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ABSTRACT 

        This study was conducted to investigate oral English communication strategies 

employed by first-year medical students of Mahidol University. In addition, students’ 

perceptions toward the use and effectiveness of each type of communication strategy 

were also examined. The participants were 38 first-year medical students in the 2004 

academic year. Data were collected by multiple methods: (1) an oral interview; (2) a 

self-report questionnaire; and (3) a retrospective interview. Communication strategies 

were identified and analyzed based on the taxonomy adapted from Færch and Kasper 

(1983), Tarone (1977), and Willems (1987). 

        Results showed that the most used strategy was ‘literal translation,’ followed by 

‘code switching,’ ‘self-repair,’ and ‘circumlocution.’ The least-used strategy were 

‘appeal for assistance,’ ‘use of all-purpose word,’ ‘topic avoidance,’ with ‘word 

coinage’ being the least used of all the strategies. The communication strategy that the 

participants found effective for the most was ‘circumlocution.’ 

        These findings suggested that communication strategies help students overcome 

difficulties in oral English communication. By enhancing students’ strategic 

competence, their communicative competence could be improved.     
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 CHAPTER I 

INTRODUCTION 
 

        This study investigated the oral English communication strategies employed by 

first-year medical students, Mahidol University. In the first chapter, the background to 

the study is introduced. Then, the statement of the problem is outlined to highlight     

the necessity of such a study. What follows is the purpose of the study,                       

the significance of the study, and the scope of the study.  

 

1.1  Background to the Study 

        Success in language communication relies on what is called communicative 

competence. As described by Canale and Swain (1980), communicative competence 

includes: (1) knowledge and ability regarding vocabulary, pronunciation, grammatical 

structures and word forms; (2) sociocultural rules for using language appropriately;  

(3) discourse rules for linking parts of a language text coherently and cohesively;         

and (4) verbal and non-verbal strategies which can compensate for communication 

breakdowns due to a lack of linguistic resources. Similar to Canale and Swain,        

Færch et al. (1984) proposed a model of communicative competence in which            

the most important component is pragmatic competence, i.e., the ability to carry out           

a broad range of speech acts. This competence includes linguistic competence, 

covering pronunciation, syntax and lexis. Whenever the learner experiences                  

a problem because of restricted linguistic resources, he/she may use his/her strategic 

competence. When a speech act is automatized, it is delivered with a certain degree of 

fluency. 

        However, in carrying out communication, there seems to be no perfect language 

repertoire for an individual speaker. To make communication smooth, a speaker must 

find some effective ways to communicate their thoughts. Both non-native and native 

speakers, as Faucette (2001) mentioned, sometimes struggle to communicate           

their thoughts by trying to find appropriate expressions or grammatical constructions 
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to convey their intended meaning. This is probably because of a lack of linguistic, 

sociolinguistic, or strategic competence in a language.  

        The ways in which an individual speaker manages to compensate for the gaps 

(Bialystok, 1990) between what he/she wishes to communicate and his/her 

competence in the target language are known as “communication strategies.” 

        The term “communication strategies” has been defined in different ways.                  

Some researchers (e.g., Tarone, 1980; Tarone and Yule, 1989) consider 

communication strategies to include all attempts at meaning-negotiation,           

whereas other researchers (e.g., Cook, 1993; Færch and Kasper, 1984)                 

restrict their definitions to cases in which a speaker attempts to overcome difficulties 

due to a lack of linguistic resources.       

        Even though researchers are still not in complete agreement about the definition 

of communication strategies, one widely accepted definition is “communication 

strategies are potentially conscious plans for solving what to an individual presents 

itself as a problem in reaching a particular communicative goal” (Færch and Kasper, 

1984, p. 47). This definition is influential in the field of communication strategy 

studies because it provides an adequate coverage for relevant phenomena                     

in an individual’s communication (Bialystok, 1990; Canale, 1983; and Dörnyei, 1995). 

        Although the use of communication strategies occurs naturally in the first 

language, second language (L2) learners do not necessarily transfer these strategies to 

L2 communication. This is because of linguistic and affective constraints                  

(Si-Qing, 1990). With a deficiency in the target language, L2 learners find                  

L2 communication problematic (Dörnyei, 1995). Communication strategies are, 

therefore, used as devices to deal with difficulties and breakdowns in communication. 

These verbal and non-verbal strategies include, for example, using simple 

explanations, paraphrases, cognates from their first language, gestures, and mime 

(Hedge, 1993). Sometimes, learners solve communication difficulties by asking for 

interlocutors’ help or by avoiding topics if they cannot find any way to cope with these 

difficulties (Tarone, 1977). 

        However, each L2 learner may employ different types of communication 

strategies. Tarone (1977) suggested that the choice of communication strategies           

is related to the level of target language proficiency. The possible differences between 
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the uses of communication strategies by learners at different proficiency levels can be 

summarized into two main aspects (Ellis, 1984). First, fewer communication strategies 

are used in performance that is fluent, situationally appropriate, economic, and elegant 

than in performance that is not. That is, when speakers have substantial linguistic 

resources, they need to compensate less than when they have few. Therefore, learners 

at a low proficiency level may employ communication strategies more frequently than 

those at a high proficiency level do. This implies that there are quantitative differences 

between communication strategies used by learners at different proficiency levels. 

        Second, low proficiency learners may also differ from high proficiency learners 

in terms of the types of communication strategies employed. In particular, it seems 

possible that learners at a high proficiency level employ more ‘achievement strategies’ 

(Færch and Kasper, 1983), such as paraphrase, and fewer ‘reduction strategies’   

(Færch and Kasper, 1983), such as avoidance than learners at a low proficiency level 

do. Thus, the second possibility is that there are qualitative differences between        

the uses of communication strategies by learners at different proficiency levels.  

        A study of L2 learners’ use of communication strategies provides enormous 

practical implications for understanding problem-management in L2 communication 

and trends in L2 learners’ communication phenomena. These phenomena reveal facts 

about L2 learners’ ability to use their restricted interlanguage (Selinker, 1972)             

in such a way as to transcend its limitations. Importantly, an investigation of              

L2 learners’ communication strategies seems to be useful for L2 teaching and learning 

in terms of helping refine models of L2 learning and use (Dörnyei and Scott, 1997;    

Si-Qing, 1990). 

        Some studies have been carried out on the communication strategies of               

L2 learners (e.g., Bongaerts and Poulisse, 1989; Ellis, 1984; Si-Qing, 1990;              

and Ton, 1989); however, there are still gaps in those previous studies. That is because 

most studies have just examined some types of communication strategies using        

one single method (e.g., a concrete picture description task, a concept-identification 

task, or a story-telling task). To gain a more complex insight into how L2 learners deal 

with L2 communication, this study employed multiple methods: (1) an oral interview;                    

(2) a self-report questionnaire; and (3) a retrospective interview to investigate the use 

of ten types of communication strategies (adapted from Færch and Kasper, 1984; 
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Tarone, 1977; and Willems, 1987) by Thai learners of English at the university level.     

The evidence from this study is useful for making pedagogical decisions and 

developing curricula to help Thai learners become more skillful in oral English 

communication. 

 

1.2  Statement of the Problem 

        Learners’ ability in L2 depends on the situation in which they learn and practice. 

Tarone (1984) claimed that “street-learners” who have acquired L2 in the L2 

environment are extremely skillful strategy users. Example of such “street-learners” 

are learners in immersion programs in Canada and the United States in which L2 is 

used as the medium to teach all subjects (Anderson and Rhodes, 1984). “Classroom 

learners”, on the other hands, are different because they use only a limited number of 

strategies. Most of them are non-verbal and rather primitive types of communication 

strategies. 

        The Thai learners of English, before entering the university, have studied English 

for approximately eight years, from Grade 5, in general. However, the emphasis of 

those English courses provided for them is mostly on grammar and vocabulary. 

Undoubtedly, without much practice in using English for communication,               

Thai learners have little exposure to authentic English usage. The National Institute for 

Educational Research (1994), for example, revealed the fact that most high school 

teachers in Thailand control all activities in the classroom and there is not many 

teacher-student interaction other than that of the traditional question-and-answer 

activity. 

        This type of traditional classroom may not produce skillful English-language 

learners like those having more opportunity to practice and use English. With less 

practice and use, Thai learners, even at the university level, have difficulties in        

oral English communication (Sakda, 2000). An investigation of Thai learners’ use of 

oral English communication strategies, therefore, could reveal the difficulties          

they have in oral English communication and would help teachers find some effective 

ways to help them overcome those difficulties. 

        In Thailand, there have been many studies on learner strategies (e.g., Chumpavan, 

2000; Dhanarattignanon, 1990; Lappayawichit, 1998; and Sroysamut, 2005). 
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However, most studies mainly used questionnaires and interviews to collect data. 

Although the results give an overview of strategy use, they do not show exactly how 

those strategies are used. To investigate how Thai learners actually use communication 

strategies to solve problems in oral English communication, this study used an oral 

interview to elicit learners’ spontaneous speech data. Furthermore, the data gathered 

from the other two sources (a self-report questionnaire and a retrospective interview) 

helped the researcher reach firm conclusions about the use of oral English 

communication strategies by Thai learners. The data obtained from this study provide 

a direction to develop learners’ strategic competence in oral English communication. 

 

1.3  Purpose of the Study 

        This study was conducted to investigate the use of communication strategies      

by first-year medical students. Data were also collected on students’ perceptions of   

the use and effectiveness of each type of communication strategy. In particular,         

the study aimed to answer the following research questions: 

1. What communication strategies do first-year medical students employ in        

      oral English communication?  

        2. What are first-year medical students’ perceptions toward the use and   

              effectiveness of each type of communication strategy? 

 

1.4  Significance of the Study 

        The results obtained from this study provide useful data to help English-language 

teachers to understand Thai learners’ difficulties in oral English communication          

as well as how these learners use communication strategies to solve problems.               

Then, teachers will be able to find ways to help learners improve their strategic 

competence.  

        Moreover, the data involving students’ perceptions toward the use and 

effectiveness of each type of communication strategy are useful in helping teachers to 

consider which types of communication strategies should be emphasized or included 

as a part of classroom practice. 

        Last, this study paves the way for further research dealing with other variables 

related to communication strategy use. 
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1.5  Scope of the study 

        This study has the following limitations: 

        1.  This study was confined to first-year medical students who learned speaking 

as a requirement of the compulsory English courses. These students possess a low 

proficiency in English according to the scores obtained from those English courses. 

2. This study used the taxonomy of communication strategies adapted from       

Færch and Kasper (1984), Tarone (1977), and Willems (1987) (see Appendix A)             

as a framework to examine communication strategies. Only ten types                        

of communication strategies were examined. These are: (1) message abandonment,       

(2) topic avoidance, (3) literal translation, (4) code switching, (5) approximation,       

(6) word coinage, (7) circumlocution, (8) use of all-purpose words, (9) self-repair,   

and (10) appeal for assistance.  

         

1.6  Definition of Terms 

        1.  Communication strategies refers to potentially conscious plans for solving 

what to an individual presents itself as a problem in reaching a particular 

communicative goal (Færch and Kasper, 1984). 

        2.  Types of communication strategies refers to the taxonomy adapted from 

Færch and Kasper, 1983; Tarone, 1977; and Willems, 1987 (see Appendix A). 

 

1.7  Basic Assumption 

        It was assumed that the students have enough knowledge of English to 

communicate their thoughts when responding to the oral interview questions.           

They were also expected to give true information for the self-report questionnaire and 

the retrospective interview. 
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CHAPTER II 

LITERATURE REVIEW 
 

        This study investigated what communication strategies first-year medical students 

employ in oral English communication. In addition, students’ perceptions toward      

the use and effectiveness of each type of communication strategy were also examined. 

This chapter presents a review of the theories and research related to communication 

strategies. The focal issues to be discussed are as follows: 

        2.1  Definition of Communication Strategies 

        2.2  Classification of Communication Strategies 

        2.3  Previous Research in Communication Strategies 

 

2.1  Definition of Communication Strategies 

        More than three decades ago, the term “communication strategy” was first coined 

by Selinker (1972), in an article on “interlanguage”. In referring to one of the central 

processes that causes interlanguage errors, he defined “communication strategy”         

as “an identifiable approach by the learner to communicate with native speakers.” 

However, his definition is very vague and general because he neither went into detail 

about the nature of the approach nor specified any criteria to distinguish this type of 

strategy from other strategies involved in second language learning (Dörnyei and 

Scott, 1997; Ellis, 1984). 

        At the same time, Savignon (1972) defined communication strategies as                  

“coping strategies” and pointed out that they are important for                  

communicative language teaching and testing. Then, Varadi (1980) carried out            

the first systematic analysis to clarify the concept of communication strategies.              

In his definition of communication strategy, Varadi underscored that although              

a learner uses his/her linguistic approaches to communicate his/her meaning,            

those approaches might not be enough to solve problems in communication. 
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Based on the idea of the need to cope with communication problems, he, therefore, 

defined communication strategy as “a conscious attempt to communicate the learner’s 

thought when the interlanguage (IL) structures are inadequate to convey that thought.” 

        Further, Tarone and her associates also developed a definition of communication 

strategy (Tarone, Cohen and Dumas, 1976). First, she defined communication strategy 

as “a systematic attempt by the learner to express or decode meaning in the target 

language (TL), in situations where the appropriate systematic TL rules have not been 

formed.” However, she considered this definition unclear because it does not 

distinguish between communication strategies and production strategies. A year later, 

Tarone (1977) revised her definition by replacing the unsatisfactory term “systematic 

attempt” with “conscious” attempt. In her new definition (Tarone, 1977), which is still 

seen as one of the most influential in the field of communication strategy studies 

(Canale, 1983; Dörnyei and Scott, 1997; Rost, 1994; and Willems, 1987),             

Tarone proposed 

Conscious communication strategies are used by an individual to overcome 
a crisis which occurs when language structures are inadequate to convey the 
individual’s thought (p. 195). 
 

