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ABSTRACT

This investigation is an experimental study in teaching English
listening comprehension by two different teaching techniques: teaching
listening comprehension reinforced by reading of the same text and
teaching listening comprehension without the reinforcement from reading
text. This study was done with two equal groups of subjeéts, one is
the experimental group and the other is the control group. The sub-
jects in the experimental group were taught by the technique of teach-
ing listening comprehension reinforced by reading of the same text.

For the control group, the subjects were taught by the technique of
teaching listening comprehension without the reinforcement from reading
text. The purpose of this study is to determine that which of these
two different teaching techniques can be used more effectively in

teaching listening comprehension and to determine the subjects'
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attitudes towards the technique of teaching listening comprehension

reinforced by reading of the same text.

From this study, it is found that the technique of teaching
English listening skill reinforced by reading can be used more effec-—
tvely in improving students' listening ability than the technique

without the reinforcement from reading.

The findings of this study should be profitable in improving
the technique of teaching English listening comprehension for Thai
students and should be useful for further study about the teaching

of listening skill as well.
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CHAPTER I

INTRODUCTION

Thai-speaking students who have learned English as a foreign
language in Thailand usually face difficulties when they have to
listen to native speech. The problem in listening skill occurs both
in secondary school and university levels ( Syananondh, 1985, 1983;
Vattanakul, 1981; Nguatammasarn, 1981; Sathananondh, 1981; Cheewacha-
roenkul, 1981; Kraipattanapong, 1980; Phankaew, 1980; Suwanchairop,
1980; Wikromrochananun, 1980; Rolfe, 1977 ). This study is intended
to determine the effectiveness of a technique of teaching listening
skill which can help students improve their listening abilities.
Following from previous researches which show that there is a positive
transfer from reading to listening skill ( Syananondh, 1986; Chandrasen,
1976; Calway, 1963; Hollow, 1955 ), this study anticipates that teaching
listening skill reinforced by reading of the same text will help the
students improve their listening abilities more effectively. The
experimental study was done in a 15-period listening course and the
subjects were the third year commercial students of a private school.
In the study, the subjects were divided into two equal groups, the
experimental group and the controlled group. For the experimental
group, the subjects had a chance to read the script of what they were
listening. By contrast, the subjects of the controlled group practised
listening skill without any chance to see the script. It is anticipated
that the findings of this study will be useful for developing the

teachnique of teaching listening comprehension in Thailand.

The presentation of this study is divided into five chapters.

Chapter One discusses the rationale for the study, the significance
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of listening skill, the statement of the problem, and the purpose and
scope of the study. Chapter Two reviews the research and literature
relevant to the study. This chapter is divided into four parts: lis-
tening comprehension as a skill in foreign language learning, the
problem in listening skill of Thai students, The relationship between
listening and reading skills, and the test of listening comprehension.
Chapter Three explains the procedure of the study, the technique in
teaching listening skill used in this study, and the analysis of the
data. Chapter Four presents and discusses the results of the study.
Chapter Five contains the conclusion together with suggestions for

implementation and future study.

Rationale for the study

Many studies show that most Thai students have problems and
face difficulties when they listen to native spoken English ( Syana-
nondh, 1985, 1983; Wannasut, 1983; Vattanakul, 1981; Kaewwaewnoi, 1981;
Nguatammasarn, 1981; Satananondh, 1981; Cheewacharoenkul, 1980; Phankawe,
1980, Kraipattanapong, 1980; Suwanchairop, 1980; Sukkasem, 1980 :;
Wikromrochananun, 1980; Rolfe, 1977 ). This conclusion is based on
the results obtained from listening comprehension tests and question-
naires administered to the students at secondary level, college and
university level, and post-graduate level. It can be assumed that
this problem occurs because, in contrast to ESL students, Thai students
who study English as a foreign.language have little chance to exercise
their listening skill in the environment outside the classroom.
Zappolo ( 1981 ) states that EFL students do not have the ESL students'
advantage of a supportive English language environment to reinforce

what they have studied in the classroom. So the teacher must therefore



provide activities that stimulate such an environment as much as
possible. Fawcette ( 1972 ) also states that students who have received
practice in listening skill have better development than students who

haven't.

Considering methods of teaching English in Thailand, most
researcheis agree that the traditional method ( grammar énd transla-
tion ) is the most widely used one in the teaching of English in
Thailand at all levels throughout the country ( Boon-Long, 1978; Vat-
tanakul, 1977; Klayanonda, 1976; Rugsaken, 1976; Angwatanakul, 1977;
Lee, 1974 ). This method emphasizes the learning of formal grammar.
This means that the students memorize grammatical rules and apply them
to the oral or written exercise given after instruction, and transla-
tion is used during instruction for explaining the meaning of words
used in the reading passages. Two studies by Klayanonda ( 1976 ) and
Rugsaken ( 1976 ) show that English instruction in Thailand 1leans
heavily on the reading and writing skills. There is an emphasis on
teaching grammar and literature, while speaking, pronunciation, and

especially listening skill have been neglected.

Syananondh ( 1983 : 20 ) states that:

It is obvious that there has been no attempt
to teach students English listening comprehension. This
failure may be partially caused by inappropriate teach-
ing methodology being used for the Thai teachers them-
selves. All Thai English teachers and educators at all
levels must meet the responsibility of improving and
developing students' English language skills. So far,
no comprehensive study concerning Thai students'
achievement in English listening comprehension has been
undertaken.

Since many studies show that Thai students have had problems

in listening skill and it has been neglected in English education in



Thailand, it 1is the responsibility of English teachers to explore
suitable techniques by which students' 1listening ability can be
developed, and they should place more emphasis on this skill which has

been neglected for many decades.

Following from the research finding of Chandrasen ( 1976 ) that
there is a positive transfer from reading comprehension tests to lis-
tening comprehension tests, this study tries to investigate whether
this positive transfer is useful or not in teaching listening compre-
hension if the students have the opportunity to read the script of what
they are listening to. Moreover, this study tries to confirm the
findings of Syananondh ( 1986 ) which show that teaching listening
comprehension reinforced by reading can be used more effectively than

teaching listening comprehension alone.

Significance of Listening Skill

It is common knowledge that the primary aim of language teaching
nowadays is communication, and thus language learners are expected to
be able to communicate in the target language. Rivers ( 1969 ) states
that communication is a situation in which at least two people are
involved and the goal of communication is achieved if the message sent
by the speaker is comprehended by another person. Hence, the goal in
teaching listening comprehension is to help the students to understand
spoken language, especially by native speakers. According to Chastain
( 1976 ), the greatest weakness of foreign students is not their
inability to speak, but their inability to understand &he native's
answer. Similarly, Belasco ( 1965 ) points out that foreign students

who learn to read, write and speak the target language still have



difficulty in listening to the language in a film or a conversation
between two native speakers which they overhear. Belasco also states
that, unlike foreign students, immigrants who may never learn to read
or write the language can speak a new language after they learn to

understand it.

Moreover, studies of adultes' use of the four communication
skills ( listening, speaking, reading, writing ) show that 30% in
speaking, 16% in reading, and 9% in writing ( 2appolo, 1981 ). This
implies that listening is an important skill in everyday situations.
Rivers ( 1966 ) concludes that teaching the comprehension of speech is

therefore of primary importance if communication is to be achieved.

Rivers' idea is confirmed by many studies. Finocchiaro ( 1973 )
and Na Thalang ( 1974 ) point out that the teaching of a foreign lang-
uvage should proceed in the same order as the acquisition of the first
language. This means that it should begin with listening and follow
by speaking, reading, and writing in that order. Sariddhikul ( 1979 )
also states that, in accordance with the nature of first language
acquisition, listening and speaking skills should be taught before

reading and writing skills.

Besides its intrinsic importance, the listening skill plays
an important role in the learning of other skills. Browen ( 1948 )
finds that students* listeniﬁg ability assists their development of
speaking, reading, and writing skills. Moreover, Furness ( 1957.) has
studied the improvement of reading skill through listening skill and
finds that the practising of listening skill increases the students:®

reading ability.
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Like professors, instructors, teachers and researchers, students
require listening comprehension ability. The English listening skill
is.necessary for students who want to study abrcad or for ones who may
take part in lectures or seminars required for further study. Moreover,
students who have proficiency in English listening skill can increase
their knowledge and perspective by sharing and exchanging their ideas
and experiences with others from different cultural backgrounds

( Syananondh, 1983 ).

Statement of the problem

Since the new trend in teaching English stresses communication,
emphasis is placed on all four skills : listening, speaking, reading,
and writing. In Thailand, English is not used as a tool for instruc-
tion because the most widely used English teaching method is the
traditional method ( grammar translation ) in which translation is
used during instruction. As a result, Thai students are preventéd from
developing their English language skills, especially those of listening
and speaking. Moreover, as native informants are rarely available,
instruction in the classrooms leans heavily on the reading and writing
skills which can be taught with inexpensive written material

( Suksaeresup, 1980 ).

Thai students who have learned English as a foreign language
( EFL ) in Thailand usually experience difficulties in communicating
in English, especially with native speakers. This is because they are
unable to understand the standard speech of native speakers. Syana-
nondh ( 1983 ) finds that prior experience of listening comprehension

training in Thailand was not found to significantly increase students'

ability to understand spoken English in the United States. Moreover,



there is no difference in listening ability between the students who
have had training in listening comprehension and those who haven't.
This implies that the teaching of listening skill in Thailand is
inadequate for the students when they have to communicate with native
speakers. It is clear that the problems encountered by Thai students
when using the English language derive partly from the ipability to

master English listening comprehension.

Purpose of the study

The purpose of this study is to investigate a suitable technique
of teaching listening comprehension. The study focuses on the role of
reading vis-a-vis listening ability improvement. The study specifically
focuses on finding whether there is any positive‘transfer from reading
to listening skill if a tapescript is presented as a reinforcer while
practising listening skill. It therefore tries to answer the following

research questions

1. Are there any differences between the two teaching techniques,
practising listening skill reinforced by reading of the
same text and practising listening skill without reinforce-
ment from reading in terms of helping the students gain
better development in listening-ability?

2. Do the students approve or disapprove of the technique of
teaching listening skill reinforced by reading of the same
text?

3. Does the technique of teaching listening reinforced by
reading of the same text help the students gain familiarity

with the English sound system?



4. Does the technique of teaching listening reinforced by
reading of the same text reduce the students' tension while
learning?

5. Does the technique of teaching listening reinforced by
reading of the same text help the students develop a
relaxed atmosphere while learning?

6. Does the technique of teaching listening reinforced by
reading of the same text help the students gain affective
motivation towards learning listening comprehension?

7. Does the technique of teaching listening reinforced by
reading of the same text help the students gain confidence

in listening skill development?

Definition of terms

Listening Comprehension : The active process of constructing a message

English

as it is presented by a speaker. There are several stages in
the learning process. At first, the sounds resemble noises
for the beginning students. With more experience, a phonic
pattern begins to emerge; the students may then recognize
elements of the 1language. With further comprehension, the
students can grasp the meaning of what they have heard ( Rivers,
1966 ). In this study, the subjects listen to a piece of

fiction as material for practising listening skill.

as a Foreign Language (EFL) : The teaching of English in

localities where the students of English will not often hear
or have opportunities to use English for communication. In

this study, English is considered as the foreign language of

instruction.



The Test of Listening Comprehension : The test which is constructed

Reading

for testing the listening competence of students. The test of
listening skill is classified as the test of phoneme discri-
mination and of sensitivity to stress and intonation; the test
of auditory comprehension which includes testing comprehension
through visual materials, testing comprehension of statements
and dialoques, and testing comprehension of talks and lectures
( Heaton, 1975 ). 1In this study, the test administered to the
subjects is an achievement test constructed by the researcher.
This test is divided into 6 parts : discrimination of words in
isolation, discrimination of words in sentences, understanding
of statements, understanding of questions, understanding of

dialoques, and understanding of a passage.

: There are two activities which go by the name 'reading’.
First, it is an activity of enunciating in the conventional
way the sounds which are symbolized by the printed or written
forms without drawing meaning from the message being read.
The second one is the activity of deriving meaning from the
word combination in the text in consecutive fashion at a rea-
sonable speed. The student will learn to extract from the
printed patterns three 1levels of meaning : lexical meaning
( the semantic content of the words and experiences ), struc-
tural or grammatical meaning ( deriving from interrelationship
among words, or parts of words, or from the order of words ),
and social-cultural meaning ( the evaluation which people of
his own culture attach to the words and groups of words he is
reading )} ( Rivers, 1968 ). 1In this study, the reading mate-

rials are the same as the listening materials the subjects
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listen to.

Group A : Group A is one group of subjects participating in this study.
The subjects in this group practised listening skill with rein-
forcement by reading. 1In this study, Group A is the experi-

mental group.

Group B : Group B is the other group of subjects participating in this
study. The subjects in this group practised listening skill
without reinforcement by reading. 1In this study, Group B 1is

the control group.

Traditional Technique : The traditional technique in this study means

the technique of teaching listening skill in which the students
have no chance to see the scripts of what they are listening

to.

Limitation of the Study

This study is an experiment in te§ching listening comprehension
by two different techniques : practising English listening skill rein-
forced by reading of the same text and practising listening skill
without reinforcement from the reading text. Its purpose is to inves-
tigate which one of these two different techniques can be used more
effectively for improving students' listening ability. In performing
the experiment, the researcher offered a 15-period listening course
and the subjects were 100 M. 6 students of Kasem Polytechnic College.
Because éf time limitation and impracticality, it was impossible for
the researcher to do the experiment on a large number of subjects and

with students in other schools. It was also limited by the financial

resources of the researcher.
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Since this study was done with subjects who were secondary

commercial

students in a private school, the findings from this study

cannot be generalized to other levels of students.

In

addition, this study includes the following assumptions

It is assumed that all the subjects did the test honestly
and tried to do as much as they could.

It is assumed that the teacher has no bias with regard to
teaching listening skill by one technique or the other.

It is assumed that ther are no other differences in the
two teaching techniques, except the treatment which was
given to Group A{ the experimental group, but wasn't given
to Group B, the control group.

Although the same test paper was used as both the pretest
and the post-test, it is assumed that there was no inter-
ference between the pretest and post-test because the

post-test was done 15 periods after giving the pretest.



CHAPTER II

REVIEW OF RELATED RESEARCH AND LITERATURE

This study attempts to investigate a technique of teaching
English listening comprehension which may help students improve their
listening ability. Since, this study concerns a technique of teaching
listening skill to Thai students, it is necessary to look at the nature
of listening as a skill in foreign language learning and also the

problems of Thai students in listening comprehension skill.

Another area related to the present study is the relationship
between listening and reading skills in a foreign language. Since this
study is an experiment in teaching listening reinforced by reading of
the same text, a review of 'research and literature related to the
relationship of listening comprehension and reading comprehension is
necessary for its interpretation, discussion and findings. Previous
studies serve as background for the problems leading to the research
questions of the present study. The review of research and literature
related to this study is presented in the following sections of this

chapter.

Listening Comprehension as a Skill in Foreign Language Learning.

Rivers ( 1968 ) believes that the comprehension of spoken
language is of primary importance if the communication aim is to be
achieved. Because communication is a process involving at least two
people, speaking does not itself constitute communication unless what
is said is comprehended by another person. She states that making

oneself understood by another person is not the primary problem of the
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foreigner because one can use gestures, writing or a bilingual book of
phrases to communicate, but the greatest difficulty is to understand

what is being said to and around oneself.

Crolt ( 1972 ) and Rivers ( 1968 ) analyze listening to a
foreign language as two levels of activity, the recognition level and.

the selection level.

1. The recognition level involves the identification of words
and phrases in their structural interrelationships of time sequences,
modifiers and phrases which are redundant. For the students unaccus-
tomed to listening to a foreign language, this process of identifica-~
tion completely occupies their perceptual proéesses.

2. The level of selection involves the listening comprehension
of elements which express the speaker's purpose. In this level, the
student has to extract the important elements from the utterances he

hears and he has to understand the spoken language.

Kalivoda ( 1980 ) identifies three major areas relating to the
problems of listening comprehénsion. These three areas are : (1) the
difficulty of remembering the messages contained in extended speech;
(2 ) the rapid ( sounding ) pace of the speech, with its slurred
qualities which contrast with the clear and well articulated talk most
often heard in the classroom : and ( 3 ) the large number of new and
unfamiliar words. These problems suggest the great difference between

listening to a foreign language and listening to the native language.

For the problem of the difficulty in remembering the messages
contained in extended speech, Kalivoda refers to Rivers ( 1971 ) to

support his idea. Rivers applies the concept of memory or retention
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to second language. She points out that a listener may comprehend
short utterances but he will have trouble in remembering. the informa-
tion of extended speech. This is because of his failure to distinquish
between important information necessary for understanding the message
and redundant words. Rivers ( 1968 ) also states that it is redundancy
in language which helps us to piece together the information we hear.
Even in communication in our native language we do not hear clearly
everything that is said to us, nor do we pay full attention to every
element of each utterance. In a foreign language we are learning, our
perceptual difficulties are compounded by many items which we do not
recognize or with which we are not familiar. Artificially constructed
messages, such as tho§e frequently devised for use in foreign-language
classes, often unwittingly reduce the amount of redundancy supplied by
a speaker in a normal situation. 1In this way the perception of the
foreign language message is made more difficult even for a person
familiar with the language clues. Besides listening to every word, the
lack of time to mentally process the information is another more
complex element of the problem of remembering the information. This
process is a phenomenon known as 'rehearsal'. Kalivoda ( 1980 ) points
out that man processes information and groups it under topics, this is
called 'chunking'. Listening to a message, man will chunk information
into categories. For example, when listening to a passage about a
party, the listener will chunk information into categories such as food,
table setting, drink, people, activities, and music. These chunks will
help in remembering smaller details through association. For the
foreign-language learner, this operation is more difficult ( Lado, 1965 ).
Lado cites several experiments to support the notion that memory span

i1s shorter in a second language. He states that the memory span of
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foreign students is shorter than that of the native at the rate of 9 : 5

words.

