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ABSTRAgT

This sbudy r.as an effort to deternine the probleos in
English text reading skills of students at lI.6 level in
denonstration schools affiliated to the MinisLr.y of University
affairs in Thai la.nl. To this end all ten denonstrat ion schools

under the MinistrJ were used as a selectino orourxi frorir r.,hi ch 496

students were selected - 266 from BanEkok an) Z3o from schools in
the provinces or 272 from science DroAriun a;nd ZZ4 from arts
progran - to siL for an exarninaLion. The instrument used was a
test paper in Inglish comprising pa-ssages of authentic texts to
diagnose the students' problems in reading, such as understa.nding

sentence st,ructure, cohesion, discourse connection, vocabular;r in
context. and paragraph organization. There were three main areas
of )anguage proficiency viz sentence structure, r,ocabularJ in
context and paragraph organizat,ion.
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In evaluaLing tbe results, the participating studenLs

were sepaxated into two groups-science and arts and there was an

additional grouping to separate Bang}ok students and sLudents

in the provinces in each original group.

The findings from the stardard scores ard Dean scores

were as fol lorrs :

1. Taking science and arts sLudents both in Bangkok

and in the provinces as a whole the students' a.bility was at
average level for each of tle areas of difficulty.

2. The abil ity of science students in the three areEs

of difficulty r-'as at averaEle level. The ability in "vocabulary

in contexb" and "paragraph organization" of arts sLud.ents rirEs

better than that in "sentence structure", albeit the achievenent

of arts students in these three areas was only at avera€e level.
There was no significant difference betr+een nean scores gained by

science and arLs sbud-ents in " voca.hr l ary in context" but in
"sentence structure" ard "paragraph organization.' there was

significant difference between achievements of the two groups.

3. the achievement of Bangkok students and students in
the provinces taken as groups showed ability at average level in
aIl three areas of difficuity. There was no significant
difference bet$,een Dean scores gained by Ba;rglrok students and

students in the provinces in "sentence structure" hrt there was

significant difference between achievements of the two groups in
the areas of "voca.bulary in contexL" and "paragraph or4anization.'.

Each category of text reading skills showed connon

areas of good achievenent as well as corrrnon problernatical areas

and these comnon areas \.,ere apparent in conparison between

science ard. arts students as well as between Bangkok students
and sLudents in the provinces .

″

Copyright by Mahidol University



TABIJ OF CONTENIS

ABSTRACI

LIST OF TABLES

LIST OF GRAPHS

CHAPTER

I INTRODI]CTION

Background of the study

StaLeoent of the problens

The purposes of the study

Significance of the study

Scope and limitation of the study

Definition of terns

Bas ic Assr.upt ion

II REVIEV OF RE.ATED RESEARCH AND LITMATURE

Paxt I The Theoretical Concept Basis to Reading

for Conprehension

The mean ing of reading

Understanding in reading

Components that have an effect on reading

Levels of a.bil ity in readingr

Part II Practical Aspects of Teaching Reading

for Conprehension

Methods of teaching reading in a second or

foreign lan4uage

The problems of Leaching reading

Suggest ions for selecting materials-

authent ic or adapted

Suggestions for designing exercises to test

reading for comprehension

Page

i

vii

1

r

4

10

11

16

t7

2,O

z,l

J-L

38

８

　

６

３

　

４

50

53

Copyright by Mahidol University



Part III Research Studies in English Reading

Thai Fducational lnstitutions

III  Fd〕5EAI【】I HEヨロ■ODOIDGY

Subjects

Test lnstrunlent

Administration

The pllot study

The lllain study

Analysis oF data and statistical devices

IV  FINDINGS

Finding One

Finding Two

Finding Three

V   MMARY AND IN「ERPREFAT10NS OF FINDINGS,

AND RE00M「 IENDAT10NS FOR Ft― ER ttIES

NInary of tbe study

Summary of the findings

The lnterpretations of the Findings

Reconulendations

References

Appendix

ln

58

64

64

66

68

69

74

75

76

77

83

98

112

112

115

118

120

123

130

Copyright by Mahidol University



LIS「 OF TABLES

Page

n3TABLE  A       Ntllnlcr of the Subjects

T.ABLE B An Iten Anal-vsis of t.he Test. 70

TAALE C An Item AnalJsis of t.he Revised Test. i1

TABLE 1.1 Percent.alie of Student,s P8-ssing in Read ing

Test. of the overall Students Present.ed

According to Sentence SLruct.ure 78

TABLE 7.2 Percent.alie of Students Passing in Reading

Test. of tbe overall Students PresenLed

According to Yocabulary in Context 80

TABLE 1.3 Percentage of SLudents Passing in Reading

Test of the Overall SLudents PresenLed

According to Paxagraph organization 81

TABLE 7.4 A Comparison of the Results of Telt R€ading

Skills under Sentence SLructure, vocabulary

in Context, and Paragraph Organization by

T-Score Formula 82

TABLE 2.7 Results of Test for Text Reading Skills-

Science ard Arts Students in Banqkok

and in the Provinces : Sentence Struct.rrre 87

TABLE  2.1    (Cont.)

TABLE 2.2 Results of Test for Text Readinq Skills-

Science ard .Arts SLudent.s in Banqkok

and in the Provinces : vocalrulary in context. 91

88

Copyright by Mahidol University



Vi

TABLE 2.3 ResulLs of Test for Text Reading Skills-

Science ard Arts Sbudents in Bangko} and

in the Provinces : Paragraph Organization 94

TAILE 2.4 A Comparison of Achievement by Areas of Text

Readi ng Skills Based on Science and Arts

SLudents 96

TABLE 2.5 A comparison of AchievemenL between Science

and Arts Sbudents in the Areas of Text

Reading Skills 97

TABLE 3.1 Results of Test for Text Reading Skills-

Sangko} SLudents and Sbudents in the

Provinces : Sentence Sbructure 101

TABLE 3.1 (Cont. ) LOZ

TABLE 3.2 Results of TesL for Text Reading Skills-

Bangliol SLudents and SLudents in the

Provinces : Voca.bulary in Context 105

TABLE 3.3 Results of Test for Text Reading Skills-

Banglok Students and Sbudents in the

Provinces : Paragraph Organization 108

TAILE 3.4 A Conparison of Achievement by areas of

Text Reading Skil1s Based on Bangkok

SLudents and SLudents in the Provinces 110

TABLE 3.5 A Comparison of AchieverDent between langkok

Sbudents and SLudents in the Provinces in

' Areas of Texb Readi ng Skills 111

Copyright by Mahidol University



Vll

LISI OF GRAP}IS

Page

GMPH 1,1 Illustration of Achievement in Text Reading

Skills of the Overall SLudents PresenLed

eccording to Sentence SLructure 79

GMPH 1.2 Illustration of Achievenent in Text Reading

Skills of the Overall SLudents Presented

According to Paragraph Organization 81

GRAPH 2.1 Illustration of Achievenent in Text Reading

Skills: Science SLudents-Sentence Sbructure 84

GF"qPH 2.2 Illustration of Achievenent in Telt Reading

Skills: Arts Students-Sentence Sbructure 86

GRAPH 2,3 Illustration of Achievenent in Text Reading

Skills between Science and Arts Stud.ents :

Sentence SLructure 90

GR,APH 2.4 Illustration of Achievenent in Text Reading

Skil ls : Science Sbudents-Paragraph

organization 92

GRAPH 2.5 Illustration of Achievenent in TexL Reading

Skills : Arts SLudents-faragrapir

Organization 93

GRAPH 2.6 Illustration of AchieverDent in Text Reading

Skills between Science and Arts SLudents-

Parag'raph Organization 95

GRAPH 3.1 Illustration of Achievenent in Text Reading

Skills : Bangkok Students-SenLence SLructure 99

Copyright by Mahidol University



V■ 1■

GRAPH 3,2 Illustration of Achievenent in TexL Reading

Skills : Students in the Prov inces-Sentence

Structure 100

GRAPH 3.3 Cooparison of Achievenent in Text Readi ng

Skills Between Bangkok SLudents ard Students

in the Provinces-Sentence SLructure 104

GMPH 3.4 Illustration of Achievement in Text ReEding

Skil Is : Bangkolr Sbudents-paragraph

Organization 106

GRAPH 3.5 Illustration of Achievement in Texb Readi ng

Skills : Sbud.ents in the provinces-parag'raph

Oragnization tOZ

GRAPH 3.6 Conparison of Achieveoent in Texb Resding

Skills between Banglok SLudents and SLudents

in the Provinces- Paragraph Organization 1Og

Copyright by Mahidol University



GIA― I

INrRODtu10N

Backgrourd of the sLrdy

In Thailard, nost of the stud-ents who opt for upper

secondary educat ion tend to pursue sbudies at a higher level. A

Irnowledge of English is vital for study ing various

disciplines. SLudents who pursue their sLudies at university

level need to read texb books in English because translation into

Thai is not very often availa.ble to them. StudenLs who ain for

vocabional training and educat ion study English for professional

purposes, thus they need to read ard urderstand Engl ish operation

nanuals of tools, equipoent ard nachinery. It is apparent t bat

these activities require a verJ good connand of Engi ish,

especial ly reading skills. Aj chara Wongsothorn tAjchara

wongsothorn 1981 2 221 has reported in the oubcome of her

research on the need for English usage anong employees in

government sectors and enterprises that they need reading skills

rDost and translation skills least. The governnent, being aHare

of the significance of English studies, includes it in the school

curriculr.m and reguires students to learn English from eleoentary

to secondary level.
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At secordary level, students are expecLed to read and

understard various kinds of English texts such as paragraphs,

passages, simplified articles ard ]xsiness letters. The ability

to cope with the texb is considered a stepping stone for the

studenLs in choosing their careers and continuing their studies.

For these reasons, the secondarJ school English curriculum of

1981 emphasizes reading skill developnent in students as

follows :

- To practise reading skills for everyday life, higber

education, ard career in accordance with the a€e ard potential of

the sbudents.

- To improve reading for inforlration and adapt their

newly acquired knowledge to their own thinkingr. (ltinistry of

Edncation 1981 .22)

The obiesbive of reading tlnt has been sbated in the English

curricuhm of 1990 is to develop urderstanding in reading and the

rate of reading. In reading courses, the students will be given

practice in reading ner.,s articles, notices,fron newspapers and

magazines. Tbe students mal also read text books and other

interesting literature acccording to their age and taste.

(l.linistry of EducaLion 1990 : 100-101)
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ll]e can see that studenbs 8xe reguired Lo develop

reading skills at a higher level than other skills' To fulfil

f,he obiectives of teaching English sLated in the curriculrm,

English teachers nusb give enphasis to developinli reading skills

in sLudents. That is, they have to specify the obiectives of

English courses, develop oaterials, plan classroom activities and

evaluate sbudents' perfornance. English teacbers mainly ain to

eguip the students h,ith reading strategies and provide then sith

opportunities for classroon readinEi and outs ide classroon reading

so that they can becone independent readers' They will use these

skills as a tool in acquiring knowledge ard acconpl ishing tasls

when they furbber their studies ard when they take up their

occupations in accordance L'ith present day social needs '

Sbud.ent s should naintain a good reading skil], otberwise they

niss their chances to pursue higher education or keep theoselves

up-to-date with the knowledge, news, and world events'

This studJ will draw its subiects fron deuronstration

schools in Bang}o} and in the provinces. A demonstration school,

as its nale inplies, is set up to be a nodel for otber schools'

The school tries ouL the nost effective teaching nethods and plays

an inportant role in teacher training. The nethods of beaching are

denonstrated to in-service teachers as well as inexperienced

teachers. SuggesLions and r econlDerd-at i ons on how t-o cope with

sLudents' learning problens are nad-e available to those teachers

who need teaching glidance. The Departnent of English is one

Copyright by Mahidol University
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section in the demonstration school which gives a service

in English teaching to other schools. sLudJing the students'

problems, especially in reading skil1 in Erglish should be

starLed in the denonstration schools in order Lo gain data

necessary for the preparation of teaching ard activites, the

selection of Leaching methods, naterials, and the des ign of the

evaluation tools to suit the needs of the students. This should

be treated as a natter of priority. Thus the teaching ard the

learning process can be an even better node I for other schools.

SLatenent of tbe problens

The secondary school English curricuhm of 1981 and the

new curricuhm of 1990 put emphasis on reading skills.
(l{inistry of Educat ion 1981 3 41-54, Xinistry of Educat ion

1990:100-101). However recent research shows that current

methods of teaching English do not trulJ belp sbudents

develop their reading skills. The teacher gLill uses incorrect

approaches. (Sonthawil Thanasophon 1981:21 and Wisar Jut iwat

1985 :41) The Faculty of Hr.manities, Sr inakhar inh,irot University

Pathtmwan Canpus has found that Lhe current method of teaching

reading as enployed by the Leachers in most secondar-v schools is

nonotonous and lacking in notivation. Teachers get into the

drudgery of translating each sentence for their students. Sucb a

method of teaching cannot help in developing the students'

reading conpetence. (Faculty of }lurnan it ies, Sr inakhar inwi rot
Copyright by Mahidol University



University, Pathtmwan 1985:339) The Hinistry of Educat ion urges

teachers to enploy various technigues of teaching reading in

order to ensure the besL success:thaL is, the sbudents are

equipped with reading skills useful for everyday life, for

careers ard higher education according to age and potential of

the students. (MinistrJ of lducation 1981 222. Ilinistry of

Education 1990:100-101) Prapasr i Thangbanjerdsuk carried out

research on the reading ability of junior high sclool students at

M.3 level and found that the sbudents were una.ble to gather

events in chronological order, forecasb future events and

recognize the nain thene of tlre reading selections. (Prapasri

Thangbanjerd.suk 1983 : 61-62 )

Efficient teachers of reading understand how to read

and can select the correct approach in teaching reading. They

also urdersLand the aio of teaching reading. The ain of teaching

reading at all levels is bosed upon encoursging the readers to

think and respond to reading naterials. This does not only mean

that the readers can pronounce the words correctly but they must

also rmderstard what they read. If the teacher does not

understand how to read and does not know the correct approach to

teach reading, tbe students will not succeed in acguiring reading

s}i1ls. (Sirirut Nilakupt 1983 :23)
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The teaching material is an important factor to

consider in Leaching reading. Rona]d White suggested that

answering guestions following the reading pessage encouraged

students to think and reflect on the understanding of the text.

As he saw it, students answered the questions by copying the

answer fron the reading.passage without real und.ersLanding of the

whole text. The questions iust asked the students to find the

answer in the texL buL not beyond the text- The guestions

checked undersLarding at the sentence level . As a result

sLudents do not develop skills for effective reading to

understard the passage at discomse level. (Itonald White

1981:89) Ctristine ltuttall in a later study said that the sort

of guesbions follouing tbe reading passage should not be tests of

DerDory. The teachers should encouraEle their students to look for

the clues that will lead then to a conpletely satisfactorJ

interpretat ion. (Christine l,lubtal l 1987 =22\

Reading is a conmunicative process, so the text should

be aubhentic. I{isar Jub iwat proposed giuidelines for the teaching

of reading for comnunicative purposes : the lessons used should

be authentic text applicable in the taxget situation. (Wisar

Jutiwat 1985:42-43) This is in line with Sasipin Bhumiratana and

vannasri Pieaphet \.,ho have found tlat using aubhentic texb of

everydaJz situations for teaching readinEi can notivate

students ard provide then k,ith }nowledge that suits their needs.
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Hor.rever the tero "coonunicative approach" nigbt mislead

some teachers of reading. They should not have the idea that

using a connunicative approach in teaching reading Deans

providing students uith a nrmrber of authentic texts, thereby

ignoring gramrnatical structures. As a result, the students are

unable to interpret those syntactical ly conplex written stJles.

Very often, sentence conplexity indicates the difficulty level of

the passa€e. Eddie willians states that if the reader has the

lmowledge of synt&(, he can use it to help hin read the text.

( Eddie willians 1984:4)

I.ll. Schlesinger (1968:15) nentions that syntactic

sLructure is fourd to be one of the deterninants of reartat'i I ity.

Understarding the sJstenatic structuring of notm groups ard verb

groups is nore significant for teacbing readinA than alnost anv

amount of sLudy of individual words. (CarI A I-€fevre 1962:107)

Christine NuLtal I advocates reading as an effective

neans of exbending the students' connand of a langUa€e. ]n

theory, the ain of readi4g is,"To ena.ble students to read without

heip unfaniliar aubhentic texLs, at appropriate speed, silently

and with adequate understanding. " (Christine ltuttal 1987: 19-21)

In practice, most students fail to understand thoroughly Lhe

neaning of the texLs because they lack the knowledge of sentence

strusbure, especially in the following areas :

Copyright by Mahidol University



-8-

2)

1) complex noun groups

nominal izat ion

3) co-ordination

4) subordinat ion

SLudents often encounter problems in relation to

syntactically conplex written style; therefore, thelr teacher

slrould explain to then the structure of sentences to instil a

wel l-fourded gramnatical basis needed for texb understanding.

I0ubtal l further states that the interpretation of

cohesion devices and discourse connectors is crucial in reading.

Students should deal with the skills needed to trace and

interpret the way the writer organizes his utterances into a

coherent sequence so that they convey the intended nessage.

(Christine Nubtal I 1987:89-100 )

The researcber contends on the besis of her experience

of 7 Jeaxs English teaching that efficient teachers of reading

should be arare that students' problems in undersbanding of

reading texLs originate fron inadeguate understarding; of sentence

structure, cohesion and discourse connection. Host sbudents also

experience difficulty in the areas of vocabulary ard paragraph

organization. They don't know how to deternine the meaning of

vocabulary from the context clues. llost of them can't interpret

the organization of the paragraph,

Copyright by Mahidol University



-9-

The researcher is of the belief that there should be an

effective research tool to investigate the problens of the

sLudenLs in attacking a reading texL, Up to the present, no

research has been done in this area. Therefore one of the nain

ains of this research is to point out each sbudent's problens in

reading naking it possible for the teachers to plan how to solve

these probleos and to be able to des ign naterials, exercises and

nethods of teaching for their reading classes. The researcher

expects that the result of this sbudy will be beneficial to

English teacbers at l.1 6 level ard can be used to improve

teaching techniques in the fuLure.

Ihe purposes of tbe sbdfr

lbe pnposes of tbe sLudy:

1, To d.ebermine the problens in relation to text

readingskills including undersbarding sentence structure,

cohesion discourse connection, vocalulary in contexL, and

paragraph organization of students at 1,I.6 level in deDonstration

schools affiliated to the Uinistry of University fffairs in

Thailand.

Z. To investigate the problems of ard the relationship

between the readingi abilitJ of students ma-joring in science and

that of students maioring in arts subjects studying in Bangkok

and in the provinces at the places nentioned in 1.
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3. To investigate the problems of ard the relationship

betpeen the reading ablity of stud.ents in general in Bangkok and

that of sLudents in general in the provinces at the places

nentioned in 1,

SigDiJ icanc'e of tbe sbudy

This sbudy will lrelp teachers d-evelop an awareness of

existing problens in relation to texb reading skills including

undersbarding sentence sLructure, cohesion, discourse connection,

vocabulary in contexb and paragraph organization. Knowing the

sbudents 'problens before teaching will help teachers prepare an

effective method of teaching, with naterials ard exercises to

suit Lheir sLudents'needs. ]'loreover the test des igned for this

studJ can be used to diagnose sLudents'problens whenever the

Leachers want to deternine the students'reading ability.

In the d.emonstration schools, when teachers have

understood the stud.ents'problens, they can improve their teaching

methods, naterials, and activities in the reading class. They

can then be good models for other teachers in other schools at

the sane level according to the roles ard dut ies of the

denonstration schoo I s.
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Scope aml li-oitation of the sLudy

1. Subiects The subiects involved in this study were

sLudents studying at M.6 level in the 1991 acadenic year in five

denonstration schools affiliated to tlre }tinisLry of University

affairs in the Bangkok area na.oely:

The DeoonstraLion Schoo I of Chulalongkorn University

The Deuonstration School of Sr inalhar inwirot

University Prasarnnit

The Demonstration School of Sr ina}har inwirot

University Pathmwan

The Deoonsbration Schoo I of Kasetsart University

The DenonsLration Schoo 1 of Rankhaohaeng University

Five deoonstration scbools affiliated to the MinisLry of

University effairs in the provinces na.nely:

The DeDonsbration Schoo I of Chiang-ttai University

' The DennonsLration Schoo I of Prince of Songlla

University

The Demonstrat ion School of Khonkaen University

The Denonstration School of Silpa.l<orn University

Nakorn Pathon

The Denonstration Schoo1 of Burapha University
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?,. Sapple groups The sanple groups h,ere rardomly

selected fron science and arts students studying 8t H.6 level

of each demonstration school by choosing one class from Lhe

science prograrD ard one class from the arts prografi or Lwo

classes froo each school. In schools where there were oore than

one class in the particular progran, randon selection was used

bub in schools r.rith onIJ one class in the progran that class r+as

used for sa.urpl ing in the nain sbudy.

