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ABSTRACT

This study was an investigation of the Nursing
students’ opinions on preferred learning styles and on
present English course materials. The instruments used in
this study were questionnaires administered to 159 first-
year students in the Faculty of Nursing Science, Mahidol
University, in the acadenic year of 1989. The subject group
represented 67.9 % of the total population of 234 students.

The results of the study were as follows:
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1. The majority of the students were female and
between 19 and 21 years of age. Approximately 43 % of the
students began studying English in the fifth grade, and
about 45 % earned a GPA between 2.5 and 3.4 in the first-

Year English course.

2. Among four teaching methods discussed in the
study, though the students indicated a highest preference
towards the Functional-Notional approach and the 1least
Apreferenée for the Grammar Translation method, the
differences among the preference means were not

statistically significant.

3. Two types of background, length of time spent
in studying English and first-year GPA in the English
course, were found to affect the preferences of the students
at the .05 level of significance. Students who had 11 Years
or over of English language study significantly preferred
Audiolingual and Communicative methods, when compared to
those who had 6 to 10 years of study. Students whose GPA
was high showed a significantly greater preference for

Audiolingual method than those who had low GPA.

4. A few improvements in the present English
course materials need to be made in terms of more contents,
exercises and activities, more emphasis on listening,
speaking, and reading skills, and more wuse of various
teaching aids.
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CHAPTER I

INTRODUCTION

This study is conducted to identify the learning
styles preferences of a selected group of Thai students
learning English as a foreign language at the university
level. This chapter presents the background and significance
of the study followed by the statement of the problem. Next,
the purpose of the study is described. Then, the scope of
. the study and basic assumptions are presented. Finélly, the

definition of terms is given.

Background and Significance of the Study

It 1is undeniable that English is a language widely
used throughout the world. It is "the language of
international communication" and "in countries where English

is not the mother tongue it is the world’s most commonly

taught foreign language" (Harrison, 1973:13). Thailand, a
non-English speaking country, uses English as a foreign
language for many purposes--commercial, political,
educational, and even in everyday life. Thus, a knowledge of

the English language has become a necessity that requires a
period of learning which may vary according to individual
circumstances. Thai students begin to learn English at
different ages depending on many factors. However, the
learning of English will carry on throughout the course of

study for most students. At the university level, English is



a requirement for all first-year students. Apart from its
importance in education, English is also a major factor in
determining whether an applicant is well-qualified for a Job,
especially in a large business. It can be seen, then, how
important it is for non-English speaking students to learn
tHe language; not just to be able to understand it, but also

to be able to communicate through it.

In learning a second language, 1learners may achieve
different levels of proficiency or performange depending on
many factors. Learning strategies employed by individual
learners can be regarded as a factor which contributes to
such achievement. A number of research papers on this topic
has revealed that differences in strategies used by second
language learners can be accounted for by differences in such
non-linguistic facfors as learning styles, affective styles,

and cognitive styles (Reid, 1987).

Carver (1984) has discussed the concept of learner
strategy. Strategies, according to Carver, can be developed
through certain kinds of work habits which have been
generated from individual learning styles. For language
learning to be successful, he suggested that learners should
be encouraged to use their own learning strategies which are
appropriate to specific language tasks. Learners should also
be guided by the teachers to develop their own learning plans

according to their own learning styles and work habits.



Apart from the studies mentioned above, other works
which have been done on factors affecting language 1learning
also reveal that success or failure in second language
learning can be influenced by such variables as cognitive
styles (e.g., Rubin, 1981: Hansen and Stansfield, 1982;
Stern, 1983; Littlewood, 1984), affective factors (e.g.,
Brown, 1973; Stern, 1983; Ely, 1986), and learning styles and
strategies (e.g., Stern, 1983; Bialystok, 1985; O'Malley,
Chamot, Stewner-Manzanares, Kupper and Russo, 1985; Spolsky,

1988).

What can be derived from the studies mentioned above
is that differences in learner’é behavior and cognitive
styles can account for individual differences in learning
styles and strategies employed, which may, in turn, affect

the learning outcome of the language learner.

In Thailand, where English is considered an official
foreign language and is widely studied, it is interesting to
find out how Thai students, especially those who are required
to take English courses at the university level, 1learn the
language. A  number of studies have already been undertaken
to investigate the nature of strategies employed by Thai
students, and of the learning styles preferences of first-
year university students learning English. However, none has
been done yet to find out the preferred learning styles of
Thai nursing students in learning English language at the
university level. The present researcher will, therefore,

investigate the learning styles preferences in learning



English of Thai students in Nursing Science, and what kind of
course materials they would like to beée taught and which they
will most benefit from. The findings of this study will
serve not only as the answers to the aforementioned
questions, but also as a source of useful information and a
guideline for teacher training, material development, and
future research, so as to make the teaching and learning of

English language more effective in the future.

Statement of the Problem

Previous research and studies on learner factors
which affect achievement in language learning reveal that
learning styles can contribute to the success or failure in
learning outcomes of the language learners. In a study by
Hansen and Stansfield (1982), cognitive styles of second
language learners of Spanish have been investigated in terms
of how they affect language performance, and how they
interact with other factors to affect achievement in Spanish.
What was found was that difference in cognitive styles--field
dependence and field independence, resulted in significant
difference 1in language achievement. The findings further
indicated that students who had been taught by teachers
possessing cognitive styles similar to their own did better
on the tests than those whose instruction had been given by

teachers having cognitive styles different from their own.,

Bialystok (1985) discusses two learning strategies

believed to contribute to success in language learning. They
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are the ability to analyze the knowledge into structures, and
the ability to apply that knowledge to specific problems. 1In
terms of the compatibility of teaching and learning
strategies, she pointed out that if the learners are taught
by strategies wunfamiliar to or not experienced by them,

learning may not be very effective.

Another study by Wiriyachitra and Wongbiasaj (1987)
which focused on learners’ preferences concerning modes of
grouping and teacher’s guidance, demonstrated an imbalance
between what the learners preferred and what the teacher
provided in class. This, as it was pointed out, could

possibly result in student frustration.

The studies mentioned above focused on some elements
in learning styles. However, there are some other elements
which also need to be investigated. This study is, thus,
conducted to probe into learning styles preferences of a
group of Thai students learning English at the university
level, and to find out what are their most preferred learning

styles.

Purpose of the Study

This study attempts to identify the preferred styles
in English language learning of first-year Nursing students,

Mahidol University. The research questions are as follows:

1. What are the backgrounds of first-year Nursing

students at Mahidol University ?



Scope of

2. What is the learning style mostly preferred by
first-year Nursing students studying English as a

foreign language at the university level ?

3. Is there any significant difference among
students from different backgrounds in their

learning styles preferences ?

4, Do the present English course materials match
the students’ preferences, and if not, what do the

students think should be improved or changed ?

the Study

ji This study is restricted to a sample of first-

year Nursing students at Mahidol University.

2. The subjects in this study are restricted to
first-year Nursing students in the academic year of
1989. In order to facilitate data collection, the
subjects had been distributed the questionnaires in

the first semester of their second year in 1990.

Basic Assumptions

1. The present researcher assumes that the subjects

of this study remember the contents of the materials they had

studied in their first-year English course.

2. The present researcher assumes that the subjects

respond to the questionnaire with honesty.



Definition of Terms

the students

learning styles preferences

learning strategies

field dependent (FD)

field independent (FI)

First-year Nursing students
at Mahidol University in
1989 who are the subjects of
this study and are studying
for the bachelor’s degree in

science.

the preferred styles of the

students in learning English

techniques that the students
use when dealing with

language input, language

tasks, and language learning

the tendency of a person to
rely on the external source

of information

the tendency of a person to
rely on himself as the

source of information



CHAPTER II

REVIEW OF LITERATURE

This study is aimed at developing a description of

the learning styles preferences of first-year Nursing
students at Mahidol University and their preferences
towards course materials in English class. This chapter

will accordingly explore and discuss related literature on
the concepts of learning styles, language teaching methods,
and experimental research in learning styles and learning

strategies.

The Concepts of Learning Styles
A. Defining ’'Learning Styles’

The term ’learning styles’ has been defined by
different researchers. Keefe (see Reid, 1987) described
learning styles as "cognitive, affective, and psychological
traits that are relatively stable indicators of how learners
perceive, interact with, and respond to the learning

environment" (p.87).

Carver (1984) defined learning styles as being
"concerned with the learner’s preferences for ways of
organising his learning and with the interaction between his
personality and his situation as a learner"(p.124).

According to Carver, learning styles together with work



habits produce specific learner strategies which tend to be
unplanned. He further suggested that learner strategies can
be more effectively wused if "learning styles and work
habits are mediated through conscious plans"(p.125). To
demonstrate this relationship, a simple diagram can be drawn

as follows:

Learning Styles + Work Habits = Plans/Learner
Strategies
Learner strategies, as further explained by Carver,

can be categorized as:

1. Strategies for coping with language rules.

2. Strategies for receiving performance.

3. Strategies for producing rerformance.

1. Strategies for organising learning.

Papalia (see Carver, 1984) viewed learning styles
differently. Individual 1learning styles, according to
Papalia, can be characterised as including the following
features:

1. Cognitive styles suéh as inductive or deductive

learning, abstract or concrete conceptualising.

2. Sensory ‘ modes of learning such as seeing,

hearing, touching, etc.

3. Interactive modes of learning such as individual

work or group work.

1. Personal and intellectual characteristics such

as being competitive or co-operative, flexible



or inflexible, nervous or confident.

In Hansen and Stansfield’s work in 1982, the term
'cognitive style’ has been fully adopted as referring to
"variations among individuals in preferred ways of
perceiving, organizing, analyzing, or recalling information
and experience"(p.263). This definition of cognitive style
seems to partially overlap with Keefe’s definition of

learning styles quoted above and with Carver's description

of learning styles and learner strategies.

Learning styles, as discussed in McLaughlin’s work
in 1980, refer to a set of strategies employed by individual
learner in learning a second language. Variations in
strategies used can be accounted for by differences in
cognitive styles of the learner. Moreover, within one
learner’s realm of cogﬁitive abilities, his learning styles
may or may not be stable depending on instructions and

situational variables.