The second problem area of listening to spoken language is the
speed of speech. Although the learner can keep up with the speaker by
listening to key words and becoming skilled in the chunking, spacing is
another important factor. Listeners take advantage of spacing to un-
derstand the message and to remember it, to put it all together and
then to speak. Some learners can't follow the speaker or message they
hear. Kalivoda (1980 ) suggests that, instead of slowing down the
speed of speech, we can simply program the material with longer pauses.
In other words, we continue to feed the student with rapid speech but,
to help him get used to it, we provide lengthy pauses. The notion of
spacing as related to retention is supported in Johnson and Friedman's
experimentation ( Johnson and Friedman, 1971 : 165-169 ). This experi-
ment was done with second-language students and it was found that a
space inserted between the important information or the main idea of
the message and the subordinate details produced better recall. John-
son and Friedman ( 1971 : 165-169 ) interpreted this finding to mean
that

A structurally segmented sentence 1is perceived and

remembered as a coherent linguistic entity while the

non-spaced sentence tends to be heard merely as a
string of weakly related words.

The third problem area is the learner's limited lexical know-
ledge. This refers to unfamiliar words and the students' inability to
distinguish between words used when speaking and those that must be

coped with when listening to various types of discourse.

From the problems above, we can see that learners face great



16.

trouble when listening to spoken foreign language. Syananondh (1983)

suggests that it is the duty of a foreign language teacher to know the

stages of listening comprehension development so the students may be

guided correctly through the stages in language learning. These stages

are outlined by Rivers ( Rivers, 1968 ) as follows

At first, the sound of the language seems to be a collec-
tion of noise.

With more listening, some of the phonic patterning of the
new language becomes evident.

The student can recognize various elements, but not the
interrelationship to be found therein.

With more practice, the student reaches the comprehension
level. He may recognize the message momentarily, but is
unable to remember it, since all his concentration is

devoted to the ongoing message.

Besides the stages outlined obve, Rivers ( 1968 ) also suggests

exercises consisting of activities which can help to develop listening

skill. These exercises are also divided into 4 stages.

Stage 1 : Identification.

Students need practice in discrimination of sounds and of the

elements of meaning conveyed by stress, pitch, and intonation. Dialogue

at conversational speed with a normal amount of redundancy is appro-

priate at this stage.

Stage 2 : Identification and selection without retention.

At this stage, the student listens to a conected sequence with

a development of thought. The suitable materials for this stage are
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simple plays and dramatic readings with several participants and with
a considerable amount of conversation. Other suitable materials are
group conversations of 2 or 3 native speakers with easily identifiable
differences of voice, and simulated telephone conve;sations with clear
distinctions of voice. At this stage, the same tape should be repeated

several times to give the students further practice with the same

material.

Stage 3 : Identification and guided selection with short-term

retention. .
Materials for this stage may be similar to ones which are used
in stage 2, but the student is given some questions beforehand and he

listens for the answers which he marks on an answer sheet as he listens.

Stage 4 : Identification, selection and long-term retention.

This is the final stage in which the student is encouraged to
listen freely to all kinds of materials and he should have practice in
listening to regional accents and to all types of voices. After
a period of listening, the student is expected to be able to talk or

write about what he has heard.

Although there are many problems concerning listening skill and
it seems to be difficult for foreign-language students, this skill can
be developed by practice. Fawcette ( 1972 ) conducted an experiment in
listening practice and found that the students who had practice in
listening skill had better develcpment than the students .who didn't. .

have any practice.

The present study tries to investigate a technique of teaching

listening comprehension which can help students improve their listening
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abilities. It is anticipated that the results of this study will be
useful for developing the technique of teaching listening skill in

Thailand.

Problems in Listening Comprehension of Thai Students.

Many students who study English as a second or foreign language
consider listening comprehension the most difficult skill in language
learning. This is because they have little opportunity toc have contact
with native speakers. As a result, they face difficulties when lis-
tening to speech spoken by native speakers, such as to a lecture in
the university or to the listening part of the TOEFL test ( Prator,

1976 : 8 ).

Sittler (1975 ) points out that students who have studied
English as a foreign language for many years still have problems in
listening to native speakers although they have sound knowledge of

English grammar, vocabulary, reading, writing, and speaking.

The same problem also occurs in Thailand. Many studies show
that Thai students have problems in listening comprehension. This may
be the result of English teaching methods in Thailand which emphasize
reading and writing skills while neglecting speaking and listening

skills ( Syananondh, 1983 : 20 ).

Wannasut ( 1983 ) studied the English communicative competence
in listening skill of Mata?omsuksa 5 students éf Roi-Et pro?incial
schools. The test, which was composed of sections on getting the gist
of a message, passage comprehension, obtaining information and relaying

oral messages, was administered to 221 students. The mean scores of



each subtest and the mean of the total test score showed that the
students had problems in English listening skill in relaying oral
messages and getting the gist of the message while they had no problems

in listening comprehension and obtaining information.

Vattanakul ( 1981 ) studied the ability and problems in English
listening skill of Matayomsuksa 3 students in the second educational
area secondary schools in Bangkok. An objective test which was used
as the instrument of this study consisted of 70 multiple choice items

and was divided into 5 parts

Part 1, the mechanical skill level, for sound discrimination,
stress, and intonation.

Part 2, the level of knowledge, for comprehension of statements.

Part 3, the transfer level, for the comprehension of short
passages.

Part 4, the communication level, for the comprehension of dia-
logues.

Part 5, the criticism level, for understanding the tone and

level of the language.

Results obtained from the test showed that the proficiency
level in listening skill of these students was very low. Considering
each sub-skill, the students were very poor in the mechanical skill and
the skills of statement and dialogue comprehension, and were poor in
the skills of passage comprehension and understanding the tone ard-

level of the language.

Three other studies on the same topic have been done by Kaew-

waewnoi ( 1981 ), Nguatammasarn ( 1981 ), and Satananondh ( 1981 ), in

different educational areas.
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Kaewwaewnoi ( 1981 ) studied the listening problems of M.S. 3
students in the third educational area schools in Bangkok. An objec-
tive test which was the same one used by Wattanakul (1981 ) was
administered and the findings showed that students were poor in the
levels of mechanical skill, t;e statement comprehension, dialogue com-
prehension, and understanding the tone and standard of the language.
For the sub-skill of passage comprehension, they were fair. The same
results emerged in the study of Satananondh ( 1981 ) -which focused on

the same topic, with the same level of students and the same test, but

in a different area.

Nguatammasarn ( 1981 ) used the same level of students and the
same test, and found that the students were very poor in every sub-

skill.

Kraipattanaphong ( 1980 ) studied the listening competence of
M.S. 4 Arts students in Chieng-Mai shcools. She constructed and

objective test of 80 items which was divided into 3 part as follows

1. Sound discriminition.
2. Stress and intonation.

3. . Comprehension of passages and dialogues.

The test was administered to 321 students and the results
showed that the students had problems in listening skill. Considering
the mean score of each part, the mean score of part 1 was higher than
those of part 2 and part 3, and the méan score of part 2 was higher
than that of part 3. The results of this study implied that the sub-
skill of listening to passages and dialogues caused the greatest pro-

blems to the students.
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Not only do secondary students have problems in listening skill,
but university students as well. Wikromrochananun ( 1980 ) studied the
listening competence of third year students who majored in English at
Kasetsart University. The 60 minutes test was administered to 32
students. The result showed that the listening competence of the

students was low.

In the same year, Sukkasem ( 1980 ), Cheewacharoenkul ( 1980 ),
Phankaew (1980 ), and Suwanchairop (1980 ) studied the listening,
reading, and writing proficiency of fourth year teachers' college
students who majored in English in various parts of Thailand. They
constructed a test of these three skills and administered it. The
results showed that the students had problems in both sound discrimina-

tion and listening comprehension.

Rolfe (1977 ) states that most Thai students don't understand
utterances that consist of more than one sentence. This is because
Thai students, especially ones in up-country schools, lack opportu-

nities to listen to spoken English, except from songs and teachers.

Besides the students who study English in Thailand, ones who go
to study abroad also have the same problem. Syananondh (1983 ) studied
factors in English listening comprehension of Thai-speaking graduate

students in the United States and found that

Thai speaking students had considerable diffi-
culty in -understanding. spoken English in different
communicative situations when they first come to the
United States. On average, they could understand about
half of what was said to or around them by native
speakers.

Moreover, one of his research findings showed that prior

experience with listening comprehension training in Thailand, such as
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courses offered by American University Alumni ( AUA ) and/or others
taught by native speakers, were not found to significantly increase

students' ability to understand spoken English in the United States.

Therefore, there are several factors that create problems in
listening comprehension for Thai students. According to Syananondh
(1986 ), unfamiliarity with the English sound system is one of these.
Many Thai students found that the English pronunciation which they
learned at the earlier stage of learning is different from the native
pronunciation. This creates difficulty when they have to listen to
English spoken by native speakers. Moreover, according to Rivers
(1970 ), the students become very tense when their understanding of
a message depends on ear alone. The problems of unfamiliarity with
the English sound system and the emotional tension while learning are
the factors which discourage the students from developing their lis-

tening ability.

From the research findings mentioned above, it can be inferred
that inadequate listening skill is one of the difficulties which Thai
students face when they study English or when they have to communicate

in English.

As it is the duty of English teachers to improve the technique
of teaching listening skill, this study tries to investigate a tech-
nique which can reduce the difficulty in listening comprehension
practice by using'rtading as “thé reinforcer. The relationship between
listening and reading skills will be discussed in the next part of

this chapter.
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Relationship of Listening Skill and Reading Skill

In 1986, Syananondh ( Syananondh, 1986 ) did an experiment to
investigate the effectiveness of using reading comprehension to rein-
force students' listening skill development. This experiment was done
throughout 8 weeks ( 2 hours per week ) of A Foundation English Course
at Mahidol University and the subjects were 40 first-year students.
In the initial phase of the experiment, the subjects were asked to
rate their levels of attitude, affective motivation and tension, and
effectiveness at identifying words and sentences and extracting infor-
mation from texts spoken or read in English. Then after the 8-week
course, the self-evaluation was conducted again. The findings of this
experiment showed that the technique of teaching listening comprehen-
sion reinforced by reading could reduce the students' tension while
learning and increase students' affective motivation towards learning
English listening comprehension; it could also increase ability in

English listening comprehension.

Moreover, it was found that 85 percent of the subjects approved
of this technique of teaching listening comprehension skill. From the
data obtained, Syananondh concluded that, besides helping the students
to gain comprehension in listening to native speech, teaching reading
to reinforce the development of listening skill was found to help the
students feel at ease and desire to practise their listening skill as

-

well.

Chandrasen ( 1976 ) also studied the transfer between listening
comprehension and reading comprehension in English. She tried to find
out if there was any transfer between listening and reading, if there

was any difference between the teaching of listening comprehension
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before reading comprehension and teaching of reading coﬁprehension
before listening comprehension, and which technique could be used more
effectively in teaching, listening comprehension before reading com-
prehension, or vice versa. The instrument employed in this study
consisted of 25 short passages and 25 questions whith multiple-choice
answers ( four choices ). There were fifteen passages used in both the
listening and reading test, but there were five other passages used
only in listening as well as five other passages used only in reading.
These test items were re-arranged into 4 tests which had 20 items in
each, and then administered to four groups of the first year students
of King Mongkut's Institute of Technology, Thonburi ( 35 students in
each group ). Group I took the listening test before the reading test.
Group II took only the reading test. Group III took the reading test

before the listening test, and Group IV took only the listening test.

The research findings showed that the listening comprehension
correlated rather highly with the reading comprehension, and implied
that the subjects who scored highly in reading comprehension would
score highly in listening comprehension, or vice versa. It also implied
that there was a transfer between listening comprehension and reading
comprehension, especially from reading to listening comprehension. It
was also found that in teaching listening comprehension, the students
had rapid understanding if the teacher allowed them to have reading
comprehension first. But in teaching reading comprehension, it was

not necessary to teach listening-comprehension beforehand.

Calway (1963 ) studied the correlation of listening skill and
reading skill of sixth grade students and of eighth grade students.

It was found that the correlations of these two skills were .55 and
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.71 respectively. The result also implied a relationship between

listening and reading skills.

Hollow ( 1955 ) studied the correlation of listening skill and
other skills of fifth grade students. . She found that the correlation
of listening and reading comprehension was .55, listening and pronun-
ciation .47, listening and spelling .33, and listening and language

proficiency .36.

From the relationship between listening and reading skills
shown in the studies above, it can be assumed that there is a positive
transfer from reading skill to listening skill. As a result, it would
seem to be better to give the students reading materials which are the
same as the cnes they have to listen to before or while practising

listening skill.

This study anticipates that by having a chance to see the
script of what they are listening to, the students will make themselves
familiar with the words spoken in a native accent and they will get

more information than by having no chance to see the tapescript.

The Test of Listening Comprehension

Heaton (1975 ) divides auditory test into two broad categories:
(i) tests of phoneme discrimination and of sensitivity to stress and

intonation; ( ii ) tests of auditory comprehension.

For the tests of phoneme discrimination, Heaton suggests three

types of test as follows

Type 1 : This type of discrimination test consists of pictures
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accompanied by words spoken by the examiner in person

or on tape. The testee has to match appropriate

picture to the word he hears.

Type 2 : In this type of test, the words are sopken on tape.
The testee has to indicate that the words he hears
are the same as or different. Instead of individual
words, sentences in which a single distinction in

sound affects the meaning can be used.

Type 3 : In each item of this type, one word is given on tape
and in the answer booklet three words are printed.
The testee is required to choose the written word
which corresponds to the spoken word. As in type 2,

sentences can be used instead of isolated words.

For the tests of stress and intonation, three types of test

are suggested by Heaton.

Type 1 : This type of test is designed to test the ability to
recognise word stress or sentence stress. The testee listens to
a sentence and is required to indicate the syllable which carries the
main stress of the whole structure by putting a cross in the brackets

under the appropriate syllable.

Type 2 : The testee hears a brief conversation three times.

The first utterance remains the same, but each time the response is-

spoken in a different intonation. Two of these responses are appro-

e .

priate and natural, but one response isn't. The testee has to indicate

the response which is inappropriate.
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Type 3 : In this type of test, an utterance is spoken only
once. Oon the principle that the same utterance may be spoken in
several different tone-patterns ( e.g. plain statement, a question,
sarcasm, surprise ), the testee has to indicate the appropriate des-

cription for the utterance he heard.

Another category of auditory test is- the test of auditory
comprehension. Heaton suggests three ways for testing the listening
comprehension : (i) testing comprehension through visual materials
( picture, mape and diagram ), (ii ) understanding statements and dia-

logues, and (iii ) understanding talks and lectures.

Like Heaton, Harris ( 1969 ) also divides the listening test
into a test of sound discrimination and a test of auditory comprehen-
sion. Harris suggests two types of sound discrimination test. The
first one is a test of word sets in isolation. It is the simplest form
of objective sound discrimination test. 1In this type of test, the
testee hears pairs of words and he has to indicate whether the two
words in each pair are the same or are different. The other type is
the test of words in context. This type is a little more complicated

than the first one in that the words are put into complete sentences.

For the test of auditory comprehension, four types are suggested
by Harris. The first one is that of a direction requiring a physical
response. This type of test is suitable for children because the
‘simple listen-and-do formula is easily understood and other language
skills such as reading or speaking are not involved. The second type
is the understanding of questions and statements. It is always in the
form of a multiple-choice item which can be used with a testee who is

able to read easy English sentences. Each item is composed of a short
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spoken question or statement, and printed alternatives. The question
item is answered by the selection of the one logical answer from among
several alternatives, while, the statement item is answered by the
selection of the one alternative which accurately paraphrases the

statement heard.

The third type of auditory test is the test of understanding
of dialogues. This type consists of a brief dialogue spoken by two
native speakers followed by a question about the dialogue asked in a
third voice and printed alternatives. Although it requires the testee
to hold more data in his head, the dialogue type is favored by some
test writers because it is appropriate to test understanding of the
relationship between sets of utterances and it can be used to test the

testee's understanding of colloguial language used in casual conver-

sation.

The last test type suggested by Harris is the test of under-
standing of a lecture with multiple-choice questions. It is appro-
priate to use with advance students who have to enroll in an institute
where English is used as a medium of instruction. For this txpe of
test, a lecture is delivered to the testee. After the lecture ends,
the questions about the lecture are asked and the testee has to select

the correct answer from the printed alternatives.

Harris also suggests general principles in writing auditory

comprehension items as follows

1. Both the stimulus and the alternatives should sound as much
as possible like informal spoken English, except in the lecture test.

2. The oral stimulus should include only high-frequency

vocabulary.
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3. The printed answer should be brief and 1lexically and
grammatically simple.

4. For the test of dialogues, the problem should hinge on an
understanding of the relationships of the utterances to one another.
No part of the stimulus should be used to confuse or divert the testee's

attention from the point being tested.

The general ideas and principles of writing auditory tests
given by Heaton (1975 ) and Harris ( 1969 ) are used as the guideline
for writing the listening comprehension test for this study which is
discussed in detail in Chapter III ( Method : Construction and Develop-

ment of the Listening Comprehension Test ).
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CHAPTER III

METHOD

This study investigates a technique of teaching English listen-
ing skill which can help students develop their listening abilities.
The present study is an experiment dealing with two different teaching
techniques : practising listening comprehension reinforce by reading
of the same text and practising listening without reinforcement from a
reading text. The experiment was done over 15 weeks with a total of
15 periods (1 period per week ). This chapter explains the procedure

and the research tools used in this study.

