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ABSTRACT

The study aimed to explore the use of language learning strategies of Mattayom-
three students at Strisuksa school, Roi-Et province. The samples of this study
consisted of sixty students in the RP and sixty students in the EP selected by purposive
sampling. Questionnaires, think aloud protocols, and in-depth interviews were used as
research tools. The validity was field tested. The Cronbach’s Alpha reliability of the
SILL questionnaires was .95. Two high proficiency students and two low proficiency
students in each program were asked to participate in the think aloud protocol and the
in-depth interview. Data from the questionnaires were analyzed using descriptive
statistics (including frequency distribution, percentage distribution, arithmetic mean,
and standard deviation), and t — test, whereas data for the qualitative tools were
analyzed by categorization and content analysis. The results showed that Mattayom
three students from both the Regular Program and the English Program favoured
metacognitive strategies the most. The least favoured strategies were memory
strategies. The Regular Program students preferred metacognitive strategies the most,
and the least preferred strategies were cognitive strategies. The English Program
students preferred metacognitive strategies the most. The least preferred strategies
were memory strategies. The t-test revealed that there were no significant differences
of strategy use by the two groups of students. However, the descriptive statistics
revealed the English Program students had overall mean scores in the six main
strategies that were higher than those of the Regular Program students.
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CHAPTER I
INTRODUCTION

1.1 Background

In English language education, there are three main parts of the world where
English is learned. English as a first language is learned in English speaking countries.
English as a second language is learned in countries where English is used as an
official language. English as a foreign language is learned in countries where there are
less opportunities to use the target language (Oxford, 1990). However, in Thailand,
there are attempts to initiate schools that provide instruction in English (English
Program) (Ministry of Education, 2005). The aim of this program is to enhance
English language learning of Thai students through the use of English as a medium of
instruction (Ministry of Education, 2005), so students will have opportunities to use
the English language. Nevertheless, those English-medium schools are not yet
operated throughout the country because it is still difficult to provide the English
Program to students all over the county as the tuition fees are much more expensive
than those of the Regular Program (Ministry of Education, 2005). Therefore, there
might be opportunities for students who study in a Regular Program to find other
possible ways of reaching successful levels of language proficiency. Employing
language learning strategies may be an effective way; as proposed by Oxford (1990),
students who employ appropriate kinds of language learning strategies could achieve
language competence and autonomous learning. This proposed idea has been
supported by some researchers (Dickenson, 1987; Wenden & Rubin, 1987; Oxford &
Nyikos, 1989; Oxford, 1990; Altan & Trombly, 2001; Oxford, 2001; Hsiao & Oxford,
2002). Moreover, some research indicated positive correlations between frequent use
of language learning strategies and language proficiency (Foong & Goh, 1997;
Sheorey, 1999; Wharton, 2000; Bruen, 2001; Griffiths, 2003; Land & Oxford, 2003).
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Oxford (1990), Tudor (1996), and Nunan (1988) emphasize that teachers should
train students with necessary strategies in order to help them become life-long
learners. If students use various and appropriate language learning strategies, students
will be able to take charge of their active learning processes inside and outside
classroom (Nunan, 1988; Oxford, 1990) This means that students will be able to take
charge of their own learning process. However, Sharle and Szabo (2000) remind
teachers to encourage a sense of responsibility in learners through a slow and gradual
process. This progressed involvement can increase student motivation and interests in
having responsibilities for their own learning. Moreover, teachers should abandon the
old teacher-centered approach in order to implement the learner-centered approach
(Tudor, 1996).

In the past, language learning placed many important roles on teachers (Tudor,
1996). Most classroom decision making processes placed the responsibilities on
teachers (Tudor, 1996). Students were being taught largely based on teachers’ interests
of contents and activities (Nunan, 1988). Taking a teacher-centered role, teachers may
not foster a sense of responsibility in students, instead imposing a sense of authority
for students to conform to, which does not allow room for learning involvement
through a sense of curiosity and exploration (Tudor, 1996). But effective, learning
strategies can be successfully implemented if teachers are aware students’ important
roles in active learning and participation (Oxford, 1990).

As an old proverb says “Give a man a fish, and he eats for a day. Teach him how
to fish, and he eats for a life time”. Applying this concept to language teaching and
learning, this proverb can be interpreted that if students are provided with answers, the
immediate problem is solved. But if they are taught with strategies, they can be
empowered to work out the answer for themselves (Griffiths, 2004). In fact, students
should be active participants in the language teaching and learning process (Nunan,
1988; Oxford, 1990; Holec, 1995; Tudor, 1996). In order to enable language students
to be active and able to work on their own autonomously, language students are need
to be equipped with effective and various kinds of language learning strategies which
can be taught by language teachers (Ellis & Sinclair, 1989; Oxford, 1990; Cook, 1991,
Cohen, 1998; Sharle & Szabo, 2000). According to Oxford (1990), “learning strategies

are specific actions taken by the students to make learning easier, faster, more
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enjoyable, more self-directed, more effective, and more transferable to new
situations.”

In a learner-centered viewpoint, students are the ones who can initiate learning
(Collins & Hammond, 1991; Richardson, 1997). Language learning strategies are
essential methods that can help students develop communicative competence and
autonomous learning (Dickenson, 1987; Wenden & Rubin, 1987; Oxford & Nyikos,
1989; Oxford, 1990; Nunan, 2000; Altan & Trombly, 2001; Oxford, 2001; Hsiao &
Oxford, 2002).

In the National Education Act (1999), there was an effort to shift the focus
of teacher-centeredness to student- centeredness. According a statement in the
National Education Act in 1999:

Education shall be based on the principle that all learners are capable of learning and
self-development, and are regarded as being most important. The teaching-learning
process shall aim at enabling the learners to develop themselves at their own pace and

to the best of their potentiality.

Applying the idea of a student-centered approach to language teaching and
learning, one of a teachers’ role is to identify students’ use of language learning
strategies in order to provide students with suitable learning strategies (Nunan, 1988;
Rost & Ross, 1991). For this reason, it is necessary for teachers to research what
learning strategies their students apply among various EFL learning contexts (Chamot,
2005).

However, there are some factors or variables relating to characteristics of
students and learning situations which affect language learning strategies. Oxford and
Nyikos (1989) claim that some of these factors are related to individual, i.e. gender,
age, education, social status, and nationality. Some others are related to the language
being learned, the educational settings, course status, teaching methodology, learning
tasks, and fields of study (Stern, 1983; Oxford & Nyikos, 1989). Research shows that
female students employed more and wider language learning strategies than male
students (Ehrman & Oxford, 1989; Green & Oxford, 1995; Sheorey; 1999). This

means gender also impacts strategy choices (Oxford, 1990).
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Moreover, Chamot (2005) emphasizes the need to conduct language learning
strategies with students in various learning contexts, including students in language
immersion Programs, non-immersion Programs, bilingual settings, second language
settings, and different learning contexts. Therefore, in order to have an understanding
of language learning strategies in the area of language and content in a context of Thai
educational system, this research is aimed to investigate language learning strategies
used by both students of a Regular Program (RP) and an English Program (EP) at
Strisuksa school, Roi-Et province. Moreover, this research aims to compare
differences of language learning strategies used by both programs of study.

Thus, this study is divided into six chapters as described in the following.
Chapter 1 focuses on background and rationale, objectives of the study, research
questions, theoretical perspective, conceptual framework, significance of the study,
scope and limitations, and definition of terms. Chapter 2 contains some relevant
literature and related studies. Chapter 3 describes research methodologies used for data
collection and analysis. Chapter 4 reveals research findings of the study. Chapter 5
provides discussions and implications of the findings. Chapter 6 offers a conclusion

and recommendations for further studies.

1.2 Rationale of the Study

According to the National Education Act (1999), using English as a medium of
instructions is optional and can be proposed by any schools that are ready for
implementation. The goal is to enable Thai students to be able to communicate
proficiently in the English language. Using English as a medium is not permitted in
Thai language and other subjects concerned with Thai traditions, cultures, and law. An
English Program curriculum must be in accordance with a national curriculum that
aims to foster a sense of national stability, religions, love for the Royal Monarch, and
Thai traditions.

The Ministry of Education encourages more research to be conducted to probe
the effectiveness of the English Program (Ministry of Education, 2005). Conducting
these research would yield important results of how successfully the English Program
students have effectively learned and employed language learning strategies, as some

research disclosed that frequent use of language learning strategies have positive
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correlation with language proficiency (Foong & Goh, 1997; Sheorey, 1999; Wharton,
2000; Bruen, 2001; Griffiths, 2003; Land & Oxford, 2003).

Hence, this study intended to investigate language learning strategies employed
by Mattayom three Regular Program students and English Program students at
Strisuksa school, Roi-Et province. This study also intended to explore differences of
strategy use between the Regular Program students and the English Program students
in this context. Thus, this study was conducted to find out whether language and
contents could influence student choices of language learning strategies. An
understanding of results would help Thai EFL teachers in similar contexts to guide
their students to take better control of their own learning in choosing appropriate
strategies and widening current strategy use with effectiveness in order to facilitate

students’ language learning processes (Oxford, 1990).

1.3 Objectives of the Study

In this study, four main objectives were involved as follows.

1. To investigate language learning strategies among Mattayom Three students
at Strisuksa school.

2. To explore language learning strategies among Mattayom Three Regular
Program students at Strisuksa school.

3. To find language learning strategies among Mattayom Three English Program
students at Strisuksa school.

4. To determine whether any differences exist between language learning
strategies used by the students in different programs of study (the English Program

and the Regular Program).

1.4 Research Questions

From the objectives of this study, the following research questions were
answered:

1. What are the language learning strategies employed by Mattayom Three
students at Strisuksa school?

2. What are the language learning strategies employed by Mattayom Three

Regular Program students at Strisuksa school?
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3. What are the language learning strategies employed by Mattayom Three
English Program students at Strisuksa school?

4. Are there any differences that exist between language learning strategies used
by Mattayom Three Regular Program students (RP) and Mattayom Three English
Program students (EP) at Strisuksa school?

1.5 Theoretical Perspective

Oxford’s (1990) classification of language learning strategies was used as a
framework in this study, as Tudor (1996), Jones (1998), and Rausch (2000) agree that
Oxford’s (1990) classification of language learning strategies is more detailed and
comprehensive, compared to earlier classifications. Moreover, Ellis (1994) regards
Oxford’s (1990) classification as perhaps the most comprehensive classification to
date. There are six main categories of language learning strategies proposed by Oxford
(1990), comprising of memory strategies, cognitive strategies, compensation
strategies, metacognitive strategies, affective strategies, and social strategies.
Consequently, the SILL (Strategy Inventory for language learning) developed by
Oxford (1990) was used as a research instrument to investigate language learning
strategies used by Mattayom three students of both the Regular Program and the
English Program in this context.

Moreover, think-aloud protocols and in-depth interviews were used as the
research tools in order to provide descriptive details for this study. Think-aloud tasks
in this research were focused on the four skill areas such as listening, reading,

speaking, and writing.



Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 7

1.6 Conceptual Framework of the Study
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According to the diagram, based on Stisuksa school’s mid-term and mid-year
English examination scores (2007), sixty students from the Regular Program and sixty
students from the English Program were chosen to participate in the first phase of the
study. The sixty students of each program were composed of 30 high achieving
students and 30 low achieving students. The selected students were asked to fill out
the SILL version 7.0 developed by Oxford (1990). In the second phase, the three
highest and lowest achieving students of each Program were selected to participate in
think-aloud protocols in order to provide descriptive information for the research.
Also, while students worked on a task, the researcher conducted in-depth interviews
by asking probing questions in order to seek more detailed information from the
participants. Then the qualitative results of the think-aloud protocols and in-depth
interview were used as descriptive details for the quantitative results from the SILL in
order to present a more complete picture of student use of language learning strategies

of both the Regular and the English Program students.

1.7 Significance of the Study

This study investigated language learning strategy of students in both Regular
Program and English Program. As English Programs are currently being initiated
(Ministry of Education, 2005), it is necessary to investigate the impact of language and
contents on strategy choices among EFL students in this context.

By investigating the patterns of strategies used between the Regular Program
students and the English Program students, outcomes could yield strategy results of
the two groups through a quantitative method as well as qualitative methods. The
results of this study thereby give implications to language teachers in this context and
other similar contexts in helping students choose appropriate and effective strategies

for their language learning.

1.8 Limitation of the Study

The present study aimed to explore language learning strategies of Mattayom
three Regular Program students (RP) and English Program students (EP) at Strisuksa
school, Roi-Et province. It is limited to Thai EFL students in one particular context

where students’ family, educational background, and culture may be different from
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schools in other provinces. Therefore, generalization of this study should be made
carefully to other students who have the same level of education and similar

backgrounds in another context.

1.9 Definition of Terms

1. English Program at secondary level refers to the program which English is
used in all subject areas, except for Thai language and parts of the curriculum that are
related to Thai traditions, cultures, and law (Ministry of Education, 2005).

2. Regular Program refers to a basic program which English is considered as a
foreign language, and it is the subject being studied (Klaiman, 1988). The goal of
teaching English is using English for communication, understanding foreign cultures,
using language for studying other subjects, and possessing skills to encounter
different situations within and outside educational institutions, communities, and
societies (Basic Education Curriculum B.E. 2544, Ministry of Education).

6. Language learning Strategies are specific actions taken by the students to
make learning easier, faster, more enjoyable, more self-directed, more effective, and
more transferable to new situations (Oxford, 1990).

7. Strategies Inventory for language learning (SILL) was developed by Oxford
(1990) as an instrument for assessing the frequency of use of language learning
strategies by language students. There are two versions of the SILL—one for foreign
language students whose native language is English (Version 5.0, 80 items), and
another for students of English as a second language (ESL/EFL) (Version 7.0, 50
items). (See appendix A in English version, and appendix B in Thai version)

1.10 Chapter Summary

This study was designed to investigate the language learning strategies used by
Mattayom Three students of both the Regular Program and the English Program at
Strisuksa schol. Moreover, this study intended to explore language learning strategies
used by students of each program of study. Then the results of language learning
strategies used by students of each program were compared to find differences in
strategy use. Then the results of the present study would be discussed and compared

with results from other previous studies in both Thailand and abroad.
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CHAPTER I
LITERATURE REVIEW

This chapter introduces related theories and the development of language
learning strategies from prominent figures since past to present. Moreover, the learner-
centered approach, a self-directed learning concept, and autonomous learning concept
are essential for teachers to carry out strategy trainings with students. In addition,
English Program and Regular Program terms guide readers to understand better about
terms in this research. To provide background information related to this research, the

literature review is organized into the following sections, as outlined below.

2.1 Learner-Centered Approach
2.2 Self-Directed Learning
2.3 Autonomous Learning
2.4 Programs of Study
2.4.1 Regular Program
2.4.2 English Program
2.5 Language Learning Strategies
2.5.1 Definitions
2.5.2 Classifications of Language Learning Strategies
2.6 Previous Research
2.6.1 Previous Research Abroad
2.6.2 Previous Research in Thailand

2.7 Chapter Summary

2.1 Learner-Centered Approach
Learner-centered approach was largely implemented in the USA during 1983-

1986 by the American government. This reform caused the establishment of the
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American Psychology Association (APA). The APA was a major taskforce of the
reform. The framework of the reform focused on the learner, rather than on teaching,
pedagogy, curriculum, and instruction. The aims of the reform were to fight the five
biggest problems in public schools which were violence, gangs, lack of discipline, lack
of proper financial support, drug abuse, and quality of education (Lambert &
McComs, 1998). The principles of the learner-center model were as follows. (1)
Learners have distinctive perspectives or frame of reference. (2) Learners have unique
differences. (3) Learning is a constructive process that occurs best when what is being
learned is relevant and meaningful. (4) Learning occurs best in an environment that
contains positive interpersonal relationships and interactions, comfort and order, and
in which the learner feels appreciated, acknowledged, respected, and validated.
Finally, learning is seen as a fundamentally natural process; learners are viewed as
naturally curious and basically interested in learning about and mastering their world
(Board of Educational Affairs [BEA], 1997).

Moreover, learner-centered concept as part of a constructivist education,
knowledge is viewed not as static but can be changed overtime (Richardson, 1997).
Students should be encouraged to develop themselves to be life-long learners in order
to keep learning throughout their lives (Sharle & Szabo, 2000). According to
constructivism, students construct knowledge by themselves. Students learn from what
is meaningful to them based on active participation in their own teaching and learning
processes (Richardson, 1997).

Applying this concept to practices, teacher roles have be changed to be
facilitators rather than controllers in the classroom so that teachers would allow active
roles to be held by students (Abraham & Van, 1987; McCombs & Whisler, 1997). Boy
and Pine (1977) also state that effective teachers provide a learning atmosphere which
is cognitively and affectively conducive for learning. Goldhammer (1969) indicates
that learner-centered is about the teacher-pupil relationship, rather than a relationship
between students and the text. Boy and Pine (1977) expand this further by stating that
students feel emotional relationship with a teacher before they feel the impact of the
intellectual content offered by a teacher. A warm and secure teacher would reflect the
warmth and security to their children as well (Boy & Pine, 1997). In addition, the

classroom decision is not to be absolutely held by teachers (Nunan, 1988). Teachers
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should take into account student interests toward methodologies and materials that are
relevant and meaningful to their students. Thus, a new teacher role is to create and
manage the environment to be conducive for learning through meaningful contents
and activities. In addition, teachers should care about students’ preferred modes of
learning and be aware of diverse needs of all students (Tudor, 1996). Besides, teachers
should create learning experiences that are suitable for learners, based upon learners’
characteristics, previous experiences, backgrounds, talents, interest, capacities, and
needs (Stern 1983; Tudor, 1996; MacCombs, 1997).

Applying this concept to foreign language teaching and learning, teachers should
provide students with more options of language learning strategies that would in turn
help expand students’ capacities for learning (Scharle & Szabo, 2000). By knowing
the know-how and strategies, students will be more strategic in setting up goals for
their learning and monitor their own improvement in the learning process (Rost &
Ross, 1991). Furthermore, to enable students to be life-long learners, they need to be
supported in learning how to learn rather than being spoon-fed (Griffith, 2004). To
create an environment where learning independence is upheld, teachers should create
co-cooperating and accepting atmosphere where learner initiatives are valued (Collins
& Hammond, 1991).

2.2 Self-Directed Learning

Self-directed learning has taken a dominant role in education over the past 20
years (Gremmo & Riley, 1995). This idea indicates students are able to control their
own learning or plan their own activities for their own learning (Victori & Lockhart,
1995). It also means that learners can take initiatives, have clear ideas of what they
want to learn, and have a plan to pursuing their learning goals (Hedge, 2000).

In a classroom, self-directed learning aims to foster a cooperative learning
climate in order to develop an open and interdependent atmosphere in a learning group
(Collins & Hammond, 1991). It also aims at creating an accepting and challenging

climate which is conducive and meaningful to deep learning. Boud (1981) states that

By creating rigid and unresponsive structures, teachers can severely inhibit student self-
directedness and establish unhealthy dependency which not only turn students away from
learning in its wider context, but which diminish the teacher as a person (p.17).
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This principle implies that learners should take charge of their own learning by
being active participants. If learner can take charge of their own learning, they could
become active controllers of their lives in other situations (Collins & Hammond,
1991). Besides, the self-directed learning principles encourage the alteration of
teachers’ power to be diminished (Heaney & Horton, 1990). A non-threatening
climate can be crucial in promoting effective learning (Collins & Hammond, 1991).
Research shows that students who feel anxious and threatened tend to engage in
superficial learning or rote learning rather than a deep approach (Collins & Hammond,
1991). Above all, one of the main objectives of building a cooperative climate is to
prepare learners to be more independent and self-directed which they can use their
past experience, their peers, the facilitator and other people, and materials as learning
resources (Collins & Hammond, 1991). Moreover, if students have a cooperative
learning atmosphere where teachers uphold independent learning, students would be

able to develop themselves to be autonomous learners (Scharle & Szabo, 2000).

2.3 Autonomous Learning

The term “autonomous Learning’ was first created by Holec (1981). He referred
autonomous learning as learners’ willingness and capacity to control and oversee their
own learning. Gremmo and Riley (1995) also defined autonomous learning as the
ability to take responsibility for one’s own learning. Moreover, Wenden (1991)
referred autonomous learning as primarily concerned with self-managed learning. It
means that autonomous learners can be responsible for planning and organizing their
learning. Furthermore, autonomous learners are capable to solve problems and manage
their own learning with minimal external guidance (Betts & Hnapp, 1981). Little
(1991) referred autonomous learning as learners who can take control over their
cognitive processes by effective self-management. Moreover, the ability to have
autonomy for learning is not innate in individuals, but learners may be trained by
teachers (Victory & Lockhart, 1995). Accordingly learner training will help learners
develop a self-directed learning approach which they can eventually determine their
own needs, set their learning objectives, choose materials which are according to their
goals, and monitor and evaluate their progress over time (Victori & Lockhart, 1995).

As a large proportion of students’ language learning goes on outside of the classroom,
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this aspect of self-regulated learning is crucial to student’s success in language
learning (Horwitz, 1987).

In language learning contexts, Tudor (1996) and Nunan (1993) emphasize the
importance of learner autonomy by using learning strategies in helping them become
autonomous and be able to learn throughout their lives. Gan (2004) emphasizes that
successful, expert or intelligent learners have learned how to learn. They have
acquired the learning strategies, the knowledge about learning, and the attitudes that
enable them to use theses skills and knowledge confidently, flexibly, appropriately,
and independently. Research findings also show that some learners are more
successful in attaining high degree of language proficiency when they develop high
degree of autonomy (Little & Dam, 1998). Scharle and Szabo (2000) state that
language teachers sometimes experience language learners who were reluctant to use
the target language pair or group works, refused to take risks in making language
productions or learning from their mistakes, and who do not find opportunities to
engage in language learning outside classroom. Such behaviors may have been rooted
in the learner’s over-reliance on teachers. Besides, even motivated learners may
assume a passive role if they feel that the teacher should be in charge in everything
(Scharle & Szabo, 2000). Yu (2006) states that there are some factors which influence
learner autonomy such as motivation, metacognitive strategies, and learning
environment. In a language learning classroom, the application of learner training
often should exclusively focus on language learning strategies (Turner, 1989;
Campione, 1987).To implement learner training successfully, teachers should adopt
the learner-centered approach instead of a teacher centered approach (Nunan, 1988).

To help language learners become autonomous and improve language
proficiency, learners should be trained to use appropriate language learning strategies
(Politzer, 1983; O’Malley, Chamot, Stewner-Manzanares, Russo, & Kupper, 1985;
Campione, 1987; Oxford & Nyikos, 1989; Turner, 1989; Oxford, 1990; Ehrman &
Oxford, 1995; Green & Oxford, 1995; Park, 1997; Bremner, 1999; Wharton, 2000;
Griffith & Parr, 2000).
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2.4 Programs of Study

There were two study programs involved in this study as follows: (1) the
Regular Program, and (2) the English Program. For the Regular Program, the Ministry
of Education (2005) manages the Regular Program to be congruent with changing
societies. It aims to foster Thai students to use English for communication, understand
other cultures, use language for studying other subjects, and be able to continue
learning in both inside and outside learning situations. For the English Program, the
Ministry of Education allows Thai schools to initiate the English program for young
Thais who want to experience and gain subject knowledge by means of English
instruction. This is called the “English Program™ and the tuition fees of this program
are much higher than those of the traditional one. Parents who send their kids to the
EP hope that their children will be proficient and efficient in both contents and English
skills. Besides, both programs of study encourage the community to be part of the
education as well. However, these two programs are somewhat different as the
following.

2.4.1 Regular Program

The core curriculum for English language learning is required for all levels until
graduation. The aims of teaching English are to use English to communicate,
understand foreign cultures, use language to studying other subjects, and possess the
skills to encounter different situations within and outside educational institutions,
communities, and societies.

Language for communication: Learners should be able to understand listening
and reading processes and be capable of interpreting messages derived from listening
and reading all kinds of written words from various media. Then learners should be
able to apply knowledge critically. Moreover, learners should possess skills for
language communication and capable to apply technology to express feeling and
manage learning processes appropriately. Furthermore, learners should understand
speaking and writing processes in communicating data, opinions, and concept of
various subjects creatively, efficiently, and aesthetically.

Language and culture: Learners should relate their own language and culture
relationship as appropriate to time and place and other factors. Besides, learners

should be able to distinguish the similarity and difference between the Thai and
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English language. Learners should utilize language intelligently and with
consideration.

Language and other subject groups: Learners should be able to utilize foreign
languages to study other subjects in order to develop and broaden their world views on
language bases.

Language, community, and world relationship: Students should possess skills
in using foreign languages to encounter different situations within and outside
educational institutions, community, and society. Students should posses skills to use
foreign languages to acquire knowledge, to work, to earn living, to stimulate co-
operation, and to live together in a society. (Basic education curriculum B.E. 2544,
Ministry of Education)

2.4.2 English Program

According to the Ministry of Education (2005), teaching and learning in English
is an optional education. Schools and institutes can manage and provide the teaching
in English in some subjects. The ultimate goal is to improve English proficiency of
Thai students. English Program at secondary level is defined as using English in all
subjects, except for Thai language and parts of the curriculum that are related to Thai
traditions, cultures, and law (Ministry of Education, 2005). Moreover, the teaching and
learning that is managed in Thai and international contents should emphasize the pride
of being Thai. The implementation of the English Program must maintain the
prosperity of nation, religion, monarchy, Thai language, art, cultures, and traditions.
The purposes of this initiative of using English as medium of instruction are to support
the Education Reform in Thailand.

Moreover, teaching and learning in English must be implemented according to
principles and processes set by the Ministry of Education and in harmony with other
rules of the Ministry of Education’s curriculum. In addition, the English Program can
admit both Thai and foreign students. There should be no more than 25 students per
class in a pre-primary level, no more than 30 students in primary and secondary level,
and no more than 30 students in vocational and higher vocational level. Furthermore,
schools and institutes must provide activities for students such as developmental
activities, and school and community activities, especially activities which emphasize
Thai ethics.
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Teaching in this program requires native English speakers or non-native speakers
who have good command in listening, speaking, reading, and writing. Non-native
speaking teachers should have at least TOEFL 550 or IELTS 5.5. In addition, foreign
teachers have to be trained about Thai curricula, language, and culture for at least 15
hours. Furthermore, all teachers will have a chance for professional training in
Thailand or abroad at least once every three years.

For students’ assessment, it should be done according to the Ministry of
Education’s rules by assessing students in order to develop them in all dimensions.
Besides, Mattayom six students will have to take TOEFL or IELTS to measure their
English achievements.

Regarding institutional assessment, the Ministry of Education will set up follow-
ups and assessment projects to investigate effective implementation, management, and
students’ quality of the English Program. Furthermore, the Ministry of Education
encourage the implementation of research to investigate the quality of the English
Program. The scope of the stduy will be on students’ achievement, price reduction,
teachers’ quality, and effective management. The Ministry of Education has to support
research in order to solve operational problems and improve educational quality in

order to make teaching and learning more effective.

2.5 Language Learning Strategies

Language learning strategies are steps taken by learners to enhance their own
language learning process. Strategies are important because they are tools for active
and self-directed learning which is essential for developing communicative
competence. Appropriate use of language learning strategies results in improved
proficiency and greater self-confidence (Oxford, 1990).

2.5.1 Definitions of Language Learning Strategies

Strategies derived from the ancient Greek term strategia which means the art of
war. Strategies specifically concern the management of troops, ships, and aircrafts in a
planed action. Strategies are similar to the word “tactic.” Many people use these two
terms interchangeably. These two terms imply the action of planning, competition,
conscious manipulation, and movement to reach a goal (Oxford, 1990). However, in
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non military terms, strategies indicate a plan, step, or conscious action to be taken in
order to complete an objective (Oxford, 1990).

In education, the word “strategies” have been transformed into “learning
strategies”. Key pioneer researchers in the field such as Rubin (1975) defined learning
strategies as “the techniques or devices which a learner may use to acquire
knowledge” (p. 43); whereas, Stern (1975) defined learning strategies as “personal
learning styles” (p. 43). Since the pioneer work had been done, some researchers in the
field defined learning strategies according to their points of views (Wesche, 1977;
Naiman, Frohlich, Stern, & Todesco, 1978; Rigney, 1978; Tarone, 1980; O’Malley,
Chamot, Stewner-Manzanares, Russo, & Kupper, 1985; Derry & Murphy, 1986;
Nisbet & Shucksmith, 1986; O’Malley & Chamot, 1990; Oxford, 1990; Vann &
Abraham, 1990; Wade, Trathen, & Schraw, 1990; Grainger, 1997). Besides, Wenden
and Rubin (1987) referred learning strategies as the set of operation, steps, plans, and
routines employed by a learner to facilitate, store, retrieve, and use of information.

Among the prominent researchers, Oxford (1990) defines learning strategies as
“operations employed by the learner to aid the acquisition, storage, retrieval, and use
of information” (p. 8). Subsequently, this learning strategy concept has been expanded
by Oxford (1991) as “specific actions taken by students to make learning easier, faster,
more enjoyable, more self-directed, more effective, and more transferable to new
situations” (p. 8). At present, Oxford’s (1990) classification of language learning
strategies is regarded as the most comprehensive classification to date (Ellis, 1994).
The following section will provide historical development of language learning
strategies since past to present.

2.5.2 Classifications of Language Learning Strategies

There are some prominent figures which were involved with the historical
development of language learning strategies (Rubin, 1975; Stern, 1975; Brown, 1980;
Tarone, 1980; Ellis, 1986; O’Malley & Chamot, 1990; Oxford, 1990). Stern (1975)
produced a list of language learning strategies which he believed to be characteristic of
“good language learners”. He referred that good language learners have effective
personal learning styles and positive learning strategies. Besides, learners should have
an active approach to learning a task. They should be tolerant and have an outgoing

approach to the target language which is to be empathetic with its speakers. Learners
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should posses technical know-how about how to tackle a language. Learners should
use strategies to experiment and plan with the object to develop the new language into
an ordered system with progressive revision. Learners should constantly search for
meanings. They should be willing to practice. They should be enthusiastic to use the
language in real communication. Learners should be critically sensitive in self-
monitoring in their language use and have abilities to develop the target language as a
separate reference system while learning to think about it.

