be alone, the safety of the neighbourhood,
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accessibility of  help 1n vase of an emergency. Of supreme

importance is the quality of the relationship belween
parents and chiidren} 1t is moust impoitant that children be
secure in the knowledge {hai. they are loved. Feeling loved

provides invaluable emctional strength Lo cope successfully

‘with almost any difficulty that arises in life.

Passage Three

Dietary Lessons From Human kvotution

!

Most of wus have an lgpression of early wan as a

i
successful hunter who went cul each day with a club over his

shoulder to catch seomething for su

ypor. Usuwslly.however,

o
[

early'man came back empty-handed because mest animals were
simply btco swift for a man armed with 6n1y a oclub. The real
hero of the.survival of the human speclss was nol early man
but early woman. She spent her days gathering fruits, nuts,
seeds, tube;s; rools, berries, beans, and grains and made

neals for the early human family out of complex carbohydrates-

" _starchy foods--and fresh fruits and vegetables. Feasts of

meat were occasional, oply when her mate was lucky enough Lo
bag & mole or lizard.

Until recently,archaéological evidence had greatly
exaggerated the role of meat in the djets of prehumans and
prehistoric humans because animal bones are far bettef

preserved 1in tbe rocky fossil record Lthan are softer plant

materials. However, in the last decade onr so,
anthropologists aund archaeologists have devised some
ingenious ‘Lechnigues that clearly reveal the vegetarian

emphasis of our progenit.ors.

tudies of fessilized leeth

[0}

For example , microscopic

from earlyv human ancestors who reoamed the earth 4 mijlion

years ago indicate that they were Dprimarily fruit eaters.

Not until the evolution aboul 1.5 million years ago of Homo
erectus, the immediate ancestors of our species, was there

evidence of a mixed diet of plant and animal toods. Bult even
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then, there is reason to believe that animal foods were not
the primary fare until guite recently in our evolutionary
history. Analvses of fossils of human faeces deposited
300,000 years ago reveal thal our human anceslors subsisted
primarily on a vegetble diet. Studies of the remains of
Stone Age people who inhabited {1he earth 5,000 years
agce show that they consumed seeds, nuts, bherries, and roots
from hundreds of plant species.

The hunting and eating of mammoths date back only about
200,000 years. Even Lhen,meat was nol the central item in
the diet.., Plants were. Dairy products did not becone a
significant part of the diet until the domestication of
cattle, about 10,000 years ago. Eggs, toc, were a rare
luxury, obtained onl&.by robbing birds® nests before foul
wvere domesticated. In _short, if the huwman species had
had to depend on large supplies of animal protein for its

survival, il would have died out 2 milliion years ago.



1.

. The word "ceased" in line 30 means

Passage One

From Grape To Table

The word "this" in line 3 means

a. the idea that the subject of wine

is boring

b. the idea that the subject of wine is simple

c. the idea that the subject of wine is attractive

d. the idea that the subject of wine is boring and

incomprehensible

The word "This" in line 5 refers to
a. drinking your wine
b. observing your wine
c¢. concentrating on your wine

d. getting to know your wine

The word "dormant” in line 12 means
a. inactive b. busy d. flowery

The word "vintage” in line 14 means

d. dropping the leaves

a. the pressing of the grapes
'b. the process of wine making

¢. the picking of the ripe grapes

d. the o0ld fashioned method of wine making

-

a. stopped b. occured c¢. continued d. developed

. The word "accumulation” in line 35 means

a. progress b. build-up c¢. decrease d. reduction
. The word "eliminating” in line 37 means .

a. increasing b. decreasing c. removing d. developing



From no. 8-11 choose the best alternative which is closest in
meaning to the given sentence.
8. Fermentation is the conversion, induced by yeast cells, of the
grape sugar into alcohol.........
a. Wine is made from grape sugar..........
b. Yeast cells change themselves into alcohol..............
c. Grape sugar is produced from yeast cells...............
d. The grape sugar is converted into alcohol by yeast cells....
9. The "must" in the vats seethes and bubbles during fermentation,
and a close watch has to be maintained on the temperature......
a. While the "must"” is fermenting, watch the temperature.....

b. Whenever the "must”" seethes and bubbles, maintain the

temperature.......
c. When the "must" seethes, watch the fermented juice.......
d. The "must" bubbles because the temperature is high........