From the studies discussed so far, it can be seen
that although most researchers hold a similar view of
learning styles, there 1is no clearcut definition of the
term. What can be extracted from the studies seems to deal
with two major points: cognitive styles of the learner and
learning strategies. The present researcher, therefore,
has attempted to summarize this aspect of learning styles

in the following diagram:

10



Learning Styles
(which may or may not be stable
depending on instructions and
learning situations.)

Cognitive Styles — 3> Learning Strategies
(which may vary according to
certain language tasks or
activities.)

B. Importance of Learning Styles, Cognitive Styles,

and Learning Strategies in Learning a Second

Language
In learning a second language, there are various
factors to be considered. Researchers have identified and

grouped factors affecting the outcomes of language learning,
and these factors are mainly concerned with the learner, the
language and learning process, and the social context.
Regarded as one important factor in language learning, the
learner can contribute to his own success or failure in

learning a language through the ways he perceives the

information, organizes his learning, and uses different
approaches to deal with the information. In other words,
the learner’s learning styles, cognitive styles, and

learning strategies all play a role in determining the

outcome of his language learning. To support this view,

11



some related studies will be discussed.

Stern (1983) proposed a model from which an
explanation of the relationship between different variables
and the learning outcomes of the learners can be derived.
In his model, Stern has grouped the variables into five sets
as follows:

1. Social context - sociolinguistic, sociocultural,

socioeconomic factors.

2. Learner characteristics - age, cognitive and
affective factors, and personality
characteristics.

3. Learning conditions - learning the target

language as a second or foreign language,
and by formal or informal exposure.

4. Learning process - strategies and techniques
used by the 1learner, and his mental
operations.

5. Learning outcomes - competency or proficiency in

using the target language.

From these five sets of variables, Stern explained
that the learning outcomes, or what the learner wants to
achieve-competency or proficiency, will be determined by the

first three sets of variables through the learning process

of the learner. In other words, factors such as social and
economic status, attitudes of the learner, his cognitive
learning styles, and learning conditions, can contribute to

the success or failure in second language learning.

12



According to Littlewood (1984), success or failure
in second language learning can be influenced by non-
linguistic factors categorized into three groups as follows:

1. Motivation for learning - which comprises the

following aspects:

- Communicative need for a second language.

- Attitude towards the second language
community.

- Integrative or instrumental motivation.

2. Opportunities for learning - which includes:

-~ the opportunities to use the second language.
- the emotional climate of the learning
situations.
~ the type of language to which the learner is
exposed.
- the effects of formal instruction.
3. Ability for learning - which consists of:

- Cognitive factors

- Personality
- Age
In a model for second language learning, Spolsky
(1988) has identified some conditions necessary for the
learning of a second language. Among them are the
conditions grouped together as the social context.

According to Spolsky, language learning can be affected by
social context through the formation of certain attitudes on

the part of the learner, and the provision of learning

13



opportunities-formal or informal instruction. Another group
of conditions, learner conditions, also influences language
learning. This second group deals with the learner’s
personal characteristics such as previous knowledge, age,
language learning aptitude, 1learning style and strategies,
and personality factors. When combined, language learning
and learning opportunity will result in linguistic and non-

linguistic outcomes.

The importance of learning styles, cognitive styles,
and learning strategies on language learning has been
demonstrated and discussed in various studies. Hunt {see
Crouse, Everall, and Henderson, 1983) illustrated a possible
matching of learning and teaching styles in order to
increase the effectiveness in the teaching process,
According to Hunt, to identify the different learning styles
of individual learners can provide the curriculum designer
with information of how those varying learning styles should

be accommodated.

In a discussion on affective variables in second

language acquisition, Brown (1973) emphasized three
groups of factors; namely, egocentric factors, social
factors, and cognitive style. 1Individual cognitive style is

what controls the choice of strategies wused in solving
language learning problems. He typified cognitive styles

into four groups as follows:

14



1. Reflective vs. impulsive thinking

2. Broad vs. narrow categorizing
3. Skeletonizing vs. embroidering
4. Belief congruence vs. contradiction

Cognitive styles play an important part in language
learning. Performance in certain language skills, as
discussed in Brown’s work, can be affected by different

cognitive styles and preferences of the learners.

In their work on cognitive styles and language
achieQement, Hansen and Stansfield (1982) point out that
cognitive styles (field dependence vs. field independence)
influence choice of learning strategies used and also affect
the student’s 1learning styles and vocational interests.
Details of this study will be later discussed in the last

section on page 33.

A more specific discussion on learning strategies
has been done by Oxford and Nyikos (1989), and Ehrman and
Oxford (1989). In their literature review, both pairs of
researchers found that good language learners are associated
with appropriate use of learning strategies. In other
words, 1if the learners are conscious of their effective use

of learning strategies, the results will be more satisfying.

Bialystok (1985)'s discussion on the compatibility
of teaching and learning strategies reveals some points of
interest. In her discussion, two learning strategies

believed to be contributing to success in language learning

i5



have been identified. These are: 1) the ability to analyze
the knowledge into structures (or knowledge analysis), and
2) the ability to apply that knowledge to specific problems
under time and context constraints (or cognitive control).
In order to be able to employ other appropriate strategies,
the learner should have already mastered both strategies
mentioned above. For language learning to be beneficial,
she pointed out that teaching and learning strategies should

be compatible, if not precisely matched.

-It can be seen that all the studies discussed so far
confirm the importance of learning styles, cognitive styles,
and learning strategies in second language learning. Since
this present study aims at identifying the 1learning
styles preferences of Thai students towards four
different methods in language teaching, a brief
description of each method will be presented in the next

section.

Methods in Language Teaching

Since foreign language teaching has come into
existence as part of the educational system, there have been
many teaching methods developed one after another. Whereas
new methods are widely wused nowadays, some of the earliest
are still practiced in many parts of the world. The
following brief description concerns four different teaching

methods used in present-day language teaching.

16



A, Grammar Translation

Regarded as the earliest method in language
teaching, Grammar Translation, as the name implies,
approaches the target language through "detailed analysis of
its grammar rules, followed by application of this knowledge
to the task of translating sentences and texts into and out
of the target language”(Richards and Rodgers,1986:3). Since
the goal of this method is to read the literature in the
target language, the focus is on reading and writing skills,
and the emphasis is placed on accuracy rather than fluency.

Other principal features of this method include:

1. The sentence 1is the wunit of +teaching and
practice.

2. The first language is used as the medium of
instruction.

3. Vocabulary study is based on the reading text
and is in the form of a bilingual word list.

Under the assumption that grammar rules are the most
essential part of language learning, the Grammar Translation
method may frustrate the students in the sense that they are
required to memorize many language rules and to use themn
correctly. This, as Krashen(1982) points out, can result in
the student’s affective filter level being raised. Despite
its many weaknesses, Grammar Translation possesses one good
point in that it places less demands on the
teachers than some other methods (Richards and Rodgers,

1986).
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B. Audio-Lingualism

This language teaching method originated in
America during the Second World War. Formerly known as the
Army Specialized Training Program or the "Army Method",
this approach was created +to teach foreign languages to
U.S. military personnel. Its earliest techniques consisted

mainly of intensive language drills and study of Dbasic

grammatical structures. Later, the approach became known
under such different names as the Oral Approach,- the Aural-
Oral Approach, and the Structural Approach. According to

Richards and Rodgers (1986), the name "Audiolingualism" came
into existence in 1964. This approach is based on
structural linguistic theory and behavioral psychology with
the emphasis on habit-formation. Its principal
characteristics,~ according to Krashen (1982:129-130), are
the following:
1. A dialogue containing the structures and vocabu-
lary to be taught precedes each lesson.
2. The dialogue will be repeated and memorized.
3. Pattern drills are given on the structures in
the dialogue.
4. An optional explanation may be given by the
teacher.
Since dialogues and pattern drills are the main
activities in an audio-lingual class, the focus is placed on
listening skill first, followed by speaking, reading, and

writing. No direct explanation of grammar rules is given;
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the students have to inductively work out the rules

themselves.

C. Communicative Language Teaching

This approach to language teaching has received
much attention from those involved in the language
teaching profession all over the world after previous
methods had been rejected in terms of their underlying
theory. Language is now perceived as a means through which
communication is carried out. With this perception
came the need to focus on meaning rather than linguistic
form. In other words, language teaching has shifted its

goal from developing linguistic competence to developing

communicative competence. Ma jor characteristics of
Communicative Language Teaching, as summarized from
Finocchiaro and Brumfit (quoted in Richards and

Rodgers,1986:67-68), are as follows:

1. Meaning precedes structure and form.
2. Language is taught in a contextualized format.
3. Effective communication is emphasized more than

mastery of language.

4. The goal of language teaching is to develop com-
municative competence.

5. The classroom is learner-centered. The teacher
does not control the learners and their language

use.

6. Interaction between learners is encouraged.
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7. More stress is placed on fluency and appropriate

language than on accuracy in language use.

With this communicative approach emerged new ideas
and directions in language teaching, teacher training,
materials development, and curriculum design. There is an
unlimited range of materials and activities in Communicative
Language Teaching. Besides, classroom procedures may vary
from lesson to lesson, from group of learners to group of

learners, or from teacher to teacher.

Since the present course materials in English for
Nurses at Mahidol University have been written in order to
present different functions of language that the students
can use, the following section will discuss another approach

to language teaching, the functional-notional approach.

D. Functional-Notional Approach

The functional-notional approach to language

teaching emerged from the work commissioned by the Council

of Europe in the 1970’s. According to Finocchiaro and
Brumfit (1983), this approach places its emphasis on "the
communicative purpose(s) of a speech act"(p.13). Both
authors state that "any act of speech is functionally
organized (that is, it is an attempt to do something) for a
particular situation in relation to a particular
topic"(p.13). Thus, a function of language and a speech act

can be seen as being related to one another in the sense

that a function refers to a communicative purpose of the
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speaker, and a speech act is what the speaker actually says

and/or performs in order to accomplish that purpose,

Various scholars have defined the term ’speech act’
in different ways. Hymes (quoted in Coulthard,1977:7-8)
describes ’speech act’ as representing "a level distinct
from the sentence and not identifiable with any single

portion of other levels of grammar, nor with segments of any

particular size defined in terms of other levels of
grammar." Finocchiaro and Brumfit (1983) refer to ’speech
act’ simply as communication carried out in various
situations. Searle (in Larsen—Fregman,lSSO:S) identifies

'speech act’ as including the following five categories:
1. Representatives: declaration of a belief.
2. Directives: expressions used by a speaker to try

to get someone to do or not to do

something.
3. Commissives: promises or pledges.
4. Expressives:. expressions used to express the

speaker’s feelings about something.
5. Declarations: acts expressed in statements and
supposed to bring about a new

state when they are uttered.