3. fnstnnent The sa.mple tesL r+ould diagnose the reading

problens by a thorough evaluation of accuracy reliability after

trial with 1.1.6 students of the deoonsLration schools affiliated
to the ),linistry of University Affairs not within the sarnple

gfoups. The insLrment was three readir\g passages with nultiple

choice questions with four alternatives, one of which r+as correct,

the other three were incorrect. Each correct answer credited one

point and each wrong answer credited zero point. The passages for

rea.ding were aubhentic naterials in fine with the

recornnendation of the Ministry of Education curriculum. The text

consisted of different parts whose ains were to diagnose problems

concerning sentence sbructure, cohesion, discourse connection,

vocabulary in context and paragraph organization. This Lest was

tried out with a sanple group of students who were not the studJ,

group to deternine the level of difficulty and reliability. Then

an item analysis was undertaken to inprove the discriminaLion

power of the cho ices.Copyright by Mahidol University
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4. Ihe variables sbudied The varia.bles sbudied L/ere theoarks obtained from Lhe test und.ertaken by the subjects. Thenarks shor.,ed the achieueoent level of reading in relaLion tosentence strucLure. cohesion, discourse connecLion, vocabularyin context, and paragraph organization. The interpretation ofthe tesb is lioited by the nrmber of list items in eacb area ofthe analysis. The test.Lias designed by the r
authentic texts, 

---6"vv s;r urre researcher using

Definition of terms

1. ]11.6 students are the students wbo are studying at1.I.6 in the seconl seuester of tbe 1991 academic year in thedenonstration schools affi l iated to the l.Iinistry of UniversityAffairs in Thai land.

Z. The d-eDons|ration schools ajfi t iated to theMinistry of University Affairs in lhai land are:
The DerDonstration School of Chulalongkorn University
The DeDonstration School of Sr inakbar inwirot Universitv

prasarnnit
The Demonstration Scbool of Sr inakhar inwirot University

pathrnumn

The Demonstration School of Kasetsart University
The Demonstration School of Rarnkhanheng University
The Demonstration School of Chiang_Hai University
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The Demonst,ral.iorr School of prlnce of Sonqkla UniversiL.y

The DemonsLralion School of Khonkaen University

the I)emonsLration School of Silpaliorn thiversity

Nakorn l,athom

The Denonstration School of Burapha UniversiL),

?. Language proficiencl, testing ls categorized in three

areas of diff iculty viz

1. Sentence structure The sLudents have to deal with

the following :

- complex noun group

- noninal ization

- co-ordi nat ion

- subordination

- paxticipial pbrase - present participle

- participial phrase - past parLiciple

- prepositional phrase

- introductory subject

- def i nition

- reference

- substit.ut ion

- el I iptical expression

- sequential s ignal s

- exempl lf icat ion

- add it i ve

- advers iLive

- causalCopyright by Mahidol University
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- conclusion

Z. vocs.bu I ary in context The stud-ents are requird to
deternine the meaning of words through contexL.

3. Paragraph organization In this area the students

are required to deal with

- topic

- nain idea of the passage and each paragraph

- implication /inference

- prediction

- sequential organization of the paragraphs in the

prLSssge

Basic Assrnption

It is assumed that the randonly selected students

represent the whole population of the 1.1.6 stud.ents of tlre

deoonstration schools affil iated to the Ministry of University

affairs in Thai land.
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REVEW OF RELA■ Hil RSEARm AND L11■ RATtu

This chapter expresses tbe vier.s of various researchers

and attempts to define tbe neaning of reading. The chapter is in

tlree parts

Parh I Tte lbborebical Ooncepb Basis to Reading

for Corprehens ion

1 The neaning of reading

2 Undersbandingi in reading

3 Conponents tlnt have an effect on reading

4 Levels of a.bility in reading

PErL II kactical Aspects on Teachiryg Readirg for

Conprehersion

1 Hethods of teaching reading in a secord

language or foreign I anguage

2 The problens of teaching reading

3 Suggesb ions for selecting nater ial s-authent ic

or adapted

4 Suggestions for designing exercises to test

readirg for conprehension

PErt III Researcb SLrdies in English Reading in Tbai

Educational Institutions
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I. The lteoretical @ncept Basis to ReodirE for @oprebension

Part I will enlarge upon the general definition of

reading by going into d.etails of such oatter as the neaning and

understarding of reading, the components that have an effect on

reading and leveis of ability in reading, through the vier,rc of

var ious researchers in these fields.

Tbe neanirrg of reading

This seebion will define the neaning of reading as it
is seen by various researchers.

Robert rado (1962:14) conforns to the general view by

sEying that reading is a collection of skills whereby

interpretation and sinple opinion are achieved tbrough an

urderstarding of the neaning and analysis of words, together with

an urdersLanding of the text as apparent.

Leonard Bress ( uITO-LZT, introduces an aspect of the

thinking process and constant up-dating in his vier.r tbat reading

neans understanding of the various letters that have been

conbined together, knowing what each letter represents, then

being a.bl e to read out the neaning. This is a gienuine thinking
process ard requires consLant updat ing because it is a complex

brain process ard is an instrment that helps transnit ideas,

facts and various feelings fron the mird and spirit of the author
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to the nind and spiriL of t,he reader

understandi n4.

acr:uraLe l -y wit,h

Clifford L Bush and l.f i ldred H.Hurbrrer (1920:90) suqgest

thaLt readinq is a process thaL occurs from Lhe fact that Lhe

read.er has linked the symbols he reads with his own previous

experiences, thus giving rise to a comprehensive idea in the mind

of the reader; then there is certain behaviour occurring, that
is, there must be interpretation of meaning, reaction to the te\t
which is read,aim of reading aM reorganisation of ideas obbaine<i

fron reading.

Goodrnan (l97z? 4TZt expands on the neaning of reading by

proposing the view that reading is a complicated psychol inguist ic
process in which the reader nust reconsbruct the rreaning

which must correspond, or be close to the meaning that the author

has given in the text. However, in acguiring such neaning, there

has to be i nterrelat ionship between letters and the thinking
process and linguistic clues as appa."nt o" not aDparent. in

letter form based on the a-bilitv of the reader in usino the
guidance for a-ssumption and praiiction.

S'rnith (1973:6) defines reading as not being a process

related t.o visible ideas essentiaily, J:ut a process r.,hich is
related to trro )iinds of information i.e. information in ietter
form on paper rrrisuaJ informationr and. information lrom t,he brain
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or experience rnonvisual information), whereby the latter is more

inportant to reading comprehension than the former, Therefore,

analysis for separation of neaning at the word level is
unnecessary,

Haxry Shaw ( 1973.272) contends that reading and writing

are the sane process, that is, the process of com[unicating

neaning of ideas, teopera.nent and various feelings whiie the

auLhor tries to transnit ideas ard teoperanent to others who must

in turn try to acknowledge the ideas and tenperanent of the

author. In reading, the reader Dust use his own ability and

experience to br j.ng out the stateoent fron letters into neaning.

Goodnan ard Burk (192S:S) express the view that reading

is a process of interrel at ionships between reader and arrthor in
view of knowledge and ability to use language for comnunicating

meaning, or it nay be said that the reader will be a.ble to find
out the Deaning of what he has read only when he has the

knowledge and linguistic ability as well as sufficlent experience

to rmderstand the language used by the author in transmitting

ideas.

Harris and S:oith (1926:s6-sz) opine that reading is
a forrD of.connunicating meaning. It is an exchange of ideas,

infornation, and knowledge between auLhor and read.er in the form

of connunicaLion of meaning, while the reader wilt try
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to find Lhe meaning of whab the author has written, in which case

the abiliLy to predict or bring ouL bhe meaning from the

statenent which has been read will deperd on the previous

exper ience of the reader, such as acquaintance with the subj ect

matter, the essential idea of the subject and the linguistic
knowledge of the reader himself.

Fraida Dubin (1982:4) saJs that reading is a conplex

skill that has nanJ components and features conbined such as

psychological conponents, physical conditions and social

corditions, therefore, reading is the conbination of linguistic
processes that reguires knowledge in several fields.

Fron the ideas regarding reading of the persons

nentioned a.bove, it mal b concluded that reading is
connunication of neaning between author and reader wiLh r+r itten
statenent as nedia, The duby of the reader is to find oub the

neaning fron writtten st aterDents. The degree to which the reader

will understand the statenent he reads will deperd on nany

conponents such as linguistic ability of the read.er ard

co-experience between reader and author.

Ilndersbard i ng in reading

Following the Deaning of reading comes the

understarding in reading. By this is meant basical ly the

readers' ability to correctly inLerpret what the aubhor is trying
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to convey. The reader must therefore correctly interpret the

meaning of words, groups of words ard sentences and the

relationship of Lle sentence conponents. If the reader cannot

correctly carry out such inLerpreLation, it will not be possible

to grasp the author's meaning.

tuith (1978:250) supports this view wiLh the

contention that the ioportant thing that raust be ta}en into

consideration is that neaning obLained froo the passage read is
not the meaning from the thing tbat is written or descriH in

letters in printed natter only, bub is the meaninli that is the

idea of the author and the reader. When the reader understands,

tlis means that the reader is able to link the idea of the aubbor

wiLh what be already knons. It is a complex process in which

the reader must know the neaning of esch $Jord, each sentence,

then conbine tbe idea of the author which r.ras r+ritten in the

passage of each page that he rearls. If he cannot remenber the

words or sentence that appeared in the passage for combininEi into

an idea, this is called " incomprehens ion. "

Bond and Tinker (1957:ZgS) also endorse these views

Lhat the furda.nental components of understanding in reading are

composed of urrderstand i ng of the rDeaning of words, understanding

of neaning of groups of words, understanding of sub-clauses,

understanding of the relationship between sub-clauses, and

understarding of sentences. The knowledge and understand.ing of
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words is a furdanental of reading. If the reader's knowledge of

meaning of words is not sufficient,the reader will not be a.ble to

understand sentences, phrases, or the subj ect maLter which is
read. The reader must know bow to read in groups of words in

the sentence, relationships between sentences and relationship

between phrases, in order to understand the whole text well

because the perception of relationships between these various

coDponents will heip the reader to be able to recognize the idea

of the text tlrat is read.

Sanutr Senchaovanij (1985:94) sees urderstarding in
as the reader's a.bil ity to renenber details and

inforoation fron tbe text which has been read and to br ing it out

eEsily for use or reference as necessary, together with the

ability to grasp the inportant details and to separate or specifJ

the main issue fron sub-issues which are not so essential or

important in their relationship; also, the read.er's ability to
assess what should be given special attention ard what should be

onitted. The reader musb also be able to inierpret the story or

opinion which has been read to the extent of its inplication or

the depth of meaning and to sunnar ize ideas from the text that
has been read correctly, reasona.bly and reliably while using

iudgement for considerir\g the various conclusions or references

of Lhe auLhor correctly and sysLenatical Iy withoub confusion.

The reader must also be able to transfer or conbine appropriately

the knowledge obtained fron reading with other experience.
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Christine Nuttall (1987:80-1OO) considers the skills a

reader needs in order to undersLand a text. According to Lhis

researcher the way the meanings in a text are organized to

convey the oessaEie is discourse. An analysis of discourse (i.e

how it is produced and organized) has achieved many insighLs and

rmdersLandings tnrb has so far, failed to produce a conprehensive

account.

According to ltuttal I there are at I east four kirds of

Deaning that a texb enlodies and that a reader nust und.erstand.

First there is conceptual neaning or the meaning a u,ord can have

on its or+n. Concepts can be formd at arly level, from the whole

text down to a single word. Every lexical item eobodies a

concept, sinple or cooplex, and concepts can be expressed by the

snal lesb neaning units of all, such as the concepts of plurality.
AII other kinds of neaning are bssed on conceptual meaning and a

texL is nade by putt ing all concepts together to forn
propositions vhich is the secord kind of neaning-that which a

sentence can have on its own, even if it is not being used in a

context. A r.,ord on its own carries no propositional meaning but

when it is put into a proposition (sentence) it has a truth
value. The signification of a sentence (propositional oeaning)

is the only klnd of meanilq it can have h,hen it is cited except

in a ]inited number of cases where the form of the sentence

itseif gives it a kind of value. For exa.urple, ',nislead,' on its
oHr has no propositional neaning, but when inserted in a sentence

"E{anination results are misleading" it irnnediately assunes a
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truLh value. Again by way of exarople, "Exarination results are

nisleading" na.y come under the heading generalization but "A

thernometer is an instrunent for neasur ing teoperature" is

cleaxlJ a def init ion.

The third kind of neaning is contextual meaning-the

neaning a sentence can have only when it is in context. ldhen a

sentence is used in iontext it innediately ta.kes on a value

derived fron the auLhor's reason for using it. For exanple the

proposition "Exanination results are nisleading" is only d

generalization when standing on its ovn. But if it r.ras to follow

this sentence "You should not expe I nJ son jusb because he has

failed", it talres on the value of a jusbification or explanation.

The writer is using it to substant iate the claim that expulsion

would be wrong.

Erplaining, justifying ard so on are often called

rhetorical acts. In a texb they are sequenced and organized into
patterns wlich display the writer's thoughts ard these patterns

combine into larger patterns until the writer's overall message

is reached.

The last of tbe four kinds of nean in€i is pragDatic

neaning where a sentence has neaning only as paxt of the

interaction between read.er and writer. This is the meaning that

reflects the r+riter's feelings, att itud.es ard so on and his

intention Lhat the read.er should understand these,

Copyright by Mahidol University



-25-

)tuttal] contends "Every sentence has these four kirds
of meanings when it is used in a text, though sometiDes, one is
rlore important than another, If we r.rant to understard a text
conpletely, in the fullest possible rraJ, we need to urd.erstard

every sentence in these four ways". rChrisLine Nuttall 1987:82)

The views of the researchers cited above cornfirn

therefore that understanding in reading calls for ability on the

part of the reader to clearly interpret the neaning of Hords,

groups of words, and sentences in order to be able to
successfu lly obtain the neaning the writer is trying to convey.

Conponents tbat bave an effect on readinq

There axe a nrmber of components which have an effect
on reading. First there is the knowled5;e of words to such

extents as width, depth ard scope. This eobraces an

understanding of the pord system and r"ntenc. structure from the

characteristics of Fritten language and the understand.ing of

l igu j.stic slmbols. There is the abiiity to clearly grasp the

essential points or oain issues of the passage and to foresee the

consequential result-that is, the ability to follow the story
seguential ly. Another component is appreciation which is the

ability to perceive the aim of the aWhor to gauge the feeling of

Copyright by Mahidol University



-?a-

t.he story and to urderstand the literarJ process through which

Lhe author's aim is achieved.

The vier.rs of various experLs on the subject are very

similar.

Roger T.Lennon (1961:29-31) d.escr ibes four cox0ponents

of readinq skilIs.

First, knowledge about words in general refers to such

knowledgle as width, depth and scope of words; hence, it nay be

said that extensive knowledge of words or skills in the use of

words are the first important tbings that will lead to

achievenent of advanced ability of all kinds of reading skill.
Lennon suggests that there nust be clear understarding of the

story that appeared including other skills such a.s knowledge of

Lhe locaLion of passage refered to specifically, undersbandirrg of

meaning by letLers and ability to follor+ the story seguentially.

It is further suggested that tbere nust be urdersbanding

of latent meaning including rationality in reading, ability in

qiving ideas regarding the story which is read as well as ability
to foresee the conseguential result, understarding of meaning of

pords from the story, understarding of the sequential arrangenent

of the sbory read, knowing the ioportant idea ard reorganization

of ideas, urdersbanding of latent neaning present in the passage

rearl by acquiring conclusions or criteria from the story read.

Houever, this slill is related to the skill in undersbarding

the nea.ning that appears clearly because in ord.er to obrLain the
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latent meaning of the story read, tbe reader must urderstand Lhe

literal neaning or the meaning that is visible clearly first.
He concludes with the term of "appreciation" which neans

the ability to ]rnow the intention or ain of the auLhor, the

gauging of temperarnent or feeling of the sbory, the ability to

understand the literary mechanism that has nade the author

achieve the aim.

David P.Harris (1969:58) general ises on the essential

corlponenLs of reading claining that knowledge about language and

I inguisbic synbols includes ability to undersLard the neaning of

both easy and difficult words that are presentd in the passage,

understarding tbe word systen and sentence structure from the

characf,er isb ics of written languaEe ard understanding linglistic
synbols such as tle various signs, the use of capital letters,

the spacing at the beginning of paragraph, and the use of italics.
He also Dentions insight into Lhe tenperarent and sbyle

of the sbory read which includes ability in }nowing the opinion

of the author Loward the story *ritten and tor,ard the reader,

understarding of feeling ard texupera.oent of {he sLory and a.bi l ity
to specify the method and direction of writing used by the

author in expressing ideas.
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cu_v L.Bond and Hiles A.Tinker (1920:23S) describe five
funda.mental cooponents in developing reading abiiity, starting
with the urdersLanding of the neaning of words. This is followed.

by the urderstanding of the idea unit, in order to be able to
understand the neaning of the sentence. The reader must read in
units of idea i.e. dividing the reading into groups of words to
have meaning in continuitJ in groups instead of reading word by

!,rord. Then it is understanding the sentence. After one bas

understood the words and bow to read in units of idea, one nust

know how to relate each word or ea.ch section together to gain the

neaning in the sentence. Then cones the understanding of the
passage that is cub into segments which refers to the alility to
lin} each sentence in that segDent together. And finally the

understarding of the story and passage read: the read-er must be

able to rmderstand the relationship between important texLs
present in each segDent

according to Sirirub Nilakupt (1922:31) the conponents

of an ability in reading are that the reader nust understand the

Ianguage of the author in order to interpret the neaning of the
passage read to coincide with the meaning interded by the autbor.

The ability to understand what one reads depends on tr.ro

corDponents. First, f luency

which refers to the level

the use of English by the reader

linguistic knowledge which the
reader has learned and the level of knowledge of English used by

the author; second, previous exper ience of t}e reader. These

experiences wili heip gaLher, explain, and evaluate the ideas of
the author.

ｎ
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In ad.lition, SiriruL Nilakupt has descr ibed the
conponents of reading as being conposed of certain abilities such

as the ability to understard the story read by grasping essential
points of the important issues of the story, and to find out the

ioportaint aims of tle texL read and to gather and. rearrange the

ideas in continuation and in relation to the events that sill
follow, and the ability'to search for the inportant points.

Christine Nubtal l (1987:82-84) lists five conponents

affect ing reading.

The first conponent, concepts, is beyond the scope of
l,lubtal l's book-the researcher says "it has often been argued that
concept formation is not the job of the language teacher..." and

assrmes that " the sbudents have a reasonable understanding of
the concepts involved...". The next conponent is vocabulary and

sentence s*ructure and here tbe researcher sbates it is possible

t-o bave a reasonably good idea of a r+riter's nessage withoub

understanding the signification of every sentence, that is, its
neaning or sense but it is not possible to be a.bsolubely certain
of it, nor to give the fullest response without first
rmdersanding the vocabulary and sentence structure. The third
component is cohesive devices, or the waJS of linking sentences

together to create a cohesive text. The problems that axise

concern the signification of the sentence_if the reader has

difficulty with pronoun reference or with supplying the full
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version of an elliptical sentence then its signification cannot

be establ ished. The next component is discourse markers_words

such as "however", "although",',furthernore',,'.nanely',, which mark

the functional value of a sentence. The researcher contends that
although these words do not Lheurselves contribute to the
significance of a sentence, Lhat is, its inportance or

consequence, they are very useful to the reader in esbablishing

the s ign if icat ion.

Finally there sre what )iuLtal I terns "problens beyond

the plain sense, This covers a situation where, although the
plain sense of each sentence is understood, the reader nay still
have difficulty in undersbanding the texb as a whole. This

involves the interpretation of value, or the relationship between

kriter, reader ard the texL.

Although soDe of the researchers quoted appear to
approach the natter of conponents that have an effect of reading

fron different angles, there is a general agreement that, in the
nain, these conponents are the knowledge of words including an

understanding of the word systen, sentence structure and

linguistic synbols, together with an ability to und.erstand

essential points and foresee the consequential result, and to
perceive the ain of the author.
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Levels of ability in readirE

From an understarding of the cooponents that have

on reading it is now pertinent to consider levels

in reading.

I'lar\y educational isLs are divided in their views as to

of ability in reading with the result that nany different
are expressed.