        Further developing this concept, Tarone (1980) attempted to establish a clear 

definition of communication strategies. In doing so, she offered the following criteria 

for identifying communication strategies: 

        1.  A speaker desires to communicate a meaning X to a listener. 
2.  The speaker believes the linguistic or sociolinguistic structure desired to       
  communicate meaning X is unavailable or is not shared with the listener.        
3.  The speaker chooses to: 

             a.  avoid -- not attempt to communicate meaning X or 
             b. attempt alternate means to communicate meaning X. The speaker   
                  stops trying alternatives when it seems clear to the speaker that there  
                  is shared meaning (p. 419). 
 
        According to these criteria, Tarone defined communication strategy as                 

“a mutual attempt of two interlocutors to agree on meaning in situations                 

where requisite meaning structures do not seem to be shared. (Meaning structures here 

would include both linguistic structures and sociolinguistic rule structures).”           

This implies that the concept of communication strategy is not limited to one speaker 
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(e.g., a second language learner) but refers to the effort to negotiate meaning and 

interaction among interlocutors.  

        Although Tarone considered her definition of communication strategies clear and 

precise, Færch and Kasper (1984) argued that her emphasis on the negotiation of 

meaning restricts communication strategies to the strategies only used in face-to-face 

communication where the interlocutors cooperate in solving a communication 

problem. In fact, as Færch and Kasper pointed out, communication strategies are not 

necessarily used only by a speaker conversing with a listener but are also used by        

an individual coping with a problem concerning how to communicate his/her thoughts 

in written form as well. Therefore, they characterized Tarone’s definition                        

as an interactional one and formulated a new common definition. In their words, 

“communication strategies are potentially conscious plans for solving what to             

an individual presents itself as a problem in reaching a particular communicative goal” 

(Færch and Kasper, 1984, p. 47). 

        In particular, as they recognized a problem regarding the awareness of 

communication strategy use, they modified the term “conscious” to “potentially 

conscious”. Consequently, communication strategies may be considered conscious or 

unconscious, depending on each researcher’s criteria. 

        To summarize, researchers in the field of communication strategy studies 

generally consider communication strategies as devices used to solve problems in 

communication or to fill gaps in the speaker’s second language proficiency.       

However, there is still no universally accepted definition of communication strategies 

because the way to conceptualize communication strategies is based on researchers’ 

epistemological beliefs. Tarone’s definition and that of Færch and Kasper                  

are considered the most influential in the field and can be related to two different ways 

of investigating and interpreting communication strategies (Dörnyei and Scott, 1997; 

Ton, 1989). The differences in the two approaches in defining communication 

strategies are as follows: 
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        2.1.1 Interactional and Psychological Definitions of Communication 

Strategies              

                According to Tarone (1980, 1981, 1983), the identification of 

communication strategies is based on interactional criteria. This formulation focuses 

on the interaction between interlocutors and the negotiation of meaning. It implies that 

the nature of communication strategies is truly cooperative. This means both 

interlocutors are aware of a problem in communication and cooperate in solving it     

by the process of meaning negotiation.  

                The different conceptualization proposed by Færch and Kasper (1984),      

the psycholinguistic definition, has its focus on the range of problem solving strategies 

of the individual. Although Færch and Kasper considered the interactional definition 

as a significant aspect of interlanguage communication, they argue that this concept of 

communication strategies does not cover all cases of communication strategy use.   

This is illustrated in Figure 1, in which the hatched area represents communication 

strategies which are defined restrictively by the interactional approach. 

 

 

 

Figure 1: Manifestations of Communication Strategies and Their Interactional 

Function (Færch and Kasper, 1984, p. 60). 

 

                As can be seen in Figure 1, Færch and Kasper summarized                       

the characteristics of such an interactional definition of communication strategies as 

follows: 

                1. The learner’s problem is marked in performance either  
                       by an implicit/explicit signal of uncertainty or by a direct   
                       appeal. 
                2.    The signal is interpreted by the interlocutor as an appeal. 

3.    The interlocutor acts in a cooperative manner and helps the learner     
       communicate his or her intended message  

                   (Færch and Kasper, 1984, p. 60) 

 

 

 

  

 

 

- Appeal 
 
 
+ Appeal 

 
INTERLOCUTOR’ S 
INTERPRETATIONS 
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                Færch and Kasper maintain that there is no reason for the interactional 

definition to exclude the non hatched part of the diagram as this area represents          

an important aspect of strategic performance—non cooperative problem solving. 

Citing evidence from videotaped conversation between learners and native speakers, 

they argue that 

                (1) native speakers do not always help learners out even when it is   
                clear that they are having communicative problems—hence the   
                learners have to find solution themselves; (2) learners sometimes  
                express that they are having a problem but that they want to solve  
                it themselves (Færch and Kasper, 1984, p. 60) 
 
                Based on this evidence, Færch and Kasper conclude that a learner’s 

communicative problem is not necessarily marked in performance as the interactional 

definition claims. However, if it is marked, the interlocutor (depending on                    

the interpretation of what is going on) may or may not offer assistance.          

Therefore, the interactional definition of communication strategies is considered as        

a subset of Færch and Kasper’ psycholinguistic definition. 

                Because it has a more adequate coverage of the relevant phenomena than    

the interactional definition, Færch and Kasper’ psycholinguistic definition will be used 

as the criterion to define communication strategies in this study. 

 

2.2  Classification of Communication Strategies 

        In attempting to isolate and identity what the different types of communication 

strategies are, researchers have proposed a number of different typologies.      

However, as Bialystok (1990) remarked, the taxonomies differ primarily in 

terminology and overall categorizing principle but not in the substance of the specific 

strategies. The following is the most common classification of communication 

strategies (Færch and Kasper, 1984; Tarone, 1977; and Willems, 1987). 

 

        1.  Avoidance or Reduction Strategies 

1.1  Message Abandonment: the learner begins to talk about a concept but is     

 unable to continue and leaves a message unfinished because of language  

 difficulties. 
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1.2  Topic Avoidance: the learner avoids talking about topic areas or  concepts      

       which pose language difficulties. 

 

        2.  Achievement or Compensatory Strategies 

 2.1  Paralinguistic Strategies: the learner uses nonlinguistic means like  

           mime, gesture, facial expression or a sound imitation in place of              

           a lexical item. 

2.2     Interlingual Strategies 

        2.2.1  Literal Translation: the learner translates literally a lexical item,          

                                  an idiom, a compound word or structure from a native language  

                                  to a target language. 

                       2.2.2 Borrowing or Code Switching: the learner uses a native  

                                  language word or phrase with a native language pronunciation. 

                       2.2.3  Foreignizing: the learner uses a native language word or phrase  

                                  by adjusting it to a target language phonologically (i.e. with            

                                  a target language pronunciation) and/or morphologically           

                                  (e.g. adding to it a target language suffix). 

 

             2.3     Intralingual Strategies 

                       2.3.1 Approximation or Generalization: the learner uses a target  

                                 language word which shares enough semantic features in common  

                                 with the desired lexical item (e.g. ship for sailboat). 

                       2.3.2 Word Coinage: the learner makes up a nonexisting target   

                                 language word on the basis of a supposed rule (e.g. vegetarianist  

                                 for vegetarian). 

                       2.3.3 Circumlocution: the learner describes or exemplifies the object  

                                 or action instead of using the appropriate target language item or   

                                 structure (e.g. the thing you open bottles with for corkscrew). 

                       2.3.4 Use of All-Purpose Words or Smurfing: the learner uses              

                                  a general or empty lexical item to fill gaps in vocabulary   

                                  command (e.g. the overuse of thing, make, do). 
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                    2.3.5  Self-Repair or Restructuring: the learner sets up a new speech-  

                                  plan when the original one fails. 

      2.3.6  Appeals for Assistance: the learners turn to the interlocutor for   

          help (e.g. What do you call …?, Can you speak more  

          slowly?, Do you understand?). 

 

        3. Stalling or Time-gaining Strategies: the learner uses fillers/hesitation   

              devices such as filling words or gambits to fill a pause and to gain time to   

              think (e.g. well, now let me see, as a matter of fact). 

 

        In this taxonomy, the first two strategies are usually referred to as avoidance or 

reduction strategies because they involve an alteration, a reduction, or complete 

abandonment of the intended message. 

        Strategies 2.1 to 2.3 are termed achievement or compensatory strategies as they 

offer alternative plans for the speakers to carry out their original communicative goal 

by manipulating available language, thus compensating somehow for their linguistic 

deficiencies.  

        Strategy 3 is an example of stalling or time-gaining strategies. These strategies 

are functionally different from the strategies mentioned above because they are not 

actually used to compensate for any linguistic deficiencies but rather to gain time and 

to keep the communication channel open at times of difficulty. Although this type of 

strategy was not included in the most well-known taxonomies of Tarone (1977) and 

Færch and Kasper (1984), several researchers have considered using fillers and 

hesitation devices as conscious means to sustain communication in the face of 

difficulties (e.g., Canale and Swain, 1980; Ellis, 1984; and Savignon, 1972, 1983). 

         According to this taxonomy, there are ten types of communication strategies 

used as the criteria for categorizing the oral English communication strategies 

employed by the participants in this study. These are: (1) message abandonment,                        

(2) topic avoidance, (3) literal translation, (4) code switching, (5) approximation,      

(6) word coinage, (7) circumlocution, (8) use of all-purpose words, (9) self-repair,    

and (10) appeal for assistance.  
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2.3  Previous Research on Communication Strategies 

        Slightly more than two decades ago, interest in communicative language teaching 

led many researchers in Applied Linguistics to conduct research that looked into 

communication strategies employed by second/foreign language learners. This section 

reviews four representative studies to illustrate different techniques which researchers 

have used to examine communication strategies. These techniques, for example, are  

picture story telling (Ellis, 1984; Ton, 1989), concrete picture description (Bongaerts 

and Poulisse, 1989), and concept-identification (Si-Qing, 1990). Following are the key 

features of each study.  

        

        2.3.1  Ellis (1984) 

                Based on previous evidence (e.g., Tarone, 1977) suggesting that the use of 

communication strategies varies according to the proficiency level of the learner,    

Ellis conducted a comparative study to find out whether the types of communication 

strategies used by native English learners differ from those used by ESL learners.    

Two groups of learners in Britain were asked to participate in his study. One group 

consisted of six ESL learners, aged between ten and twelve years, who had been 

learning English as a second language for about one year. The other was made up of 

six native-speaking English learners of the same age from the same school.  

                To elicit data on CS use, both groups of learners were required to tell a story 

based on a set of pictures. Twelve key “information-bits” predicted as information that 

should be included in the story, together with “preferred” ways for communicating 

them, were identified and used as a basis for data analysis. By considering which 

information bits the learners used in telling the story, Ellis found that the native-

speaking English learners used fewer avoidance and paraphrase strategies than the 

ESL learners did. The analysis of the ways the learners communicated each 

information-bit also helped him conclude that the native-speaking English learners 

were able to communicate more information (i.e. used avoidance less) in ways that 

were more stylistically acceptable (i.e. used paraphrase less).  

                Based on the evidence from his study, Ellis suggested that the notion of 

communication strategy could be a useful way for evaluating L2 communicative 

performance. That is, by considering the degree to which learners avoid 
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communicating or paraphrasing important information, teachers may be able to 

establish a reasonably reliable assessment of learners’ performance. Also, they can  

make a more formal assessment by identifying information bits relevant to the task 

and the “preferred’ forms for communicating them. 

 

        2.3.2  Bongaerts and Poulisse (1989) 

               Bongaerts and Poulisse carried out a study of communication strategies to 

explore similarities and differences in L1 and L2 communication, based on                

the concept of cognitive processes in communication. Arguing that existing 

taxonomies of L2 communication strategies (most of them based on e.g., Tarone, 

1977; Faerch and Kasper, 1980) seemed to be preoccupied with surface features of 

learners’ utterances rather than with the processes leading to such utterances,           

they therefore employed two conceptual strategies for data analysis. These strategies 

were termed holistic and segmental. The holistic strategy is adopted when                  

the language learner uses a referent which is similar to or reminiscent of the target 

referent. The segmental strategy entails the selection and subsequent listing of such 

attributes of the intended referent as are expected to lead to correct identification on 

the part of listener. Compared to those existing taxonomies, their taxonomy, as they 

claimed, reflects differences in processes of referential communication rather than 

differences in the linguistic from of strategic utterances or differences between 

referents or differences in context.   

                To collect data, thirty Dutch secondary school pupils and fifteen university 

students who learned English as a second language in the Netherlands were asked to 

do a concrete picture description task in their L1 (Dutch) and L2 (English). The data 

were analyzed quantitatively by counting the times and the number of words each 

participant needed to refer to the shapes in the two task sessions (L1 and L2 sessions). 

Next, a qualitative analysis was made of the perspectives from which the participants 

set out to describe the shapes. The effects of a limited L2 proficiency on choice of 

perspective were also examined. In particular, Bongaerts and Poulisse were also 

interested in finding what the participants would do when they encountered lexical 

problems in realizing their preferred perspective in the English version of the task. 
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                The analysis helped Bongaerts and Poulisse report that the participants 

preferred to describe shapes from holistic perspectives in both L1 and L2 task versions 

and that they tended to stick to such perspectives in both L1 and L2 task versions.    

The main difference between the Dutch and the English versions appeared to be that, 

in the latter, the participants regularly experienced severe word-finding problems in 

realizing their preferred perspectives.  