As mentioned earlier that functions of language and
the speech act are related in that the former refers to
communicative purposes, whereas the latter refers to actual

communication, it 1is obvious that under one communicative
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purpose or function, the speech act can vary depending on
such factors as the persons involved in the communication,
the time and place in which the communication act takes
place, and the topic under discussion. With these factors
being considered, language teaching has taken a new turn.
No longer is the grammar or situational-based language the
only focus in language teaching. The learner and his needs
for communication have become the primary focus. It is at
this point that the functional-notional approach is regarded
as being able to serve both the teachers and the learners.
According to Finocchiaro and Brumfit (1983), this approach
is tremendously useful in that "it emphasizes the fact that
the students and their communicative purposes are at the
core of the teaching program"(p.17). The advantage of
functional-notional approach is also explained by Wilkins
(1976) in terms of syllabus design. The notional syllabus,
according to Wilkins, "takes the communicative facts of
language into account from the beginning without losing
sight of grammatical and situational factors”"(p.19).

As the name implies, functional-notional approach
has analyzed the language into "units and sub-units based
on an analysis of particular groups of adult learners, in
terms of the communicative situations in which they are
characteristically involved" (Finocchiaro and Brumfit, 1983:
10). In other words, language 1is analyzed into functions
depending on the needs of individual learner and on the
situations in which different functions are to be used.

While a function of the language refers to what the speaker
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wants to express in a particular situation, notion refers

to the concept or meaning that the speaker has in mind when

producing a sentence or utterance to accomplish his
communicative purpose. Finocchiaro and Brumfit (1985:15)
state that:

While the basic functions to be expressed
depend solely on the purposes of the
speaker, the specific notions depend on
three major factors: a. the functions
b. the elements in the situation, and
c. the topic which is being discussed.

The authors have summarized major language functions
identified by Wilkins (1973,1976) and van Ek {(1980) as
follows:

A. Wilkins’ categories of functions

1. Modality
2. Moral discipline and evaluation
3. Suasion

4. Argument

5. Rational inquiry and expositions

6. Personal emotions

7. Emotional relations

8. Interpersonal relations

B. van Ek’s categories of functions

1. Imparting and seeking factual information

2. Expressing and finding out intellectual
attitudes

3. Expressing and finding out emotional
attitudes
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4. Expressing and finding out moral attitudes
5. Getting things done
6. Socializing

Finocchiaro and Brumfit (1983) also suggest that

communicative functions can be grouped into five broad

categories as follows:

The

teaching

principles.

following:

1.

1. Personal
2. Interpersonal
3. Directive

4, Referential

5. Imaginative

functional-notional approach to language

makes wuse of both psychological and educational

Its major characteristics include the

It is concerned with language in a real-life
situation or for everyday use.

Learners and their needs are emphasized.

It is very flexible in the sense that teachers
can use a variety of methods or strategies that
they have found helpful from other approaches
and combine them into the functional-notional
approach.

It provides motivation to learners at any level.
The contents to be taught are presented in a
unit and module system in which language

functions are categorized and dialogs or
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communicative expressions are developed.

Experimental Research in Learning Styles, Cognitive Styles,

and Learning Strategies

This last section presents a summary of the
research which has been done on learning styles,
cognitive styles, and learning strategies in second language

learning.

Reid (1987) has done a study on learning styles
preferences of ESL students. ‘The purpose of this study was
to 1identify the preferred learning styles of non-English
speaking university students, and to relate the preferences
to such variables as language background, major field of
study, level of education, TOEFL score, age, sex, length of
time in the U.S., and length of time studying English in the
U.s. Subjects who participated in this study were 1,388
university students (154 native speakers of English at
Colorado State University and 1,234 non-native speakers from
39 participating intensive English language programs across
the United States). The instrument used in this study was a
self-reporting questionnaire consisting of 30 statements on
six learning styles preferences: visual, auditory,
kinesthetic, tactile, group learning, and individual
learning. The findings of this study reveal that, in
general, kinesthetic and tactile 1learning styles were

strongly preferred, whereas group learning received a
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negative preference. When the relationships between learning

styles preferences and other variables were considered it

was found that:

1.

Graduate students preferred visual and tactile
learning more than undergraduates, whereas the
latter were more auditory.
Males preferred visual and tactile learning sig-
nificantly more than females.
There were not many significant differences
among major fields of study in the preferred
styles. 1In general, kinesthetic 1learning was
found to be a major learning style, while group
learning was considered a negative learning
style.

Results from statistical analysis did not show

significant differences in learning styles for

age and TOEFL score. But there were two points
of interest which the author suggested as re-
quiring future research:

4.1 Higher preference means for visual,
auditory, kinesthetic, and tactile
learning were found to be related to older
students.

4,2 Students with higher TOEFL scores in-
dicated learning styles preferences si-
milar to those of native speakers.

Regarding the other two variables, length of

time in the U.S., and length of time studying
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English in the U.S., there were two interesting

trends:

5.1 The longer the students had lived in
the U.S., the more auditory in their
learning style they became.

5.2 The longer the students had studied Eng-
lish in the U.S., the lower preference
they expressed for visual, kinesthetic,
tactile, and group learning.

6. Students from different language backgrounds

differed in their expressed learning styles.

Another study by Wiriyachitra and Wongbiasaj (1987)
reveals some interesting findings about Thai students’
preferences in English language learning. The study was
conducted 1in order to identify the learning preferences of
Thai university students and the students’ perception of the
teachers’ provisions. The learners’ preferences were
studied in terms of modes of grouping which consisted of
whole <class, group work, pair work, and individual work.
Preferences for +types of teacher’s guidance were also
investigated. A total of 123 first-year medical students at
Mahidol University participated in this study. They were
classified into two groups: high English proficiency group
which consisted of 65 students, and low English proficiency
group involving 58 students. A five-point rating scale
questionnaire and structured interviews were administered to

the subjects. The following results regarding the students’
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preferences for modes of grouping were obtained:

1. A significant difference was found between the
high and 1low groups in the preferences for
group work at the stage of language use {mean =
2.89:2.53, t-value = 3.05).

2. Whole class learning was strongly preferred by
both groups of students at all three stages of
learning (language practice, language use, and
error correction), whereas individual work re-
ceived the least preference at all stages except
in the error corrections.

In terms of preferences for types of guidance

provided by the teacher, the findings revealed that the low
group preferred to work under close teacher supervision

during language practice and language use, whereas the high

group preferred less teacher guidance during language
practice. When it came to matching the students’
preferences to the teacher provision in class, it was found

that there were 24 significant differences between what the
students preferred and what they perceived as being provided
by the teacher. These mismatches were classified into two
categories, the first of which indicated more provision than
the students would prefer, and the second, less provision
than the students’ preferences. Out of the 24 mismatches,
10 were found to need serious attention. The
researchers also found out, from discussions with the group
of teachers in charge of these students, that "a possible

cause for the mismatches was the teachers’ lack of awareness
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and misjudgement of the students’ preferences"(p.20). The
findings of this study, thus, confirm the importance of
learners’ preferences in second language learning. However,
the researchers cautioned that some students might not want
to express as strong preferences as they actually felt. The

data obtained must be carefully interpreted.

In 1978, Bialystok and Frohlich conducted an
investigation into some variables which affect classroom
achievement in second language learning. In their study,
two groups of variable ; cognitive and affective, were
considered in terms of their effects on different types of
language achievement tests. A group of 157 high school
students studying French as a second language formed the
subject group of +this study. The instruments wused to
examine and assess independent and dependent variables were
as follows:

A. Independent Variables

Aptitude - This was measured by the Modern Lan-
guage Aptitude Test (MLAT).

Attitude and Motivation - Gardner and Smythe’s
National Test Battery, Form A(1975), was used to
assess these two factors.

Field Indepedence - This factor was measured by
the Hidden Figures Test-V(1962).

Strategy Use - This was examined from a ques-

tionnaire developed by the researchers.
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B. Dependent Variables

1. The Aural Grammar Test
2. The International Educational Achievement
(I.E.A.)’s French Writing Test, Listening
Test, and Reading Test.
The results of this study were summarized in the

following diagram (Bialystok and Frohlich,1978:335):

STRATEGY USE }ATTITUDEi
FIELD
INDEPENDENCE APTITUDE

According to Bialystok and Frohlich, achievement in
second language learning was correlated with all four
factors. However, only Aptitude and Strategy Use were found

to be significant in predicting language performance.

A study by Hansen and Stansfield (1981) has been
done on the impact of field dependent-independent (FD/I)
cognitive styles on foreign language achievement. The
researchers placed their focus on a formal language

class in which a representative sample of 293 students were
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involved. The language course was beginning-level Spanish
at the University of Colorado-Boulder. In the procedure,
student FD/I was addressed as the independent variable,

which would be assessed by the students’ performance on the

Group Embedded Figures Test (GEFT). Proficiency in Spanish
was counted as the dependent variable, which was separated
into three aspects: linguistic, communicative, and
integrative competence. Linguistic competence was measured

by performance on written discrete-point examinations of
Spanish grammatical knowledge. Communicative competence was
assessed by Oral Grade Average and Oral Skill Evaluation.

Finally, Final Course Grades and a multiple-choice Cloze

Test were used to evaluate the integrative competence. In
addition, sex and scholastic ability were included as
moderating factors for their possible effects on
achievement. Results obtained from this study indicate
that:

1. When the relationship between student FD/I and
performance on the six tests was examined, it
was found that all correlations were positive
and significant at the .05 level. This
indicates a positive relationship between field
independence and level of achievement on all
tests. However, the strength of these
correlations varied among the six measures of

proficiency.

2. Negative correlation between student FD/I and
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sex was low and not significant at the .05

level, while the correlations between sex and
language proficiency were all positive and
significant.

3. Student scholastic ability was found to be
associated with student FD/I and achievement in
Spanish.

In their discussion, +the researchers point out
that field independence was related to a higher 1level of
achievement in second language. Nevertheless, the strength
of this relationship varied among three aspects of language
proficiency. The association between student FD/I and cloze
test measure of integrative competence was found to be the
strongest, while that between student FD/I and 1linguistic
competence came second. Relationship between student FD/I
and performance on measures of communicative competence and
the integrative measure Final Course Grade was found to be

the weakest.