ａｎ
　

ごeffect

a.bi I ity

Ieve 1s

opinions

Thonas C. Barrette (196s:B-zs) has classified levels of

alility in reading into five levels, conmencing with ,,literal

comprehension" i.e. reading to grasp the various points and

details, grasping the inportant issues and arranging the

sequences of events, to differentiating between conparison and

contra.sL in the passage, knowing the relationship between cause

and effect, knowing the special characteristics in the story read

and renenber ing and recalling the sLory read.

He then proceeds to "reorgan izat ion" i.e. abi.lity to
separate the categor ies of the passage read; a^bility to ma.l<e a

sulmary of the whole story read or some passages, ability to
sumnar ize and synthesize the story read.

This is followed by "inferential conprehension., i.e.
ability to draw out ideas and d.etails obtained from reading,

ideas and private experience for use in nal<ing suDrary and giving
opinion in the aspect of giving ela.boration, srmnarizing the
inportant issues, arranging the seguence of events and
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interpretation of language that is not directly apparent from the

passage read.

Next comes "evaluation" which is the level of ability
to decide and evajuate by oneself what is fact, what is
imagination, what is opinion from the story read and the ability
to evaluate the trustv,/orthiness of the story read and evaluate in
the aspect of personal opinion whether the passage has the

appropr iate value for acceptance.

He concludes with "appreciat ion', . The a.bi I ity in this
level is reading in the highest level i.e. having a responsive

lemperaroent according to the sLory and according to the janguage

of the auLhor and the creation of inage and expression of
tenpera.nent fron having read the story.

tuith (1963:ZSZ) classifies three levels of reading

ability viz literal conprebension, interpretation and critical
reading. He states that the I a.st naned nust be based on the

first two levels.

Literal comprehension is a bas ic level of understanding

i.e. the reader can undersLard what the author has wr itten
expl icit ly.

InterpretaLion i.e. the reader can understand ..he

neaning of the passage read oore deeply than the first level. this
is interpretation of what the author has not said directly buL it
is the latent meaning in the text.
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Critical reading i.e. reading Lhat musL be based on the

first two levels of understanding. This is the reading in which

the reader nust use his thinling to analyze, decide ard evaluate

wha{, hs pga.ls,

Nicolas Ferguson (1973:ZS-83) agrees with tuith's
(1963:252) three levels and adds another level-,'creat ive

thinking. " In Ferguson's view, "Iiteral conprehension" refers to
ability to undersband the meaning which is shown explicitly in
the words, ideas; or sentences in the texL read. .'I nterpretat ion,,

refers to understanding of meaning that is shor.,n directly and one

has to relJ on caxeful reading, 5rrrnrn3.p is ipgl ard consideration of

the cause and effect, expectation of what will occur, and

comparison as well as the perception of various relationships.

"Critical evaluation" refers to the ability to judge and decide

on qual ity, corredness and reai ity of sbories. The reader nust

be able to evaluate the purpose of the aubhor in writing, such as

for entertainnent or giving of knowledge a.bout various subj ects,

to induce the reader to go along with him. ttis view on ',creative

ihinking" is the reader nust have the ability to create neL, ideas

after reading a texb.

Burmeister (1974=147-148)whilst generally

the  foregOing  reseЯ rchers,  clЯ csifies seven levels

ability  viz   nleIIlory, translation,  interpretation,

analysis, synthesis and evaluation.

agreeing with

of reading

appl icat ion,

20238 i rtaqc$e
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Menory is a level of remenber i ng what the author has

said, narnely reoeober ing or understarding facts, dates,

definitions, main gists of the sLory and sequences of events of

the story.

Translation is translating the pEssage or what is
understood into other forns such as the translation fron one

language into another I anguage, the transfer of ideas of the

story into diagrans.

fnterpretation is the undersbanding ard perception of

the relation of what has not been sbated by the author such as

the finding of cause of a given effect, the expectation,

subsequent bappening ard the grasping of the gist of the sbory

that has not been stated by the author.

Appl ication is urderstanding the passage read to the

extent that the knowledge obtained fron it can be successful ly
appl ied in other situations.

Analysis is the fact that the reader can differentiate

the ninor conponents for reassembly for the Dost paxt such as

analysis of the wriLten work, exanine the giving of hrrong

reasoning and mal<ing inference on what ,r." 
"L.d.

SJnthesis is the conbining and reorganizing of the

ideas obtai ned from reading.

Evaluation is the fixing of criteria and then deciding

what was read based on the criteria which was fixed as standard

such as what part of the story read is fact and what is fantasy,

what is opinion and what is belief.
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Ttre research of Rebecca ll.valette and Renee S. Disick
(1972:161-162) has a basic urderlJing a€ireement wiLh the other

researchers referred to, but the classification and approach to
the five different levels of reading ability is somewhat

different.

Valette ard Disick start with "mechanical skills',
through which the stud.ent will be able to see the difference

between speiiing in a foreign I anguage and can tell the

sinilarity and difference. At this level there is no need to
understard nean ing.

The researchers continue with ,,knowledge,, by which the

sLudent can read faniliar sentences or passages and undersLand

the meaning, can tell which word or passage corresponds with the
picture seen. Reading at this level usually is reading sentence

by sentence.

Their next level is "transfer', in which the sbudent can

understard new passages that have words and graonatical

sLructures that have been learned.

The level of "comrnunicat ion., fol loi. Here the sLudent

can read a pa.ssage that contains new words and structures or
words that have ^the sane root as the words the students has

alreadJ read and understood although he mal not understand every

word buL he can grasp the nain gist of the story.

The last leve1 is ',criticisn,, by which the stud.ent can

understand latent meaning, aim, opinion, idea and the level of
l anguage used by Lhe author.
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Ajchara Wongsothorn (1985:408-409) also classifies
levels of reading ability into seven levels brt the approach and

content are sooewhat different from the other researchers alreadr

referred to. First, the a.bi I ity to read English letters and

understand easy publ ic notices in general. Second, the a.bility
to tell the subject heading of the passage and be able to tell
briefly a.bouL the subject of a public notice that has a

conpl icated texb ard be able to understand figurative tables and

various diagrams tbat contain no English words. The third
leve1 is the ability to und-erstand subject heading and brief text
of what was read witbout the need to consult a dictionary and

mdersLard the details. When a dictionary is consulted

freguently, the readin6; is slow and if reading is done quickly

this will nake tbe reader rmable to understard the passages which

8re being read for the most part.

The next level is the abil ity to sufficientlJ
understard the text read buL with the possibi I ity of repeat

reading wben the texL is conplicated, ability to grasp the gist
fron the story read or general story, hrt still unable to note

the change of writing style in the text read, and only able to
know that there are words of a different category to the words in
other segments which appeared in the texb. The read.er has to
consult a dictionary to understand the d.etails, the reading is
sLiIl slow.
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with good undersbanding, to note ard und'ersLand the var ious types

of rriting styles, repeated reading is infrequent' but the reader

still has to consult a dictionary wben reading the passage in a

subiect unfa.niliar to Lhe reader ' The reader is able to read

general text easily but still slower than the native I anglrage

speaker.Thereisrepeatdreadingonlywhenthepassageis
inanunfani]iarfield,.arrdreadingisfa.sberthanthebeginning

levels for the most Paxt.

The s ixLh level is the ability to read all kirds of

texts with very good understanding ' The only difference from

the native language speaker is the speed and fluency of reading'

Ihis level is the reading ability level of the person who uses

English frequent IY.

The seventh and final level is to understard what is

being read perfectly, the rate of readingl and understarding being

the sane as that of the native educated I anguage reader ' This

level is the reading ability level of the person who uses English

regulaxlJ in all skills areas i.e' listening, speaking' writing'

and reading.

It will be seen that the levels of reading ability Vary

fronl  three to Sevell depending On the approach of the researChers

to the subject and the focus of the research.
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Hopever there is a general agreeoent ss to ninimal

Ievels at the lorrer end of the scale ard opt inr.m levels at the

upper end of the scale.

General ly the nininal level appears to be literal
conprebension r+hich is, briefly, conprehension of tbe i-mportant

points or details which are agreement of seguence comparison of

cause ard effecL ard the characteristics of tlre sLory. At the

other end of tbe scale there is appreciation, tlrat is, the ability
to unlersLard perfesbly what is being read, tbe rate of reading

and urdersbanding being the sane as an educated native langlage

reader.

JI Practical AspecLs of TeachirE ReadirE For Corprelension

llebhods of teochiryg reding in a sec-ord or foreign lanquage

l.tany different netbods have been proposed for the

teachi qg of reading in a secord or foreign language. The

following are the ideas of sone experts on the subjeeb.

tdilga U.Rivers (1968 : 213-239) proposes that the aim

of teachirg reading should be directed tor.,ards enabl ing the

sLudent to read fluently and und.ersLand correctly without
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assistance. This can only be achieved by dividing the teaching

into steps according to the students'abiliLy,commencing with

simple conversations with the teacher. This is followed by

readinq the conversaLion from texLs which will include adlritional

vocabularJ. The student is then encouragd to develop the habit

of enioying reading through non-conpl icated interesting reading

including new words and writing sLyies. Next, outside classroom

reading supplements inlensive inclass reading until the student

can read by hinself and be capable of discussion and analysis

of what has been read. The student is then readJ to successful ly

tackle such reading natter as foreign journals ard newspapers.

I'larJ Finocchiaro (1974.77\ expresses the salre basic

views as Wilga ]'1. Rivers bub expands on some aspects. For

exaople in the sinple conversation sLage, this researcher

stresses the need for pronunciation and rnind reLention training

s}ills on the part of the teacher so that the student understands

clearly before embarking on reading by hinself. Finocchiaro also

supports the developnent of reading skil]s through increased

vocabulary by way of sirnilar words in groups, contexLual clues

and words having the sare roots. Understanding the culture of

the naLive language speaker is also suggested to obtain a greater

in - depth meaning of words through aids such as pictures,

diagra:ns, or plans. The use of guiding questions by Lhe teacher

is also advocated, starting with questions reguiring simple

"Yes/No" answers to quesLions reguiring more thought and

understanding by the sLudent. Finally, Finocchiaro advocates

training in reading guickly fron the earlJ stage of silentCopyright by Mahidol University
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reading of short texts, progressing to nore advancd reading nith

record.d time checks ard tesL scores for comprehension.

Tipallal l.lasaeng (1978 : 50-58) also researched speed

reading, advocating that Lhe stud€nt should be Lrained Lo read a

story in its entireLy ard then grasp the main idea imnediaLely,

rather than translating word by word or senLence by sentence

which tends to lead to inconsistency in contexL. In the process,

difficult voca.bul ary is skipped and the use of the dictionary is

discouraged as these slow down reading. Reading should be gu ided

by the thin}ing process and l{asaeng also saJs that tine and

reading content should be fixed in accordance with the ability

level of the student. Sbudents should also be taught to practise

silent reading without nouth fornation of the words.

A]fred Newton tuith (1978:1480-A) also agrees on the

importance of tine provided for sbudying listeniqg ard speaking

before actual reading, Reading should begin with the whole

sentence the content of which is already known ard proceed

through preliminary sentence sLructure anilysis ard firding

literal oeaning to lead to understanding at a higher level.

Simplification of neaning ard anal).tical reading should be given

greater importance as the sLudents'level of a.bility advances.

Newton Smith advocaLes planning for sLudents to regularly

practise reading aloud as well as silently to develop their

abi I ity.
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Ltthai Phiromruen ( 1984 : 17-18) suggests that in

reading for comprehenslon stud.ents should be taught to read

widely to see what they want to learn. They should be helped in

understanding linguistic forn such as structure, sentences and

meaning of vocabulary. They should also be taught to understand

on the basis of contextual clues and to anticipate while reading.

This shoutd be followed by a self-tesL to ascertain the

correctness or otherwise of their anticipation which can be done

through key ansuers or with the help of a dictionary. Finally
the students should be taught to gather all the ideas they have

obLained fron the passage and put then together in cleax

conprehension of the text,

Issaxa Sara-ngan (1986 : 1Z-36) has put together eleven

techingues or sLrategies in teaching English in a research work

regarding the problens of using English teaching techniques of

secondary school teachers.

These technigues include teaching the students to
understand the neaning of gra.noatical structure, for example

The bird has eaten.

The bird has been eaten.

exa:lples of the present perfect tense and passive voice which, if
not understood, wilI lead to incorrect interpretation of these

two sentencds. Also included is the method of analysing the

norphology of words-that is teaching the student to separate the

conponents of words, to find the correct meaning through working

out the meaning of the component parts and the whole word.
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The techniques include teaching the sLudents hou to

utilize grannatical clues. For exa.ople:

"They usuallJ puzzTe out the neaning or guess Lhe

neaning by using clues. "

Fron this sentence it ma-v be seen that the word that is placed

behird "or" tells the meaning of the preceeding words. Ard how

to determine the meaning based on context clues wbich have several

features such as d-efinition, synonlus and antonyos.

The interpretation of neLaphors and similes is also

included and because metaphors are used to conpare the actions

of human beings and other tbings-general ly with aninals and

obiects ard the behaviour of such, so, the stud.ent musb ]rnow t'he

shape, countenance, posLure, ha.bit of such things, to correctly

interpret the netaphor. For exa.uple :

"Betty, your bedroon is a iungle."

The reader oust know the characterisbics of tbe jungle, what it
loo}s like, in ord.er to be able to interpret correctly.

Teaching the student how to guess the meaning of words

by observing the use of punctuation narks is also included in the

following exarnple. The colon is used to indicate that what

follows is additional infornation.

"He had a profound influence on me : he cbanged mJ

political ideas and my way of ]ife. "

Tlre next Lechnique is teaching sbud-ents to undersLand

transitional markers, which will enable tbem to read the passage

rnore easily. These transitional rnarkers have several features as

they mal be adverbs and coniunctions which aid in anticipating
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the direction or writing of the author. For exalple, the various

words which express ^drlitional ideas such as "in ^rrdition", Lhose

which express contradiction such as "however", those which

express conclusion of idea such as "conseguently",

There follows the technique of using pronouns by

teaching the sLudents what each pronoun in the stateDent

represents. Usually, the aubhor will use various kinds of

pronouns to avoid repeating na.oes, aninals, and obj ects that'

are al luded to subsequently.

Shra-ngar now turns to the use of the dictionary which

the researcher saJS sbould be used only as a last Dethod and

after all other nethods have failed. The neaning of the word so

obtained, should be recordd together r.,ith the correct use.

Nexb is the techn igue of teaching the students how bo

use the method of seaxching for the nain sentence of the story

(topic sentence) in a passage which is composed of several

paragraphs. Sone paxagraphs wiII have a topic sentence which

contains the important gist of that paragraph, and t}e teacher

should let the stud.ent practise searching for the topic sentence

which usually will be in the first or last paragraph of a

passage.

The IasL Lechnique is teaching the stud.ents to search

for the rnain idea of the stor),. Usually, in a story, there are

rDanJ paragraphs in each of which t,he author mqy express only a

single main idea while Lhe rest will be supporting details. To

knop what is the nain idea of the author,one must observe whether

the author nentions the idea freguently or not, or consid.er from
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various sentences to what idea ther- are I irrkr<l. In addit iorr.

the title should help conveJ the main idea of the t.ert.

Sirirut Nilakupt ( 1987121-za.t commences her research

with a proposal to develop reading skills t'hrottqh 5 text

characterisbics na.oely "description" that is uin overal l

description of the passage, "enumeration" phich gives additional

explanation according to tine sequence or steps, using such words

as "first", "second" and "finallr"' for exarnple. The cause of any

consequence or vice versa is alluded to in the causation

characterisLic with such word irdicators as " so that", "thus",

"in order to ", "because of", " a-s a resulL". The fourth

character ist ic is the problem and its solubion where exarnples of

word indicators are "a soluLion is....", "have solved this

problen by....". The 18^sb characteristic is conpar ison which has

two features-conperison of sinilarity and comparisi.on of

difference. Word indicators include "different from", "sarne as".

"alike", "sinilar to" and "resenble".

Ni la.lrupt then deals wlth the subiect of main idea'

sLating that sone paragraphs have topic sentences which indicate

main idea ard sone do not. In the former case, the students

should be encouragd to pracLise finding the topic sent.ence first

and should then go on to finding the main idea through helping

questions froo tbe teacher such a-s

Hhat is the paragraph about ?

\{hat does this rrara€lraph tell us about....?
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*]rat. is t.h+, zr1.ir;l- at)ottt -1

., 
:r lPcp,,

"iha'|, 
rloes 1.his art.icle t.el I us zJr)ut, sleep 7

''\at,ura l sleep js t.be kpst ' rmain irlea'

1n indir:at.rrrq t.he purpose of Lhe ;lrthor, Lhe researcher sLresses

Lhat t,he t.eacher must first teaclr Lhe student.s to qrasp the idea-s

of the tert h,pfore proceedlng on to the prlrpose of lhe author

such a-s teiling stories, describing things, persuadinq readers

t.o believe r.'hat he says, giving lnformation, etc. The researcher

contends that indicating the authors'mood as io-vful, sentimental,

critical ,scientific is a critical reading skill which is

difficult for students not trained in this skill. Nilakupt

further states that the student nusL not onl.y- be able to separate

fact from r.'hat is the opinion of the author, but also to a^ssess

the trustworthiness of the auLhor in deciding whether to acccpt

the erpressed opinion of the author or noL.

From the foregoing it can be estat,l ished that the main

aim in t,he teaching of rearling is to teach ihe student to rea.d

fluently and t.o understand the text uithout assistalrce. The

meihods for achierrinq this aim varJ in det,ail hut conform in

basic concept. For exarnple. t.he concept of ]ra\rin€i a pllrpose or

t.arget, in readinli and t.he selection of the t,vpe of lxroks t.o be

read is €ienerallJ agred anonqst researchers zrs is the concept, of

determininq meanings (vocabulary) eit,her throuqah rjolrt.e\t. ()r

guesswork. Also considered of imporlance by t.he researchers is

the student.s' undersLanding of sent.en(re st.ruct.ure. Arrot.her

inport,arrt, concept is t.he st.udent.s' ahi I iL.t to qrasp t.he mai n ideaCopyright by Mahidol University
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of the texL ard Lo follow the author's idea throughout.

Generally considered detrinental to teaching reading is the

practice of translatin€l word by word or sentence by sentence as

this learts to inconsistency in contexL.

The problems of teacbirE reading

The teaching nethods currently enployed in many Thai

schools are noL good enough with the result that sbud-ents are

unsuccessful. Supporb for this contention is to be fourd in the

research by Aung]<ana Wongsanit (1981 : 65-67), Kanungnid

Rattanapinyopong (1983 : 43) Prapasr i Thangbanierdsuk (1983 :

60-63) and Sr.montha ldiruhayan (1988 : 80-82)' Their research is

discussed in detail in Part III Reseaxch Studies in English

Reading in Thai Educational InsbituLions Having doctmenLed the

oethods of teaching reading we shall now consider sone of the

probl ens in Lhis field.

In chapter I the research carried ouL by Ronald lr'hite

(1981: 89), the Faculty of Hrmanities, Sr inahhar inwirot UniversitJ,

Pathrmwan (1985 : 399), I.l'1. Schlesing." .td c*l l. Lefevre

(Schlesinger 1968 :23, carl A Lefevre 1962 : 107) have already

been referred Lo.

Chrisbine },luttat I (1987:85-100) also contends that

students fail to understard thoroughly the meaning of texLs

because they lack the knowledge of sentence structure, especially

areas of conplex noun groups, noninalization, co-ordination,

subordination, and participial and prepositional plrases as

modifiers.
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F()r e\ztnplr., dealinq uit,h comp)ex noun qrotlps Nut.1.;rl l

su!tgests t.lre heird noun irr a suit,aJrle e\alnple is jdentifierl ]rt t,Ire

t.eacher arrd t,lre st.uclent.s t.hen drau bra(:ket.s round the ent.ire rtottn

qro\rp and jdentifl' the kind-s of it.em that follow the head

uord, lalel)in4 t.hem and zrnalJsinq Lhem int,o their (jonst,ituent

part.s accordlng to set proc€dures.

The point 1s that if a student knows what structures a

noun group mal have, he is a.ble to identify the structure iL has

in the text he is reading.

t{ith regard to nominalization, Nuttall agrees that this

is a mal'or problem in academ ic texts. She suggests that first

students must be Laught to recognize nominalizations. The

forming of nouns from verbs is within a linited range and not

difficult to recognize. SLudents mqY alreadJ t'e a.ble to

recognize most of them but are unlikely to realize how conplex

theJ can nake a sentence. Nominalizations usuallJ conceal

unstated propositions and the ke.v 1" 1o worli out these implied

propositions. Hence, Nuttall's procedure for dealing \rith

nominalizabion is to first identify the nominalization, then work

out the impi j.ed proposition and finally pork out the place of Lhe

proposition in the rest of the sent,ence.