Rubin (1975) provided a broad definition of learning strategies as “the
techniques or devices which a learner may use to acquire knowledge” (p. 43). She
referred two kinds of learning strategies: those that contribute directly to learning, and
those which contribute indirectly to learning. Of those two kinds of strategies, direct
strategies involved six types: clarification/verification, monitoring, memorization,
guessing/inductive inferencing, deductive reasoning, and practice. Furthermore, the
indirect strategies were divided into two types: creating opportunities for practice and
production tricks (Rubin, 1975).

Under production tricks, Rubin included communication strategies. This created
a discord of opinions as Brown (1980) did not agreed that communication strategies
can be considered learning strategies as communication is the output modality and
learning is the input modality. Brown (1980) explained that communication strategies
such as avoidance or massage abandonment may not result in learning.

However, Tarone (1980) suggested that communication strategies can help
expand the language. Although the communication may not be perfect, learners will be
exposed to language input which may result in learning. Therefore, it is considered to
be learning strategies. Tarone (1980) distinguished that the basic intention is whether a
learner want to communicate or to learn. Later, Tarone (1981) acknowledged that this
is problematic since learners may have dual motivation as to communicate and to
learn.

Subsequently, O’Malley and Chamot (1990) had overcome limitations in
defining strategies proposed by previous theorists. They theorized that learning
strategies involved with all kind of strategies. They defined strategies as “operations or
steps used by a learner that will facilitate the acquisition, storage, retrieval, or use of

information” (p.1). O’Malley and Chamot (1990) claimed that communication
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strategies and learning strategies are not to be separated. O’Malley and Chamot’s
(1990) classification includes three strategies such as metacognitive strategies,
cognitive strategies, and socioaffective strategies. They classify strategies according to
levels or types of information processing. The following are sub-strategies created by
O’Malley and Chamot (1990).

Metacognitive strategies: This group of strategies is concerned with higher order
executive skills which involves planning and setting goals, monitoring one’s own
progress, and self-evaluation. These are self-management techniques to be used by
students.

Cognitive strategies: This group of strategies is a direct manipulation of
information which entails following actions e.g. inferencing meanings from texts,
reading grammar books, and using dictionaries.

Socioaffective strategies: This group of strategies is concerned with an
interaction with other people in language communications. This group of strategies is
also involved with a control over one’s own emotions such as trying to relax when
communicating in the target language.

Lastly, Oxford (1990) invents a classification comprised of direct and indirect
strategies composing six main types of strategies. Ellis (1999) regards Oxford’s
classification as the most comprehensive one to date, as she built her classifications on
earlier ones. The direct strategies were subdivided into three groups: memory
strategies, cognitive strategies, and compensation strategies. Indirect strategies are also
subdivided into three groups: metacognitive strategies, affective strategies, and social
strategies. Moreover, Oxford’s (1990) classification is regarded as a more
comprehensive classification (Tudor, 1996). The subsequent section explains the sub-
strategies of Oxford (1990).

Memory Strategies: As language students have problems remembering large
amount of information, this group of strategies is involved with making associations or
creating mental linkage. Memory alone can store trillions of bits of data. If students
use memory strategies, the memory storages can exceed its natural capacities. Memory
strategies can only be effective when students use metacognitive strategies altogether
like paying attention and affective strategies such as reducing anxieties.
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Cognitive strategies: This group of strategies is involved with the manipulation
and transformation of information. It requires students to analyze, summarize, reason,
recognize, use formulas, and practicing naturally. As proposed by Oxford (1990),
more practice can help reaching acceptable proficiency.

Compensation strategies: This group of strategies will aid students to overcome
limitations in using a language despite having limited knowledge in the target
language. It involves making educated guesses, using synonyms, giving non-
linguistics clues, coining words, asking for help, and switch to a mother tongue.

Metacognitive strategy: This group of strategies is more than just purely using
cognitive devices. Employing these strategies, students will know how to set goals and
plan for their own learning. Then students will be able to employ actions in order to
reach a targeted goal. Besides, students will try to monitor and evaluate their progress
along the way in their learning processes.

Affective strategies: As negative feeling can impede success, this group of
strategies will help students manage their emotions, motivation, and attitudes.
Anxieties in using a foreign language can cause demotivation. These strategies help
students raise their self-esteem by encouraging themselves, trying to relax, and trying
to take risk in making language productions.

Social strategies: As language is a form of social behavior, it is important for
language students to have their language in use. Using a target language with more
proficient language users and peers will help students practice the language. It
provides chances for students to ask for more clarifications and verification. Besides,
being aware of other’s thoughts and feelings helps make students become more
empathic. This includes trying to develop a cultural understanding as well.

The next section presents a language learning strategy diagram of Oxford’s
(1990) classification. They are consisted of six main strategy groups and nineteen sub-
strategies. Thus, it is presented in a diagram on the next page.



Plinchakorn Srinusen

Literature Review / 22

Direct Strategies
(Memory, Cognitive, and Compensation Strategies)

A. Creating metal images

B. Applying images and
sounds
I. Memory

strategies

C. Reviewing well

D. Employing action

A. Practicing

B. Receiving and
sending messages
1. Cognitive
strategies
C. Analyzing and reasoning

D. Creating structure for
input and output

A. Guessing intelligently

11l. Compensation
strategies
B. Overcoming limitations
in speaking and writing

A

I

AN A AN AN

1. Grouping
2. Associating / elaborating

3. Placing new words into a context

1. Using imagery

2. Semantic mapping
3. Using keywords
4

. Representing sounds in memory

1. Structured reviewing
1. Using physical response or sensation

2. Using mechanical techniques

. Repeating
. Formally practicing with sounds and writing systems
. Recognizing and using formulas and patterns

. Recombining

a b~ WO N PP

. Practicing naturalistically

. Getting the idea quickly

N

. Using resources for receiving and sending messages
. Reasoning deductively

. Analyzing expressions

. Analyzing contrastively (across languages)

. Translating

ga A WO N B

. Transferring

[N

. Taking notes

2. Summarizing

3. Highlighting

1. Using linguistics clues

2. Using other clues

1. Switching to the mother tongue

2. Getting help

3. Using mime or gesture

4. Avoiding communication partially or totally
5. Selecting the topic

6. Adjusting or approximating the message
7. Coining words

8. Using a circumlocution or synonym

Diagram of the Strategy System
(Oxford, 1990, pp. 20-21)
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Indirect Strategies
(Metacognitive, Affective, and Social Strategies)

1. Overviewing and linking with already known
material
A. Centering your learning 2. Paying attention

3. Delaying speech production to focus on listening

1. Finding out about language learning
2. Organizing
I. Metacognitive

strategies B. Arranging and planning
your learning

3. Setting goals and objectives

4. ldentifying the purpose of a language task
(purposeful listening/reading/speaking/writing)

5. Planning for a language task

6. Seeking practice opportunities

1. Self-monitoring

C. Evaluating your learning 2. Self-evaluating

. Using progressive relaxation, deep breathing,

A. Lowering your anxiety or meditation

. Using music

3. Using laughter

1. Affective

/ 1. Making positive statements
strategies

B. Encouraging yourself
2. Taking risks wisely

3. Rewarding yourself

C. Taking your emotional 1. Listening to your body

temperature ) .
2. Using a checklist

3. Writing a language learning diary

4. Discussing your feelings with someone else

A. Asking questions 1. Asking for clarification or verification

2. Asking for correction

I1I. Social

strategies 1. Cooperating with peers

B. Cooperating with others
2. Cooperating with proficient users of the new language

1. Developing cultural understanding
C. Empathizing with others

NAA N ANANE N /N

2. Becoming aware of others’ thoughts and feelings

2.2 Diagram of the Strategy System
(Oxford, 1990, pp. 20-21)
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2.6 Previous Research

According to Suwannaprut (2007), previous researches in the field of language
learning strategies were classified into two types: previous abroad and previous
research in Thailand. The former were comprised of (1) successful and unsuccessful
language learners, (2) factors affecting strategy use, and (3) the effects of strategy
instruction; whereas, the latter consisted of (1) relationship between strategy use and
language proficiency, and (2) field of study. Please see details in Suwannaprut (2007).
In this study, only new studies were presented.

2.6.1 Previous Research Abroad

Over the years, one of the most frequent approaches of language learning
strategies research was to gather data about good language learners and what they do
to make them more successful (Griffith, 2004). Beside, the focus of language learning
strategies researches has been devoted to factors which affect strategy use. Apart from
this, some researchers have been interested in investigating the effectiveness of
strategy training on language learners (O’Malley, 1987; Tang & Moore, 1992; Atay &
Ozbulgan, 2007). The following details are some examples of language learning
strategies abroad.

Language Learning Strategies Used by Successful and Unsuccessful
Language Learners

In 1985, O’Malley discovered that although students at all levels reported
various and extensive use of language learning strategies, high proficiency students
reported greater use of metacognitive strategies. However, these results are
contradictory with the finding of Ehrman and Oxford (1995) who discovered that
cognitive strategies such as looking for patterns and reading for pleasure in the target
language were the only kinds of language learning strategies which had a significant
positive correlation with English proficiency.

In 1997, Foong and Goh conducted language learning strategies with 175 ESL
Chinese students from the People’s Republic of China who at that time enrolled on a
six-month intensive English program in the National Institute of education at the
Nanyang Technology University, Singapore. Participants were divided students into
three groups: high proficiency, medium proficiency, and low proficiency. Findings

suggested that high proficiency students used cognitive and compensation strategies
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more frequently than low proficiency students. As for cognitive strategies, the most
frequent techniques employed by high proficiency students were skimming, finding
the meaning of a word by dividing it into parts, practicing the sounds of English, and
finding patterns in the language. For compensation strategies, the high proficiency
students preferred using a synonym or a phrase to describe something when they could
not think of the exact word and using gestures.

In 2003, Land and Oxford investigated language learning strategies employed by
379 sixth grade elementary students in Taiwan. Participants were divided into three
groups: high proficiency, medium proficiency, and low proficiency. The results
revealed that high proficiency students employed cognitive strategies, compensation
strategies, metacognitive strategies, and affective strategies more significantly than
medium and low proficiency students. Besides, medium proficiency students
employed compensation strategies more significantly than low proficiency students.

Moreover, Griffith (2003) also discovered a positive relationship between course
level and frequent use of language learning strategies. This study was conducted with
348 international students who were studying at a private language school in New
Zealand. Griffith found that language learning strategies were significantly employed
by students in higher level courses than students in lower level courses of English.

In 2004, Gan, Humphreys, and Lyons conducted a qualitative research on
language learning strategies with nine successful and nine unsuccessful students. The
researchers aimed to document how both groups of students carried out language
learning strategies in their out-of-class language learning. The data were gathered
through interviews, diaries, and follow-up email correspondence. The researcher
concluded that as a whole, successful language learners reported a wider range of
language learning activities than the unsuccessful students. Beside that, unsuccessful
students depend heavily on learning vocabulary through rote-memorization; whereas,
the successful students learning vocabulary by memorization too, but they would
apply those vocabularies learned in reading contexts. In other words, successful
students tend to put the words learned into use.

In 2007, Magogwe and Oliver investigated the relationship between language
learning strategies, proficiency, age, and self-efficacy with students in Botswana. The

subjects were 480 students from primary schools, secondary school, and a tertiary
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institution. The subjects were divided into three groups: good, fair, and poor. The
results indicated a relationship between proficiency and frequent language learning
strategy use among primary school students and secondary school students, with more
proficiency students using strategies more significantly than low proficiency students.
However, there was no significant difference in strategy use among students at the
tertiary level. The results also showed that the more students rated themselves as
having high self-efficacy, the more they reported using more language learning
strategies. In addition, the level of education indicated a positive relationship with
language learning strategy use across all levels of education. However, the results
were not significant.

Factors Affecting Language Learning Strategy Choices

There are some factors that affect strategy use. These are classified as the
follows: (1) Gender: Ehrman and Oxford (1989), Green and Oxford (1995), and
Oxford and Nyikos (1989) discover gender differences in strategy use. It is concluded
that strategies are found to be used more frequently by women. (2) Psychology types:
Ehrman and Oxford (1989) conclude that psychology types have strong influence on
the way learner use language learning strategy. (3) Motivation: Oxford and Nyiko
(1989) find motivation to be variables affecting strategy choice. (4) Nationality:
Polizer, (1983), Reid, (1987), Oxford and Burry-Stock, (1995), Bedell and Oxford
(1996), Grainger, (1997), Griffith and Parr (2000), and Wharton (2000) discover that
learners of different nationalities prefer different strategy choices. 5) Cognitive styles:
Littlemore (2001) finds cognitive styles to be influential in strategy use. 6) Field of
study: Oxford and Nyikos (1989) and Satta-Udom (2007) discover that field of study
influence the way language learners select language learning strategies. (7)
Educational setting: Oxford and Nyikos (1989) claim that students in different
educational settings report different use of language learning strategies. (8) Age:
Ehrman & Oxford (1990) find that students of different ages use different language
learning strategies, with certain strategies used more by older learners. (9) Life
experiences and social factors: Donato and MacCormic (1994), Orton and Toohey
(2001), and Oxford (1996, 2003) claim that life experiences and social factors impact
language learning strategy choices. (10) Languages being learnt: Polizter (1983) and
Chamot (1987) find languages being learnt to be a factor that could affect strategy use.
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The Impact of Strategy Training

Strategy training is the explicit teaching of strategies with the awareness of how,
when, and why strategies are being taught (Ellis & Sinclair, 1989; Cohen 1998). Chen
(2007) states that without awareness of language learning strategies, it could limit
learners’ abilities to develop new strategies when encountering new learning context.
Cohen (1998) outlines three main objectives of strategy training as follows: (1) the
development of learners’ own individualized strategy systems, (2) the promotion of
learner autonomy and learner self-direction, and (3) the encouragement of learners to
be take charge of their language learning process. Chen (2007) further states that as
strategy training aims to equip learning techniques and increase motivation to learn,
the outcome could be resulted in long-term change in learners’ behavior and attitudes
towards foreign language study as well as to increase improvement in foreign
language proficiency.

As language learning strategies are believed to be teachable (Oxford, 1990;
Cook, 1991; Larsen-Freeman, 1991), some researchers have studied to find out the
effectiveness of strategy training (O’Malley, Chamot, Stewner-Manzanares, Russo, &
Kupper, 1985; O’Malley, 1987; Tang & Moore, 1992). For instance, Tang and Moore
(1992) find that cognitive strategy instruction improve comprehension scores. After
withdrawal from the program, participants are able to maintain their performance
scores. Atay and Ozbulgan (2006) investigated memory strategy instruction with 50
male Turkish military personnel who were taking the Air Traffic Terminology and
Phraseology course. The students were divided into two groups. One group received
language instruction altogether with memory strategy training. Another group received
language instruction alone. The results reveal that the group with memory strategy
training outperformed another group on the vocabulary knowledge test. Above all, the
impact of strategy training with learners not only leads to the improvement in
language proficiency, it also leads to a dynamic internal change in a learning process
of the learners (Chen, 2007).

2.6.2 Previous Research on Language Learning Strategy in Thailand

According to Suwannaprut (2007), previous research in Thailand were classified
into two groups: (1) relationship between strategy use and language proficiency, and

(2) field of study. Thus, in this study, previous research in Thailand may be classified
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into five groups: (1) an investigation of language learning strategies used by high and
low achieving students, (2) the impact of different cultural backgrounds, (3) the impact
of field of study, (4) language learning strategies of visually impaired students, and (5)
relationship between language learning strategy and affective domain.

Research on High and Low Achieving Students

Using Rubin’s (1979) classification of learning strategies, Dhanaratthannon
(1990) finds that good language students at Silpakorn University employ a moderate
usage of English language learning strategies in three learning situations such as
classroom behavior, individual learning behavior, and interacting with others outside
the classroom. However, poor language students report a low usage of English
language learning strategies, but confine in talking to fellow students in Thai, looking
up words in a dictionary, and thinking of what to say first in Thai before translating in
English.

Moreover, in research employing Oxford’s (1990) classification, Lappayawichit
(1998) finds that good language learners at Chulalongkorn University reported using
metacognitive strategies and compensation strategies at a high level; whereas, poor
students reported using all six groups of language learning strategies at a medium
level. Nevertheless, the results revealed that good students reported using almost all of
the six groups of language learning strategies more significantly than the poor
students. Moreover, the good students reported using the overall language learning
strategies more significantly than the poor students.

Chontirat (1998) conducted an investigation of writing strategies by students
with high and low writing abilities at Dhurakitpundit University. She found that the
students with high writing abilities reported all six groups of language learning
strategies at a medium level of use; whereas, students with low writing abilities
reported all six groups of language learning strategies at a low level of use. Moreover,
the results show that the students with high writing abilities used almost all of the
strategies groups (excluding affective strategies) more significantly than the low
writing ability students.

Apart from that, Kaotsombut (2003) investigated language learning strategies
employed by 39 graduate students at Mahidol University. The samples were

comprised of 39 graduate students, consisting of nine high achieving students and 30
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low achieving students. The results revealed that graduate students reported
compensation strategies the highest at a high level of use. Moreover, graduate students
employed Metacognitive, Cognitive, Social, Affective, and Memory strategies at a
medium level. Moreover, the results showed that the high achieving students used
strategies more significantly than low achieving students at a significance level of
p<.05.

Moreover, Wongpagamol (2005) conducted research with high and low
achieving science and arts Mattayom Suksa Six students at Assumption College
Thonburi. The total population of the study was comprised of 56 students from science
and arts program. The subjects in each program were consisted of 28 students which
can be divided into 14 high achieving and 14 low achieving students. The findings of
the study revealed there was no significant different of the two groups of science
students at a confidence level of p<.05. Moreover, high reading ability students of arts
program reported using overall strategy use of language learning strategies more than
low reading ability students at a significant level of P<0.5. Moreover, high reading
ability students of an arts program reported using most strategies of Oxford’s (1990)
classification more significantly than low reading ability students, except
compensation and affective strategies, at a confidence level of P<0.5.

Research on Different Cultural Backgrounds

Chompuchart (1998) conducted a case study to investigate Metacognitive
strategies employed by graduate students at Mahidol University. The subjects were
composed of four graduate students from different countries. Interviews and think-
aloud protocols were used to gather data. Students were requested to read scientific
texts and were asked to think-aloud. Then the information obtained was analyzed. The
results revealed that subjects employed various kinds of metacognitive strategies.
Besides, subjects also used strategies which were taught in the course SCLG: 131.
Moreover, the results revealed that a difference in cultural backgrounds affect the way
students performed metacognitive strategies.

Research on Fields of Studies

In 2007, Satta-Udom investigated language learning strategies on the impact of
field of study with 570 science and non-science students at Mahidol University. He

found that the two groups of students report medium use of all kinds of strategies
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starting from compensation, metacognitive, cognitive, memory, affective, and social
strategies at a medium level. However, he found that non-science students reported
frequent use of metacognitive strategies the most, while science students reported
preferring compensation strategies the most. Beside, he found that social strategies
were used by non-science students than science students at a confidence level of
p<.05.

Research on Visually Impaired Students

In 2007, lamla-Ong conducted research on language learning strategies in order
to find out language learning strategy use of the blind who took an English for Career
course at Thailand Institute for the blind. The results revealed that all subjects
generally employed various kinds of language learning strategies. The subjects
reported using compensation, cognitive, metacognitive, affective, and social strategies
at medium use. However, the subjects reported memory strategies as generally not
being employed.

Relationship between Language Learning Strategies and Affective Domain

In 2007, Suwannaprut conducted in research in order to investigate relationship
between language learning strategies and affective domain among first-year students at
Mahidol University. 769 SILL questionnaires and the Life Skills Test were distributed
to first year students in 24 program areas. However, only 570 sets of questionnaires
were returned. These results showed that language learning strategies positively
correlated with the affective domain of life skills. The statistical results showed that
the use of memory strategies influenced self-awareness and self-esteem, the use of
cognitive strategies influenced empathy at a confidence level of p<.05. Moreover, the

use of metacognitive strategies influenced empathy and social responsibility at p<.05.

2.7 Chapter Summary

This chapter presents the related literature and some previous studies of
language learning strategies. There are some researchers who defined and classified
language learning strategies. The next chapter presents research methodology,
including data collection method and data analysis. Samples, research instruments,
data collection procedure, and statistical analysis will be fully explained.
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CHAPTER I
RESEARCH METHODOLOGY

This study was intended to investigate patterns of language leaning strategies
employed by the Regular Program students and the English Program students at
Strisuksa school. A quantitative and qualitative methodologies were used as research
instruments. Details of subjects, the setting, method usage, data collection procedures,

and data analysis were explained below.

3.1 Population and Samples

Population of this study were 697 students in the Mattayom Three level at
Strisuksa school, Roi-Et province. The subjects comprised 637 students in a Regular
Program (RP) and 60 students in an English Program. Samples of this study were
selected based on a purposive sampling technique. Then 60 students from each
program were drawn to participate in the study. Representing students of each
program comprised highest achieving students and 30 lowest achieving students. The
selection was based on Strisukasa school’s mid-term and mid-year English
examination scores (2007). Then the 120 students from both programs were asked to
fill out the SILL questionnaires version 7.0, devised by Oxford (1990).

Then to provide further in-depth information, two students of the highest
proficiency and two students of the lowest proficiency from each program were
selected to participate in think-aloud protocols which were based on four main skilled
tasks such as reading, listening, speaking, and writing tasks. The participation was
based on voluntarily basis. During think-aloud tasks, the researcher engaged in in-
depth interviews by asking probing questions in order to gain in-depth information

from the participants.
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3.2 Criteria for Choosing Participants for the Think-Aloud Protocols and the In-
Depth Interviews

All think-aloud and in-depth interview participants were selected based on the
scores of the Strisuksa school’s mid-term and mid-year English examination scores
(2007). To participate in qualitative research methodologies, two highest achieving
students and two lowest achieving students of each program were selected.

Table 1. High and Low Achieving Students’ Scores

Level Program | Students | Mid-term score | Mid-year scores
(©) ®)
(RP) HR1 5 4
High HR2 45 45
aChiEVing (EP) HE1 5 5
students
HE?2 5 5
Low (RP) LR1 1 1.5
achieving L R2 1 1
studggs EP) | LEL 3 35
LE2 2 3

The purpose of this study was to investigate the use of language learning
strategies among the Regular Program students and the English Program students. The
study did not explore the achievement or the English ability of each group. That is to
say, the study focused on how language learning strategies were used by high and low

ability students in each group.

3.3 Characteristics and Backgrounds of Participants for the Think-Aloud
Protocols and the In-Depth Interviews

This group of students was composed of two high achieving students and two
low achieving students from a Regular Program, and two high achieving students and
two low achieving students from an English Program. The information below provides
characteristics of each participant who participated in think-aloud protocols and in-
depth interviews. However, for ethical purposes, real identities of each participant

could not be revealed.
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HR1 and HR2: high achieving students of the Regular Program (RP)
LR1 and LR2: low achieving students of the Regular Program (RP)
HE1 and HE2: high achieving students of the English Program (EP)
LE1 and LE2: low achieving students of the English Program (EP)

3.3.1 Regular Program’s Participants (RP)

HR1: HR1 was a high achieving female student from a Regular Program. She was a
middle-class student whose parents were primary school teachers. She started learning
English since she was in a kindergarten school. She had been learning English for
more than 10 years. She personally liked English and tried to practice her English by
reading grammar books and reviewing her lessons. Moreover, she tried to ask
questions in her English class if she didn’t understand it. Besides, she usually paid
attention to whomever was speaking English. She also tried to speak English with her
friends outside her class. Moreover, she tried to learn the cultures of English speaking
people from the Internet, but in a Thai content.

HR2: HR2 was a middle class female student whose parents were primary school
teachers. She started her English lessons since she was in Prathom three. She had been
studying English for six years. She liked English and tried to learn English through
songs. She would hum along with a lyric and tried to look up words that she didn’t
understand. Besides, she attended a special English class on weekends. She often
related her feeling of English learning to her friends, whether she understood specific
grammar points correctly or not. She thought English was important because she
might use it for her future job interviews.

LR1: LR1 was a low achieving female student from a Regular Program (RP). She was
from a less fortunate background, whose parents were farmers. She graduated from a
rural primary school in Roi-Et province. However, she revealed that she did well in
her English subject during her primary school years. She used to participate in an
English competence contest during primary school. She had been learning English for
six years, studying she was in Prathom three. Furthermore, she tried to schedule
herself for reviewing her English lessons at least once a week. She said she liked
English. She thought that English was important because she wanted to use it to

communicate with foreigners.
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LR2: LR2 was a low achieving female student from a Regular Program. She was from
a less fortunate background, whose parents were farmers. She graduated from a rural
primary school in Roi-Et province. She had been learning English for nine years,
starting it since Prathom one. She rarely paid attention to her English lessons.
However, she tried to make guesses in her English exams. She revealed that the
method worked sometimes, as it was the only method that she knews. She said she did
not like English, but it was important because it was required for higher education.
3.3.2 English Program’s Participants (EP)
HE1: HE1 was a boy from an English Program. He was from an upper-middle class
family. His father was a doctor. Besides, he used to be on a school trip organized by
the English Program to Australia and England. He did well almost every subject.
Moreover, he particularly scored highest on the Strisuksa school’s mid-term and mid-
year English examination (2007). He started learning English since Pathom five. It had
been five years for his English study. He liked asking questions in English with his
teachers. He also talked in English sometimes with his classmates. Furthermore, He
admitted that he rarely reviewed his English lessons, but he added that he had learned
a lot of English vocabulary from his computer games.
HE2: HE 2 was a high achieving female student from an English Program. She was
from a middle-class family whose parents were government officials. She had been
learning English for ten years. She especially loved oral practices and usually liked to
find a chance to talk with native speakers of English, especially with her teachers. She
liked reading comic books in English. She also emphasized that English was important
because it is an international language. In addition, she spent three weeks in England
on a school trip.
LEL1: LE1 was a low achieving female student from an English Program. She was
from a middle-class family whose parents were government officials. She started
learning English since a primary school. She said she liked English and tried to ask
questions in English with her teachers sometimes. She thought English was important
because she might use it in her future career. However, she was a little bit shy to
engage in English oral practices.
LE2: LE2 was a low achieving student from an English Program. He was from a

middle-class family whose parents were a primary school teacher and a high school



Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 35

teacher in Roi-Et. He started learning English since Prathom one. He started to love
English since attended the English Program. He did not perform well in the beginning,
but he did have strong motivation for success. He expressed his liking of English and
tried to practice it with native speakers. He tried to use new vocabulary in different
contexts, so he could remember them. Moreover, he tried to paid attention in classes.
Furthermore, he used to participate in a school exchange program in England for three

weeks.

3.4 Context of Strisukasa School

Strisuksa school is located in a city of Roi-Et province. It is located at 149
Ruriyadet Bumrung Road, Tumbol Nai Muang Amphur Muang Roi-Et, 45000. It has
total 25 rai of land. There are five permanent buildings, three temporally buildings,
one meeting hall, and one cafeteria. The Satrisuksa school is managed under the
supervision of Mr. Preecha Kumpukdee, as a current school administrator. Both the
Regular Program and the English Program are operated. Secondary and high school
education are offered to students in the region. The school had classes range from
Matayomsuksa One to Mattayomsuksa Six.

At present, Strisuksa school is one of the biggest high schools in the province
with current 260 male students and 3,322 female students, totaling 3,582 through out
the school (Students and Parents Manual, 2007). Many of Strisuksa students
demonstrated academic as well as sport excellence. Some students received awards for
academic achievements at both regional and national levels (Self Assessment Report,
2005).

Apart from that, there are 175 teachers at Strisuksa school. 152 teachers hold a
bachelor’s degree and 23 teachers hold a mater’s degree. According to an external
assessment report (2005), teachers were rated “good” for teaching quality, focusing its
teaching on a student-centered approach. Besides, teachers were flexible to adapt to
changes and being enthusiastic for professional development. Furthermore, teachers
were qualified to teach and were assigned to teach in areas which were in accordance
to their degrees.

For teaching effectiveness, Strisuksa school aims to foster not only academic

achievement, but also ethical and societal aspects. It aspires to produce gradates who
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would be democratic, cooperative, skilled, healthy, and have environmental
awareness. Beside that, the school values human resources as an important force for
the country in the future. The school encourages students to be life-long learners and
be able to learn throughout their lives. Moreover, the teaching and learning is geared
toward developing students to be analytical, critical, creative, and be able to solve
problems.

At present, the school operates both the Regular and the English Program. The
Regular Program is offered for Mattayom One to Mattayom Six levels. The English
Program is being offered from Mattayom One to Mattayom Five level. In addition, the
English Program is a co-educational education for both male and female students at a
secondary and a high school level. The Mattayom Six level of the English Program
would be offered in the next academic year. Beside, the Regular Program at a
secondary level admits only female students. However, the Regular Program at a high
school level admits both male and female students.

Furthermore, under the Educational Act (1997), this is mandatory for schools to
be engaged in educational quality assessments. Strisuksa school was assessed for its
quality of operations and management by an external educational assessment
organization with a result of “good rating”. The school was reported as having good
community involvement. Its teaching focused on a student-centered approach. Its
curriculum is being consistent with local needs. The school has qualified personnel
and sufficient educational technology and multimedia.

The Strisuksa school is unique from other school in the region in that it is
recognized as the most famous girl school in the province. It has contributed many
qualified citizens to the country. Moreover, the school has good community
involvement. The school has up-to- date and sufficient facilities to provide for all
students. Beside that, each year the school receives substantial budget from the

government.
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3.5 Instruments

According to MacMillian and Shumacher (2001), there are basically six ways to
collect data such as observations, questionnaires, interviews, documents, tests, and
unobtrusive measures. Only three tools, however, were used in this study. They were
SILL questionnaires, think-aloud protocols, and in-depth interviews. This following
section would provide details of instruments.

3.5.1 Quantitative Instruments

Quantitative measurements use some type of instruments or devices to obtain
numerical data. Then the numerical data are statistically analyzed and reported as
results of a study. This study employed the Strategy Inventory Language Learning
(SILL). Moreover, results depend heavily on the quality of the measurement
(MacMillian & Shumacher, 2001). Details of the instrument were provided below.