Population

The subjects who participated in this study were 100 third year
commercial students (M. 6 ) of Kasem Potytechnic College. There are
two main reasons why this group of students was used as the subjects.
First, these students were studying at the school where the researcher
is a teacher. Since this study took 15 teaching pericds, it wasn't
practical for the researcher to do the experiment with students at
other schools. Furthermore, to perform the experiment, the subjects
hgd to be divided into 2 equal groups. From the scores obtained from
the pretest, these 100 students could be put in 50 pairs with the equal
marks in each. One from each pair was randomly placed in the experi-
mental group and other one in the control group. The scofe of each

student and the mean score of each group are presented in TABLE A.
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TABLE A.

PRETEST CORES USED IN

SELECTING TWO EQUAL GROUPS

PRETEST RESULTS

31.

Experimental Group Control Group
No. of SCORE No. of SCORE
subject subject
1. 37 1. 37
2. 36 2. 36
3 36 3. 36
4. 35 4. 35
5. 34 5. 34
6. 33 6. 33
7. 32 7. 32
8. 30 8. 30
9. 30 9. 30
10. 29 10. 29
11. 23 1. 29
12. 29 12. 29
13. 29 13. 29
14. 28 14. 28
15. 28 15. 28
16. 27 16. 27
17. 27 17. 27
" 18. 26 18. 26
19. 26 19. 26
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TABLE A. (Cont.)
Experimental Group Control Group
No. of No. of
subject SCORE subject SCORE

20. 26 20. 26
21, 25 21. 25
22. 25 22. 25
23. 24 23. 24
24, 24 z24. 24
25. 24 25, 24
26. 23 26. 23
27. 23 27. 23
28. 23 28. 23
29, 23 29. 23
30. 23 30. 23
31. 23 31. 23
32. 22 3z. 22
33. 22 33. 22
34. 22 34 22
35. 22 35, 22
36. 21 36. 21
37. 21 37. 21
38. 21 38. 21
39. 21 39. 21
40. 21 40. 21
41. 21 41, 21
42 20 42 . 20
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TABLE A. (Cont.)

Experimental Group Control Group
No. of No. of
subject SCORE subject SCORE
43. 20 43. 20
44. 20 44 . 20
45, 19 45, 19
46. 19 46. 19
47. 19 47. 19
48, 18 48. 18
49. 16 49, 16
50. 15 50. 15
Total 1247 Total 1247
X 24.94 X 24.94
S.D. 5.282 S.D. 5.282

Content of the Course

The content of the course is a story, 'THE MAN WHO ESCAPED'

from Kernel Lessons Intermediate. This story consists of 25 episodes.

The first 15 episodes were used as the material for this study which
was done in 15 periods. The piece is a detective story composed of a

narrative of the events with dialogues between the characters.

After listening to each episode, an exercise was given for
checking the subjects' comprehension. These exercises are composed of

various activities as follows : checking 'true' or ‘false', answering

11958 1 113705
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multiple-choice questions, ordering striped story, completing a passage,
and filling in a form ( see Appendix A. ). The subjects did the

exercises individually and in pairs.

Teaching technique

Two different teaching techniques were employed in this study.
The first technique, practising listening skill reinforced by reading
of the .same test, was used with Group A. The second one, practising
listening skill without reinforcement from a reading test, was employed
with Group B. Before practising listening skill, both groups were pre-
taught the vocabulary and structure required for understanding the
materials they listened to. The teaching techniques in the preteach-
ing stage, the tasks and the activities of the two groups were the
same. The only difference was the reading materials which were given
to Group A while they were listening. Unlike Group A, Group B didn't
see the scripts. In other words, giving the subjects & chance to see
the scripts of what they were listening to was the treatment employed

in this study ( see Appendix B. ).

Construction and Development of the Listening Comprehension Test.

Before developing the listening comprehension test, the litera-
ture on writing listening comprehension tests was reviewed. The
procedure in constructing the test, the pilot study, and the examina-

tion statistics of the test are presented here.
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Procedure in constructing the test.

Before cénstructing the test, a frequency.count of the vocabu-
lary occurring in the texts ( 15 episodes of the story used as the
materials in this study ) was done. The words that occurred more than
3 times were selected for inclusion in the test. The initial test

paper consisted of 6 parts with a total of 85 test items.

Part I : The test of sound discrimination (words in isolation).

This part consisted of 15 test items, each with three words
having a similar sound but phonemic contrast. Triplets were used here
instead of two-choice items to lessen the chance of guessing. In each
item, 3 words appeared in the teét booklet but only one word was spoken.
The testees had to indicate which one they heard by marking X on the

answer sheet appropriately.

Part II : The test of words in sentences.

This part also consisted of 15 items. 1In each item, the testee
saw an incomplete sentence with one word omitted as a stem together
with a choice of three words. The complete sentence was ;poken only
once. From the three words given, the testees had to choose the right

word for each sentence by marking X on the answer sheet.

Part III : The test of understanding of statements.

Unlike the_two previous parts, part III required the testees'
knowledge of the vocabulary used in the test. The testees heard fifteen
statements which were spoken only once and from the four sentences
given as the alternatives for each item in the test booklet, they had
to choose one sentence which represented the meaning of the statement

they heard.
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Part IV : The test of understanding of questions.

Instead of listening to statements as in part III, the testeeg
heard fifteen questions in this part of the test. From the four
sentences given as the alternatives for each item in the test booklet,
the testees had to choose the sentence which was the most suitable

answer for the question they heard.

Part V : The test of understanding of dialogues.

This part consisted of 15 short dialogues of two speakers. At
the end of each dialogue, a question about the dialogue was asked by a
third voice. From the four choices given in the test booklet, the
testees had to choose the correct answer for the question about the

dialogue they heard.

Part VI : The test of understanding of a passage.

This part consisted of a passage together with ten questions
about the passage. The passage was spoken only once, and then the
testees were asked to answer the questions about the passage. Only
four choices appeared in the test booklet as the alternative for each

item. Also, each question was asked only once.

Pilot Study of the Listening Comprehension Test

This study investigates the effectiveness of the teéhnique of
teaching listening skill reinforced by reading of the same text com-
pared with that of the traditional technique. A listening comprehen-
sion test was used as an instrument for this purpose. This listening
comprehension test paper consisted of the vocabulary from the texts
the subjects hgd studied throughout the 15-period course. The words

that occurred in the texts throughout the course more than 3 times were
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selected for inclusion in the test. This means that the vocabulary
used in the test is the same as that which the subjects had learned in
the course, or it can be said that this listening comprehension test

has content validity.

For the reliability of the test, the initial 85 listening test
items were tried out to find ﬁhe difficulty and discrimination values
of each test item. For each part, only ten items which had proper
difficulty and discrimination values were selected for the final test
paper. That is to say, the final test paper consisted of 60 test items
( see Appendix C. ). This pilot study was done with 240 students of

Kasem Pittaya School and all of them were M. 6 students.

In analyzing the test items, Examination and Item Analysis

Manual written by Desmond L. Nuttall and Larry S. Skurnik was used as
a handbook. The examination statistics of the whole test paper are

presented in TABLE B.

TABLE B

THE EXAMINATION STATISTICS OF

THE WHOLE TEST PAPER

Total number 240
Number of items - 60
Examination mean 24.93
Standard deviation \ 6.25
Measuremeters . 4
Reliabilit& .692
Standard error of measurement . 3.438
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The Use of Pretest Score

Before beginning the course, the subjects had taken the listen-
ing comprehension test as the pretest. The objective of the test was
to test the ability to understand English when it is spoken at a normal

speed. This test consists of 6 parts with 60 test items.

Part I : The test of sound discrimination (10 items).

Part II : The test of words in sentences (10 items).

Part III : The test of understanding of statements (10 items).
Part IV : The test of understanding of questions (10 items).
Part V : The test of understanding of dialogues (10 items).

Part VI : The test of understanding of a passage (10 items).

The administration of the test and the scoring procedure were
done by the researcher. The score obtained from the pretest was used

for the following purposes

1. To be used as the criterion for dividing the subjects into
two equal groups statistically.
2. To determine the subjects' listening ability before taking

the course offered by the researcher.

The Use of Post-Test Scores

After the 15-period course, the subjects, both Group A and
Group B, took the listening comprehension test again. The test used as
the post-test was the same as that used as the pretest. The scors

obtained from the post-test were used for the following purposes

1. To compare with the scores obtained from the pretest to

see whether there was any improvement in the subjects’
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listening ability or not.
2. To compare the two groups of subjects to see whether there
was any difference in the subjects' improvement in listen-

ing ability or not.

The Questionnaire

The questionnaire used by Syanannondh ( Syananondh, 1986 ) was
adapted for use in this study ( see Appendix D. ). This questionnaire
was given only to Group A, the experimental group, at the end of the

course. The purposes of using the questionnaire were as follows

1. To determine the subjects' attitudes towards the technique
of teaching listening skill reinforced by reading. This questionnaire
asked the subjects to rate their attitudes towards the teaching tech-

nique according to the following oriteria

Strongly approve = 5
Approve = 4
Can not decide = 3
Disapprove = 2
Strongly disapprove = 1

2. To determine the subjects' self-rated levels of familiarity
with the English sound system gained from the technique of teaching
listening reinforced by reading compared with the traditional technique
which they have experienced. The subjects were asked to rate their
levels of familiarity with the English sound system according to the
following criteria

Much higher ) = 5

Higher = 4
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Equal = 3
Lower = 2
Much lower = 1

3. To determine the subjects' self-perceived tension before
and after the teaching of listening reinforced by reading. The subjects
were asked to rate their levels of tension while learning with the
teaching of listening reinforced by reading compared with the tradi-
tional technique which they have experienced. The cirteria used for

this questionnaire are as follows

Much higher = 5
Higher = 4 ,
Equal = 3
Lower = 2
Much. lower = 1

4., To compare the effectiveness of the technique of teaching
listening reinforced by reading with that of the traditional technique
in terms of helping the subjects develop a relaxed atmosphere in learn-
ing. The subjects were asked to rate the level of effectiveness

according to the following criteria

Much higher = 5
Higher = 4
Equal = 3
Lower = 2
Much lower = 1

5. To compare the subjects' self-perceived affective motiva-
tion in learning from the teaching of listening reinforce by reading

against learning from the traditional technique. The criteria for this
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Questionnaire are as follows

Much higher = 5
Higher = 4
Equal = 3
Lower = 2
Much lower = 1

6. To compare the subjects' confidence in 1listening skill
development gained from the teaching of listening reinforced by readig
and that gained from the traditional technique. The criteria for this

questionnaire are as follows

Much higher = 5
Higher = 4 %
Equal = 3
Lower = 2
Much lower = 1

To ascertain the reliability of the questionnaire, each subject
was asked to answer the questionnaire twice with a three week interval
between administrations. This was done to determine the consistency
in answering the questions. The results obtained from the two adminis~
trations were found to be significantly of the same distribution sta-
tisticall at a high 0.68 to a low 0.07 degree of confidence. This
implies that the data obtained by means of the questionnaire designed

for this study are substantially reliable.

Nevertheless, only the results obtained from the first admin-
istration were used to determine the subjects' attitudes towards the
technique of teaching listening skill reinforced by reading of the same

text. The results obtained from the second administration were used
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only to determine the reliability of the questionnaire. The results of

the testing of the reliability of the questionnaire are presented in

TABLE C.
TABLE C
INFORMATION OBTAINED FROM TWO ADMINISTRATIONS
OF THE QUESTIONNAIRE
No.of Mean S.D. 2-Tail t Degree of
item Prob. Value Freedom
Item no. 1
15t Adminis. 4.24 0.63
3 0.64 -0.47 49
2"% Adminis. 4.28 0.67
Item no. 2
15t Adminis. 3.96 0.53
4 0.24 1.18 49
2" Adminis. 3.84 0.68
Item no. 3
15t Adminis. 2.80 0.76
g 0.07 1.85 49
2 Adminis. 2.58 0.67
Item no. 4
15 Adminis. 3.16 0.91
g 0.68 0.42 49
2" Adminis. 3.08 0.88
Item no. 5
st ..
1 Adminis. 3.92 0.80
nd 0.21 -1.26 49
27 Adminis. 4.06 0.65
Item no. 6
15t Adminis. 4.00 0.67
a 0.52 -0.65 49
2" Adminis. 4.06 0.62
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Statistical procedure and Data Analysis

After receipt of the pretest and post-test scores together with
the completed questionnaire, data were calculated by hand. The follow-

ing statistical procedures were employed in the present study.

1. Arithmetic Mean

The arithmetic mean was used with the pretest and post-test
scores to provide the mean scores of subjects' English listening
ability. It was also used to provide the mean level of subjects’
attitudes towards the technique of teaching listening skill reinforced

by reading of the same text ( see Pisarnbutra, 1985 ).

2. T-Test of the Difference between Two Dependent Mean of Equal Groups

( pairing Test ).

A T-Test of the difference between two depedent means was
employed to discover whether the mean scores of the experimental group
and the controlled group were of the same distribution statistically.
It was also used to determine the consistency of the two administra-
tions of the same questionnaire. For this statistical procedure, the

level of significance was ascertained as well ( see Pisarnbutra, 1985 ).

3. Five Point Likert Scale.

Two five point likert scales were used in this study. One was

used to score the subjects' attitudes towards the teaching of listening

reinforced by reading of the same text. The scale for scoring used
was

Strongly approve = 5

Approve = 4

Can not decide = 3
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Disapprove = 2

Strongly disapprove = 1

The other five point Likert scale was used to compare the
effectiveness of the teaching of listening reinforced by reading with
the traditional technique used in previous listening courses offered
by the school. The comparison was done in terms of helping the subjects
gain familiarity with the English sound system, reducing subjects'
tension while learning, helping the subjects develop a relaxed atmos-
phere while learning, and helping the subjects develop confidence in

listening skill. The scale for scoring used was

Much higher = 5
Higher = 4
Equal = 3
Lower = 2

Much lower = 1
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CHAPTER IV

FINDINGS

Chapter four reports the findings of the study. The research
questions formulated in Chapter I serve to organize that presentstion
of the findings drawn from the study. Each answer is based upon the
results analyzed and calculated from data obtained from the subjects’

test scores and the returned questionnaire.

Research Question One

Are there any differences in terms of helping students gain
better development of listening ability between the two teach-
ing techniques, practising listening skill reinforced by read-
ing of the same text and practising listening skill without

reinforcement from reading?

To answer reserch question one, a listening comprehension test
was administered to the subjects twice. The scores obtained from the
first administration of the test were used to divide the subjects into
two equal groups and to determine the subjects' listening ability
before taking the listening course offered by the researcher. The scores
obtained from the second administration were used to determine the
subjects' listening ability after taking the course. The subjects'
mean scores obtained from the pretest and post-test are presented in

TABLE 1.1 and TABLE 1.2.
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TABLE 1.1

GROUP A SUBJECTS' MEAN SCORE OF LISTENING ABILITY

OBTAINED FROM THE PRETES AND THE POST-TEST

t 1-Tail Degree of
Source Mean S-D. Value Prob. Freedom
Pretest 24.94 5.28
5.581 0.01 49
Post-test 30.26 6.03
N = 50

The data in TABLE 1.1 shows that the listening ability of sub-
jects in Group A at the final phase of the study tended to be higher

than that at the initial phase of the study at 0.01 level of signifi-

cance.
TABLE 1.2
»
GROUP B SUBJECTS' MEAN SCORE OF LISTENING ABILITY
OBTAINED FROM THE PRETEST AND THE POST-TEST
t 1-Tail Degree of
Source Mean S.D.
Value Prob. Freedom
Pretest 24 .94 5.28
3.784 0.01 49
Post-test 26.92 6.39
N = 50

The data in TABLE 1.2 show that the listening ability of sub-

>
jects in GROUP B at the final phase of the study tended to be higher

than that at the initial phase of the study at 0.01 level of signifi-

cance.
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Since two different teaching techniques were employed in the
study, one given to Group A and the other to Group B, the post-test
mean scores of these two groups were compared to see whether there were
any differences between the two teaching techniques. The result is

shown in TABLE 1.3.

Finding One

From the data presented in TABLE 1.3, it is found that the
post-test mean score of subjects in Group A, the experimental group,
was higher than that of the subjects in Group B, the control group, at
0.01 level of significance. 1In other words, having a chance to see the
scripts of what they were listening to, which was the technique used in
this study, raised the subjects' listening ability higher  than having

no chance to see the scripts.

‘ Given that the mean score of subjects in Group A is higher than
that of Group B, this implies that the teaching technique given to
Group A, practising listening skill reinforced by reading of the same
text, can be used more effectively than the teaching technique given
to Group B, practising listening skill without reinforcement from a

reading text.
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TABLE 1.3

THE POST-TEST MEAN SCORE OF SUBJECTS IN GROUP A

COMPARED WITH

THE POST-TEST MEAN SCORE OF SUBJECTS IN GROUP B

t . Degreeof 1-Tail
Subject Mean 523 value Freedom Prob.
Group A 30.26 6.03
3.183 49 0.01
Group B 26.92 6.39

N = 50 (in each group)

Research Question Two

Do the students approve or disapprove of the technique of
teaching listening skill reinforced by reading of the same

text?

Questionnaire item 1 asked the subjects, only in Group A, to
give their opinion about the technique of teaching listening skill
reinforced by reading of the same text. The scale of subjects' atti-
tudes towards this teaching technique is defined and weighted according

to the following criteria

Strongly approve = 5
Approve = 4
Can not decide = 3
Disapprove = 2

Strongly disapprove = 1
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The subjects in Group A were asked to rate their attitudes
towards the technique of teaching listening skill reinforced by read-

ing of the same text in terms of this 5 point Likert scale.

The information concerning the subjects' attitudes towards this
teaching technique is catégorized and presented in terms of frequency
count and percentage in TABLE 2.1. Moreover, this information is also

presented in terms of the mean attitude in TABLE 2.2.

Finding Two

In terms of frequency count and percentage category presented
in TABLE 2.1, the results indicate that 32 percent of the subjects
strongly approved of this technique, 62 percent approved, 4 percent

could not decide, 2 percent disapproved and none strongly disapproved.