According to Nuttall, co-ordination is not usua)ly

difficult in itself, but in a complex sentence it may be

difficult to isolate t,he t,wo parailel parts of the sentence that

are ioined bJ "and/or/but.". oft.en it is hard to determine t.he

extent of the part,s ioined : are t.hey single words, phrases or

what,? The Lwo parts are alrra;'s parallel and stand in t.he saneCopyright by Mahidol University



-48-

relationship  to  sollle  other part of the  sentence  (unless,  of

course,  they  are  co―ordinate clauses  constituting  the  whole

sentence.)

Subordinate  noun  clauses  are  often  troublesollle, in

Nuttall's opinion,because they nlale it difficult for the reader to

identify  the  subject  or object of the sentence.  Here  is  an

exall ple:

Ha47薇 紳 燿 襲 お 6●tれ 嗣 ″ 均 物 嘘 ,配

… …
は蛯 ら れ晟 鋭 助 2-― ∽喝 ‐ ●6

-―
―・ ,わ

“

幽 暉 辺 助 e加 曜 場 0」犠

o」蹴́ め 2a“υι oとしれ 1カ唸ィ
“
xズa2-● 反′ιイロカαえれガ露2."υ

●6えた と α∝ 甲 曖

“

蘭 磁 ″ ― 御 馘 α 及 甲 と い 磁 M″

凛 ,場 ″ え 67-―
“
滅

―

れ れ 」SA・

(Christine Nutta11 1987=87)

To  cope  with difficulties of this ■ind, Nuttall suggests use of

the  i'what  does  what'' approacho  When lilely  difficulties  are

encountered  in the text, identify tbe verbs affected and ask the

students  to discover the sutject or olject by as■ ing  thelnselves

the question ''Who (or what)does (or is)what"。   When the verb is

in  the  passive,  Nuttall suggests it is belpFul  to  devise  an

active sentence and the question would then be "who does wbat''.

In  Nuttall's view the problell with participial phrases

is, generally, to know wbere to put thelD. 賦 tall suggests   that

all  participials  can be handled by the "what does what''  IIlethOd

described  in the rOregoing paragraph arld that this is really the

best  nlethod  of  finding  out wbere  they  belong.   writing  on

prepositional    phr^ミes,    Nuttall   says   the   problelll    is
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usually not great, except when tbere is a nmber of then. Here is

an exalnple of prepoSitional phrases:

農 場 ,Ⅲ
…
,辺 わ 彎 ,れ ″ a-2わ

ル ら れ 拠 椰 あ ●6れ り くコ ″ な い υ C脅に 売

― ― わ 初 に
こ

“

め

"“
軌 2ρ醐 猛 ― わ ″認 わ

批 咤 廻 翅 ら

―

●6効 ● こ 妬

"″
叫 ″ 勿

“
わ C― t″

“

レ m麟 .

(Christine Nutta11 1987388)

In  such a case, the  procedure  the  student should  adopt  will

include  checking which instances are generally prepositions  and

whicb  belong to infinitive verbs, checking whether there are any

words  in  the  text  that reg』 larly gO with  a  preposition  and

linking  them  with  the preposition if it is there.   For  other

preposit ions,  finding out which two nouns are joined by enoh one

and  l inking thelll, and finally, dealing with prepositions that do

not fall into the Foregoing categOries.

Nuttall  further  states  that  the  interpretation  of

cohesive  devices and discourse connectors is crucial in reading.

Students   sbould  deal  with  the skills  needed  to  trace  and

■nterpret  tbe  way  the  wr■ter organ■ zes  bis  utterances  lnto

coherent sequence so that they convey the ■ntended lllessage.

Nuttall  appears  to treat these problellls in  the  nlost

detail,  elllphasizing  the need to teach proper  understand ing  Of

sentence  structure, cohes■ve dev■ ces and discourse marlers.  The

otber  researchers quoted tend more to cite Failings on the  part

of  the teachers viz lack of lllotivation, Illonotony, and lack of

interest in certain directions.
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Suggestions f or selectinEl naterials-auLbentic or adapted

In the matter of selecting reading naterials there is a

choice between authenticity and adaptation.

Grellet <1982:7 ) Johnson (798422-7, and Riclards and

Rogers (1986:80) propose that students read aubhentic text, such

as, a notice, a iournal, an advertisenent or a neL'spaper. They

are against e.laptation or simplification to ma.i<e for easier

conprehension conterding that this could result in deviation

fron, or n isrepresentation of, the orginal texb and the

objectives of the r+riter. Johnson (1984:2-11) further advocates

as an inportant feature, the use of language that is used in

everyday situations as this also helps in solving some of the

conplexities of granmar ard voca.bulary. Texb-books which do

not provid.e realisLic situations should be avoided. For exa.mple,

sLudents reading the ner.,s in their own language firsL will find

it easier to cope with vocabulary and gr^'nnatical structure when

they read the sare news in an English ,"*p.p". later. Grellet

further states that adaptation or sinplification leads to the

lack of a system of references. The system of references always

appears in the authentic text which is necessary for the

students'notivation.

Richards and Rogers (1986:80) also stress that the use

of aubhentic text including daily life situations provides the

motivation for enthusiasm in reading and teaching. They, too,

advocate the use of newspapers, advertisements and ^dd to the

lisb such itens as diaries, menos, telegra.ns, letters,Copyright by Mahidol University
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posLcards, written instrucbions, recipes, prescriptions' la};els'

appiication forms, train and airplane timetables, maps, diagrarns

and telephone di rector ies '

Suthira Hemthsilpa (1986:43) completed a comparative

study of M.4 students' achievenent in English reading using

auLhentic naterials and a text book. The sample group consisted

of 58 l.L 4 sLudents of the Denonstration School, Prince of Songkla

University, Pattani Canpus. Half of the students were randomly

selesLed as an experinental group using authentic materials, and

the other half as a control group using a text-bool. The result

indicated that the sLudents' achievenent usin€i authentic

maLerials was significantly higher than that using a text-book.

Candlin   (1983:21-55) also advocates the use of

authent ic text and enphas izes the use of real teverydayl language

as the medium for the teaching ard discussions as this encourages

the student's mdersLarding and participation.

Christine Nubtal l (1987:32) warns of the dangers in

simplification and of adaptation. She says that simpiification

needs to be done with discretion. Sinplification removes narLv of

the barr iers to understanding but care is necessary' otherwise

the basic qualities such as discourse rnay also be renoved. Thus,

in simplifyinq, it is important not to go too far. Also if
everJ,thing is made explicit the student cannot develop the

capabi l ity to infer. The ideal is to preserve whatever is in the

original as much as possible.Copyright by Mahidol University
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H.G. Widdowson (1979:?9-91) proposes an interesting

concept with regard to selecting naterials which emphas i zes

letting the learner connunicate what he has read. His idea is

different fron tbe foregoing researchers in sone points. The

idea is expanded in tbree types of statement.

The first statement deals with "extracts". "DcLracts" is

tlre portion whicb is extracted from other texts which oal contain

natters related to subiects in the course being sbudied by the

sLudents. This will draw the interest and na}e the students

rmderstard nore easily, probably by lettinei then read the first

tlree or four paragraphs in their native language, then letting

thern read in the foreign langiuage in the following paragrapbs in

order to relate the ideas. If the language used is too difficult,
this can be solved by explaining the neaning of the difficult

vocalulary first and explanation nal be given on Lhe partial

neaning of tbe sLatenent to let the students understand the

sbateoent better.

The second statenent concerns "sinplified versions"

which is the sinplification of statenents by using easy words

insLead of difficult words, such as the use of "abouL" instead of

"approximately" .

Widdowson's third statenent is "sinple accounts" which

is a staterDent rehritten by naling the content easier, having

less conplexity, and suitable to the level of knowledge of the

student. The difference between "simple accounts" and "sinplified

version",is thab "sinple accounts forn" is a change in content and

data, while the "simplified versions" is a change in the aspect

of the use of language.Copyright by Mahidol University
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fhe conclusion to be drawn fron the a.bove argtmenL is

that authentic text is preferable ard should be related to

everyda;i situaLions as the latter provide motivation for Lhe

students' enthusiasn and also helps in understanding. The text

should not, if possible, be adapted or simplified, talthough

Widdowson appears to disgree), as this could result in

deviation from and m isrepresentat ion of the obiectives of the

r,r iter. As ltutta]1 points ouL: "if simplification ard adaptat j.on

is necessary, then the ideal is to preserve whatever in the

original r.,ill appeal to the intel l igence of the sbudent, while

renoving those elements (new words, conplex sentences) which

intelligence alone cannot deal with. Alove all, retain as nucb

as possible of the textual qual ity ard discourse sLructure of the

original. " (Clristine },luttal l t987.32')

Suggesbions for designirEl exercises to tesL readinq for

c.onprehens ion

After selecting paterials ard dec iding on authenticity

or adaptat ion, we now consider suggesbions for designing

exercises to test reading for comprehension.

Rebecca . ValeLte and R€nee s. Disick <79722162-77ot

propose a designing exercise in five levels four of which

concern reading comprehension comnencing with "nechanical skilIs".
At this level sLudents can distinguish between surall and eapital

letters also between words and sentences by spelling, and

differentiate between h,riting styles. For insbance theJ can
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recognize the difference by spelling beth'een "dog" and "cat"'

They can also differentiate betueen dialogue, poens, letters' etc'

The second level is "knowledge" and here the students can

retain the knowled4le of previously learnt words and sentences by

natching then with sourds. They are also able to match sentences

with pictures. They understand the neaning of punctuation and

they can Datch abbreviations wiLh the appropriate fu]l forn'

They can afso answer questions based on what they have read'

The third level is "comnunication. " Bv this level the

sLudents undersLand previously unseen Lext by ans*er ing guestions'

They can arrive at the text oain idea either orally or in

writing and they are capabl e of prediction. Froo provided

infornation they can disLir\glish r+hat is relevant and what is not

relevant to the texL.

The last level is "criticisn" where the stud€nts can

criticize whaL they have read by answerind questions on the

author's id.ea. They can express ideas on the characters in a

sLory either orally or in writing and they can evaluate the

appropriateness of the language used by the author in relation to

bis sLyle of wr it ing.

J.B. Heaton (1979:103-105) approaches the tesLing of

reading through five steps colDnencing Hith natching i-e. the

matching of words with words, sentences with sentences, ard a

sentence with pictures. The second step is a "true or false"

exercise (establishment of general fact and texL fact). Heaton

contends that this is not very satisfactory as th€ students a.re

given two alternatives, that is, a fifty/fifty guessing chance. He
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suggesLs 2 points for a correct answer and a penalty point (-1)

for an incorrect anslrer to discourage the studenLs from

guessing. The third step is answering through multiple choice

Lo test vocabulary, sentence strucLure ard reading comprehension.

The next step is sentence completion and tbe final step is

cloze (the insertion of nissing words at regular intervals in a

text by ( a) f ron given wirrds and (b) a.cceptable r.,rords suppl ied by

the students).

H.G, Widdowson (1979:95) proposes the use of two

kinds of guesLions for testing of understanding in reading. The

first type of guestion concerns content of text Hhere the

information is obtained directly through guestions that require

ansuers in infornation or reason ($,h-quesbions) or polar

guestions, truLh assessnent questions ard nultiple choice. The

second type concerns the function of words in the sentence which,

in itself, has two ]evels. First, r.,ord reference which ls the

guestion to ask for understanding of words and sentences that

specify whether understanding is correct o.. not. This level does

not emphasize interpretation. Then there is inference which

indicates the level of the students' reading abiiity. Here the

stress is on the sLudents' recognition of the author's ideas

and the story read.

In his analysis, Widdowson emphasizes that the truth

assessnent questions and multiple choice guestions should be

dealt with well by the students with better perfornance for truth

assessment questions than mulLiple choice questions because the

students are not confused with other deceptive information.Copyright by Mahidol University
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Hoh,ever, he points oub thaL Lhere is one disadvantage in that

sbudenLs Eqy use guesswork, and tlre solution will increase the

insLructions in the truth assessDent guestions by letting tle

sLudents write additional reasons to exarnine their urdersLanding.

The students nay be insLructed to explain the use of such

reference words as, "this" or "it" in context,to improve Lheir

ability in interpretat ion.

Grellet (1982:19) sEJs the iteDs to test reading

conprebension should take the form of problen solving by

searching tlrough the texb for the answer. Chosen texts for this

nethod of testing shou ld be ta.ken fron newspapers' price lists of

goods, radio and television programs and should be in tbe foroat

of charts or diagrans which the students will conplete.

l,isar Jutiwat (1985:43) contends that tesb inEi should

not enphas ize onlJ the students' und.ersLandingi in reading bub

rather should be directed tor.,'ards the students' a.bi l ity to draw

ouL the deeper neaningl in the texb. The researcher advocates a

true or false netbod for the guestions because this will
encourage tlre student to Lhink more deeply before answerirlg the

questions. Other fornats should be a chart, nap, graph or picture

to help the students to better undersLand what they have read,

In "Learning to Read and Reading to Learn" Xarda

Tharonongko I (1991:v-vii) d.eals r+ith designing of exercises to

tesL readirg for conprehension. In ber view the exercises sbould

start with vocalulary building including the use of context
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clues, pref ixes, suffixes, conbining forms ard Latin and Greek

rooLs to increase the students' vocabulary. Also considered

important are discourse, cohesion and coherence in complex

sentence structure. It is furLher recommended that the exercises

should cover text organization to convey the intended nessage as

well as the nain idea and supporting details.

Malinee Chantawinon (1991:Preface) states that teachers

should not encourage students to renenber the meaning of

voca.bu lary onlJ, rather, the exercise should include allowing the

sLudents to gless the answers fron contexb clues, roots, prefixes

and suffixes. Voca.hrrlary should be first categorized and grouped

by category. The exercise should include natching (luords and

neanings ) and at the higher level, the nrnler of words and the

nrmber of mean ings should not be equal. Also to be included

should be conpleting sentences from given words. In Lhe area of

answer ing questions, questions should concern the main idea and

details of the passaE;e together with the aubhor's opinion. At

lower levels the questions should be sinple but at higher levels

they should be nore conpl icated and so designed as to motivate

the students to use their own ideas in answering tbe guestions.

It will be seen that the researchers quoted a-bove

approach the subi ect from different angles. Valette and Disick

clearly define five leveis starting from the low level of

recognlzing letters and. working up to Lhe level of criticism.
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Grellet saJs the students Dust seaxch the texL for answers.

Heaton and Widdowson have broadly sinilar ideas and agree that

the True/False nethod is noL saLisfactory wbereas l{isar Jutihat

advocat es True/False method as a tool for making Lhe students

think. The views expressed by l.lal inee Chantawinon agree with

Llrose of valette ard Disick. Kand.a Thamongkol's reconnendat ions

offer a comprehensive bas is for the preparation of designing

exerc rses.

III Research Studies in Errgl isb Reading in lbai Educational

Inst itut ions

In this part of the study, nine representative

experiments are usd to present a cleax idea not only of Hhat

worl has been done in the problens concerning texb reading

slills, hrL also to iI lusLrate the various ways in which such

research prospects have been des igned and carried out,

Warinee Srisonpong (1973:57-58) set out to study the

relationship betr.reen English structures and voca.bulary ard the

ability in reading English of M.3 students, using as her subjects

370 U.3 stud.ents. The procedure adopted was to use three test

papers - one covering understarding in English sLructures, one in

voca.bu lary and one covering Lhe ability to read Xnglish. Tle

study found thaL the knowledge of English structure and

voca.bulary reiated to ability in reading, and could predict

reading a.bi I ity.
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The purpose of Chariya Onprapai (1975:51-53) was to

study the relaLionship betpeen Lhe knowledrie of English

gra.mmatical sLructure and the understanding in reading English of

H.3 sLudents. The su.biect of this study was a group of 2OO M'3

students ard the researcher used two test papers - one comprising

English gra.nmaticai structure and the other covering the

understarding of reading English. The result showed a high

correlation between the knowledge of English gra'nmatical

structure and the understanding of reading English.

Rarinthip Charoensuk (1975:62-64) researched the

relationship between understanding English granmatical

sLructure, vocabulary and reading English ability of l'1.4

students, using a group of 180 ],1.4 students. Three test papers

were used-one for knowledge and und.erstanding of Engl ish

grannatical structure, one for vocabulary, and one for

ability in reading English. The studJ found that the knowledge

and tmd.erstanding of English grarnrnat ical structure and vocabulary

could serve as a predictor of the reading a.bil ity of the

sLudents. The students who got high level marks in English

granrnatical structure would get high marks in reading English.

The study also found that in the field of voca.bulary Lhere was no

difference in knowledge level between boy and girl students but

the boys bad a higher level of knowledge in the area of English

grammatical sLructure.

These three pieces of research reveal connon points of

interest na.nely that the knok,ledge and und.erstanding ofCopyright by Mahidol University
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grenmatical structure and vocElulary related to Lhe ability in

undersf,anding reading of English. Also the knowledge and

understardinEi of granrnatical structure could predict Lhe reading

ability of the students. If sLudenLs 6ot high narks in

gra.nrnatical sLructure, tbey would get high narks in reading.

SaoL,aps.k Sriwijarn's ( 1978:44-46) research vlas a

conparative study of EngI ish syntax conprehension in reading

conprehension of technical business students in Bang]<ok. Ihe

sLud-ents cane fron three canpuses of the InsLituLe of Technology

and vocational Education in Bangkok and were in their fifth
year. Trdo tesL papers were usd - one in the type of nultiple

choice on English syntsx, and one in the type of cloze for

reading conprehension. Tbe seleoted synta:< were neliation'

noninalization, enbedding, d.eletion. and passive voice. Tbe sbudv

found that English synto< that caused problens lisbed by the

leve1s of difficulty are as follows - passive voice , enbedding '
negation, nominalizaLion and deletion.

This studJ produced Lhe sane result as the three

mentioned above although the level of the sbudents was different,

that is, the knowledge of sentence structure related to the

understarding of an ability in reading. There r+as also

agreement with Christine LluLtall's contention that the students

failed to und-ersband thoroughly the meaning of the texL beca.use

they lacked the knowledge of sentence sbructure in the area of

conplex noun groups, noninalization, co-ordination, subordination,

and participial ard prepositional phrases as nodifiers.
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Aunlikana l{ongsanit (1981:65-67) researched the ability in

reading English at the level of Lransfer, comnunication and

criticisn of I.1.3 students in governnent schools in Nonthalur i
Province. Nine goverruDent schools L,ere incl ud.ed in Lhe sLudy and

the student group nrmlered 356. A test paper in the forn of

nultiple choice to ascertain the students' reading ability at

the level of transfer, connunication and criticism uas used.

The study found that level in reading of students in the tlree

axe&s was belov the researcher's expesLat ion of 70* irdividually

and collectively. Ihe level of the sLudent reading in each

school was belor+ tbe researcber's expestation of 7gl.

Kanungnid Rattanapir\yopong (1983:43) studied the sane

levels as Armgkana h,ongsarit hrt used 3ilo firsb yeor sbudents at

the Col lege of conmerc€. A test paper r.'as used to ascertain

the students' Ievel of ability ard the test conprised nultiple

choice answers to quest ions with 4 alternatives. There h,ere 6

questions - 2 each for transfer, comnrmisation ard criticism. The

resu lt indicated a level of reading ability in the three areas

concerned, below the researcher' s expectat ion of 801 , and tlere
vr€s no significant difference anong the means of the three

Ievels.

Prap8sr i Ihangbanjerd.suk (1983:60-63) set oub to

ascertain the alility of reading EngI ish at the level of

interpretation of lr.3 students in Lhe Engl ish prograDne in

Chainat Province. The subiect group conprised 386 students. A

tesL paper was used conpr ising reading for the main idea,

Copyright by Mahidol University



-62-

arranging in sequential order, cause ard effect, drawing

conclusion ard prediction. Each of the skills contained ten items

constructed from passages of 30 to 50 words , The result showed

that the level of reading English in the ar:eas concerned was

below the average level when compared to the inisLry of

Education standard which is 80 - 100 narks = Grade A

70 - 79 narks = Grade B

60 - 69 marks = Grade C

50 - 59 narks = Grade D

Below 50 narks = Fail'

The bench narl for passirE or failing is 50, thaL is, balf narks.

Alove 50 grades go from D to B. A.bove 80 is consid.ered top grade.