This same study was expanded by Stansfield and
Hansen (1983) to include a closer look at the relationship
between field dependence-independence and performance on
second language cloze test. In this study, the researchers
brought into focus the question of cognitive bias in clogze

test. They state that(p.33):
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If the L2 cloze procedure is conceived as a
task that asks the test-taker to infer or
predict the appropriate word in order to
fill the gap through a hypothesis-testing
strategy, it could be related to the cogni-
tive restructuring abilities fostered by a
field-independent cognitive style.

They further remark that field-dependent persons can

be put at a disadvantage when this kind of test is given to

them. Thus, a cognitive bias would interfere with the
learner’s performance in cloze test. Using the same group
of subjects, instruments, and procedure, both researchers

obtained the following results:
1. The correlations between GEFT score and scores
from all six tests of Spanish proficiency were

all positive but modest.

2, The correlation between GEFT score and Cloze
Test score was the highest among all six
measures.

From the findings, it was concluded that performance
in a second language cloze test cannot be accounted for
solely by such factors as language proficiency and aptitude.
The learner’s cognitive style also has an influential effect

on his performance.

Following a literature review on cognitive style,
Hansen and Stansfield (1982) conducted a study on student-
teacher cognitive styles and their impact on foreign

language achievement. The purpose of this study was to find
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out whether the difference in foreign language achievement
between field-dependent and field-independent students is
great enough to require different instructions, and how the
interaction of student and teacher cognitive styles affect
the students’ language achievement. The subjects involved
in this study were 236 students(113 males and 123 females)
in an introductory Spanish course at the University of
Colorado, and six instructors. The degree of field
dependence-independence was assessed by the Group Embedded
Figures Test (GEFT). Lahguage achievement was separated

into three aspects and evaluated by different measures as

follows:
1. Linguistic competence - measured by scores on
final exam.
2. Communicative competence -~ assessed by oral
evaluation.
3. Integrative competence - observed from scores on

a cloze test.

Results from the study reveal that the field-
independent students performed significantly better than
their counterparts on all three measures. However, teacher
cognitive styles had no significant effect on the students’
achievement. It was also found that there were no
statistically significant interactions between student-
teacher cognitive styles and the students’ performance on
all three tests. Thus, the student cognitive style was
found to be of greater importance in second language

achievement than the teacher cognitive style.
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Another study which has been done on the
relationship between field dependence-independence and
language test performance is conducted by Hansen (1984). In
this study, Hansen placed her focus on cloze test
performance of 286 subjects from six cultures: Samoan,
Tongan, Tahitian, Fijian, Indian-Fijian, and Hawaiian. The
subjects were between the ages of 15 and 19. Students’
degree of FD/I was measured by the Group Embedded Figures
Test (GEFT). Their English proficiency was assessed by
three different tests: the Michigan Test of English Language
Proficiency {MTELP), a cloze test consisting of 50
completion items, and the Embedded Conversation Test (ECT).
From the findings, it was found that:

1. The mean score on the GEFT for the ﬁawaiian
subjects 1is significantly higher than those of
other grons. This indicates +that Hawaiian
students are more field independent than
subjects from other cultures.

2. When comparing the group means, the results from
statistical analysis reveal that students from

different cultures performed differently on the

GEFT.
3. There is a significant difference in GEFT mean
scores between males and females, with the male

mean being higher than the female, in all groups
except the Hawaiian group.
4., The correlation between FD/I and cloze test,

when treated as a whole, is significantly higher
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than those between FD/I and other tests. This
finding 1is consistent with what Stansfield and
Hansen (1983) had obtained.

5. There are differences in the relationships
between cloze test performance and field

independence among cultural and ability groups.

Field dependent-independent cognitive style and its
effect on the teaching of grammar has been further
investigated by Abraham (1985). She points out the
difference between field dependent and field independént
students, and relates it +to their approach to 1learning
grammatical rules. Two computer-assisted instruction (CAI)
lessons were written for this study. One was a deductive
lesson consisting of a step-by-step explanation on
participial phrases, followed by 8 example sentences and 22
practice sentences., The other, called the example lesson,
consisted of 60 examples of participial phrases. The
étudents were supposed to work out the grammatical rules
themselves. Before they were taught the lessons, the
subjects were given a pretest on participial phrases. Then,
after having been classified as field dependent or field
independent by their GEFT scores, approximately equal
numbers from each group were assigned to each lesson. This
formed a total of 73 subjects in all. Towards the end, 30
students completed the deductive lesson, and 31 atudents,
the example lesson. Finally, a post-test was administered

to all remaining subjects (61 students altogether). Results
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from the statistical analysis show that field independent
students (those who scored higher on the GEFT) performed
better than their counterparts in the deductive 1lesson,
while the field dependent students did better in the example
lesson. Even though the number of participating subjects in
this study was rather small, the findings suggest some
useful implications for classroom approach in the teaching
of grammar when the students’ differences in cognitive

abilities are taken into account.

As noted earlier, the interrelation between
learning styles, cognitive styles and learning strategies
does affect second language learning, and the following

discussion involves a number of research findings on the
aspect of learning strategies. O’Malley, Chamot, Stewner-
Manzanares, Kupper and Russo(1985) investigated the learning
strategies used by beginning and intermediate ESL students.
The study was intended to identify strategies used by the
students to improve their second language learning, and
types of language tasks associated with use of strategies.
70 high-school age students in ESL classes and 22 teachers
formed the subjects in this study. The students were

classified as being in either the Beginning 1level or the

Intermediate level. Instruments used in this study were the
Student Interview Guide, Teacher Interview Guide, and
Observation Guide. Both interview guides were designed to

ask about strategies that the students used and those that

the teachers observed their students using. Observation



Guide was to be used by the investigators in observing the
classes. From the data analysis, the investigators found
that:

1. The students reported a wider range of
strategies used than those the investigators had
identified in their literature review.

2. Learning strategies used fall into three main
categories: metacognitive, cognitive, and social
mediation strategies.

3. Data from the student interviews were more
productive than those acquired from other
instruments used in the study.

4, Metacognitive strategies were used more often by

the intermediate level students than by the

beginning level students. But on the overall
basis, both groups reported more use of
cognitive strategies than metacognitive
strategies.

5. When the interaction of learning strategies with
language tasks was examined, most strategies

were reported by the students for such language
tasks as vocabulary learning, pronunciation, and
oral drills. Moreover, combined strategy use
was found in all learning tasks.
From the findings, it can be seen that students
whose proficiency in second language had reached a higher
level, could considerably reflect on or be aware of their

own language learning. This could have an influential
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effect on the choice of strategies used in certain languasge
tasks or situations. Wenden (1986) also points out that the
learner’s thinking process in language learning could affect
the way he prefers to learn, the kinds of strategies he

uses, or the criteria he has for evaluation.

A study by Ehrman and Oxford (1988) provides another
insight into the effects of some variables on learning
strategies employed by adult language learners. This study
examined the relationships between learning strategies and
such variables as sex differences, career choice, cognitive
style, and aspects of personality. Two instruments: the
Myers-Briggs Type Indicator (MBTI) and the Strategy
Inventory for Language Learning (SILL), were employed. The
MBTI was used to measure psychological type (a combination
of cognitive style and aspects of personality), while the
SILL was used to identify the preferred learning strategies.
A total of 78 subjects participated in this study. This
included 30 FSI students {(Foreign Service Officers, military

officers, and spouses) studying Japanese, Thai, and Turkish;

26 FSI instructors (native speakers of Japanese, Thai,
Turkish, Indonesian, Italian, and Hungarian); and 22
professional language trainers. Results obtained from the

statistical analysis reveal that:
1. Women reported more use of learning strategies
than men.
2. When differences by career group were

considered, professional language trainers
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reported greater use of learning strategies than
other groups.

3. Psychological Types also affected choice of
learning strategies employed by the adult

language learners.

Variables which affect use of language learning
strategies have been further investigated by Oxford and
Nyikos (1989). According to Oxford and Nyikos(1989:293),

choice of language learning strategies can be affected by

such factors as the target language, level of proficiency,
degree of metacognitive awareness, sex, personality,
learning style, affective variables, and others. In their

study, approximately 1,200 foreign language undergraduate
students were asked to complete the Strategy Inventory for
Language Learning (SILL), and a background questionnaire
covering sex, years of foreign language study, course
status, self-perceptions of proficiency and motivation, and
other related topics. The study was designed to identify‘
the Lkinds of strategies used in foreign language learning,
and to find out what variables affect the wuse of such
strategies. Following the data analysis, the findings
indicate that most strategies were reported being frequently
used in situations similar to formal, structure-oriented
classroom instruction. On the other hand, strategies which
involved communicative practice and metacognitive thinking
were less frequently employed. The findings further reveal

that motivation was the most influential factor on choice of
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learning strategies used; sex differences were found to be
the second most powerful influence; and finally,
interactions among variables also had significant effects on

the use of strategies reported by the students.

From the discussion of related research and studies
presented so far, it can be seen that learning styles,
cognitive styles, and learning strategies, and the
interrelation among these three can affect second language
learning in many ways. This significance encourages the
present researcher to conéuct this study in order to
identify the ©preferred learning styles of Thai university

students and to provide data for further research.
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CHAPTER III

METHODOLOGY

This study investigated the learning styles
preferences in English language learning and preferences for
course materials of first-year students in the Faculty of
Nursing, Mahidol University. This chapter discusses the
subjects of this study, the instrument, procedure used in
data collection, and treatment of the data-obtained from the

\

study.

Subjects

The subjects of this study were 159 first-year
students in the Faculty of Nursing, Mahidol University, in
the academic year of 1989. This subject group represented
67.9 % of the total population of 234 students. However,
the appropriate time for data collection was early in the
academic year. Thus, the subjects were distributed the
questionnaires in the first semester of their second year

when they had already completed the first-year English

course.
Instruments

The instrument wused in this study was a self-
administered questionnaire constructed by the present
researcher with respect to the research questions. The
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questionnaire consisted of three sections as follows:

The first section which consisted of 6 items
asked about background information of the
students. The items were in the form of a

checklist and statement completion.