 

        2.3.3  Ton (1989) 

                By means of picture story telling similar to that which Ellis (1984) used,   

Ton investigated communicative strategies employed by Thai learners of English in 

interaction with native speakers. To confirm the idea that the use of communication 

strategies varies according to the proficiency level of the learner, her study was 

designed to find differences in communication strategy use between high and low 

proficiency learners. In particular, she extended the previous studies of communication 

strategies by examining the effectiveness of each strategy and factors which might 

account for the effectiveness of each strategy. 

                In collecting data, fourteen second year science students (seven of them had 

high proficiency and the other seven had low proficiency) of one university in 

Thailand were asked to narrate a picture story to native speakers. Twenty underlined 

vocabulary items were also included with the pictures and the participants were 

required to encode them to the native speakers, following Ellis (1984) in terms of 

using information-bits as a basis for data analyses. When the learners finished telling 

the story, the native speakers were then asked to retell the story. This process was 

done to determine whether the meaning intended by the participants was the meaning 

the native speakers received.  

                To analyze the data, Ton used a taxonomy of communication strategies 

adapted from Willems (1987) as the criteria for identifying types of communication 

strategy. Both quantitative and qualitative analyses were undertaken. The quantitative 

analysis was done by counting the number of times each communication strategy was 

used. The qualitative analysis was done on the basis of the tape transcript and               

the information gathered from an interview on the use of avoidance.                       
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Then, the effectiveness of the use of each communication strategy was analyzed based 

on success in having a native speaker get an acceptable meaning from the message. 

                The results of her study showed that the participants made use of                

the communication strategies of appeal, approximation, avoidance, borrowing, 

clarification, contextualization, literal translation, paraphrase, partialization, and 

mime. Among these, there were three newly-observed strategies: clarification, 

contextualization, and partialization. In comparing the results from high and low 

groups of learners, it was found that both groups made use of the same types of 

communication strategies, but there were differences in the number of occurrences of 

each communication strategy used. That is, the low proficiency learners used those 

strategies more than the high proficiency learners did. The results are in accordance 

with Ellis’s (1984) in terms of avoidance use. In addition, Ton also found that           

the communication strategies which were highly effective were mime and paraphrase.   

The ineffective ones were avoidance and partialization.  

 

        2.3.4  Si-Qing (1990) 

                Having a purpose similar to Ton’s (1989), Si-Qing did empirical research on 

the relationship between L2 learners’ target language proficiency and their strategic 

competence. The participants in this study were twelve English-major students in         

a foreign language institute in China. Six of them, who were second year 

postgraduates, were considered high proficiency students. The other six, who were 

third year undergraduates, were considered low proficiency students. In eliciting data, 

Si-Qing required those students to do a concept-identification task which consisted of 

24 concepts: 12 concrete and 12 abstract. Each participant was required to 

communicate two concrete and two abstract concepts from the list of 24 concepts to      

a native speaker interlocutor in an interview situation. 

                Drawing upon data and previous work on communication strategies 

(Bialystok and Frohlich, 1980; Fæerch and Kasper, 1983; and Paribakht, 1985), 

taxonomy of communication strategies was developed to serve as the basis for 

subsequent data analysis. It consisted of five categories of communication strategies: 

(1) linguistic-based, (2) knowledge-based, (3) repetition, (4) paralinguistic,               

and  (5) avoidance.  
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                Relying on quantitative and qualitative analyses, Si-Qing made a conclusion 

similar to Ton’s (1989), that the frequency of the use of communication strategies 

employed by the learners varied according to proficiency level. That is,                      

the low-proficiency learners used communication strategies more often than             

the high-proficiency learners did. The relative frequency with which the learners 

selected different types of communication strategies also varied according to their 

proficiency level. Linguistic-based communication strategies were more frequently 

employed by the high-proficiency learners, whereas knowledge-based and repetition 

communication strategies were more extensively used by the low-proficiency learners. 

Additionally, a positive relationship was found between the learners’ proficiency level 

and their communicative effectiveness. That is, high-proficiency learners were more 

efficient in their use of communication strategies than low-proficiency learners.       

Not only the language proficiency but also the language distance between the learners’ 

L1 and L2 was found to affect their choice of communication strategies. Therefore, no 

obvious L1-based communication strategies were employed by Chinese EFL learners 

of both high and low proficiency due to the lack of formal similarity between             

the learners’ L1 (Chinese) and L2 (English). As the findings indicate a positive 

relationship between the learners’ language proficiency and their strategic 

competence, Si-Qing suggested that it would be possible to develop Chinese EFL 

learners’ communicative competence by increasing their strategic competence.    

 

        2.3.5  Namuangruk (1999) 

                Namuangruk (1999) studied communication strategies employed by Thai 

high school students in oral interviews. In her study, she found that the subjects used          

fiveteen types of communication strategies. These are: (1) risk-taking, (2) transfer,            

(3) avoidance, (4) message adjustment, (5) overgeneralization, (6) reduplication,            

(7) repetition, (8) incorrect word selection, (9) self-repair, (10) simplification,               

(11) prefabricated pattern, (12) cooperative, (13) parallel structure,                        

(14) overelaboration, and (15) imitation. She also found that the communication 

strategy most used by the students was the transfer strategy, followed by 

simplification. When determining the communication strategies which were used more 

than average by each group, she found that the students with high grades in English 
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used simplification the most. The second most frequent strategy was transfer,           

and  the least used was avoidance. The students with medium grades in English used 

transfer the most, followed by simplification, with avoidance as the least used.          

The students with low grades in English used transfer the most. The second most used 

were simplification and prefabricated pattern, whereas the least used was self-repair. 

She concluded that the students at different achievement levels used communication 

strategies to a different degree. 

        As can be seen from the above-mentioned research, there are a variety of methods 

that can be used to elicit data on communication strategies. However, each type of data 

collection method has its own limitations on the results. Moreover, some methods 

(e.g., a concrete picture description task and a concept-identification task) seem to be 

unnatural even though they produce data which are easy to quantify and analyze 

(Littlemore, 2001). Not only that, the taxonomies used by each researcher also 

restricted their studies to some types of communication strategies. More importantly,    

it can be seen that previous researchers tended to make assumptions about 

communication strategy use without any special effort to find the reasons that learners 

choose those communication strategies.  

        To compensate for the limitations in the previous research, this study therefore 

employed various research instruments to collect data on communication strategy use. 

These are: an oral interview, a self-report questionnaire, and a retrospective interview. 

Furthermore, the taxonomy that was used as a basis for data analyses was gathered 

from various researchers. Therefore, ten possible types of communication strategies 

have been examined in this study. In particular, to make more justifiable conclusions 

about communication strategy use, this study was designed to find the reasons 

underlying learners’ selection of each communication strategy as well as their 

opinions about the effectiveness of each strategy. All the results gathered in this study 

demonstrate the English language phenomena of EFL learners in the Thai context. 

This study may contribute a great deal to pedagogical decisions and curriculum 

development that can help Thai EFL university learners to be more competent in       

the target language. 

         

 



Sirinit Chanawong                                                                                            Research Methodology /  
 

20 

 

CHAPTER III 

RESEARCH METHODOLOGY 

 
        This chapter presents the experimental design of the present study. It comprises 

four sections. First, the characteristics of the participant group selected for this study 

are stated. Next, each of the three instruments employed is described. The procedures 

for data collection are then outlined, and the chapter ends with a description of          

the methods for data analysis. 

 
3.1  Participants 

        The participants in this study were 38 first year medical students in the Faculty of 

Medicine, Praboromarajchanok Institute, which is an organization affiliated with 

Mahidol University, Thailand. This group of Thai learners of English was 

intentionally selected from the nine groups of first year medical students taking 

English courses at Mahidol University in the academic year 2004. This group of 38 

students was regarded as the lowest proficiency group according to scores in             

the English courses (mean percentage: 62.1%). Due to the relatively low level of 

English proficiency, it was expected that this group of students would have fewer 

linguistic resources in communicating orally in English and would need to compensate 

more than the other eight groups. In other words, this group might have more 

difficulties in oral English communication and employ more communication strategies 

than the others (Ellis, 1984). Thus, this group of students was of particular interest. 

        At the time of the study, all the participants had taken and passed two compulsory 

English courses (English for Medical Students I and II) in the first and the second 

semester of the academic year 2004. Their four-hour per week class was broken down 

as follows: one hour of self-study in the language laboratory, one hour of speaking 

with a native-speaking English teacher and two hours of reading-writing taught by      

a Thai teacher who was not a native speaker of English. Because they were taking 

such courses covering all four skills, it was assumed that the participants would be 

able to use their existing knowledge to communicate orally to some extent.
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 3.2  Research Instruments 

        The three types of instruments employed in the present study were designed and 

piloted. They are: an oral interview, a self-report questionnaire, and a retrospective 

interview. Each instrument is described as follows: 

 

        3.2.1  Oral Interview 

                Since this study aimed to investigate oral English communication strategies 

employed by Thai learners of English, an oral interview was constructed as                 

an instrument to elicit speech data from the participants. An oral interview can reflect 

learners’ oral performance in an authentic-like communication situation. As Gradman 

and Reed (1997) suggested, an oral interview offers a natural situation in which 

spontaneous speech production can be observed.  

                In the present study, the oral interview was conducted by the researcher in 

English with each individual participant. The interview was structured and conducted 

in a systematic order using predetermined questions to ensure similarity of format, to 

cover approximately the same time period and to allow each participant to receive the 

same information. However, some follow-up questions were added depending on each 

participant’s responses. With two sets of questions, each interview approximately 

lasted 30 to 45 minutes. All interviews were both audio- and videotaped and then 

transcribed verbatim for data analysis. 

 The following is an explanation of the two sets of questions used in the oral 

interview. 

 

 3.2.1.1 Oral Interview Question Set 1: Students’ General Background 

(General Topic) 

                         This set of questions was employed to examine the participants’ 

responses on a general topic in oral English communication. It comprises 12 questions 

involving general information about the participants, such as, his/her hometown, 

family, present accommodation, hobbies, reasons for becoming a doctor, subject 

preference, opinions toward university English and self-perceptions regarding his/her 

English skills (see Appendix B). 
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 3.2.1.2  Oral Interview Question Set 2: The Thailand Tsunami (Specific 

Topic) 

                        This question set was developed to explore how the participants coped 

with a specific topic in oral English communication. It is composed of 12 questions 

(see Appendix B) concerning general facts and opinions about the tsunami in southern 

Thailand in December 2004. This topic was chosen because it was assumed to be       

an up-to-date topic which every participant had heard about. In addition to the 

questions involving facts and opinions about the situation, this set of question also 

included two specific questions. The first one required the participants to describe 

pictures of the tsunami that were arranged in chronological order (see Appendix C). 

Another question required them to tell a brief story about the tsunami by referring to 

those pictures or by using their own knowledge. 

                        The participants were expected to give responses to all questions in 

both sets by producing spontaneous oral discourse. In particular, if they had 

insufficient linguistic ability to easily respond to a particular question, they were 

expected to employ a range of communication strategies. 

 

        3.2.2  Self-Report Questionnaire (see Appendix D) 

                A self-report questionnaire was suggested by Oxford (1996) as a typical 

method for assessing the use of learning strategies. To elicit more detailed data on 

learners’ self-awareness of communication strategy use as well as their perceptions of 

the effectiveness of each type of strategy, a self-report questionnaire was carried out 

after the oral interview. The list of communication strategies in the questionnaire 

contains ten types of communication strategies adapted from the taxonomies of Færch 

and Kasper (1983), Tarone (1977), and Willems (1987) (see Appendix A). Therefore, 

this questionnaire was composed of 10 items for the participants to rate the frequency 

of use of each strategy and its effectiveness on a five-point scale. The scale rated use 

as “always’, “often”, “sometimes”, “seldom” or “never”. In addition, if the participants 

were unable to decide on an answer, they could select “not sure”. All English words in 

the questionnaire were translated into Thai with simple and clear wording so that the 

participants could give responses without any confusion or misunderstanding (see 

Appendix E). 
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 3.2.3  Retrospective Interview 

                According to Cohen (1996), a retrospective interview helps researchers gain 

understanding on the nature of strategies. In this study, a retrospective interview was 

conducted immediately after the completion of the oral interview and the self-report 

questionnaire to elicit data on the learners’ self-awareness of communication strategy 

use. To do so, each participant was asked to indicate the factors related to their use of 

communication strategies. The retrospective interview was conducted in the learners’ 

native language (Thai) so that the participants were able to fully express their ideas. 

All interviews were audio-taped and transcribed verbatim, and translated into English 

for the analysis. 

 

3.3  Data Collection Procedures 

        After the three research instruments had been designed, all the needed data for the 

present study were collected based on the following procedures. 

        3.3.1  The researcher asked the head of the Department of Foreign Languages, 

Mahidol University, for permission to collect the research data. 

        3.3.2  After having gotten the permission for collecting data, the researcher 

piloted the instruments with four first year medical students of Praboromarajchanok 

Institute. Those students studied the English courses in Group 8, so their English 

proficiency is close to that of the participants. The pilot served to identify the items 

which were unclear or unnecessary. 

        3.3.3  After the research instruments were piloted and revised, the selected group 

of students were asked to participate in the study. All 38 students were informed about 

the procedures for conducting such a study, i.e. when they need to be involved in the 

study. However, in order to gain spontaneous data from the students, they were not 

informed about the actual detailed purposes of the study. In this case, they therefore 

were just told that this study aimed to investigate their oral performance in order to 

make a contribution to the development of the speaking curriculum. 