The sbudents had problens in all five areas of the test paper '
the most problematical being sequential order (11.25r),fo]loL'ed

by prediction (12.80%),cause ard effect (24.54a1 , ard drawing

conclusion (Z?.20*) in that ord.er. ltre least problenatical area

was nain idea(33.68r().

smontha wiruhayan (1988:80-82) sbudied the reading

English ability of sbudents at the upp€r secondary education

level using, as Lhe subiects, 1440 U. 4 to l'1. 6 students fron

sihools under the General Education Department in the Minisbry of

Education. A test paper comprising five levels of cornprehension

viz nechanical skills, ]rnowledge, transfer, comnunication and

criticism, was used with 20 questions at each level. The study

found that M.4 sbudents had English reading a.bility tnechanical

skills) at a level of 15 marks ouL of 20. |I.5 and I'1.6 students

had English reading ability (mechanical skills and knor.r l edge ) at
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a level of 15 marks out of 20.  The average score of M.6 students

wnS higher than that of M.6 students which itself was higher than

that of M.4 students.

The purpose of the research carried out by Kulaya

Benchakan (1984:2871-A) was to stufu methods for teaching reading

to Thai university students. The students were chosen at randon

fron different faculties at Silpa.korn University. The test

conprised a guestionnaire of two parts. In Part I the students

lrere reguired to give infornation a.bout themselves- In Part II

the students were required to relate sone of their problrns in

learning English. The research shoued that the university

students found reading very inportant tnrL they could not

understand what they read because of a lac} of knowled€ie of

vocabulary and sentence structure. Problems L,ere encountered at

critical level and difficulty was exper ienced lrith finding the

there or nain idea of read passages. There r.as also a need for

more notivation in iearning. The researcher proposed that the

teacher should teach the students to guess thL meaning fron clues

and put more stress on teaching granmatical features thaL were

problenatical for the students

Fron the a.bove research, it is appaxent that knowledge

of granmar and sentence structure relate to ability in reading

EngIish. Problems exist in the areas of transfer, conmunication,

criticism, arranging in sequential order, prediction, cause and

effect, drawing conclusion and main idea all of which are

inportant in reading ability. Sufficient knowledp;e in these areas

hinders the developrnent in reading.Copyright by Mahidol University
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 III

RESEARCH ME「HODO10GY

This sLudy was urdertaken to deternine the problens

in relation to texL reading skills including understanding

sentence sLructure, cohesion, discourse connection, voca.bu lary in
context, and paragraph organization of the students at lt.6 level

in the d-enonstration schools affil iated to the l.tinistry of

University Affairs in Thailand and also to deternine whether

science and axts stud.ents studying in Bang;kok and in the provinces

at the places nentioned alove had sioilar problems or not. This

chapter describes the target subjects, test instnment and

artn in lsf p6f, iqn as well as sLatistical d.evices used for analyzing

all data.

fuut-esLs

The subj ects enployed in this sbufu were the I,t.6

students attending classes in the second seroester of the 1991

acad.em ic year in ten d.enonstration schools affiliated to the

Hinistry of University Affairs. In selecting these sa.nple

groups, the researcher purposely chose one class fron the science

progrzu[ and one class fron the arts progran or two classes from

each school. In schools where there were nore than one class in
the pa.rticular program, randon selection lras used buL in schools

ttith onlJ one class in the progra.n that class was used. for
sanpling in the main studJ.
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TABLE A slows the nuLber of the subiects in each school ard

each progran.

TABLE A

. tJunler of tle Suhiects

Tle Demonstration Scbools

Affiiiated to the Ministry

of University Affairs

Science

Progra.n

A-rts

Prograo

1. Chulalongkorn University

2. Sr inakhar inHirot UniversitJ

Prasarmit

3. Sr inalhar inwirot University

Pathtuwan

4. Kasetsart University

5. Ranlharnhae ng University

6. Chiang-Hai University

7. Khonkaen University

8. Prince of Songkla University

9. Silpakorn UniversitJ

Na.korn Pathom

10. Burapha University

34

28

31

30

18

30

９

　

２

１

　

３

30

Z5

JU

13

15

L2

０

　

０

２

　

３

Total 272 224

The demonstration schools no.l to 5 are in Bangkok and no.6

to 10 are in tbe provinces.
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TesL I nsLrlEent

The instrment employed in this stu{v t'as a tesL to

diagnose the students' problens in reading authentic texts

in relation to urderstanding sentence sLructure, cohesion,

discourse connection, voca.bulary in context and paragrapb

organization. Three passages - "From Grape to Ta.ble" (Deirdre

Barlier 1985:30), "Latchhey Children- Knock, Knock, Is AnybodJ

Home?" (Betty Sobel/ Lorraine C.Snith 1986:25-27,) and "Dietary

Lessons fron Hr.nan Evolution" (Jane E. BrodJ 1985)- were selected

using a criterion according to the uinisLry of Education

sLandards (Ministry of Education 7981:22, !.Iinistry of Education

1990: 100-101) as mentioned in Chapter I. There h,as adaptat ion

of passages which were thought to be too difficult for the level

of part ic ipat ing students but the greater part of the text rvas

not adapted in any way. Langlage proficiencJ was divided

into three areas of difficulty : sentence structure, vocalulary

in contexb, and paragraph organization, as detailed below.

1. Sentence structure The sbudents had to deal with

the following : .

- conplex noun group

- nom inal i zat ion

- co-ordination

- subordination

- participial plrase - present participle

- participial phrase - past participle

- prepositional phrase

- introductorJ subj ect

- definitionCopyright by Mahidol University
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- reference

- sub6titut ion

- el l iptical expression

- sequential signals

- exenpl ification

- additive

- advers it ive

- causal

- conclusion

2. Vocahrlary in context The students were required to

determine the meaning of words through context.

3. Paragraph organization In this area the students

were reguired to d.eal with

- topic

- nain idea of the passage ard each paragraph

- inpl ication/ inference

- prediction

- sequential organization of the paragraphs in the

passage

The objective of the test was 'to diallnose problens

in reading ard the participants were drat'n from M.6 sLudents from

tle denonstration schools mentioned in TABLE A. The area of test

was Enqlish for academ ic purposes. The tesL mode was visual and

the time linit one and a half hours. ToLal achievable marks was

set at 50 points. The test answers were nultiple choice type and

had four alternative answers with only one correct answer and

with three distractors. The multiple choice type test was chosen

because this enabl ed checlring the validity of the test through
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establ ishing discrimination ard dif f iculty indices. Inappropr iate

items could be discarded and appropriate iterns reLained. One mark

was given for each correct answer and zero for each wrong answer.

The first drafted test was suhnitted to research supervisors to

exaDine its content validity, correctness, clarity and its
appropriateness of langl:age for M.6 students. After alDendnent, it
r.,as tried out for its sdita.bility regarding the type of guesLions

in relation to tioe allosance.

AdoinisLration

The test to diagnose the text reading ability in relation

to understanding sentence sLrucLure, cohesion, discourse

connection, vocahrlary in contexL ard paragraph organization

which had been revised with certain statistical values was given

to selected sa.nple groups following these procedures :

1. The researcher formally contacted and reguested

each denonsLration school affiliated to the Ministry of

University affairs for co-operation in test arrangeEents.

2. All students were instructea to ao the test at the

same time. In order to ensure that the test ta]rers understood

what they were supposed to do, they were first orally

instructed. Then they were al lowed to read the instructions and

ask anJ. questions before staxting the test.

3. The researcher and the English instructors

administered the test to the students in the sa.nple groups.

4. All Lhe answer sheets were collected fron the
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sarple groups of the selected schools. The researcher narked

all the papers. The marks the students obbain were conputerized

to find out the texb reading ability irdex.

The Pilot study

The purpose of the pilot stud5z was to nake a final

decision regardirg readajrility of the passEges, and the

discrimination power and the suitability of the tioe allowance.

Srljects

fhe test was tried out with thirty I.1.6 stud.ents of the

Demonstration Schoo I of Sr inalhar inwirot University, PaLhrmwan

who were not included in the sauple groups. The student s had

been studying Engl ish for at lea.sb 6 Jeaxs. They were in science

and arts prograns. The tesb was arlrninistered two weeks before

the erd of the first seoesLer of the 1991 acadenic year and

comprised three passages with 50 questions, each guestion having

nultiple choice answers. The tine linit was 2 hours.

Iteo analysis

An iten analysis was made after the narking of the test

in order to obLain discrimination and difficulty indices so that

inappropriate items could be discarded and appropriate itens

retained for the nain study. The results are shown in TAILE B.
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The items Lo Ip re je(:t€d $'ere l lros+' r'it ir:lr it:vl :r

difficulLy coefficienL urrler t't.20 or or'er O'8(l anrllrrr' Irail a

discrimination coefficienL urxler 0.:rO. Hence. it ern Nrr'

7,2,\O,13,15,18,19, irnd 21 in pa-ssage I, iterm No. 1,6'li',llr 3n(l 19

in passage II and item No.2 :rnd :r jI) p,'r-ssztqe III r''ere revisrrl b.r'

changi\g some dlst.ractcrrs in Lhe mu)t,ip1e choice rrnswers' Some

itens were also added t'o malie t.he tesL more suit.able Lhan Lhe

former one.

The revised test Has tried out again with another sanple

group also from the Demonst,ration School of Sr i nakhar inwi rot,

University, Patltmwan but on this occasion with 48 sLudents. The

purpose of thls second Lest h€s to ensure that t.he revised test

paper did not require any further a.nend.oent. The test was

adrninistered two weeks after tbe beginninq of the second semester

of the 1991 acadenic year ard the tine limit was one and a half

hours. Tbe results of the Lest are shou'n in TAILE C.
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In accordance with the criteria that anJ LesL itens

should have a difficulty coefficient between 0.20 and 0.80 ard/or

a discrimination coefficient greater than 0.30, all of them could

be included in the urain studJ. Hence item No.1 in lbssage I and

item No.Z in Passsge II were discard.ed.

In surnDary the final test instrunent for use in the

main sLudy consisLed of 21 iteos of lbssage I, 19 itens of

Passage II ard 10 itens of Passage III. The iteos under

"sentence structure" were the following:

- cooplex noun group - iLem No.ll in Passalie I

- noninal ization

- co-ordination

- subordinat ion

- participial phrase

- present participle -

- participial plrase

- past participle

- prepositional phrase -

- inLroductory subiect -
- def inition

- reference

- substitution -
- el l iptical expression -

a.nd item No.12 in Passsge II
iten No.8 in Passage I and

iten No.3 in Passage III
iten No.g in Passage I and

iten No.4 in Passage III
item No.10 in Passage I

iteo No.18 in Passage I

item No.5 in Passage lII
iteD No.8 in Passage II
itero No.10 in Passage II
iten No.15 in Passage I

iten No.1 ard No,2 in Passage I

iten No.4 in Passage II
iten No.19 in Passage I and

iten No.6 in Passage III
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- sequential signals - iLem lro. l7 atrl N().:lr irr l'rtssit-'lt' I

- exeoplif ication - it,em No.2 jll I'.1.ssaqe I arrl it'r'tn

\o-7 in I'a-ss.1qe III

- additive - item \r-r.16 ln F'ass.lge 1I

- adversitive - item \o.:r in Passaqe Il

- causal - jten No.7 in Pa-ssaqe Il

- conclusion - item No.8 in Pa-ssalie III

The items under "vocabulary in context,'' t'jere: it'em No'3' No

4, No.5, No.6, No.7, No.16 in PassEge I, iten No. 1, No.5, No.6,

No.g, No.11 in Passage II and iLem No.1 and No.z in Passage III.

The itens under "paragraph organization" were:

- topic - iten No.14 in Passage II

- nain idea - item No.12 in Passage I and

item No.13, No.15 and No.17

in Passage II

- irnpl icat ion/ inference - iten No.13, No.14 in Passage I,

item No,1'Q in Passage I1 and

item No.g in Passage III

- prediction - ite.rn No. i8 in Passage II and

iten No.10 Pa-ssage III

- seguential organization of the paragraphs in the passa€ie

- item No . 21 i I) Pa-ssaqe I
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Reliability of the test

In order Lo d.etermine the relia-bility of the t.est used

in the pilot sLudy, Kuder-Richardson 20 fornula was; used. Tle

reliability of this Lest \./as 0.85. According Lo Lhis figure,

this test could be used in the main study with confidence.

The nain stufur

The students used in Lhis stu{v were the H.6 students

atterding classes in the second senester of the 1991 academic

year in ten d-enonsLration schools affiliated to the Ministry of

University effairs. One science class and one arts class were

selected from each school. The nrmber of the participating

students was 496 - - 272 science students and 224 arts students.

AdninisLration

Tle test in the final run was arlmini5lsled t,e all
subiects three months after the beginning of the secord senester

of the 1991 academic year. The period of 3 nonths wa-s chosen as

this allowed sLudents to study for a greater part of the academic

year before sitting for the test. or. ari a half hours r,Es

allowed for then to complete the test.

The data in terms of scores derived fron the test was

analyzed and conputerized to find out in each lten how nany

students answered correctly or incorrectly in each progra.n as

well as overall. The charts and graphs shor.,ing areas of

problerns were cornpleted.
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Analysis of data and statistical devices

Since  the study.was conducted for the varlous purposes

stated, the statistical devices utilized for analysing the data were:

1.  Difficulty (P)= Ru+Rl

2f

This was used to analyze the difficulty coefficient of

each item of the test

2. Discrimination (n) = Ru-Rl

N

This was used to analyze the discrimination coefficient

of each iteo of the test.

3. Kuder - Richardson 20 fornula

This was used to calculate tbe reliability of the whole test.

4. t-test and t-pair test

. These pere used to compaxe the ability of students in

the respective progra[s,

5. T-Score formu I a

This was used to find ouL the students' abitity in each

part of text reading skills i.e.sentence structure, vocabulary in

context and paragraph organizat ion.

6. The percentage of students passing the test

This r.ras used to determine the students ' problems and

to distinguish the level of student's achievenent.

categorization of achievenent level was based on

70 to 100 = cood

60 to 69 = Fairly qood

50 to 59 = Average

Belok, 50 = Problem area.Copyright by Mahidol University



Chapter IV

FIND螂

This chapter presenLs tbe findings of the study which

are based on the result of the tesL concerning text reading

skills. The obiective of the test was to dia€nose problens in

reading relating to urderstand i qg sentence sbructure, cohesion,

discourse connection, voca.bu lary in contexL, ard paragraph

organization of the sLudents at M.6 level in the demonstration

schools ajfiliated to the Ministry of University affairs in

Thai Iard.

In accordance with the purpose of the studJ as stated

in Chapter I, these firdings are presented in the following

order :

1. Deternination of the problens in relation to

text reading skills includinE mderstarding sentence sbructure,

cohesion, discourse connection, vocabulary in contexL, and

paragraph organization urder each category of language proficiency

mentioned in Chapter I (Definition of terns) of overall students

at U.6 level in the demonstration schools nentioned alove.

2. Investigation of the problens of ard the

relationship between the reading a.bility under each category

of language proficiency mentioned in chapter I (Definition of

terns) of sLudents na-joring in science and that of students

majoring in arts at the schools nentioned in 1.

3. Investigation of tle problems of and the

relationship between the reading ability under each category

of language proficiency nentioned in chapter I (Definition of

Copyright by Mahidol University



terns) of sLudents in Bangkok ard in the provinces aL

schools nentioned in 1.

the

Fiding One

Determination of the problens

A test papei conprising three passages to deternine

texL reading skills including urderstanding sentence structure,

cohesion, discourse connection, vocabulary in contexb and

paragraph organization was ad'ninistered to the participating

students. The percentage of the participating sLudents passing

in each paper h,as then conbined ard wbere there were two or nore

sinilar questions in arly given category the average number of the

participating students passing was tal<en. To determine the

problens of texb reading skills of the overall stud.ents, language

proficiency was divided into three areas of difficulty :

sentence structure, vocabul ary in contexL, and paxagraph

organization. TABLE 1.1 to 1,3 and GRAPH 1.1 to 1.2 show the

overall percentage of participating students passing in reading

test according to each categorJ of three axeas of difficulty
nentioned a-bove. Table 1.4 shor,;s a conpaxison of the results of

text reading skills under sentence structure, voca-bulary in

context and paragraph organization by T-Score formula.
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SLudents As a gbole

Sentence Structure

As can be seen in TABLE 1.1, under "sentence structure"

good achievement lras oade in "definition" (84.80x) and

"participial phrase-present participle"(73.2O%). Fairly good

achievenent was made in ""dditive" (62.30:() . The renaining

categories felt awal sharplJ, the poorest achievement lras

"co-ordination" ( 39. 60%)

ilBlB l,I
Perceltage of Studelts Passing in Riadiag Test of Tle 0rerell

Studenta Preselted lccording to lach Category of Sentence St,rnctlre

Iert Beadirg SIills

Perceutage of stldenh
passing ttre test

`5,60,1,10

09,60

53.80

73.20

18.60

11,30

14.10

34,80

57.30

15.20

12.80

49,40

53.60

62,00

52.80

53,00

17.60

0,913

1.157

0,788

0.538

0,712

0.185

0.113

0,141

0,348

1.145

0,452

0.860

0.988

1 078

0.623

0.528

0.530

0.176

0,751

0,716

0,686

0,503

0,412

0,601

0,193

0,500

0.864

0,672

0.500

0,731

0,760

0.690

0.190

0.501

0.501

0.601

Strocture l{ean Score

exュ oュn group

iration

ilatior
cipial pIrase

i pariiciple

ticipial phrase

participle

iiiolal phrase

subj ect

initiol

ferelce

tntior
Iliptical elpression

s i gna.lr

lification

iire
itive

Iusioa
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The rareas showing problems were "sequenLial signals"

(49. 40*), "participial phrase-past participle" (48. 60*), "conclusion"

(47.60%), "complex noun group"t45.60%), "substitution" (45.aO,),

"introductory subiecL" (44.4o%r,"e]Iiptical expression" (42.8o%),

. "prepositional phrase" (41. 30*), and "co-ordination"(39.60%). (See

also GRAPH 1.1 - Sentence SLructure)

GRAPH ll
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Voca.hrlarJr in Context

According to the resujt in TABLE 1.2, under "vocabulary

in context" the percentage of students passing the test was; 46.l]0

and therefore this result indicaLes a problem area.

TABLE 1.2

Percentage of SLudents Passing in Reading Test of The Overall Sbudents

Presented According to Vocabulary in ContexL

Text Reading Skills

vocalu I ary Percentage of students

pass ing the tesL

llean Score S. D.

vocabu lary in
context

46.30 6.014 2.648

Paragrapb organizat ion

Under "paragraph organization" as tan be seen in TABLE

1.3 the highest achievement was in "seguential organization of

the paragraphs in the passag e" OZ.LO%)

"Hain idea" (52,40%) and "implication/inference"(51.95%)

showed average results.

There were two problem areas : "prediction,' (36.20%)

and "topic" (36.50%) (See also GRAPH 1,2 -paragraph Organization)
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TABLE l.3

Passing in Reading Test

According tO Paragraph

of The Overal l
organization

Text Reading Skills

Paragraph

Organization
Percentage of students
passing the test

l'lean Score S.D.

topic
nain idea
impl icaL ionz
inference
predict ion
sequential -
organization of
the paragraphs

in the passage

36.50

52.40

51.95

36.70

72.10

0.365

2.107

2.0007

0.738

0.72■

0.482

1.119

1.015

0.738

0.453

GMPH 1.2

Illuslration ot Achievemen( h Text Beadhg Skills

gf ths Ov€rall Students Presented Accolding lo

Paragraph Organizalion
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The nmber in each categorJ of each area of text

reading shills i'e. "sentence sLructure", "vocabulary in context"'

and "paragraph organization" varied and this differentiated t'he

scores. To bring these three parts of text reading skills on to

Lhe sane level of standard score for purpose of nore accurate

comparison to see the students ' a-bi I ity in each area,bhe students'

scores were computerized using the T-Score fornula' The results

are shown in TABLE 1.4 which gives the total results for all the

sLudenLs i.e. science and arts, Bangkok sLudents and sLudents in

the prov inces.

A Compar ison

SLructure'

sentence structure

voca.bulary in context

paragraph organization

TASLE 1.4

of The Results of Text Reading Skills urder Sentence

voca.bulary in context, ard Paragraph organization by

T-Score Fornula

9.90

9.90

10.00

It will be seen that according to the results in TABLE

!.4 overall sLudent acbievement of T-Score r'rorked out at

5o.oo for each of the three areas phich indicates that the

sLudents' abi I iLJ is at average level.

50.00

50.00

50.00

S.D.
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FirdirE Tvo

Investigation of the problers of and the

re I at ionship bebr.reen

science and Arts sbudents botb

in Eaqgkok ard in tbe provinces

Firding T\.,o gives details in narrative and chart form

of Lhe test resuits for texL reading skills of science and

arts sLudenLs both in Bangkok and in the provinces under each

category of sentence structure, voca.bulary in context, and

paragraph organization. The results are shown viz science and

arts students and also in a conparison form in TABLE 2.1 to 2.5

and GRAPH 2. L-2,6

Science Versus Arbs SLudents

Sentence Structlre

Scierrc€ Students

Under "sentence structure" as can be seen in TABTE 2.1

achiev@ent was good in "definition" (89.7016) and "par-ticipial

phrase-present participle" <73.2W)

"Non inal ization " (65.10*), "additive" (63.20*), and

"causal" (62.].}a) shor.,ed fairly good results.