1. Questionnaire-Strategy Inventory for Language Learning (SILL)

As claimed by Oxford & Burry-stock (1995), one of the most appropriate ways
to assess the use of language learning strategies was using summative rating scale or
known as a questionnaire. The SILL has two versions, version 5.0 is for native
speakers of English learning foreign languages and version 7.0 is for ESL/EFL
students of second and foreign languages. Moreover, the SILL was translated into
more than 20 languages and is used widely in research around the world. The
reliability and validity of the SILL was high (Oxford & Burry-Stock, 1995). Its
Cronbach’s alpha reliability coefficients range from 0.86-0.96.

The SILL (version7.0) has 50 items containing 5 Likert-scale to report the
frequency of language learning strategy use by Mattayom three students. Each item
entails a following descriptions: 1 = never or almost never true of me, 2 = generally
not true of me, 3 = somewhat true of me, 4= generally true of me, and 5 = always or
almost always true of me. The SILL contains sections of items that represent Oxford
(1990)’s classification of language learning strategies including six main categories:
item 1-9 (memory strategies), item 10-23 (cognitive strategies), item 24-29
(compensation strategies), item 30-38 (metacognitive strategies), item 39-44 (affective
strategies), and item 45-50 (social strategies). Moreover, the range of frequency is
determined by a criterion diagram below. (see Appendix A)
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Table 2: SILL Range of Frequency

Average mean

Frequency Level
score
Always or almost always
_ 4.50-5.00
used High
Usually used 3.50-4.49
Sometimes used i 2.50-3.49
Medium
Generally used 1.50-2.49
Never or almost never used Low 1.00-1.49

2. Reliability and Validity of the SILL Questionnaires

The SILL has been recognized as the most comprehensive learning strategies
currently (Oxford, 1990). Reliability indicates the consistency of a measure. An
instrument is regarded as reliable as it yields the same result repeatedly (Richards,
Platt & Platt, 1999). Oxford and Burry-Stock (1995) state that the SILL has high
content validity and construct validity (Oxford & Burry-Stock, 1995). Moreover,
MacMillian and Shumacher (2001) state that strong measurement increase confidence
in a finding. Consequently, the SILL was proven for its high reliability and validity.
Its Cronbach’s alpha reliability coefficients range from 0.86-0.96 (Ellis, 1994;
Griffiths, 2003). Validity is what an instrument measures as it is claimed to measure
(Bachman & Palmer, 1996). It is very important for an instrument to be valid in order
for the results to be accurate (Richards, Platt & Platt, 1999). There are several aspects
which justify validities of the SILL such as content validity, criterion-related validity,
and construct validity (Oxford & Buryy-Stock, 1995).

Furthermore, the translated version of the SILL in Thai language is reliable. It
has a high reliability (.92) and validity. It has been employed in some researches in
Thailand (Kaotsombut, 2003; Satta-Udon, 2007; lamla-Ong, 2007; Suwannaprut,
2007). Therefore, the current study employed a translated version of the SILL in Thai
language which was translated by Kaotsombut (2003) in her Master’s thesis at
Mahidol University.
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3.5.2 Qualitative Instruments

Qualitative data collections are involved with having a researcher to collect the
data in the field. The researcher will observe what is going on in the field by having
direct experience of what is happening in a filed (MacMillian & Shumacher, 2001). In
this study, two research tools were used: think-aloud protocols and questionnaires.

1. Think-Aloud

To gain more in-depth information, think-aloud protocols were used to get
information in order to provide descriptive information for the SILL. Oxford (1990)
also states that one of the appropriate ways to investigate language learning strategies
is using think-aloud protocol in that students can report their use of language learning
strategies while performing a task. In other words, students were asked to tell what
happen in their head while they were doing English language tasks on each language
skill.

Furthermore, previous researches which were conducted by Xuan (2005) and
lamla-ong (2007) of Mahodol University, the researchers employed think-aloud
protocols for only reading strategies. In this study, think-aloud protocols as well as in-
depth interviews were used as qualitative instruments through task performance based
on four main skills such as reading, listening, speaking and writing.

Criteria for Selecting Think-Aloud Materials

The researcher selected reading material of about 250 to 350 words from Student
Weekly magazines. Materials were selected in accordance with the criteria suggested
by Singer and Doland (1989) as follows:

1. The researcher selected independent whole instead of text excerpts

2. The researcher selected materials based on students’ age, educational levels

and interests.

3. The researcher chose some interesting points from the materials for asking

questions.
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Material Selection Procedures and Material Development Process for
Think-Aloud Tasks

1. The researcher consulted a thesis advisor in order to set criteria for task
selection.

2. The researcher selected materials from a selected a news magazine for
secondary and high school students and from Say It Right created by Mahidol
University. Moreover, some tasks were created by the researcher for the research
purpose. Then the materials were adapted to have appropriate lengths for listening and
reading purposes.

3. For writing and speaking tasks, the researcher devised a few topics which
were of current trends and of students’ interests. Moreover, those topics should not be
too difficult for students.

4. Then the researcher consulted a head of the English department at the
Strisuksa school in order to help select language materials which were appropriate to
students’ current level of English.

5. Then the researcher submitted chosen tasks to a thesis advisor for approval.

6. After all tasks were approved, the researcher recorded listening tasks. Then the
tasks were submitted to the thesis advisor for approval again.

2. In-Depth Interviews

In-depth interviews were conducted when participants engage in think-aloud
tasks. Doing so, researcher could gain more in-depth information through probing
questions which would stimulate participants to tell their ideas further while
performing a task. Moreover, in-depth interviews were employed in order to gain more
useful information which could not be obtained directly from a questionnaire. The in-
depth interviews were conducted at participants’ school. Besides, in-depth interviews
were tap-recorded, videotaped, and transcribed immediately in order to make sure that
further information could be gathered right away.

3. Validity and Reliability of the Qualitative Data

As claimed by Oxford (1990), think-aloud protocol is one of the appropriate tool
used to gain in-depth information of students. Using think-aloud, students have to
report their thought aloud while performing a task based on four macro skills such as

reading, listening, speaking, and writing. Furthermore, tasks were selected based on a
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current proficiency level of the subjects as they were examined by the Stisuksa school
English teacher and were approved by a thesis advisor. Moreover, all subjects were
assigned to cope with the same materials in order to ensure the reliability of the
method. Moreover, the researcher was the only who conducted think-aloud protocols
sessions; it could be claimed that there was a high consistency in conducting the
procedure. In addition, the researcher also used the language that could be easily
understood by the participants.

Above all, as stated by MacMillian and Shumacher (2001), there are ways to
increase validity of qualitative data. They mentioned that using mechanically recorded
data would provide accurate information from participants. Thus, all think-aloud and
in-depth interview information was tape-recorded, videotaped, and transcribed in

verbatim to ensure high reliability of the data.

3.6 Data Collection Procedures

This research was employed both a quantitative instrument and qualitative
instruments. The quantitative instrument was comprised of the Strategy Inventory for
Language Learning (SILL). The qualitative instruments were consisted of think-aloud
protocols and in-depth interviews. The following section presents information about
how the data collection procedures took place.

3.6.1 Quantitative Data Collection Procedures

The researcher sent out 120 sets of questionnaires to the Strisuksa school
students. The first 60 sets of questionnaires were distributed to 60 Regular Program
students, consisting of 30 high achieving students and 30 low achieving students. The
second 60 sets of questionnaires were distributed to 60 English Program students,
consisting of 30 high achieving students and 30 low achieving students. The English
language department at Strisuksa school administered the questionnaires to students
during school periods. During the process, participants were instructed to complete the
questionnaire with honesty as the questionnaire would not have any effects on their
grades. Moreover, students were informed that participation was on a voluntarily
basis. Then the questionnaires were returned to the researcher for analysis. However,
only 116 from the 120 questionnaires were returned. The returned questionnaires were

consisted of 60 answered questionnaires from the Regular Program students and 55



Plinchakorn Srinusen Research Methodology / 42

answered questionnaires from the English Program students. Nevertheless, only 57
questionnaires from the Regular Program and 50 questionnaires from the English
Program were completely filled out, contributing to a total of 107 valid questionnaires.
Then the 107 questionnaire were statistically calculated.

3.6.2 Qualitative Data Collection Procedures

The qualitative research methodologies were conducted at Strisuksa school, in
the English Program library. The data collection period usually took place between
3:10 pm to 4: 00 pm of school weekdays. The data collection process started from the
November 22, 2007 to December 26, 2007. The data collection period lasted for 34
days.

Samples of this study consisted of two high achieving students and two low
achieving students from the Regular Program and the English Program. They were
selected based on the Stisuksa school’s mid-term and mid-year English examination
results (2007). Then the researcher sent a consent letter to the participants and their
parents explaining the objectives and the data collection procedures. Moreover, the
participants were requested to participate in the study on a voluntary basis. The think-
aloud tasks were focused on four main skills: listening, reading, speaking, and writing.
Task samples were illustrated in Appendix G.

Data Collection Process

In the beginning of each session, the researcher introduced himself, explained
research objectives, and data collection procedures.

1. First, in a reading and listening tasks, each individual student was scheduled
to meet the researcher individually for listening and reading tasks. After that, a
participant was given a task to listen and read. Then the interviewer asked of open-
ended questions to allow respondents to fully explain their strategies used. For
instance, they were asked “What is the main idea of this paragraph?” “How do you
know the meaning of this word/sentence?”, “What clues help you to understand?”
Then the researcher asked probing questions in order to stimulate participants to think
further. Each interview was taped —recorded in order to collect verbatim data of
students’ report use of language leaning strategies through tasks.

2. Second, in speaking tasks, all students from each program were asked to meet

the researcher on a designated date. Then they were given speaking topics to discuss,
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which were involved with speaking in pair and in group. The participants were
videotaped during speaking tasks. Then the researcher viewed the video and pause the
video in order to conduct in-depth interviews.

3. Third, in writing tasks, students of both programs were scheduled to meet
altogether. They were assigned to compose an individual written assignment based on
researchers’ predetermined topics. This is to adhere that both groups of students had to
write the same topics. Then students were given an hour period to complete a writing
task. After the researcher examined the written assignments, the researcher conducted
think-aloud protocols and in-depth interviews, using the same procedures as

mentioned in item 1.

3.7 Statistical Devices and Data Analysis

3.7.1 Quantitative Data Analysis

After the questionnaires were returned, they were analyzed by using the
Statistical Package for the Social sciences (SPSS) program version 12 to find the
research results.

1. Arithmetic Mean and Standard Deviation: The quantitative data obtained
from the SILL questionnaires were analyzed using the Statistical Package for the
Social sciences (SPSS) program to find means and standard deviations of data of both
the Regular and the English Program. The arithmetic mean indicates frequency of
language learning strategy use. The standard deviation indicates how widely the data
is spreading. If data are closely tied together, it means that participants mostly selected
the same scores.

2. Independent Sample T-test: In answering the fourth research question, the
Independent Sample T-test was used to determine the discrepancy of the data. The
results would be considered statistically significant when the data indicated p <05.

3.7.2 Qualitative Data Analysis

Results from think-aloud protocols and in-depth interviews were analyzed within
the same day after the data were collected. This was done in order for the researcher to
determine if more information was needed to be gathered from the same participant.
Then the data were analyzed, grouped, and categorized according to the six categories

of the language learning strategies of Oxford’s (1990) classification: memory,
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cognitive, compensation, metacognitive, affective, and social strategies. Prior to
qualitative data analysis, the qualitative data of the Regular Program was translated
into English as all Regular Program participants chose to speak in Thai. Then the data
transcripts were coded in order to find topics and categorized those topics into
patterns. Accoroding to MacMillian and Shumacher (2001), qualitative results were
used to present as a narration of participants’ stories or events. Then those categories
were used to provide as descriptive details for the research. In the process, every step
had been adhered to the categorizing process recommended by MacMillian and
Shumacher (2001).

3.8 Chapter Summary

This chapter explained how the research methodologies were chosen
systematically according research theories. Details of subjects, the setting, method
usage, data collection procedures, and data analysis were explained. Moreover, all
research methodologies were found to be able to answer all research questions in this
study.

The next chapter would reveal the finding of the study with tabulated results
analyzed by the compilation of the SPSS program. Moreover, the descriptive details
from the qualitative methodologies were given to provide a more complete picture of

the results.
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CHAPTER IV
RESULTS

The information presented in this chapter is the results obtained from a
quantitative as well as qualitative data collection methods. Results are presented in
accordance with the four research questions proposed in the chapter one. These
research questions are as the following:

Question One: What are the language learning strategies employed by Mattayom
Three students at Strisuksa school?

Question two: What are the language learning strategies employed by Mattayom
Three Regular Program students at Strisuksa school?

Question three: What are the language learning strategies employed by
Mattayom Three English Program students at Strisuksa school?

Question four: Are there any differences that exist between language learning
strategies used by Mattayom Three Regular Program and English Program students at

Strisuksa school?

4.1 Quantitative Results

The data obtained from the SILL questionnaires were analyzed. Then the results
of the statistical analysis were applied to the following questions.

4.1.1 Finding One

Research Question One: What are the language learning strategies employed by
Mattayom Three students at Strisuksa school, Roi-Et ?

The table 4.1 presents six strategy groups according to their frequency of use by
the Mattayom Three students at Strisuksa school. Of the 116 distributed
questionnaires, 107 questionnaires were valid. Then the 107 valid questionnaire were

analyzed and categorized according to a classification created by Oxford (1990),
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consisting of memory strategies, cognitive strategies, compensation strategies,
metacognitive strategies, affective strategies, and social strategies.

Table 4.1: Mattayom Three Students’ Implementation of the Six Strategy Groups

(N=107)

Rank _ _ Cronbach’s

Order Language Learning Strategies M SD Alpha Level

1 Metacognitive strategies 3.34 0.74 0.95 Medium

2 Compensation strategies 3.16 0.70 0.95 Medium

3 Social strategies 3.07 0.73 0.95 Medium

4 Affective strategies 3.06 0.62 0.95 Medium

5 Cognitive strategies 2.97 0.67 0.95 Medium

6 Memory strategies 2.95 0.60 0.95 Medium
Overall average 3.09 0.67 0.95 Medium

Table 4.2 shows the average use of the six main strategy groups reported by
107 Mattayom Three students. The results show that the use of overall strategy was
moderate at an average frequency of 3.09. The findings also reveal that Mattayom
Three students at Strisuksa school of both the Regular Program and the English
Program “occasionally used six types of learning strategies. In other words, all six
strategies were rated at medium level of use. The most often used strategies used were
metacognivtive strategies (M=3.34), followed by compensation strategies, social
strategies, affective strategies, and cognitive strategies. Memory strategies were the
least often used strategy group (M=2.95).

Of the overall strategy use, it shows that students’ use of all strategies range
from “sometimes used” at an average frequency of 2.1 (item 6) to “usually used” at an
average frequency of 3.77 (item 38). Both groups of students reported a strategy of
thinking about a progress in English as their most preferred strategy. On the other
hand, memory strategies were reported as the least often used strategies by both the
Regular and English Program students. However, both groups of students reported a
strategy of writing down their feelings in a learning diary as their least strategy use.
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Based on table 7.1.4 in Appendix E, the next sections present more
comprehensive information of students’ use of language learning strategies within
each of the six strategy group. The strategy with received the most frequent use will be
presented first. Consequently, the results of the use of metacognitive strategies will be
presented first followed by groups of compensation strategy, social strategy, affective
strategy, cognitive strategy, and memory strategy.

Mattayom Three Students’ Implementation of Metacognitive Strategies

Metacognitive strategies are a group of indirect strategies that comprises of three
sub strategies — ‘centering your learning’, ‘arranging and planning your learning’, and
evaluating your learning’. As shown in Table 7.1.4 in Appendix E, metacognitive
strategies were reported as “Sometimes used” to “Occasionally used”. None of them
were ever reported as “Never used” or “Seldom used”. Typically, most secondary
students at Strisuksa school rated a strategy 38 (M= 3.77) of “I think about my
progress in learning English” the highest. They also rated a strategy 33 ‘trying to
become better learner of English’ (M=3.71), and ‘paying attention when someone is
speaking English’ 32(M=3.56) as “generally used”. The two least often used strategies
were “I look for people | can talk to in English” (M=2.95) and “I plan my schedule so
I will have enough time to study English” (M=2.77).

Mattayom Three Students’ Implementation of Compensation Strategies

Compensation strategies are categorized as indirect strategies, consisting of two
strategies- ‘intelligent guessing in listening and reading’ and ‘overcoming limitations
in speaking and writing”. As shown in Appendix E: Table 7.1.3, Mattayom Three
students reported compensation strategies as “Sometimes used” to “Occasionally
used”. Mostly students employ a strategy 26 (M=3.29) “l make up new words if | do
not know the right ones in English” as the most often used. Whereas, strategy 27
(M=2.81) “I read English without looking up every new word” is least often used
within this category.

Mattayom Three Students’ Implementation of Social Strategies

Social strategies are grouped as indirect strategies. There are three sets of social
strategies comprising of ‘asking questions’, ‘cooperating with others’, and
‘empathizing with others’. According to the result in Appendix E, Table 7.1.6,

students reported social strategies as “Occasionally used” to “Often used”. Item 45
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(M=3.55) “If I do not understand something in English, | ask the other person to slow
down or say it again” was employed the highest within this category. In contrast, item
49 (M=2.67) was the least often used strategy within this category.

Mattayom Three Students’ Implementation of Affective Strategies

Affective strategies are classified as indirect strategies composed of three main
strategies-‘lowering your anxiety’, ‘encouraging yourself’, and ‘taking emotional
temperament’. As shown in Appendix E: Table 7.1.5, affective strategies were
reported as “Seldom used” to “Often used”. Item 40 (M=3.58) “l encourage myself to
speak English even when | am afraid of making a mistake” and item 41 (M=3.57) “I
give myself a reward or treat when | do well in English” were rated as “Generally
used”. Nevertheless, item 43 (M=2.11) “l write down my feelings in a language-
learning diary” was rated as “Seldom used” by Mattayom Three students.

Mattayom Three Students’ Implementation of Cognitive Strategies

Cognitive strategies are in a group of direct strategies comprising of four
strategy sets including “practicing’, ‘receiving and sending messages’, ‘analyzing and
seasoning’, and ‘creating structure for input and output’. As shown in Appendix E:
Table 7.1.2, cognitive strategies reported as “Occasionally used”. Item 12 (M=3.41) “I
practice the sound of English” was used the highest within this category. Whilst, item
23 (M=2.26) “l make summaries of information that | hear or read in English” was
least often used the least within this category.

Mattayom Three Students’ Implementation of Memory Strategies

Memory strategies are in a group of direct strategies composing of four sets of
strategies including ‘creating mental linkages’, ‘applying images and sounds’,
‘reviewing well’, and ‘employing action’. Memory strategies were reported as
“Seldom used” to “Occasionally used”. As shown in Appendix E: Table 7.1.1, item 4
(M=3.31) “I think of relationship between what | already know and new things in
English” was rated as “Occasionally used”. Whereas, item 6 (M=2.41) “l use
flashcards to remember new English words” was rated as “Seldom used”.

Summary of Finding One

The presented findings could indicate that Mattayom Three students of both the
Regular Program and the English Program at Strisuksa school employed a wide range

of language learning strategies. The students generally preferred to use the group of
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metacognitive strategies the most, while the group of memory strategies was the least
frequently employed. The most often used strategy was item 38 “I think about my
progress in learning English” and item 33 “I try to find out how to be a better learner
of English”. The least preferred strategy was item 43 “I write down my feelings in a
language-learning diary”.

4.1.2 Finding Two

Research Question Two: What are the language learning strategies employed by
Mattayom Three Regular Program students at Strisuksa school, Roi-Et?

This section presents the average frequency usage of language learning strategies
reported by Regular Program students at Strisuksa school.

This section presents the frequency of use of language learning strategies
reported by Mattayom Three Regular Program students. Of the 60 distributed
questionnaires, 60 questionnaires were returned and only 57 questionnaires were
found to be valid. Then data collected through questionnaires were computed through
the SPSS statistical package. The following table discloses the frequency of use of six
strategy groups reported by the Mattayom Three Regular Program students. Similar to
finding one, the six strategy categories — memory strategy, cognitive strategy,
compensation strategies, metacognitive strategy, affective strategy, and social
strategy—were presented according to the degree of use from the highest to the

lowest.

Table 4.2: Regular Program Students’ Implementation of the Six Strategy
Groups (N=57)

gig; Language Learning Strategies M SD S\:gﬂgach’s Level
1. Metacognitive strategies 3.23 0.72 0.95 Medium
2 Affective strategies 3.01 0.58 0.95 Medium
3 Social strategies 2.99 0.78 0.95 Medium
4  Compensation strategies 2.95 0.62 0.95 Medium
5  Memory strategies 2.88 0.57 0.95 Medium
6  Cognitive strategies 2.84 0.63 0.95 Medium

Overall average 2.98 0.65 0.95 Medium
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According to table 4.3, the results reveal that Regular Program students employ
metacognitive strategies (M=3.23) the highest, followed by affective strategies, social
strategies, compensation strategies, memory strategies, and cognitive strategies. The
results also show that Regular Program students “occasionally used” all six types of
learning strategies. None of them were reported as high frequency of use, and none of
them was reported as low frequency of use. Moreover, Mattayom Three Regular
Program students reported that they most frequently used matacognitive strategies
(M=3.23) followed by, affective strategies, social strategies, compensation strategies,
memory strategies, and cognitive strategies. The group of cognitive strategies was the
least often used (M=2.84). As shown in Table 7.2.1-7.2.6 in Appendix E which
discloses the frequency of use of all sub- strategies in each strategy group reported by
the Regular Program students, the results revealed that the Regular Program students
most frequently try to find out how to be a better learner of English (M=3.62), think
about their progress in learning English (M=, 3.61) and pay attention when someone
speak English (M= 3.57). On the other hand, the Regular Program students reported
writing down their feelings in language learning diary least frequently (M=1.92). (see
Appendix E)

The following sections present the use of language learning strategies according
to the six main strategies reported by Mattayom Three Regular Program students. The
group of strategy with highest frequency of use will be presented first and followed by
the groups with less frequency of use respectively.

Regular Program Students’ Implementation of Metacognitive Strategies

Regular Program students reported the group of metacognitive strategies as the
most preferred strategy group. In Appendix E, the table 7.2.4, the results show that
Mattayom Three Regular Program students reported an item 33 (M=3.62) “I try to find
out how to be a better learner of English” as the most preferred strategy and it was
rated as “Often used”. They also often think about their progress in learning English
(M= 3.61) and pay attention when someone is speaking English (M=3.57).
Nevertheless, an item 8 (M=2.77) “I plan my schedule so | will have enough time to

study English” was the least preferred strategy within this strategy group.
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Regular Program Students’ Implementation of Affective Strategies

A group of affective strategies was ranked a second choice among strategy
preferences among Regular Program students. Regular Program students preferred an
item 40(M=3.58) “I encourage myself to speak English even when | am afraid of
making a mistake” and an item 41 (M=3.57) “I give myself a reward or treat when | do
well in English” as “Often used”. However, item 42 (M=1.92) “I write down my
feelings in a language-learning diary” was a least preferred strategy within this group
of strategy as it was rated as “Seldom used”.

Regular Program Students’ Implementation of Social Strategies

A group of social strategies was ranked third among other group of strategies by
the Regular Program students. Regular Program students preferred a strategy 45
(M=3.61) “If I do not understand something in English, | ask the other person to slow
down or say it again” as the most often used within this sub-category and it was rated
as “Often used”. However, item 43 “I write down my feelings in a language-learning
diary” was the least employed strategy.

Regular Program Students’ Implementation of Compensation Strategies

Compensation strategies were ranked number four among other strategy groups.
Regular Program students reported a strategy 26 (M=3.15) “I make up new words if I
do not know the right ones in English” as this most often used strategy in this sub-
category and it was rated as “Occasionally used”. However, a strategy of “I read
English without looking up every new word.” was the least often used strategy within
compensation strategies. However, none of the strategies within this category was
rated as “Seldom used”.

Regular Program Students’ Implementation of Memory Strategies

A group of memory strategies was the second least favorite strategy group
among the Regular Program students. Most Strategies were rated from “Seldom used”
to “Occasionally used” As shown in Appendix E :Table 7.2.5, the data showed that an
item 1(M=3.18) “ 1 think of relationship between what | already know and new things
in English” was the most preferred strategy within this group of stratgy. On the other
hand, an item 6 (M=2.44) “I use flashcards to remember new English words” was the
least preferred strategy within memory strategies. It was rated as “Seldom used”.
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Regular Program Students’ Implementation of Cognitive Strategies

A group of cognitive strategies was the least favorite choices among other group
of stratgies. Most strategies in this category were rated as “Occasionally used”.
According to Appendix E: Table 7.2.5, the data showed that an item 12 (M=3.34) “I
practice the sound of English.” was the most preferred strategy within this strategy
group and it was rated as “Occasionally used”. However, there were no strategies
within this group were rated as “Often used” and “Seldom used”. Additionally, in item
14(M=2.54) “| start conversation in English” was the least preferred strategy within
cognitive strategies.

Summary of Finding Two

According to the descriptive results above, it could be concluded that Mattayom
Three Regular Program students at Strisuksa school employed a wide range of
language learning strategies. The students most frequently employed the group of
metacognitive strategies the most; whereas, the group of cognitive strategies was the
least often employed. For the most often used strategies, the Regular Program students
preferred an item 33 “I try to find out how to be a better learner of English”. This
strategy is belonged to a group of metacognitive strategies. The least preferred strategy
was an item 43 “. | write down my feelings in a language-learning diary.”

4.1.3 Finding Three

Research Question Three: What are the language learning strategies employed
by Mattayom Three English Program students at Strisuksa school, Roi-Et ?

This section presents the frequency use of strategies by the English Program
students. Data obtained from questionnaires were analyzed. The following table
displays the frequency of use of the six strategy groups by Mattayom Three English
Program students. The six main strategy groups of memory strategies, cognitive
strategies, compensation strategies, metacognitive strategies, affective strategies, and
social strategies are presented with the report of frequency of use by the Mattayom
Three English Program students. Of the 60 distributed questionnaires, 55

questionnaires were returned and only 50 questionnaires were found to be valid.
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4.3: English Program Students’ Implementation of the Six Strategy Groups

(N=50)

Rank _ _ Cronbach’s

Order Language Learning Strategies M SD Alpha Level
1. Metacognitive strategies 3.46 0.75 0.95 Medium
2 Compensation strategies 341 0.70 0.95 Medium
3 Social strategies 3.17 0.78 0.95 Medium
4 Affective strategies 3vd.3 0.62 0.95 Medium
5 Cognitive strategies 3.12 0.70 0.95 Medium
6 Memory strategies 3.05 0.62 0.95 Medium

Overall average 3.22 0.69 0.95 Medium

Table 4.4 displays the average use of six main strategy group reported by
Mattayom Three English Program students. The results show that the use of overall
language learning strategies is moderate (M=3.22). Mattayom Three English Program
students reported using metacognitive strategies the highest (M=3.46), followed by
compensation strategies, social strategies, affective strategies, and cognitive strategies.
The Memory strategies were reported to be the least often used strategies (M=3.05).
The results also show that Mattayom Three English Program students occasionally
used all six types of language learning strategies. There was no group of strategies
reaching a high frequency of use, and none of them was under a low frequency of use.
Comparing the results found in the previous two questions, the rank orders of the six
main strategy group reported by Mattayom Three English Program students were
similar to finding one. Table 4.3 reveals the English Program students reported to use
metacognitive strategies the most. On the other hand, memory strategies were reported
to be the least strategy choice within the six main strategies.

Table 7.3.1-7.3.6 in Appendix E show that Mattayom Three English Program
students reported overall strategy use from “seldom used” to “often used”. They
reported an item 38 (M=3.98) “I think about my progress in learning English” and an
item 33 (M=3.83) “I try to find out how to be a better learner of English” as their most
preferred strategy choices. However, the English Program students reported an item 43
(M=2.33) “I write down my feelings in a language learning diary” as their least
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employed strategy. Besides, it was discovered that there was no strategy use reaching
the highest level of “always or almost always used”. Likewise, there were none that
fell under the lowest level of “never or almost never used”. (See Appendix E.)

The following sections present the use of language learning strategies according
the six main strategies reported by Mattayom Three English Program students. The
group of strategy with highest frequency of use will be presented first and followed by
the less frequent use of strategies respectively.

English Program Students’ Implementation of Metacognitive Strategies

The analyzed data shows that the English Program students preferred
metacognitive strategies the most. According to Appendix E: Table 4.3.1, the
following items 38 (M=3.98) “I think about my progress in learning English”, item 33,
(M=3.83) “I try to find out how to be a better learner of English”, (32, M=3.65) “I pay
attention when someone is speaking English”, item 37 (M=3.57) “ | have clear goals
for improving my English”, and item 30 (M=3.50) “I try to find as many ways as | can
to use my English” were rated as “often used”. However, an item 34 (M=2.63) “I plan
my schedule so | will have enough time to study English” was the least preferred
strategy among this strategy group. However, it was still rated as “Occasionally used”.

English Program Students’ Implementation of Compensation Strategies

English Program students reported compensation strategies as their second most
favorite choices. They reported item 26 (M=3.65) “I make up new words if | do not
know the right ones in English” and item 29 (M=3.65) “If | cannot think of an English
word, | use a word or phrase that means the same thing” as “Often used” However,
they rated item 27(M= 2.96) “I read English without looking up every new word” as
the least often used within compensation strategies. However, it was still rated as
“Occasionally used”.

English Program Students’ Implementation of Social Strategies

English Program students reported social strategies to be their third preferred
strategy group. They reported an item 45 (M=3.61) “If | do not understand something
in English, I ask the other person to slow down or say it again.” as the most preferred
strategy within social strategies and it was rated as “Often used”. However, other
strategies within this sub-category were reported as “Occasionally used” Additionally,

English Program students reported a strategy 49 (M=2.80) “I ask questions in English”
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as the least preferred strategy within the social strategies.”

English Program Students’ Implementation of Affective Strategies

The data reveals that English Program students rated affective strategies as their
fourth preferred strategies. Typically, an item 41 (M=3.70) “I give myself a reward or
treat when | do well in English” and an item 40 (M=3.65) “I encourage myself to
speak English even when | am afraid of making a mistake” were rated as the most
preferred ones within affective strategy. Nevertheless, they rated an item 43 (M=2.33)
“lI write down my feelings in a language learning diary” as their least preferred
strategy within this category and it was rated as “Seldom used”.