TABLE 2.1

SUBJECTS' ATTITUDES TOWARDS THE TECHNIQUE OF

TEACHING LISTENING SKILL REINFORCED BY READING

Level of Attitudes Frequency Percent
a. Strongly approve 16 32
b. Approve 3 62
¢. Can not decide 2 4
d. Disapprove 1 2

e. Strongly disapprove - 'Y

Total 50 100
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The data in TABLE 2.1 indicate that the technique of teaching
listening skill reinforced by reading of the same text is approved of
by the majority of the subjects who experienced this technique. It can
be implied that the majority of subjects in Group A have good attitudes

towards this technique of teaching listening skill.

Regarding the information presented in terms of the mean atti-

tude, the same result is shown in TABLE 2.2.

TABLE 2.2

MEAN ATTITUDE OF GROUP A SUBJECTS TOWARDS THE
TECHNIQUE OF TEACHING LISTENING SKILL

REINFORCED BY READING

*

Source Mean S.D.
Subjects in Group A 4.24 0.62
N = 50

*

Strongly approve = 5
Approve = 4
Can not decide = 3
Disapprove = 2
Strongly disapprove = 1

Research Question Three

Does the technique of teaching listening reinforced by reading
of the same text help the subjects gain familiarity with the

English sound system?
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Questionnaire item 2 asked the subjects, only in Group A, to
rate the level of familiarity with the English sound system gained from
the technique of teaching listening skill reinforced by reading of the
same text compared with that gained from the traditional technique used
in previous courses they had taken. This was done to see the effec-
tiveness of reading in the teaching of listening skill in terms of
helping the subjects to gain familiarity with the English sound system.
The level of subjects' familiarity with the English sound system gained
from the technique of teaching listening reinforced by reading of the
same text were compared with that gained from the traditional technique

by using the following criteria :

Much higher = 5
Higher = 4
Equal = 3
Lower = 2
Much lower , = 1

The information about the subjects' self-rated level of
familiarity with the English sound system is presented both in terms
of frequency count and percentage ( TABLE 3.1 ), and in terms of the

mean level ( TABLE 3.2 ).

Finding Three

From the information categorized and presented in terms of
frequency count and percentage in TABLE 3.1, it is found that 12 percent
of subjects gained a much higher familiarity with the English sound
system by the technique of teaching listening skill reinforced by read;

ing of the same text than that gained by the traditional technique in
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previous courses : 72 percent gained a higher level, 16 percent gained

an equal level, while none gained a lower or much lower level.

TABLE 3.1

SUBJECTS' SELF-RATED LEVELS OF FAMILIARITY WITH
THE ENGLISH SOUND SYSTEM GAINED BY THE TECHNIQUE
OF TEACHING LISTENING SKILL REINFORCED BY READING

COMPARED WITH THAT GAINED BY THE TRADITIONAL TECHINIQUE

Level of familiarity with

the English sound system Frequency Percent
a. Much higher 6 12
b. Higher 36 72
c. Equal 8 16
d. Lower _ _
€. Much lower e _

Regarding the same information in terms of the mean level, the
result obtained from TABLE 3.2 indicates that the mean level of fami-

liarity with the English sound system is 3.96.
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TABLE 3.2

MEAN LEVEL OF FAMILIARITY WITH THE ENGLISH SOUND
SYSTEM GAINED BY THE TECHNIQUE OF TEACHING LISTENING
SKILL REINFORCED BY READING COMPARED WITH THAT GAINED

BY THE TRADITIONAL TECHNIQUE

*

Source Mean S.D.
Subjects in Group A 4.24 0.62
N = 50

*

Strongly approve = 5
Approve = 4
Can not decide = 3
Disapprove = 2
Strongly disapprove = 1

From the results presented in both TABLE 3.1 and 3.2, it can be
implied that the technique of teaching listening reinforced by reading
of the same text helps the subjects to gain more familiarity with the

English sound system than that gained from the traditional technique.

Research Question Four

Does the technique of teaching listening reinforced by reading

of the same text reduce the subjects' tension while learning?

To answer the rescarch question four, questionnaire item 3

asked the subjects in Group A to rate their levels of tension while

learning with the teaching of listening reinforced by reading of the
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same text compared with that by the traditional technique. The criteria

used for questionnaire item 3 are as follows

Much higher = 5
Higher = 4
Equal = 3
Lower = 2
Much lower = 1

The results obtained from this questionnaire are presented in
terms of frequency count and percentage, and in terms of the mean level

in TABLE 4.1 and 4.2 respectively.

Finding Four

TABLE 4.1 in which the information is categor;zed by frequency
count and percentage shows that, by the technique of teaching listening
skill reinforced by reading of the same text, 38 percent of subjects
felt that their tension while learning was lower than during the
traditional technique, 46 percent had equal tension, 14 percent had
higher, and 2 percent had much higher tension. As to having much lower

tension, this was not rated by any subject.
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TABLE 4.1

SUBJECTS' SELF-PERCEIVED TENSION WHILE LEARNING
BY THE TECHNIQUE OF TEACHING LISTENING SKILL REINFORCED

BY READING COMPARED WITH THAT BY THE TRADITIONAL TECHNIQUE

Level of tension Frequency Percent
Much higher 1 2
Higher 7 14
Equal 23 46
Lower 19 38

Much lower -

Total 50 100

TABLE 4.2 shows that the mean level of tension is 2.8. This
means that the subjects' tension while learning by the technique of
teaching listening reinforced by reading of the same text is almost

equal with that by the traditional technique.
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TABLE 4.2

MEAN LEVEL OF SUBJECTS' TENSION WHILE LEARNING WITH
THE TECHNIQUE OF TEACHING LISTENING SKILL
REINFORCED BY READING COMPARED WITH THAT

BY THE TRADITIONAL TECHNIQUE

%*

Source Mean S.D.
Subjects in Group A 2.8 0.75
N = 50

*

Much higher = 5
Higher = 4
Equal = 3
Lower = 2
Much lower = 1

Research Question Five

Does the technique of teaching listening reinforced by reading

of the same text help the subjects to develop a relaxed atmos—

phere of learning?

The information obtained from questionnaire item 4 was used to
answer the research question five. This questionnaire item asked the
subjects in Group A to rate the level of relaxed atmosphere in learning
by the technique of teaching listening skill reinforced by reading of
the same text compared with that by the traditonal technique. The

scale of subjects' self-perceived relaxed atmosphere of learning is



57.

defined and weighted according to the following criteria

Much higher = 5
Higher = 4
Equal = 3
Lower = 2
Much lower = 1

The results obtained from this questionnaire are presented in
terms of frequency count and percentage, and in terms of the mean level

in TABLE 5.1 and 5.2 respectively.

Finding Five

From TABLE 5.1 in which the information is categorized by fre-
quency count and percentage, it can be seen that, by comparison with
the atmosphere whilé learning by the traditional technique, 6 percent
of subjects felt much more relaxed while learning by the technique of
teaching listening reinforced by reading of the same text, 28 percent
felt more relaxed, 46 percent felt equally relaxed, 16 percent felt

less, and 4 percent felt much less relaxed.
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TABLE 5.1

SUBJECTS' SELF-RATED LEVELS OF RELAXED ATMOSPHERE
DEVELOPED BY THE TECHNIQUE OF TEACHING LISTENING SKILL
REINFORCED BY READING COMPARED WITH

THAT BY THE TRADITIONAL TECHNIQUE

Level of relaxed

Frequency Percent
atmosphere development
Much higher 3 6
Higher 14 28
Equal 23 46
Lower 8 16
Much lower 2 4
Total 50 100

The mean level of relaxed atmosphere development indicated in
TABLE 5.2 is 3.16. This means that the level of relaxed atmosphere

developed by the two different techniques of teaching listening skill

is almost equal.
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TABLE 5.2

MEAN LEVEL OF SUBJECTS' RELAXED ATMOSPHERE DEVELOPMENT
BY THE TECHNIQUE OF TEACHING LISTENING SKILL
REINFORCED BY READING COMPARED WITH

THAT BY THE TRADITIONAL TECHNIQUE

*

Source Mean S.D.
Subjects in Group A 3.16 0.9
N = 50

* .

Much higher = 5
Higher = 4
Equal = 3
Lower = 2
Much lower = 1

Research Question Six

Does the technique of teaching listening‘reinforced by reading
of the same text help the subjects gain affective motivation

towards learning listening comprehension?

To answer the research question six, questionnaire item 5 was
used to ask the subjects in Group A to rate their affective motivation
towards learning listening comprehension reinforced by reading of the
same text compared with that by the traditional technique. The scale
of subjects' self-perceived affective motivation towards learning is

defined and weighted according to the following criteria
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Much higher = 5
Higher = 4 )
Equal = 3
Lower = 2
Much lower = 1

The results obtained from questionnaire item 5 are presented
in terms of frequency count and percentage in TABLE 6.1, and also, in

terms of the mean level in TABLE 6.2.

Finding Six

From TABLE 6.1 in which the information i§ categorized by fre-
quency count and percentage, it can be seen that, through the teaching
of listening skill reinforced by reading of the same text, 24 percent
of subjects have much higher motivation towards learning than through
the traditional technique, 48 percent have higher, 24 percent have

equal motivation, and 4 percent have lower motivation while none of

them have much lower motivation.
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TABLE 6.1

SUBJECTS' SELF-PERCEIVED AFFECTIVE MOTIVATION
IN LEARNING BY
THE TECHNIQUE OF TEACHING LISTENING COMPREHENSION REINFORCED

BY READING COMPARED WITH THAT BY THE TRADITIONAL TECHNIQUE

Level of Frequency Percentage

affective motivation
Much higher 12 24
Higher 24 48
Equal 12 24
Lower 2 4
Much lower - -
Total 50 100

TABLE 6.2 shows that the mean level of affective motivation in
learning - is 3.92. This implies that the subjects have rather higher
motivation while learning by the technique of teaching 1listening

comprehension reinforced by reading of the same text.
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TABLE 6.2

MEAN LEVEL OF SUBJECTS' SELF-PERCIEVED AFFECTIVE MOTIVATION
IN LEARNING BY
THE TECHNIQUE OF TEACHING LISTENING COMPREHENSION REINFORCED

BY READING COMPARED WITH THAT BY THE TRADITIONAL TECHNIQUE

%*

Source Mean S.D.
Subjects in Group A 4.24 0.62
N = 50

*

Strongly approve = 5
Approve = 4
Can not decide = 3
Disapprove = 2
Strongly disapprove = 1

Research Question Seven

Does the technique of teaching listening reinforced by reading

of the same text help the subjects gain confidence in listening

skill development?

To answer the research question 7{ questionnaire item 6 asked
the subjects in Group A to rate the effectiveness of the technique of
teaching listening comprehension reinforced by reading compared with
that of the traditional technique in terms of helping them to gain
confidence in listening skill development. The scale used for rating

is defined and weighted according to the following criteria
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Much higher = 5
Higher = 4
Equal = 3
Lower = 2
Much lower = 1

The results obtained from questionnaire item 6 are presented
in terms of frequency count and percentage in TABLE 7.1 and in terms

of the mean level in TABLE 7.2.

Finding Seven

From TABLE 7.1 in which the information is categorized by
frequency count and percentage, it can be seen that, by the teaching of
listening skill reinforced by reading of the same text, 22 percent of
subjects develop much higher confidence in listening skill than by the
traditional technique, 56 percent develop higher confidence, 11 percent
have equal confidence while none of them have lower or much lower con-

fidence in listening skill development.
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TABLE 7.1

SUBJECTS*' ATTITUDES TOWARDS THE EFFECTIVENESS OF
THE TEACHING OF LISTENING SKILL REINFORCED BY READING
COMPARED WITH THAT OF TRADITIONAL TECHNIQUE IN

TERMS OF HELPING TO GAIN CONFIDENCE IN LISTENING SKILL DEVELOPMENT

Level of
. Frequency Percentage
effectiveness
Much higher 11 22
Higher 28 56
Equal 11 22
Lower - -
Much lower - —_
Total 50 100

The mean level of the effectivencess of teaching listening
skill reinforced by reading of the same text presented in TABLE 7.2 is
4. This means that the technique employed in this stﬁdy helps the
subjects to gain higher confidence in listening skill development than

does the traditional technique.
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TABLE 7.2

MEAN LEVEL OF THE EFFECTIVENESS OF THE TEACHING
OF LISTENING SKILL REINFORCED BY READING COMPARED

WITH THAT OF THE TRADITIONAL TECHNIQUE

*

Source Mean S.D.
Subjects in Group A 4 0.66
N = 50

* .

Much higher = 5

Higher = 4

Equal = 3

Lower = 2

Much lower = 1
Conclusion

The findings of the study are summarized as follows

1. There is a difference between the two teaching techniques
employed in the study. It was found that the subjects who practised
listening skill with reinforcement from reading of the same text would
improve their listening ability more than those who practised listening
skill by the traditional technique ( without reinforcement from reading ).
This difference is significant at 0.01 degree of confidence ( see TABLE
1.3 ). This implies that teaching listening skill with reinforcement

from reading of the same text can be more effective than the tradi-

tional technique.
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2. The technique of teaching listening skill reinforced by
reading of the same text was approved of by the subjects. From the
subjects' attitudes towards this teaching techrique ( see TABLE 2.1 and
2.2 ), it can be implied that the subjects have good attitudes towards

this teaching technique.

3. Compared with the traditional technique, the technique of
teaching listening skill reinforced by reading of the same text can
help the subjects gain more familiarity with the English sound system

( see TABLE 3.1 and 3.2 ).

4. The subjects' tenseness while practising listening skill
wigh reinforcement from reading of the same text was almost equal with
that while learning with the traditional technique ( see TABLE 4.1 and

4.2).

5. 1In terms of helping the subjects develop a relaxed atmosphere
while learning, it was found that teaching listening skill reinforced
by reading of the same text helped the subjects to develop a relaxed
atmosphere at an almost equal level with the traditional technique

( see TABLE 5.1 and 5.2 ).

6. As to the subjects' self-perception, it was found that the
technique of teaching listening skill reinforced by reading of the same
text could help the subjects gain higher motivation in learning than

could the traditional technique ( see TABLE 6.1 and 6.2 ).

7. In terms of helping the subjects to gain confidence in
listening skill development, it was found that teaching listening skill
reinforced by reading of the same text could be more effective than the

traditional technique ( see TABLE 7.1 and 7.2 ).
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CHAPTER V

CONCLUSION AND RECOMMENDATION FOR FURTHER STUDIES

Chapter Five presents a summary of the study and a discussion

of the findings. Some suggestions for teaching listening skill are

presented together with some recommendations for futher studies.

Summary of the study

English has been the most widely taught foreign language in
Thailand for many decades. Not only for business, English plays an
important role in the academic world. Although it is not required by
the current school curriculum, English is still a necessary academic
tool for students who continue their studies in Thailand, and especially

for ones who further their studies in English-speaking countries.

Since the opportunity to communicate in English with native
speakers in Thailand is limited, Thai students have been prevented
from developing their ability to understand spoken English. Moreover,
as English teachers who are native speakers are rarely available,
especially in primary schools and secondary schools, the students ha?e
little opportunity to acquire the native accent. This causes problems
for the students when they have to listen to English spoken by native
speakers. In addition, Syananondh ( 1983 ) indicates that prior ex-
perience with listening comprehension training in Thailand was not
found to significantly increase students' ability to understand spoken
English in the United States. He also finds that there is no dif-
ference in listening ability between the students who have got train-

ing in listening comprehension and those who haven't. This means that
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the technique of teaching listening skill in Thailand should be im-

proved to give more benefit to the learners.

The purpose of this study is to investigate a technique of
teaching listening comprehension which might give more benefit to the
students. Departing from the studies of Syananondh (1986 ) and
Chandrasen ( 1976 ) which state that there is a positive transfer from
reading to listening skill, this study tries to find out whether this
transfer can be used effectively in developing students' listening
ability if reading of the same text is used as a reinforcement in
practising listening skill. Moreover this study is intended to
investigate the students' attitudes towards the technigue of teaching
listening skill reinforced by reading of the same text. The results
obtained from this study are intended to suggest improved techniques

of teaching listening comprehension in Thailand.

The perform this study, a listening comprehension test com-
posed of 60 multiple-choice item was administered to 240 M.6 students.
After consideration of the scores obtained from the test, only 100
students were randomly chosen as the subjects for this study. These
100 students were randomly put into two equal groups, one as the ex-
perimental group and the other as the control group. These two groups
of subjects received a 15-period listening course but by different
techniques. The experimental group practised listening skill with
reinforcement by reading of the same text. Unlike the experimental
group, the control group practise listening skill without reinforce-
ment from reading. At the end of the 15-period course, the listening
comprehension test was administered again to the subjects in both

groups. This was done to see the. difference in listening ability

between the subjects who experienced different teaching techniques.
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In addition, in the final phase of the course, a questionnaire
was given to the subjects in the experimental group to determine their
attitudes towards the technique of teaching listening comprehension
reinforced by reading of the same text. The data obtained were pre-
sented in tables with statistical procgdure and explanation of the

findings in Chapter Four.

Discussion of the Findings

I. From finding one, it is found that the subjects who prac-
tised listening skill with reinforcement from reading of the same text
had better development in listening ability than the ones who practised

listening skill without reinforcement from reading.

In the research about the transfer between listening comprehen-
sion and reading comprehension in English by Chandrasen ( 1976 ), one
of the findings also shows that, in teaching listening comprehension,
the students have rapid understanding if the teacher allows them to

have reading comprehension first.

From the fact that the subjects in the experimental group had
better listening skill development, it can be inferred that having a
chance to see the tapescript while listening, which is the technique
employed in this study, was the only factor leading to this better
-development. This may be because the subjects in the experimental
group had a chance to match the written words with the sounds they
heard. According to Syananondh (1986 ), the problems of Thai students
in understanding spoken English occur when they meet familiar vocabu-
lary and grammatical structures spoken in and unfamiliar sound system.