Average results appeared in "subordination" (56.3Cr()

"participial phrase - past participle" t55.10*), "reference"

(56.rto%), "sulgLituLion" (51.50%), "seguential signals" <53.2@)

"exenp I if icat ion" (57.002), and "adversitive" (55.10*)

Copyright by Mahidol University
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Problem areas were "conclusion" (49.60%) "elliptical
expression" (46.90%), "complex noun group", (46.ZOZ),

"prepositional phrase" (44.502), "introductory subject" (44.l}a')

and "co-ordination" (37.30r(). "Co-ordinaLion" was particularly
problem ridden. (See also GMPH 2.1)

GMPH 2]
lllustralon of Achievernem ifi TeX Beading Skills

Science Sludems - Senlenco Strucrure
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Arts SLudents

The results from TABLE Z.t illusLraLe that under

"sentence structure" achievement was good in ,,def inition,',
(79.901) and "partlcipial phrase - presenL participle 03,2O%r.

"Additive" (61.ZOI) showed fairly good results.

Average results were achieved in ,,subordi nat ion "

(51.3Or(), "reference" (SB.301),',exempIification" (S0.10*) and

"adversitive" (50. OO%),

Problen axeas Here "nominalization" (49.10 ),
"conclusion" (45.1096), "seguential signals,. (44.90*), "introductory

subiect " (44.602), "conplex noun group', (44.4A&) .'causal"(43.g0%),

"co-ordination" (42.O0r() "participial phrase-past participle,,

"prepositional phrase" (32.50%). The last tbree naroed were nost

marked probleo areas. (See also cRApH Z.Z)
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GRAPH 22

1‖ ust「 ation of Achievement in Text Readlng Ski‖ s

Arts Studenis ‐  Sentence Structuro

Ю

６。ぃ

，

４。．

一
ｏ
、ド
　
０
ミ
“　
Ｏ
Ｃ
０ヽ
０
■
Ｌ
　
ｅ
ｃ
⊇
９
２
∽

」
０
　
０
０
０
』
ｔ
０
０
ヽ
Ｏ
Ｑ

:  :: :

言曹

０
９
ｂ
Ｌ
ｐ
●

Ｃ
ｐ
瀾
ド
ｉ
Ｖ
Ｏ
つ
■
一

Ｃ
ｐ
”
●
一
五
∈
Ｏ
ｘ
０

０
２
２
一Ｅ
Ｏ
＞
０
●

ｃ
Ｏ
常
■

２

■

８

Ｃ
Ｏ
●
っ
ヽ
こ
●
０

０
「
こ
０
つ

「
一
Ｃ
０
２
Ｒ
ぁ

０
ユ
一
Ｄ
一
さ
ｐ
Ｏ
″「
ｇ
‘

Ｃ
Ｏ
う
Ｏ
Ｃ
一
ビ
０
人
）
０

ｃ
Ｏ
■
ピ

場

０
っ
０

ｃ
Ｏ
フ
●
０
う

一８
８
一５

．

ｏ
ｎ
ゞ
工一

一，
お
う
う
ｏ
■
ビ
ｏ

]:
2

6

E
8

:l

m・
PA"10m a.a

:

Copyright by Mahidol University



-87-

FABLE 2■

81111t]ol T“ t io,,e:t geldiD:Slillg

Science and l:t,Stldeit,11 38agiot and il tic Pro,ince,

Seiteice Strictlre

,::t teadil:StillB

SrDte!cc Str!ct!r!

corDl€r lou gror[

!ori!!litrtior

co-ordiutior

irl phrue-
participle

prrticipirl plrue-
put prrticiple

ti.oaal ptrrase

iltrodrctory srbject

hrcratrge of

Str. prsrilg the

test

Sciercr

lrts

46.10

14.40

66■ 0

49■ 0

37,30

12.00

66.30

,1.30

,3.20

7].20

55,10

12.00

14.50

37.50

14■ 0

44.60

0,984

0.888

0.1`l

O.152

0.491

0.501

0.444

0.414

0.498

0.495

0,198

0486

0,197

0.198

Scierce

lr tr

Scierm

lrtg

1.302

0.982

01:6

0.38'

0,553

0.51:

Sciercr

,lrh

Scielce

lrtr

0.132

0,732

Scieice

Arts

Scielce

,lr ts

0.,,1

0.419

0.44'

0.370

0.411

0.116

0.897

0 800

1129

1165

ence 89,70

7,.00

0.304

0.402

0.683

0.65,

lrt:

'610

,3.30

leu Score

-1,60

Sciercc

2‐ιlil:

probabilit,

0.000

0.138

0.'0,
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TABL3 2.1(Cont.}

of Test ior Text Reading

StndentB in 3angkok and in

Sentence Structure

Perceltage of

5h. parrilg the

tes t

Ski119

the pr07inCeS

Ieu Scorr

srbsiituiior

elliptical expression

Science

ArtS

Scielce

I rts

`1.50

38.30

0.515

0,388

1.063

0.897

0.501

0,188

0。 139

0.113

0,778

0,736

16.90

38.50

0,938

0,772

t-hhe 2‐ tailt

probabilit,

0.311

0,005

0,016

0.030

0.535

0.254

0.000

sequeltial signals

0,012

exe口 olification

Scielce

lris

Science

ArtS

Sc i elce

Irts

Sc i elce

Irts

5c i ence

53.20

11.90

5,,00

50,10

63.20

61.20

1,139

1,004

0,691

0,68

additile 0.32

0.512

0,621

0.138

0,496

0.451

0,183

0.188

adrersi ti te 55。 10

10,00

62.10

10,30

0。 651・

0.500

0.198

0.501

0,486

0.197

0.501

0,499

c ausal

concl us iol
_1.01

Seuteuce Structlre

'P(p.025
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A @rpar ison betrreen Scienc,e ard Arts Sbudelbs

The results fron TABLE 2.1 shor.r that urder "senLence

structure" both science and arts students achieved good rezults

in "definiLion" and "participial phrase - present participle".

Arts students had 11 probleD areas againsL 6 in science

students. Conoon probleo area.s were "complex noun group",

"co - ordination", "prepositional phrase",',introductory subject',,

"el l iptical expression", ard "conclusion".

In TABLE 2.1 the colunn "2-tail probe.bi l ity" confirns

the significant differences between the two groups. There \.,ere

significant differences in science and arts achievenents in the

following Ereas: " noninal izat ion", "participiai phrase - past

participle", "def inition", "sulstitution", "causal", "elliptical
expression" Erd " sequential signals". ( cRApH 2.3 i l lusbrates

the foregoing. )
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GRAPH 23

1‖ustration of Achlevement in Text Reading Sk引 ls beヽ″een

Science and Ans Students
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Yocabu lary in Context

As can be seen in TABLE 2.2 , the achievement of

science and arts students was very close and indicated a problen

area ard there rlas no significant difference between the

t\Jo groups.

TABLE 2.2

Results of Test ror Text Reading Skills

Science and Arts Students in Bangkok and in the Provinces

Vocabulary in context

Text Reading Skills

Voca.hrlary Group Percentage oF Sts.

passing the test

Hean

Score

S.D. t-Value 2-tail

proba

bility

Vocabulary in

eontext

Science

Arts

47.70

44.40

6.21

5.77

2.60

2.70

1.86 .065

p( 0.025
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Paragrapb Organization

Scierrce Sbudents

achieved

passage"

The result frorn TABLE 2.3 shows that

in "sequenLial organization of the

(77.z,cf(] .

"Implication/ inference" (56. 15%), and

(55,60%) showed average achievement.

a good result was

para€raphs in the

"main idea"

Problem areas were "prediction"(41.8ox) and "topic"

(36.40*) (See also GRAPH 2.4)

GMPH 2,4

lllustralion ol Achievement in Text Heading Skills

Science Sludenls

Paragraph Organization
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Arts SLudents

Fron TABLE 2.3 ,it, can be seen that a fairly good result

r+as achieved in " sequential organization of the paragraphs in the

passage" (67.00x). All other categories proved to be problen areas,

especially "prediction"(31.50*) (see also GRAPH 2.5)

GRAPH 25

‖ustrユ ion of AchieVemom in Text Reading Sk‖ s

A“ Students
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TABLE 2.3

ReSults of Test fOr Text Reading Skills

Science and Arts Students in BangkOk and in the Pr()vinces

Paragraph Organ■ zation

Text Reading Skills

Paragraph

organization

Group Percentage of SLs.

passing the tesL

Hean

score

S.D. t-Value 2-tail
proba―

bility

topic
Science

A.rts

36.40

36.60

0.364

0.366

0.482

0.483

―.05 0.962

main idea

Science

Arts

55。 60

49.10

2.224

1.967

1.099

1.128

2.59 0.010

i-mpl ication/
inference

Science

Arts

66.15

47.35

2.256

1.875

1.107

1.022

2.78 0.011

prediction
Science

Arts

41.80

31.50

0 835

6210

0.743

0.717

3.24 0.00

sequent ial
organization
of the
paraglrapbs in
the passage

Science

Arts

77.20

67.00

0.772

0.670

0.420

0.471

2.66 0.01

p( 0.026
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A Comparison between Science ard ArL SLudents

From TABLE 2.3 under "paragraph organization" it is
il lusLrated that in "main idea", "seguential organization of the

paragraphs in the passage'"prediction" and " inpl icat ion/ inference"

there were significant differences between achievements of the

two groups.

Science students had 2 problem areas and. Arts 4.

Conoon probleo areas were "topic" and "prediction,,
( GRAPH 2.6 illustrates the foregoing.l

GRA「H26
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Tcr establish the achievenent of standard scores of the

students in each area of text reading shills i'e. "sentence

structure" , "vocabulary in context" , ard "paragraph

organization" , the sLudenLs" scores $rere compuber ized using

T - Score formula. The results are shown in TABLE 2.4

TARIF 2.4

A Conlpar■ son of AchieVenlent by Areas of Text Reading Slil ls

SLudentsBased on Science and Arts

Group Area T-Scor e S.D.

Science

sentence structure

voca.bulary in context

para€iraph organ izat ion

60.01

50,00

50.00

9。 99

9.98

9.97

Arts

sentence structure

vocabul ary in context

paragraph organization

49.90

50.00

50.00

9.99

9.99

9.99

As can be seen in TABLE 2.4. the acbievenent in

"sentence structure", "vocalulary in contexL", and " paragraph

organization" of science students wor}ed oW at 50.o0. This

indicates that the stud.ents " ability is at average level. Ihe

achievement in "voca.bulary in conLexL" (50.00)' and "paragraph

organization" (50.00) of arts students is better than that in

"senLence structure" (49.90), albeit the achievenent is at average

leveI only.

Copyright by Mahidol University



To compare the

in each area of text

conpuLer ized using t-test

A Conpar ison

and Arts Students

-97-

achievement between science ard arts students

reading skills the sLudents ' scores were

formula. The results axe shoh,n in TABIJ 2.S.

TABLE 2.5

Achievenlent between Sclence

the Areas of Text Reading Skills

ｆ

　
　
　
ｎ

Ｏ
　
　
　
■

Area Group }lean Score S.D. t-value 2-tail・

probability

sentence sbructure

Science

Arts

13.69

12.23

4.49

4.27

3.70 0.000

vocabul ary in context

Science

Arts

6.21

5.77

2.60

2.70

1.86 0.070

paragraph organiza-

tion

Science

Arts

6.44

6.61

2.62

2.56

3.98 0.000

and

arts

p( 0.025

Fron TABIJ 2.5, il can be seen that in "sentence structure"
"paragraph organization" tbe nean score gained by both science and

students is significantly different at ]evel 0.0S, while there is
significant difference at level o.oS between achievements of theno

two groups in the area of "vocabulary in contexL,'Copyright by Mahidol University
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FirdiIE three

Investigation of tbe probleos of ard the

relationsbip beLseen overal l studenbs

in BarELok ard in tbe provinces

Finding Tlree gives details in investigaLion of the Probleos

of ard the relationship between overall students in Bangkok and in the

provinces under each categiory of sentence sLructure, voca.hulary in

context, and paragraph organization. The results are shom viz

Bangkok sLudents ard students in the provinces ard also in a conparison

forn in TABLE 3.1 to 3.5 ard GRAPH 3.1-3.6

Bangkok stldents versus Sbudents in tbe kovinc.es

seELenc€ Sbrusbure

BarElok Sbldents

The results fron TABLE 3,1 irdicate tbat under

"sentence structure" good results were achieved by Bangkok

sbudents in "definition" (85.00u ) ard "participial phrase-present

participle" (74.1O7\

A fairly good result was achieved in "nom inal i zat ion"

(62.80r().

"subordination" (59. 40*)'i^.lditiver' (58. 60%) "exenpl if i-
cation" (57.60*) "reference" (56.80*) "adversitive" (53,001)"

"participial phrase-pa.sL participle" (51.50%), "conplex noun

group" (50.2G) "causal " (50.00u) and "sequential signals

(50.00*) achieved average resu lts.
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Problen areas r'rere in "inLroducLory subiect"(49' ?0'o '
,.elI iptical expression'' { 48 ' 30*),.,conc]usion.'(45.901), ''sub6LiLUtion"

(45.10X), "prepositional ph-rase"(43'zox), and "co-ordinaLion"

(38.00X), the last named being the mosb problematical' tsee also

GRAPH 3. 1)

GRAPH 31
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SLudents in the Provinces

It is oUuio"= frorn TABLE 3'1 that under "senLence

structure" student's i' ti't pto'inces also achieved good results

in "definition"'uo'go*'' tna "participial phrase-present

particiPle" 02'ZO*t
A fairly good result t"as ohrLained in "additive"

(66,502),
,.Reference,, (57.90%), "causal" (57.00'?(), "adversitive"

(52,60x), and "nom inal j'zat ion" <52'}vL\ achieved average resulLs'

Problem areas r"ere "exenpl if icat ion" (49' 80*) '

"conclusion" (49.601), "seguential signals" (48'701) 
'

"subordination" (48.30*), "participial phrase - past participle"

( 46. 50*) "subsL itut ion" ( 46' OOf ) 

"'co-ordination" 

( 41' 10*) 
"'conplex

noun group" (40.50%), "prepositional phrase" (39'10*)'

"introductory subj ect " (38'?oo ' and "eIliptica] expression"

(37.2O*l (See aiso -GRAPH 3'2)
GHAFH 3.2
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Studonts h lh€ Plovirrces

SentBnc€ Structure

:  :

”ロョ４“
一
ａ
も・ュ●

ワЭ‐

20‐

¨
崎
Ｏ
Ｆ
　
Ｏ
Ｓ

　
。
■
、
●
■
■
　
●

ｃ
ｏ
Ｏ
、

∽ヽ
　
ヽ
。
　
。
Ｏ
ｍ
ヽ
ｃ
Ｏ
Ｐ

Ｏ
」

０
己

…

…

ｏ
●

た
０

「
Ｌ

ｉ

ｎ

３
ａ

‥

一
、
―

・
・
ｂ

●

コ

５

３

３

６

ヨ

も

０

■

麗国‐……

:1::::言

Copyright by Mahidol University



-101-

TABLB 3.1

2esults of Test hr Te:t leading StillB

Bangkok Stndents and StndentB in the prolinces

Sentence Strnctlre

terce Strlct[re

ler loul group

bordilation

icipial phrase-

reselt parliciple

ticipial phras e-

participle

troduciory subjeci

finition

Teit Beading SLil13

Bargtol

Prov ilces

Baagiot

Prorilces

Barglot

Pror irces

Bargiol

Prorinces

Bargloi

Pror ilces

Eargiol

Prorinces

Barglok

Pror ince s

Bargiof

Pror ir ces

Barglot

Prorinces

Balgiol

Pror iaces

Percentage of

St3.pa38ing the

test

50.20

10.50

52.30

52.20

38,00

11,10

59・ 10

48.30

71・ 10

12.20

51,50

45,50

43,20

39,10

49,20

38.10

85.00

81.30

53.30

57.90

~1,135_

1,157

1,001

0,309

1,255

1,014

0.759

0,322

0.591

0.488

0,741

0,722

0.515

0,:65

0.132

0,391

0,192

0,387

0850

0,813

0,765

0,723

0,739

0.672

0.697

0,673

0,192

0.501

0.119

0.419

0,501

0.5

0,196

0.489

0,501

0,188

0.351

0.860

0.6コ 0

0,575

2‐ tai13

probability

tional p[rase

Ieu Score

0.001

0.313

0,013

0.537

0.269

0.b18

0,356

0.771
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TABIB 3.1  1COnt.|

Besllts of Test for Text Rending sLills

BangtoL StndentB and StudentB in the pro7inCeS

Sentence Structure 
‐

re:t Beading Skilis

Seltelce Stnctlre Croup

srbstitution

percentage of

Stsi passing the

telt

45,10

16.00

Ieaas Score

elllptical

expres31ol

13.30

37,20

0,966

0,714

Bargtol

Pror ilces

Bargiot

Pror ilceg

Bargiot

Prorilces

Eargiot

Protilces

largloi

lror ilces

laagiok

Proriaces

Barglot

Pror inces

Bangloi,

Proriaces

0,451

0,160

seqleutial

s iSrals

50,00

18,70

1.000

0,971

ererp li fi catiol 57.50

19,80

11150

0,995

additive 58.60

66.50

0.586

0.665

adrers i tive 53.00

52.60

0.530

0,526

carsal 50.00

57.00

15,90

19.10

0.500

0.570

concl usiou 0,159

0,196

pく  0.025

[-?aloe 2-tailt

probabili

0.499

0,500

0.764

0.673

0.752

0,765

0.678

0.696

‐0,11 0,751

0,704

0.001

0,013

‐1,81 0.071

0,929

0.196

0,498

0.173

0,500

0.500

0.501

0,196

0,199

0.501
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A @rpar ison betneen Bargkok sbudents- Erd Sbude*s i! llbe Pre1linc€s

Sentenc.e Strusture

According to TABLJ 3.1 both Bangkok sbudents ard students

in the provinces shor.rcd best achieveoent in "d-efinj.tion" and

"participial phrase - present participle"

Bangkok students had 6 problen areas, against 11

in the provinces. connon problen areas were "co-ordination"

"prepos it ional phrase", " iirtroductory suli ecb ", "sulst itub ion", "el 1-

iptical expression", ard "conclusion",

In "cooplex noun group", "nop inal izat ion", "subordination"

"introduetory subiect", "elliptical expression" ard "exempl if icat ion",

there urere significant differences in achievement. (Graph 3.3

il lusbrates the foregoing. )
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GRAPH 33
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Vocahr lary in Context

As illustrated in TABLE 3.2, under '.voca.bulary in

context" both groups achieved below average results making this a

problem area and there is no significant difference beLween the

two groups.

TABLE 3.2

Results of Test fOr Text Reading Skills

Bangkol students and Students in the provinces

Vocabulary in Context

TexL Reading skills

*

lity

Vocalu I ary Group Percentage of

SLs. passing

the test

Means

Score

S.D. t-value 2-tail

probabi

voca.btr lary in
context

Bangkok

Provinces

48.30

43.90

6.278

5.709

2.723

2.531

1.92 0.052

P` 0.025
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Paragraph organization

Bargkok SLudents

In "paragraph organization" the results fron TABLE 3.3

indicate that Bangkok students obtained a god result in

"sequential organization of the paragraphs in the passage" <75.2w).

"ltain idea" ( 57. 50x) ard "inpl ication/inference" (55. 101)

obtained average resu It.
The problen areas rrere in "topic" ( 42.90X) , ard "prediction"

(43.10%) (see also GRAPH 3.4)
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Sbudents in tbe Provinces

According to Lhe infornation fron TABLE 3.3 iL can be

seen that.. students in the provinces also showed best results

in "seguential organization of the paragraphs in the passage"

( 69.60X)

Problen areas were " impl icat ion/ inference" (48.85x)

"urain idea" (47.7o%), "predicbion" (29.80*) and "topic" (29.1o*,

(see also GRAPH 3.5 )
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TABLE 3.3

Results of Test for Text Reading Sli]ls
Bangkok SudenLs and SLudents in the Provinces

Paragraph organ i zat ion

Text Reading Skills

ity

Paragraph

organizat ion

Group Percentage of

Sts. passing

the test

]'lean

Score

S.D. t-value 2-tail*
probabil

topic
Bangkolr

Provinces

42.90

29.10

0.429

0.291

0.496

0.455

3.19 0.001

nain idea

Bangloli

Provinces

57.50

47.10

2.300

1.882

1.139

1.063

4.22 0.000

iopl icat ion/
inference

Bang}ok

Provinces

55.10

48.85

2.220

1.908

1.125

1.092

2.49 0.009

prediction
Bangkoli

Provinces

43.10

29.80

0.860

0.595

0.742

0.710

4.05 0.000

sequent ial
organization
of the
paragraphs

in the
passage

Bangkok

Provinces

75.20

69.60

0.752

0.696

0.433

0.461

1.40 0.162

p《  0.025 Copyright by Mahidol University
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The results fron TABLE 3.3 illustrate that both groups

showed highest achievenent in "seguential organization of the

paragrapbs in the passage".