        3.3.4  When the students agreed to participate in the study, each of them was able 

to make  an appointment for data collection at a convenient time. 
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        3.3.5  At the specified time, an oral interview was conducted with each individual 

student. To do so, Oral Interview Question Set 1 and 2 were used. All interviews were 

conducted in an air-conditioned room without any disturbance. Before conducting 

each interview, all the participants were asked for permission to audio- and videotape 

their performance. 

        3.3.6  When the oral interview was completed, the self-report questionnaire and 

the retrospective interview were conducted. The participants were offered a chance to 

consider and reveal their awareness regarding communication strategy use as well as 

their perceptions of the effectiveness of each type of communication strategy. 

 

3.4  Data Analysis         

        To answer the research questions, the data obtained from the oral interview,       

the self-report questionnaire, and the retrospective interview were  analyzed using the 

following procedures. 

        3.4.1  First, the communication strategies employed by the Thai learners of 

English during the oral interviews were categorized by the researcher based on             

a taxonomy drawn from Færch and Kasper (1983), Tarone (1977), and Willems (1987) 

(see Appendix A) 

        3.4.2  After identifying the types of communication strategies, the number of 

times each type of communication strategies used by each participant in each 

interview question set was tallied and tabulated.  

        3.4.3  The responses to the self-report questionnaire were tallied and tabulated.          

        3.4.4 The transcripts of the retrospective interview were analyzed by 

systematically organizing the answer into categories. These interview results were 

used as a supplementary explanation for interpreting the results of the study. 
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CHAPTER IV 

RESULTS 
 

        This chapter presents the results of the present study and an analysis of the data 

obtained from multiple methods: (1) an oral interview, (2) a self-report questionnaire, 

and (3) a retrospective interview. The results are described in two sections according 

to the research questions as follows: 

        4.1  Findings for Research Question 1: What communication strategies do           

first-year Medical students employ in oral English communication? 

        4.2  Finding for Research Question 2: What are first-year medical              

students’ perceptions toward the use and effectiveness of each type of       

communication strategy?         

 

4.1  Findings for Research Question 1: What communication strategies do         

first-year Medical students employ in oral English communication? 

        To answer this research question, three data collection methods were used to gain 

an insight into the understanding of the use of communication strategies. First, an oral 

interview was employed to investigate how the students used communication 

strategies in an actual context. Second, a self-report questionnaire was used to reveal 

the students’ self-perceptions toward the use of each type of communication strategy. 

Last, a retrospective interview was carried out to uncover the factors related to the use 

of those communication strategies. The results for each source of data are presented as 

follows: 

 

        4.1.1  Results from the Oral Interview 

                In the oral interview, each of the participants was required to engage in       

an interview consisting 22 questions. Question Set 1 contains 12 questions about 

students’ general background. Question Set 2 consists of 10 questions about              

the Thailand tsunami. (see Appendix B). To examine communication strategies that 
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the participants employed in answering these interview questions, a taxonomy of 

communication strategies adapted from Færch and Kasper (1983), Tarone (1977), and 

Willems (1987) was used to analyze data. The taxonomy is composed of ten types of 

communication strategies: (1) message abandonment, (2) topic avoidance, (3) literal 

translation, (4) code switching, (5) approximation, (6) word coinage,                        

(7) circumlocution, (8) use of all-purpose word, (9) self-repair, and (10) appeal for 

assistance. In the present study, all ten types of communication strategies were 

employed in the oral interviews and the use of these communication strategies is 

presented in Table 4.1. 

 
Table 4.1: Communication Strategies Employed by First-Year Medical Students in 

the Oral Interview            

          

Communication Strategies Frequency % Rank Order 

1. Message Abandonment 

2. Topic Avoidance 

3. Literal Translation 

4. Code Switching 

5.  Approximation 

6.  Word Coinage 

7.  Circumlocution 

8.  Use of All-Purpose Word 

9.  Self-Repair 

10.  Appeal for Assistance 

105 

34 

255 

217 

130 

22 

179 

56 

189 

57 

8.44 

2.73 

20.49 

17.44 

10.45 

1.76 

14.38 

4.50 

15.19 

4.58 

6 

9 

1 

2 

5 

10 

4 

8 

3 

7 

Total 1,244 100 10 

 

        Table 4.1 shows that the first-year medical students in the present study 

employed all ten types of communication strategies in the oral interviews. Each type 

of strategy occurred to a different extent. The most used strategy was literal 

translation, followed by code switching, self-repair, circumlocution, approximation, 

and message abandonment. The least-used strategy were appeal for assistance, use of 

all-purpose word, topic avoidance, with word coinage being the least used of all the 
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strategies. The use of these ten types of communication strategies ranked in order is 

presented in Table 4.2. 

 

Table 4.2:  The Use of Communication Strategies Employed by First-Year Medical 

Students in the Oral Interview (Ranked in Order)           

 

Communication Strategies Frequency % Rank Order 

Literal Translation 

Code Switching 

Self-repair 

Circumlocution 

Approximation 

Message Abandonment 

Appeal for Assistance 

Use of All-Purpose Word 

Topic Avoidance 

Word Coinage 

255 

217 

189 

179 

130 

105 

57 

56 

34 

22 

20.49 

17.44 

15.19 

14.38 

10.45 

8.44 

4.58 

4.50 

2.73 

1.76 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

Total 1,199 100 10 

 

        Table 4.2 shows that two types of communication strategies highly employed by 

first-year medical students are L1-based strategies. Other types of strategies most 

employed are a modification device (self-repair), L2-based strategies (circumlocution 

and approximation) and avoidance (message abandonment). 

        To clarify how the ten types of communication strategies were employed,      

Table 4.3 shows the use of each strategy for each oral interview question. 

 
 
 
 
 
 
 
 
 
 



Sirinit Chanawong                                                                                                                      Results /  
                                                                 
 

 

28

Table 4.3: Communication Strategies Employed in the Answer to 22 Oral 

Interview Question 

 

         

 

 

 
Communication Strategies (CSs) 

 

Q
uestion  

CS1 
 

CS2 
 

CS3 
 

CS4 
 

CS5 
 

CS6 
 

CS7 
 

CS8 
 

CS9 
 

CS10 
 

Total 
 

% 

1 0 0 2 0 1 0 1 0 2 2 8 0.48 

2 15 4 65 64 16 4 14 0 20 5 207 16.63 

3 3 0 13 18 1 0 3 0 8 11 57 4.58 

4 8 0 17 10 7 0 8 1 12 5 68 5.46 

5 4 1 19 7 5 2 5 3 7 3 56 4.50 

6 1 1 0 0 0 0 1 3 3 0 9 0.72 

7 4 2 8 11 2 2 3 1 16 2 51 4.09 

8 6 2 13 8 4 2 3 1 12 0 51 4.09 

9 2 1 6 6 0 3 2 0 2 0 22 1.76 

10 0 0 6 2 5 0 1 1 4 0 19 1.52 

11 0 0 4 4 1 0 3 0 6 3 21 1.68 

12 2 0 8 6 4 2 2 1 7 0 32 2.57 

13 3 0 0 2 2 2 6 2 3 6 26 2.09 

14 6 4 3 15 16 0 11 5 12 2 74 5.94 

15 0 0 2 2 2 0 7 3 1 2 19 1.52 

16 1 0 4 4 1 0 4 7 2 4 27 2.17 

17 21 10 8 22 21 3 33 9 19 5 151 12.13 

18 10 2 35 7 19 2 22 13 23 4 137 11.01 

19 4 2 17 10 11 0 18 6 13 1 82 6.59 

20 7 1 12 8 4 0 14 0 8 2 56 4.50 

21 4 2 7 5 5 0 11 0 5 0 39 3.13 

22 4 2 6 6 3 0 7 0 4 0 32 2.57 

T
otal 

 
 

105 

 
 

34 

 
 

255 

 
 

217 

 
 

130 

 
 

22 

 
 

179 

 
 

56 

 
 

189 

 
 

57 

 
 

1244 

 
 
100 

% 8.44 2.73 20.49 17.44 10.45 1.76 14.38 4.50 15.19 4.58 100 100 
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Key: See Appendix B for Question 1-22.  

        CS1: message abandonment, CS2: topic avoidance, CS3: literal translation,       

        CS4: code switching, CS5: approximation, CS6: word coinage,                        

        CS7: circumlocution, CS8: use of all-purpose word, CS9: self-repair, and           

        CS10: appeal for assistance 

 

        Communication strategies were employed most often for Question 2 in Question 

Set 1: Can you tell me something about your hometown and your family?.                   

In answering this question, communication strategies were employed 207 times 

(16.63%). Next, in answer to Question 17, Set 2, which required the students to 

describe pictures of the tsunami, the students employed communication strategies 151 

times (12.13%). On the other hand, communication strategies occurred the least in 

responding to Question 1, Set 1: Where is your hometown?. That is, communication 

strategies were employed eight times (0.48%). 

        Following are examples of how each type of communication strategy was used in 

the oral interview. 

 

        1.  Message Abandonment 

                Message abandonment was employed when the students began to talk about 

a concept but were unable to continue and left a message unfinished because of 

language difficulties. In the oral interviews, message abandonment was found 105 

times (8.44%) in the present study. This strategy was employed in answering 18 out of 

22 questions. It was not employed in response to three questions in Question Set 1:  

Question 1, 10, and 11 and one question in Question Set 2: Question 15 (see Table 

4.3). 

                In the present study, message abandonment was employed in 2 patterns. 

1.1 The students began talking about something but failed to complete the 

sentence and left the message unfinished. Then, they began talking 

about something else without any attempt to communicate the 

problematic idea. 
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1.2 The students began talking about some concept but unable to continue. 

In this case, they began a new sentence or used other strategies to help 

them communicate their meaning. 

 

Examples of Message Abandonment Pattern 1: 

Example 1: Oral Interview Question Set 2, Question 5, Picture Description 11:              

                       The staff is burying the remains of tsunami victims 

 

S: When I the first … see about this picture about the … I think … it’s … very … 

[laughter] … people many … people die … in the same hole … I think it’s not ok … 

because … if … I have someone die … I don’t … really to … do this … because I must 

be … give … that people to my home and … make … some the Buddhism to … to … 

about this … yeah. 

 

                In Example 1, the student was required to describe a picture of the burial of 

tsunami victims. The first time message abandonment occurred was when he wanted 

to tell what the picture was about. When he could not find the right words, he then 

continued telling how he feels about the picture. Message abandonment occurred for 

the second times when he explained what he would do with the remains. That is, after 

repeating the word ‘to’ in order to gain time to think about the words he wanted,         

he failed to finish the sentence explaining why he needed to perform a Buddhism ritual 

for them. 

 

Example 2: Oral Interview Question Set 1, Question 8: Why do you choose to study   

                     at Praboromarajchanok Institute? 

 

R: Why do you choose to study at PI? 

S: I want to … go home when I … um … when I … PI is … uh … uh … have     

everything … in [laughter] … in … the outside people is don’t know … like … my 

friend is    … very very kind … uh … she or he … uh … can help me in … in … 

everything. 
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                In this example, the student began to state the reason why she had chosen to 

study medical science at Praboromarajchanok Institute. However, she failed to finish 

her sentence and specify her reasons. After repeating the words ‘when I …’ two times, 

she left the message unfinished and began talking about other topic. 

 

 

Example of Message Abandonment Pattern 2: 

Example 3: Oral Interview Question Set 2, Question 18: Can you tell me a brief story  

                     about the Thailand tsunami?) 

 

S: Brief ... story. Hmm … in Thailand … is a … is a … not good … when … the … 

sunami is … come … in Thailand … in the south … became … became … became … 

the place is …destroy … in a picture two … harmful … not good … and … and … the 

people … many people … are die. Hmm … now … the … the Tsunmi is … not … is no 

… no there. 

                In this example, the student began telling a brief story about the Thailand 

tsunami.  However, he was unable to finish the first sentence. Then, after he repeated 

the word ‘became’ for three times, he left the sentence unfinished and began a new 

sentence. 

 

        2.  Topic Avoidance 

                Topic avoidance was employed when the students avoided talking about 

topic areas or concepts which posed language difficulties. This strategy was employed 

34 times (2.73%) in the oral interviews. This strategy was employed in response 13 

out of 22 questions. It was not employed in answering six questions in Question Set 1: 

Question 1, 3, 4, 10, 11, and 12 and three questions of Question Set 2: Question 13, 

15, and 16 (see Table 4.3). In the present study, it was employed in two distinct 

patterns. 

2.1 The students avoided talking about something without using any 

expression to show their inability. 

2.2 The students avoided talking about something by saying in English or in 

Thai that they were unable to do so. 



Sirinit Chanawong                                                                                                                      Results /  
                                                                 
 

 

32

Example of Topic Avoidance Pattern 1: 

Example 1: Oral Interview Question Set 2, Question 5, Picture Description 9:            

                       The doctors are examining dead bodies  

 

S : … hmm. 

R: What are they doing in this picture? 

S: Uh … uh … hmm … hmm. 

R: What do they do to the corpses? 

S: Hmm … hmm … [laughter] hmm … 

R: Can you describe? 

S: [laughter] 

R: Can you? 

S: [laughter] hmm … 

 

                Example 1 shows that, even though she is a medical student, this student 

was unable to describe the medical process in the picture. Except for using             

time-gaining fillers and laughing, she avoided talking about this topic and did not use 

any words related to the picture at all. 

 

Examples of Topic Avoidance Pattern 2: 

Example 2: Oral Interview Question Set 2, Question 20: Do you know Doctor    

                       Porntip? Can you tell me who she is? What make her being the well- 

                       known doctor? 

 

R: What make her being the well-known doctor? 

S: She … donate … and she … and she … she … works … in community and … have 

… hmm … [laughter] … don’t know to reply … sorry. 