This is because the students have been taught an English pronunciation
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which is different from that of native speakers. The subjects in the
experimental group, even though they had been taught an English pro-
nunciation different from that of native speakers, had a chance to
acquire the native accent by the technique of teaching listening skill
reinforced by reading of the same text used with them. Being taught
by this technique, they acquired the native pronunciation gradually
and became familiar with the English sound system. This may be the
reason why the subjects in the experimental group improved their lis-
tening abilities more than the subjects in the control group. Unlike
the subjects in the experimental group, the subjects in the control
group tried to understand the auditory message without the graphic
symbols. This lead them to difficulty in listening comprehension. As
Rivers (1970 ) cites, students become very tense when their under-
standing of a message depends on ears alone and this tension makes
the message an auditory blur for them. As the result of the emotional
tension and the confustion about the message, the students become
panicky and the chance to develop their auditory abilities is then
decreased. Since the subjects in the control group had never seen
the tapescripts of what they were listening to, the message they heard
was still an auditory blur for them. This prevented them from getting
familiarity with the English sound system. As a result, the subjects
in the control group couldn't improve their 1listening abilities as

well as the one in the experimental group.

IT. From finding two, it is found that the technique of tech-
nique of teaching listening skill reinforced by reading of the same
text was approved by the subjects who had been taught by this techni-

que.
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This finding is in accordance with the findings of the pedago-
gical experiment about teaching reading to reinforce listening skill

development by Syananondh ( 1986 ).

According to Syananondh's research about the relationship
between speaking and listening skills ( Syananondh, 1985 ), many
students don't feel at ease with their English listening skill train-
ing. He also states that because the native pronunciation is different
from that which they acquired at an earlier stage of learning,
the students are discouraged when they cannot understand what they
hear. Being taught by the technique of teaching listening reinforced
by reading, the subjects' problem of unfamiliarity with the native
pronunciation can be lessened. This may be the reason why this tech-

nique satisfies the majority of the subjects.

Syananondh ( 1986 ) also states that, as it is accepted by
language educators and linguists that the affective component plays a
role in studying a foreign language, the affective-based approach
deserves greater consideration in relation to listening skill develop-
ment. From the fact that the technique of teaching listening skill
reinforced by reading of the same text was approved of by most of the
subjects ( 94% ) who éxperienced it, their is no doubt that this tech-

nique can be used effectively in terms of the affective-based approach.

III. Compared with the traditional technique, the technique
of listening skill reinforced by reading can help the subjects gain

greater familiarity with the English sound system.

In the research on forty first-year students at Mahidol

University by Syananondh ( 1986 ), all of the students also considered

that the technique of teaching reading to reinforce listening skill
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development helped them gain familiarity with the English sound

system.

The findings of the present study and of Syananondh's research
are valid because when the subjects read and listen to the message at
the same time, they have an opportunity to acquire the native pronun-
ciation of the words or statements they see. With more practice, the
English sound system becomes femiliar to them. This process in acquir-
ing the English native pronunciation is similar to the process by
which one acquires one's first languége pronunciation. The difference
is that in acquiring the pronunciation of a foreign language, there
may be an interference from the learner's own pronunciation of that
language. Since his own pronunciation of that language may be dif-
ferent from that of native speakers, the learner requires long practice

to make himself familiar with the.sound system of that language.

As it was indicated by most of the subjects (84% ) that the
techniéue of teaching listening skill reinforced by reading of the
same text helped them gain greater familiarity with the English sound
system than did the traditional technique, this technique seems to be

more effective for listening skill training.

IV. From finding four, considering the mean scores, it is
found that the subjects' tenseness while practising listening skill
reinforced by reading of the same text was almost equal with that

while practising with the traditional technique.

Considering the same information in terms of percentage, 38
percent of subjects in the experimental group felt that their tension

while practising listening skill with the reinforcement from reading

of the same text was lower than that by the traditional technique, 46
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percent had equal tenseness, 14 percent had higher, and 2 percent had

much higher tenseness.

The data cited above show that the subjects' attitudes towards
the effectiveness of the technique of teaching listening reinforced
by reading of the same text in terms of reducing tension while learn-
ing were varied. This may concern the subjects' reading ability.
That is to say, the subjects who were good in reading may have gained
comprehension of the message through reading and this comprehension
was useful for doing the listening tasks presented at the final phase
of the instruction. In other words, the listening tasks ;eemed easier
for them and this lead to reduced tension while learning. This pre-
sumption is in accordance with Syananondh's ( 1986 ) comments that the
initial understanding of the message is a useful prerequisite for the

development of retrieval listening skill in foreign language learning.

For the subjects who were fair or poor in reading, the reading
texts may have given them no or only a little information. Consequently,
for them, the technique of teaching listening with or without rein-
forcement from reading made no difference in terms of providing back-
ground knowledge for doing the listening tasks. Hence, they still had
tension while learning. Moreover, for some subjects who were very
poor in reading, the technique of teaching listening reinforced by
reading of the same text seemed to increase their tension while learn-
ing. This may be because the unclear or wrong information gained from
reading texts confused them, thus their tension while learning

increased.

The discussion about variation in subjects' attitudes towards

the effectiveness of the technique of teaching listening skill
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reinforced by reading of the same text mentioned above leads to the
point that students' reading proficiency should be taken into consi-

deration if this technique is used in listening skill training.

V. From finding five, considering the mean score, it is found
that the level of relaxed atmosphere development gained by the tech-
nique of teaching listening reinforced by reading of the same text

seems almost equal with that gained by the traditional technique.

Considering the information, in terms of percentage, 6 percent
of the subjects in the experimental group indicate that compared with
the atmosphere while learning by the traditional fechnique, they felt
much more relaxed while practising listening skill with reinforcement
from reading of the same text, 28 percent felt more relaxed, 46 percent
felt the same, 16 percent felt less, and 4 percent felt much 1less

relaxed.

The information presented above shows that relaxed atmosphere
development varied among the subjects. Moreover, this variation seems
to correlate with the variation of the subjects' tension while learn-
ing (see TABLE 4.1 and 5.1 ). This might imply that the subjects:’
tension while learning plays a role in the relaxed atmosphere develop-
ment. This implication is reasonable because when one has tension

while learning, it is difficult for one to be relaxed.

VI. From finding six, it is found that by the technique of
teaching listening reinforced by reading of the same text, the subjects
gain higher motivation in learning than by the traditional technique.

This finding supports those of Syananondh ( 1986 ).

As it is found that the technique of teaching listening rein-
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forced by reading helps the subjects to become familiar with the
English sound system, the subjects’ problem of unfamiliarity with the
native pronunciation is then lessened. This makes the subjects satis-

fied with this technique and their motivation in learning increases.

Since motivation is important for teaching and learning,
a technique which can increase learners' motivation will undoubtedly

be a suitable technique for learners.

VII. From finding seven, it is found that in terms of helping
the subjects gain confidence in listening skill development, the tech-
nique of teaching listening reinforced by reading of the same text can

be uged more effectively than the traditional technique.

The data obtained from the questionnaire item 6 indicates that
the majority of subjects ( 78% ) gained higher confidence in listening
skill development when they learned by the technique of teaching
listening reinforced by reading of the same text. This finding is
evidently supported by the post-test scores which show that the mean
score of subjects in Group A ( the experimental group ) was higher

than that of subjects in Group B ( the control group ).

From this finding, it is clear that the technique of teaching
listening skill with reinforcement from reading has an advantage over
the traditional technique in terms of helping the learners gain confi-

dence in listening skill development.

Implication for Teaching and Learning.

Regarding the fact that a large number of Thai students have

difficulty in English listening comprehension, the findings of this
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study are expected to lead to the lessening of this difficulty.

As it is an experimental study of two different techniques of
teaching listening skill, the findings of this study which show that
the technique of teaching listening skill reinforced by reading of
the same text has some advantages over the traditional technique may
be useful for improving the techinque of teaching listening skill for

Thai students.

On the basis of the findings of this study together with some
of the previous related studies, the researcher would like to present

some suggestions as follows

1. Since it is found that the technique of teaching listening
skill reinforced by reading of the same text increases the learners:'
listening ability much more than the traditional technique does, this
technique should be used for listening training instead of the tradi-

tional technique.

2. Since Syananondh (1985 ) states that Thai speaking students'
inability to understand spoken English partially arises from the
interference or negative transfer of their inappropriate English pro-
nunciation, students should be taught proper English pronunciation
at the earlier stage of learning. That is to say, English teachers
should be English native speakers or ones who have a near-native
accent. Given the English teaching situation in Thailand, it is im-
practical for many elementary or secondary schools to have qualified
English teachers as mgntioned above. Therefore, the researcher would

like to suggest a practical solution for this problem.

As it is found that the technique of teaching listening rein-
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forced by reading of the same text helps the subjects gain familiarity
with the English sound system, this finding can be applied to the
teaching of pronunciation. That is, instead of pronouncing a word
after the teacher, the students will pronounce the word, spoken by a
native speaker, after the tape recorder. Moreover, the students should
have a chance to see that word while they learn to pronounce it. This
enables whem to match the sound of that word with its graphic symbol.
By this technique, the students can acquire the native pronunciation.
With more practice, the students will have good English pronunciation
and the problem of meeting the unfamiliar English sound system while

’

practising listening skill is then lessened.

3. Considering the subjects' attitude towards the technique
of teaching listening reinforced by reading of the same text, the
majority of the subjects approved of this technique. Although this
technique can't provide a relaxed atmosphere as is desirable, the
technique of teaching listening reinforced by reading of the same text
still has advantages in terms of helping the subjects gain confidence

in listening skill development and gain higher motivation in learning.

In conclusion, the technique of teaching listening skill rein-
forced by reading of the same text tends .to have advantages over the
traditional technique both in terms of the effectiveness in developing
listening ability and in terms of providing the students with positive
attitudes towards learning. Consequently, this technique should be
considered as a practical solution for solving the problem in listen-

ing skill of Thai students.
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Recommendation for Further Studies.

On the basis of this study, some problems which are suggested

for further research have been identified

1. Because of the limitations of time and financial resources,
it was not feasible for the researcher to perform the experiment with
students at other levels. Therefore, further study with students at
other levels should be done to see whether the findings obtained are

the same or not.

2. Also, because of time and financial limitations, this study
was done only in 15-period course. As Rivers (1970 ) states that the
process of acquiring the native sound system in learning a foreign
language requires long practice, a further study over a longer period
of time should be done to see whether, with longer practice, the

students' listening ability still improves continuously or not.

3. From this study, it is accidently found that by the tech-
nique of teaching listening reinforced by reading of the same text,
there are variation in the subjects' self-perceived tension while
learning (see TABLE 4.1 ) and also in their relaxed atmosphere
development ( see TABLE 5.1 ). This variation may concern the subjects’
reading ability. Therefore, the learners' reading ability should be
considered in further study. That is, instead of considering only
the learners' listening ability as a criterion for dividing students
into equal groups, the learners' reading ability should be used as a
criterion as well. For example, if it is feasible, the students who
get equal scores in the listening test should be divided ‘into a low

group and a high group according to their reading abilities. This
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should be done to see whether, with the same level of listening
ability, the students who are good iﬁ reading can develop their lis-
tening ability better than ones who are poor in reading when the
technique of teaching listening skill reinforced by reading of the
same text is employed with both of them. Moreover, it should be done
to see whether their attitudes towards this technique will be the same
or different. This will be useful for indicating the most suitable
technique of teaching listening skill for students who have different

English proficiency backgrounds.
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APPENDIX A

TEACHING MATERIALS



THE
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MAN WHO ESCAPED : episode 1.

II.

ITI.

Edward Coke used to be an army officer, but he is in prison now.

Everyday is exactly the same for him.

It is winter now and Coke and all the other men get up at six,
when it is still cold and dark. They have breakfast at six

thirty. Work begins at seven thirty. Some of the men work in
the prison factory, where they make mail-bags, but Coke often

works in the field outside.

The man have lunch at twelve. Lunch lasts an hour and then the
man go back to work again. dinner is at six. coke usually goes
to the prison library after dinner and reads until 9.30. The

lights go out at ten.

The day is long, hard, and boring and every man has a lot of
time to think. They usually think about why they are there.

Coke does. He always thinks about two men.

One of the men is called Eric Masters. He used to be an army
officer, just like coke. Coke knows that Masters has a lot
of money now. The second man's name is Hugo. That is all
Coke knows about him. Masters knows where and who Hugo is,

but Coke doesn't.

Every night Coke lies in bed and thinks about Eric Masters and
Hugo. There is another thing he thinks about, too. Escaping.
He wants to escape and find Masters, and then the other man.

Coke is in prison for something he did not do.
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Exercise 1.

Choose the best answer for each question.

1. Where is Coke now ?
A. In the office. B. In the prison.
C. In the field. D. In the factory.

2. When does Coke usually get up ?

C. At 6:30. D. At 7:30.
3. Where does Coke often work ?
A. In the field. B. In the office.
C. In the library. D. In the prison factory.
4. When does Coke have breakfast ?
A. At 6. B. At 6:30.
C. At 7:30. D. At 9:30.
5. How long does Coke have for lunch ?
A. 30 minutes. B. 45 minutes.
C. 50 minutes. D. 60 minutes.
6. When does Coke have dinner 7
A. At 6. B. At 10.

C. At 6:30. D. At 9:30.

7. What does Coke usually do after dinner ?

A. Goes to bed. B. Goes to library.

C. Goes back to work. D. Talks to Masters and Hugo.
8. How about Coke's life ?

A. Boring. B. Exciting.

C. Interesting. D. Dangerous.
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What does Coke always think about ?

A. His friends.

C. Masters and Hugo.
What is Coke now ?

. A prisoner.

C. An army officer.

B.

D.

His family.

His work in the factory.

A policeman.

A guard in the prison.
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THE MAN WHO ESCAPED : episode 2.

It is six o'clock on a very cold winter evening. All over England
people are sitting down in their livingroom and are watching the
news on television or are listening to it on the radio. There is
one very important piece of news this evening. It is this.
"In the West of England this evening, hundreds of policemen are
looking for a man who escaped from Princeville Prison early this
morning. The man's name is Edward Coke. He is 30 years old,
six feet tall, and has black hair and blue eyes. He is wearing
a dark blue prison uniform. The police do not think he can stay
free very long. It is only a few degrees above zero and it is

snowing."

II. The radio is on in an expensive pub in Soho, in the centre of

London. Most of the people there are not very interested in the
news programme, but one man is. His name is Eric Masters. He is
about 45 and is wearing very expensive clothes. He is looking
very afraid of something. There is another man standing next

to him at the bar. Masters is asking him a question.

"Did they say the man's name was Coke ?"

“Yes, that's right. Coke.....Edward Coke. Why? Do you know
him ?2°

"Pardon 2"

“Do you know him 2"

"No....no, I don't know him.....I.....1I just wanted to know the

man 's name, that's all."
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III. In another part of London, a young detective is standing in the
office of his chief at Scotland Yard. The young detective's
name is Richard Baxter.
"You knew Coke, didn't you, Baxter 2"
"Yes, sir. I arrested him four years ago."
Baxter's chief is nodding his head.
"Yes, I know that, Baxter. That's why I'm giving you this order,

now. Find Coke again! You must find him immediately!"
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Exercise 2.

I.

II.

III.

94.

Suppose you are a policeman and you are going to write a report

about Coke, the prisoner who escaped from Princeville Prison.

Give information about Coke by filling in the form below.

FIRST NAME ....c.vcveccnnnns .. LAST NAME ........... Gecececcnnen
AGE ....iveecene eese. HEIGHT ...... ceececactannan

COLOR OF EYES ...iiceveecann ... COLOR OF HAIR ....... ceseenenenen
CLOTHES

Write T if the sentence is true, and F is the sentence is false.

1.

Most of the people in the pub are very interested in
the news.

Eric Masters' age is about 45.

Eric Masters is in the terrible clothes.

Eric Masters is interested in the news.

Eric Masters asks the man near him about Coke.

Choose the best answer for each question.

1.

Who is Richard Baxter ?

A,

C.

Coke 's friend. B. Coke's brother.

A detective. D. The chief of Scotland Yard.

How did Baxterknow Coke ?

A.

He was Coke's brother.
He used to arrest Coke four years ago.
He was a friend of Coke's when he was young.

He met Coke at Scotland Yard office four years ago.
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THE MAN WHO ESCAPED : episode 3.

II.

It is 6:30 in the evening now, and the wind is still blowing.
It is getting colder. BAbout ten miles away from Princeville
Prison a man is hiding in a field. The wind is cutting through

his thin prison uniform like a knife.

A dog is barking somewhere in the distance. Is it a police dog
perhaps? The man in the field does not know. There is only one
idea in his mind at the moment : he must find food and some warm

clothes, but where?

Two hundred miles away in London, Baxter's train is standing at
platform 9 in Paddington Station. Baxter is sitting in a com-
fortable compartéent. There is another man opposite him. Baxter
does not know the man but he can see he wants to talk. The man
is holding a newspaper in his hands.

"I see someone escaped from Princveville Prison this morning."
"Oh, really?"

"yes.....Would you like to ;ead about it? 1It's all here in the
paper. "

"No, thank you."

III. The train in leaving the station now. Baxter is looking out

of the window. He can see a thousand bright lights in the
windows of pubs, cafes, houses and flats. Everywhere people
are sitting down to warm meals and hot cups of tea. The world
looks warm and comfortable. The man opposite Baxter is still

talking.
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"The paper says the man was a spy.....he gave important military
secrets away. I hope the police catch him.™

"Yes, so do I."
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Exercise 3.
In this exercise you will see three incomplete passages. Study the
words given for each passage and fill them into the blanks to com-—

plete the passages.