10. When all activity has ceased, the wines are run from the vats
into barrels..... )
a. The wines are actively run from vats into barrels.....

b. The activity has ceased after the wines are run into the

c. The wines are run from vats into barrels while fermentation
is in process.........
d. The wines are run from vats into barrels as soon as the
fermentation process is over........c.eeeees
11. During this period new sediment., which is the accumulation of
dead yeast cells, is forming all the time,..........
a. The new sediment takes place in a certain period of time,...

b. The new sediment produces dead yeast cells,.............



c. The new sediment is a collective amount of dead yeast

12. what is the main idea of the passage?
a. The preparation and bottling of wine
b. The fermentation of wine
c. How wine is made
d. How to select yoﬁr wine
13. What can we infer from the first paragraph of the passage?
a. Knowledge of wine is incomprehensible.
b. It is useless to understand about wine.
c. It is helpful to be able to select a good wine.
d. It is useful to acquire knowledge about wine.
14. What is suggested in the first paragraph of the passage?
a. Lacking in knowledge of wine is a pity.
b. Wine drinking is a pleasant pastiﬁe.
c. There is a great deal of enjoyment in drinking wine.
d. It would be more enjoyable to drink wine with understanding
of how wine is made.
15. What is the wine?
a. Pure grape Jjuice
b. A kind of grape Jjuice
c. The grape Jjuice processed into alcohol

d. A fruit juice extracted from grapes



16. wWhat is the must?
a. It is a kind of red wine in a vat.
b. It is the fermented grape Jjuice.
c. It is the skin of grape after pressing.
d. It is juice extracted from pressed grapes.
17. What is the process right before the wine is put in vats to ferment?
a. The grapes are harvested.
b. The grape juice is flavoured.
c. The grape juice is extracted.
d. The juice must be kept between two and fourteen days.
 18. What makes the quality of wine?
a. The quality of the grapes
b. The time used for fermentation
c¢. The way the juice is fermented
d. The amount of Jjuice from ﬁhe grapes
19. What are left t6 settle fer several mdnths? (line 32-33)
a. The wines
b. The must
c. The skins and éediment
d. The wines, skins, and sediment
20. What happens to the wine after racking and fining?
a. The wine is bottled.
b. The wine is put into barrels.
c. The wine is ready to drink.
d. The wine has yeast cells added to it.



21. The steps in production of wine are :

1. pressing 2. fermenting 3. harvesting

4. bottling 5, transfering from ;zats to barrels

6. fining 7. further fermenting for several months
8. racking

a. 31257684

b. 31257864

c. 31572864

d. 31527684



Passage Two

Latchkey Children..... Knock, Knock, Is anybody Home?

1. The word "void" in line 14 means

a. a lonely day b. a boring hobby

c. an empty home d. a wasted period of time

2. The writer uses "such as " in line 27 to
a. explain the term "skills"
b. give the meaning of athletic skills
c. suggest an example of athletic skills
d. compare playing basketball to other athletic skills

3. The word "Conversely" in line 32 can be replaced by

a. Moreover b. Furthermore
c. Additionally d. On the other hand

4. The phrase "to live in this fashion” in line 33-34 means__

a. to live in a frightenins home

b. to live in a lonely situation

¢. to dress in an up-to—-date way

d. to live a bitter, resentful anygry life
5. The word "burden" in line 36 means____ '

a. load b. Jjob c. study d. leisure

6. The word "abandeoned" in Iine 40 means

a. disappointed b. encouraged

c. left them and gone away d. separted from the family

7. In using "Because of" in line 47 the writer is expressing

a. reason b. result ¢. contrast d. condition



8. The phrase "with which families must cope” in line 51 means

a. the families must understand the situation
b. the situation forces the families to manage the children
c. the families must be able to deal with the situation
d. the situation taught the families to control their
children
8. The word "optimum" in line 54 means
a. simple b. beét ¢. alternative d. standard

10. The word "It" in line 58 refers to

a. the family feelings

b. the inevitable changes

c¢. the members of the family

d. the advice to the member of the family

11. The word "accessibility" in line 62 means {

a. knowing that they are in trouble

b. knowing that help will be available

c. knowing when their parents are not available for them

d. knowing where and how to get help when they are in trouble

12. "Latchkey girls by observing how their mothers coped with the

demands of the family and the Jjob, learned the role model of
a working mother"”. (line 23-25) means

a. Latchkey girls caused families’ problems

b. Latchkey girls observed their mothers’ Jjobs

c¢. Latchkey girls learned the role of a working mother

d. Latchkey girls trained themselves to do the housework

13. What is the main idea of the passage?
a. The effect of family income on the latchkey children

b. The effect of being left alone on the lives of Latchkey children



c. The effect of their mother working on the lives of
latchkey children
d. The effect of the relationship between parents and
children on the latchkey children
14. What are Latchkey children?
a. The children who get back home from school and unlock the
house themselves
b. The children who brefer to be alone when they come home
from school
¢. The children who lock themselves in their room for most
of the time
d. The children who are unwanted by their parents and learn
to become independent
15. The main idea of paragraph 3 is that being alone has 'taught
many latchkey children
a. to have valuable experiences
b. to be good at playing basketball
c. to be fond of going to school
d. to be able to do all the housework
16. For what reason did the children turn on the television?
a. To avoid doing their homework
b. To get rid of the feeling of isolation
c. To comfort themselves with the voices
d. A combination of (b) and (¢)
17. What is the main idea of paragraph 57
a. Whethér or not mothers work full-time
b. How latchkey children cause problem in society