English Program Students’ Implementation of Cognitive Strategies

English Program students chose cognitive strategies as their second least
preferred strategies among the six main strategies. Additionally, English Program
students rated an item 11 (M=3.56) “I try to talk like native English speakers” and an
item 12 (M=3.52) “I practice the sound of English.” as their favorite strategies within
this sub-category and these two strategies were rated “Often used”. However, English
Program students chose a strategy 23 (M=2.69) “I make summaries of information that
| hear or read in English” as their least preferred strategy use within this category and
it was rated as “Seldom used”.

English Program Students’ Implementation of Memory Strategies

English Program students reported memory strategy as their least favorite
strategy choices. They rated item 1 (M= 3.52) “I think of relationship between what |
already know and new things in English.” and item 4 (M=.3.52) “I remember a new
English word by making mental picture or of a situation in which the word might be
used” as the most often used strategies within this sub-category. According to a
criteria in table 4.1, items 1 and 4 were rated as “Often used” Nevertheless, English
Program students reported an item 6 (M=2.43) “I use flashcards to remember new
English words.” as their least preferred choice within memory strategies and it was
rated as “seldom used”.

Summary of Finding Three

The findings presented above could be summarized that the Mattayom Three
English Program students at Stisuksa school used a wide range of language learning

strategies. The English Program students considered the group of metacognitive
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strategies as the most frequently used. Nevertheless, the English Program students

rated a group of memory strategies as the least often used. As for the most often used

strategies, the English Program students think about their progress in learning English

(item 38) and try to find out how to be a better learner (item 33). The least preferred

strategy belonged to writing down feelings in a language-learning diary (item 43).
4.1.4 Finding Four

Research Question Four: Are there any difference between language learning
strategies employed by Mattayom Three regular Program students and English
Program students at Strisuksa school, Roi-Et?

This section presents a comparison of use of the six main strategy groups
between the Regular Program students and the English Program students at Strisuksa
school, Roi-Et province. Of the 116 distributed questionnaires, 107 questionnaires
were valid and were analyzed through an independent sample t-test to find differences

in strategy use between the two Programs.

Table 4.4: Comparing the Implementation of the Six Strategy Groups between
the Regular Program Students and the English Program Students (N = 107)

Strategy Regular Program English Program

Groups M SD RO M SD RO t da p
Metacognitive 3.23 0.72 1 346 075 1 1.64 113 0.98
Compensation 2.95 0.62 4 341 0.70 2 3.73 110 0.26
Social 299 068 3 3.17 078 3 1.31 111 0.23
Affective 3.01 058 2 3.13 0.67 4 1.05 113 0.16
Cognitive 2.84 063 6 3.12 0.70 5 2.17 110 0.52
Memory 2.88 057 5 3.05 0.62 6 142 111 0.35

Note: RO = Rank Order

The table 4.5 above shows that the mean of overall strategies used by the English
Program students is higher than that of the Regular Program students but not at a
significant level of p<.05. Additionally, the results show that there was no a

significant difference of use in memory strategies, cognitive strategies, compensation
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strategies, metacognitive strategies, affective strategies, and social strategies between
the two groups of students.

The next section presents the levels of significant differences between the
Regular Program students and the English Program students’ use of all language
learning strategies. Furthermore, detailed information will be discussed further.

Comparing the Implementation of Metacognitive Strategies

Table 4.1 shows that there is no significant difference between Regular Program
students and English Program students in using metacognitive strategies at a
confidence level of p< .05. Nevertheless, the statistical results reveal that the English
Program students tried to find as many ways as they can to use their English, noticed
their English mistakes and use that information to help them do better, and looked for
opportunities to read as much as possible in English more significantly than the
Regular Program students at a confidence level of p< .05.

Comparing the Implementation of Compensation Strategies

Table 4.1 shows that there is no significant difference in compensation strategy
use between Regular Program students and English Program students at a significance
of level of p< .05. However, as shown as Appendix E :Table 7.4.2, the English
Program students reported to use an item 24 “To understand unfamiliar English words,
I make guesses” and a strategy item 25 “When | cannot think of a word during a
conversation in English | use gestures” more significantly than Regular Program
students at a confidence level of p<.05.

Comparing the Implementation of Social Strategies

The statistical results show that there is no significant difference in social
strategy use between Regular Program students and English Program students at a
confidence level of p< .05. However, there were some differences of use in sub-
strategies. The English Program students preferred strategy items 45 “ If | do not
understand something in English, | ask the other person to slow down or say it again”
and item 48 “I ask for help from English speakers” more significantly than Regular
Program students at a confidence level of p<.05.

Comparing an Implementation of Affective Strategies

The analyzed data shows that there is no significant difference in affective

strategy use between the Regular Program students and the English Program students
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at a confidence level of p< .05. Moreover, there is no significant difference in sub-
strategy use between the Regular Program students and the English Program students.

Comparing the Implementation of Cognitive Strategies

Table 4.1 shows that there is not a significant difference in cognitive strategy use
between Regular Program students and English Program students at a significance of
level of p<.05. Nevertheless, there is a significant difference of use in a sub-strategy
between the English Program students and the Regular Program students. As shown in
Appendix E: table 7.4.2, the English Program reported to use an item 20 “I try to find
patterns in English” more significantly than the Regular Program students at a
confidence level of p < .05.

Comparing the Implementation of Memory Strategies

The analyzed results show that there is no significant difference in overall
memory strategy use between the Regular Program students and the English Program
students at a confidence level of p< .05. Nevertheless, as shown in Appendix E: table
7.4.2, the English Program students used a strategy item 1 “I think of relationship
between what | already know and new things in English” more significantly than the
Regular Program students at a confidence level of p< .05.

4.1.5 Summary of All Quantitative Findings

The results from the analysis of the data obtained in this present study could be
summarized as follows:

1.Mattayom Three students of both the Regular Program and the English
Program at Strisuksa school employed all six groups of language learning strategies
including metacognitive, compensation strategies, social strategies, affective
strategies, cognitive strategies, and memory strategies. The students preferred to use
the group metacognitive strategies the most followed by compensation strategies,
social strategies, affective strategies, and cognitive strategies. The group of memory
strategies was least frequently used by the Mattayom Three students.

2. The Regular Program students at Stisuksa school employed a wide range of
language learning strategies. The Regular Program students frequently employed
metacognitive strategies the highest, followed by affective strategies, social strategies,
compensation strategies, and memory strategies. The group of cognitive strategies

was least frequently used by the Mattayom Three students.
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3. The English Program students at Stisuksa school employed a wide range of
language learning strategies. The English Program students The students preferred to
use metacognitive strategies the most, followed by the group of compensation
strategies, social strategies, affective strategies, and cognitive strategies. The group of
memory strategies was reported to be the least preferred strategy use.

4. The investigation of language learning strategy differences between the
Regular Program students and the English Program students at Stisuksa school
revealed that there was no significant difference found in their overall strategy use at a
confidence level of p<.05. Nevertheless, the English Program students reported to
have higher overall mean scores of the six main groups of language learning strategy
than the Regular Program students. Moreover, the significant differences appeared to

be existed in sub-strategy use.

4.2 Qualitative Results

The results were gathered through a qualitative research methodologies such as
think-aloud protocols and in-depth interviews. The followings are some descriptive
details from the four high achieving students from the Regular Program and the
English Program as well as four low achieving students from the Regular Program and
the English Program.

Some Examples of the Language Learning Strategies Used by All Students
(both RP and EP)

According to the results of the finding 2, there was no significant difference of
strategy use between two study programs, so all strategies explicitly used by both
groups were categorized under the 6 sub-categories. Two main categories emerged
from the data. They were direct strategies and indirect strategies. The results revealed
that all three sub-categories of direct strategies (Memory strategies, Cognitive
strategies, and Compensation strategies) were employed by students, as well as all
three sub-categories of indirect strategies (metacognitive strategies, affective
strategies, and social strategies). These categories and their sub-categories were
representative of the main English language learning strategies used by RP and EP
students. Thus, some examples were presented.
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According to participants; (1) high achieving students in a Regular Program
(HR) and of (2) English program (HE), (3) low achieving student in a Regular
Program (LR), and of (4) English program (LE), expressed their opinion that language
learning strategies helped them understand English. The RP group could not
communicate in English, so they used Thai. Their quotes were translated into English.
On the other hand, the EP group could communicate in English, so they used English.

Some of their verbatim transcribes were provided.

4.2.1 Memory strategies: Participants retrieved information more easily by
creating mental images for words or act out in order to remember those words.

Moreover, memory strategies help participants link one concept to another. See below.

P: What is Google?

HR1: a web engine

P How did you know?

HR1: I’ve used it before.

Pz Can you explain a sentence for me please?

HR1: Something about how to use Google?

P: What about gesture?

LR1: Objective

P: Why do you think it means objectives?

LR1: Our objectives of launching a kratong is to thank god.

According to the qualitative results above, a high achieving student from an
English Program and a high achieving student from a Regular Program could make
a relationship of what they already knew and new things in an English listening
task.

P Why have you divided your writing in your paragraph?
HEL: Because it easy to read.

P: Where did you get this technique from?

HE1: From Thai subject.

P: What is Google?
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HR1: a web engine.

P: How did you know?

HR1: I used it before

P: Can you explain a sentence for me please?
HR1: Something about how to use Google?

4.2.2 Cognitive strategies: Participants employed a direct manipulation of a
language through reasoning, analysis, note-taking, summarizing, synthesizing,
outlining, reorganizing information to develop stronger schemas, practicing in
naturalistic settings, and practicing structures and sounds formally. When they were

asked to explain the reason of the meaning, they used reasoning and analysis. See

below.
Pr: What is a meaning of visitor?
HR1: Someone who come to Visit.
P: Why?
HR1: Generally, words that end with —or or - er are usually a person.

The finding above shows that a high achieving Regular Program student was
able to find a meaning of an English word by dividing it into parts. Then she was able

to guess that words end with -or or —er mean a person.

P: Why did you underline it.

LR1: So, I can remember them

According to a descriptive detail above, a low achieving student from the
Regular Program was able to use a cognitive strategy by creating structure for her
input by highlighting it. This could help her to remember it later.

HEL: The hardest word is increasingly

P: And how could you know what does it mean in the sentence?
HE1: Increase means more. So, | think is more.

P: Have you heard of the word increasingly before?

HEL: I heard only increase in Mathematics.

P: How do you know that they have the same meaning?

HE1: Add -ly to the last and it will means ““adjective’ not verb.
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LEZ2:

LE2:

LE2:
P2:
LE2:
P:
LE2:

Why do you think finalist mean final player>

Because there are final on the letter of the first word.

Have you know the word finalist before»

No.

So how do you know the word finalist mean final>
It’s like final test or final score.
So do you think finalist is the same>
Yes.
Why?

Because it has final on the first of the word. | think it can be the final of the player.

Moreover, a high achieving and a low achieving student from the English

Program student was able find a meaning of a word by separating words into parts in

order to analyze it.

4.2.3 Compensation strategies: Participants used compensation strategies for

their missing knowledge, so these strategies enable them to communicate. This group

of strategies involve with guessing from the context in listening and reading, using

synonyms, and using gestures. See below.

HR2:

HR2:

HP1:

HP1:

HP1:

Why did you choose B for the forth item?

A bus can’t be in a room.

What about ““cultivation?

Farming, because it’s after cultivation.

What was the story about?

A person who gives make up for dead people.

How did you know?

From the words-breathing machine, sewing, and make up.
Where is the breathing machine?

Live saving machine

Could you tell me what the passage was about>
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LE2:

HEL:

LE2:

LE2:

It’s about the concert of Academy fantasia then the player has fighting for her

dream.

How can you make sure that they have equal meaning?
I think in other word mean “elated” and ““happy time”” have the same meaning, for

sure.

What does the word ‘tide” mean?

Level of water.

Why?

Loykratong festival is on the day that the water is level up so tide may be level of the

water

The descriptive detail above shows that high achieving students of the RP and

EP could make intelligent guesses when having limited knowledge in the language.

Besides, a low achieving student of the EP could use compensation strategies to help

him facilitate his communication.

4.2.4 Metacognitive strategies: Participants found opportunities to use the

language, found a way to improve the language such as setting short-term goals and

long-term goals, paid attention when someone spoke the language, and tried to

improve the language through mistakes.

HR2:

HR2:

LR1:

LR1:

HE2:

Do you find opportunities to practice English?
Sometimes.
How?

Sing a song.

How do you plan to study English?

I review my English lesson at least once a week.
How do you plan to improve your English?

I want to have a better score on the school exam.

Do you find opportunities to use the English language?

I chat with foreigners. Besides, | learn English from a website.
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P: How do you try to improve your English?
HE2: I watch sound-track movies.

P: Do you find opportunities to practice it?
HE2: Yes, | read comic books in English?

Students planed to have good scores, tried to have opportunities to use language
by themselves. Watching movies and singing English songs are examples. These lead

to affection of English.

4.2.5 Affective strategies: Participants felt English was fun and they sang English

songs so they have positive emotions, motivation, and attitudes to English.

P Have you ever talked about your feelings in learning English with anyone?
HR2: | talked with my friends whether | understand everything correctly or not.

Sometimes, we complained if we had a lot of home works or the lesson was too

difficult.
P: Why do you like English?
HE2: Because it’s fun and | can use English to communicate with foreigners.

Both an EP student and a RP student tried to find a way to practice their English
in their free time. They felt English was fun and tried to speak with foreigners. This
helped them to engage in English contexts automatically whether they set their goals

of language learning or not.

4.2.6 Social strategies: Participants asked questions, asked for clarification and

verification, talked with native speakers and peers in English, and asked for help when

doing a task.
P: How can you make sure that you will answer everything to the question?
HEL: Maybe I’ll ask my friends or look into a dictionary.
P: And then did you work by yourself?

LE2: Not all I ask my friend help some word that | cannot writing.
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A high achieving student of the English Program needed help from others when
having problems in English. The student chose to ask friends in order to know the

meaning of some words.

P: What will you do if you don’t understand the person you speak with said to you?
HR1: I will ask her to slow down.

P: What was the listening passage about?

HR2: Can | listen to it one more time please?

In addition, a high achieving student in the RP asked for help when she became
obstructed in her listening passage. This is similar to asking another speaker to slow
down or say it again.

To sum up, all sub-categories were helpful and useful for either RP or EP
students. However, it was discovered that high and low English Program student were
able to use strategies effectively. However, only high achieving students of the
Regular Program were able to use compensation strategies such as making intelligence
guesses. In addition, low achieving students in the Regular Program could make
guesses but those guesses were not based on knowledge, rather were based on their

feelings without knowledge grounds.

4.3 Chapter Summary

This chapter presents the findings to the four research questions. The
quantitative findings were revealed that Mattayom Three students at Srisuksa school
preferred metacognivtive strategies the most, followed by compensation strategies,
social strategies, affective strategies, and cognitive strategies. Memory strategies were
the least often used strategy group. The Regular Program students preferred
metacognitive strategies the most, followed by affective strategies, social strategies,
compensation strategies, memory strategies, and cognitive strategies. The English
Program students reported metacognitive strategies to be the most employed stratgies,
followed by compensation strategies, social strategies, affective strategies, cognitive
strategies, and memory strategies. The independent Sample-t-test revealed that shows
that there was no significant differences of strategy use between the two groups of

students. However, the arithmetic mean indicates that overall strategies used of the six
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main strategies of the English Program students are higher than those of the Regular
Program students. In addition, the qualitative findings revealed that the both the high
achieving and the low achieving of the English Program students were able to use
some language learning strategies more effectively. However, some effective strategy

use was demonstrated by only the high achieving Regular Program students.
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CHAPTER V
DISCUSSION

In a previous chapter, the findings of language learning strategies are explianed
and described with some descriptive evidences gathered from qualitative
methodologies such as think-aloud protocols and in-depth interviews. This chapter is
focused on discussions of the findings from a previous chapter. The discussions will
be outlined as the following sections.

5.1. Discussion of finding one- -Mattayom Tthree students’ implementation of

language learning strategies

5.2 Discussion of finding two- - Mattayom Three Regular Program students’

implementation of language learning strategies

5.3 Discussion of finding three-- Mattayom Three English Program students’

implementation of language learning strategies

5.5 Discussion four- -the discrepancy of use of language learning strategies

between the Regular Program students and the English Program students

5.5 Implications of the study

5.1 Discussion of Finding One

This section discusses the results of language learning strategies used by 107
Mattoyom three students. According to the findings, it shows that Mattayom three
students at Strisuksa school occasionally used all six types of language learning
strategies. The most often used strategies are in a group of metacognitive strategies,
followed by compensation strategies, social strategies, affective strategies, and
cognitive strategies. Memory strategies were the least often used by Mattayom three
students. However, the results on this study are contradicted by a study done by Foong

and Goh (1997) which found that Chinese students preferred memory strategies the
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most. This study also differs from Land and Oxford (2003) which found that 379 sixth
grade students in Taiwan used compensation strategies the most.

For most often used strategies among Mattayom three students, metacognitive
strategies were preferred the most. Moreover, Mattayom three students preferred
thinking about their progress in learning English, trying to find out how to be better
learners of English, and paying attention when someone is speaking English.
Nevertheless, Mattayom three students least preferred planning their schedules so they
will have enough time to study English”. Moreover, this finding is close to the
findings of Satt-Udom (2007) that first year students at Mahidol University reported
using metacognitive strategies as their second group in their strategies preferences.
However, these findings are incongruent with a study by Politzer and McGroarty
(1985) which discovered that Asian students preferred Memory strategies to Social
strategies

As for compensation strategies, Mattayom three students in general reported
“occasionally used” compensation strategies. Moreover, Mattayom three preferred
making up new words if they did not know the right ones in English. On the other
hand, Mattayom three students least preferred reading English without looking up
every new word”. In addition, this finding is close to the findings of Land and Oxford
(2003) which found that 379 Taiwanese sixth grade students preferred compensation
strategies the most.

Next, in the use of the social strategies, the frequency of use ranges from
“Seldom used” to “Occasionally used”. Mattayom Three students preferred asking the
other person to slow down or say it again if they do not understand something in
English. In contrast, they least preferred asking questions in English. Nevertheless,
this finding is contradicted from a study found on Satta-Udom (2007) that Social
strategies are the least often used by First year students at Mahidol University.
However, this finding is more closer to a finding found in Wharton (2000) conducted
with Bilingual students in Singapore preferred social strategies the most.

In terms of affective strategies, Mattayom three students preferred affective
strategies as their fourth choice at a medium level. The frequency of use ranges from

“Seldom used” to “Often used”. They reported to often encourage themselves to speak



Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 69

English even when they were afraid of making a mistake and giving themselves a
reward or treat when they do well in English. These two sub-strategies were reported
as “Often used”. Nevertheless, a sub-strategy which Mattayom three students reported
to use least compared with other sub-strategies in affective strategies was writing
down their feelings in a language-learning diary”. In addition, this strategy was
reported to be the least employed strategy among other strategies in the six main
categories. Moreover, this finding is in accordance with the one in Nisbet, Tindall, and
Arroyo (2005) which found that 168 Chinese English major students at Henan
University in Kaifeng in China preferred affective strategies as their fourth choice.

Regarding cognitive strategies, Mattayom three students reported cognitive
strategies as their fifth choice. They reported using cognitive strategies as
“Occasionally” or at a medium level of use. They preferred practicing the sound of
English. Moreover, a sub-strategy of cognitive strategies which received the least
practice was making summaries of information that they hear or read in English. In
addition, this finding is different from what was found in Nisbet, Tindall, and Arroyo
(2005) which found that 168 Chinese English major students at Henan University in
Kaifeng in China reported cognitive strategies as their second favorite group of
language learning strategies.

For memory strategies, Mattayom three students reported memory strategies to
be their least favorite choice. Its frequency of use ranges from “Seldom used” to
“Occasionally used”. Mattayom three students preferred thinking of relationships
between what they already know and new things in English and remembering a new
English word by making mental picture. They least preferred using flashcards to
remember new English words. Nevertheless, Mattayom three students at Strisuksa
school generally employed memory strategies at a medium level. Nevertheless, this
finding differs from the results of Goh and Fung (1997) which found that 175 EFL
students in China favored Memory strategies the most. Moreover, this finding is
incongruent with Politzer and McGroarty’s (1985) study which discovered that Asian
students preferred memory strategies to social strategies.

According to the finding one, it was found that Mattayom three students at
Strisuksa school reported the use of metacognitive strategies the highest and were

considered self-directed as they were able to take control of their own learning
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(Victori & Lockhart, 1995). Beside this, being self-directed learners, they could
engage themselves in a learning process throughout their lives for life-long learning
(Sharle & Szabo, 2000). Moreover, Mattayom three students in general occasionally
used compensation strategies. They were able to make up new words if they did not
know the right one in English. Furthermore, it is inconsistent with Oxford (1990) who
found that social strategies were the group of strategies least employed by students.
However, Mattayom three students in this context reported memory strategies to be
the third favorite group of strategies. It could be indicated that Mattayom three
students in this school sometimes used social strategies which was quite contradictory
to from Satta-Udom (1997) which found that first-year students at Mahidol University
reported social strategies to be the least preferred group of strategies. Besides,
mattayom three students at Strisuksa school preferred memory strategies the least.
From the results, this could be concluded that rote-learning might not be favored
among Mattayom three students at Strisuksa school. Overall, Mattayom three students
at Strisuksa school generally employed various types of language learning strategies
which could help them take active roles in the teaching and learning process (Tudor,
1996). However, teachers needed to train students with language learning strategies, so
they could be able to use strategies more effectively. Rost and Ross (1991) agree that
by knowing the know-how and strategies, students would be strategic in their learning.
Moreover, Griffith (2004) comments that students should be supported in learning

how to learn rather than being spoon-fed.

5.2 Discussion of Finding Two

This section is devoted to discuss the results of language learning strategies
Employed by Mattayom three Regular Program students at Strisukssa school. The
results show that the Regular Program students occasionally used all six types of
language learning strategies. The most often used strategies are in the group of
metacognitive strategies, followed by affective strategies, social strategies,
compensation strategies, and cognitive strategies. Memory strategies were the
strategies least employed by the Regular Program students. However, this finding is
inconsistent with Oxford (1990), which found that social strategies were used as the

least among other strategy groups. In addition, this finding is incongruent with Politzer
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and McGroarty’s (1985) study which discovered that Asian students preferred memory
strategies to social strategies.

Regarding the use of metacognitive strategies, the Regular Program students at
Strisuksa school reported metacognitive strategies to be their most favorite group of
language learning strategies. The frequency of use ranges from “Seldom used” to
“Often used”. They liked to find out how to be a better learner of English by thinking
about their progress in learning English, and paying attention when someone was
speaking English. However, the Regular Program students least preferred planning
their schedules so they will have enough time to study English. Nevertheless, this
group of strategies was still reported to be practiced occasionally by the Regular
Program students. The finding from this study is contradicted by the results found in
Nisbet, Tindall, and Arroyo (2005), which found that 168 Chinese English major
students at Henan University in Kaifeng, China reported memory strategies as their
most favorite strategies.

As for affective strategies, the Regular Program students reported affective
strategies as their second favorite choice. Statistically analyzed data reveals that the
Regular Program students “occasionally used” affective strategies. The Regular
Program students often encouraged themselves to speak English even whenever they
wre afraid of making a mistake and giving themselves a reward or treat when they do
well in English. The Regular Program students seldom wrote down my feelings in a
language learning diary. In addition, this finding agrees with results from Land and
Oxford (2003), which found that 379 sixth grade Taiwanese students reported
affective strategies to be their second favorite group of strategies. On the other hand,
this finding differs from a result found in Satta-Udom (2007) in that he found affective
strategies to be the second least favorite group of strategies among first year students
at Mahidol University.

The present finding in this study indicates that the Regular Program students
reported social strategies as their third favorite group of strategies. The frequency of
use ranges from “Seldom used” to “Often used”. The Regular Program students
preferred asking the other person to slow down or say it again, if they did not

understand something in English. They least preferred asking questions in English.
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Nevertheless, the result of this finding is contradicted by a finding of Satta-Udom
(2007) that showed social strategies to be least favorite strategies of first year students
at Mahidol University. Furthermore, this finding is also contrary to a study conducted
by Oxford and Ehrman (1995) which found that 520 US government officials reported
affective strategies to be the last group of their preferred strategies.

According to the results, the Regular Program students reported compensation
strategies as their fourth choice. This group of strategies was rated as “Occasionally
used”. The Regular Program students preferred making up new words if they did not
know the right ones in English. They least preferred reading English without looking
up every new word”. Nevertheless, this finding is contradicted by the results of Land
and Oxford (2003), which found that 379 sixth grade students in Taiwan 379 favored
compensation strategies the most. In addition, this finding was also contrary to a study
conducted by Oxford and Ehrman (1995) which found that 520 US government
officials reported compensation strategies to be the most preferred group of strategies.

The present finding of this study indicates that the Regular Program students
reported memory strategies to be their second least preferred group of strategies. They
generally use memory strategies at a medium level. They preferred thinking of
relationships between what they already know and new things in English. On the other
hand, they least preferred using flashcards to remember new English words. However,
the result of this finding was contrary to a study done by Goh and Fung (1997), which
found that 175 EFL students in China favored memory strategies the most. In addition,
Nisbet, Tindall, and Arroyo (2005) found that 168 third-year English major Chinese
University students reported using Memory strategies the most.

Regarding the responses to the questionnaires, the Regular Program students
reported cognitive strategies as their least preferred group of strategies. The Regular
Program students generally used cognitive strategies at a medium level. They
preferred practicing the sound of English. On the other hand, they least preferred
making summaries of information that they hear or read in English. However, this
finding is contrasted by the result of Nisbet, Tindall, and Arroyo (2005), which found
that 168 third-year English major Chinese University Students report using cognitive

strategies to be the second choice after compensation strategies. In addition, the
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finding of this study was contrasted by the finding of Oxford (1990, which reported
social strategies were the least preferred strategy choices among students.

According to this finding, it is shown that the Regular Program students
preferred metacognitive strategies the most. This means that students could be self-
reliant in their own learning, which helps them depend on their abilities as one of
important ingredients to be successful language learners (Victori & Lockhart, 1995).
Moreover, these students are considered self-directed as they reported employing
metacognitive strategies the highest. Hedge (2000) comments that self-directed
students can take initiatives, have clear ideas of what they want to learn, and have a
plan to pursue their learning goals. These aforementioned characteristics are main
components of metacognitive strategies (Oxford, 1990) Besides, the Regular Program
students reported affective strategies to be their second preferred strategy group. The
data also shows that the Regular Program students in general preferred affective
strategies more than social strategies, compensation strategies, cognitive strategies,
and memory strategies. This finding is different from a finding found with the English
Program students which reported the same strategy rank orders of strategies as in
finding one. Besides, the findings indicate that the Regular Program students were
aware of their feelings when they had to speak English, so they may try encourage
themselves to speak more. This finding also indicates that the Regular Program
students preferred memory strategies to cognitive strategies. The Regular Program
students did not report memory strategies to be the least preferred strategies. This
could indicate that the teaching in the Regular Program supports students with the
teaching based on memory more than the teaching cognitive strategies Furthermore,
the qualitative finding showed that the high achieving Regular Program students were
able to use prefixes and suffixes to analyze words. However, the low achieving
Regular Program students were impeded when confronted with difficult English
words. Moreover, this could be concluded that some low-achieving students need to be
trained with various and effective language learning strategies, as Oxford (1990)
pointed out that appropriate use of language learning strategies could result in
language competence and greater confidence. Yet, to implement strategy training
successfully, teachers have to endorse a learner-centered approach (Oxford, 1990).

Collins and Hammond (1991) state that a non-threatening climate can promote
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effective learning. Besides, teachers have to alter their roles to be facilitators instead of
controllers in a classroom (Heaney & Horton, 1990). The learners should be
encouraged to be active participants in the teaching and learning process (Tudor,
1996). Moreover, the learning atmosphere should be conducive to learning by being

accepting and cooperative (Boy & Pine, 1997).

5.3 Discussion of Finding Three

This section presents the results of language learning strategies used by the
Mattoyom three English Program students. According to the findings, it shows that the
English Program students occasionally used all six types of language learning
strategies. The most often used strategies were in the group of metacognitive
strategies, followed by compensation strategies, social strategies, affective strategies,
and cognitive strategies. Memory strategies are the least often used the English
Program students. However, this finding is inconsistent with Oxford (1990), which
found that social strategies were used as the least among other strategy groups. In
addition, this finding is incongruent with Politzer and McGroarty’s (1985) study which
discovered that Asian students preferred memory strategies to social strategies.

The present study indicates that the English Program students reported
metacognitive strategies to be the most used group of strategies. The frequency of use
ranges from “Occasionally used” to “Often used”. They preferred thinking about their
progress in learning English, trying to find out how to be a better learner of English,
paying attention when someone was speaking English, having clear goals for
improving their English, and trying to find as many ways as they can to use their
English. However, they least preferred planning their schedules so they will have
enough time to study English. Nevertheless, the finding of this study is contradicted by
the results found in Nisbet, Tindall, and Arroyo (2005), which found that 168 Chinese
English major students at Henan University in Kaifeng, China reported memory
strategies as their most favorite strategies.

Regarding the use of compensation strategies, the English Program students
reported compensation strategies as their second favorite group of strategies. The
frequency of use ranges from “Occasionally used” to “Often used”. They preferred

making up new words if they do not know the right ones in English and using a word
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or phrase that means the same thing, if they cannot think of an English word.
However, they least preferred reading English without looking up every new word. It
is still reported as “Occasionally used”. Moreover, this finding is close to a finding in
a study of Land and Oxford (2003), which found that 379 Taiwanese sixth grade
students preferred compensation strategies the most.

In addition, these present findings also disclose the fact that the English Program
students reported social strategies as their third favorite strategy group. The frequency
of use ranges from “Occasionally used” to “Often used”. Moreover, they preferred to
ask the other person to slow down or say it again, if they do not understand something
in English. They least preferred asking questions in English. In addition, these results
are similar to a finding of a study done by Wharton (2000), which found that found
bilingual students in Singapore preferred social strategies the most. However, this
finding is contradicted by a study done by Satta-Udom (2007), which he found that
first year students at Mahidol University reported social strategies to be their least
often used strategies. Moreover, this finding is inconsistent with Oxford (1990) who
found that social strategies were used the least often among other strategy groups.