I. miles field through distance uniform mind

blowing knife 6:30 clothes hiding find

It i§ «......... in the evening now, and the windis still
©esee-e-.. . It is getting colder. About ten .......... away from
Princeville Prison a man iS .......... in a field. The wind is cut-

ting ........... his thin prison ........... like a ciivnencnan

A dog is barking in the ......... . . 1Is it a police dog
perhaps? The man in the .......... does not know. There in only
one idea in his ......... at the moment : he must .......... food

and some warm .........., but where?

II. paper opposite escaped compartment news paper
know platform about talk two is
ceeeceaan hundred miles away ......... London. Baxter's

train is standing at «eese.... 9 in Paddington Station. Baxter

is sitting in a comfortable ......... .- There is another man
......... him. Baxter does not ......... the man but he can see
he wants to ......... - The man is holding a ......... in his
hands.

'l see someone ......... from Princeville Prison this
evening. '

'Oh, really?'
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‘Yes. Would you like to read ........ it? 1It's all here

'No, thank you.'

III. spy train cafes secrets Baxter falts

hot opposite see bright people comfortable

The .cccev.. is leaving the station now. ........ is looking

out of the window. He can ........ a thousand ........ lights in the
windows of pubs, ........ , houses and ........ . Everywhere .......
are sitting down to warm meals and ........ cups of tea. The world
likks warm and ........ . The man ........ Baxter is still talking.
'The paper says the man was a «....... ‘he gave importanc military
........ away. I hope the police catch him! '

'Yes, so do I.'
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THE MAN WHO ESCAPED : episcode 4.

I.

II.

ITI.

Baxter got on the train at 5 o'clock. 2An hour later, at 6, he
was asleep in the warm train compartment. coke was still in

his hiding-place in a field, 100 miles away. The winter evening
got darker and colder. The wind cut through Coke's thin uniform
like a knife. Coke was hungry and tired, and his arms and legs
were so cold that he could hardly feel them. He knew he had to
find food, warm clothing, and a warm place somewhere. "I have
to make a move! I can't just stay in this field and die of the

cold!" he thought.

Coke got up and began to walk. "Where am I? Which direction

am I walking in? BAm I going back towards the prison?” he asked
himself. A few minutes later, the moon came out and Coke could
see better. He stopped and looked around. Suddenly he saw a
small light not far away. "What can it be? It can't be a car.
It isn't moving! It must be a house!" he said to himself and
began to walk towards it. The light got larger. It was a house!

He could see the form of the roof in the dark ness.

Ten minutes later he was outside the house. He stopped and
listened. "Strange!" he thought. "I can't hear anything,

not even a radio or a television, but there must be someone

in there! There's a light oh!" Just at that moment, a thought
struck him." This is probably the only house around for miles!
The police know I'm probably around here somewhere; and if
they're anywhere, they're in that house, waiting for me.

Coke did not move. The wind became colder. His feet and
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hands felt like ice in the snow. "I have to take the chance!
I have to! This is the only place I can find warm clothes and

food!" he thought.
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Exercise 4.

You will see 10 statements about the story you hear from the tape.
According to the story you hear, put these 10 statements in order
by writing the letter in front of each statement in the blanks

given.

A). Coke stopped outside the house and listened but he didn't hear
anything.

B). Suddenly, Coke saw a small light not far away.

C). At last, Coke decided to go into the house because the winter
was colder and he was very hungry and tired.

D). Coke believed that there must be someone in the house because
there was a light on.

E). Coke was in his hiding-place in a field.

F). Coke thought that the policeman might know that he would come
to this house and they were waiting for him.

G). When Coke walked nearer tothe light, he saw that it was a house.

H). He was in front of the house ten minutes later.

I). Coke wanted to find food, warm clothes and warm place because
he was hungry and tired.

J). Coke got up and began to walk.
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THE MAN WHO ESCAPED : episode 5.

I. Coke listened for several seconds but he could not hear anything
at all. And yet there was smoke coming from the chimney and
there was a light on in front room! "Why is it so quiet? Is
it a trap? Are the police waiting for me in there?" he asked
himself. He want to the front door and pushed it. To his
surprises it was open! He went in very quietly. In the front
room there was a fire burning in the fireplace. The room was
clean, small and very warm. There was very little furniture
in it - only a couch and a table in front of the fire and two
old/— fashioned chairs. There were also some photographs on
the shelf above the fire. They were yellow and old. One of
them was of a young man in a World War I uniform. There were
also a few of the same young man and also a woman in old -

fashioned wedding-clothes.

II. Suddenly Cpke forze. There was someone else in the room. He
could feel it! He turned aroung quickly and, at the same time,
put his hand inhis pocket. There was a small knife there. He
saw an old woman. She had a covered dish in her hands and
there was a delicious smell of meat and vegetables caming
from it. She did not look afraid. She did not even look
surprised.

"I'm sorry," she said, and put the dish down on the table.
Coke could hardly believe his ears. Here he was, a stranger

in her house and yet she said she was sorry!
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"I'm sorry," she said again. "I didn't hear you. Did you
knocked? I'm deaf, you see." She pointed to her ear, shook
her head and said "deaf" a second time. "People often come

to the door and knock, but I don't hear them. I'm glad you

came in."

Coke stared at her for a second and then finally found his

voice. "I..I'm sorry. I just stepped in."

He looked down at his clothes. His prison uniform was so dirty
that it was impossible to tell what kind of uniform it was. Then
he suddenly had an idea.

"I'm a mechanic from a garage in town. I came to repair a

lorry somewhere out here but the road was iéy. I had an
accident. I...I fell off my motorbike." He had to say this
several times before she finally understood him. When she

did, she gave him some hot water and soap and afterwards some

food. The only thing he needed now was a change of clothes.
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Exercise 5.

I.

IT.

III.

Write T if the sentence is true and write F if the sentence is
false.
ceeen 1.I When Coke walked to the fron door of the house, he
saw someone smoking in the room.
---.. 2. Coke found that the front door of the house was opened.
-+--- 3. The room in the house was very clean and furnished
with expensive furniture.,
+----. 4. There were a young man and a beautiful woman in the

rooms.,

Choose the best answer for each question by writing X on the
letters A, B, C, or D.

What did Coke see when he turned around?

A. An old woman with a knife in her hand.

B. An old man with a small knife in his hand.

C. An old woman with a covered dish in her hands.

D. 2An o0ld woman with some meat and vegetables in her hands.
What was in Coke's pocket?

A. A gun. B. A pocket raido.

C. A knife. D. a money pocket.

What did that person any to Coke?

A. "I'm sorry." B. "You are a stranger."

C. "Who are you?" D. "You make me surprised."

Choose the best answer for each question by writing X on the
letters A, B, C, or D.

What was that person's question?

A. "Are you deaf?" B. "Did you knock?"

C. "Do you hear me?" D. "Who are you?"
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wWhy didn‘'t that person know that Coke was a prisoner?

A. Because that person was blind.

B. Because Coke's prison uniform was so dirty.

C. Because Coke has changed his clothes already.

D. Because that person was too old to see anything clearly.
What was the answer that Coke told that person about himself?
A. He is a mechanic who had an accident.

B. He is a lorry driver whose lorry has broken down.

C. He is a lorry driver who came from a garage in town.

D.. He is a mechanic who came to repair a motorbike near that

person's house.
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MAN WHO ESCAPED : episode 6.

II.

It was a cold and miserable night. Only a few miles away from
the house Coke wasin, two policemen in a small village police
station could hear the wind outside. One of them was a sergeant.
The other was much younger.

*I wonder how Mrs Bentley is?" the sergeant asked.

“Mrs Bentley? Oh, you mean that old lady whose husband died a
few years ago?"

“That 's right. She's deaf, you know, so she never listened to

.the radio or watches television. In fact, she doesn't even read

the papers."”

"Oh?" the youngpoliceman said. He wondered why the sergeant
wanted to tell him all this. Then he found out.

"Why don 't you go out to her place and see if she's all right?"
"Who? Me? On a night like this?"

"It's not far. Besides, you've got your bike, haven't you?"

Baxter got off the train at a small station. There was a
detective waiting for him on the platform. He shook Baxter's
hand. "My name's Halls. Tom Halls. Scotland Yard phoned us

to meet you here. There's a car waiting." Baxter wasted very
little time on so social formalities. "Coke escaped more than

24 hours ago. I want to catch him before another 24 hours are
up." Halls looked at Baxter for a few seconds before he answered.
"A lot of us wonder why Scotland Yard didn't send anyone to help
us then." Baxter was already half-way to the car before he said
anything. “"Coke isn't just an ordinary prisoner. He's very

special. Let's get going!"
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III. The young policeman was angry. He was on the road now. The
wind was cold and blew snow into his face. "That stupid
sergeant!" he thought. "We must be one of the last stations
in England that still uses bikes, and he sends me out on a
night like this!" He had to get off the bike and push it up
a hill. It was the last hill between the station and the old
lady's house. When he got to the top of it he could see the
light go on in one of the rooms upstairs. “Stupid! that's
what it is, sending me out on a night like this!" the police-
man again. Then he got on his bike ana began to go down the

hill very fast, towards the house.
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Exercise 6.

I.

1.

II.

After listening to the tape, answer the following questions.

Where were the two policemen?

A, In a field.

B. Two miles away from the police station.

C. In a small village.

D. In a police station.

What did the sergeant want the young policeman to do?

A. To see Mrs'Bentley at her house.

B. To take him to see Mrs Bentley.

C. To phone to Mrs Bentley.

D. To turn on thr radio.

How would the young policeman go to the old lady's house?

A. By car.

C. By bicycle.

Where was Baxter?

A. In a detective office.
C. At Scotland Yard office.
Whom did Béxter meet there?
A, Tom Halls.

C. A policeman.

What did Baxter want to do?

A. Go to Scotland Yard Office.

B.

D.

C. To talk with Tom about Coke.

By walk.

By motorbike.

At a railway station.

On a train.

A detective.

Both A and B.

B. To catch Coke.

D. To talk with Coke.

108.



4. Why was Scotland Yard very interested in Coke?
A. Because Coke was a special prisoner.
B. Because Coke was a very important person.

C. Because Coke had some secrets of Scotland Yard.

D. Because Coke has escaped from the prison for a long time.

ITI.
1. How about the weather on this night?
A. It's hot. B. It's warm.
C. 1It's rainy. D. 1It's terrible.
2. What did the young policeman feel?
A, Very sad. B. Very angry.
C. Very happy. D. Very serious.
3. What could he see when he was on the top of the hill?
A. The house. B. The old lady.

C. The clear sky. D. A small village.
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THE MAN WHO ESCAPED : episode 7.

I. *"You know, your clothes are in terrible state," the old lady
said after the meal. “you ruined them when you had the accident!"
“That's all right. They're just my work-clothes," Coke answered.
"My husband was just about your size. A little heavier perhaps.
All his clothes are upstairs. They're no good to him. He did
two years ago." She pointed to the room above them. "Why don't
you see if any of his clothes fit you. You can bring them back
tomorrow. "

"Nobody can be this lucky!" Coke thought to himself. He went
upstairs and turned the light on. It was clear that the old
lady was slmost in another world. She trusted everybody. He
found a heavy jacket, a woollen shirt and some trousers hanging

in the room.

II. "What do you know about Coke?" Baxter asked Halls. They were in
the car now. "Very little, I'm afraid. In fact, I don't think
I know anything about him at all. Wasn't he the fellow who was
in that spy case about four years ago?"

"Yes, that's right. Coke always said it wasn't him..... that it
was someone else."

"That 's what they all say. But what's so special about him?"
"Coke was in Army Intelligence. He knew important secrets.

We could never understand why he sold them. There wasn't a
real motive. Some said he did it for money. We couldn't

prove it, but if he was a spy, he still knows too much. We
could never find out who he sold the secréts to. That's why

we have to catch him before he makes contact with any of his

old friends!"



III. Coke put the clothes on as quickly as he could. They were old
and shabby, put at least they were warm. When he came downstairs,
the old lady was still in front of the fire. ©She smiled when she
looked at him. "You know, you look just like my husband in those
clothes...when he was much younger, of course."

Coke tried to be polite. He wanted to leave quickly.

"I can't thank you enough. It was very kind of you to do all
this for me."

The old lady did not seem to hear him.

"Just like my husband," she said again. Just then, there was a

knock on the door.
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Exercise 7.
After listening to the tape, answer the following questions.
I.
1. What did the old lady ask Coke to do?
A. To go upstairs and find a room to sleep.
B. To go upstairs and bring some clothes for her.
C. To bring her some of her husband's clothes.
D. To change his clothes because they're so dirty.
2. How long did the old lady's husband die?
A. Two years ago. B. Three years ago.
C. Four years ago. D. Ten year ago.
3. What did Coke find about the o0ld lady~?
A. She love her husband very much.
B. She didn't believe anyone easily.
C. ©&he believed everybody easily.

D. She always think about her husband.

II.
1. Did Halls know very much about Coke?

A. Yes, he did. B. No, he didn't.
2. Why was Coke arrested?

A. Because he stole some money.

B. Because he killed his friend.

C. Because he was accused as a spy.

D. Because he killed a spy who worked for government.



III.

1.

¢

What did the old lady say when he saw Coke in her husband's

clothes?

A. She didn't say anything.

B. She said Coke looked very young.

C. She said the clothes were too big for Coke.

D. She said Coke looked like her husband very much.

what did Coke
A. He wanted
B. He wanted
C. He wanted
D. He wanted
What happened

A. There was

want to do?

to have some food.

to leave the house.

to talk to the old lady.
a warm place to sleep.
at the front door?

a knock on the door.

B. Somebody opened the door.

C. The door was opened quickly.

D. There was

a man standing at the door.
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THE MAN WHO ESCAPED : episode 8.

I. The old lady did not hear the knock, but Coke did. His heart
began to pund widely. Whoever it was obviously knew there was
someone inside because there was a light on and smoke coming
from the chimney. He had to decide what to do, and quickly.
"There's someone at the door", he said loudly, but the old
lady did not understand.

"There's someone at the door", he said again, this time more
loudly than before. She went out of the room and Coke quickly

stepped back into the shadows of the front room.

II. The old lady opened the front door. Coke could see her quite
clearly, but nothing else. He listened carefully.
"Hello, Mrs Bentley. I'm from the village police station. The
sergeant sent me. I've got something to tell you."
Then Coke saw the policeman very clearly. Coke looked around
quickly. There was a poker lying in the fireplace. He almost
went to get it and tﬁen stopped.
“No!" he thought "That's too dangerous. They already think I'm
a spy. Whatever I have to do I can do just as well with my fists.
"He stepped back and waited. The old lady and the policeman came
through the door into the sitting-room. Coke was still behind the
door, so the policeman could not see him.
"Good evening officer. Can I help you?" €oke said very loudly
and clearly. The policeman turned around and looked at Coke.
He was very surprised. Then Coke hit him as hard as he could
in the stomach and he fell to the floor heavily. The old lady
screamed. The policeman tried to get up, but fell back weakly.

Coke ran out of the room.



III. The phone rang about five minutes later at the local police head-
quarters. Halls answered it. "What? Coke? Where? When?"
Baxter stood up as soon as he heard Coke's name. He quickly put
his hat and coat on. Halls listened carefully to the voice on
the other end and quickly made a few notes. Then he put the phone
down and turned to Baxter.

"Well, we know where Coke is now. A policeman almost caught him
only five minutes ago."

"What do you mean, 'he almost caught him'? Did he catch him or
didn't he?"

"No, he got away. He stole the policeman's bike.*"
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Exercise 8.

I. According to the story you have heard from the tape, put the
following sentences in order by writing the letters A, B, C,

G in front of each sentence in the blanks given.

A. The old lady opened the door and found the young policeman.

B. Coke told the old lady that there was someone at the door.

C. Coke hit the policeman's stomach and then ran out of the room.

D. The old lady went out of the room and Coke stepped back into the
shadows of the front room.

E. The old lady and the policeman walked into the sitting-room.

F. Coke knew that there was someone at the door because he heard
the knock.

G. The policeman was surprised when he saw Coke.

(1) ..... (2) ..... (3 BN (4) ..... (5) ..... 6) ..... (7) co...

II. From the words given below, complete the passage by writing the

words you have heard from the tape into the blanks.

catch phone got bike answered coat

caught put give know - quickly what

turned carefully heard headquarters

The phone rang about .......... minutes later at the local
police ......... . Halls ........ it. "What? Coke? Where? Wwhen?"
Baxter stood up as soon as he ........ Coke's name. He quickly .....
his hat and ........ on. Halls listened ........ to the voice on the
other end and ........ made a few notes. Then put the ........ down
and ........ to Baxter.
"Well, we know where Coke is now. A policeman almost .......... him

only five minutes ago."



M ieeeoe do you mean, 'he almost caught him'? Did he
or didn'‘t he?"

“"No, he got away. He stole the policeman's bike."
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THE MAN WHO ESCAPED : episode 9.

II.

Baxter got into the car first. Halls was right behind him. "You
dirve. You know the area better than I do." Baxter said. They
raced out of the town and into the dark countryside. "It's ridi-
culous," Halls said.

"Does he really think he's going to get away from us on a bile?"
“"Coke isn't a fool," Baxter answered. "He probably doesn't
realise we already know what happened in the old lady's house."
"You mean he doesn't know that even village policeman have small
two-way radios these days?"

"That 's right. He probably thinks it‘'s going to take that police-
man at least half an hour to get to the nearest phone. He thinks

he can get pretty far in that time."

Ten minutes later, about three miles from the old lady's house,
Baxter suddenly saw someone on the dark road ahead.

"Look! There!" he shouted. "There's someone on a bike! And look!
He's going to get off!"

Halls saw the man quite clearly, but only for a second. As soon
as the man saw they were in a police car, he dropped his bike
and ran into the trees at the side of the road.

“That 's Coke!" Baxter shouted. "He isn't going to get away this
time! "

Baxter jumped out of the car even before Halls stopped it, and
ran after Coke. Halls jumped out, too. He did not even switch

off the headlights.