The second section explored the strategies that
the students wused or preferred to use in
learning English. There were 24 items all of
which were derived from key features of four
different teaching methods discussed in Chapter
Two. These 24 items were equally divided into
four groups according to the teaching methods.
The students were asked to rate their

preferences according to the following criteria:

5 = strongly agree

4 = agree

3 = undecided

2 = disagree

1 = strongly disagree

The third section which consisted of 37 items
surveyed the students’ opinions regarding the
contents and activities in the existing English
course materials that they had studied, and what
they would prefer to have as possible

alternatives. A five-point rating scale
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criteria was also adopted for items in this

section.

Procedure of the Study

1. Following a review of a number of related
research and studies, the researcher constructed a draft
questionnaire to be used in the study and had it proof-read

by experts.

2. The draft questionnaire was piloted to 40
first-year Nursing students of the academic year 1990. This
was followed by an interview between the researcher and the
students who were asked to supply comments and suggestions
as to what should be adjusted or changed in the draft

questionnaire.

3. The draft questionnaire was revised for use in

the final study.

4, After having asked for permission from the class
instructor to distribute the gquestionnaires, the researcher
explained to the subjects the purpose of the questionnaire

as well as how to complete it.

5. The revised questionnaire was, then, adminis-
tered to the first-year Nursing students who were the

subjects of this study.
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6. Approximately four months after the first
admistration of the questionnaire, 34 students from the
subject group participated in the second administration of
the questionnaire. The purpose of this follow-up procedure
was to find the reliability of the questionnaire. Results

from this second administration were compared with those

obtained from the same informants in the first
administration. The correlations coefficient which
determines the reliability of the questionnaire was, then,

calculated. The results were as follows:

1. Part II (Opinions on strategies used in

learning English)

r = 0.895
2. Part III (Opinions on course materials)
By = O.67{

3. Total (Part II and Part III)

r = 0.836

Part I of the questionnaire was excluded from the
calculation of the reliability coefficient because it asked
the respondants to supply information on personal background
which was identical in ©both administrations of the

questionnaire.



Treatment of the Data

1. The data obtained from the study were calculated

and analyzed by means of the following statistical devices:

1.1 Arithmatic Mean and Standard Deviation (SD)
The arithmatic mean and standard deviation
were calculated to provide the average

preference in learning styles of the students.

1.2 Percentage and Frequency Distribution
The percentage and frequency distribution
were calculated for the subjects’ background

information.

1.3 T-test comparison of means

A t-test was used to determine whether
significant differences exist among the
preference means of students having studied
English for a different length of time. It was
also employed to calculate +the significant
difference of the preference means of the

learning styles.

1.4 Analysis of Variance (ANOVA)

A one-way analysis of variance was employed
to determine the existence of significant
differences among the means of learning styles
preferred by the subjects having different grade

point average in the first-year English course.
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2. The calculation process was done by computer

using the Statistical Package for the Social Science (SPSS).

3. The results of the study were presented in
Chapter Four according to the research questions formulated

in Chapter One.
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CHAPTER IV

FINDINGS

This chapter reports the results and findings of the
study in accordance with the research questions formulated
in Chapter One. The answer to each research question is
based on the results from the statistical analysis of the

data obtained from the questionnaire.

Research Question One

What are the backgrounds of first-year Nursing

students at Mahidol University?

The first part of +the questionnaire asks the
subjects in this study to identify their backgrounds which
include sex, age, when they began to study English, length
of time studying English, and first-year grade point average
in English. The data obtained was calculated and
analyzed by means of frequency distribution and percentage.

The results are shown in TABLE 1.
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TABLE 1

BACKGROUND OF FIRST-YEAR NURSING STUDENTS

BACKGROUND NUMBER %
Sex
male 12 7.5
female 147 92.5
TOTAL 159 100.0
Age
under 19 22 13.9
19-21 135 84.9
over 21 2 1.2
TOTAL 159 100.0

Begin to study English

Kindergarten 62 39.0
First grade 11 7.0
Second grade 4 2.5
Third grade 5 3.1
Fourth grade 8 5.0
Fifth grade 69 43.4

TOTAL 159 100.0

Length of time studying English

0-5 years 0 0.0
6-10 years 81 50.9
11 years or over 78 49,1

TOTAL 159 100.0
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TABLE 1 (contd.)

BACKGROUND OF FIRST-YEAR NURSING STUDENTS

First-year GPA in English

1.0-1.4 2 1.3
1.5-2.4 32 20.1
2.5-3.4 71 44.6
3.5-4.0 54 34.0
| TOTAL 159 100.0

Finding One

From TABLE 1, it can be seen that 92.5 % of the
subjects in this study are female, whereas male respondants
are only 7.5 %. Regarding the subjects’ age, the majority
(84.9 %) is between the ages of 19 to 21, while those under
19 and over 21 account for 13.9 % and 1.2 %
respectively. When it comes to when they began to study
English, 43.4 % of the respondants reported that they began
to study English in fifth grade. Another 39 % Dbegan
studying English in kindergarten. the remaining 7 %, 2.5 %,
3.1 %, and 5 % represent those who began studying English in
first, second, third, and fourth grade respectively. As
for the length of time studying English, 50.9 % have studied

English for 6-10 years, whereas those who have studied
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English for 11 years or over are represented by 49.1 %.
However, none of the students indicated less than six years
of English language learning. Thus, the first category, 0-5
years, was excluded from further calculation process. The
last finding in this section concerns grade point average in
first-year English. The majority (44.6 %) indicated that
their GPA was Dbetween 2.5 and 3.4, while 34 % reported
having GPA in first-year English between 3.5 and 4.0. Those
whose GPA was 1lower than 1.5 and between 1.5 and 2.4

account for 1.3 % and 20.1 % respectively.

Research Question Two

What 1is the learning style mostly preferred by
first-year Nursing students studying English as a foreign

language at the university level?

To answer this research question, the information
collected from Part II of the questionnaire was analyzed.
In this part, the subjects were asked to rate their most

preferred learning style on the basis of a five-point rating

scale. The items in this part are classified into four
groups, Grammar Translation, Audiolingual, Communicative,
and Functional-Notional methods. Each consists of six
items. The subjects were asked to rate each single item

according to the following scale:
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5 = strongly agree

4 = agree

3 = undecided

2 = disagree

1 = strongly disagree

The data obtained were analyzed by means of
arithmetic mean (;) and standard deviation (SD) in order to
provide the average preference 1in learning styles. The

arithmetic means were interpreted as follows:

4.5 - 5.0 = strongly agree

3.5 - 4.4 = agree

2.5 - 3.4 = undecided

1.5 - 2.4 = disagree

1.0 - 1.4 = strongly disagree
TABLES 2.1 - 2.2 show the results of the study in this
section.

TABLE 2.1

PREFERRED LEARNING STRATEGIES IN ENGLISH

Grammar Translation

1. I like to study English grammar and 3.86 1.01
vocabulary because it enables me to use

the language properly.
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TABLE 2.1 (contd.)

PREFERRED LEARNING STRATEGIES IN ENGLISH

2. When I read books or articles in Eng- 3.48 1.07
lish, I usually translate the text sen-

tence by sentence for a better under-

standing.

3. I learn new vocabulary by looking the 3.93 .98
meanings up in the dictionary and writing

them in a list for memorization.

4. I prefer the teacher to explain Eng- o 4.14 .87
lish grammar rules followed by many

examples to illustrate the points.

5. When reading English books, I can 3.87 1.14
fully understand them if I can trans-

late the words, sentences, or the whole

passages.

6. I prefer the teacher to explain Eng- 3.30 1.18

lish grammar rules in Thai.
Audiolingual

7. I like to study English listening 3.57 1.18
and speaking more than reading and

writing.
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TABLE 2.1 (contd.)

PREFERRED LEARNING STRATEGIES IN ENGLISH

8. I like to listen to English conver-
sation from radio or tape recorder,
repeat it, and memorize it, because it
helps me to understand English better.
9. To practice repeating the sentences
according to grammar rules until I can
remember them is one strategy I use in

studying English.

10. I prefer the teaching-learning style

which emphasizes the use of English for
certain situations and has dialogs for
further practice and memorization.

11. To practice listening and speaking

in the language lab is what I prefer to
studying in the normal classroom.
12. I think the language lab is essen-

tial for English language learning.

Communicative

13. I prefer the teaching-learning style

which provides an opportunity for group

works in the classroom.

.91

.93



TABLE 2.1 (contd.)

PREFERRED LEARNING STRATEGIES IN ENGLISH

14. I like the activities that promote 3.75 1.03
the use of English in the classroom such

as games, role plays, etc.

15. I can us=2 English language fluently 3.92 1.10
if I do not have to worry about its

grammatical correctness.

16. I prefer the teaching-learning style 3.50 1.08
which emphasizes student-student inter-

action rather than teacher-student inter-

action.

17. To have an opportunity to do the 3.99 .88
exercises and to participate in class

activities is more essential to my

English language learning than only

listening to lectures from teacher.

18. I prefer the teaching-learning style 4.07 .89
which focuses on comprehensible communi-

cation rather than grammatically correct

communication.
Functional-Notional

19. I think that English teaching which 3.30 1.21

focuses on what I can make use of in the



TABLE 2.1 (contd.)

PREFERRED LEARNING STRATEGIES IN ENGLISH

future career is more essential to me

than the teaching of general English.

20. I think that English teaching which 4.06 .79
divides the language into various func-

tions will enable me to understand Eng-

lish better.

21. I prefer the teaching-learning style 4.19 .82
which does not place its emphasis on

grammatical accuracy, but rather on func-

tional, situational, and individual

appropriateness.

22. I think that English language teach- 4.01 .95
ing which focuses on what I can use in

real-life situations will help me to use

the language better or easier.

23.I like the teaching-learning style 4,30 .84
which emphasizes the appropriate use of

language for certain situations and in-

dividuals better than the memorization

of situational-based dialogs.

24. The teaching-learning of English 4.19 .80
which focuses on the appropriate use of

language for certain situations or indi-
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TABLE 2.1 (contd.)

PREFERRED LEARNING STRATEGIES IN ENGLISH

viduals can motivate me better than the
teaching-learning style which emphasizes

grammar and vocabulary.