 

                In Example 2, the student was asked to state the reason why Doctor Porntip 

is quite famous in Thailand. This student talked about her work in two aspects and 

then avoided talking about that. She indicated her avoidance by saying that she did not 

know and did not want to talk any more. 
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Example 3: Oral Interview Question Set 1, Question 7: Why do you want to be a  

                     doctor? 

 

R: Why do you want to be a doctor? 

S: Doctor? … เปนภาษาอังกฤษไมไดอะ  คิดไดแตภาษาไทย (I can’t talk about that in English) 

 

                Example 3 shows that the student avoided talking about the reasons that she 

wanted to be a doctor because she could not talk about that topic in English, as she 

indicated in Thai. 

 
        3.  Literal Translation  

                Literal translation was employed when the students translated literally           

a lexical item, an idiom, a compound word or structure from their native language to 

the target language. This strategy was employed 255 times (20.49%) in the oral 

interviews. It was employed in answering 20 out of 22 questions. It was not employed 

in response to one question in Question Set 1: Question 6 and one questions of 

Question Set 2: Question 13 (see Table 4.3). 

 

Examples of Literal Translation: 

Example 1: Oral Interview Question set 1, Question 9: Which subject do you like  

                     most? 

 

R: Which subject do you like most? 

S: Um … I like English … very much. 

R: Why? 

S: I think English is … is fun is um … thinking, speaking, reading, and writing. 

R: Why?  

S: Uh … use use thinking, use personality, use um … actions. 
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                In Example 1, the student talked about the reasons that she likes English. 

She employed the word ‘use’ in her English sentence because she translated that word 

from Thai. 

 

Example 2: Oral Interview Question Set 2, Question 22: Suppose you were a doctor  

                     in the area hit by a Tsunami, what would you do? 

 

R: Suppose you were a doctor in the area hit by a Tsunami, what would you do? 

S: I do … if … if I … have a … knowledge …equal … equal the … Doc … Doctor 

… Porntip … I will … I will do … the same her … but if I … don’t have the … the 

knowledge … means her … I will help the … injure but … in … injure people … it is 

… the equal … equal the my … my skill … of doctor … uh … I have. 

 
                Example 2 shows that the first sentence of his answer was translated word 

by word from Thai following the word order used in Thai. 

 

Example 3: Oral Interview Question Set 1, Question 2: Can you tell me something   

                     about your hometown and your family? 

 

R: Can you tell me something about your hometown and your family?) 

S: My family have … four people. My father and my mother are teacher. My older 

brother … is medical in univer … in Naresuan University and I’m medical, too. 

 

                It can be seen from Example 3 that ‘have’ was used in this student’s 

sentence as he translated that word from Thai. 

 

        4.  Code Switching  

                Code switching is the use of a native language word or phrase with a native 

language pronunciation. This strategy was employed 217 times (17.44%) in the oral 

interviews. This strategy occurred in response to 20 out of 22 questions. It was not 

employed in answering two questions in Question Set 1: Question 1 and 6 (see Table 

4.3). Code switching was employed in two distinct patterns in the present study . 
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    4.1 The students used Thai words unconsciously because of language  

           interference. 

4.2 The students used Thai words consciously because they didn’t know the 

target words. 

 

Example of Code Switching Pattern 1: 

Example 1: Oral Interview Question Set 1, Question 5: How do you feel toward the  

                     person you live with? 

 

R: How do you feel toward the person you live with? 

S: Yes, they are very very good friend. When we have … when I have a trouble, we can 

… we can talk with them and they … and they will … um …ใหกําลังใจ (give moral 

support) … help me. 

 

                In this example, the student began talking about how she felt about her 

roommates. Code switching occurred to express the meaning of the word ‘give moral 

support.’  

 
Examples of Code Switching Pattern 2: 

Example 2: Oral Interview Question Set 2, Question 4: What are the impacts of a   

                      Tsunami?                        

 

S: Impact … hmm … we lost uh … many people and … some … some people … lost … 

their family … or … people who … love … they love … and … we lost. Uh … ชายฝง 

(coast) … the sea … ปะการัง (coral) … แหลงทองเที่ยว (tourist attraction) [laughter] … 

house … travel about … travel … แหลงทองเที่ยว … แหลงทองเที่ยว (tourist attraction) in 

Thai language … 

 

                In Example 2, this student wanted to use the words ‘coast,’ ‘coral,’ and 

‘tourist attraction’ as she indicated by using code switching. As she could not think of 
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the English words to express her meaning, she used code switching to help her 

communicate her ideas. 

 

Example 3: Oral Interview Question Set 2, Picture Description 11: The staff is  

                       burying the remains of tsunami victims 

 

S: The … people … die with Tsunami … is … many … and … don’t … area to …  … to 

… uh … don’t area to … the area is … hmm … its many people … die with Tsunami … 

uh … and … very … many … the doctor … to find … the area to … ฝง (bury). 

                Example 3 shows that this student tried to avoid using code switching by 

trying to find a structure to express his meaning. Finally, when he could not find any 

sentence structure to explain his idea, he used code switching to complete                  

the sentence. 

 

        5.  Approximation  

                Approximation is a use of a target language word which shares semantic 

features with the desired lexical item. This strategy occurred 130 times (10.45%) in 

the oral interviews. This strategy occurred in response to 20 out of 22 questions. It was 

not employed in answering two questions in Question Set 1: Question 6 and 9 (see 

Table 4.3).  

 

Examples of Approximation: 

Example 1: Oral Interview Question Set 1, Question 3: Where do you live now? 

 

R: Where do you live now? 

S: I live in … Salaya. 

R: Where? 

S: ออ… I live in um … in … อะไรวะ … in … โอย ... [laughter]… in … in flat … in … in 

university. 
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                Example 1 shows that this student could not think of the word ‘dormitory,’ 

which is the exact word to refer to the place where she lived. 

 

Example 2: Oral Interview Question Set 1, Question 2: Can you tell me something  

                     about your hometown and your family? 

 

R: Can you tell me something about your province? 

S: Um … Nakorn Si Thammarat … I … In … in my … idea, … this province is … is 

little travel for … for tourist. Yes, I ask … uh … my friend … about … Nakorn Si 

Thammarat. I say me … I say to me … oh, I don’t … I don’t I I don’t have to to go this 

province because … uh … the province have … don’t have uh .. don’t have uh … 

เรียกวาอะไรวะ … hmm … don’t have station for … for for travel. Yes. 

 

                In this example, the students tried to explain why he thought his province is 

not an interesting place to go. Instead of using the word ‘tourist attraction,’ which has 

an exact meaning to what he wanted to say, this student used the words ‘station for 

travel,’ which share semantic features with the target word. 

 

        6.  Word-Coinage  

                Word coinage is the make up of a non-existing target language word on the 

basis of a supposed rule. This strategy occurred 22 times (1.76%) in the oral 

interviews. This strategy occurred in response to nine out of 22 questions. It was 

employed in answering six questions in Question Set 1: Question 2, 5, 7, 8, 9 and 12 

and three questions in Question Set 2: Question 13, 17, and 18 (see Table 4.3).  
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Examples of Word-Coinage: 

Example 1: Oral Interview Question Set 2, Question 6: Can you tell me a brief story  

                     about the Thailand tsunami?  

 
R: Can you tell me a brief story about the Thailand tsunami? 

S: Hmm … um … the Tsunami um … is occur in South East Asia. Hmm … it’s make … 

ah … it’s destroy … the build ah … the build … and … uh … economy … Uh-huh … 

Ah … and ah … and make people … is saddy. 

         

                Word-coinage, in this example, occurred when the student added a suffix to 

the word ‘sad’ with her own supposed rule. 

 

Example 2: Oral Interview Question Set 1, Question 2: Can you tell me something    

                     about your hometown and your family? 

 
R: Can you tell me something about your hometown and your family? 

S: I just … um … last year I stay in … Choomporn District and now I stay in Sawee 

District. I am just arrange home but now … uh the same in Choomporn … um … last 

year my home is … is ok in Choomporn is many … tourists and foreign people more 

than many coun … more than some country in the south of Thailand such as Nakorn Si 

Thammarat because it’s worse, something scarible. Yeah. 

 

                In this example, the student wanted to say that there is something ‘scary’ in 

Nakorn Si Thammarat Province. However, he used his own supposed rule to make up 

a word that is close to the target word. 

 

Example 3: Oral Interview Question Set 1, Question 10: What do you think about the  

                     English courses? 

 
R: What do you think about the English courses? 

S: It’s … uh … English is … um … English … for me is … hards. Because … I … um 

… I … um … I afear to … speaking. 
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               In this example, the word ‘afear’ was made up from the words ‘afraid’ and 

‘fear’ which share similar sounds and meanings with the word that he made up. 

 
7. Circumlocution  

                Circumlocution occurred when the learner described or exemplified the 

object or action instead of using the appropriate target language item or structure. This 

strategy occurred 179 times (14.38%) in the oral interviews. This strategy occurred in 

response to all 22 questions (see Table 4.3). In the present study, circumlocution was 

used in three distinct patterns. 

7.1 The students did not know the appropriate word to convey their target 

meaning. 

7.2 The students described the words or actions when they felt unsure of 

the word they wanted to use. 

7.3 The students described the words or actions when the first attempt 

failed. 

7.4 The students described the words or action after using code-switching 

 
Example of Circumlocution Pattern 1: 

Example 1: Oral Interview Question Set 2, Question 20: Do you know Doctor  

                       Porntip? Who is she? What make her to be a well-known doctor? 

 

S: I … I … I don’t know about … about medical medical medical … word … this 

medical word … of … this apartment … But … it … this word is … about … about … 

test … or … or … has an experiment … about the body … the die body … to … know 

the clue … to know the clue … to know … take the clue … give … uh … learn about 

the clue to … ah … to … conclude … conclude abouts … the … the course … the 

course … that make … he or her … die. Uh-huh. 

 

                In this example, “a forensic doctor” was the target word that the student had 

to explain. As he did not know this word, he employed circumlocution to provide the 

interlocutor with the details about that word. 
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Example of Circumlocution Pattern 2: 

Example 2: Oral Interview Question Set 1, Question 4: Can you describe your  

                      accommodation and the person you live with?  

 

R: Can you describe your apartment? 

S: My apartment apartment … uh … hasn’t … hasn’t … life el elevator um … lift 

R: No elevator? 

S: No no no no no. it’s … it’s mean … uh … in this apartment doesn’t have uh … 

doesn’t have uh … transporter … transporter from … the first floor into the top floor 

… because … my my … place my room place my room … is … on … the top floor of 

this apartment. 

 

                This example shows that, the student employed circumlocution to help 

explain the target word, ‘lift’ or ‘elevator’ in this case, which he felt unsure. 

 

Example of Circumlocution Pattern 3: 

Example 3: Oral Interview Question Set 2, Question 21: What is your opinion toward   

                    Doctor Porntip’s work in the Thailand tsunami situation? 

 

S: I think … when … when I … when I go to the doctor … I think … I … I want to … I 

want to do like … like … like her … buts … I … I don’t want to check … check … 

death people but … I … I don’t want to check … check … death people but … I don’t 

want to … I … I want to … to do with … my heart. I don’t want to … I think I … I … 

I very happy that … hmm … uh … some people is … do … do his job with … don’t 

have … don’t … don’t want to … don’t want to … don’t want don’t money. Don’t 

want … um … don’t want don’t want … anything. 

 

                In this example, after the first attempt failed, the student tried 

circumlocution to clarify his meaning on the characteristics of the job he thought he 

would do in the future. 
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Example of Circumlocution Pattern 4: 

Example 4: Oral Interview Question Set 1, Question 5: How do you feel toward the  

                     place that you live? 

 
R: How do you feel toward the place that you live? 

S: Um … uh … it’s … um … it’s very freedom and … it’s … it’s make I … สบาย 

(comfortable) … คือ… the place I live … don’t in … city … don’t in … Bangkok because 

this in Bangkok have traffic. 

 

                Example 3 shows the student’s need to use circumlocution to communicate 

the intended ideas. This is because he did not know the word ‘comfortable,’ which he  

expressed by using his code switching. Then, he used the context to refer to the 

meaning of the target word. 

 

8. Use of All-Purpose Word  

                Use of an all-purpose word the use of a general or empty lexical item to fill 

gaps in vocabulary command. This strategy occurred 56 times (4.50%) in the oral 

interviews. This strategy occurred in response to 14 out of 22 questions. It was 

employed in answering seven questions in Question Set 1: Question 4, 5, 6, 7, 8, 10 

and 12 and seven questions in Question Set 2: Question 13, 14, 15, 16, 17, 18 and 19 

(see Table 4.3).  

 

Examples of Use of All Purpose Word: 

Example 1: Oral Interview Question Set 1, Question 5: How do you feel toward the  

                     place that you live? 

 

R: How do you feel toward the place that you live? 

S: Uh … I think a room is … too … too small. And … my things is many … and toilet 

… sometimes is … dirty. 
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Example 2: Oral Interview Question Set 2: Question 5, Picture Description 7: After   

                     the Tsunami 

 

S : Hmm … the nature and … development is … destroy … have a … have a … waste 

thing. Ah … I see helicopter … it’s … I see … the … anything … it’s not and … I … 

see the people is die … the … it’s a … not good picture. See the … doctor … it’s … he 

work … them … they work … in … people … to die. 

 

                In these examples, the students used the general word ‘thing’ to refer to 

specific words. 

 

Example 3: Oral Interview Question Set 2, Question 5, Picture Description 10:         

                       The staff is using computers to manage the data 

 
S: It’s the … doctor or hmm … I don’t know word about ex … specific about doctor …  

about this … about neuro … orthopedic … I don’t but … he … but they … must be … 

ah … make … ah … data ... about … about … each … each people that die … yeah 

and … take the data to computer and … to the internet. 