Bargkok sbudents had 2 problen areas against 4

in the provinces. Connon problem areEs were "t'opic", "inplication/

inference" ard "prediction" '

There were significant differences between f,he

acbievements of the two groups in "topic","nain idea"' "implication/

inference", ard "prediction". ( GRAPH 3.6 illustrates the foregoing. )
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ro esbabl ish the achieveoent of stardard scores of Bangkok

students and students in the provinces in each area of text reading

skills i.e. "sentence structure", "vocabrlary in context", and

"paragraph organization", the students' scores were conpuLerized using

T-Score fornula. The achievenent of the students is i l lustrated in

TABIJ 3.4.

TABI,E 3.4.

A Compaxison of Achievenent by Areas of Text Reading Ski]ls

Based on Bangkok Students ard SLudents in the Provinces

Group Area T―SCOre S.D.

Bangk。■

sentence sbructure

vocabulary in contexb

paragraph organizat ion

50.00

50.04

50.01

9.90

9。 99

9.99

Provinces

sentence structure

vocabu lary in context

paragraph organ izat ion

50.00

50.01

50.00

9.99

9.99

9.98

It can be seen in TABLE 3.4. that the achieveoent of the

students in Bangkok and in the provinces in tbe tbree areas of texb

reading skills worked ouL at 50'00. This result indicates that the

ability of the two groups is at average level.
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To  conlpare  the achievelllent between  BangkOk

in  the provinCes in each area of text reading

scores Were conlputerized using t_test Formula.

in TABLE 3.5.

students ard

skills, the

The results

A Conpaxison

and Students in the

TARTF 3.5。

of AChievenlent between BangkOk Students

Provinces in the Areas Of Text Reading Skills

Area Group llean Score S.D. t-value 2-tail・
proЪnhility

sentence structure

Bangkok

Provinces

13.44

12.56

4.69

4.11

2.20 0.028

vocalulary in

context

Bangkok

Provinces

6.28

5.71

2.72

2.53

2.40 0.017

paragraph

organization

Bangkok

Provinces

6.54

5.42

2.β 8

2.42

4.88 0.000

* p .( 0.025

Fron the table, it can be seen clearly that in "sentence

structure" the nean score gained bJ Banglol students and students in
the provinces is not signficantly different at level o.o5' while in
the area of "vocabulary in contexb" and "paragraph organization" there

is significanL difference at level 0.05 between achieveoents of the

two groups.
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 AND I¨ AT10NS OF FINDINGS,

AXD REmMHENDAT10NS FOR Ft― UR STUDIES

Chapter Five presents a su nary of the study' sunnary

and interpretation of findings, ard recommendations for further

study.

srnnarY of tbe studY

This study r+as rmdertahen to investigate the problens

of M.6 students in Engt ish reading ski]]s, given that nost of the

sLudents who opt for upper secondary education tend to pursue

studies at a higher level where English is vital for

acconplishing vaxious discipl j.nes. For exanple' students

pursuing their sLudies at university level need to read text

books in English because translation into Thai is not often

availa.ble. Liker.rise sLudents aining for vocational training and

educat ion need Engl ish for a professionat purpose - to be able to

read and understand English langua€e operation nanuals for

nachinery egu ipxlent. It is apparent that these activities

require a good connand of English- The Ministry of Education

recognises this need and the secondary school English curricultm

of 1981 and 1990 enphas izes that students practise reading skills

for everyday life, higher education and career in accordance h'ith

their age and potent ial. (MinisLry of Education L9a7:22' llinistry

Copyright by Mahidol University



-113-

of Educat ion 1990 :100-l0l)

|,Iotwithstarding the reguireoent for eophas is on

reading skills, recent research shore that the present day oethod

of teaching does not truly help students develop their reading

s}i]ls (SorLhawil ThanasoPhon 1981:21 and l{isar Jut iPat 1985:41) '

As can be seen fron the main bodJ of the study' various

researchers have expressed various v ier+s in this naLter from

incorrect approach' nonotony, lacl< of motivation, even lack of

rmderstarding how to read and not knowing the correct approach on

the part of teachers. Teachers need to develop an awareness of

existing problems. (Prapasri ThanEibanierd.suk 1983 : 61-62, Faculty

of Hrmanities, Sr inakhar inh'irot University' Pathumwan 1985:339)

Srrb'ect

A total of 496 sLud.ent s Q?Z fron tbe science prograD

and 224 fron the arts prograu) r.'ere selected at randon fron ten

denonstration scltools - 5 in Banglol and 5 in the provinces

ajfiliated to the }rtinistrJ of University Affairs. A list of these

schools is given in Chapter III Tsble A.

Insbn lpent

The inst nroent enployed in this study was a test to

diagnose the students' problens in readin€i aubhentic text

in relation to urdersbanding sentence structure, cohesion,

discourse connection, vocabq: I ary in context and paraliraph

organization. Tbree passages were selected using as a criterion'
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the level of ability of M.6 studenbs according to the llinisLry of

Education stardards (l'tinistry of Education !9812 22, HinisLrJ of

Education 1990 :100-101). L^angu8ge proficiency was divided into

three 8reas of difficulty : "sentence structure", "vocatularJ in

content", and 'paragraph organization". Tbe test node was visual

and the t i-me linit one and a half hours. Total achievable mar}s

sl8s set at 50 points. Ihe test ansh'ers were of nulLiple choice

. tJpe and had four alf,ernative arswers witb only one correct

ansarer and with tbree distractors. One nark wEs given for each

correct ansner ald zero for each wrorg answer.

Data Collection and Analysis of Data

Sbudent scores were collected and conputer i zed into

ta.ble forn sbowirrg student achievenent by category urder the

t}ree headirEs viz 'senLence sbructure" "vocabulary in contexb"

and "para8raph orgarization". Results were ta.bulated separately

Lo show overall student achieveoent, to coulpare reading

achieveoent of science and arts students ard of Ba.ngkok students

and sbudents in the provinces, To deternine the students'problems,

the percentage of students passing the tesb Has used to

distinguish the level of students' achievenent. Charts/Grapls

showing the area of reading problens of students in the

participating schools were drawn. fhe fornulae used in

00111puterizing results were :

1)Difficulty     (P)= Ru+Rl

2f
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2) Discr inination D = RII―RI

N

The reliabilitJ was deternined by Kuder Richardson 20

formula.

t-tesL and t-pair test were used to conpare the a.bil ity

of students in the respesLive prograrus-

To bring the three areas of text reading skills i.e.

"sentence structure", "vocabulary in context", and

"paraEiraph organization" on the sane leve} of standard

score for purposes of nore accurate comparison, tle

sbudents'scores Here computerized using the T-Score fornula

6)

Z= x― X

S.D.

T =    10Z + 50

SrmarY of tbe Firdinqs

This strlDrary of the f irdings covers tr1rse al'sas: the

achievenent and problens of the students as a whole i.e. Bangkok

and in the provinces, science and arts - the achievement and

problens of Bangkok students compared to that of stud.ents in

tbe provinces and the achievenent ard problens of science

sbudents conpared to arts students. The three areas nentioned

are separated into "sentence structure", "vocalrrlary in context",

and "paragfaph organization". The findings can be srmned up as

fol lows:
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1. By using the T-Score fornula for all the sLudents

i.e. Bangkok and in the provinces, science ard arts, it *as

found that overall students achieveoent Horked out at 50.00 for

each of the three areas. This indicaLes that students' ability

is at average level.

2. By using T-Score fornula it was fourd that the

ability of science studints in "sentence sLrucLure", "vocahllary

in context" and "paragraph organization" is at average level.

The ability in "vocabulary in context" ard "paragraph

organization" of arts sbudents \^r.as better than that in "sentence

sLrucbure", albeit the a.chievenent of arts sLudents in these

three areas is at average level. There uras no significant

difference between nean scores gained by science and arts

stud-ents in "vocalrrlary in c.ontext " hA in "sentence structure"

and "para8rraph organization" tbere was sigtrificant difference

between achievenents of the two Eiroups.

3. The achieveoent of T-Score of Bangko} students ard

sbud.ents in the provinces r.,orked out at 50.0 for each of the three

axeas. This indicates that the ability oi *nslol students

and students in the provinces is at average leve]. There was no

significant difference between nean scores gained by Bangkok

sbudents and students in the provinces in "sentence structure" tuL

in "vocahrlary in context" ard "paragraph organization" there was

significant difference between achievements of the two groups-

By looking at each categorJ of text reading skills it
r*as found that there were colllDon areas of good achievenent as

well as connon problenatical areas, ard that these conmon areas
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vrere apparent when comparing both science ard arts groups ard

also Bangkok students and sbudents in the provinces'

Under "sentence structure" tbe probleo areas are:

1. coDplex noun group ( except all students in Bangkok )

2. Noninal ization (all arts sLudents )

3. co-ordination

4. subordination (all sLudents in the provinces)

5. participial pbra-se - pa.st participle

(all arts students and all students in the provinces)

6. prepositional Phrase

7. introductory subject

8. subsb itut ion ( except all science sbudents)

9. el]iptical expression

10. seguent i81 signals

( except a1I science students and all Bangkok sbudent s )

11. exeoplification (a]l students in the provinces)

12, conclusion

13. ceusal (all arbs sbudents )

Under "vocab,rlary in contexb" sLudents' achieveoent is

general lJ at a lol, level, therefore it irdicates a probleo area.

Under "paragraph organization", the problen areas are:

1. topic

2. nain idea

(all arts students and all students in the Provinces)

3. ioplication / inference

(411 axts students and all sbudents in bhe provinces)

4. prediction
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Tbe Interpretations of the Firdings

These findings conpare favoura.bly with nost of the

researchers cited in chapter II; for exanple Christine ltuttal l

who contends sLudents fail to undersbard thoroughly the meaning

of texts because they lack the knowledge of sentence structure,

espe.cial ly areas of conplex noun groups, noninalization,

co-ordination, subordination, participial and prepositional

phrases as modifiers. (ChrisLine ltu]tall 1987: 85-100)

Bord and Tinker (195?;236) erdorse the view that

reading skills include urderstarding of neaningl of groups of

words, understanding of sub-clauses, the relationship between

suFclauses and rmderstanding of sentences. They also contend

the reader nust knoh, hor., to read groups of words in the sentence,

relationship between pbrases in order to urdersbard well.

Sanutr Senchaovaniz (1985:94) sbates that the reader

nusb be a.ble to understand to the exLent of the implication or

depth of neaning 'of tbe text and thereafter to srmnar ize

ideas. Lennon (1961: 29-31) enphas izes skills such as knowledge

of location of passages referred to specifically and the ability

to follow the text seguential Iy. Thonas c,Barrette (1965:8-25)

stresses the inportance of inference as a level to be reached in

reading skills without which the student cannot proceed to coping

with "evaluation" and "appreciation"

Saowapalr Sriwiiarn's research (1978:44-46) included a

nultiple choice paper on English syntax and another cloze type

paper for reading comprehension. The studJ fourd nominalization

to be one of the probleos in reading comprehension ability.Copyright by Mahidol University
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Praprasri Thangbanj erd.suk ( 1983: 60-63) carried oub a research

with 773 students Llrough a test paper conprising reading for

main idea, arranging in seguential order, cause ard effect'

drawing conclusion ard prediction. The result showed problens in

all five areas ard the present research confirms that these

problens stilI exisb witb sLudenLs.

on the subject of selection of test naterial it will be

noted that rnosL researbhers advocated auLhentic text for better

results. This is confirned by the study carried out by Suthira

Hentbsilpa (1983:43) using sLudents from M.4 level in Prince of

Songkla DenonsLraticn School. Both authentic text and texb book

were used and the forner showed significantly higher results.

The test paper carr ied out in this research used authentic text

with adaptation of certain pEssages which were thought to be too

difficult for the level of paxticipatingr students. The greater

part of the texb was not aaapted in arry way, yet the results as

can be seen fron TABLE r.4, 2.4, 3,4 in chapter IV showed

sLudents' level as only avera4le. This nal have been brought

a.bout by the stud-ents being unfaniliar with the test paper.

l,tater ial used in Engl ish lessons is much ua.pt"a.

It may also have been tbat the sbudents h'ere not able

to interpret context clues, roots, prefixes and suffixes. This

problem is referred to by I'lal inee Chantawinon (1991: Preface)

where it is stated that teachers should not encourage students

to renenber the rneaning of vocabulary only, rather, Lhe exercise

should includ.e allowing the students to Eiuess the answers from

context clues, roots, prefixes and suffixes.
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The  results of  the  present  research indicating only

''average''  levels also relates to  the understanding  of  English

structure  and vocabulary in context of ability to read  English.

Warinee Srisonlpong (19738 57-53), Char■ ya Onprapai (1975: 51-53),

and  Rarinthip  Charoensul  (19753  62-64)alsO  found  that  the

understanding   of   English   structure  and   Vocabulary   were

prerequisites to the ability to read English.

Recooendations

1. Tbere should be a further study of the problen areas and

the inexplicable situation of narked differences in achievenent

in cerbain given categor ies between science ard arts sLudents in

Barykok ard in the provinces, to find the resson(s) for these

problens as they nay have inplications for the teaching and

learning process of reading in Engl isb. fhis sbudy should also

undertake to esba,bl ish wbether the set guest ion under "definition"

ard "seguential organization of the paragraphs in the pa-ssage "

nay have been too easy for the participatir\g sbudents, bear ing in

nird the rather high difficulty coefficient obLained in these

areas as shom in Ta.bl e C. Thus in these categor ies there

should, perhaps, be nore than iusb one guesbion.

2. A sioilar exercise to that carried ouL in this present

research should be also carried out in the lower secondary level

Lo tesb tbe skills of students there. A conparison can then be

nade ard frrrther conclusions drawn. For - exanple a test carr ied

out at lower secondary level nay reveal r.reaknesses in sbudents'
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reading skills
upper secondarJ

effect.

at tbat level which are car ied over into the

level rmchec}ed, perhaps producing a snowbal I ing

3. At present, English reading naterials available to

sLudents at secordary level do not teach the student how to

recognize the various categories of English readingi sltills viz

"sentence structure" , ;'discotne connectors" ard " paraEiraph

organization". Ihe current oaterial in use cons ists only of the

passage itself and guestions tbereon hrt does not include any

introduction or assisbance to the netbod of acguir ing the

neecssaxy reading s}ills. Ttrerefore naterial ctnrently in use

should be anended or Edded to to cever this requ ireoent '

Additionally this should be practised fron the beginnirg levels

of readirg skills. Togetber with the practisirg of reading

s}i]ls there should be nore tine al lotted to developin8: students'

oral skills tlrrough redulsr classroon discussions between

teacber and sbudents on between sbudent groups / irdividuals-

This will also help sbudents gain c'onf idence in thenselves.

4. SLudent achieveoent in "vocatnrlarJ in context" is

generally at a lor+ level. To i-nprove this situation, teachers

should put Dore stress on training sbudents to guess the neaning

of words throwh context, ratber than using a dictionary which

theJ rnay find in later ]ife is not alwaJs readily available

perhaps through the use of synonJms, antorgms a.rd d.efinition as

contexb clues.
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5. Student levels in conprehension ard prediction are

also ratber low. To i.nprove this situation' test quesLions sbould

be gauged so Es to ensure that the student nust ansr'rer based

upon conprehension ratlrer than based on Deoorizirg the passage

on which the quesLions are foroed. This is supported by the

research of Ronald l{hite (1981:89).

6. Teachir8 netbods should include encours8ring students to

be independent readers i.e to sperd sone tine in oub of

classroom reading and the key to this is " notivation". However

as students are individuals ard therefore differ in narry respests'

also as schog ls have different approaches, there would be

considerable difficulty in providing a general ootivation plan

for teachers to fol]ow. ltris nust be a natter for each teacher to

think alout and apply according to local circumstances. Perhaps

the Teacher Training col leges could help by including this in

their trainiM courses or perhaps tbrough re€ul8r seninars

organi zed at school level or Teacher l}aining Collede level-
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Rr.hd t.h-

quest. i ons by'- chorlsing

a, b, c or ri.

J trl lr;r. i r,.' pi,!:ishf .iL (:itl el u

t,he t.r:st, a LLerlrat' 1.''1' f ot'

i l ]' :1r!t.i 3 n 5 lJP l- 1,lt e

rach guesLion I-tom

Passage On(-'

FroD Grape 'Io i ablc

10

The suJrie<:t ol ui;r':' is
ul.hers i L may be a bort:. altil

quite incouPreheltsihle, anri

dou't knr.lu uitaL Lhcy are nissing' The

geLting Lo knor,r your viDe is to d'rlnk i1'

a I asc irrat i ng one to sonre! 'i'o

Lo ()thcrs soniji hing t.hat i s

t.his is a nhaoe--LheY simPlY

I av ing thing about

I 'lhis nrost PleasanL

during
on Lhe

wines,
(:eased,

of l)asLines, couplert uith a IrLl'te ccrncenLration and

intelligenL observation, cart be repaid uith a g1-eat deal of

eni oynen L .

Quite sinply uine is t,he ferment,ed iuice of the grape'

Fermeni,ation is the couversion, irrrh]ced J:y -veaGt' ce1'[s' of

the grape sugar into alcoltol--and t'here you have wine'

l he v jnes heve lain fltlrrlrant a.[.] wint.er- In r:arI;- summer

they floWer  and produce grapes  W ili c l, deVelop until  autullln

when they are ready to be harvested, and the Vintage begins.

The harvested  grapes are pressed  to extract tlle  juice and

the 'must,'一 ―as  the juiCe is  ca]led― ―then f erlrle,lts in  huge

vats for  anything frojl t■ o  tO fotirteerl days,  depellld ing on

the qual,ty  Of the Wine  tO be produced.  Rt・ d pinos have  a

longer fermentation  l,eriod than りhite 
・rines, as the  WhOle

grape  iS ferlllel、 ted  titilin the  JuiCe t,(〉  ←ヽ しlaCt the  fl1 1 1

oolour, flaヽlour and tallnin.

Tannin is an illlporl.ant elenOnt  in re(1 ,ill e.  It F・ nables

the  juiCe to  be kept  for long  I)eriods While  it ulatllres.

There  iS little tannin in  Thite grapes,  SO the  juiCe  is

ferlnented Witllout, tl〕 e skins and  ror a shorter  perj orl  than

for red wines,
The 'nust.' in t he '.raLs sesrt hes and hrr]rbIes

{'ernent.trtion, anrl a close watc}r lras t'': be nra llrt'ained

Lenperature--a {:rst,, hoL i'erlnenLai i ort r-'nlt :;poi I t'he

urahing Lhem harrsh attd coarse. hhen all a(:Liv j1'y has

ther r,rines are run f .ron t'lte \;at,s 1l)l'o llarrels--Ieaving

15
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・ヽ、

「 . 40

35

the skins and-

lonths.
During this

gggglgljg! or dead

so periodical lY the

sediDent--alrd are left し。 ,ettle fOr seVeral

perio<l nt:t{ sedinenL, t'rhich is the

yeast celIs, rs i'orming aIl the Line'

wine is ntn off tnLo new barrels' This

is  called  traCking'.  The  rinal  s‐ tep  irl elininatiFlg any

cloudiness in  t,he Wine arter racking,  iS tfining'. Natural

substances are added to  C。 llect any relllaining particles arld

to erlsure that tlle wine iS  Clear alld pure. '1.hen it iS ready

for bottling.

Passage T口 o

10

15

,tealill,ri早:ilF  f° r the past  few deCadel. Bec'ISF

口。ヽher,ュ,v,_,りe,1 leaVing  the traditional role of l'   ・         : t   
‐
,

th91響 a、1■ 11,1● ]ヽL:lg i■ 111ヒ 111 1°bS ,ド t'li19
語91ヽεIPll亀lle 〕9■ 9  in the n10rhing and are  not at hO口

e

-: :,--- 1 -
.tUt+.l.SJXr.o,-.,r"t.1'.Ln,.fton .sqhool'.'rhe.'!t-luitl,,
1t1e591gF.i.91 tlqnselves. in and Lhis has.Eiveir rise, to
ithe19191●  19ヽ  '1,EISe lVes  ln ano 

し,1■ S ■l●0 8↓ Vじ ``  `工‐‐ ‐~

_ ern ilaL9L卜 ,ツ ` bildrerl'・‐・・‐‐~ i■ ~=■ ■1:「 γ ` ~~1'         1:             :i
in  age  froul SiX tO thirteen.

lat9む卜,y  9与 ildr9'  Fange n ironl scllool ind｀
もn18ck  theon a daily  baSiS  they  r‐ tur

d9。r  l: ti,lr hOm9 With tbe ■ey hanging around thさ ir ieck,.