TABLE 2.2

PREFERRED LEARNING STYLES IN ENGLISH

METHODS X SD
Grammar Translation 3.76 .56
Audiolingual 3.90 .57
Communicative 3.80 .52
Functional-Notional 4.01 .53
Finding Two
From TABLE 2.1, it can be seen that the

students’ preferences cover a wide variety of strategies
in all four methods and approaches. All except Item 2, 6,

19 were rated as the strategies preferably employed by the

students in their learning of English. In Grammar
Translation method, the most preferred strategy is Item 4
(mean = 4.14), which asks the students to rate their
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preference for the teacher to explain English grammar rules
followed by many illustrative examples. On the other hand,
Item 2 (mean = 3.48) which deals with the sentence by
sentence translation of the English text into Thai, and Item
6 (mean = 3.30) which asks about the preference to have
English grammar rules explained in Thai are the two less
frequently employed strategies. As for Audiolingual method,
Ttem 11 (mean = 4.20) and Item 12 (mean = 4.30) are rated as
the most frequently or preferably used strategies. In Item
11, the students had to rate their preference for
practicing English 1listening and speaking in the language
lab. Item 12 asks whether the students think that language
lab 1is essential for English language learning. In the
third method, Communicative Language Teaching, only Item 18
(mean = 4.07) stands out as the most preferred strategy.

This item asks the students to rate their preference for

comprehensible communication to grammatically correct
communication. However, in Functional-Notional method, the
results are noticeably different from those discussed
earlier. Only Item 19 {(mean = 3.30) in which the students

had to rate their preference for the teaching of English
which focuses on the use of the language in future career
was reported as the least preferred, whereas the last five
items, Item 20, 21, 22, 23, and 24 (mean = 4.06, 4.19, 4.04,
4.30, and 4.19, respectively) were claimed to be the most
preferred strategies. These five items in the questionnaire
deal with the major characteristics of the Functional-

Notional approach to language teaching.
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TABLE 2.2 shows the results as a whole. It can be
seen that though the preference mean for the Functional-
Notional approach (mean = 4,01) is the highest, the
differences between this mean and those of Audiolingual,
Communicative, and Grammar Translation are not exceptionally
great. However, a t-test was employed in order to check
whether the differences were statistically significant. The
preference means of the Functional-Notional approach and
Grammar Translation method were selected for this
calculation process, since the means difference exceeds that
of the other pair [(4.01-3.76) > (3.90-3.80)]. Results from
the t-test showed that the difference between the two
preference means is not statistically significant at the .05
level (t = -.79 , p = .402). It can be concluded that among
the four teaching methods and approaches, none is strongly

preferred to the others.

Research Question Three

Is there any significant difference among students
from different backgrounds in their learning styles

preferences ?

Item 5 and 6 of Part I and information from Part II
of the questionnaire were statistically analyzed to provide
the answer to this research question. Item 5 asks the
students +to identify the length of time +they have been

studying English. The answer choices are divided into three
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categories: 0-5 years, 6-10 years, and 11 years or ‘over.
However, only the second and third categories were selected.
Thus, the first category, 0-5 years, was excluded from the
calculation. Part IT of the questionnaire provides
information as to what the students prefer in their English
language learning. In order to test whether the means of
preferences in Jlearning styles between two groups of
students, those who have 6-10 years of English language
learning and those who have been studying the 1language for
11 years or over, are significantly different at the .05
le&el, a t-test was used. The results are shown in TABLE

3.1.

Item 6 of Part I provides information on another
aspect of the students’ backgrounds, the first-year GPA in
English. The students were asked to choose their answer
from four given choices. To test whether significant
differences in learning styles exist at the .05 level among
groups of students having different GPA, a one-way analysis
of variance was employed. TABLE 3.2 presents the results in

this section.
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TABLE 3.1
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LEARNING PREFERENCE BY LENGTH OF TIME STUDYING ENGLISH
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Finding Three

From TABLE 3.1, both groups of students: those
having studied English for 6 to 10 years and those who have
studied for 11 years or over, show quite a strong preference
for learning English by the Functional-Notional method (mean
= 3.98 and 4.03, respectively). The least preferred method
for +the first group (6-10 years) is Communicative method
(mean = 3.68), whereas the second group (11 years or over)
viewed Grammar Translation as the least preferred method
(mean = 3.77). For Audiolingual and Communicative methods,
it was found that students who have had more years of
English studying (11 years or over) have much higher
preference means (4.00 and 3.91) than their counterparts
{mean = 3.79 and 3.68). Results from the t-test indicate
that the differences between the two groups in their

preference means for Audiolingual and Communicative methods

are statistically significant at the 0.05 level (t = -2.32,
p = 0.022, and t = -2.96, p = 0.004, respectively).
Results obtained from the one-way analysis of

variance when the preference means of the students having
different GPA were compared are tabulated in TABLE 3.2. The
results reveal no significant difference at the 0.05 level
among four groups of students in their preference means for
three methods: Grammar Translation (F = 0.219, p = 0.882),
Communicative (F = 1.384, p = 0.249), and Functional-
Notional (F = 0.973, p = 0.407). However, the difference of

means among four groups of students for Audiolingual method
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was found to be statistically significant (F = 4.639, p =
0.004). A Scheffe’ post hoc comparison was done as a
follow-up procedure to find out the difference in which pair
of groups yields such a result. From this pairwise
comparison, it was found that group 1 (mean = 2.83) and
group 4 (mean = 4.06) are significantly different at the

0.05 level.

Research Question Four

Do the present English course materials match the
students’ preferences, and if not, what do the students

think should be improved or changed ?

The answer to this research question is derived from
the analysis of +the data obtained from Part III of +the
questionnaire, In this part, the students were asked to
rate their opinions on English course‘materials that they
studied in their first year according to the following five-

point scale:

5 = strongly agree

4 = agree

3 = undecided

2 = disagree

1 = strongly disagree
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The data were interpreted as follows:

4.5 - 5.0 = strongly agree
3.5 - 4.4 = agree

2.5 - 3.4 = undecided

1.5 - 2.4 = disagree

1.0 - 1.4 = strongly disagree

The statistical devices employed in this part were
the arithmetic mean (E) and standard deviation (SD). TARLE
4.1 presents the results concerning the matching of the
students’ preferences and the present English course
materials, whereas the results concerning opinions on

material improvements or changes are shown in TABLE 4.2.

TABLE 4.1

THE MATCHING OF PRESENT ENGLISH COURSE MATERIALS AND

THE STUDENTS’ PREFERENCES

OPINIONS X SD

Content

Content proportions are appropriate. 2.65 1.03

Contents are sufficient for individual 2.76 1.03

needs.

Contents are interesting. 3.57 0.99
Language

The difficulty of language is on the 3.58 0.89

average level.
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TABLE 4.1 (contd.)
THE MATCHING OF PRESENT ENGLISH COURSE MATERIALS AND

THE STUDENTS’ PREFERENCES

Exercises and activities

The proportion of individual exercises 2.52 0.97
and group exercises is appropriate.

The proportion of activities and lectures 2.66 0.97
is appropriate.

The difficulty of classroom activities is 3.48 1.02
on the average level.
Skills
The proportion of skills emphasized in the 2.26 0.94
materials is appropriate.
Teaching aids

Use of teaching aids in classroom is 2.90 1.16
appropriate and adequate.

TABLE 4.2

MATERIAL IMPROVEMENTS OR CHANGES

OPINIONS X SD

Content
More contents on general science 3.57 1.05
More contents on nursing science 3.61 1.04
More contents on non-science 3.67 0.98
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TABLE 4.2 (contd.)

MATERIAL IMPROVEMENTS OR CHANGES

Content (contd.)

Equal proportion of contents on general 3.69 1.01
science, nursing science, and non-
science

More contents which will be practically 3.89 0.90
useful for the future career as a
nurse

Exercises and activities

More individual exercises and activities 3.37 0.97
Less individual exercises and activities 2.61 0.86
More group exercises 3.40 1.02
Less group exercises 2.60 0.88
More classroom activities 3.48 1.02
Less classroom activities 2.55 0.82
More lectures 3.04 0.97
Less lectures 2.80 0.86 "
Skills
More listening 4.01 0.86
Less listening 2.15 0.88
More speaking 4,01 0.98
Less speaking 2.15 0.82
More reading 3.70 0.91
Less reading 2.30 0.75
More writing 3.40 0.82
Less writing 2.47 0.78
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TABLE 4.2 (contd.)

MATERIALS IMPROVEMENTS OR CHANGES

Teaching aids

More use of language lab, tape recorder, 4,10 0.90
radio, and videotape

Finding Four

When the present English course materials and the
students’ preferences are taken into account, it can be seen

from TABLE 4.1 that only two items in content and language

aspects apparently match the students’ preferences. These
are' Interesting content (mean = 3.57) and Average level of
language difficulty (mean = 3.58). Average level of
activity difficulty can also be said to meet the
students’ preferences (mean = 3.48, which is somewhat closer
to 3.50). The results further reveal that there 1is one
mismatch concerning the aspect of language skills, that is,

the proportion of skills emphasized in the materials did not

meet the students’ preferences (mean = 2.26). As for the
other aspects, the results indicate the students’
indifference or uncertainty in their opinions. TABLE 4.2

which presents the results on material improvements or

changes can provide a further insight to this.
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As can be seen from TABLE 4.2, when the items in
each aspect are specified, the results are more obvious.
Regarding content, what the students would like to see most

are more contents which will be practically useful for the

future career as a nurse (mean = 3.89) and an equal
proportion of contents on general science, nursing science,
and non-science (mean = 3.69). Among the three fields, the

students prefer to have more contents on non-science than
the others (mean = 3.67). As for exercises and activities,

more group work is slightly preferred to more individual

work (mean = 3.40:3.37). The students also prefer more
classroom activities to more lectures (mean = 3.48:3.04).
However, the students are indifferent if the number of
individual or group exercises, classroom activities, and
lectures is reduced (means fall between 2.55-2.80).
Concerning language skills, the results reveal that more
emphasis should be placed on listening, speaking, and

reading skills (mean = 4.01, 4.01, and 3.70, respectively).
As for the writing skill, the students indicate an indif-
ference as to whether or not it should be more emphasized
(mean = 3.40). Another finding here is that the students do
not agree with less emphasis being placed on all four skills
(mean = 2.15-2.47). Finally, more use of such teaching aids
as language lab, radio, tape recorder, and video 1is

preferred by the students (mean = 4.10).
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Conclusions of the Findings

1. The majority of first-year Nursing students at
Mahidol University are female aged between 19 and 21 years.
About 43 % of the students began to study English in fifth
grade. Approximately half of the students have Dbeen
studying English for 6 to 10 years, and another half for 11
vears or over. Most of them reported having a GPA in first-

year English between 2.5 and 3.14.