 

                In these cases, the general word ‘make’ was used to describe the process that 

the staff is using with the data.  

 
9. Self-Repair  

                Self-Repair is the set up of a new speech plan when the original one fails. 

This strategy occurred 189 times (15.19%) in the oral interviews. This strategy 

occurred in response to all 22 questions (see Table 4.3).  
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Examples of Self-Repair: 

Example 1: Oral Interview Question Set 1, Question 7: Why do you want to be a  

                     doctor? 

 
R: Why do you want to be a doctor?  

S: Uh … in the fact I I … I don’t like to be a doctor but because my parents want to be 

want want me to be a doctor. Uh-huh. 

         

                In this example, the student was asked to tell her reasons for becoming a 

doctor.  She used self-repair in her sentence after making some mistakes that she was 

aware of. Self-repair, in this case, therefore occurred as self-correction. 

 

Example 2: Oral Interview Question Set 1, Question 2: Can you tell me something  

                     about your hometown and your family? 

 

R: Can you tell me something about your hometown and your family? 

S: Ah … Ranong … in the … in the south of Thailand. Yeah … my hometown … is next 

… next … in … the north … the … the town that next next to my … to my hometown in 

the north is … is Choomporn. And in the south is … Pang-nga. 

         

         In this example, when the student was talking about his hometown, he began a 

sentence but failed to continue. Therefore, he repaired by restructuring the sentence in 

order to complete the message. 

 
        10.  Appeal for Assistance  

                Appeal for assistance is the learner’s turning to the interlocutor for help. In 

the oral interviews, it occurred 57 times (4.58%) in the present study. This strategy 

occurred in response to 15 out of 22 questions. It was employed in answering seven 

questions in Question Set 1: Question 1, 2, 3, 4, and 5 and eight questions in Question 

Set 2: Question 13, 14, 15, 16, 17, 18, 19 and 20 (see Table 4.3). Appeal for assistance 

was used for asking clarification, asking for repetition, and asking for unknown words. 
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Example of Asking for Clarification: 

Example 1: Oral Interview Question Set 2, Question 4: What is the impact of the  

                      Tsunami? 

 

R: What is the impact of the Tsunami? 

S : Impact … what do you mean about impact? 

R: Effect. 

S: ออ … it make to the … wave … into the … have a flood to the … land near the … 

earthquake. 

 

                In this example, an appeal for assistance occurred when the student did not 

know a word in the question. In order to respond to the question, he asked the 

interlocutor to help them by clarifying the meaning of the word ‘impact’. 

 

Example of Asking for Repetition: 

Example 2: Oral Interview Question Set 2, Question 1: I’m sure that you have heard  

                     about the disaster that just happened in Thailand. Can you tell me what it  

                     is?) 

 

R: I’m sure that you have heard about the disaster that just happened in Thailand. 

Can you tell me what it is? 

S: Again? 

R: The disaster that just happened in Thailand. Can you tell me what it is? 

S: [laughter] … again please? 

R: The disaster that just happened in Thailand 

S: What is the disaster mean? 

R: An event that causes a great damage. 

 

                In this example, when the student was asked to tell the name of the disaster, 

that is, the Tsunami, he needed to ask the interlocutor to repeat the question. Then, 

after the interlocutor repeated the question twice and the student caught the keyword 
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‘disaster’, he asked the interlocutor to help him by expressing the meaning of the word 

again. 

 

Example of Asking for the Target Word: 

Example 3: Oral Interview Question Set 2, Question 3: What cause a Tsunami? 

 

R: Where do you live now? 

S: I? 

R: Yes. 
S: I live in … uh … Salaya 

R: Where? 

S: In … seven … What does ‘หอ’ in English mean? 

R: Dormitory. 

S: Uh-huh. In seven dormitory. 

          

                In this example, the student used an appeal for assistance due to his lack of 

word knowledge. The appeal for help, in this case, occurred accompanied with code 

switching. 

 
4.2 Findings for Research Question 2: What are first-year medical students’ 

perceptions toward the use and effectiveness of each type of communication 

strategy?         

 

        4.2.1  Self-Report Questionnaire Results 

                In the self-report questionnaire, the students were required to reveal what 

types of communication strategies they thought they employed in oral English 

communication and to what extent they used those strategies. The students’ answers 

on the self-report questionnaire are presented based on the following categories 

(adapted from Færch and Kasper, 1984; Tarone, 1977; and Willems, 1987):               

(1) message abandonment, (2) topic avoidance, (3) literal translation, (4) code 

switching, (5) approximation, (6) word coinage, (7) circumlocution, (8) use of all-

purpose words, (9) self-repair, and (10) appeal for assistance. 
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                To find the extent of communication strategies employed, the statistical 

mean was calculated using SPSS for Windows and the mean scores for each item were 

interpreted based on the following mean ranges. 

 

                              Mean Range                   Degree of Use 

                               5.26 – 6.00                           Always 

                               4.41 – 5.25                           Often 

                               3.56 – 4.40                           Sometimes 

                               2.71 – 3.55                           Seldom 

                               1.86 – 2.70                           Never 

                               1.00 – 1.85                           Not Sure 

 

Table 4.4: The Self-Report Use of Communication Strategies by First-Year Medical 

Students 
Mean Frequency  

 

Communication 

Strategies 

A
lw

ays 

O
ften 

Som
etim

es 

Seldom
 

N
ever 

N
ot Sure 

M
ean 

 

R
esult 

R
ank O

rder 

1. Message 

Abandonment 

13.2 36.8 44.7 2.6 2.6 - 4.55 Often 3 

2. Topic 

Avoidance 

21.1 39.5 23.7 10.5 5.3 - 4.61 Often 2 

3. Literal 

Translation 

15.8 34.2 34.2 7.9 5.3 - 4.49 Often 4 

4. Code 

Switching 

18.4 21.1 28.9 21.1 7.9 - 4.19 Sometimes 7 

5. Approximation 13.2 44.7 18.4 13.2 10.5 - 4.37 Sometimes 5 

6. Word Coinage 2.6 15.8 18.4 26.3 31.6 5.3 3.18 Seldom 10 

7. Circumlocution 15.8 57.9 23.7 2.6 - - 4.84 Often 1 

8. Use of All-

Purpose Words 

5.3 39.5 31.6 7.9 10.5 2.6 4.14 Sometimes 8 

9. Self-Repair 5.3 44.7 28.9 21.1 - - 4.37 Sometimes 6 

10. Appeal for 

Assistance 

7.9 31.6 26.3 15.8 15.8 2.6 3.92 Sometimes 9 
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                Table 4.4 shows the statistics for the frequency of the self-report use of 

communication strategies by first-year medical students. It shows that all first-year 

medical students thought that they used all ten communication strategies mentioned in 

the questionnaire, but to different extents. The most frequently used strategy reported 

were circumlocution, topic avoidance, message abandonment, and literal translation, 

respectively. The strategies that were employed sometimes in oral English 

communication were approximation, self-repair, code switching, use of all-purpose 

words, and appeal for assistance. The only strategy that was seldom used was word-

coinage.         

 

        4.2.2 Retrospective Interview Results: Factors Related to the Use of 

Communication Strategies 

 

                1.  Message Abandonment 

                        Message abandonment is classified as an avoidance or reduction 

strategy. It occurs when a student begins to talk about a concept but is unable to 

continue and leaves a message unfinished because of language difficulty. As 

demonstrated by the participants in this study, message abandonment was used due to 

the following factors: 

                     1.1  Vocabulary Knowledge 

                                Vocabulary knowledge was cited by the first-year medical 

students as the main factor related to the use of message abandonment. 

They claimed that they were unable to finish a message because they 

did not found the vocabulary to convey the intended meaning. Not only 

that, the students also used message abandonment when they wanted to 

find more appropriate vocabulary to express their meaning. 

 

         1.2  Interlocutor’s Response 

          The participants in this study stated that they sometimes did not 

need to finish a message as the interlocutor showed understanding of 

the unfinished message. Overlapping statement from the interlocutor, 

they argued, also caused the use of message abandonment. 
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         1.3  Sentence Structure 

          Sentence structure was another factor related to the use of 

message abandonment. The students stated that they avoided continuing 

a message because they were unable to form a sentence within the 

supposed time limit. Tense also cause difficulty in finishing a sentence. 

Moreover, the students revealed that they always use non-standard 

English to communicate, so message abandonment could occur at any 

times in their utterances. 

 

 2. Topic Avoidance 

          Topic avoidance is another category of the avoidance or reduction 

strategy. It is the avoidance of talking about topic areas or concepts which pose 

language difficulties. In the present study, topic avoidance was employed due to the 

following factors: 

          2.1  Sentence Structure 

          English sentence structure was the major problem enabling the 

participants’ causing the participants’ difficulties in talking about some 

concepts. Most students agreed that they avoided talking about 

something due to their inability to form a sentence in English. 

 

          2.2  Vocabulary Knowledge 

          Vocabulary knowledge also posed difficulties for the participants 

in conveying their meaning in English. The students said that they 

avoided talking about some topics if they required difficult vocabulary. 

This was because they were afraid of making a mistake in their 

sentence.   

 

          2.3  Students’ Willingness in Communication 

                             This factor also influenced the selection of topic avoidance. If 

they could, revealed by the students, they would avoid one topic and 

instead choose to talk about a topic they could explain better in English. 

On the other hand, the students showed their willingness to 
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communicate their ideas in English. They confirmed that they would try 

every way to explain something even though a topic was difficult for 

them. 

 

                3. Literal Translation 

                        Literal Translation is an interlingual strategy used by a student 

translating literally a lexical item, an idiom, a compound word or structure from the 

native language to the target language. Followings are factors related to use of literal 

translation: 

          3.1  Sentence Structure 

                  This factor influenced the use of literal translation because the 

students claimed that they lacked knowledge of the English structure. 

Sometimes, they could not switch to English structures after thinking in 

Thai because of the time constraints in communication.         

           

3.2  Vocabulary Knowledge 

                 Sometimes, restricted vocabulary knowledge caused their 

difficulty in conveying the intended meaning. Without enough 

vocabulary, they were not able to form English sentences. 

 

          3.3  Opportunities to Use English 

                  Another factor affecting the use of literal translation is that the 

students reported that they lacked opportunities to use English in their 

everyday life. Therefore, Thai structures automatically appeared in their 

English. 

 

        4.  Code Switching 

                Code Switching is the use of a native language word or phrase with a native 

language pronunciation. The participants in this study thought that they used this 

strategy sometimes and revealed the factors related to the use of code switching 

according to the following categories: 
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          4.1  Vocabulary Knowledge 

        Most students underscored the lack of vocabulary knowledge as 

the major factor for code switching. Sometimes they used code 

switching to confirm their intended meaning if the interlocutor could 

understand Thai. 

 

          4.2  Success in Communication 

        The students were also concerned about success in communication, 

so they tended to avoid borrowing a Thai word for use in English 

communication. This is because they think a speaker of English may not 

understand them.  

 

          4.3  Opportunities to Use English 

        Moreover, the students claimed that they had  few opportunities to 

use English in their real-life situation. Therefore, code switching may 

occur unconsciously or  consciously. 

 

                5.  Approximation 

                        Approximation is the use of a target language word which shares 

semantic features with the desired lexical item. The factors related to the use of this 

communication strategy in the present study are as follows: 

          5.1  Vocabulary Knowledge 

        Due to their restricted knowledge of English vocabulary, the 

students reported that they had insufficient vocabulary to express the 

meanings they intended to convey. 

 

          5.2  Word Selection 

                                However, they also found that approximation is an easy way to 

communicate information. That is, they could use their strategy to avoid 

taking time thinking about a target word that they might not know. 
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                6. Word Coinage 

                        Word coinage is the making up of a non-existing target language word 

on the basis of a supposed rule. The present study found that the students employed or 

did not employ word coinage because of the following reasons: 

          6.1  Success in Communication 

                 As they were concerned about success in communication, the 

participants perceived that they rarely used word coinage. That is 

because they think that nobody could a word that they make up. 

 

          6.2  Vocabulary Knowledge 

                                However, they think that sometimes they need to use code 

switching if they do not really have the English vocabulary to express 

the intended meaning. 

 

   7.  Circumlocution  

           Circumlocution is describing or exemplifying an object or action instead 

of using the appropriate target language item or structure. The students perceived that 

they used circumlocution due to the following factors: 

          7.1  Vocabulary Knowledge 

                  Due to their limited vocabulary knowledge, the students needed to 

try another way to explain or exemplify their intended meaning. 

 

          7.2  Success in Communication 

                  The students found that circumlocution helped them to be 

successful in communication. That is because they believed that the 

interlocutor could understand when they explained the target world in 

detail. 

 

           8.  Use of All-Purpose Word  

               Use of all-purpose word is the use of a general or empty lexical item to 

fill gaps in vocabulary command. This strategy was employed due to the following 

reasons: 
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           8.1  Word Selection 

                                The students claimed that they use all-purpose words because are 

easy to think of within the time constraints of a conversation. All-

purpose words can also be used to substitute for other words that they 

do not know. 

 

          8.2  Vocabulary 

                                Another reason is that they do not have enough vocabulary 

knowledge to convey the intended meaning. Therefore, they used this 

strategy to compensate for their difficult words. 

 

                        8.3  Success in Communication 

        However, the students were also concerned about success in 

communication. Therefore, they claimed that if they could think about 

the word whose meaning was close to the target word, they would avoid 

using all-purpose words. That is because they think that an interlocutor 

may not understand the intended meaning for the all-purpose words.         