III. All Coke's training as a soldier helped him now. Baxter was just
behind him when Coke suddenly turned. Baxter tried to grab him
but almost lost his balance. Then Coke hit him on the chin as
hard as he could. Baxter fell to the ground heavily. At that
moment, Halls jumped on Coke from behind but Coke trew him over
his back and against a tree, and then ran back towards the road
before Halls could get up. Even when he did, he fell back to the
ground again. There was a terrible pain in his ribs. Coke saw
the police car very clearly. The headlights were still on, and
one of the doors was open. Coke jumped in.

It took Baxter several seconds to realise where he was. At first,
all he could feel was a terrible pain in his jaw. Then he heard
the sound of a car engine starting. He looked up and saw Halls
pointing to it. Suddenly Baxter realised everything. H;lls tried
to run after the car but it was too late. Coke was gone and so

was their car!
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Exercise 9.
After listening to the tape, answer these following questions.
I.
1. Bow did the policemen contact each other?
A. By telephone. B. By small radio.
C. by two-way radio. D. By loudspeaker.
2. Did the policemen know what happened in the old lady's house?

A. Yes, he did. B. No, he didnlt.

1. What did Baxter see on the road?
A. A head. B. Someone on a bike.
C. A dark man. D. A police car.

2. What did the man do when he saw a police car?
A. He 'rode behind the trees. B. He dropped his bike.
C. He ran into the trees. D. Both B and C.

3. Who was the man on the bike?
A. Tom Halls. B. Baxter.
C. Coke. D. A detective.

4. Wwhat did Halls forget to do when he got off the car?
A, He forgot to turn on the radio.
B. He forgot to turn off the radio.
C. He forgot to switch on the headlights.

D. He forgot to switch off the headlights.

III.
1. What happened to Baxter?
A. He could grab Coke. B. He was thrown against a tree.

C. He was hit on the chin. D. He could knock Coke by his fist.



121.

What happened to Halls?

A. He could grab Coke. B. He was thrown against a tree.

€. He was hit on the chin. D. He could knock Coke by his fist.
wWhat happened to Coke?

A. He was caught by Baxter.

B. He was caught by Halls.

C. He was caught by other policemen.

D. He could get away with the police car.
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THE MAN WHO ESCAPED : episode 10.

I. Coke drove for about twenty minutes. He felt nervous in the
police car but he knew it was his only chance.
"I wonder how that policeman managed to contact police-~head-
quarters so quickly?" he asked himslef. Then he remembered
a newspaper article about the new pocket radios all policemen
had. They were small things which they put in their pockets.
"Of course! That's it!" he thought. Then he wondered if detec-
tivés like Halls and Baxter also had them. He knew they prob-
ably did not, because they already had radios in their cars.
Suddenly, however, something on the road ahead interrupted his
thoughts. Two police cars were there, side by side, blocking

the road. Nothing could get by them!

II. The two policemen at the road block were bored. It was a lonely
spot between two hills and there was very little traffic.
"Could you give me a light, Tom? one of them said. It was his
tenth cigarette that night. Just then, they both looked up and
saw a car coming towards them.
"It's a police car," the other one said. "Perhaps they're bringing
us some hot coffee, or something to eat." They both watched the
car as it came closer. It was a long, straight road and the car
was still a good distance away.
"Isn't it going to stip?"
"It doesn 't look like it."
“Shall we stop it? Our orders are to stop every car."
Just then, they heard the two-tone sound of the horn. It was

obvious that whoever was in the car was in a great hurry.
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III. The two policemen hesitated for a second. Then one of them turned
to the other. "Would you move the car out of the way, Bob, or
shall 12"

"But our orders were to...... .

"Look! That's a police car, can't you see? You don't think Coke's
going to come through here in a police car, do you?" The other
policeman got into the car and moved it back a few inches; the
gap was just wide enough for:another car to get through now.
“"Aren 't you going to move back ;;me more?" the other shouted.

Before he could do so, Coke shot through the narrow gap and

raced down the road, in the direction of London.
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Exercise 10.

After listening to the tape, answer the following questions.

I.

1.

II.

Where was Coke?

A. On a bike. B. In a police car. .
C. On a motorbike. D. In a field.

What did Coke think about?

A. About his hiding-place.

B. About his old friends in London.

C. About the contact of the policemen.

D. About the fight with Halls and Baxter.

What did he see on the road ahead?

A. Two policemen. ‘ B. Baxter and Halls.

C. Two police cars. D. A blokc of flats.

What did one policeman ask from his friend?

A. A light. B. A cigarette.

C. A cup of coffee. D. Something ‘to eat.
What did the two policemen see?

A. A police car. B. Two policemen.

C. Halls and Baxter. D. Coke.

What was the duty of the two policemen?

A.ﬂ To stop every car.

B. To report the news about coke.

C. To help the people who had an accident.

D. No answer.

124.
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What did one of the two policemen ask the other to do?

A.

D.

To race his car after Coke's.
To move the car out of the road.
To stop the car which Coke was in.

To contact with the police headquarters.

Could Coke drive pass the two police cars?

A,

Yes, he could. B. No, he couldn't.

From the question No. 2, why?

A,

Because the two policemen didn ‘'t know him.
Because the two policemen asked him to stop the car.
Because the gap between the two police cars was too narrow.

Because the gap between the two police cars was wide enough.
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THE MAN WHO ESCAPED : episode 11.

II.

"How much farther is it to the nearest village?" Baxter asked.
He and Halls were in the middle of the countryside. The night
was very dark and there was no traffic on the roads. They could
not see a house or even a public phone box anywhere.

"It must be on the other side of that hill" halls said.

"I hope so! We've been walking for twenty minutes now! When we
started, you said it was only ten minutes away!" Baxter said
angrily. He was tired and his jaw hurt. He could already
imagine the Chief Inspector's comments at their next interview.
The chief Inspector was a very sarcastic man. "Well, Baxter,
perhaps you would explain all this to the papers? Shall we

say something like 'The police are always ready to help'?"

Coke turned off the main road. He wanted to get rid of the
police car as soon as possible. The army often used the area
for manoeuvres and Coke remembered it from the days when he
was a soldier. He knew there was a village down a side road.
Just before he got to it, he stopped and left the car in a
field. Then he walked into the village itself. He wanted

something and he was sure he could find it here.

In his apartment in London, a well-dressed man named Eric Masters
turned on the radio and listened. The news was still bad. Coke
was still free, the announcer siad. Masters look very frightened.

He turned off the radio suddenly and picked up the phone.
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III. In a village almost 200 miles away, Coke found what he wanted.
"People in village like this always trust their neighbours.
How lucky!" he thought when he saw the motorbike. It was in
a garage at the edge of the village. The garage was not even
locked and there was a leather motorcycle suit on a nail.
There were also a pair of gloves and a helmet. Everyone in
the village was asleep. Coke worked silently. He pushed the
bile down the road. When he was far enough away from the village
he started the engine. It roared loudly. He get on the motor-

bike and raced towards London.
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Exercise 11.
After listening to the tape, answer the following questions.
I.
1. Where were Halls and Baxter?
A. In a village. B. In a telephone box.
C. In the countryside. D. In a house.
2. How long have they walked?
A. For 10 minutes. B. For 15 minutes.
C. For 20 minutes. D. For 25 minutes.
3. How did Baxter feel?
A. He was happy. B. He was angry.
C. He was thirsty. D. He was hungry.
4. What was Baxter thinking about?
A. About Coke's escaping.
B. About the paper's comments.
C. About the interview for his new job.

D. About the Chief Inspector's comments.

II.
1. Did Coke know this area before?
A. Yes, he did. B. No, he didn‘'t.
2. How did Coke go into the village?
A. By bike. B. By car.
C. By motorbike. D. By walk.
3. Where was Eric Masters?
A. In his apartment. B. In London.

C. In the phone box. D. Both A and B.

128.
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What was Masters doing?
A. Talking with Coke. B.

C. Speaking on the phone. D.

129.

Listening to the radio.

Watching the news on TV.

What did Masters feel about Coke's news?

A. He was happy. B.

C. He was serious. D.

What did Coke find in the village?

A. A car. B.
C. A motorcycle. D.
What did Coke find in the garage?
A. A helmet. B.
C. A pair of gloves. D.
Where did Coke race to?

A. to London. B.

C. To the village. D.

He was worried.

He was frightened.

A bike.

A motorboat.

A motorcycle suit.

All correct.

To the garage.

To the police station.
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MAN WHO ESCAPED : episode 12.

II.

Eric Masters had the face of a man who lived comfortably and ate
well. It was the face of a man who usually did not worry about
the future. All this was gone now. He was very worried indeed
when he picked up the phone and dialled nervously. At first,
nobody answered at the other end. The phone rang at least
twelve times but Masters did not hang up. Finally a sleepy
voice answered angrily,

"Who is it? What the devil do you want at this hour?"

It was a man's voice, and it was educated and smooth, but it

had a cruel, cold edge.

"Is that you, Hugo? This is Eric," Masters said quickly. The
man at the other end became even angrier.

"And why are you ringing at this hour? I've been in bed for
an hour!"

"But, haven't you heard the news, Hugo? Coke's still free!™"
"Of course I've heard. So have my friends," the man answered
coldly.

“I can't sleep. 1I've been thinking about Coke all evening!"
"Perhaps you'd better take a sleeping pill!" Masters almost
screamed the next question into the phone.

“"What are you going to do, Hugo? What are you going to do?"
The man at the other end answered just as coldly and as calmly
as before, "Do? We're going to kill Coke! That's what we 're

going to do. That is, if he is stupid enough to come to London."
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The motorbike was fast but the roads were icy. Coke drove
dangerously. He knew he had to. He had very little time.
"I'd better keep to the side roads," he thought, but he did
not because the main road was much faster, and he had very
little time. A police car went by in the opposite direction.
He began to feel a little safer. Then, around 2 o'clock in
the morning, he suddenly saw lights in his mirror. They were
the headlights of another police car, and this time it was
just behind him. It came closer and closer and then suddenly
speeded up. For several seconds, Coke and the car raced along
side by side. Coke looked up. The two policemen in the car
were looking at him but they could not see his face clearly.
He was wearing a helmet and goggles. Coke raised his hand
and waved casually. The driver was already looking at the
road again, but the other still had his eyes on Coke. Then,
the car speeded up again. In a few seconds it was far ahead
of him. coke raced towards London. He knew exactly where

he wanted to go.
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Exercise 12.

II.

What was Masters doing?

A. He was using the telephone.

B. He was listening to the news.

C. He was talking with his friends.

D. He was thinking about his friends.

What was Hugo doing when Masters phoned him?

A. He was sleeping. B. He was listening to the news.
C. He was using the phone. D. He was talking with Coke.
What were Masters and Hugo talking about?

A. About their friends. B. About the news of Coke.
C. About the sleeping pill. D. About Baxter and Halls.
What was Hugo going to do with Coke?

A. He would kill Coke. B. He would go to see Coke.
C. he would send Coke to London.

D. He would send Coke to the police.

Where was Coke?

A. In a police caron the main road.
B. In a police car on the side road.
C. On a motorbike on the main road.
D. On a motorbike on the side road.
What did Coke see in the mirror?

A. The headlights of the car.

B. The light from a house.

C. The lights of another motorbike.

D. The headlights of a police car.
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Did the policemen see Coke?

A. Yes, they did. B. No, they didn't.
Why didn't the policemen see Coke's face clearly?
A. Because the road was too dark.

B. Because Coke had a helmet and goggles.

C. Because Coke rode very fast.

D. Because they weren ‘'t interested in Coke.

What did the two policemen do?

A. They drove pass Coke.

B. They wave their hands to Coke.

C. They stopped Coke and arrested him.

D. They contacted with Baxter and Halls.

Where was Coke going to?

A. To London. B. To Masters' house.

C. To Hugo's apartment. D. No answer.
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MAN WHO ESCPAED : episode 13.

II.

Coke reached London just before 6. The huge city was just begin-
ning to wake up but the streets were still dark. He drove to a
block of small flats not far from the river in the south east.
There was a light on in one of the ground floor flats. It was
shining in the kitchen. He went to the window and tapped softly.
He was still standing at the window when the back door opened.
When he looked up, a woman was standing there. He hesitated
when he saw her and almost went calmly. "Come in, Ted. I've
been expecting you," she said very softly. He walked towards

her and stood in the open doorway.

Baxter caught a very early train to London. W®hen he got to
Scotland Yard, the chief Inspector was waiting for him. When
Baxter went into his office, he was sitting at his desk and
looking at a photograph. The Imspector locked at Baxter
quickly, then back to the photo. "Perhaps it was a good
thing you didn't catch Coke after all," he said suddenly.
Baxter stared at him in surprised.

"What do you mean, sir? I don't understand."

"I have a picture here of a man who knew Coke in the army.

He was also a witness at CoKe's trial. 1I've been interested
in the man for some time now. Perhaps we'll be able to find
out more about him now the Coke's free," the Inspector said,_
and gave Baxter the photograph. "This is the man. Watch him.
Follow him everywhere! "

Baxter looked at the man in the photo carefully. It was Eric

Masters.
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"You really shouldn't help me, Kate. It's against the law," Coke
said. He and the young woman were sitting in her kitchen. He
was eating breakfast hungrily. Kate did not say anything. "I
mean, everybody thinks I'm a spy," he went on. "But I don't
think so," she finally said. Coke finished his breakfast
silently. Then he said, "You were the only person who ever
believed I was innocent. That's why I came to you. Who else
will help me?"

"Help you to do what, Ted?" Kate said.

"Help me to find the real spies," he answered slowly.
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Exercise 13.

II.

When did Coke reach London?

A. Early in the morning. B. In the afternoon.
C. In the evening. D. Late at night.
Where did Coke frive to?

A. To his friend'‘s house. B. To the river.

C. To a block of flats. D. ToHuge's apartment.
Where did Coke see the woman?

A. At the front door of the house.

B. At the back door of the kitchen.

C. At the back door of the house.

D. At the front door of a flat.

What did Coke want from the woman?

A. Some money. B. Some help.

C. Hugo's address. D. Masters' address.

Where did Baxter meet the Chief Inspector?

A. On a train. B. At Scotland yard office.

C. At Baxter's office. D. At Masters' apartment.

Was the Chief Inspector angry when hie knew that Coke could get
away?

A. Yes, he was. B. No, he wasn't.

What did the Chief Inspector give to Baxter?

A. Baxter's photograph.

B. Masters' photograph.

C. The name of a man who knew Coke.

D. The name of man who was a witness in Coke's trial.
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4. What was the Chief Inspector's order?
A. To watch and follow Coke.
B. To catch Coke.
C. To catch Masters.

D. To watch and follow Masters.

III.
1. Where were Coke and Kate?
A. In the sitting-room in Kate's flat.
B. In the kitchen in Kate's flat.
C. 1Inapolice station.
D. In Ted's house.
2. Who was Ted?
A. Cike's friend. B. Kate's husband.
C. Kate's friend. D. Another name of Foke.
3. What did Coke want Kate to help him?
A. To find the real spies. B. To take him to see Ted.

C. To find Hugo and Masters. D. To get away from the police.
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THE MAN WHO ESCAPED : episode 14.

I. Kate was what the American call ‘'a cool character'; nothing seemed
to surprise her very much. She seemed ready for anything. Perhaps
this was because she was an actress. She played small parts in
films and on television. Her life was full of surprises. Just
then she was not working at all. Perhaps that was why she did
not hesitate even for a second when Coke said he wanted her help
to find the real spies.

"All right," she said. "I'll help you and I'll start right now.
Wait here!"

"What do you mean? Where're you going?" Coke asked.

"You'll find out when I come back. 1I'll have to get somethings
now!"

Before Coke could ask her anything more, she was gone.

II. Not very far away, Baxter was still sitting in the chief Inspec-
tor's office. He was still looking at Masters' photograph. He
looked up. "What's so interesting about him? Why do you want
me to follow him?" he asked. "A few days ago, quite by accident
we learned a few things about him. Coke might...notice I say
'might '...be innocent after all. 1It's only a possibility. We
want to see what Masters does if Coke contacts him," the chief
Inspector answered. Baxter was even more surprised now. "I
don 't understand, sir? What do you think Masters might do?"
he said.

"Masters might try to kill him if he's really afraid of him."
“"But surely that's dangerous, sir. I mean, if Coke is innocent,

Masters might kill him...and if he isn't innocent, we're letting
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him go free. After all, Coke might kill Masters...or someone else!
The chief Inspector looked very serious.

"That 's a chance we'll have to take, Baxter!" he said.

Time passed very slowly for Coke that morning and afternoon. He
slept a bit but then got up and walked about the flat nervously.
It was evening before Kate came back. The winter sun was just
setting when she came through the door. She was carrying a large
bundle and a lot of other things.

"Where have you been? You've been gone for hours!" he said.
"Yes, I've been busy. Here. Try these things on," she answered.
She unwrapped the bundle quickly and showed him a suit, shoes and
shirt. There was also a coat with an expemsive fur collar, the
sort millionaires wear in films. Coke put the clothes on un-
willingly. "I'll have to change my appearance more than this!"
he said.

"Of course you will," she answered. "And I've got just the things

you'll need!"
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Exercise 14.

I.

1.

[F8]

II.

1.

III.

1.

2.

Which sentence is wrong about Kate?

A,

She used to be an actress.

She was surprised easily.

She has never been surprised easily.

Her life was full of surprises.

Kate decide to help Coke?

Yes, she did. B. No, she didn‘t.
Coke know where Kate was going to?

yes, he did. i B. No. he didn't.

Where was Baxter?

A,

C.

In a photo lab. B. In Masters' flat.

In his office. D. In the Chief Inspector's

What did the Chief Inspector think about Coke?

A,

Coke might have got away.
Coke might have been innocent.

Coke might have contacted with Masters.