2. The first-year Nursing students used a
combination of strategies in learning English. When the
strategies were grouped together according to the
characteristics of four different teaching methods, it was

found that though the Functional-Notional approach was the

most preferred method, its preference mean as well as the
means of the other three methods fall into the ’agree’
level. Moreover the differences in the preference means

were found to be not statistically significant.

3. Both backgrounds: length of time studying
English and first-year GPA in English, were found ¢to
significantly affect the preferences in the students’
learning styles. Students who have studied English for 11
years or over prefer Audiolingual and Communicative methods
much more than those having studied English for 6 to 10
yvears. First-year GPA in English also affects the students’

preference in Audiolingual method.
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4. Regarding the present English course materials,
the students would 1like to see more contents practically
useful for the future career as a nurse, more group
work and classroom activities. They also want more emphasis
on listening, speaking, and reading skills. A more frequent

use of various teaching aids is also preferred.
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CHAPTER V

SUMMARY, DISCUSSION AND RECOMMENDATIONS

In Chapter Five, a summary of the study is presented
along with an interpretation of the findings. Included in
this chapter are recommendations for the improvement of

English course materials and for further study.

Summary of the Study

English, ©being the official foreign language in
Thailand, is widely taught and learned at many 1levels in
various 1institutions in the country. At the university
level, English not only is the subject all first-year
students are required to take, but has been a major subject
for many who wish +to obtain a degree as well. Individual
achievement 1in language wuse, therefore, depends on the
purpose of learning and many other factors. Among various
factors to be taken into consideration, the 1learner’s
preferred styles and strategies in language learning
contribute to a certain degree to his achievement. When

the learner learns the language 1in his preferred styles

or uses the strategies which are . appropriate to the
learning tasks, the outcome of learning will undoubtedly be
more satisfactory. This study was, therefore, carried out

to investigate how university students prefer to learn

English. Information on students’ backgrounds was also
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acquired as a basis for a comparison of learning styles
Additionally, opinions on English course materials were
gathered for any possible material improvements in the

future.

The instruments used in this study were
questionnaires administered by the investigator to 159
first-year students in the Faculty of Nursing Science,
Mahidol University, in the academic year of 1989. The
subjects have already completed their first-year English

course.

The second administration of the questionnaire was
carried out in order to ensure the reliability of the
instrument. In this second administration, 34 students who
previously responded to the questionnaire in the first
administration were asked +to participate. When the

responses of the same informants from both questionnaire

administrations were statistically compared, it was found
that the correlation coefficient reflects a high
reliability (r = .836).

The data obtained from the questionnaire were

statistically analyzed by computer using the Statistical
Package for Social Sciences (SPSS). The results were
presented according to the research questions in Chapter

Four.
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Discussion of the Findings

1. Backgrounds of Nursing students
From the findings, it is observed that the
majority of the subjects, Dbesides being female and

between the ages of 19 and 21, performed reasonably well
in first-year English. About half of the subjects have had
an experience of six to ten years of formal English language
le@rning, whereas those who have been studying English for
eleven years or over constitute another half of the .total
subjects. With this length of time the students have been
exposed to the teaching and learning of the language, it is
assumed, then, that the students are able to identify the
strategies that they have frequently employed in their
learning, and which are related to their cognitive styles

and the learning situations.
2. Preferred learning styles of Nursing students

The findings 1in this section reveal that the

students use a wide range of strategies in learning English.

Moreover, they did not report a strong like or dislike for
any particular strategy. This 1indicates that all the
strategies have, to some extent, been used in the language
learning process. The students may have chosen to use some
strategies for a certain type of language situations, and
other strategies for other situations. Choice of language
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strategies, as pointed out by Oxford and Nyikos (1989), can
be affected by many factors. However, to find an
explanation as to what strategies are used by students and
in what language tasks or situations is beyond the scope of
this present study.

As can be seen from the findings, though the
strategies under the Functional-Notional approach are
preferred by the students, the other three methods are not
disregarded. The preference means of all four methods are
very close to one another, and are interpreted as falling
into the ’agree’ level of opinion rating. The differences
of preference means are not statistically significant enough
to ensure the need for a change in the teaching method.
Since the English for Nurses course has been designed with
the learners’ needs as a primary concern, the Nursing
students may have found that the methods and materials in
the course directly serve their purposes 1in language
learning. Therefore, the stratedies grouped under the
Functional-Notional approach are rated as more frequently
employed than the others. However, other strategies may
have been used by the students in order to increase or
strengthen their understanding of +the language lessons.
The findings that students have employed language learning
strategies in a wide range, thus, confirm what had been
previously found in a study by O’Malley, Chamot, Stewner-
Manzanares, Kupper, and Russo (1985), which also found that
beginning and intermediate ESL students used combined

strategies in various language learning tasks. In their
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study, the beginning ESL students reported the use of most

strategies in such learning activities as vocabulary
learning, oral drills, pronunciation, and analyzing
listening comprehension. As for the intermediate level,

most strategies were reported as having been wused in

pronunciation, vocabulary learning and social communication.

3. Significant difference of learning styles preferred by

students of different backgrounds

The student backgrounds studied in this section are
the 1length of time studying English, and first-year grade
point average (GPA) in English. The findings reveal that
differences in both backgrounds significantly affect the
'preferred learning styles. With regard to the length of
time studying English, students who have been studying
English for 11 years or over indicate a significantly
stronger preference for Audiolingual and Communicative
methods than those who have about 6 to 10 years of English
language learning. As for the first-year GPA in English, it
was found that students whose GPA was between 3.5 and 4.0
significantly prefer the Audiolingual method more than those
whose GPA was between 1.0 and 1.4. It can be assumed that
students who have had more experience in English language
learning may feel more at ease or confident in listening to
the target language, and in communicating with other

students when doing the language tasks. The findings
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in this section, therefore, agree with what had been
similarly found by Reid (1987) in her study of the learning
styles preference of ESL students in the U.S. She found
that ESL students who had spent more time in the United
States preferred auditory mode of learning to the others.
In other words, the students tend to rely on their listening
ability as they grow accustomed to the language and the

environments in which that language was spoken.

4, English course materials improvements or changes

In this section, the findings show that a few
improvements need to be made in terms of content, classroom
activities, language skills, and use of teaching aids. With
regard to content qf the present course materials, it can be
seen that the existing course materials do not adequately
provide the students with contents on all three aspects,
general science, nursing science, and non-science. Since it
has been indicated that more contents on every aspect are
needed, only one year of classroom instruction has proved to
be insufficient in the students’ opinion. Additionally,
more contents which are practically useful for a Nursing
career should be added into the course materials. This
suggests that the students would like to seé more contents
dealing with the practices or the "know-how" in Nursing than
those dealing with general knowledge in Nursing science. In

terms of exercises and activities, the data suggest that
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more activities, either individual or group work, could also
be given in class, whereas more lectures are not
particularly welcomed by the students.

As for language skills, the course materials should
provide the students with a greater opportunity to exercise
their listening and speaking ability, since these two skills
are indicated as needing to be more emphasized than the
others. From the investigation of the present course
materials by the teachers and the researcher, there are
various factors that may have caused the students to feel
that both listening and speaking skills are not sufficiently
emphasized. The contents in the course materials which
consist of many reading passages require a more extensive
use of reading and writing skills than listening and
speaking skills. Due to the size of the class
(approximately 40 students per class), not all students
could get a chance to exercise their listening and speaking
skills in class. Moreover, the topics in the textbooks
may be somewhat difficult, being of the discussion, oral
report, and debate types, which do not much enhance speaking
among the students. Thus, one suggestion here is that more
time should be allotted for listening exercises and that
simpler activities should be added in order for the students
to exercise their speaking ability. However, another
language skill which also needs to be more emphasized is the
reading skill., Since there already is much reading in the
course materials, more emphasis on this skill, then, should

not be interpreted as more reading passages, but rather as
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more exercises which will promote the use of various reading
strategies so that the students can understand the English
texts better.

Regarding the wuse of such teaching aids as
language lab, radio, tape recorder, and videotape, the
findings reveal that a more frequent use of these aids can
be implemented from time to time so as to make the teaching-

learning process more interesting.

Recommendations for the Improvement of the English for Nurse

Course

The present study, which investigated the preferred

learning styles of Nursing students in English language

learning and the opinions concerning English course
materials, offers some data to use as guidelines for
the improvement of the course. The recommendations to Dbe

considered by the people concerned are presented as follows:

Recommendations for teachers

1. Teachers should be aware that their role in
language teaching is not just to teach the language. They
should find out the backgrounds of the students and the
differences in the ways the students prefer to learn
English. This information will facilitate the teacher 1in
developing the teaching techniques and materials that can

accommodate the students’ differences in backgrounds and
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preferences.

2. Teachers should also make the students conscious
of their own learning styles and learning strategies, and
encourage them to use a variety of strategies in language
learning tasks, since the use of strategies appropriate to
language tasks has been proved to promote achievement in
language learning. This can be done by directly or
indirectly introducing some learning strategies in the
class, explaining what they are and how they can be helpful
in learning a foreign language, and giving examples where

those strategies can be used.

3. Teachers can also promote students’ achievement
in language learning by adapting their own teaching styles
or trying out new teaching styles to match the students’
preferences. Another alternative is to provide the students
with different language tasks and situations where they can

try new learning styles or strategies.

Recommendations for curriculum designers

For those who are involved in curriculum design,

such learner factors as learning strategies and learning

styles should also be taken into consideration.
Additionally, special attention should be given to such
other factors as student motivation, opportunity to use or

practice the language, communicative needs of the student in

using the language, and the different levels of student
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ability. After these learner factors have been carefully
considered in curriculum design, alternatives in the
teaching-learning situations should be provided in order to
accommodate those individual differences and, thus, increase

the effectiveness of the teaching-learning process.

Recommendations for material writers
L 4

1. With the concepts of learning styles in mind,
material writers can help to promote the students’ success
in language learning by providing them with a variety of
materials to accommodate their different styles of learning
so that they can benefit more by using their own familiar
styles or trying out new learning styles or strategies as
required.