 

             9.  Self-Repair 

        Self-repair is the use of setting up of a new speech plan when the 

original one fails. This strategy was used due to the following factors: 

                       9.1  Fluency in English  

        As the students underscored, self-repair was used because they are 

not fluent in  English. Therefore, they employed self-repair so that they 

could be successful in forming sentences to convey their meanings.  

 

                    9.2  Self-Correction 

                               Sometimes, the students used self-repair because they found that 

they made mistakes during the first attempt. 
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9.3  Success in Communication 

                 The students also claimed that they sometimes needed to repair so 

that the interlocutor could understand exactly what they wanted to say. 

 
 10.  Appeal for Assistance  

                Appeal for Assistance is used when a learner turns to the interlocutor 

for help. The participants revealed the factors related to the use of this strategy as 

follows: 

               10.1  Listening Proficiency 

The students remarked that they used appeal for assistance when 

they could not catch what the interlocutor said. 

           

  10.2  Vocabulary Knowledge 

                  Sometimes, with their restricted knowledge of English, they had to 

ask the interlocutor to clarify the meaning of specific words. They also 

used this strategy when they had difficulty in finding a word to express 

their meaning. They needed to ask the interlocutor for that word. 

 

                The following table presents the students’ perceptions on the effectiveness 

of each type of communication strategy: 
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Table 4.5: Effectiveness in the Use of Communication Strategies 
 

Mean Frequency  

 

Communication 

Strategies 

A
lw

ays 

O
ften 

Som
etim

es 

Seldom
 

N
ever 

N
ot Sure 

M
ean 

 

R
esult 

R
ank O

rder 

1. Message 

Abandonment 

- 7.9 50.0 13.2 23.7 5.3 3.32 Seldom 8 

2. Topic Avoidance 2.7 21.6 40.5 8.1 5.4 21.6 3.43 Seldom 7 

3. Literal Translation - 29.7 37.8 16.2 5.4 10.8 3.7 Sometimes 5 

4. Code Switching 2.8 19.4 33.3 8.3 22.2 13.9 3.31 Seldom 9 

5. Approximation 2.6 26.3 55.3 2.6 - 13.2 3.89 Sometimes 3 

6. Word Coinage 2.6 5.3 26.3 21.1 10.5 34.2 2.66 Never 10 

7. Circumlocution 5.6 58.3 33.3 - - 2.8 4.62 Often 1 

8. Use of All-

Purpose Words 

- 35.1 45.9 2.7 2.7 13.5 3.86 Sometimes 4 

9. Self-Repair 7.9 31.6 44.7 5.3 2.6 7.9 4.13 Sometimes 2 

10. Appeal for 

Assistance 

2.6 28.9 34.2 5.3 7.9 21.1 3.49 Seldom 6 

 
         

                Table 4.8 shows that the communication strategy that the students found 

most effective for them was circumlocution, followed by approximation, use of all-

purpose word, and literal translation. The strategy that the participants found least 

effective was word-coinage. 
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CHAPTER V 

DISCUSSION 
 

        This chapter presents a discussion of the results described in the previous chapter. 

The use and effectiveness of each type of communication strategy are discussed as 

follows: 

 

        1.  Message Abandonment 

                In the oral interviews, message abandonment was employed 105 times       

(M = 2.76), which is at the low level of use. This communication strategy was 

employed when the participants failed to continue or stopped talking about some 

topics. This is because, as the participants remarked in the retrospective interview, 

they were unable to find the English vocabulary or sentence structures to convey their 

meaning. These results confirm Varadi’s (1973), Tarone’s (1977), and Færch and 

Kasper’s (1983) ideas. That is, a student leaves a message unfinished because of 

language difficulties. The results of the present study also reveal that the language 

difficulty that most students had was insufficient vocabulary. This is in accordance 

with Ton’s (1989) study. In her study of communicative strategies employed by Thai 

university learners in telling a story to native speakers, it was found that the students 

used message abandonment because they were not able to find a word to express the 

intended meaning. It was not because they were afraid of making mistakes, using 

incorrect grammar, or incorrect words. This may imply that Thai learners at the  

university level place their emphasis on success in communication rather than on 

language accuracy. However, Ton’s (1989) study found that after the students 

employed message abandonment, they did not try another communication strategy. 

The present study, in contrast, found that most students tried to use other types of 

communication strategies after the first attempt failed. Those strategies that they used 

to fill gaps were circumlocution, approximation, self-repair, code switching, and 

appeal for assistance. This shows that the first-year medical students were willing to  

communicate. The reason that the participants tried other communication strategies 
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after message abandonment might be that the interviewer was their English teacher. 

Therefore, they may have found that they needed to try in every way to satisfy the 

teacher. The type of communication task seemed to be another factor affecting the use 

of another strategy after message abandonment. That is, in the oral interviews, a 

message would not be understandable if the interviewee left it unfinished. 

                However, the results from the self-report questionnaire seem to be in conflict 

with the actual use of this strategy in the oral interviews. That is, the first-year medical 

students indicated that they employed message abandonment (M = 4.55) at a high level 

of use. This result is also not in line with Sroysamut’s (2005) study of compensation 

strategies used by medical students at Mahidol University. In her study, the medical 

students revealed in answer to the questionnaire that they used message abandonment, 

at a medium level of use (M = 3.36). The reason that the participants in the present 

study perceived the use of message abandonment at a high level is probably because 

this group of students was the lowest English proficiency group among first-year 

medical students at Mahidol University. Therefore, these students considered 

themselves as not having a good ability in oral English communication.  

                The low level of message abandonment use in the oral interview might be 

due to their perception of the effectiveness of this type of communication strategy. As 

indicated in answer in the self-report questionnaire, the first-year medical students 

perceived that this strategy was seldom effective for them. This is because, as they 

claimed in the retrospective interview, they are concerned about success in 

communication and aware that an interlocutor may not understand exactly what they 

want to say if they use this type of avoidance strategy. Therefore, although this group 

of medical students had difficulties in English, an actual communication, they tried to 

communicate their ideas as well as they could, with a low level of use of message 

abandonment. 

 

        2.  Topic Avoidance 

                Topic avoidance was employed 34 times in the oral interview (M = 0.89), 

which is at a low level of use in the oral interviews. In the present study, the first-year 

medical students employed this strategy when they avoided answering questions or 

describing pictures. The factors affecting the students’ avoidance of saying anything 
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even if they could explain it in Thai, as they stated in the retrospective interview, were 

their lack of knowledge of English sentence structure, and vocabulary. These results 

confirm Tarone’s (1977) idea that in using topic avoidance, the learner simply tries not 

to talk about concepts for which the target language item or structure is not known. 

However, in the present study, the target language structure is considered by the 

participants as the major factor for using topic avoidance. This may imply that the 

knowledge of vocabulary is not enough for the students to survive in the oral English 

communication. Without enough knowledge of structure, they failed to say anything at 

all. Corder (1981) pointed out that this strategy could be labeled “risk-avoidance” and 

that learners use it in order to “play it safe”. 

                Similar to the self-report questionnaire results on the use of message 

abandonment, the first-year medical students perceived that they employed topic 

avoidance (M = 4.61) at a high level of use. Therefore, this is in conflict with their 

actual use of this strategy in the oral interview. This is probably because they consider 

this strategy seldom effective for them. In addition, most questions in the oral 

interview seem to ask about what the students already know. Therefore, the students 

tended to be able to respond to all of them. However, the present study found that the 

participants employed topic avoidance frequently when they were required to describe 

tsunami pictures. This might be because the picture description task required them to 

explain exactly what they saw in the pictures and the students’ lacked knowledge of 

specific vocabulary to talk about the subject. Another reason that topic avoidance was 

found most often in the picture description task might be because pre-selected items in 

the pictures helped the researcher to identify topic avoidance in a much more 

straightforward manner than other questions for which the researcher did not have any 

preconceived ideas about the direction the conversation might take. This concurs with 

Jourdain’s (2000) study of a native-like ability to circumlocute the words by French 

speakers considered as native-like speakers of English. It was found in her study that 

the participants employed topic avoidance when they were required to describe 

objects. However, Jourdian found that the participants made it quite clear when they 

were avoiding the topic and they did so by acknowledging their lack of expertise in the 

matter. The participants in the present study, on the other hand, tended to avoid the 

topic without any statement to express their inability. As found in the oral interviews, 
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when the students employed topic avoidance, they tended to keep silent, smile, laugh, 

or sometimes employed time-gaining fillers like ‘uh …,’ ‘hmm …,’ or ‘um …’ to show 

the interlocutor that they were trying. However, they ended up using topic avoidance. 

Some students explained that they were unable to use English to talk about some 

topics. This might be because the students did not know how to tell the interlocutor, in 

English, that they were unable to communicate their ideas. As a result, if the 

interlocutor did not understand Thai or the meaning of smiles and laughs of Thai 

students, a communication breakdown might occur. However, as topic avoidance was 

employed at a low level of use, the present study found that the first-year medical 

students tended to take risks in oral English communication.  

 

        3.  Literal Translation 

                In the oral interview, literal translation was employed 255 times (M = 6.71), 

which is at a high level of use. This type of communication strategy was employed by 

the students translating word by word from Thai into English. The occurrence of literal 

translation found in the present study confirms the findings of Tarone (1977), Færch 

and Kasper (1983), Bialystok (1983), Willems (1987), and Dörnyei and Scott (1995). 

As they maintained, message abandonment was employed by translating literally a 

lexical item, an idiom, a compound word or structure from the native language. 

                In the present study, literal translation was the most-employed 

communication strategy. This is because, as they claimed in the oral interviews, the 

participants had difficulties using English sentence structure to form a sentence. Thai 

structure, then, was use to compensate for their restricted knowledge of English. The 

participants also underscored that literal translation is the most readily available 

strategy to help them compensate correctly in English. However, the use of literal 

translation might be related to L2 interference. As the students related in the oral 

interview that they had few opportunities to use English in their everyday life, 

language interference, therefore, occurred unconsciously in their oral response. 

                The high level of literal translation use found in the present study matches 

Namaungruk’s (1999) findings. That is, in her study, literal translation was most 

employed by high school students in oral interview. Also, the description of literal 

translation used in Namaungruk’s study is similar to that of the present study. That is, 
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when the students employed literal translation by translating what they thought in Thai 

into English, they tended to simplify some grammatical structure. Færch and Kasper 

(1983) term this phenomena as “simplification”, which is considered to be another 

strategy used to compensate in communication. In the present study, the most 

frequently found simplification of a grammatical rule is the omission of verb to be. 

This is because this word does not exist in Thai. Therefore, when they use literal 

translation, Thai structure interferes with their knowledge of English grammatical 

rules. 

                The results for the use of literal translation in the present study, however, do 

not concur with those of Ton (1989). In her study, literal translation was found to be 

used infrequently by university learners of English. This might be because the 

participants in Ton’s study were second-year science students who had learned 

university English for two years. Therefore, their proficiency in English have been 

better than that of the first-year medical students in the present study and they may 

have spoken English more fluently than this group of medical students did. 

                The fact that self-report questionnaire results for the use of message 

abandonment and topic avoidance differ from the participants’ perception of the use of 

literal translation is confirmed in that they use this strategy (M = 4.49) at a high level 

of use. However, they found this strategy effective sometimes. This is probably 

because they are aware that this strategy may fail if the interlocutor does not have any 

knowledge about Thai structure. As they stated in the retrospective interview, the use 

of literal translation may lead to misunderstanding by an interlocutor who is a native 

speaker of English. 

         

        4.  Code Switching 

                In the oral interview, code switching was employed 217 times (M = 5.71), 

which is at a high level of use. It was employed when learners used Thai words, 

phrases, or sentences with a Thai pronunciation in their English speech. This is 

because, as the students revealed in the retrospective interview, they did not have 

English vocabulary for their intended meaning. The occurrence of code switching in 

the present study confirms Tarone’s (1977), Færch and Kasper’ (1983), Bialystok’s 

(1983), Willems’s (1987) and Dörnyei and Scott’ (1995) findings. That is, code 
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switching occurs when the learner includes L1 words in L2 speech and it may range 

from single words to whole chunks and even complete turns.  

                The results of the present study also extend the concepts of code switching 

proposed by previous researchers. That is, code switching can be used consciously and 

unconsciously. Conscious code switching was employed when the students had 

difficulties in finding an L2 word, phrase, or sentence to express their intended 

meaning. This strategy, therefore, is used to compensate for the gaps in their English 

sentences. Unconscious code switching, on the other hand, across unplanned due to L1 

interference. However, as the interviewer was an L1 speaker, some students tended to 

employ code switching as soon as they had difficulties in L2. Sometimes, this strategy 

was accompanied by an appeal for help. That is, when the students were unable to 

come up with an L2 word, they used both code switching and asking the interlocutor 

for that word. 

                The results of the self-report questionnaire confirm that first-year medical 

students employed code switching at a high level of use (M = 4.19). This does not 

correspond with the results of Ton’s (1989), Sroysamut’s (2005), Namuangruk’s 

(1999) studies. In a study of communication strategies employed by Thai high school 

students in oral interview, Namuangruk found that code switching was employed at a 

medium level of use (M = 3.00). In Ton’s study of communication strategies 

employed by university learners of English in interaction with native speakers, code 

switching occurred only eight times in story telling. The reason that code switching 

was employed at a high level of use in the present study might be because this study 

employed many oral interview questions to collect data. In doing so, the students 

needed a wide range of vocabulary to communicate their ideas. As a result, code 

switching was used to substitute for the vocabulary they did not know. In addition, the 

present study also employed specific questions about the Thailand tsunami; therefore, 

the students had more difficulties in finding specific vocabulary to talk about this 

specific topic. Therefore, they needed to employ code switching. Another reason may 

be because the interviewer is a native speaker. Therefore, the participants might have 

felt free to use code switching when they had difficulties in using English to convey 

their meaning. 
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                Even though the use of code switching in the oral interview and in students’ 

perception is at a high level of use, they found code switching seldom effective for 

them. That is because, as they underscored, if the interlocutor was not an L1 speaker, 

he/she might not understand their code switching. This means the students are 

concerned about success in communication and they may use code switching less 

often if the interlocutor does not understand Thai. 