As for affective strategies, the English Program students reported affective
strategies as their fourth preferred group of strategies. The frequency of use ranges
from “Seldom used” to “Often used”. They preferred giving themselves a reward or
treat when they did well in English and encouraging themselves to speak English even
when they were afraid of making a mistake. They least favored writing down their
own feelings in a language learning diary. In addition, this sub-strategy was reported
to be the least employed strategy among other sub-strategies within the six main
strategies. However this finding is contradicted by of the results from the Regular
Program students who reported favoring affective strategies as the second group of
strategy preference. Moreover, this finding is different from a study done by Land and
Oxford (2003) that found that affective strategies are the second most favorite
strategies among Taiwanese elementary school students. In addition, this finding is
contradicted by the results from a study done by Oxford and Ehrman (1995), which
found that 520 US government officials reported the group of affective strategies to be
their least preferred group of strategies.
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Based on the results of the questionnaires, the English Program students reported
cognitive strategies to be their second least preferred strategies. The frequency of use
ranges from “Occasionally used” to “Often used”. They preferred practicing the sound
of English and trying to talk like native English speakers. They least preferred making
summaries of information that they hear or read in English. This finding is incongruent
with a finding done by Nisbet, Tindall, and Arroyo (2005), which found that 168
Chinese English major students at Henan University in Kaifeng, China reported
cognitive strategies to be their second most preferred group of strategies.

Concerning the least preferred strategies, the English Program students preferred
memory strategies the least. Nevertheless, memory strategies were at a medium level
of use. The frequency of use ranges from “Seldom used” to “Often used” They
preferred thinking of relationship between what they already know and new things in
English and remembering a new English word by making mental picture of a situation
in which the word might be used. On the other hand, they least preferred using
flashcards to remember new English words. The results of this finding are, however,
contradicted from the results of Goh and Fung that found that 175 EFL students in
China favored memory strategies the most. Moreover, Nisbet, Tindall, and Arroyo
(2005) discovered that 168 third-year English major Chinese University Students
reported using memory strategies the most.

According to finding three, the English Program students reported using
metaconitive strategies the most. This indicates that the English Program students have
great potentials to be autonomous learners, as Gremmo and Riley (1995) defined
autonomous learning as the ability to take responsibly for one’s own learning. This
could indicate that the English Program students in general are self-directed as they
are able to manage and take control of their learning (Hedge, 2000). Little (1991)
described self-management as the important process toward learner autonomy. Yu
(2006) also states that motivation, metacognitive strategies, and learning environment
could influence autonomous learning. Moreover, the English Program students
reported compensation strategies as their second favorite group of strategies. This
means that the English Program students were able to try to communicate their
intended meanings although having limited linguistics resources. In addition, social

strategies were reported to be the third favorite strategy group. This could indicate that
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the English Program students have been encouraged to be active participants in the
teaching and learning process at some level as students would ask other speakers to
slow down in order to catch up with the conversation. However, a group of memory
strategies were the group of strategies least preferred by the English Program students.
This can thus be implied that rote-learning was not heavily employed by the teaching
of the English Program in this context.

5.4 Discussion of Finding Four

To investigate the discrepancy of use of language learning strategies employed
by Mattayom three Regular Program students and English Program students at
Strisuksa school, an Independent Sample-t-test was used. In this study, it was
discovered that there was no discrepancy of language learning strategies employed by
the Regular Program students and the English Program students of Stisuksa school at a
confidence level of p<0.5. Additionally, there is not a significantly different level of
use of metacognitive strategies, compensation strategies, social strategies, affective
strategies, cognitive strategies, and memory strategies. This could indicate that both
groups of students employ various kinds of language learning strategies. However,
Oxford (1990) mentioned language competence and confidence will increase when
learners employ not only various, but also effective kinds of language learning
strategies.

Moreover, there were different rank orders of strategies employed by both
group of students. Specifically, the English Program students reported compensation
strategies to be their second favorite choice, while the Regular Program student
reported compensation strategies to be in their fourth choice. Moreover, the results
from qualitative methodologies could provide details that high achieving students and
low achieving students of the English Programs could make ‘intelligent guesses’,
while low achieving students of the Regular Program were impeded when encountered
with difficult words in English.

In addition, the Regular Program students reported cognitive strategies to be the
last preferred group of strategies, while the English Program student reported
cognitive strategies to be their fifth preferred strategy group. The results from the

qualitative methodologies could provide details that the English Program students,
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both high achieving and low achieving students could use cognitive strategies by
separating words into parts in order to find root words; whereas, low achieving
students from the Regular Program were obstructed when confronted with difficult
words.

Apart from that, high and low achieving students of the English Program were
able to demonstrate good writing performance with grammatical accuracy; whereas,
low achieving students of the Regular Program were having difficulties in making a
composition. In contrast, an interview with the English Program students revealed that
students were able to use language in real contexts such as talking with native
speakers. One high achieving students of the English Program revealed that she liked
to read comic books in English and learn English through a website. She also
mentioned that she liked to talk with native speaking teachers. This could indicate at
least one of these English Program students was able to employ language learning
strategies by using them inside and outside classroom (Oxford, 1990). Besides, she
could be considered an active participant since she tried to learn what was meaningful
to her (Richardson, 1997).

Although there was no discrepancy of language learning strategies employed by
Mattayom three students of both the Regular Program and the English Program at a
significant level of p<.05. However, the mean scores of overall strategy use of the
English Program were higher than those of the Regular Program. The qualitative
details of think-aloud protocols could give some evidences that the high achieving and
low achieving students from the English Program were able to use strategies more
effectively than low achieving students of the Regular Program.

Overall, both groups of students were considered as self-directed and as having
great potential to be autonomous learners. However, the employment of language
learning strategies will result in language competence only when they are used
effectively (Oxford, 1990). Gremmo and Riley (1995) referred to autonomous learning
as the ability to take responsibly for one’s own learning. As both groups of students
often think about their progress in learning English and try to find out how to be better
learners of English, this indicates that both groups of students described self-

management as the most often employed strategy. However, to be able to use
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strategies effectively, students need to be trained in how to use language learning
strategies by language teachers.

5.5 Discussion Five

As for the qualitative results, responses obtained from participants were short
when compare them to the responses of adults. This was because young students have
had few experiences in language learning, as the English Program students had started
the English Program only three years before. Besides, the Regular Program students,
although expressing their language in Thai, were self-conscious about speaking to the
researcher. Thus, the researcher needed to find strategies to elicit as much data as
possible such as having participants perform various tasks, based on four skills, and
crosscheck data in order to obtain valid results.

In addition, the qualitative data showed that one student mentioned a strategy of
looking up word in a dictionary. Nevertheless, there was no sub-strategy in the
language learning strategy classification of Oxford (1990) related to anything that is
involved with using a dictionary. After consideration and discussion with scholars and
advisors, it was decided that the strategy of looking up words in a dictionary belongs
to the metacognitive strategies.

In this study, the qualitative results also revealed that the English Program
students could use language learning strategies more widely and effectively than the
Regular Program students. The reason that the English Program students used
language learning strategies more effectively than the Regular Program students may
be because both student groups were immersed in different language learning
environments. The English Program students were exposed to the English
environment more than the Regular Program students. For example, because English
Program students were required to use English as a medium of instruction, they may
have been unaware of using language learning strategies, such as trying to negotiate
meanings with native English speaking teachers. In addition, the high volume of
English content may have stimulated them to work harder and try to seek help from
peers. Besides, the English Program students were familiar with speaking, writing,
reading, and listening in English. Moreover, most English Program students
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participated in a field trip abroad. This might have given them the chance to engage in

more language learning both inside and outside the classroom.

5.6 Implications in Teaching Students with Learning Strategies

It is important for teachers to know what language learning strategies their
students employed so that teachers could train their students to use strategies more
effectively. Moreover, it is essential for teachers to widen students current strategy use
as students may not be aware that there are a lot of strategies which could help
facilitate their language learning.

Apart from this, teachers should integrate language learning strategies with
classroom instruction by designing materials around language learning strategies that
would be necessary and appropriate for their students, so students can learn how to
employ new strategies that they might not have been aware of before and try to
employ the old strategies effectively as well. In addition, to be aware of individual
differences, teachers should introduce various kinds of language learning strategies to
students as each student would want to experience what kinds of language learning
strategies are most appropriate for them.

After language learning strategies have been taught, teachers could evaluate the
effectiveness of language learning strategies by evaluating how students use language
learning strategies in accomplishing tasks or activities, so teachers can decide what

strategies can be strengthened in order to be used more effectively.

5.7 Chapter Summary

This chapter offers discussion of the study by comparing the results of this
research with previous researches in the field. The current findings show that both the
Regular Program and the English Program students used all six types of language
learning strategies occasionally with no significant difference of use between the two
groups of students in the six main strategies. However, the mean scores of the overall
strategy use of the English Program are higher than those of the Regular Program.
Furthermore, there was. The significant difference seemed to appear in some sub-
strategies of the six main strategies, with the English Program using several sub-

strategies more significantly than the Regular Program students. Moreover, the
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qualitative findings affirm that the most high and low achieving students of the
English Program were able to use some strategies more effectively; whereas, the low
achieving students of the Regular Program could not make intelligent guesses and find

meaning of words from roots.
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CHAPTER VI
CONCLUSION

6.1 Conclusion of the Study

Recently there has been an initiation in creating English Program schools or
Bilingual school in order to provide more opportunities for students to use English
(Ministry of Education, 2005). Nevertheless, it is impossible to accommodate all Thai
students into English Program schools as some students whose families have low
financial statuses would not be able to afford it. There is also a question as to whether
we can teach the Regular Program students to be as successful in English as the
English Program students as well. Do they possess the same types of language
learning strategies? As previous research indicates, more appropriate use of language
learning strategies are highly correlated with language proficiency. Thus, there is an
effort in this study to investigate language learning strategies of the Regular Program
students and the English Program students at Strisukasa school in order to investigate
whether these two groups of students employ the same types of language learning
strategies or not?

This study was intended to investigate language learning strategies used by
Mattayom three of both the Regular and the English Program students at Strisuksa
school, Roi-Et province. The subjects of this study were 697 students, including 637
students from the Regular Program and 60 students from the English Program. In
addition, Chamot (2005) has emphasized the need to investigate language learning
strategies from an impact of medium of instructions. To collect the data, the SILL
developed by Oxford (1990) was used to collect data from 30 high achieving student
and 30 low achieving students of the Regular Program and the English Program.
Moreover, two high achieving and low achieving students of each Program were asked
to participate in think-aloud protocols and in-depth interviews. Finally, the data

obtained from the questionnaires was analyzed through the SPSS statistical packages
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and the data obtained from think-aloud protocols and in-depth interviews was used to
provide descriptive details for the results.
6.1.1 Conclusion of Finding One
Mattayom three students at Stisuksa school employed a wide range of overall
language learning strategies. The most often used strategies were in a group of
metacognitive strategies, followed by compensation strategies, social strategies,
affective strategies, and cognitive strategies. Memory strategies were the least often
used by Mattayom three students. As for the most often used strategies, more
emphasis is placed on thinking about progress in learning, finding out how to be better
students, and paying attention when someone speaks English. However, the least
preferred choice of strategy was writing their feeling in a language learning diary.
6.1.2 Conclusion of Finding Two
The Regular Program students at Strisuksa school employed all six groups of
language learning strategies. Metacognitie strategies were most frequently employed,
followed by affective strategies, social strategies, compensation strategies, memory
strategies, and cognitive strategies. As for the most often used strategies, the Regular
Program students often tried to find out how to be better learner of English and think
about their progress in learning English. However, the least preferred strategy choice
was writing their feeling in language learning diary.
6.1.3 Conclusion of Finding Three
The English Program students employed a wide range of six types of language
learning strategies. Data shows that the English Program students employ
metacognitive strategies the highest, followed by compensation strategies, social
strategies, affective strategies, cognitive strategies, and memory strategies. As for the
most frequently used strategies, the English Program students often tried to find out
how to be better learner of English and think about their progress in learning English.
However, their least preferred choice of strategy was writing their feelings in a
language learning diary.
6.1.4 Conclusion of Finding Four
The Regular Program students and the English Program students generally
employed all six groups of language learning strategies. Nevertheless, there was

difference existed at a confidence level of p<.05. in all the six main groups of
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language learning strategies. However, the mean scores of the overall strategy use of
the English Program students were higher than those of the Regular Program. In
addition, the English Program students chose to use English to participate in think-
aloud protocols, while the Regular Program students chose Thai to express their
answers in think-aloud tasks. High and low achieving students from the English
Program were able to cope with the think-aloud materials; whereas, the low achieving
students from the Regular Program were impeded when being obstructed with difficult
words in the think-aloud tasks. Besides, all English Program students were able to
carry out written tasks, while the low achieving Regular Program students were
inadequate of English words and correct grammar for their expressions. Moreover, in
speaking tasks, English Program students were able to express their verbal expression
immediately, while the Regular Program students asked for time to prepare for their

speaking scripts.

6.2 Recommendations for Further Studies

Some recommendations for further studies were provided.

1. Different Contexts: This investigation was conducted at one context,
Stisuksa school. Further studies should investigate language learning strategies
between Regular Program students and English Program students in other contexts
such as schools in Bangkok and in remote provinces, international students and regular
students at the university level or at the vocational level.

2. A Larger group: As this study investigated language learning strategies of
students in one particular context, generalization should be made carefully. Further
research might study language learning strategies of a larger group of participants,
which could yield broader generalizations. Also, further research might study language
learning strategies of students in one particular region, or around the country.

3. Other Research Tools: This study employed three research tools: SILL
questionnaires of Oxford (1990), think-aloud protocol, and in-depth interview. Further
studies may be done by employing other methods such as observations and diary

journal writing.
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4. Experiment: Language learning strategies must be taught explicitly so
experiment studies may be conducted for further studies. Materials and tasks should be

designed to provide wide ranges of language learning strategy uses.
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APPENDIX A

Research Instruments in English and Thai
Strategy Inventory for Language Learning (SILL) For Speakers of Other

Languages Learning English

The Strategy Inventory for Language Learning (SILL) is designed to gather
information about how you, as a student of English as a foreign language, go about
learning English language.

There are 50 statements in this questionnaire, please read each statement and
choose that response (5, 4, 3, 2 or 1) that tells how true the statement is in terms of

what you actually do when you are learning English. The criteria for the response are

as follows:

Never or almost never true of me

Usually not true of me

Somewhat true of me

Usually true of me

g B W0 N
]

Always or almost always true of me

Never or almost never true of me means that the statement is very rarely true of you.
Usually not true of me means that the statement is true less than half the time.
Somewhat true of me means that the statement is true of you about half the time.
Usually true of me means that the statement is true more than half the time.

Always or almost always true of me means that the statement is true of you always.

(Adapted from SILL —Version 7.0 [EFL/ESL]—R. L. Oxford, 1990)
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Part |
1. Sex

[ 1 Male [ ] Female

2. Age

3. When did you start your English study?

[ ] Before Grade VII [ ] During Grade VII- XII

[ ] Others

4. Field/Major of Study

5. Name of Institute

Part I1

Answer in terms of how well the statement describes you by putting a cross on
the response number (5, 4, 3, 2, or 1). In each item only one number can be selected.
Please do not answer how you think you should be, or what other people do. There is
no right or wrong answer to these statements. Work as quickly as you can without
being careless. This usually takes about 20-30 minutes to complete. If you have any

question, please let the researcher know immediately.
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zg E 5 3 gg
© o ) = = = 2
Strategy Inventory for Language Learning E = = Eg 2E 5 S
s¢ T £ % g%
== 2 S 2 z 2
< =) N =) c
1. I think of relationships between what | already c A 3 ) 1

know and new things | learn in English.
2. | use new English words in a sentence so | can
remember them.
3. | connect the sound of a new English word and an
image or picture of the word to help me remember 5 4 3 2 1
the word.
4.1 remember a new English word by making
a mental picture of a situation in which the word 5 4 3 2 1

might be used.

5. | use rhymes to remember new English words. 5 4 3 2 1
6. | use flashcards to remember new English words. 5 4 3 2 1
7. | physically act out new English words. 5 4 3 2 1
8. | review English lessons often. 5 4 3 2 1
9. I remember new English words or phrases by
remembering their location on the page, 5 4 3 2 1
on the board, or on a street sign.
10. 1 say or write new English words several times. S 4 3 2 1
11. 1 try to talk like native English speakers. S 4 3 2 1
12. 1 practice the sounds of English. 5 4 3 2 1
13. 1 use the English words I know in different ways. 2 4 3 2 1
14. | start conversations in English. S 4 3 2 1

15. 1 watch English language TV shows spoken in

English or go to movies spoken in English.

16. | read for pleasure in English. 5 4 3 2 1
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17. I write notes, messages, letters, or reports in
) 5 4 3 2 1
English.
18. I first skim an English passage (read over
the passage quickly) then go back and read 5 4 3 2 1

carefully.

19. I look for words in my own language that are
similar to new words in English.

20. | try to find patterns in English. 5 4 3 2 1

21. | find the meaning of an English word by
dividing it into parts that | understand.

22. | try not to translate word-for-word. 5 4 3 2 1

23. | make summaries of information that | hear or
read in English.

24. To understand unfamiliar English words, | make
guesses.

25.When | cannot think of a word during
a conversation in English, | use gestures.

26. 1 make up new words if | do not know the right
ones in English.

27. | read English without looking up every
new word.

28. | try to guess what the other person will say next
in English.

29. If I cannot think of an English word, 1 use a word
or phrase that means the same thing.

30. I try to find as many ways as | can to use

my English.
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31. I notice my English mistakes and use that
5 4 3 2 1

information to help me do better.
32. | pay attention when someone is speaking
English.
33. I try to find out how to be a better learner of
English.
34. | plan my schedule so | will have enough time
to study English.
35. | look for people I can talk to in English. 5 4 3 2 1
36. | look for opportunities to read as much as
possible in English.
37. | have clear goals for improving my English
skills.
38. | think about my progress in learning English. 5 4 3 2 1
39. | try to relax whenever | feel afraid of using
English. 5 4 3 2 1
40. | encourage myself to speak English even when
| am afraid of making a mistake.
41. 1 give myself a reward or treat when | do well in
English.
42. 1 notice if | am tense or nervous when | am
studying or using English.
43. | write down my feelings in a language learning
diary.
44. 1 talk to someone else about how | feel when
I am learning English. 5 4 3 2 1
45. If 1 do not understand something in English, I ask

the other person to slow down or say it again.
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Strategy Inventory for Language Learning

Always or almost
always true of me
Somewhat true of
me
Usually not true of
me
Never or almost
never true of me

46. | ask English with other students.
47. | practice English with other students.
48. | ask for help from English speakers.

&~ b b Usually true of me

o o o ol
w W W w
NN
N

49. | ask questions in English.
50. I try to learn about the culture of English

speakers.
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APPENDIX C

From: Rebecca Oxford <rebecca_oxford@yahoo.com
To: Plinchakorn Srinusen <nong_25@msn.com
Subject: Re: regarding the SILL

Date: Sat, 4 Aug 2007 11:06:31 -0700 (PDT)

You have my permission to use the SILL in your master's thesis.
Sincerely,
Rebecca Oxford

Rebecca L. Oxford

University of Maryland Distinguished Scholar-Teacher, 2006-2007
Program in Second Language Education and Culture

2311 Benjamin Building

College of Education

University of Maryland

College Park, MD 20742 USA

----- Original Message ----

From: Plinchakorn Srinusen <nong_25@msn.com
To: rebecca_oxford@yahoo.com

Sent: Friday, August 3, 2007 1:19:51 PM

Subject: regarding the SILL

Dear, Professor

I am an M.A. student in an Applied Linguistics program, Faculty of Arts,
Mahidol University, Thailand. | am planning to undertake my thesis on “A Survey of
Language Learning Strategies Employed by Mattayom Three Students: The Impact of
Language and Content” with students in Roi-Et province, the North east of Thailand.
This research aims to investigate the use of language learning strategies among '
Regular program students' and ' English program students'.

It would be great if we could have information about the use of LLS from the
two groups of students. Thus, I would like to ask for your permission to use the SILL
version 7.0 that you have developed in my intended research.

Looking forward to your reply,
Thank you very much for your kindness.

Yours Sincerely,
Plinchakorn Srinusen
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APPENDIX D

From: joynaruemol_k@hotmail.com

To: nong_25@hotmail.com

Subject: RE: asking for permission to use SILL( Thai version)
Date: Sun, 14 Oct 2007 21:54:50 +0000

yes, you have my permission to use the version that I translated in Thai.

Best Wishes,

.JOY..

From: nong_25@hotmail.com

To: joynaruemol_k@hotmail.com

Subject: asking for permission to use SILL( Thai version)
Date: Sun, 14 Oct 2007 09:44:21 +0000

Dear, Khun Naruemol Kaotsombut

I would like to ask for your permission to use the SILL version 7.0 of Oxford
(1990) which you have translated into Thai language for your master's thesis.

My name is Mr. Plinchakorn Srinusen. An M.A. student in Master of Applied
Linguistics program, Mahidol University. I am conducting my thesis on the topic of
“A Survey of Language Learning Strategies Employed by Mattayom Three Students:
The Impact of Language and Content”, under the supervision of Associate Prof.
Songsri Soranastaporn.

The research is aimed to investigate language learning strategy patterns of Thai
secondary EFL students in a Thai government school, Regular program context and a
Thai government school in which most subjects used English as a medium of
instruction, English program context. This research is hoped to investigate the
effectiveness of the English language instruction in both EFL contexts.

| hope that you would grant a permission for me to use your translated SILL in
my thesis research.

Yours sincerely,
Plinchakorn Srinusen
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Table 7.1 Summary of Language Learning Strategies Used by Mattayom Three

Regular Program and English Program Students

(N=107)

Rank Cronbach’s

Order Language Learning Strategies M SD Alpha Level

1. Metacognitive strategies 3.34 0.74 0.95 Medium

2 Compensation strategies 3.16 0.70 0.95 Medium

3 Social strategies 3.07 0.73 0.95 Medium

4 Affective strategies 3.06 0.62 0.95 Medium

5 Cognitive strategies 20% 0.67 0.95 Medium

6 Memory strategies 208 0.60 0.95 Medium
Overall average 3.09 0.67 0.95 Medium

Table 7.1.1

Summary of Memory Strategies Used by Mattayom Three Regular Program and

English Program Students in (N = 107)

Rank

Order Memory Strategies M SD Alpha  Level

1 1. I think of relationship between what I 331 0.84 0095 Medium
already know and new things in English.

2 4. I remember a new English word by 330 1.03 0.95 Medium
making a mental picture of a situation in
which the word might be used.

3 2. I use new English words in a sentence 325 096 0.95 Medium

so I can remember them.
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4 3. I connect the sounds of a new English ~ 3.05 1.01 0.95 Medium
word and an image or picture of the word
to help me remember the word.
5 5. I use the rhymes to remember new 294 1.10 095 Medium
English words.
6 9. I remember new English words or 2.86 1.11 0.95 Medium
phrases by remembering their location on
the pages, on the board, or on a street sign.
7 8. I review English lessons often. 2.85 1.00 0.95 Medium
8 7.1 physically act out new English words. 2.44 1.11 0.95 Medium
9 6. I use flashcards to remember new 241 1.08 0.95 Medium
English words.
Overall Average 295 0.60 0.95 Medium

Table 7.1.2

Summary of Cognitive Strategies Used by Mattayom Three Regular Program and

English Program Students (N = 107)

Rank

Order Cognitive Strategies M SD Alpha  Level

1 12. I practice the sound of English. 341 0.99 0.95 Medium

2 11. I try to talk like native English 340 1.06 0.95 Medium
speakers.

3 13. T use the English words I know in 3.18 0.95 0.95 Medium
different ways.

4 15. I watch English language TV shows 3.11 1.13 095 Medium

spoken in English or go to movies spoken

in English.
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5 18. I first skim an English passage the go  3.00 1.02  0.95 Medium
back and read carefully.

6 20. I try to find patterns in English. 294 094 0095 Medium

7 17. I write notes, messages, letters, or 291 1.16 0.95 Medium
reports in English.

8 10. I try or write new English words 2.89 090 0.95 Medium
several times.

9 16. I read for pleasure in English. 2.87 1.14 0095 Medium

10 19. I look for words in own language that 2.84 1.04 0.95 Medium
is similar to new words in English.

11 22. I try not translate word-for-word. 2.80 1.01 0.95 Medium

12 21. 1 find the meaning of an English word 2.76 1.17 0.95 Medium
by dividing it into parts that I understand.

13 14. I start conversation in English. 271 1.10 0.95 Medium

14 23. I make summaries of information thatI 2.62 1.10 0.95 Medium
hear or read in English.
Overall Average 297 0.67 0.95 Medium
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Table 7.1.3
Summary of Compensation Strategies Used by Mattayom Three Regular Program and

English Program Students (N = 107)

Rank

Order Compensation Strategies M SD Alpha  Level

1 26. I make up new words if I do not know 329 097 095 Medium
the right ones in English.

2 28. I try to guess what the other person will 3.26 1.11  0.95 Medium
say next in English.

3 29. If I cannot think of an English word, I 328 1.06 0.95 Medium
use a word or phrase that means the same
thing.

4 24. To understand unfamiliar English words, 3.14 0.85 0.95 Medium
I make guesses.

5 25. When I cannot think of a word duringa  3.10 1.14 0.95 Medium
conversation in English, I use gestures.

6 27. 1read English without looking up every 2.81 1.09 0.95 Medium

new word.

Overall Average 3.16 0.70 0.95 Medium
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Summary of Metacognitive Strategies Used by Mattayom Three Regular Program and

English Program Students (N = 107)

Rank

Order Metacognitive Strategies M SD Alpha  Level

1 38. I think about my progress in learning 3.77 1.07 0.95 High
English.

2 33. I try to find out how to be a better leaner 3.71 1.07  0.95 High
of English.

3 32. I pay attention when someone is 3.56 1.07 0.95 High
speaking English.

4 31. I notice my English mistakes and use fa 1.01 . 0.95 Medium
that information to help me do better.

5 30. I try to find as many ways as [cantouse 3.33 1.11  0.95 Medium
my English.

6 37. I have clear goals for improving my 328 1.14 0095 Medium
English.

7 36. I look for opportunities to read as much ~ 3.13  1.07  0.95 Medium
as possible in English.

8 35. I'look for people I can talk to in English 295 1.18 0.95 Medium

9 34. I plan my schedule so I will have enough 2.77 095 0.95 Medium
time to study English.
Overall Average 334 0.74 095 Medium
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Summary of Affective Strategies Used by Mattayom Three Regular Program and
English Program Students (N = 107)

Rank

Order Affective Strategies M SD Alpha  Level

1 40. I encourage myself to speak English 3.58 1.06 0.95 High
even when I am afraid of making a mistake.

2 41. I give myself a reward or treat when Ido 3.57 090 0.95 High
well in English.

3 39. I try to relax whenever I feel afraid of 344 1.03 095 Medium
using English.

4 42. I notice if I am tense or nervous whenI 291 1.01 0.95 Medium
am learning English.

5 44. 1 talk to someone else about how I feel 278 1.12  0.95 Medium
when [ am learning English.

6 43. I write down my feelings in a language- 2.11 1.16 0.95 Medium
learning diary.
Overall Average 3.06 0.62 0.95 Medium

Table 7.1.6

Summary of Social Strategies Used by Mattayom Three Regular Program and English

Program Students (N = 107)

Rank

Order Social Strategies M SD Alpha  Level

1 45. If I do not understand something in 3,55 1.10 0095 High
English, I ask the other person to slow down
or say it again.

2 46. I ask English speakers to correct me 328 1.08 0.95 Medium
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when [ talk.

3 50. I try to learn about the cultures of 321 1.14 0095 Medium
English speakers.

4 48. I ask for help from English speakers. 2.89 1.04 0.95 Medium

5 47. I practice English with other students. 2.84 1.01 0.95 Medium

6 49. T ask questions in English. 2,67 1.10 0.95 Medium
Overall Average 3.07 0.73 095 Medium

2. Finding Two

Table 7.2

Summary of Language Learning Strategies Used by Mattayom Three Regular

Program Students (N=57)

Rank

Order Language Learning Strategies M SD Alpha Level

1 Metacognitive strategies 3.23 0.72 0.95 Medium

2 Affective strategies 3.01 0.58 0.95 Medium

3 Social strategies 2.99 0.78 0.95 Medium

4 Compensation strategies b. 0] 0.62 0.95 Medium

5 Memory strategies 2.88 0.57 0.95 Medium

6 Cognitive strategies 2.84 0.63 0.95 Medium
Overall average 2.98 0.65 0.95 Medium
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Table 7.2.1
Summary of Memory Strategies Used by Mattayom Three Regular Program Students

(N=57)

Rank Memory Strategies M SD Alpha  Level
Order
1 1. I think of relationship between what I. ~ 3.18 0.78  0.95 Medium

already know and new things in English
2 4. I remember a new English word by B G 1.01° 0.95 Medium
making a mental picture of a situation in

which the word might be used.

3 2. I use new English words in a sentence ~ 3.08 1.02 0.95 Medium
so I can remember them.

4 5. I use the rhymes to remember new 3.00 1.15 0.95 Medium
English words.

5 3. I connect the sounds of a new English  2.85 1.02 0.95 Medium

word and an image or picture of the word

to help me remember the word.
6 8. I review English lessons often. 297 1.03 0095 Medium
7 9. I remember new English words or 293 1.03 0.95 Medium

phrases by remembering their location on

the pages, on the board, or on a street

sign.

8 6. I use flashcards to remember new 244 1.07 095 Medium
English words.

9 7. 1 physically act out new English words. 2.36 1.00 0.95 Medium

Overall average 2.88 1.01 0.95 Medium
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Summary of Cognitive Strategies Used by Mattayom Three Regular Program
Students (N=57)

Rank

Order Cognitive Strategies M SD Alpha Level

1 12. I practice the sound of English. 334 094 095 Medium

2 11. I try to talk like native English speakers. 3.30 1.13  0.95 Medium

3 13. I use the English words I know in 3.07 096 0.95 Medium
different ways.

4 10. I try or write new English words BNOE (BEAY 0.95 Medium
several times.

5 20. I try to find patterns in English. 289 0.79 095 Medium

6 18. I first skim an English passage the go ER 1.07. 095 Medium
back and read carefully.