2. Material writers may also cooperate with the
teachers in keeping up with the students’ progress in
learning when their learning styles have been taken into
account. This  can provide the material writers with
useful hints and information for any possible

improvements of the future course materials.

Recommendations for Further Study

1. Since this present study examined the
relationship of learning styles and only a few student
backgrounds, an investigation of other backgrounds and their
effects on the choice of learning strategies and learning

styles should be undertaken.
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2. An adaptation of the questionnaire used in this

study is advisable if a similar study is to be conducted.

3. The data obtained from this study apply to only
one group of subjects. Future studies should be done with
other group(s) of subjects, and at other language

proficiency levels.

4, This study does not provide an explanation as to
how the choice of learning strategies and learning styles
are affected by various learner’s factors. An analysis in
this area should, therefore, be undertaken in order to
provide a further insight to the learning process of the

students.
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APPENDIX
A. LIST OF ABBREVIATIONS
B. THE QUESTIONNAIRE

C. STATISTICAL RESULTS



LIST OF ABBREVIATIONS

CAI Computer-Assisted Instruction

ECT The Embedded Conversation Test

FD/I Field Dependence/Independence

GEFT The Group Embedded Figures Test

MBTI Myers-Briggs Type Indicator

MLAT The Modern Language Aptitude Test

MTELP Michigan Test of English Language Proficiency
SILL Strategy Inventory for Language Learning
TOEFL Test of English as a Foreign Language
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QUESTIONNAIRE

Opinions on Preferred Learning Styles and Present

English Course Materials English

Part I : Backgrounds of the Students

Instruction : Please fill in the blanks and put a v/ in the
space provided for your response.

1. Student number
2. Sex Male Female
3. Age years

4. You began to study English in grade

5. You have been studying English for
0-5 years
6-10 years

11 years or over

6. Your average grade in English course in the first year
was
1.0 - 1.4
1.5 - 2.4
2.5 - 3.4
3.5 - 4.0
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Part II : Preferred Learning Styles

Instruction : Please put a v/ in the space provided for your
response. QGiven
5 = strongly agree 2 = disagree
4 = agree 1 = strongly disagree
3 = undecided
TS optNtoNs | s ]ala]z2]

1. I 1like to study English grammar and
vocabulary because it enables me to use the

language propérly.

2. When I read books or articles in
English, I wusually translate the text
sentence by sentence according to grammar

rules for a better understanding.

3. I learn new vocabulary by looking the
meanings up 1in the dictionary and writing

them in a list for memorization.

4, I prefer the teacher to explain English
grammar rules followed by many illustrative

examples.

5. When reading English books or articles,
I can fully understand them if I can

translate the words, sentences,or the whole

passages.

6. I prefer the teacher to explain English

grammar rules in Thai.
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7. I like to study English listening and
speaking more than reading and writing.

8. I like to listen to English
conversation from radio or tape recorder,
repeat 1it, and memorize it, because it
helps me understand English better.

9. To practice repeating the sentences
according to grammar rules until I
can remember them is one strategy I use in
studying English.

10. I prefer the teaching-learning style
which emphasizes the use of English for
certain situations and has dialogs for
further practice and memorization.

11. To practice listening and speaking in
the English language lab is what I prefer
to studying in the classroon.

12. I think the language lab is essential
for English language learning.

13. I prefer the teaching-learning style
which provides an opportunity for group
work in the classroom.

14. I like activities that promote the use
of English in the classroom such as games,

role plays, etc.
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15. I can use English language fluently if

I do not have to worry about its

grammatical correctness.

16. I prefer the teaching-learning style
which emphasizes student-student interac-
tion rather than student-teacher interac-

tion.

17. Doing exercises or participating in
class activities 1is more essential to my
English language learning than only listen-

ing to lectures.

18. I prefer the teaching-learning style
which focuses on comprehensible communica-
tion rather than grammatically correct com-

munication.

19. I +think that English teaching which
focuses on what I can make use of in my fu-
ture career 1is more essential +than the

teaching of general English.

20. I think that English language teaching
which divides the language 1into various

functions will enable me to understand Eng-

lish better.
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21. I prefer the teaching-learning style
which does not place its emphasis on
grammatical accuracy of the language, but
on functional, situational, and individual
appropriateness.

22. I think the teaching of English lan-
guage which focuses on what I can use in
real-l1ife situations will help me use the
language better.

23. I 1like +the teaching-learning style
which emphasizes the appropriate use of the
language for certain situations and indivi-
duals better +than the memorization of
situational-based dialogs.

24. The teaching of English which focuses
on the appropriate use of language for cer-
tain situations or individuals can motivate
me better than that which emphasizes gram-

mar and vocabulary.

e

- —— -

b - -

Part III : Opinions on English Course

Materials

Instruction : Please put a v  in the space provide for your

response. Given

5

strongly agree 2

4

agree . 1

(%)
n

undecided
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________r___r___r_I_w

___._____.__...__..____________—_____...._.—______..__,____ bl i Y SEylUR P

1. The proportion of contents in the

course materials is appropriate.

2. There should be more contents on

general science.

3. There should be more contents on

nursing science.

4, There should more contents on non-
science.

5. There should be an equal proportion of
contents on general science, nursing

science, and non-science.

6. The contents of the course materials

are adequate for my needs.

"~

7. There should more contents which will

be practically wuseful for the nursing
career.
8. The contents of the course materials

are interesting.

Language
9. The difficulty of the language used in
the course materials is on the average

level.
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10. The language wused in the reading
passages is too difficult.

11. There should be simpler reading
passages in the course materials.

12, The language wused in the reading
passages is too easy.

13. There should be more difficult reading
passages in the course materials.

Exercises and Activities
I;?_—;i;_;;;;;;;;;;_;;—;xercises and acti-
vities for individual work and for group
work is appropriate.

15. There should be more individual exer-
cises and activities.

16. There should be less individual exer-
cises and activities.

17. There should be more group exercises.
18. There should be less group exercises.
19. The proportion of class activities and
lectures is appropriate.

20. There should be more class activities.
21. There should be less class activities.
22. There should be more lectures.

23. There should be less lectures.

(o o — e s — ————
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difficulty of class activities is

on the average level.

25.

26.

The class activities are too difficult.

The class activities are too easy.

Language Skills

The proportion of skills emphasized in

the
29,
the
30.
the
31.
the
32.
the
33.

the

the
35.

the

course materials is appropriate.

There

listenin

There

listening skill.

There
speaking
There
speaking
There
reading
There
reading
There
writing
There

writing

should

g skill.

should

should
skill.
should
skill.
should
skill.
should
skill.
should
skill.
should

skill.

be

be

be

be

be

be

be

more

less

more

less

more

less

more

less

emphasis

emphasis

emphasis

emphasis

emphasis

emphasis

emphasis

emphasis

on

on

on

on

on

on

on

- --r-——"7r-"-"- (—5_ ===
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36. There is an appropriate and adequate
use of such teaching aids as language 1lab,
radio, tape recorder, and videotape.

37. There should be more use of such

teaching aids as those mentioned above.

[ 5

o — -

Other Suggestions
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Results of a T-test for Preference Means

by Length of Time Studying English

Group 1 6-10 years Group 2 11 years or over
T-test for Method 1
Group N X SD SE F 3
1 81 3.7417 .552 .062
1.08 .735
2 78 3.7749 .573 .065

Pooled Variance Estimate

Separate Variance Estimate

t df P t df P
-.37 157 .712 -.37 156.09 .712
T-test for Method 2
Group N x SD SE F P
1 81 3.7942 598 .0686
1.27 .292
2 78 4,0021 530 .060
Pooled Variance Estimate ' Separate Variance Estimate
'
t daf P ' t daf P
]
-2.32 157 .022 : -2.32 155.96 .021
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T-test for Method 3

Group N X SD SE F P
1 81 3.6813 460  .051
1.41 129
2 78 3.9199 547 .062

Pooled Variance Estimate H Separate Variance Estimate
1
]
t df o) i t af P
]
I
]

-2.96 157 .004 -2.95 150.50 . 004

T-test for Method 4

Group N X SD SE F P
1 81 3.9875 .526 .059
1.05 . 815
2 78 4.0363 .540 .061

Pooled Variance Estimate Separate Variance Estimate

t af ) t daf P
-.58 157 .566 -.58 156.58 .566
Note : Method 1 = Grammar Translation

Method 2 = Audiolingual
Method 3 = Communicative Language Teaching

Method 4 = Functional-Notional
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Results of ANOVA for Preference Means

by First-Year GPA in English

Method 1 : Grammar Translation
— Mean
GPA X SD Source df squares F P
1.0-1.4 3.6667 .9428 Between 3 0701 .2195 .8828
groups
1.5-2.4 3.6927 .5373
2.5-3.4 3.7667 .5563 Within 155 .3194
groups
3.5-4.0 3.7893 .5830
Method 2 : Audiolingual
— Mean
GPA X SD Source df squares F P
1.0-1.4 2.8333 .2357 Between 3 1.4263 4.6398 .0039
groups :
1.5-2.4 3.8125 .5968
2.5-3.4 3.8357 .5906 Within 155 .3074
groups

3.5-4.0 4.0648 .4785
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Method 3 Communicative Language Teaching
_ Mean
GPA X SD Source df squares F P
1.0-1.4 3.5833 .1179 Between 3 3677 1.3849 .2496
groups
1.5-2.4 3.6389 .6207
2.5-3.4 3.8263 .4692 Within 155 .2655
groups
3.5-4.0 3.8580 .5144
Method 4 : Functional-Notional
_ Mean
GPA X SD Source df squares F P
1.0-1.4 3.5833 .3536 Between 3 2757 .9731 .4071
groups
1.5-2.4 3.9086 .5320
2.5-3.14 4,0446 .5055 Within 155 .2833
groups
3.5-4.0 4.0432 .5684
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Results of a T-test for Preference Means

of Two Teaching Methods

Method 1 : Grammar Translation (6 items)
Method 2 : Functional-Notional (6 items)
Method N X SD SE F 2
1 6 3.76 .56 .23
1.02 .265
2 6 4,01 .53 .22

Pooled Variance Estimate Separate Variance Estimate

t df p t daf P

-.79 10 .402 -.79 9.98 .402
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