All correct.

Where was Coke?

A.

C.

A,

C.

In his flat. B. In Kate's flat.

In the prison. D. At Scotland Yard office.

When did Kate come back to the flat?

In the morning. B. In the afternoon.

In the evening. D. At night.

140.

office.
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What did Kate birng with her when she came back?

A. Things foreating. B. Some films which she were in.
C. Some clothes and expensive things for millionaires.

D. All correct.

What did Coke want to do?

A. To find Masters. B. To find Hugo.

C. To change his clothes. D. To change his appearance.
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THE MAN WHO ESCAPED : episode 15.

II.

First Kate dyed Coke's hair grey. Then she used some theatrical
make-up to give him a much older face. Finally she put a pair
of dark glasses on him, thrust a white walking-stick into his
hand and led him firmly to a full-length mirror. Coke was sur-
prised at how strong her grip was. He was even more surprised
when he saw himself. 2nold blind man stared back at him.

"And now," Kate said, "You'll have to do far more than simply
look like an old blind man. You'll have to walk, talk and act
like one, too!"

For the next hour she taught him exactly how to do that.

"You learn fast. We can go now," she finally siad.

"What do you mean 'WE'? You can't come with me. It might be
dangerous," he objected.

Kate was already putting her coat on. Her answer was simple.
"If you want my help, you'll have to take me with you. Besides,

things are just beginning to get interesting!"

They were walking towards a taxi-rank. There were usually several
taxis parked there, waiting for customers.

"We must look an old couple, you and I," Coke remarked.

"Don‘t worry about that. We look so add that nobody will guess
who you are. Now just tell me where we're going! "

"To a pub in Soh called 'The Green Rider'. Masters used to go
there a lot," Coke answered. "You mean you think he's one of

the spies."

"I don't know, but he didn't tell the truth at the trial. Why

else should he lie?" Coke said. Just then they got to the taxi-
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rangk. There were not any taxis there. "We'll have to take a
bus. Just remember that you're an old, blind man. I'll help

you get on and off!" Kate said.

III. They got to Soho half an hour later. The streets were brightly-
lit. They were people, pubs, restaurants, cinemas and strip-
tease clubs everywhere. There was a man in front of the clubs.
Whenever someone passed by he siad: "The best show in London.
Twenty beautiful girls. Step right in!" He began to say that
when he saw Coke but as soon as he noticed Coke's dark glasses
and white walking-sticke, he closed his mouth again. They walked
on until Coke suddenly gripped Kate's arm very hard. "This is
the place. Take me in!" he said. There were two docrs. One
was marked 'Public Bar' and the other 'Saloon Bar'.

"Which one?" she asked.
"The Saloon Bar!" he whispered. They went into the crowded,
noisy, smoke-filled room. Several people stared at them

curiously when they came in.
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Exercise 15.

1. What's the color that Kate used to dye Coke's hair?

144.

A. Black. B. White. C. Grey. D. Brown.
2. What did Kate do with Coke?
A. She made up to give Coke a much older face.
B. She put a pair of glasses on his face.
C. ©She gave him a walking-stick.
D. All correct.
3. Wwhat did Coke look like?
A. A young man. B. An old blind man.
C. A millionaire. D. An old woman.
4. Did Coke want Kate to go with him?
A. Yes, he did. B. No, he didn't.
5. Where were Coke and Kate going to?
A. To ‘'Soho club'. B. To 'The Green Rider Pub'.
C. To Masters' apartment. D. to Hugo's apartment.

6. Where did Masters often go to?
A, 'Soho Club*'. B. Hugo's apartment.
C. 'The Green Rider Pub' D. 'Bubble Bar'.
7. How did they go to the place in question No. 57?
A. By taxi. B. By bus. C. By car.
8. What did the man in front of the pub do?
A. He invited people into the pub.
B. He was the guard of the pub.
C. He waited for Coke and Kate.
D. He was the driver of Hugo's car.
9. How many doors were there in the club?

A. One. B. Two. C. Three.

D. By walk.

D. Four.
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10. Which bar did Coke and Kate go into?
A. 'Soho Bar'. B. '‘Bubble Bar'.

C. 'The Saloon Bar'. D. ‘The Green Rider Bluc'.
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APPENDIX B

THE LESSON PLAN
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APPENDIX C

THE LISTENING COMPREHENSION TEST
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Part I.

Directions You will hear ten words. each word will be spoken only
once. From the three words given in each item. Choose
the word that you have heard by writing X on the letters
A, B, or C on your answer sheet.

Example

You hear : Job

You read : (Aa) pop (B) job (C}) top

You mark your answer sheet : (A) (B) (c)

(a) (B) (c)

1. north nod knock

2, nice knife night

3. catch cash cat

4. fire fine file

5. depth deaf dead

6. coat close clothes

7. cheap chief sheep

8. through true too

S. worm warn warm

10. heel hill hell

% % 2k 3k %k ok 3k ok ok ok ok ok Xk ok ok Kk
Part II.
Directions You will see an incomplete sentence in each item. The

complete sentence will be spoken only once. From the
three words given, choose the right word for each
sentence by writing X on the letters A, B, or C on

your answer sheet.



Example

You hear : It's a very big rat.

You read : 1It's a very big ........ .
(A) cat (B) rat

You mark your answer sheet : (n)

1.

(This is a straight road. )

This is @ ceceveaann road.

(A) straight (B) strange
(I saw many good prisons yesterday. )

I saw many good .......... yesterday.

(A) persons (B) prisons

(c)

(B)

hat

(c)

(C)

(A group of students walk through the school-field. )

A group of students walk .......... the school-field.

(A) through (B) to
(It is a very good knife. )

It is a very good v...eee... .

(A) life (B) night
(We con't trust this man. )

We can't .......... this man.

(A) trust (B) bluff
(There are four hours. )

There are four .......... .

(A) houses (B) horses
(This is a very large flat.)

this is a very large .......... 5
(A) flag (B) flat
(He gives me his clothes. )

He gives me his .......... .

() coat (B) clothes

(C)

(c)

(c)

(Cc)

(c)

(c)

180.

(c)

strong

princes

towards

knife

touch

hours

flash

coach



(a)

(B)

(c)

(D)

Two

Two

Two

Two

prisoners
prisoners
prisoners

prisoners

181.

9. (This is a fireplace.)
This iS @ ceeaeeoeaas =
(A) fine place (B) firebreak (C) fireplace
10. (I want to see the film that he talked about.)
I want to see the .......... that he talked about.
(A) scene (B) field (C) film
2k %k ok ok o ok ok ok Ak ok A 3k ok Kk ok k Ak Kk %k ¥k

Part III.

Directions In this part you will hear ten short sentences. Each
sentence will be spoken only once. When you hear a
sentence, choose the answer nearest in meaning to what
you have heard by writing X on the letters A, B, C, or
D on your answer sheet. .

Example

You hear John has three books and a couple of pencils.

You read : (A) John has as many books as pencils.

(B) John has more pencils than books.

(C) John has fewer pencils than books.

(D) John has fewer books than pencils.
You mark your answer sheet : (a) (B) (Cc) (D)
1. (Two prisoners escaped yesterday. )

were freed yesterday.
were punished yesterday.
died in prison yesterday.

got away from prison yesterday.



{(He is a good inspector. )

(A)

(B)

(c)

(D)

(The

(a)

(B)

(C)

(D)

He

He

He

He

car

The

The

The

The

is a

is a

is a

is a

good actor.
good doctor.

good soldier.

good policeman.

runs towards London. )

car

car

car

car

runs to London.
runs across London.
runs through London.

runs far away from London.

(It 's too dangerous to seim across a wide river. )

(a)

(B)

(c)

(D)

(all

(a)

(B)

(c)

(D)

(There are

(A)

(B)

(c)

(D)

To swim across a wide river is funny.

To swim across a wide river is interresting.

To swim across a wide river is exciting.

To

swim across a wice river is full of danger.

of the policemen in the station are in uniform. )

All policemen are in front of the station.

All policemen come from the police station.

All policemen in the station are on duty.

All policemen in the station wear police uniform.

The

The

The

The

three apple trees behind the house. )

re is a house behind the apple trees.

re are three apple trees near the house.

re is a house in front of the apple trees.

re are apple trees at the side of the house.

182.
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7. (If Bob turns around, he will see a big house in front of him.)

(A)

(B)

(c)

(D)

A big
A big
A big

A big

8. (There are

(a)

(B)

(c)

(D)

9. (The

(A)

(B)

(c)

(D)

There

There

There

There

woman

house is

house 1is

house is

house is

behind Bob.
opposite Bob.
in front of bob.

on the left hand side of Bob.

four upstairs rooms in this house. )

are four

are four

are four

are four

rooms in this house.
stairs in this room.
rooms on the upper floor of this house.

stairs on the upper floor of this house.

in the terrible dress is my sister.)

My sister wears a neat dress.

My sister wears a very bad dress.

My sister wears a beautiful dress.

My sister wears a very short dress.

10. (It's obvious that Bill's brother is a spy.)

(a)
(B)
(c)

(D)

Part IV.

Directions

Bill is a spy.

Bill may be a spy.

Bill's brother is a spy.

Bill's brother may be a spy.

3 3 %K ok 3k ok ok ok ok 3 K Kk xk k kK K kK

You will hear ten questions. From the four choices

given in each item, choose the best answer for the

question you have heard by writing X on the letters

A, B, C, or D on your answer sheet.
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Example
You hear : When did Tomcome here ?
(A) By train.
(B) Last night.
(C) Yes, he did.
(D) To study histdry.

You mark your answer sheet : (Aa) (B) (c) (D)

1. (Where is the motobike?)
(A) In the river.
(B) In the sky above.
(C) 1In the garage.
(D) In the front part of the car.
2. (Why does Tom hesitate to buy that coat?)
(A) Because he isn't thirsty.
(B) Because he likes it and it's very cheap.
(C) Because he likes it but it's too expensive.
(D) Because that bottle of coke isn't cold enough.
3. (Waht is she so nervous about?)
(A) About the examination tomorrow.
(B) Yes, she is a nurse.
(C) No, she is a doctor.
(D) She has been a nurse for 3 years.
4. (How long does it take from the garage to the station?)
(A) About 30 minutes.
(B) Yes, it's very long.
(C) You can go by taxi.

(D) Yes, it's very large station.
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(How many villages are there in this town?)
(A) You can walk there.

(B) I think only 2 or 3.

(C) Yes, he often comes late.

(D) It takes only 2 or 3 minutes.

(Wwhere are the photographs of your children?)
(A) They're in the album.

(B) 1It's in the graph-book.

(C) They're playing in the field.

(D) I lived in cChonburi when I was young.
(Where is the headquarters of your company?)
(A) He's in his office.

(B) No, I don't wofk there.

(C) Sorry, I don't know him.

(D) It isn't far from here.

(Where does Tom race to?)

(A) Tonight.

(B) By his car.

(C) Yes, he does.

(D) To the station.

- (Why did the police arrest John last night?)

(A) In the pub.
(B) I don't know where.
(C) Because he hit his friend's head.

(D) Because he wanted to rest for a few days.
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10. (Did you have any chance to talk to Susan?)

(A) Yes, we walked together.

(B) Yes, she danced very well.

(C) Yes, I met him yesterday.

(D) Yes, but I didn't say anything.

Part V.

Directions

Example

You hear

You read

¢ 3 ok o Ak ok Kok ok ok ok ok ok ok 3k ok ek Xk ok

‘You will hear ten short conversations between two people.
When each conversation ends, you will be asked a question
about the conversation. You must choose the answer from
the four choices given by writing X on the letters A, B,

C, or D on your answer sheet.

(man ) "Hello, Mary. This is Mr. Smith at the office.
Is Bill feeling better today?"
(woman) "Oh! yes, Mr. Smith. He's feeling much better now.

But the doctor says he'll have to stay in bed until
Monday."

(the third voice) "Where is Bill now?"

(A) At the office.

(B) Home in bed.

(C) Away on vacation.

(D) On his way to work.
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1. {(man) "Do you like this house, Mam?"

(woman ) "yes. It has a comfortable living-room and a very clean
kitchen, but I think it would be better if there were a
chimney on the roof."

(the third voice) "What doesn't the house have?"

(A) A roof.
(B) A kitchen.
(C) A chimney.
(D) A living-room.
2. (man) "Everyone hides in the next room and when John comes in,
jump out."

(woman ) "Perhaps we should turn on a few lights so he won't
wonder. "

(the third voice) "What are these people making a plan for?"
(A) A picnic.

(B) A meeting.
(C) BAn appointment.
(D) A surprising party.
3. (man) "What do Jane and Bill feel about their new house?"

(woman ) "It's very comfortable, but they think it's too quiet
because they never live in countryside."

(the third voice) "Where is Bill's new house?"

(A) 1In the country.
(B) In a big city.

(C) On the side of the road.
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4, (man) "I haven't read the papers for a few days. Is there
anything interesting?”
(woman ) "Oh! yes. The policeman could arrest the spy who sold
the army secret."
(the third voice) "What are they talking about?"
(A) The news.
(B) A report.
(C) A book.
(D) A film.
5. (man) "That was such an interesting film! I hope you enjoyed
it as much as I did."
(woman) "Yes, it was very good one. Many movie stars were in it."
(the third voice) "What are they talking about?"
(A) Stars.
(B) A film.
(C) A field.
(D) A bright sky.
6. (man) “Oh! It's the most terrible winter I've met. I feel as
cold as being in a fridge."
(woman ) "Look at the river. It looks life an icy road."
(the third voice) "What are they talking about?"
(A) Snow.
(B) A fridge.
(C) The weather.

(D) An icy road.
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7. (man) *Do you know the man over there? I think his name is
Richard."

(woman ) "The man near thepolice? Yes, I know him very well. He
is a soldier. And the woman near him is his wife. She
is a teacher.

(the third voice) "What is Richard?"

(A) A soldier.

(B) A teacher.

(C) A sailor.

(D) A policeman.

8. (man) "Why don 't you change your clothes? The guests are going
to come any minute."

(woman) "Yes, I know. But I've something to do with the flowers.
I want everything ready before they come."

(the third voice) "What does the man want the woman to do?"

(A) To change her clothes.

(B) To do something with the flowers.

(C) To invite the guests to the party.

(D) To make everything ready for the party.
9. (man) "How about your plan for the next weekend?"

(woman) "Well, my friend at the office asked me to join their
party at Pattaya beach. I probably go with them if my
parents don't come to my home on Saturday."

(the third voice) "What is the woman's plan for the next weekend?"
(A) She may join the party at her office.

(B) She may spend her weekend at home.
(C) She may go to Pattaya with her parents.

(D) She may go to Pattaya with her friends.
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10. (man) "This is the third time you've been late this week."
(woman) "I'm sorry. But it wouldn't happen if I knew that there
was a car accident on the way to our office.”
(the third voice) "Why did the woman come to work late?"
(A) Because she got up late.
(B) Because there was an accident on the road.
(C) Because there was an accident with her car.

(D) Because there was something wrong with her car.
2% 2k 2k 3K 3 ok ok kA ok Kk ok ok ok %k ok Xk %k

Part VI.

Directions : In this part of the test you will hear a passage. When
the passage ends, you will be asked to answer the ques-
tions about the ssage. When a question is asked,
choose the best answer from the four choices given.
Write X on the letters A, B, C, or D on your answer
sheet. You will hear the passage and the questions

only once.

(" Passage ) Good evening, Ladies and Gentlemen. The interesting
stroy in tonight's news is about five prisoners who escaped from Bang-
Kwang Prison, Nonthaburi, last two days. yesterday morning, the
policeman from Nonthaburi police station found a deaf man died in a
house in a small village 20 kilometres from the station. The police
thought that this man might have been killed by these prisoners
because they found 5 prison uniforms in a field not far from this
house. One of the policemen told our news reporter that the prisoners

might have broken inte that house to find some clothes. After they

had killed that deaf man, all of them might have come to the field,
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changed their clothes and left the prison uniforms in the field. The
photographs of these 5 prisoners were sent to every police station.
The Chief of Police has ordered the policemen to catch these prisoners
as soon as possible because two of them were the spies who used to
give the important government secrets to other countries. That's

this evening's news. Good night from channel 9 news, your better

news station, and from Somkiet Ornwimon, your reporter.

1. {(How many prisoners escaped from the prison?)

(A) Two.

(B) Three,
(C) Four.
(D) Five.

2. (Which prison did the prisoners escape from?)
(A) Lad-Yaw Prison.
(B) Nonthaburi Prison.
(C) Bang-Kwang Prison.
(D) Huew-Kwang Prison.
3. (Where did the police find the dead map?)
(A) In a house in the village.
(B) In a house near the prison.
(C) In a field near the village.
(D) In a field near the police station.
4. (When did the police find the dead man?)
(A) This evening.
(B) Today morning.
(C) Last two days.

(D) Yesterday morning.
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(How far was the house from the police station?)
(A) Twenty metres.

(B) Thirty metres.

(C) Twenty kilometres.

(D) Thirty kilomefres.

(Wﬁat did the police find in the field?)
(A) The prisoners.

(B) The dead man.

(C) Police uniforms.

(D) Prison uniforms.

(Where did the prisoners find new clothes?)
(A) In the deaf man's house.

(B) 1In a house near the prison.

(C) 1In the field near the house.

(D) In a field near the station.

(Where did fhe prisoners change their clothes?)
(A) In the dead man's house.

(B) In a field near the house.

(C) In a house near the prison.

(D) In a house near the field.

(What were sent to every police station?)
(A) The prisoner's name.

(B) The photograph of the prisoners.

(C) The important government secrets.

(D) The report from Nonthaburi police station.
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(How

(n)

(B)

(C)

(D)

many prisoners who were the spies?)
Two.

Three.

Four.

Five.

ak 3k sk ok ok ok %k ok Xk ok 3k ok ok % ok ok ok Kk k Xk
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THE QUESTIONNAIRE
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