They  aFe  nOW  On their oWll,alone,in quiet,empty r00nlS. For

sone  yOungsters, it iS a productiVe lヽ eriod Of priVate tilne,

nhileforothersitisafrightening'lonelyvoid'For
reasotrs of saf et-v, ma.ny parelii;s f ol'lr!d their t:hi Idren to go

out to play or to have visito:s at home' The youngsters'

therefore, feel is o l ated.
' Latchkey children ubo

rga.qtions. Sorne . IaLchkeY

il■ ■
h卜ey中 :i ldreri.… …・

KnOck,Xnock,IS Anybody HODe?

ware inLerl'ieued. reporterl diverse
chilCren said that being on their

oun for a fev hours each day fostered'

seDse of. indepelrdettce artci responsibility'
and Lrusted, and this feeling enc()uragcd

or stinuIaLetl, a

Ther- f eIt. loved
theo Lo be s.e lf -

20

）

“
ｔ

一，

ヽ
〓
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confidenL. LaLchkey gi,rls,by observ i.ng bou their mothers
coped uiLh Lhe denernds oI ir lamily and a job, ]earrred the
role nodel of a vorking ruother. Sone children stated that
they used Lheir unsuperviscd free Lirne to perfecL Lheir
aLhletic skiLLs, luch ars playing baskeLball. Others read
books or practised a nusicai iDsLrunent.
Iooked upon t,ht ir' I ree Liroe al'ter schoo] as

for persorral developnent. 1t Ied to positive,
valuable e\pcrreDCes.

Conversely, many IaLchke)' chilrlren e'xpressed nucl)
bit,terness, resentDent,and anger for J:eing nade to Iive in
this l'aslrion. Many claiDed Lhat. Loo much rr-,sponsibil it,y iras

35   DlaCed  on  t heln  at  an  early  age:it  was an overwhellling

burden. L'hey oere I ittle people who rea.IIy uanLed to be
prol,ected, encouraged, and cared for Lhrough attenLion frcm
+-Iteir nothers. Coruiug hone t.o an eltpL.v house uas
disappointing, lonely, arrd often frightening. They felt
abandoned by their mothers. A1'ter all, it seened to then
that nost olher children had 'normal' fanilies whose mothers
were t a.r ound' , whereas their or,ln mothers lrere never houre.

Hany children Lurncd on the television for the whole
afterooon day after day, in order to dininish feelings

45 of isolation; ! Uf!}rSfg_gIg, the voices lrere conforting.
Frequenty, they would doze olf.

Eecause of

40

'l'hese chi ldren
an opportun ity
product ive, and

ejLher econottlic necessit5, or strong
del"erminaLion for personal fuj fillnent, or both, the
phenonenoa of l-atchkey chiLdren is uidespreod in our
society. h'hatever the reasor, it is a cr.lmpeIi jng situation
uith which I a,pilres nust cope. The quesl"ion L<.: ask is not,

whether or not molhers shoulC uork f UII-i.ine

50

Given the
reality of the situaLiorr, i"he questi<;n to a.sk is : how can

an oplinum plan be r,iorked o,.it. to deal ef f ect ively vit} the
55 s i Luat ioa?

It is advisable t'or all nembers of the f a.mily t<r

express their f ee.[ings arrd concerns about Lhe ineviLab]e
changes candidly. 'Ihese remarks $houId be discussed fuIly.
I'lany f actors must be talren into cons iderat ion: the

60 childreo's personaliLy and muturiLy, the amounL of Lirne the
children will be a1one, the safety of the neighbourhood,Copyright by Mahidol University
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Of

65

inporLanctr is L he qua I i LY of L he

parents aud clri ldren ' It is; [losL ilrl\o1

secure in the knowledEe thaL t'hey are

provides invalurrble cnct'ional sLrength

with aImosL anl' difficulty Lhat arises

reIat iotrsh iIr bet?een

l.ant. that. children be

Ioved. Fee l ing Ioved

to cope successfu I IY

irr Iife'

10

Ijassage Three

Diet,ary LesSOnS Fronl Humal, Ll'O tut.i01)

Most  Of  us  havl_・   an  iml,ress ion  of  early  IDan aS a

succesSful lゝ urlter who Went Out eaCll daさ  11itb a Club 
。・'er hiS

for Stlpわせr. lJSua lly.hOWever,shoulder  tO  Catch  SOInc・ thinf

early lnan  Ca口 le baCk empty― handed becauSe  nost ininalS Were

s iII p]y too SWift fOr a nlan  arllled W i th 
。■ly a `〕 lub. The real

hero Of tlie SurviVa1 0f the  hllman SpeciOs Was nう
t. early man

but early wolllan. She spent  her days gathering fruits, nuts,
beans,  and fra■ ns and  llladeseeds, tuberS,  roOtS, berr■ es,

neals for the early huIIlan falllily Outl or complex carbohydrateS―

―starchy foodS― ―alld  fresh fruits `nd  Vegetables. FeastS Of

meat ,ere ocCasional, oFlly when hei nate waS lucky enough tO

bag a ll101e Or liZard.

Unt il  recent ly,arChae● 10giCal  eviden`e  had   greatly

exaggerated tlle role  Of lneat in the (土 ieti  Of prehumans and

prehistOric  hulnan s  because  an inla l  b01les  are  far better

preserved in  t.1'()rocliv fOSSjl reCord  し1lan are SOfter plalllt

naterials. Houever, in the last. tlecade or

15

SO,

20

25

anthrOpologiStS  alld  ar(■ laeo16g ist S  ba、
e  deViSed     s oll e

ingeniOus  t・ echniques  that  Clear]y  revoal  ihe VOSetariarl

enlphasis Of Our progenit.Ors.

「
or oXallple ,  nli crく )scop】 。 Studies 01 fOSSiliz`,d  t eeth

frolll ear ly  lllllnan anCest(]IS 口hO  rO‐
4med tho eal・ しh  4 inil l iOn

w el●  prlmarily fl‐ uit  eaters.years ago  iridiCate tllat t hey

Not until the eV。 lutiOll abOut  l.5 1Cillion years agO Of HOID0

ereCtus, the  immeヽ 1late ancestOrs of Our  Spocies, 
■as there

evidence of a mixed diet Of plant and anilllal foOdS. 3ut even

:、 _■■に` ●■  コ`ヽ _[tl」 ■ _=_
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30

35

then, L}ere is rcason Lo believe t.hat aninal l oods r'rere rroL

the prinary faIe unL j. I qurte rec.:nLI) jn our evoluLionary
history. Anal],ses oI fossils of hunan faeces rlcposited
300, 000 yeals ago rerrea.L L hat 0ur irunau alrr-'ost'ors subs i sted
prinarily on a vegetble djeL, SLudies ,rf thc remains of
Stone Age peop 1e $rtro inhal-rited tl:e (ja-rth 5,000 years

agc show that Lhey consumed seeis, IruLs, berries, and rr.rots

from hundreds of plant species.
The hunting arrd eatilg of narnmoLhs dst.-: back only about

?00r000 years. Even '.Iren,meaL uas not Llic central item in
the diet. Plants rcere. Dairl, producLs did not become a

significant part of tie diet unLiI the donesticatjon of
cattle, about 10,000 years ago. Eggs, to<;. uere a rare
luxury, obtained ouI.r, by robbjng birds' nests before Ioul
vere dooesticated. In short,, if the huuarr species had

had to depend on large supplies of aninal protein for its
survival, it would bave died ouL 2 nillion years ago.

40
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Passsge One

Fro! Grape To Table

1. The word l'this'' in line 3 means

a. the idea tbat the subiect of wine is boring

b. the idea that the subject of wine is si-mple

c. the idea that the subj ect of wine is attractive

d. the idea that the subj ect of wine is boring and

inconprehens ibl e

2. The word "This" in line 5 refers to

a. drinkirc your wine

b. observing your wine

c. concentratinEi on Jour wine

d. getting to knor+ Jour wine

3. Tbe word "dornant" in line 12 nears

4. Tbe word "vintage" in line 14 neans

a. the pressing of the grapes

b. the process of wine naling

c. the pic}ing of the ripe grapes

d. the old fashioned lllethod of wine making

5. The word "ceased" in line 30 means

a. sbopped b. occured c. continued d' developed

6. Tbe word "acclmulation" in line 35 means

a. progress b. hcrild-up c. decrease d. reduction

7. Tbe uord "elininating" in line 37 neans

a. inactive b, busy c. flouery d. dropping tbe I eaves

a. increasing b. decreasing c. removing d. developing
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Fro. no. 8-11 cboose tbe best alternative uhicb is closest in

meanirg to tbe given senterrc'e.

8. Fermentation is the conversion, irduced by yeast cells' of the

grape sugar into alcohol.

a. ldine is nade from grape sugar..

b. Yeast cells change thenselves into alcohol.

c. crape sugar is produced fron yeast cells..

d. The grape sugar is converted into alcohol by yea.sb cells""

9. Tbe "nust" in the vats seethes and bubbles durinq feroentation'

and a close hratch has to be naintained on the teoperature' . " "
a. l/hile the "nust" is fernentinli, watch the tenperature. . . . .

b. Whenever the "nusL " seethes and bubbl es, naintain the

teDperature.......

c. When tbe "musb " seethes, r+atch the fernented iuice.......

d. Ihe "mrst" bulbles because the temperature is hig:h.

10. h/hen all astivity has ceased, the wines are run from the vats

into barrels.

a. The uines are actively run from vats into berrels.....

b. The activity has ceased after the wines are run into the

borrels.

c. The wines are run fron vats into barrels while fernentation

is in process

d. The wines are run fron vats into barrels as soon as the

fernentaLion process is over.

11. During this period nev sediment, which is the accumulation of

dead yeasb cells, is forning all the ti-ne'..

a. The new sediment ta}es place in a certain per iod of time''..

b. The new sediment produces dead Jeast cells, -
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c. The new sediment is a collective a.Dount of dead yeast

ceIls,.

d. The new seditDent forms a group of dead yeast celIs,"""

12. rdhat is the main idea of the passage?

a. The preparation and bottling of wine

b. The fernentation of wine

c. Hor.J wine is nade

d. How to select your vine

13. What can we infer fron the first paraEiraph of the passage?

a. Knowledge of r.rine is inconprehensible.

b. It is useless to urdersLand about wine.

c. It is helpful to be able to select a good wine.

d. It is useful to acquj.re )nrowledge alouL wine.

14. wlat is su€gested in tbe first paragraph of the passage?

a. lacking in irnowledge of wine is a pity.

b. Wine drinking is a pleasant pa.st i-oe.

c, There is a great deal of erljoynent in drinking wine.

d. It r,,ou ld be more enjoyable to drink wine with understarding

of how wine is made.

15. What is the wine?

a. Pure grape iuice

b. A kird of grape juice

c. The grape juice processed into alcohol

d. A fruit iuice extracted fron grapes
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16. hrhat is the nust?

a. It is a kird of red wine in e vat.

b. It is the fernented graPe juice.

c. It is the skin of grape after pressing.

d. It is juice exbracLed fron pressed grapes.

17. What is the process right before the wine is put in vats to ferment?

a. fhe grap€s are harvesLed.

b. The grape iuice is flavoured.

c. The grape iuice is exLracLed.

d. The juice musb be kept betr.'een tr.ro and fourteen dqys '

18. What nakes the quality of wine?

a. fhe quality of the grapes

b. Ihe tine used for fernentation

c. The vmy the iuice is feraented

d. The a.normt of iuice fron the grapes

19. mnt are left to settle fer several nonths? (Iine 32-33)

a. The wines

b. The nusL

c. The skins and sedinent

d. The wines, skins, and sedinent

20. What happens to the wine after racking ard fining?

a. The wine is bottled.

b. Ihe wine is put into barrels.

c. The uine is ready to drink.

d. The wine has yea.st cells added to it.

・__ `■       ―                                  ) ‐■●
=   
ヽ ■  ―            ヽ ・     、           、
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27. The steps in production of wine are :

1. pressing    2. fernlenting   3. harvesting

4. bottling    5. transfering froll vats to barrels

6. fining      7. further fernlenting for several IIonths

8. racking

a.31257684

b.31257864

c.31572864

d.31527684
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Passage T●o

Latchkey children.....Knock, Knock, Is anyboay HoDe?

1. The word "void" in line 14 Deans

a. a lonely day

c. an enpty hone

a. Moreover

co Additionally

b. a boring hobby

d. a wasted  period  of time

b. Furthermore

d. On the other hand

2. The kr iter uses "suc} as " in I ine 27 Lo-.
a. explain the term "skills"

b. give the meaning of athletic skills
c. suggest an exanple of athletic skills
d. conpare plaJing r*<Ietbal l to other athletic skills

3. The word "ConverselJ" in line 32 car be replaced by-.

4. The pbrase "to live in tlis fashion" in line 33-34 Deans-

a. to live in a frighteninq hone

b. to live in a lonely situation

c. to dress in an up-to-date way

d. to live a bitter, resentful an-vgry ]ife

a. Ioad b. iob c. study d. leisure

6. The word "abandoned" in line 40 means

a. disappointed b. encouraged

c. left theo and gone away d. separted fron the family

7. In using "Because of" in line 47 the writer is expressing

a. reason b. resulL c, contrast d. condiLion
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8. The phrase "with which fanilies nust cope" in line 51 means

a. the f a.nil ies nust understard the situation

b. the situation forces the fanilies to nanaEle the chil&en

c. the fanilies nust be able to deal with the situaLion

d. the situation taugiht the fanilies to control their

children

9. The word ''opt■ nulll" in line 54 nleans

a. sinlple    b. best      c. alternatiVe    d. standard

lo. The word l'It。 ' in line 56 refers to

a. the f a.ui ly f ee] ingrs

b. the inevita.ble changes

c. the menbers of the fanily

d. the advice to the oenber of the fa.nily

11. The word "accessibility" in line 62

a. knowing that they are in trouble

b. knowing that help will be available

c. knowing when their parents are not available for theo

d. knowing where and how to get help when they are in trouble

12. "LatchkeJ girls by observing how their ootiers coped with the

denands of the fanily and tbe job, learned the role nodel of

a worling mother". (line 23-25) neans

a. Latchley girls caused faroilies' problems

b. Latch}ey girls observed their mothers' iobs

c. Latchl<ey girls learned the role of a working nother

d. Iatcbhey girls trained themselves to do the housework

13. What is the main idea of the passaEie?

a. The effect of family incone on the latchl<ey children

b. The effect of being left alone on the lives of Latchley children
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c. The effect of their nother working on the ]ives of

latchlreY chi ldren

d. The effect of tbe relationship between psxents ard

children on Lhe latchleY children

14. What are LatchleY children?

a. fhe c}ildren Hho get back home fron school ard unlock the

house thenselves

b. The children who prefer to be alone when they cone hone

fron school

c. The children r+ho lock thenselves in their roon for nost

of the t ime

d. The children who are rmwanted by their parents ard learn

to becone independ.ent

15. The nain idea of paragraph 3 is that being alone has taxght

nanJ I atchkeJ children-.
a. to have valuable exPeriences

b. to be good at PlaYing basletbal l

c. to be ford of going to school

d. to be able to do all the housework

16. For what reason did the children turn on the television?

a. To avoid doing their honeworli

b. To get rid of the feeling of isolation

c. To confort tbenselves with the voices

d. A com.bination of (b) ard (c)

17. What is the main idea of paragraph 5?

a. h'hether or not Dothers work full-time

b. How latchley children cause problen in society

c. The necessity that farnilies get rid of ]atch}eJ children
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d. Tle effective plan to deal effectively in the problen of

latchl<ey children

18. trlhat is possible if this problem is solved?

a. children will be less at risk physical Iy ard nentally'

b. Children will be with their parents all the time.

c. Children will be safe in anJ cEses of energency. '
d. Cli ]dren will be conpetent ]i}e their nothers.

19. What is i-mpl ied in this passage?

a. Mothers could not work ard nust give all tbeir tiue

to their chi ldren.

b. lrlothers could worl< ard nake children feel secure

that they are loved.

c. ltothers could not work part-tine ard nust spend

the latter half of tbe day with their children.

d. If nothers work full-ti-oe they cannot na.]te satisfactory

arrargenents for their chi ldren.
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Pass€ge Tbree

Dietary Lessons Fron HtDan Evolution

1. Tbe word ''progenitors'' in line 20 11eans

a. ancestors b, ear ly wonen

c. early hrrnan tr ibes d. prehistoric hunans

2. The word ''deposited" in line 29 nleans

b. dug up

d. reoained

a. buried

c. nixed

FroD no. 3-6 cloose tbe besL alternative which is closes't in

neanirE to tbe given sentence.

3. DairJ products did not becone a significant part of the diet

until the donestication of cattle, about 10,000 years a€io.

a. Cattle produced dairy products 10,000 years ago.

b. t{}ren tbe cattle becaue significant, dairy products were

produced.

c. I,Jhen cattle becane dairy products, neat beca.me a large

part of the daiiy food.

d. hhen cattle were donesLicated, dairy products becale a

large ps^rt of the daily food.

4, She spent her daJs gathering fruits, nuts, seeds, tubers'

roots, berries, beans, and grains and nade meals for the early

hrnan fauilJ out of conplex carbohJdrates--sLarchy foods--and

fresh fruit ard vegetabl es.

a. She mad.e neals out of carbohydrates, fresh fruits, ard

vegetables.
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b. fhile she went out looking for food, she nade oeals for

the fani 1y.

c. She oade oeals for the fanily before she went out looling

for food.

d. She made food for the fanily fron fruit ard vegetables

which she found every daJ.

5. Analyses of fossils of hrnan faeces deposited 300,000 years

ago reveal that our brman ancesLors subs isted pri-Earily on a

vegetable diet.

a. Fossils of hrman faeces were deposited 300,000 years ago.

b. Fossils deposited 300,000 years ago have been analysed as

hrman faeces.

c. trre know our ancestors were vegetarians fron analyses of

fossilized htuoan faeces that were deposited 300,000 years ago.

d. Ittman fa.eces have becone fossilized after being deposited

for 300,000 Jears ard this shot+s that our arcestors Here

vegetarians.

6. Even then, neat was not the central iten in Llre diet. Plants

were.

a. Our ancestors liked to eat plant foods.

b. Plants were consi.dered better than neaL as food.

c. lleat ard vegetables were half and half in the meal,

d. vegetables Here the nain part of a neal, neat was not.

7. The writer uses lEgl_ele4plq: in line 21 to

a. define anthropology and archaeology.

b. give evidence of the ingenious technigues

c. describe the imoediate ancestors of our species
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8.

9.

鱚
%″り∝慧l‖どき

of  the  "Ilicroscopic  studies"  ofd. report the result

fossilized teeth

Tbe r+riter uses "In short" in line

a. introd::ce a new id.ea b.

c. change the old belief d.

Fron the passage we can infer thaL

41 to

were thought that

conclude the last paragraph

stress the need for "neat"

or ig inal ly earlJ hrrnans

a. they ate onlJ meat

b. they were good anioal hunters

c. they ate nainly vegeta.bles

d. u,onen were less doninant partners in the fanily

10. What would happen if hrman species depended largely on aninal

protein for their survival?

a. They would be extinct.

b. They would have sbrong teeth.

c. They would not have planted vegetables.

d. They would have raised various kinds of ani-mals.

20238
Copyright by Mahidol University



A― er

Passage

l. (d)

2. (a)

3. (a)

4. (c)

5. (a)

6. (b)

7. (c)

8. (d)

9. (a)

lo.(d)

11.(c)

12. (c)

13.(d)

14。 (d)

15. (c)

16. (d)

17. (c)

18.(b)

19。 (a)

20。  (a)

21.(b)

Passage

l. (d)

2. (C)

3. (d)

4. (b)

s. (a)

6. (c)

7. (a)

8. (c)

9。  (b)

10。  (d)

11.(d)

12. (C)

13.(b)

14。  (a)

lS.(a)

16.(d)

17.(d)

18. (a)

19。 (b)

Passage

l. (a)

2. (a)

3. (d)

4。  (d)

5. (C)

6. (d)

7. (b)

8. (b)

9. (C)

10.(a)

ThreeOne Two
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APPENDIX B

COVERI卜餡 LETTER
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