c. The necessity that families get rid of latchkey children



d. The effective plan to deal effectively in the problem of
latchkey children
18. What is possible if this problem is solved?
a. children will be less at risk physically and mentally.
b. Children will be with their parents all the time.
c. Children will be safe in any cases of emergency.,
d. Children will be competent like their mothers.
19. What is implied in this passage?
a. Mothers could not work and must give all their time
to their children.
b. Mothers could work and make children feel secure
that they are loved.
c. Mothers could not work part-time and must spend
the latter half of the day with their children.
d. If mothers work full-time they cannot make satisfactory

arrangements for their children.



Passage Three

Dietary Lessons From Human Evolution

1. The word "progenitors"” in line 20 means

a. ancestors b. early women
¢c. early human tribes d. prehistoric humans

2. The word "deposited” in line 29 means

a. buried b. dug up

c. mixed d. remained

From no. 3-6 choose the best alternative which is closest in

meaning to the given sentence.

3. Dairy products did not become a significant part of the diet
until! the domestication of cattle, about 10,000 years ago.

a. Cattle produced dairy preducts 10,000 years ago.

b. When the cattle became significant, dairy products were
produced.

¢. When cattle became dairy products, meat became a large
part of the daily food.

d. When cattle were domesticated, dairy products became a
large part of the daily food.

4. She spent her days gathering fruits, nuts, seeds, tubers,
roots, berries, beans, and grains and made meals for the early
human family out of complex carbohydrates—-starchy foods--and
fresh fryit and vegetables.

a. She made meals out of carbohydrates, fresh fruits, and

vegetables.



5.

7.

b. while she went out looking for food, she made meals for
the family.
c. She made meals for the family before she went out looking
for food.
d. She made food for the family from fruit and vegetables
which she found every day.
Analyses of fossils of human faeces deposited 300,000 years
ago reveal that oﬁr‘human ancestors subsisted primarily on
vegetable diet.
a. Fossils of human faeces were deposited 300,000 years ago.
b. Fossils deposited 300,000 years ago have been analysed as
human faeces.
¢. We know our ancestors were vegetarians from analyses of
fossilized human faeces that were deposited 300,000 years
d. Buman faeces have become fossilized after being deposited
for 300,000 years and this shows that our ancestors were
vegetarians.
Even then, meat was not the central item in the diet. Plants
were. ]
a. Our ancestors liked to eat plant foods.
b. Plants were considered better than meat as food.
c. Meat and vegetables were half and half in the meal.
d. Vegetables were the main part of a meal, meat was not.

The writer uses "For example" in line 21 to

a. define anthropology and archaeology.
b. give evidence of the ingenious techniques

c¢. describe the immediate ancestors of our species

ago.
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d. report the result of the "microscopic studies" of

fossilized teeth

8. The writer uses "In short” in line 41 to
a. introduce a new idea b. conclude the last paragraph
¢. change the old belief d. stress the need for "meat”

9. From the passage we can infer that originally early humans

were thought that

a. they ate only méat

b. they were good animal hunters

¢. they ate mainly vegetables

d. women were less dominant partners in the family

10. What would happen if human species depended largely on animal

protein for their survival?

a. They would be extinct.

b. They would have strong teeth.

¢. They would not have planted vegetables.

d. They would have raised various kinds of animals.

20238



Answer

Passage One Passage Two Passage Three
1. d) 1. ) 1. (a)
2. (&) 2. (¢ 2. (a)
3. (a) 3. ) 3. (d)
4, (¢} 4, (b 4, )
5. (&) 5. (a) 5. (¢)
6. (b 6. f(c) 6. (d)
7. (¢) 7. (a) 7. (b}
8. 8; (c) 8. (b
9. (a) 9. (b 9. (&)
10. (&) 10. (d) 10. (a)
11. @) 11. (D

12. {(c) 12. ()

13. (A 13. ()

14, (@) 14, (&)

15, (¢) 15. (a)

16, (d) 16. (@)

17. (¢} 17. (d)

18. (I 18. (al

18. (a) 19. (b

20. (a)

21. M
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