7 15. I watch English language TV shows 2.82 1.08 0.95 Medium
spoken in English or go to movies spoken
in English.

8 19. I look for words in own language that 277 1.08 0.95 Medium

9 17. I write notes, messages, letters, or 270 1.11 0.95 Medium
reports in English.

10 22. I try not to translate word-for-word. 272 095 0.95 Medium

11 21. I find the meaning of an English word 272 112 0.95 Medium
by dividing it into parts that [ understand.

12 16. I read for pleasure in English. 261 1.15 0.95 Medium
is similar to new words in English

13 23. I make summaries of information thatI ~ 2.59 1.18  0.95 Medium
hear or read in English.

14 14. 1 start conversation in English. 2.54 1.11 095 Medium
Overall Average 2.84 0.63 0.95 Medium
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Table 7.2.3
Summary of Compensation Strategies Used by Mattayom Three Regular Program

Students (N=57)

Rank

Order Compensation Strategies M SD Alpha  Level

1 26. I make up new words if I do not know 3.15 098 0.95 Medium
the right ones in English.

2 29. If I cannot think of an English word, I 3.07 096 0.95 Medium
use a word or phrase that means the same
thing.

3 28. I try to guess what the other person will  3.03 1.08 0.95 Medium
say next in English.

4 25. When I cannot think of a word duringa 2.98 1.04 0.95 Medium
conversation in English, I use gestures

5 24. To understand unfamiliar English words, 2.87 0.74  0.95 Medium
I make guesses.

6 27. 1read English without looking up every  2.59 1.00 0.95 Medium

new word.

Overall Average 295 0.62 095 Medium
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Summary of Metacognitive Strategies Used by Mattayom Three Regular Program

Students (N=57)

Rank

Order Metacognitive Strategies M SD Alpha  Level

1 33. I try to find out how to be a better leaner 3.62 1.08  0.95 High
of English.

2 38. I think about my progress in learning 3.61 1.05 0.95 High
English.

3 32. I pay attention when someone is 3.57 1.07 0095 High
speaking English.

4 31. I notice my English mistakes and use. 336 0.89 0.95 Medium
that information to help me do better

5 30. I try to find as many ways as [ cantouse 3.25 1.07 0.95 Medium
my English.

6 37. I have clear goals for improving my 3.10 1.79 0.95 Medium
English.
34. I plan my schedule so I will have enough 295 0.86 0.95 Medium
time to study English.

7 36. I look for opportunities to read as much 293  0.98 0.95 Medium
as possible in English.

9 35. I'look for people I can talk to in English. 2.70 1.07  0.95 Medium
Overall Average 323 0.72 095 Medium
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Summary of Affective Strategies Used by Mattayom Three Regular Program Students

Students (N=57)

Rank

Order Affective Strategies M SD Alpha  Level

1 40. I encourage myself to speak English. 351 1.05 0095 High
even when I am afraid of making a mistake

2 41. I give myself a reward or treat when Ido 3.44 090 0.95 Medium
well in English.

3 39. I try to relax whenever I feel afraid of 336 094 095 Medium
using English.

4 42. I notice if I am tense or nervous whenI  3.00 096 0.95 Medium
am learning English.

5 44. 1 talk to someone else about how I feel 284 1.06 0.95 Medium
when [ am learning English.

6 43. I write down my feelings in a language- 1.92 1.05 0.95 Medium
leaning diary.
Overall Average 3.01 0.58 0.95 Medium
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Table 7.2.6

Summary of Social Strategies Used by Mattayom Three Regular Program Students
(N=57)

Rank

Order Social Strategies M SD Alpha  Level
1 45. If I do not understand something in 3.61 1.02 0.95 High

English, I ask the other person to slow down

or say it again.

2 46. I ask English speakers to correct me 336 1.00 0095 Medium
when [ talk.

3 50. I try to learn about the cultures of 290 1.06 0.95 Medium
English speakers.

4 47. 1 practice English with other students. 279 096 0.95 Medium

5 48. I ask for help from English speakers. 2.74 085 0.95 Medium

6 49. I ask questions in English. 2.60 099 095 Medium

Overall Average 299 0.78 0.95 Medium
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Summary of Language Learning Strategies Used by Mattayom Three English

Program Students (N=50)

Rank
. . Cronbach’s
Order Language Learning Strategies M SD Level
Alpha

1 Metacognitive strategies 3.46 0.75 0.95 Medium
2 Compensation strategies 341 0.70 0.95 Medium
3 Social strategies 3.17 0.78 0.95 Medium
4 Affective strategies 3.13 0.62 0.95 Medium
5 Cognitive strategies 3.12 0.70 0.95 Medium
6 Memory strategies 3.05 0.62 0.95 Medium

Overall average 3.22 0.69 0.95 Medium

Table 7.3.1

Summary of Memory Strategies Used by Mattayom Three English Program Students

(N=50)

Rank

Order Memory Strategies M SD Alpha  Level

1 1. I think of relationship between what I 352 0.88 0.95 High
already know and new things in English.

2 4. I remember a new English word by 3.52 098 0.95 High
making mental picture of a situation in
which the word might be used.

3 2. I use new English words in a sentence sol 3.44 094 0.95 Medium
can remember them.

4 3. I connect the sounds of a new English 330 098 0.95 Medium

word and an image or picture of the word to
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5 5. T use the rhymes to remember new 289 1.04 095 Medium
English words.

6 9. I remember new English words or phrases 2.87 1.24  0.95 Medium
by remembering their location on the pages,
on the board, or on a street sign.

7 8. I review English lessons often. 281 093 0.95 Medium

8 7. 1 physically act out new English words. 2.63 1.21 095 Medium

9 6. I use flashcards to remember new English 243 1.13  0.95 Medium
words.
Overall Average 3.05 0.62 0.95 Medium

Table 7.3.2

Summary of Cognitive Strategies Used by Mattayom Three English Program (N=50)

Rank

Order Cognitive Strategies M SD Alpha  Level

1 11. I try to talk like native English speakers. 3.56 0.84  0.95 High

2 12. I practice the sound of English. 352 1.05 0.95 High

3 13. I use the English words I know in 335 0.89 095 Medium
different ways.

4 15. I watch English language TV shows 346 1.11 0.95 Medium
spoken in English or go to movies spoken in
English.

5 18. I first skim an English passage the go. 321 096 095 Medium
back and read carefully

6 16. I read for pleasure in English. 3.15 1.07 0.95 Medium

7 17. I write notes, messages, letters, or 306 120 0095 Medium
reports in English.

8 20. I try to find patterns in English. 3.04 1.04 095 Medium
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9 14. I start conversation in English 294 1.08 0.95 Medium

10 10. I try or write new English words several 293 0.96 0.95 Medium
times.

11 19. I look for words in own language thatis 2.92 0.99 0.95 Medium
similar to new words in English.

12 22. I try not to translate word-for-word. 2.89 1.07 095 Medium

13 21. I find the meaning of an English word 2.81 123 095 Medium
by dividing it into parts that I understand.

14 23. I make summaries of information thatI  2.69 1.02 0.95 Medium
hear or read in English.
Overall Average 3.12  0.70 0.95 Medium

Table 7.3.3

Summary of Compensation Strategies Used by Mattayom Three English Program

Students (N=50)

Rank

Order Compensation Strategies M SD Alpha  Level

1 26. I make up new words if I do not know 3.65 0.89 0.95 High
the right ones in English.

2 29. If I cannot think of an English word, I 3.65 1.12  0.95 High
use a word or phrase that means the same
thing.

3 28. I try to guess what the other person will 348 1.08 0.95 Medium
say next in English.

4 24. To understand unfamiliar English words, 3.41 0.88  0.95 Medium
[ make guesses.

5 25. When I cannot think of a word duringa  3.30 1.24 0.95 Medium
conversation in English, I use gestures.

6 27. I read English without looking up every 2.96 1.10 0.95 Medium
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Overall Average 3.41

0.70

0.95

Medium

Table 7.3.4

Summary of Metacognitive Strategies Used by Mattayom Three English Program

Students (N=50)

Rank

Order Metacognitive Strategies M SD Alpha  Level

1 38. I think about my progress in learning 398 1.05 0.95 High
English.

2 33. I try to find out how to be a better leaner 3.83 1.04 0.95 High
of English.

3 32. I pay attention when someone is 3.65 1.04 0.95 High
speaking English.

4 37. I have clear goals for improving my 357, 1°03 4 0.95 High
English.

5 30. I try to find as many ways as [cantouse 3.50 1.19 0.95 High
my English.

6 31. I notice my English mistakes and use 339 1.14 095 Medium
that information to help me do better.

7 36. I look for opportunities to read as much ~ 3.31 1.19  0.95 Medium
as possible in English.

8 35. I'look for people I can talk to in English. 3.08 1.23  0.95 Medium

9 34. I plan my schedule so I will have enough 2.63 1.03  0.95 Medium
time to study English.
Overall Average 346 0.75 0.95 Medium
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Table 7.3.5

Summary of Affective Strategies Used by Mattayom Three English Program Students

(N =50)

Rank

Order Affective Strategies M SD Alpha  Level

1 41. 1 give myself a reward or treat when [ do 3.70 0.88  0.95 High
well in English.

2 40. I encourage myself to speak English 3.65 1.13 0.95 High
even when | am afraid of making a mistake.

3 39. I try to relax whenever I feel afraid of 346 1.16 0.95 Medium
using English.

4 42. I notice if I am tense or nervous whenI  2.89 1.05 0.95 Medium
am learning English.

5 44. 1 talk to someone else about how I feel 278 120 0.95 Medium
when I am learning English.

6 43. I write down my feelings in a language- 2.33 1.21  0.95 Medium
learning diary.
Overall Average 3.13  0.62 0.95 Medium
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Table 7.3.6

Summary of Social Strategies Used by Mattayom Three English Program Students
(N=50)

Rank

Order Social Strategies M SD Alpha  Level
1 45. If I do not understand something in 3.61 120 0.95 High

English, I ask the other person to slow down

or say it again.

2 50. I try to learn about the cultures of S ¢ PNT7\R0.95 High
English speakers.

3 46. I ask English speakers to correct me 322 1.16 0.95 Medium
when I talk.

4 48. I ask for help from English speakers. 3.15 121 0095 Medium

5 47. 1 practice English with other students. 285 1.08 0.95 Medium

6 49. I ask questions in English. 280 1.26 095 Medium

Overall Average 3.17 0.78 0.95 Medium
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Finding 4
Table 7.4: Comparing the Implementation of the Six Strategy Groups between
Regular Program Students and English Program Students (N = 107)

Strategy Regular Program English Program
Groups M SD RO o« M SD RO a t af p

Metacognitive 3.23 0.72 1 95 346 075 1 95 1.64 113 0098

Compensation 2.95 0.62 4 95 341 0.70 2 95 373 110 0.26
Social 299 0.68 3 95 3.17 0.78 3 95 1.31 111 0.23
Affective 3.01 0.58 2 95 3.13 0.67 4 95 1.05 113 0.16
Cognitive 2.84 0.63 6 95 312 070 5 95 217 110 0.52
Memory 2.88 0.57 5 95 3.05 062 6 95 142 111 0.35

Notes: RO = Rank order and o = Cronbach’s Alpha
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APPENDIX G
Think-Aloud Protocol Tasks

1. Listening

1.1 Listening Passage

ACADEMY FATASIA SEASON 4
X-TREME ARMY
TRUE FANTASIA

All Academy fantasia fans know how it works: After fans go almost broke trying
to keep their favorite contestants on the show and the winner is finally announced, all
of the singers return to release an album together.

Not surprisingly, X- Treme Army is a rush job released shortly after the show
ended. Fortunately, the results are satisfying enough-though the outfits they’re wearing
on the CD cover are out of date.

The first four songs are group numbers divided into genres- rock, R&B, pop and
dance. The best track is “Tong-Jam-Aao-Wai or Memorize this” sung by the soulful
performers.

The five finalists each have their own solo songs. First runner-up Tol does the
best job, and his song has nice lyrics and a beautiful tune.

If you are an AF fan or somebody who likes an easy-listening pop song, you’ll
appreciate X-treme Army (Student Weekly, 2007).
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1.2 Listening to a Conversation

A: We have a group of visitors today. Where should we take them?

B: What about going to the museum?

A: It’s closed on Thursday.

B: We can take them to the zoo. Most of them are young boys, they might enjoy
it.

A: That’s a good idea.

( Say It Right, 1997)

1.3 Answering questions

1. In a nutshell or shortly, tell me about yourself.

2. Tell me about a moment when you are elated, i.e. a time when you are happy.

2. “There are increasingly a lot of people getting information from “Google””.
Can you tell me what is “Google” and what does the sentence mean?

3. What are your stumbling blocks or problems in learning English?

1.4 Pronunciation

Listen to the cassette and choose the correct answer.

1.The child the ball.
a. hit b. hid

2.She stood on the )
a.cord b. court
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3. Mr. Johnson will her for the case.

a.zoo h.sue

1.As we entered a room, there was a in the room.

a.bus b.buzz

2.1 don’t know what wanted
a.they b. day
3.Look and you may find your parcel.

a. around b. aloud

4.The cap is on the .
a. light b. right

5.1 want to some fish.

a.race b. raise

6.Does it ?
a.sink b. think
7.The of the country is unusual.

a. few b.view

(Say It Right, 1997)
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2. Reading
2.1 Reading One

EASIER THAN EVER

I am 17 years old and | come from Nepal. | have finished high school and now I
study Thai at Mongkolvittaya School in Rayong.

People from all over the world can understand English. If we go to a foreign
country and don’t understand English, it may be hard for anyone to help us.

I want to give advice to people who are afraid of learning English. It’s difficult,
but when you practice hard it becomes easier.

I read a news story in Nepal about two disabled men who climbed Mount

Everest. So why should you be afraid to learning English? (Tuladhar, 2007).

2.2 Reading Two

MORTICIAN SENDS CORPES OUT IN STYLES

Sri’s job as a make-up specialist and mortician might lack glamour or beauty,
but at least she never has to worry about her clients complaining that they don’t look
their best.

Sri’s daily routine keeps her in the morgue at the Chest Disease Institute in
Nonthaburi. When a CDI patient passes away, Sri prepares the departed for their
funeral.

As her patients usually passed away from heart attacks or lung diseases, they
often had a peacemaker or had other life-saving machinery implanted. Normally, Sri
first opened the chest and removed that equipment. She then cleaned away any blood
and sewed up so that it looked normal.

She doesn’t feel the need for any protective amulets, spell or magic words to
protect her from spirits.
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“l sometimes call their names or just tell them that I’ll make them look
beautiful” she said (Student Weekly, 2007).

2.3 Reading three
THAI THANKS GIVING

There are many stories about how the Loy Krathong festival started in Thailand,
but for the most part they centre on releasing beautifully decorated Krathong as a
gesture of thanksgiving and respect to the gods.

The releasing of Krathongs onto rivers began as a sign of reverence for the river
goddess Mae Kong Ka, thanking her for her generosity-kindness-in providing water
for cultivation or farming and life. According to the legend, a lady named Nang
Noparmart was the first person to make the Krathongs we know today.

She presented a small, lotus shaped raft that she had made from banana leaves to
the king of Sukhothai. The king then decreed that Krathongs in the form of lotus
flowers should be released onto rivers on the full moon night of November when the
tide is high (Student Weekly, 2007).

3. Speaking
3.1 Pair Speaking: The advantage of Computers
3.2 Group Speaking: The advantage of Mobile Phones

4. Writing: My family
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APPENDIX H
THINK ALOUD PROTOCOLS

Interview Date: November 30, 2007 Total: 60 minutes

Good afternoon my name is Plinchakorn Srinusen. | am a student in a faculty of
Arts, major in apply linguistics from Mahidol University. And today I’m going to ask
you about the strategy or techniques that you use for learning English. And what we
talk today will be secret and will not be revealed to other people. Besides, it will not
affect your grades on your school courses. So, | have some questions to ask you before

we start an interview.

HR1

P: When did you start learning English?
HR1: Kindergarten.

P: How long have you been learning English?
HR1: More than ten years.

P: Do you like it?

HR1: Yes.

P: Do you find opportunities to practice English?
HR1: Yes.

P: How?

HR1: Reading handbooks and Grammar books.
P: Do you think English is important?

HR1: Yes.

P: Why?

HR1: It’s an international language.
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P: How do you find opportunities to use the language?
HR1: | try to look up for meaning for whatever | have read.
P: How do you plan to improve your English?

HR1 I will try to improve my pronunciation.

P: How?

HR1: Listen to my teacher says it and I will try to imitate it.
p: What’s your goal in learning a foreign language?
HR1: | want to be able to communicate with foreigners.

P: How do you try to learn cultures of people who speak English?
HR1: | learn it from the Internet.

1. Listening

1.1 A Listening Passage

HR1:

HR1:

HR1:

HR1:

HR1:

HR1:

HR1:

HR1:

What was the story about?

About Academy.

What is Academy?

I think it is a TV show.

Where have you heard of it?

From television.

So, what was it about?

Releasing an album and it is popular. They have Pop, Rock, and Jazz.
What’s a main idea?

What was happening in the house.

What is contestant?

Contest...Is it a competition? | am not sure.
So, what does contestant mean?
competition.

Any words that help you understand?
Academy fantasia.

Are they satisfied with their results?
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HR1:

P:

HR1:

P:

HR1:

HR1:

HR1:

HR1:

I am not sure.

What kind of song did they produce?

Pop, Rock, and Jazz?

Can you tell me how many people came into the final round?
I heard only three.

What does “easy-listening” mean?

Should be something soft to listen to.

Why?

Easy means not difficult. Listen means to hear.

What does finalist mean?

Something like “the last” because final means the last.
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1.2 Listening to a Conversation

P: What is it about?

HR1: About persuading someone to travel.

P: What else?

HR1: Something like a good idea.

p: What is a meaning of visitor?

HR1: Someone who comes to visit.

P: Why?

HR1: Generally, words that are ended with -or,- er are usually a person.
P: Why didn’t they take them to the museum?

HR1: I couldn’t catch.

1.3 Pronunciation

P: Why did you choose the word “hit”?

HR1: Because the other word means missing.

P: Why do you think “hit” can fit in a sentence?
HR1: A child should hit the ball.

P: Why did you choose A for a second item?
HR1: | didn’t hear the “t” sound. | am not sure.

P: Why did you choose B for a third item?

HR1: Because the word “will” should be followed by a noun.
P: Why did you choose B for a fourth item?

HR1: Because the bus can’t be in the room, | think.
P: Why did you choose “they” for a fifth item?
HR1: Because Day can’t want. It’s not a person.

P: Why did you choose “around” for a sixth item?
HR1: Should be “looking around”.

P: Do you know the meaning of “aloud”?

HR1: No.
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P: Why did you choose “light” for a seventh item?
HR1: I think “right” should be a direction.

P: So, what is a meaning of “cap”?

HR1: Something to wear on a head.

P: Why did you think it was “raise”?

HR1: I am not use.

P: So, what is its meaning?

HR1: To provide, | am not sure actually.

P: Why did you choose “sink”?

HR1: | just guessed.

P: Why did you choose “few”?

HR1: It should have a meaning like not too many as it should be fitted with unusual?
P: So, what does “unusual” mean?

R1: It might have a meaning like unimportant?

1.4 Answering Questions

Cassette:  In a nutshell or shortly, tell me about yourself?

HR1: One more time please.

Cassette:  In a nutshell or shortly, tell me about yourself?

HR1: I think I will skip it.

Cassette:  Tell me about the moment you are elated, or in other word a time when
you are happy?

HR1: One more time please

Cassette:  Tell me about the moment when you are elated, in other word the time
when you are happy?

HR1: I am not sure about the question. I didn’t know the first part.
P: So, what will you answer?

HR1: I’ll go to a party tonight?

P: Did you think you answered everything to the question?

HR1: I think I didn’t answer everything.
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Cassette:  There are increasingly a lot of people getting information from Google.
Can you explain to me what is Google and what does the sentence mean?

HR1: Google is a website that / that can be used to search for information/?
P: What is Google?

HR1: A web engine.

p: How did you know?

HR1: | used it before.

P: Can you explain a sentence for me please?

HR1: Something about how to use Google?

Cassette:  What is your stumbling block or problem in learning English?
HR1: Listening.

P: Did you understand the whole sentence?

HR1: No.

p: How did you deal with it?

HR1: Trying to understand some words that we know such as problem in

learning English.

2. Reading
2.1 Story 1

P: What is the story about?
HR1: Someone who has come from Nepal and live in Thailand. He wants to
teach English to Thai people.

P: Any words that you don’t know?

HR1: Mongkolwittaya.

P: What does “disabled” mean?

HR1: Incapable because “able” means capable.

P: Have you heard the word “disabled” before?
HR1: No

p: How did you know?

HR1: Such as the word like and dislike.
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P: Can you explain a last paragraph for me?

HR1: Two men who climbed Mount Everest.

2.2 Story 2

P: What is the story about?

HR1: About beauty make up.

P: Why do you think it was about beauty make up?
HR1: I heard the word make up.

P: What did you catch apart from that?

HR1: I am not sure.

P: What is “glamour”?

HR1: To make better or beauty because there was the word “or” before glamour.
P: What’s specialist?

HR1: Special?

P: What is a specialist?

HR1: Something that is special.

P: Of what?

HR1: Making up

P: What is “peacemaker”?

HR1:; Someone who feels lonely.

P: What about protective amulets?

HR1: To protect something because I know the word “protect”
P: What about the word “ the departed”?

HR1: Leaving.

2.3 Story 3
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P: What is the story about?

HR1: About Kratong?

P: Why do you think it was about Kratong?
HR1: Because | heard the word Loykratong Festival.
P: What is the main idea?

HR1: A history of Loykratong.

P: How did you know?

HR1: From my old background knowledge.

P: What does “decorated” mean?

HR1: | don’t know.

P: Can you explain the story for me please?
HR1: To sell beautiful Kratongs.

P: What does gesture mean?

HR1: | don’t know.

P: Can you explain it for me?

HR1: To thank God.

P: How did you know?

HR1: From context.

P: Can you point that for me please?

HR1: It followed by the word “thanksgiving”.
P: What about reverence?

HR1: To ask for forgiveness.

P: How did you know?

HR1 It followed by Pra-Mae-Kong-Ka.

P: Where?

HR1 The River goddess.

P: What about generosity?

HR1: I don’t know.

P: If you didn’t know, how did you deal with it?
HR1 I read the next sentence.

P: What about cultivation?
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HR1: The importance of rivers.

P: What about decree?

HR1: I don’t know.

P: What about “tide”?

HR1: | don’t know.

P: Can you explain the last paragraph for me please?
HR1: The king was trying to make Kratongs more beautiful.
P: What about full moon night?

HR1: To have Kratongs for sell.

p: What about when the tide is high?

HR1: I don’t know.



Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 143

Interview Date: November 26, 2007 Total: 60 minutes

Good afternoon my name is Plinchakorn Srinusen. | am a student in a faculty of
Arts, major in apply linguistics from Mahidol University. And today I’m going to ask
you about the strategy or techniques that you use for learning English. And what we
talk today will be secret and will not be revealed to other people. Besides, it will not
affect your grades on your school courses. So, | have some questions to ask you before

we start an interview.

HR2

P: When did you start studying English?

HR2: Since Prathom three.

p: How long have you been studying English?

HR2: Six years

P: Do you like English?

HR2: \ 7

P: Do you find a chance to practice English?

HR2: Sometimes.

P: How?

HR2: Sing a song.

P: Anything else?

HR2: Special classes.

P: Do you think that English is important?

HR2: Yes, because we might be interviewed for a job in English.
P: Do you talk about your feeling with other people about your language

learning?
HR2: Yes, I will consult my friends if a lesson is to difficult or not
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1. Listening
1.1 A Listening Passage

P: What is the listening passage about?

HR2: It was about Academe Fantasia.

p: Can you explain?

HR2: It’s the TV show about living in the same house and singing.
P: How did you know?

HR2: | saw it on television.

P: Beside that, what was it about?

HR2: Pop-Rock songs.

P: How did you know?

HR2: I heard.

P: Can you explain more?

HR2: I am not sure.

P: What about the word specialist?

HR2: I know only the word “special”. I think it should mean a person. For

example, a violinist is a person who plays violin. So, a specialist should

be a special person.

P: Where did you learn this technique from?

HR2: My English class.

P: What about the word contestant? Do you know this word?
HR2: I know only contest.

P: So, if you don’t know this word, what technique did you use?
HR2: | guessed it might be a competition on stage.

P: So what did they do?

HR2: Sung a song in a house.

P: Which house?

HR2: Academy Fantasia.

P: Avre they satisfied with the production?

HR2: Yes.

P: How did you know?
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HR2:

p:

HR2:

Mainly, I watched it from a television.
What about easy-listening?

Songs that are easy to listen to.

1.2 Listening to a Conversation

HR2

HR2:

HR2:

HR2:

HR2:

HR2:

What was the conversation about?

Traveling.

Where did they go?

To the zoo.

Why do you think they went to the zoo?

The female asked if we could go to the zoo and the man said it was a good idea.
Are there any vocabulary that you don’t know?
In the beginning part, I didn’t catch it all.
What about the word visitor?

Traveler.

Why do you think it is a traveler.

Because visit means going somewhere. So, visitor should be a person.

1.3 Pronunciation

HR2:

HR2:

HR2:

HR2:

Why did you choose hit?

According to the context, a child should hit a ball.

Why did you choose B?

Because she shouldn’t stand on a cord. It’s like a music cord.
Why did you choose A?

Because | skipped A as it was a noun.

Why did you choose B for the forth item?

The bus can’t be in the room.
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P: Why did you choose A?

HR2: Because Day can’t be used with want. It is like Sunday, Monday, and so on
P: Why did you choose A?

HR2: It should mean looking around the place.
P: Why did you choose B?

HR2: I guessed

P: From where?

HR2: Because light should mean sunlight.

P: Why did you choose B?

HR2: I guessed only.

P: Why did you choose A?

HR2: Because it can’t think.

P: Why did you choose a?

HR2: I heard the “f” sound

1.4 Answering Questions

Cassette:  In a nutshell or shortly, tell me about yourself?

HR2: I am tall. I have long black hair. I am shy and funny.
P: Did you understand the whole sentence?

HR2: No.

P: How did you deal with it?

HR2: The second part is meaningful enough.

Cassette:  Tell me about the moment when you are elated, in other word the time

when you are happy?

HR2: What is elated?
P: Do you want to hear it one more time?
HR2: Yes.

Cassette: ~ Tell me about the moment when you are elated, in other word the time
when you are happy?
HR2: When | sleep.
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P: Did you understand the whole sentence?
HR2: I don’t know I just skipped.
Cassette:  There are a lot of people getting information from Google. Can you

explain to me what is Google and what does the sentence mean?

HR2: If we want to find something, we should go to Google.

p: Can you explain the sentence for me?

HR2: I don’t know.

P: So, how do you know that Google is used to find information?

HR2: I know this word.

Cassette:  What is your stumbling block or problem in learning English?

HR2: Listening.

P: Did you understand the whole sentence?

HR2: No.

P: How did you deal with it?

HR2: Trying to understand some words that I know such as problem in learning
English.

2. Reading

2.1 Story 1

P: What is the story about?

HR2: To make us confident.

P: Can you explain.

HR2: About two men who climbed mount Everest. Why do we have to be

scared to learn English?

P: Where is the main idea?

HR2: People around the word speak English. If we can’t speak, it’s difficult for
them to help us when we go abroad.

P: What does the word disabled mean?

HR2: “Able” means capable. Disable should mean incapable. I think it means

able because they could climb Mount Everest.
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2.2 Story 2

P: What is the story about?

HR2: A make-up artist.

P: Can you explain more?

HR2: I made them look beautiful?

P: Can you tell me about the story again?
HR2: It should be about her life story.

P: What about the meaning of glamour?
HR2: Beauty surgery.

P: Why?

HR2: Because it’s after beauty.

P: What about “departed”?

HR2: I don’t know.

P: In paragraph 3, what does her refer to?
HR2: Sri.

P: In paragraph 4, what’s the meaning of peacemaker?
HR2: Fat.

p: How did you know?

HR2: I guessed.

P: What about “protective amulet”?
HR2: Protection.

P: Do you have anything to add?

HR2: No.

2.3 Story 3

P: What is it about?

HR2: Loykrathong.

p: Why do you think it’s Loikrathong.

HR2: It is written there and it also has Nang Noppamat.
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HR2:

HR2:

HR2:

HR2:

HR2:

HR2:

HR2:

HR2:

HR2:

HR2:

What was it about?

The reason we launch a kratong to worship a river goddess and what a
krathong is made of.

What does decorated mean?

To do something creative.

How do you know?

I guessed from the context.

What about gesture?

Obijective

What technique did you use? Why do you think it means objective?
Our objective of launching a kratong is to thank a god.
What about “reverence”?

Polluted water.

What about “goddess”?

Worship.

What about generosity?

Consuming.

What about “cultivation”?

Farming because it’s after cultivation.

What about “decree”?

The king praised Krathong, which were made of lotus.

Ok. Thank you very much for your participation.
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Interview Date: December 14, 2007 Total: 60 minutes

Good afternoon my name is Plinchakorn Srinusen. | am a student in a faculty of
Arts, major in apply linguistics from Mahidol University. And today I’m going to ask
you about the strategy or techniques that you use for learning English. And what we
talk today will be secret and will not be revealed to other people. Besides, it will not
affect your grades on your school courses. So, | have some questions to ask you before

we start an interview.

LR1

P: When did you start learning English?

LR1: Pratom three.

p: How long have you been learning English?

LR1: Six-seven years.

P: Do you like English?

LR1: Yes.

P: Do you find opportunities to practice English?

LR1: 4

P: How?

LR1: | participated in English contests when | was during a primary school.
P: Do you think English is important?

LR1: Yes.

P: Why?

LR1: We use it to communicate with foreigners.

P: How do you plan to study English?

LR1: | try to review my English lesson at least once a week.
P: How do you plan to improve your English?

LR1: | want to have a better score on the school exam.

P: How do you feel when you have to speak English?

LR1: | am afraid to speak in English.
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1. Listening
1.1 A Listening Passage

P: What was the story about?

LR1: About the meaning of vocabulary.

P: Such as what?

LR1: Lukpong, Eing Eing, and Puifai.

P: Are there words that you don’t know?

LR1: Yes, but | didn’t remember them.

P: Can you explain more about the story?

LR1: Coming from some country and about vocabulary.
P: So, what was it actually about?

LR1: Meanings of vocabulary.

P: So, | am going to ask a question? First, what does contestant mean?
LR1: | don’t know.

P: What about finalist?

LR1: I don’t know.

P: Easy-listening?

LR1: | don’t know.

1.2 Listening to a Conversation

P: What is the conversation about?

LR1: The conversation was about going somewhere to travel.

P: What word helped you know that they were going to travel?

LR1: Z00.

P: Can you explain the story for me please?

LR1: Where a man is going? And his friend told him that it sounded good?
P: So, where did they go?

LR1: The zoo.

P: How did you know?
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LR1:

p:

LR1:

P:

LR1:

A woman said it sounded great.
Did they go to a museum?

| don’t know.

Do you know the word “visitor”?
No.

1.3 Pronunciation

LR1:

LR1:

LR1:

LR1:

LR1:

LR1:

LR1:

LR1:

LR1:

LR1:

LR1:

Why did you choose B?

They should fit together.

What is a meaning in choice A?

I don’t know.

Why did you choose A in item 2
I heard from the cassette?

Can you explain it for me?

I heard the “d” sound.

Why did you choose A in item 3?

They were going to travel somewhere.

Why did you choose B in item 4?

They were going to school by bus.
Why did you choose A in item 5?

I don’t know.

Why did you choose A in item 6?

I don’t know.

Why did you choose B in item 7?

I heard from the cassette.

How could you be assured?

I heard the sound.

How?

| heard an “R” sound not an “L” sound.

Why did you choose B in item 8?

Appendix / 152
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LR1: I guessed from a sentence.

P: How?

LR1: I don’t know.

P: Why did you choose A in item 9?
LR1: I don’t know.

P: Why did you choose A for item 10?
LR1: I heard from the cassette.

P: Can you explain it for me?

LR1: I don’t know.

1.4 Answering Questions

Cassette:  In a nutshell or shortly, tell me about yourself?

LR1: One more time please.

Cassette:  In a nutshell or shortly, tell me about yourself?

LR1: I don’t know.

Cassette:  Tell me about the moment when you are elated, in other word the time

when you are happy?

LR1: Something like fun. I heard the word “fun”.
P: Can you add more?
LR1: Did you have fun?

Cassette: ~ There are a lot of people getting information from Google. Can you
explain to me what is Google and what does the sentence mean?

LR1: Skip it please.

Cassette: ~ What is your stumbling block or problem in learning English?

LR1: Something about English subject.

P: So, what was it about?

LR1: The teaching and learning of English.

P: Why do you think that?

LR1 I guessed it should be about teaching English as I heard the word

“English”.
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2. Reading

2.1 Story 1

P: What is the story about?

LR1: About a foreigner who came to study in Thailand in Rayong province.
P: What else?

LR1: It was about what he was studying.

P: Can you explain the second paragraph for me please?

LR1: People in the province are also interested in learning English.
P: Can you tell me the main idea, please?

LR1: A foreigner who came from Nepal came to study English in Thailand.
P: What does disabled mean?

LR1: Month.

2.2 Story 2

P: What is the story about?

LR1: About beauty.

P: Why did you think it was about beauty?

P: From which word?

LR1: Body.

P: What does it mean?

LR1: Beauty.

P: Can you explain more about the story?

LR1: Sewed up — meaning sweet.

P: Anything in the story that help you understand?

LR1: A picture.

P: Do you have anything more to add?

LR1: No.
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2.3 Story 3

P: What is the story about?

LR1: About usually when we celebrate Loykratong.
P: Why did you think it is a Loykratong?
LR1: There was a picture and also a month.
P: Why did you underline it?

LR1: | remembered a word.

P: What does “generosity” mean?

LR1: A big city.

P: What about cultivation?

LR1: I don’t know.

P: Anything more to add?

LR1: No.
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Interview Date: November 29, 2007 Total: 60 minutes

Good afternoon my name is Plinchakorn Srinusen. | am a student in a faculty of
Arts, major in apply linguistics from Mahidol University. And today I’m going to ask
you about the strategy or techniques that you use for learning English. And what we
talk today will be secret and will not be revealed to other people. Besides, it will not
affect your grades on your school courses. So, | have some questions to ask you before

we start an interview.

LR2

P: When did you start learning English?

LR2: Since Prathom one.

p: How long have you been learning English?
LR2: Nine years.

P: Do you like it?

LR2: No.

P: Why?

LR2: It’s difficult.

P: Do you find opportunities to practice English?
LR2: No.

A: Do you think English is important?

LR2: Yes.

P: Why?

LR2: It will be used in higher education.

1. Listening

1.1 A Listening Passage

P: What was the cassette about?

LR2: About a competition in Jazz and dance?
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LR2:

LR2:

LR2:

LR2:

LR2:

LR2:

LR2:

LR2:

LR2:

LR2:

LR2:

Why did you think it was about a competition?

| don’t know?

Where did you notice it?

Something like Jazz and Dance songs.

How did you know that it was a competition?

The first part was about a stage. Umm.. | don’t know.
What about Academy Fantasia?

| don’t know.

Have you heard about it?

I think it isa TV show.

Where did you hear it from?

I heard about it from the TV.

I want to ask you some vocabulary. What does the word contestant mean?
I don’t know.

Avre there any words in the cassette that you know?
Something like Jazz.

So, how did you know that it was about a competition?
From the first word that indicates that it was a fast song.
Where?

Umm.. | don’t know.

What does easy listening?

I don’t know. To be honest, I don’t study English very much.

1.2 Listening to a Conversation

LR2:

LR2:

LR2:

What is the conversation about?

Umm.. | don’t know.

Any words that you know?

Umm.. sorry | don’t know.

So, what do you think they talked about?

Asking for someone.
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P: Can you tell me what does the word visitor mean?
LR2: Again?

P: Visitor.

LR2: I don’t know.

1.3 Answering Questions

Cassette:  In a nutshell or shortly, tell me about yourself?
LR2: Skip it please.
Cassette:  Tell me about the moment when you are elated, in other word the time

when you are happy?

LR2: Something like a party.

p: Why did you think it was about a party?

LR2: I heard something like party and happy?

P: What is the word that indicates happiness?

LR2: The word happy.

P: And which word that was about a party?

LR2: Umm | don’t know. | could catch only some words.

Cassette:  There are a lot of people getting information from Google. Can you

explain to me what is Google and what does the sentence mean?

LR2: I don’t know. Skip it please.

P: Were there any words that you knew?

LR2: The second word “people”. I didn’t hear it clearly though.
LR2: May | skip this part.

Cassette: ~ What is your stumbling block or problem in learning English?
RL : I don’t know. I think something about language.

P: So, what was it about?

LR2: | don’t know.
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1.4 Pronunciation

P: Why did you choose A for the first item?

LR2: It sounds like. I can’t explain.

P: Can you tell me the technique please?

LR2: Something that can be put together.

P: How do you know that they can be fitted together?

LR2: My personal technique. I can’t tell you

P: You can tell me because the technique that you use might be according to
a theory.

LR2: I guessed, sorry.

P: Why did you choose A for the second item?

LR2: To be honest, | guessed.

p: What about the second item?

LR2: I guessed again.

P: From where?

LR2: Only a guess.

p: What about the forth item? Why did you choose B?

LR2: I guessed.

P: From where?

LR2: Only a guess.

P: The fifth item?

LR2: I guessed again.

P: From where?

LR2: I also don’t know.

P: What about the sixth item.

LR2: I guessed.

P: Did you know some of the vocabulary?

LR2: No.

P: The seventh item, why did you choose B?

LR2: I made a guess.

P: The eight item, why did you choose B?
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LR2: The same thing. | guessed.

P: What about the ninth item? Why did you choose A?
LR2: I couldn’t catch, so | guessed.

P: The tenth item, why did you choose B?

LR2: Other items could not fit.

P: What technique?

LR2: I am sorry. | only guessed.

2. Reading

2.1 Story 1

P: What is the story about?

LR2: About someone from a foreign country name. They want to go to..... |

don’t quite understand.

P: Tell me only the part that you understand.

LR2: I don’t know sorry.

P: Any word that you know?

LR2: Something like they are from a country something. | don’t know sorry.
P: Can you tell me what was the first paragraph about?

LR2: Something like the day when they went to school.

P: Any vocabulary that you know?

LR2: Easy one such as school.

P: So, overall, what was it about?

LR2: Like they are going outer planets.

P: Thank you.
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2.2 Story 2

P: Can you tell me what is this story about?

LR2: About cosmetic?

P: Why did you think it was about cosmetic?

LR2: I looked from the picture.

P: What was the story about?

P: Are vocabulary that you know?

LR2: No

P: Have you heard of the word “beauty”?

LR2: No.

P: What about the word glamour before the word beauty?
LR2: I don’t know.

P: So, from the story, what was it about whom?

LR2: I don’t know.

P: Other than cosmetic, what was the story about?

LR2: I don’t know.

P: Ok, thank you.

2.3 Story 3

P: Could you tell me what is the story about?

LR2: About an important day of Thailand.

P: So, what is it?

LR2: I guessed from the picture. It should be about Loykrathong Festival.
P: Other information that you heard from the story?

LR2: No.

P: What about the word “Thank Giving”?

LR2: I have never heard of it before.

P: If you don’t know it, are there any techniques that help you understand?

LR2: If it’s not in an exam, I’ll find a dictionary.
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LR2:

LR2:

If you don’t know a meaning in a lot of words, do you look all of them up
in a dictionary?

Not all. I’ll guess.

So, from your understanding of this story, what should it be about?

It should be about a beauty competition.

Thank you very much.
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Interview Date: November 22, 2007 Total: 90 minutes

Good afternoon my name is Plinchakorn Srinusen. | am a student in a faculty of
Arts, major in apply linguistics from Mahidol University. And today I’m going to ask
you about the strategy or techniques that you use for learning English. And what we
talk today will be secret and will not be revealed to other people. Besides, it will not
affect your grades on your school courses. So, | have some questions to ask you before

we start an interview.

HE1

P: When did you start learning English?

HEL: Since Pratom five.

p: How long have you been studying English?

HEL: About 5 years.

P: Do you like English?

HE1: Yes.

P: And do you find opportunities to practice?

HE1: Yes, in school mostly.

P: How?

HE1: Talk with foreign teacher and with my friend sometime.

P: Do you think English is important?

HEL: Yes. | think it’s important because today everything use English to
communicate.

1. Listening

1.1 A Listening Passage

From now we start for a listening task.

P: From what you have listened to just now, do you understand everything?
HEL: Something.

P: Could you tell me what the passage was about?
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HE1:

p:

HEL:

P:

HE1:

HE1:

HEL:

HE1:

HE1:

HEL:

HE1:

HE1:

HE1:

HEL:

HE1:

About music extreme army AFP:

It talked about what?

About giving award to the singer.

What does the singer do according to the tape?

They sing. They produce the song

And you said AFP. Do you know the word AF4?

Academy Fantasia season 4.

So do you know this word?

Yes, | have watched television show.

So you have heard it before from television?

Yes.

And from the tape, what else did you understand other than you said they
are singers and they produce songs?

umm.

Do you want to listen one more time?

Yes.

So could you tell me what it was about?

It’s about a new album release from extreme army AF4 when singers sing
together for the reward and the best song is Tong-Jum-Our-Wai or
memorize this, and the singer Eing Eing and Pui-Fai.

Can you tell me what’s the main idea of what you have listened to just
now? What is the main idea?

They want to present people about their song so they maybe can sell an
album.

Did you understand every word?

No.

What about for some words that you don’t understand? How did you deal
with it?

| just think another word to the tape.

How?

Where 1 listen the first word. | don’t understand this word. 1 just think

something that can connect to the word.



Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 165

HE1:

HEL:

HE1:

HEL:

HE1:

HEL:

HE1:

HEL:

HE1:

HEL:

HE1:

HEL:

HE1:

HEL:

What does contestant mean? Do you know this word?

Yes.

What about outfit?

I don’t know.

How did you do with it if you didn’t know this word?

So some other word such as ‘genres’ you know what is it?

Can you spell?

G-E-N-R-E-S

Yes | know.

Can you explain the meaning of the word for me please?

To give someone something.

If something that you didn’t understand. How did you do with it?

I just deleted.

So do you think every word is important?

Yes, something | don’t understand I try to understand the paragraph that I
understand.

So, something that you don’t understand. How would you deal with it?
I try to the second time but if I can’t so | delete it.

What kind of song do they produce?

Pop rock and dance.

Where did you hear those words?

In the computer Thai song website.

So from the website where did you access those websites?

My friend told me.

Can you tell me what percent you think you understand with listening?
About 60 or 70 %.

What helps you understand?

The keywords pop rock and the song’s name.
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1.2 Listening to a Conversation

HEL:

HEL:

HE1:

HE1L:

HE1:

Can you tell me what the conversation is about?

About two tourguides that want to take the visitor to many place such as
the museum but it close on Thursday. The second tourguide think is good
to take the visitor to the zoo because they have many children

Did you understand every word?

Yes.

Can you explain the word ‘visitor’ for me please?

I think it someone who come and want to travel.

Why didn’t they take them to the museum?

Because it close on Thursday.

Why do they want to take them to the zoo?

Because in the visitor group have many children and they think the
children like the zoo.

1.3 Pronunciation

HEL:

HE1:

HEL:

HE1:

HEL:

HE1:

HE1L:

For the first one, why did you choose A?
The child should hit the ball.

And the second one why did you choose B?
She can’t stand on the cord because it’s a melody.
Why did you choose B?

Because it is a verb, but zoo is a noun.
Why did you choose ‘a’?

Because a bus can’t be in a room.

Why did you choose “a”?

Because day can’t want.

Why did you choose ‘a’?

I have heard only “look around”.

And the next one why did you choose ‘b’?

It’s the direction.



Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 167

HE1:

HEL:

HE1:

And the next one why did you choose ‘b’?

| often heard this sentence.

And the next one why did you choose ‘a’?

It usually not think and sink mean go down to the water.
And the last one why did you choose ‘b’?

Because the view is noun for view of the country. The few is no meaning.

1.4 Answering Questions

HEL:

HEL:

HE1:

HEL:

HE1:

HE1:

HE1:

In a nutshell or shortly tell me about yourself

My Nameis ......ooovevves vvveiennnn My nickname is ... I’m 14 years
old. I study in M.3 in Satrisuksa school EP program. | live in 2/4
Meechokchai Road in RoiP:Et province. And now I like blue. | like
playing basketball and football.

After listening to the question, did you understand everything?

No, some word | don’t understand.

So how did you do with it?

It has the shortly but the first | don’t understand but | understand shortly.
So do you think the first word before shortly is important?

I think it as same as shortly.

Why?

Because they say that “or shortly’ so I think it’s the same.

Tell me about a moment when you are elated in other word a time when
you are happy.

The time when I’m happy mean elated like when I’m happy | like to
smile and laugh when my friend tell me joke. I just laugh and smile.
From the question that you heard just now. Did you understand the whole
sentence?

Yes.

You understand the first sentence that says like the moment when you are

elated. Do you know this word?
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HEL: No.

P: So how did you deal with it?

HE1: I use the same as the last question.

P: How?

HE1: The word | don’t understand | just delete it and try to understand the other
word.

P: Why do you think if you delete the first part, only having the second part
you could understand it?

HE1: It’s the whole sentence I think the last sentence is more important.

P: Why do you think delete the first sentence having only the second you
could understand the question clearly?

HE1: I don’t understand clearly but I can complete the sentence .

P: How could you know that only understand the second past you can

answer everything to the question ?

HEL: I don’t understand something | just delete and try to read other sentence.

P: How could you do with it to make sure that you have answered
everything to the question?

HE1: I don’t understand but I use to here it before may be think of some Thai
word and try if it is.

P: Such as?

HE1: Can you give me some Thai word?

P: For example “elated’

HEL: Maybe happy.

P: How can you make sure that it means happy?

HE1: I heard happy time and think it’s the same.

P: So | am going to read the question to you again “Tell me about a moment

when you are elated’. Do you know the word elated?

HE1: No.
P: So what would you do to answer this question clearly?
HE1: Elated in other word is happy time when | put happy time to the first the

moment that you have happy time

P: And how do you make sure that they have equal meanings?
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HE1:

HE1:

HE1L:

HE1:

HE1L:

HE1:

HEL:

HE1:

HEL:

HE1:

HEL:

HE1:

HEL:

HEL:

Because | think in other word mean like elated and happy time so I think
it’s the same meaning.

There are increasingly a lot of people taking information from Google.
Can you explain to me what’s Google and what does the sentence mean?
Google is the biggest searching engine in Thailand and around the world
also use.

How do you know the meaning of Google?

I use computer and search many thing from it.

And do you understand the whole sentence.

Not clearly.

According to the question what makes you understand?

The word Google because | here it many time.

From?

My friend my family and television.

Can you tell me what does the sentence mean? You want to hear it one
more time?

Yes.

Can you explain the sentence for me please?

Today many people are more using Google to search some information.
So you understand the whole question?

Yes.

Are there some other words you don’t know?

The harder word is increasingly.

And how can you know what it means in the sentence?

Increasingly is the as same as more. | think it means more.

Have you heard a word ‘increasingly’ before?

I heard increase in mathematics.

And how do you know they have the same meaning?

No, they are opposite and they add ‘ly’ to the last and will mean ‘adj’ not
verb.

What are your stumbling blocks or problems in learning English?

When | learning English sometime | don’t speak with my teacher and |
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don’t practice.

p: Did you understand the whole sentence?

HEL: No, I don’t understand some word.

P: What would you do if you don’t understand some words?

HE1: I try to finish.

P: How could you answer the question if you don’t understand completely?
HEL: | delete if I don’t understand and think of what I understand

P: And what did you do with a part you didn’t understand?

HEL: Just delete it.

P: How could you make sure that you answer every thing to the question?
HEL: Maybe I ask my friend or looking a dictionary.

2. Reading

2.1 Story 1

P: For the first one can you tell me what the story is about?

HEL: About someone who want to give advice to people who are afraid to

learning English. English is not difficult when you practice hard. It

become easier.

P: So do you understand every word in the passage?

HEL: There is disable I’m not sure.

P: And you don’t know the word disable. Did you understand the whole
sentences?

HEL: I think disable mean someone.

P: What techniques did you use if you didn’t understand this word?

HE1: Able and this word mean not all.

P: So can you explain the last paragraph for me?

HEL: The author wrote a new story about two men that climb Mount Everest so

why should the reader afraid to study English.
P: What techniques did you use?
HEL: Try to separate the word.
P: Why?
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HE1: dis mean no and able mean can do it .

P: Do you have another word that you don’t know?

HE1: No.

2.2 Story 2

P: Can you tell me what the story is about?

HE1: About make up for dead people.

P: Why?

HE1: Because it has in3essaeniule, make up, and sew.

P: You say it is about make up for dead people. What technique did you
use ?

HEL: Make up and open the chest so | think it about dead people.

P: What word means make up for dead people?

HE1: -

P: If you don’t know this word what technique did you use?

HEL: Read the word that | understand.

P: Do you have another word that you don’t understand?

HE1: No.

P: What does the word ‘specialist” mean?

HE1: Someone who expert.

P: What does the word “departed” mean?

HEL: I don’t know.

P: Can you explain the last sentence for me?

HEL: Someone who died because chest disease.

P: If you don’t know the word ‘departed’ what technique did you use?

HEL: Read the word that | understand.

P: What does the word ‘peacemaker’ mean?

HE1: I don’t know.

P: What did you do?
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HE1: Read it forward.

P: What does the word “protective a moonlet’ mean?

HEL: Sai-Sin.

P: Why?

HE1: I see it from game computer.

P: What does the word “spell magic word” mean?

HE1L: Prayer.

P: What is the main idea?

HE1: Make up for dead people.

2.3 Story 3

P: What is the story about?

HEL: About the beginning of Kratong.

P: Where did you notice that About begin of kratong?

HE1: In the part ‘according ............. 7

P: What does the main idea?

HEL: Tradition and history of Loikratong.

P: Can you explain the first paragraph for me?

HE1: It has many story about Kratong in Thailand. Sometime for thank the
river and to respect the God.

p: What is “Thanksgiving”?

HEL: Thank the river.

P: Do you have a word that you don’t know in the first paragraph?

HEL: No.

P: What does the word “‘decorated’” mean?

HE1: To make something beautiful.

P: If you don’t know this word what did you do?

HEL: It’s not important because beautifully can make me understand.

P: If you don’t know this word what technique did you use to understand the

sentence?
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HE1:

P:

HEL:

HE1:

HEL:

HE1:

HEL:

HE1:

HEL:

HE1:

HEL:

HE1:

HE1:

HEL:

HE1:

Delete it.

Can you explain the second paragraph for me?

Loikratong festival is made to respect the God of the river and thank for
using the water in agriculture and in their life. In the past, Nangnoppamas
was the first woman who made Kratong.

What does the word ‘goddess’ mean?

God of the river.

Where did you hear it?

In game computer.

Did you hear history of Loikratong before?

Yes.

What does the word “generosity’ mean?

Kindness.

Where did you hear it?

In English class.

What does the word ‘cultivation’ mean?

Maybe agriculture.

What does the word ‘legend’” mean?

A fable.

What does the word ‘decree’ mean?

To command. Is it a royal word?

Why?

The king.

Can you explain this sentence for me?

The king ordered to use kratong made from lotus in the full moon night of
November.

What does the word ‘tide” mean?

Maybe about water.

Why?

It says something about water.
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Interview Date: December 6, 2007 Total: 90 minutes

Good afternoon my name is Plinchakorn Srinusen. | am a student in a faculty of
Arts, major in apply linguistics from Mahidol University. And today I’m going to ask
you about the strategy or techniques that you use for learning English. And what we
talk today will be secret and will not be revealed to other people. Besides, it will not
affect your grades on your school courses. So, | have some questions to ask you before

we start an interview.

HE2

P: When did you start learning English?

HEZ2: About ten years ago.

p: How long have you been studying English?

HE2: Since 2002.

P: Do you like English?

HE2: Yes.

P: Why do you like English?

HE2: Because it is fun and | can use English to communicate with foreigner.

P: And do you find opportunity to practice?

HE2: Yes, everyday | read comic books in English.

P: And do you think English is important?

HE2: Yes.

P: Why?

HE2: Because it is the national language. If | can speak English or have skill |
can learn the knowledge from all of the world

P: So you said it a national language of our country?

HEZ2: Of the world.

.P: Do you find opportunities to use the English language

HE?2 I chat with foreigners. Besides, | learn English from a website.

P : How do you try to improve your English?

HE2: | watch sound-track movies.
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P: How do you feel when you have to speak English?

HE2: I am interested to practice my speaking skill.

P: How do you feel when you have to speak in class?

HEZ2: That can be nervous

P: How did you deal with that?

HEZ2: I will try to encourage myself that there is nothing wrong to make
mistakes.

P: How do you learn cultures of people who speak English?

HE2: By talking with native speakers and from the Internet.

1. Listening

1.1 A Listening Passage

So now we start for a listening task.

P:

HEZ2:

HEZ2:

HE2:

HE2:

HEZ2:

HE2:

So can you tell me what was the listening about?

About the work of Academy Fantasia. About the album that they made.
They made it in a shot time one or two week after the concert end.

I will ask you a question. What does contestant mean?

A person that participate in the contest.

So you know this word before. Where did you learn it?

Dictionary.

And the next word | would ask you. What does ‘genre’ mean?

I am going to read it one more time for example “the first four song a
group number divided into genres such as Rock R&B Pop and Dance’ so
what dose the word ‘genres’ mean?

Kind of music.

Why do you think it means kind of music?

Because it’s an example of Rock, Pop, and R&B.

And | have one more word to ask. What about finalist?

At the last.

“The five finalists each has his own song” According to this sentence
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HE2:

HEZ2:

HE2:

HEZ2:

HE2:

HEZ2:

what does finalist mean?

At the last.

In your understanding, five finalists means what?

The last people.

Why do you think it’s the last five people?

It like finish, final exam.

And one more question. What kind of music did they produce?
Pop.

And what does the word easy listening mean?

What will you do when a person speaks English to fast?

I will ask him to slow down.

What will you do when you have problems in learning English?

I will ask my teachers or my friends to help me

1.2 Listening to a Conversation

HE2:

HEZ2:

HE2:

HE2:

HE2:

HE2:

Can you tell me what is the conversation about?

About traveling her take her children to the place where they will go.
And did you understand every word?

No.

What about the word can you explain the word *“visitor’ for me please?
A person that came to another place and to one place.

How did you know this word?

My teacher taught me.

So at last where did they take them? Where did they take the children to?
The Zoo

Why do they want to take them to the zoo?

Because the first they decide to take them to the museum but it close on
Thursday and then they talk that they will take them to the zoo because
They are young boys and will enjoy it.
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1.3 Pronunciation

P: The first one why did you choose A?

HEZ2: Because | don’t know this word.

P: Why did you think this word can make sense in the sentence?
HE2: Because it’s a Verb.

P: But this one, what do you think?

HEZ2: | don’t know.

P: And next one why did you choose ‘b’?

HE2: Because it’s noun and it make sense.

P: How?

HEZ2: Because | don’t know this word also.

P: So what technique do you use?

HE2: I know some word so | understand some word so | can took it.
P: So can | ask more questions? What does court mean?
HEZ2: A field.

P: And what about the first one do you know the meaning?
HEZ2: No.

p: Let’s move on the next one. Why do you think it’s B?
HEZ2: Because | know A so that after will it should be verb.

P: The next one why did you choose B?

HE2: Because | think the buss should not be in the room.

P: And the next one why did you choose A?

HE2: I don’t know because | guess.

P: And the next one why did you choose B?

HE2: It’s a direction.

P: What does the word ‘cap’ mean?

HE2: 1IN

P: And the next one why did you choose B?

HEZ2: Because | guess.

P: And the next one why did you choose B?
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HE2: Because | didn’t hear “th” sound.

P: And the next one why did you choose B?
HEZ2: Because I look at usual.

P: And what does unusual mean?

HE2: I don’t know.

P: So, what do you think this word means?
HE2: Wetlonn

P: What does it mean in the sentence?

HEZ2: A view or vision.

1.4 Answering Questions

P: In a nutshell or shortly tell me about yourself.

HEZ2: My name is........... My nickname is ..... I’m fifteen years old. I study at
Strisuksa school in English program and | have been studying English
since 200P: My hobby is reading and playing computer games.

P: That’s all?

HE2: Yes.

P: I’m going to ask you a question after listening to the question. Did you
understand every word in the question?

HE2: No, at the first. | don’t understand.

P: So if you don’t understand the first part, what technique did you use to
understand the question?

HE2: The last sentence that he say.

P: You said you understood the second part. Can you make sure that you
understand everything to the question?

HE2: The main idea of a question is in the last sentence.

P: Tell me about the moment when you are elated in other word the time
when you are happy.

HE2: What does elated mean?
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P:

HE2:

HE2:

HE2:

HEZ2:

HEZ2:

HE2:

HEZ2:

HE2:

HE2:

HE2:

HEZ2:

HE2:

If you don’t understand this word what technique you can use to
understand the question?

Smile.

When you are happy you smile?

Yes.

And on the question did you understand every word?

No.

Which part that not understand?

Elated.

So you don’t know the word ‘elated’. Can you make sure that your
answer “smile” is correct?

It has the word “moment’ and ‘when you are happy’.

So did you pay attention in the first part?

Yes.

But you didn’t know the word elated?

Yes.

So how could you understand the question?

Because it ask in the first that *how” and it has the word ‘moment’ and at
last it ask ‘when you are happy’. So | mix them together.

There are increasingly a lot of people taking information from Google.
Can you explain to me what’s Google and what does the sentence mean?
Google is famous website that can search information in the world. It is
very easy you can add the keyword then you meet the website. And the
first website is the people enter his website the most.

That’s all? Are you finished?

Yes

I have a question. According to sentence what does the sentence mean?
“They are increasingly a lot of people taking information from Google.’
Google is a website that a lot of people use more.

Do you know every word in the sentence?

I think so.

What does the word increasingly mean?
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HE2:

p:

HEZ2:

P:

HE2:

p:

HE2:

P:

HEZ2:

HE2:

HE2:

HEZ2:

HE2:

HE2:

HEZ2:

HE2:

HEZ2:

Something more.

Did you hear this word before?

No. I know the word “increase’.

So what does the word “increasingly’ mean?

It may be “more”.

Why do you think it means “more”?

Because the word ‘increase’ means ‘more’.

What does the word ‘increase’ and ‘increasingly’ mean?

‘increase’ mean as same as ‘increasingly’ because they have the same
root.

What are your stumbling blocks or problems in learning English?
Some words are difficult to spell and to pronounce.

And | have a question. Did you understand every thing from the
question?

No.

Which part that didn’t you understand?

The first.

What did you do or how did you make sure that you have answered
everything to the question?

Because it asks me that my problem to learn English

And you answered your problem in learning English?

Yes.

And how you make sure that you have answered to the first part of the
question?

The first is an introduction.

So you think it means an introduction?

Yes.

Do you think it is important?

No.
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2. Reading
2.1 Story 1
P:

HE2:

HE2:

HE2:

HEZ2:

2.2 Story 2

HE2:

HEZ2:

HE2:

HEZ2:

HE2:

So according to the first story what was the story about?

About one person that learn English. He said that if we work hard and we
study harder English will be easier and English can help him to
communicate with foreigner at every country in the world.

I have a question to ask you. Can you explain the last paragraph for me?
What was it about?

It about two person who climb Mount Everest. It is very hard to do that
but it isn’t hard for them because they don’t afraid to do that because the
Mount Everest is highest mountain in the world.

What does the word disable mean?

| don’t now.

If you don’t know this word what techniques did you use?

I will pass this word.

Can you tell me what is the story about?

About a woman that is a make up specialist. She help people from heart
attack.

Woman or man?

Woman

Why did you think that is woman?

Her name is Sri.

What is her occupation?

I don’t know. It has sick person. Maybe a doctor or surgeon.
What does ‘specialist’ mean?

I don’t know. I think it mean something special.

What does ‘a make up specialist” mean?
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HE2:
P:
HEZ2:
P:
HE2:
P:
HE2:
P:
HEZ2:

2.3 Story3

HE2:

HEZ2:

HE2:

HEZ2:

HE2:

HEZ2:

HE2:

HEZ2:

HEZ2:

Make up special.

What did it mean special?

I don’t know.

What does ‘glamour’ mean?

I don’t know. I think it mean “luxurious’.

Why do you think it mean “luxurious’? Did you hear it before?
No. | guess.

What does ‘peacemaker’ mean?

The person who make calm.

So according to the first story what is the story about?
About the beginning of Loikratong festival in Thailand.
Where did you notice Loikratong?

The word Loikratong festival.

What does the word “‘decorated’” mean?

To make something beautiful.

Did you ever study this word?

Yes.

What does the word “gesture’ mean?

I don’t know.

If you didn’t know this word what technique did you use?
Read the sentence around this word.

What does the word ‘goddess’ mean?

God.

Why?

God may be the God of Kongka River. And someone who is the highest
because the word God use a big letter.

What does the word “generosity” mean?

I don’t know. It may be come from “general’.
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P: What does the word “cultivation’ mean?
HEZ2: Culture

P: What does the word ‘tide” mean?

HE2: I don’t know.

Copyright by Mahidol University
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Interview Date: Decomber 6, 2007 Total: 60 minutes

Good afternoon my name is Plinchakorn Srinusen. | am a student in a faculty of
Arts, major in apply linguistics from Mahidol University. And today I’m going to ask
you about the strategy or techniques that you use for learning English. And what we
talk today will be secret and will not be revealed to other people. Besides, it will not
affect your grades on your school courses. So, | have some questions to ask you before

we start an interview.

LE1

P: When did you start learning English?

LEL: Everyday.

P: Repeat again.

LEL: Since primary school.

P: How long have you been learning English?

LED: Fourteen years.

P: Do you like English?

LEL: Yes.

P: Do you find opportunities to practice English?

LE1: Yes.

P: How?

LE1: Talking in classes with teachers.

P: Do you think English is important?

LE1: Yes.

P: Why?

LEL: There are a lot of foreign investors. We maybe using it for future careers.
P: What will you do when a person speaks English to fast?

LE1: I will ask him to slow down
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1. Listening

1.1 A Listening Passage

LEL:

LEL:

LEL:

LEL:

LEL:

LEL:

LEL:

LEL:

What is the listening passage about?

About a singing competition. There were Pop, Rock, R&B, and Classic.
A song that was used was “Tong Jum Ow Wai”
How did you know that it was a competition?
The word contest?

What about contestant?

A group singing.

Can you tell me in brief what did they do?

A concert for thanking viewers for voting them.
What does genre mean?

Group.

Why?

It has types of songs.

What about finalist?

People

Why?

| used to hear the word “final”.

1.2 Listening to a Conversation

LEL:

LEL:

LEL:

LEL:

What was the conversation about?

Why they came to a museum and they saw a young boy.
Any words that you didn’t know?

Yes, but I didn’t remember them.

What does visitor mean?

People who came to visit.

Have you heard this word before?

No.
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LEL:

So, why do you think visitors refer to people?

| heard the word museum.

1.3 Pronunciation

LE1:

LEL:

LEL:

LE1:

LE1:

LEL:

LEL:

LEL:

LEL:

LEL:

Why did you choose A in item one?

Because a child should hit a ball.

Why did you choose A in item two?

| heard the “d” sound.

Why did you choose B in item three?

Because they are people. Then it should not be with a zoo.
Why did you choose B in item four?

A bus can’t be in a room.

Why did you choose A in item five?

A day can’t not want.

Why did you choose A in item six?

It should be looking around.

Why did you choose A in item seven?

It means a light bulb. The other one means doing something right.
Why did you choose A in item eight?

I hear a “C” sound.

Why did you choose A in item nine?

It means an object.

Why did you choose A in item ten?

I heard an “f” sound.
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1.4 Answering Questions

Cassette:

LEL:

P:
LE1:

Cassette:

LEL:

LEL:

LEL:

LEL:

Cassette:

LEL:

LEL:

LEL:

P:
LE1:

Cassette:

LEL:

In a nutshell or shortly, tell me about yourself?

My name is Sasatorn Homsai. | study at Strisuksa school. | am 14 years
old.

Did you understand a whole sentence?

No. But | guessed from a sentence it directed us to introduce ourselves.
Tell me about the moment when you are elated, in other word the time
when you are happy?

When | happy, | live with my family. My family take care everything of
me.

Did you understand every word?

No.

What about elated?

I don’t know.

So, how could you make sure that you had answered everything to the
question?

| tried to make sense out of the words that | knew.

There are a lot of people getting information from Google. Can you
explain to me what is Google and what does the sentence mean?
We can search everything in Google.

What was the sentence about?

Why do people like Google?

Any words that you don’t know?

Yes.

What about increasingly?

I don’t know.

What is your stumbling block or problem in learning English?

I think | have problem in learn English. I can’t remember the word. And |
shy to speak.

Did you understand every word?
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LEL:

p:

LEL:

P:

LEI:

2. Reading
2.1 Story 1

LEL:

LEL:

LEL:

LEL:

2.2 Story 2

LEL:

No.

What about stumbling block?
| don’t know.

So, how did you deal with it?

| try to understand only words that I know.

What is the story about?

About why we have to use English?

What else?

A man came from Nepal which is a non-English speaking country and he
studied English in Thailand. People around the world understand Englis,
Why he didn’t understand. Whenever he practice it hard, it became easier.
He also read about people who climbed Mount Everest. Then he
wondered why he has to learn English?

What does afraid mean?

Why he has to learn English? Something like that.

What techniques do you use to help you understand?

Some words we didn’t know. But if we keep reading it, we could
understand it.

What is the story about?

About a woman who was sick and tried to cure herself by medicine. She
also took a blood test. She wished for a miracle that one day she could be
recovered.

Which words that indicate that she was sick?



Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 189

LE1: Heart-attack.

P: The person who was talked about, was he aman or a woman?

LE1L: A woman.

P: Can you tell me the story in brief?

LE1: A woman who is a make-up artist who didn’t worry about her sickness as

she tried to cure herself.

2.3 Story 3

P: What is the story about?

LEL: About who made a kratong for a first time.

P: So, who did make a kratong?

LE1: Should be a Nongnoppamart.

P: Can you explain the word “decorated” for me please?

LEL: A kratong that was neatly created.

P: How did you know?

LEL: It’s near the word beautiful. They should have the same meaning.

P: What does “gesture” mean?

LE1: To thank rivers.

P: How did you know?

LE1: I looked at the word thanksgiving.

P: What is a goddess?

LEL: A Kongka.

P: Why?

LE1: It looked like the word God. In this context, | guessed it means Mae-
Kongka.

P: What about cultivation?

LE1: To Lor-Leang.

P: Why did you underline words?

LEL: Should be a main idea.

P: Do you know their meanings?
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LE1: No.

P: So, how could it help you understand?

LEL: I might be able to guess from them.

P: What about “reverence”? Why did you underline it?

LE1: I might look it up later.
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Interview Date: December 6, 2007 Total: 60 minutes

Good afternoon my name is Plinchakorn Srinusen. | am a student in a faculty of
Arts, major in apply linguistics from Mahidol University. And today 1’m going to ask
you about the strategy or techniques that you use for learning English. And what we
talk today will be secret and will not be revealed to other people. Besides, it will not
affect your grades on your school courses. So, | have some questions to ask you before

we start an interview.

LE?2

p: When did you start learning English?

LE2: About Pratom One.

P: How long have you been studying English?
LE2: About 9 years.

p: Do you like English?

LE2: Yes, but not much.

P: And do you find opportunity to practice?
LE2: Yes.

P: How?

LE2: I make picture in my brain then I remember them.
P: Do you think English is important?

LE2: Of course.

P: Why?

LE2: Because English is the language they use most in the world.
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1. Listening

1.1 A Listening Passage

Now we will start for a listening task.

P:

LE2:

LE2:

LE2:

LE2:

LE2:

LE2:

LEZ:

LE2:

LEZ:

LE2:

LEZ:

LE2:

Could you tell me what the is the passage about?

It’s about the concert of Academy Fantasia when the player has fighting
for her dream.

Can you tell me what is the main idea of the listening passage?

There are about the fighting between player.

What did they do in a listening

They are singing for her dream. They are fighting together for her dream?
Do you know what the word ‘contestant” means?

Yes, it mean the fighting between player together for who want to win.
How do you know that the word “contestant” means fighting?

I’m watching from the television. They are fighting together

The next one. The phrase “easy listening song” What does it mean?
Academy.

The next word is finalist. I’m going to read the sentence for you ‘The five
finalists have their own song” what does the word “finalist” mean?

The final of player to be the winner.

Why do you think finalist mean final player?

Because there are final on the letter of the first word.

Did you know the word finalist before?

No.

So how do you know the word finalist mean final?

It’s like final test or final score

So do you think finalist is the same?

Yes.

Why?

Because it has final on the first of the word. I think it can be the final of
the player
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1.2 Listening to a Conversation

LE2:

LE2:

LE2:

LE2:

LEZ:

LE2:

Can you tell me what the conversation is about?
They want to visit the children somewhere.

Did you here where they were going?

Yes, on Thursday they were going to museum but they want to go to the

200 because they have the most are young boy.
Why didn’t they take them to the museum?
Because they want to go to museum on Thursday.
Can you explain the word “visitor’ for me please?
The people who want to visit.

Did you know this word before?

N

From?

From teacher and in the room.

1.3 Pronunciation

LE2:

LE2:

LE2:

LE2:

LE2:

LE2:

The first one why did you choose A?
Hit the ball are the verb.

Why can’t it be B?

I don’t know what is that word.

And the second one why did you choose B?

Because the word in the tape it has ‘t” on the letter of the word.

And the next one why did you choose B?
Because in tape has the sound like‘s’ or not ‘c’.
And the next one why did you choose B?
The letter of the word has sound like ‘z’ not “s’.
And the next one why did you choose A?

| don’t know.
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LE2:

LE2:

LE2:

LE2:

LEZ:

LE2:

LE2:

LE2:

So if you don’t know what technique did you use?

Sound on the tape | listen and should to know what are they. There are “t’
or ‘d’ I don’t know.

And the next one why did you choose A?

Because the sound like ‘I but I think it’s “r’.

And the next one why did you choose B?

Right in B are the right of human. The right hand.

When did you put ‘b’ in the sentence can you explain the sentence for me
what does it mean?

The cap is on the right of your

So what does “cap” mean?

Cap mean like the hat.

Now let’s move to the next one why did you choose ‘a’?

In the tape has ‘s’ not has ‘I’ sound.

And the next one why did you choose ‘a’?

I think it is the human think.

And the last one why did you choose ‘a’?

Because in the tape has ‘s’ sound.

1.4 Answering Questions

LEZ:

LE2:
LE2:

LE2:

In a nutshell or shortly tell me about yourself.

Sorry | don’t understand.

We can move to the next one because it won’t effect your grade. You can
choose to

Or you can choose to move on to the next one

OK. Move on.

Tell me about the moment when you are elated in other word the time
when you are happy.

Sorry I don’t understand the word.

So | have a question to you because we are trying to find out about what
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LE2:

LE2:

LEZ:

LE2:

LE2:

LE2:

LE2:

LE2:

LE2:

LE2:

technique did you use to understand the question if you don’t understand
every word. What technique did you use?

When | listening | will build the picture in my brain. | think I ever see it
before then | can tell you but if | don’t see it before | can’t tell.

So now you do want to answer or want to skip it?

Move on.

There are increasingly a lot of people taking information from Google.
Can you explain to me what’s Google and what does the sentence mean?
The Google is the person who want to cook for you.

From the sentence | am going ask you the word ‘increasingly’ have you
heard it before?

No.

What are your stumbling blocks or problems in learning English?

The problem in my English is | can’t spell very well.

And did you understand the whole sentence?

Not all but I understand more than 50% of the sentence.

And which part of the sentence didn’t you understand?

Yes.

So do you know the word ‘something wrong’?

About like what are you don’t understand. About that | think.

So do you know the meaning ?

No.

So if you don’t know the meaning what technique did you use?

When | writing the word | may be remember in the picture when | want
to use it | may give it to mind.

That’s all to the listening activity. Now we are going to the reading

activity.
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2. Reading
2.1 Story 1

I have something for you to read and | will give it one by one after you finish

reading the first story. Can you tell me when you are finished and then I am going to

ask you some questions.

p:
LE2:

LE2:

LE2:

LEZ:

2.2 Story?2

LE2:

LE2:

LE2:

LE2:

LE2:

Can you tell me what the story is about?

It’s about young man 17 years old. He finish high school and he talk
about don’t afraid for learn English.

Can you explain the last paragraph for me please?

The two man can climb the mountain Everest.

I am going to ask you some words. Do you know what “disable” in this
sentence mean?

Like the hero or something.

Do you want to say something more about of this paragraph?

No.

Can you tell me what the story is about?

It’s about the woman who make up for someone.

So what is the main idea of the story?

The main of idea is the life of her and her job.

Can you explain the word “specialist’ for me please?
Specialist is like special job.

Did you hear it before?

Yes, in television, but | don’t know the meaning of this word.
Can you explain the word ‘glamour’ for me please?
Ugly

What does the word ‘peacemaker’ mean?
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LE2: The person who make calm.

P: What does the occupation of her in this story?
LEZ2: Make up.

2.3 Story 3

P: What is the story about?

LE2: About Loi kratong.

P: Where did you notice tit talks about Loikratong?
LEZ2: In this sentence, it talk about Kratong and Nangnoppamas.
P: What does the word “‘decorated’” mean?

LE2: Take it in the river.

P: What does the word ‘gesture’ mean?

LEZ2: I don’t know.

P: What does the word “goddess” mean?

LE2: God.

P: Did you hear this word before?

LE2: No. But I know god.

P: What does the word “generality” mean?

LE2: The capital.

P: What does the word “cultivation” mean?

LE2: To grow up, to develop.

P: What does the word ‘tide” mean?

LE2: Level of water.

P: Why?

LE2: Loikratong festival is on the day that the water is up.Tide may be level of

the water.
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Regular Program’s Pair and Group Speaking

Interview Date: December 28, 2007 Total: 60 minutes

Good afternoon students. My name is Plinchakorn  Srinusen. | am a Master
student in an Applied Linguistics Program at Mahidol University. And today we are
going to have speaking about the following topics: computers and mobile phones.

3. Speaking
3.1 A Pair Speaking between HR1 and LR1: Computer

HR1: What do you think about computers?

LR1: I think it can search the Internet and chat with my friend.
HRZ1: But I think it’s awful.

LR1: Why?

HRZ1: It can make people crazy with them.

LR1: Really?

HR1: Well, I think it’s the most convenient. It’s enjoy.

In-Depth Interviews of a Pair Discussion

P: Where did you get the word “search”?
LR1: | found it in a digital dictionary.

P: Why did you put “well” before a sentence.
HRZ1: It somehow shows hesitation.

P: Where did you get this technique from?
HR2: From my teacher.
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3.2 A Group Discussion by HR1 and LR1: Mobile Phones

HR1: How often did you use the mobile phone?
LR1: I use mobile phone everyday.

HR1: What do you think about mobile phone?
LR1: I think it can talk my parents and my family.
HR1: But I think it awful.

LR1: Why?

HR1: It can make people crazy with them.

In-Depth Interviews of a Group Discussion

P: Why did you put often in your sentence? Why does it mean?
LR1: I don’t know.
P: You have put “But” in your sentence. What is it used for?

HR1: To show am exclamation.
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English Program’s Pair and Group Speaking

Interview Date: December 21, 2007 Total: 3 hours

Good afternoon students. My name is Plinchakorn  Srinusen. | am a Master
student in an Applied Linguistics Program at Mahidol University. And today we are
going to have speaking about the following topics: computers and mobile phones.

3. Speaking
3.1 A Pair Speaking between HE1 and HE2: Computers

HE1: Computer is a good engine that can help us working on something that
need to typing and use a picture which we can present into a form of Microsoft office.
And also we can connecting with other people from our home by using Internet. Also
we can keep our document or information in a computer and we also can play games
for our rela. and many more.

HEZ2: | think computer is very comfortable. It makes life easy to do many thing
that you want such as if you want to search information, you can play games or do
something chatting communicate with every people in the world. And it also can keep
us our information. It is very safety. | think computer is bad too if you work hard on
computer all the time it can make your eyes harmful and if you playing games
computer for along time, you can lost of your free time that you can do another thing
that can help you more than play games. Everyday | use computer. In the morning, |
open the computer and chatting learn English on the internet calculate mathematics.
That’s all. I like it.

In-depth Interviews

P: You said that computers are good engine. Why did you put “a” before computer?
HE1: I mean my computer. | have only one.
P: Why did you put “s” before the word “games’?

HE1: Because there are many games in the world.
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HEZ2:

HE2:

HEZ2:

Why did you put “s” after the word make?

I mean my computer. | have only one too.

What did you think in your mind before starting to answer questions?

You asked me the questions and I think about the answer in my mind.

Did you make good points and bad points of computer together?

I answer the good thing before the bad thing because it has many things good
than the bad things.

3.1 A Pair Speaking between LE1 and LE2: Computers

LEL:

LE2:

LEL:

LP2:

Now, let’s move on to the next pair. What’s your name?
My name is .......... My nick name is

Now, let’s move on to a gentleman. What is your name?
My name is.........

What do you think of computers in our everyday life. Let’s hear an idea from

Computer is an advantage. | can searching chatting and have do anything in
computer do work. Internet can searching work or job. Disadvantages of
computers. It can back your eye if you use computer all time.

I think computer are the good technology in this year. It are have many good way
to use it. If you use it with internet, you can search everything you want to find in
internet. You can do the reported for sent to the teacher by not to long time. And
if you want to relax yourself, you can listen to music or play game. In the bad
way of computer if you use it too much, you are spend a lot of time that you can
do anything that’s not play computer and use it in internet. If you chat with bad

people and you don’t know who is he, Umm..he can lie you.
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In-depth Interviews of LE1 and LE2

LEL:

LEI:

LEL:

LE2:

LE2:

I have some question for you. You said that computers are advantageous. So

what is the meaning of advantage?

Advantages is a good thing and disadvantages is bad thing.

How did you know that disadvantages are bad thing?

Where did you learn this word before?

I learn from dictionary.

Now | have a question for you. You said that you can spend time on
computers and you said it some people spend too much time. Why don’t
you put an article “a” on the word time?

I think | use wrong grammar.

Before you speak, do you think about anything at all.

Yes of course. | think did | say true or | say wrong.

A Pair Speaking between HP1 and LE1: Studying in the English Program

HEL:

LEL:

Good afternoon again. Now | have another discussion. We are going to
talk about what we think about studying in an English program. In your
opinion, do the like or dislike it. Now, let’s have an opinion from Mr....
and Ms....

English program is particularly and need for practicing student to
participate in many English activities and English grammar vocabulary to
make them be able to use English in the correct way and use it correctly.
Also, in the subject like mathematic and science, they also teach well.
When we compare the subject to common student in our school, it’s ok
but not less than or more than.

I think English program is a good school. I like English program. English
program is have teachers take care students. English Program, teacher

teach student to able good. English Program have student is good to
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listening and speaking English.

In-depth Interviews of HE1 and LE1

P: Why did you add the word “ particularly” after the word “is”?

HE1: It’s specially for.

P: What after the word “for”, you have to use “ practicing”?

HE1: Making it to be a noun for the sentence.

P: Why did you use “is” before the word “good”?

LE2: Sometimes, | don’t know grammar. English Program is one. | don’t know

it’s true or wrong.

3.2 A Group Discussion by HE1, HE2, LE1, and LE2: Mobile Phones

HE2: Do you all have mobile phone?

LEL: Yes.

HP: What about you?

LEZ2: No.

HE2: Why don’t you use mobile phone?

LE2: I think it not good for me.

HP: Why?

LE2: Because the mobile phone are for danger to me because there are have

many kind of people they are want to line to me because | handsome.

HE1: But it’s also useful for other people?

LE2: I just write the letter.

HEL: You can send SMS instead of a letter.

LE2: I’m lazy to type it why you all have the phone why you don’t like me?

HP: I think it is good when an emergency time such as fire or thief. If the thief
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LE2:
LEL:

LE2:

LEL:

LE2:

LEL:

LE2:

HE1L:

LE2:

HEL:

HP:

LE2:

HP:

LE2:

LE1:

LE2:

HP:

LE2:
HE1:
LE2:

HP:

make me can’t connect with my neighbor. I can use mobile phone to call
the police and the policeman.

And you?

In phone have mp3 and can search internet. And you hansom many
people call you.

Because that | the most hansom in school. That’s why | have many girl?
Why do you know?

Because | know.

Who tell you?

Many girl tell me. Many girl call to me on phones and I think it’s a noise
me | don’t like it. And you why do you have a phone?

I can do many thing in my mobile phone like listening the music or taking
a photos and also it makes me look more cool.

You say that you can listening music on your phone why don’t you listen
in your home. It has computer too. The computer are better the phone.
Because | use phone I can listen from anywhere.

Yes | agree with you but it also has many disadvantages too.

| don’t think so.

I think the bad people can use mobile phone to destroy many people such
as take photo and sent it in the internet.

Why do you use it? It’s bad why do you use it? You think it’s a bad or
good for us.

Mobile phone have good and bad thing good thing. Good thing you can
call everybody call friend and parent. Dangerous you can call police but
bad thing if the bad people take clip video.

You say you want to talk to your parent. If you go home you can see.
But if | far from my parent, it easy to communicate with my parent.

Ok. Willy, what do you think?

| agree her.

I will go to the buy some phone for use. But I think what the phone are
cheaper in the phone shop. Can you explain for me?

Now I use i-mobile because the price is very cheap. | think it’s good the
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LE2:

HP:

LE1:

LP2

LE1:
HEL:
LE2:
HE1:
LEZ2:

HP:

HEL:

HP:

HE1:

HP:

HEL:
LE2:

HP:

LE2:
HE1:

LE2:

HP:

LE2:

HP:

LE1:
LE2:

price and the quality are equal.

You think it better for you.

Yes.

I don’t know the shop cheap sell mobile cheap but I buy the mobile
phone because quality and technology. | buy Telewiz shop.

Do you think your mobile phone are better.

Yes.

I think my mobile is the best.

Why.

Because it has many function and it’s very modern.

I think I will buy like him.

Do you use Nokia?

Yes

It’s very easy to use.

Not easy but Nokia system is very good.

It’s very expensive right?

Yes

I have just some small money what can | buy?

I-mobile or semen or something like that. You can ask the shop seller.
No. I want to buy like Willy. Can I borrow your money?

No. but Nokia has many series and there is series that cost of money a
thousand.

| just have 100 Baht. What can | do?

You can buy the second.

I borrow your money please

I’m sorry.

| don’t have money.

I think I write letter for long life.
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In-Depth Interviews of a Group Discussion

P: You said | am lazy. Why did you have to use am?

LE2: I am is like myself not thierselves. | do not their.

P: For .... Why did you use such as after an emergency time?
HE2: I want to give an example?

P: Why did you want to give an example?

HE2: It’s easy for my friend to imagine.

P: For Mr..... You said you are the most handsome. What does that mean?
LE2: Because | have more handsome in this school.

P: Why did you want to put “S” on the word phone?

LE2: Because | have three phone.

P: Mr.... why did you use “it has”?

HE2: My teacher told me that has used with Singular subject.

P: For Ms. .... Why did you put “S” before parent?

LEL: Because parents have two people.

P: Why did you use “but” in a sentence?

LEL: To compare good or bad.

P: For ..., why did you “is”?

HEL: Because | have only one mobile.

P: For........ , why did you use “or”?

HE2: Because | want to choose.

P: For ........ , why did you put the word “a” before hundred”?

LE2: Because | have only one hundred baht.
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Regular Program Students’ Writing

Date: December 7, 2007 Total: 2:30 hours
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English Program Students’ Writing
Interview Date: December 7, 2007 Total: 2:30 hours
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In-Depth Interview of a Writing Task of the Regular Program Students

HR1

P: You wrote my sister is 13 years old? Why did you have to put “s” after
the word year?

HR1: Because it’s more than one.

P: Where did you get this technique from?

HR1: I studied at school.

P: You wrote “I like to play computer games”. \Why does game has an *s”?

HR1: Because there are many games.

LR1

P: Why did you put a full stop after a sentence?

LR1: Because it’s the end of a sentence.

P: How do you know it’s the end of a sentence?

LR1: So we wouldn’t have to keep reading it without a pause.

P: You wrote “We’re happy”.

LR1: What is “re”?

P: It’s a short form.



Plinchakorn Srinusen Appendix /214

In-Depth Interviews of Writing Tasks of English Program Students

HE1:

P: Why have you divided your writing in your paragraph?

HEL: Because it easy to read.

P: Why do you think it’s easy to read?

HEL: It’s not mix when you want know about my father you look another
paragraph when you want another you can find it easy.

P: Where did you get this technique from?

HEL: From Thai subject.

P: In your second paragraph that you wrote “in my family” why did you put
a comma after “in my family”?

HE1: In my family it’s not the same. | want to separate.

P: Why did you think you should put comma? Did anyone teach you this
before or did you think of it yourself?

HE1: I think by myself.

P: Before the word doctor you have put the word ‘a medical’ why do you
think you have to put the word medical before the word doctor?

HE1: I want to make a word doctor look more easy because doctor has many
doctor.

P: So about this technique where did you get this technique from?

HEL: My teacher.

P: Your teacher from where in what subject?

HEL: Thai subject.

P: For example: adding the word medical before the word doctor did anyone
ever teach you before about this technique?

HE1: Yes.

P: Who?

HE1: My Thai teacher.

p: Does she teach English?

HE1: No | use the same method.
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P: The next sentence you have put “s” in the end why do you think have put
“s” in the end?

HE1L: Because it’s he. The verb follow by he should at *s”.

P: After writing the second paragraph, the next sentence you put the word

‘but” why do you think you have put the word “but’?

HEL: Because in the first sentence | like clinic but when he want to does an
emergency he have to go to the hospital it have more equipment.

P: What does the word “sometime” means to you?

HE1: Not long the time my mother cooking at the house so we go out and find
some shop sold food.

P: What does the word but “mostly” means to you?

HEL: It means that we go out more than cooking at home.

P: Where did you get this word from?

HE1: In my English class.

P: From who?

HE1: My English teacher.

P: From a book or from his writing on the board?

HE1: His writing on the board

P: And another thing. You use the word “because”. Why do you think you
have put “because” after your first part of the sentence?

HEL: I want to make a listen for go out easy.

P: In your last paragraph you wrote your brother and me and then followed

by the word like. Why it is without “s” ending?

HE1L.: Because it’s my brother and me two people. So it doesn’t have follow by
“s”.

P: Why do you think it doesn’t have to be followed by “s”?

HE1: It like gamma | Learn from my English class.

HE1: Why do you have to put “ing” why don’t you want to use the word fight

without “ing”?
| don’t want to be a verb. It be a noun.

P: Where did you get this technique from?
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HE1: My English class.

P: And the last thing I would like to ask you. Before started writing this
piece of paper did you do anything before writing?

HE1: I just think and write no plan.

P: Did you have any plan or prepare anything?

HEL: No.

HE2

P: I have some questions for you. Before writing this paper, did you do

anything at all?

HE2: No | just think about what am going to write.
p: Did you have a plan to prepare anything what you wanted to write?
HEZ2: I have plan first | have think I will write about my mother and the second

is my brother.

P: The next thing | want to ask you. Why did you write this sentence
“everyday after school” and followed by a comma? Why do you think
you needed a comma in this sentence?

HE2: Because | think I don’t know what gamma is but I think it is easy to
understand and easy to read. Because | know that it has comma it mean

you stop read and read again after comma.

P: Where did you get this technique from?
HE2: Arjan Bayan.
P: So you said that you have learned from your teacher and then did you

remember the technique that the teacher taught for this writing?
HEZ2: Yes.
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LE1

LEL:

LEL:

LEL:

LEL:

LEL:

LEL:

LE2

LE2:

LE2:

I have some questions for you before you started writing this paper. What
did you do?

I write this and I think of my parent.

Can you say again please?

When | write my family | think of my parent.

Did you prepare that you want to write about before or do you just start
writing immediately?

No | don’t have plan before | write this when | want to write.

And the next one. You put the word his job is....Why do you think in the
beginning of this sentence you needed to use the word “his’?

The job is of father to the father work.

And the last one that | want to ask is in the last sentence of your
paragraph. You wrote ‘thank you for giving me birth” Why do you think
it is important to be in your story ?

I introduce each people my father, my mother, and young brother, but the
last sentence | want you know my parent and | thank you for you.

For example, you have talk about many thing in your story and then in
the end you just said that you thank you for your parent. Why do you
want to thank you your parent for the ending why not in the beginning?

I think the last sentence is important but the first sentence | want to

another peopLEL: read but I think not important.

Can you tell me what you wrote about?
I write about my family.
And where is your topic sentence?

This word it’s a very best time to spend with my family. | never forget it
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from my life.

P: And during writing did you do anything?

LE2: I’m thinking about the best time I spend with my family | think in Thai
language then | change it to English.

P: And then do you work by yourself?

LE2: Not all I ask my friend help some word that I cannot writing.

P: You ask friend to help. Can you give me an example? To help you about
what?

LE2: Yes this word the best the farm and take care

P: You ask them about what?

LE2: About how to write because | know in Thai but | don’t know how to write
in English.

P: Can you tell me about before writing? Did you do anything or what did

you do before writing?
LE2: I’m thinking what time that | spend with my family and think what the

good of my father mother and my brother.

P: Other than asking for help with vocabulary and spelling. Did your friend
ever give help in other ways?

LE2: Yes. Some words | cannot spell very well so I ask them to help.

P: Have you know the grammar before?

LEZ2: I think can use the grammar by myself.

P: How did you know how to use grammar?

LE2: I write in my class when the teacher has to get me write some word.

P: So in your classroom, you did something in your classroom?

LE2: Yes.

P: Can you explain it to me more what you did?

LE2: I writing from the English book.

P: You write for your homework or in class?

LE2: Homework and class.

p: Teachers have you fill in blank paragraphs or anything?

LE2: Yes.
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LE2:

LE2

And after finishing your writing, did you ask any one to check it for you?
No.

Why do you think you should put the topic of my family before your
story?.

Because it’s about my family
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