 

        5.  Approximation 

                In the oral interview, approximation was employed 134 times (M = 3.42), 

which is at a medium level of use. This strategy was employed by the students using a 

word which shares semantic features with the target lexical item. This confirms Farch 

and Kasper (1983), Bialystok (1983), Willems (1987), and Dörnyei and Scott’s (1995) 

idea that approximation is the use of a single target language vocabulary item or 

structure which shares semantic features with the desired item. The results in the 

present study also show that the participants tended to take risks in communication. 

That is, even though they had insufficient English lexical knowledge and were not 

skillful in word usage, they tried to communicate with the words they had.  

                However, the students reported on the self-reported questionnaire that they 

employed approximation (M = 4.37) at a high level of use. This is because, as 

indicated in the retrospective interview, they lacked vocabulary knowledge. They also 

stated that they tended to use approximation because they think it may not have much 

effect on communication. Even though they adjust the message, it may still be 

understandable. Moreover, they claimed that it is easier for them to use a word that 

they are familiar with. Therefore, it can be assumed that, as Poulisse (1990) suggested, 

this group of first-year medical perceived themselves as holistic learners who tended 

to use a holistic approach to compensate in oral English communication. 

                It was found that the students perceived that the strategy is sometimes 

effective for them. This is because success in using approximation may depend on the 

interlocutor’s understanding of the word. The students may fail to communicate their 

intended meaning if the words they select do not refer closely enough to specific 

features of the target word. 
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        6.  Word Coinage 

                In the oral interview, word coinage was employed only 22 times (M = 0.57), 

which is at a very low level of use. Word coinage was employed by the students 

making up a nonexistent English word based on their own supposed rule. This 

confirms the concepts of Tarone (1977) and Færch and Kasper (1983) that word 

coinage is the use of non-existing word made up by the students themselves. However, 

word coinage, in the present study, was employed by the students overelaborating real 

words. This might be because they may have their supposed rule that English words 

should be filled with some prefixes or suffixes. 

                The results on the self-reported questionnaire show that the students 

perceived that they use word coinage (M = 3.18) at a medium level of use. The 

retrospective interview revealed that they use this type of strategy due to their 

restricted knowledge of English. That is, if they did not find any words to express their 

intended meaning, they had to make up a word. However, as they perceived that this 

strategy was never effective for them, they used it at a low level in the oral interview. 

                This is probably because they are not confident of the words they selected to 

use and were aware that it may sometimes cause misunderstanding for the interlocutor. 

 

        7.  Circumlocution 

                Circumlocution occurred 179 times (M = 4.71), which is at a high level of 

use. The students employed this strategy when they faced difficulties in finding the 

exact word to express their intended meaning. Therefore, they had to explain by using 

context or examples to provide an understanding for the interlocutor. 

                Interestingly, according to the self-report questionnaire, the first-year 

medical students perceived that they used circumlocution at a high level of use         

(M = 4.84) and found that this strategy was often effective for them. This might be 

because, as the students confirmed, they felt that they were capable of beating around 

the bush. Also, they had a positive attitude towards this strategy and believed that the 

interlocutor was able to understand what they wanted to say from their explanation or 

description of the target word. As observed in the oral interview, it is also found that 

most students had a willingness to communicate, so circumlocution is one of the 

communication strategies they frequently. This is because this strategy helps them 



Fac. of Grad. Studies, Mahidol Univ.                                                          M.A.(Applied Linguistics) /                                 
 

 

63

 

succeed in communication within their restricted knowledge of English. However, 

some students tended to avoid using this strategy because of their inability to form a 

sentence to explain their meaning. 

 

        8.  Use of All-Purpose Word 

                In the oral interview, the participants employed all-purpose words 56 times 

(M = 1.47), which at a low level of use. It was used when the students used a general 

or empty lexical item to fill gaps in vocabulary command. As Tarone (1977), Færch 

and Kasper (1983), and Bialystok (1990) suggested, those all-purpose words are 

‘thing,’ ‘make,’ and ‘do’, for example. In the present study, it was found that the word 

“make” was the most frequently employed by the participants. This may be because 

they had their own supposed rule that “make” could be used to substitute for almost 

every word concerning actions or causes. 

                However, the students revealed in the questionnaires that they use this 

strategy (M = 4.41) at a high level of use. The factors related to the high level of use, 

as they stated in the retrospective interview, were word selection and vocabulary 

knowledge. That is, they claimed that they tended to use an easy word, as they defined 

it, in communication more than a specific word that they could not find due to the time 

constraints on conversation and their lack of vocabulary knowledge. However, even 

though they perceived that they used this communication strategy at a high level of 

use, they found it only sometimes effective for them. This might be because they were 

aware that sometimes all-purpose words could not convey the exact meaning that they 

wanted to express. 

 

        9.  Self-Repair 

                In the oral interview, self-repair was employed 189 times (M = 4.97), which 

is at a high level of use. The present study found that self-repair was employed not 

only when the original speech plan failed, as Tarone (1977), Færch and Kasper (1983) 

stated, but also due to students’ awareness of making mistakes and students’ 

willingness to communicate with appropriate words or structures. 

                The results from the self-reported questionnaires confirm that the first-year 

medical students employed self-repair at a high level of use (M = 4.37). However, they 
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found this communication strategy only sometimes effective for them. That is because 

as they claimed in the retrospective interview, they had difficulties with English 

sentence structure, so they felt unsure about whether their self-repair was successful or 

not. In this case, then, they needed to observe the interlocutor’s response.  

 

        10.  Appeal for Assistance 

                Appeal for assistance was used 60 times (M = 1.50) in the present study, 

which is at a low level of use. This communication strategy was used when the 

students turned to the interlocutor for help during conversation. In the present study, 

the use of appeal for assistance supports Willem’s (1987) idea. As he suggested, 

appeal for assistance can be used in different ways. The present study found that there 

were three types of appeals employed by the first-year medical students. Those are: 

asking for clarification, asking for repetition, and asking for the target word. The 

results for use of two types of appeal for assistance match Namuangruk’s results. In 

her study of communication strategies employed by high school students in oral 

interview, she found that appeal for assistance was employed for asking for repetition 

and asking for clarification. The results of the present study show that the participants 

in this study succeed in using appeal for assistance to help them keep the 

communication going on. However, appeal for the target word would be a successful 

communication strategy only when the interlocutor understands Thai. That is because, 

when the students asked for a target word, they used a Thai word to refer to their target 

meaning. Therefore, if the interlocutor was a native speaker of English who does not 

understand Thai, this communication strategy would fail. 

                The results from the self-report questionnaires seem to be in conflict with 

the oral interview results. That is because  the students perceived that they used appeal 

for assistance at a medium level (M = 3.92). This is probably because they may have 

found that sometimes they still needed to ask the interlocutor for help due to their 

limited listening proficiency or lack of vocabulary. However, the participants found 

this strategy seldom effective for them. That is because, as they confirmed, asking for 

assistance could help them sometimes, but not throughout the whole conversation. 
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CHAPTER VI 

CONCLUSIONS 
 

       This chapter presents the conclusions and recommendations for further studies, 

based on the findings of the present study. 

 

6.1  Conclusions 

         The present study was undertaken to investigate the use of communication 

strategies by first-year medical students at Mahidol University in the 2004 academic 

year using a taxonomy of communication strategies adapted from Færch and Kasper 

(1983), Tarone (1977), and Willems (1987). This study also uncovered the students’ 

perceptions toward the effectiveness of each type of communication strategy. The 

participants in this study were 38 first-year medical students in the Faculty of 

Medicine, Praboromarajchanok Institute, which is an organization affiliated with 

Mahidol University, Thailand.  

        Three data collection methods were using in this study: (1) an oral interview,    

(2) a self-report questionnaire, and (3) a retrospective interview. The oral interview 

was employed to elicit speech data and communication strategy use. The self-report 

questionnaire was employed to gain a deeper understanding of learners’ self-

awareness of communication strategy use as well as their perceptions toward the 

effectiveness of each type of strategy. The retrospective interviews were employed to 

reveal the factors related to communication strategy use. The following are the 

summarizes of the findings. 

        Findings of the present study revealed that the first-year medical students 

employed all ten types of communication strategies that were mentioned in the 

taxonomy created for this study. These communication strategies are message 

abandonment, topic avoidance, literal translation, code switching, approximation, 

word coinage, circumlocution, use of all-purpose words, self-repair, and appeal for 

assistance. The results from the oral interview show that the communication strategy 

that was most employed by the first-year medical students was literal translation       
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(M = 6.71), followed by code switching, self-repair, circumlocution, approximation, 

and message abandonment. Use of all purpose word, appeal for assistance and topic 

avoidance were less frequently used, with word coinage being the least frequent of all 

(M = 0.57). 

        The results from the self-report questionnaire reveal that the communication 

strategy that was perceived to be most employed was circumlocution (M = 3.89), 

followed by topic avoidance, message abandonment, literal translation, approximation, 

self-repair, and code switching. The communication strategies that were perceived to 

be least employed were word coinage and appeal for assistance. 

        The factors related to the use of communication strategies were knowledge of 

English vocabulary and structure, willingness to communicate, and awareness of 

success in communication. 

        Finally, this study found that the most effective communication strategy as 

perceived by the first-year medical students was circumlocution, followed by self-

repair, approximation, use of all-purpose word, appeal for help, topic avoidance, and 

message abandonment. The strategy that was found least effective was word coinage. 

 

6.2 Recommendations for Further Studies 

The following are recommendations for further studies. 

1. As the present study was conducted only with first-year medical students, 

further studies could be conducted with other students, such as students in 

other fields and at other levels of study. Another possibility would be a 

comparison study of students in different fields. 

2. A further study might be conducted through using other taxonomies of 

communication strategies. 

3. A study should be conducted as a comparative study of communication 

strategy use prior to and after training in order to see whether training in 

communication strategies affects students’ communicative competence or not. 
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APPENDIX A 

TAXONOMY OF COMMUNICATION STRATEGIES 

 
        The taxonomy of communication strategies used in the present study is adapted 

from the taxonomies of communication strategies put forward by Færch and Kasper 

(1983), Tarone (1977), and Willems (1987). A definition of each type of 

communication strategy is given as follows: 

 

1. Message Abandonment: the learner begins to talk about a concept but is 

unable to continue and leaves a message unfinished because of language 

difficulties. 

 

2. Topic Avoidance: the learner avoids talking about topic areas or concepts 

which pose language difficulties. 

 

3. Literal Translation: the learner translates literally a lexical item, an idiom,      

a compound word or structure from a native language to a target language. 

 

4. Code Switching: the learner uses a native language word or phrase with         

a native language pronunciation. 

 

5. Approximation: the learner uses a target language word which shares 

enough semantic features in common with the desired lexical item              

(e.g. ship for sailboat). 

 

6. Word Coinage: the learner makes up a non-existing target language word on 

the basis of a supposed rule (e.g. vegetarianist for vegetarian). 
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7. Circumlocution: the learner describes or exemplifies the object or action 

instead of using the appropriate target language item or structure                

(e.g. the thing you open bottles with for corkscrew). 

 

8. Use of All-purpose Words: the learner uses a general or empty lexical item 

to fill gaps in vocabulary command (e.g. the overuse of thing, make, do). 

 

9. Self-Repair: the learner sets up a new speech-plan when the original one 

fails. 

 

10. Appeal for Assistance: the learner turns to the interlocutor for help          

(e.g. What do you call …?, Can you speak more slowly?, Do you 

understand?) 
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APPENDIX B 

ORAL INTERVIEW QUESTIONS 

 
        The following are the 22 questions used in the oral interview. There are 12 

questions in Question Set 1: Students’ general background and 10 questions in 

Question Set 2: Thailand tsunami. 

 

Oral Interview Questions Set 1: Students’ General Background 

        1.  Where is your hometown? 

        2.  Can you tell me something about your hometown and your family? 

3. Where do you live now? 

4. Can you describe the place that you live and the person you live with? 

5. How do you feel toward that place and that person? 

6. Do you have any hobbies? What is it? Why do you like it? 

7. Why do you want to be a doctor? 

8. Why do you choose to study at Praboromarajchanok Institute? 

9. Which subject do you like most? Why? 

10. What do you think about the English courses? 

11. Which English skill do you think you are good at? Why? 

12. Which English skill do you want to improve? Why? 

 

Oral Interview Question Set 2: Thailand Tsunami 

13.  I’m sure that you have heard about the disaster that just happened in   

 Thailand. Can you tell me what it is? 

14.  What is a Tsunami? 

15.  What causes a Tsunami? 

16.  What are the impacts of a Tsunami? 

17.  Now, let’s see some of the Tsunami pictures taken in Thailand and I would   

 like you to describe each picture. 

18.  Can you tell me a brief story about Thailand Tsunami? 
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19.  What is your opinion toward a Tsunami? 

20.  By the way, you know Doctor Porntip, right? Who is she? What makes her   

 being a well-known doctor? 

21.  What did Doctor Porntip do for Tsunami victims? What is your opinion   

 toward her work? 

22.  Suppose you were a doctor in the areas hit by a Tsunami, what would you  

 do? 
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APPENDIX C 

PICTURE DESCRIPTION TASK 

 
        The following are the tsunami pictures used in Oral Interview Question 17, 

Question Set 2: Thailand tsunami. The pictures are arranged chronologically. 

 

Picture 1 

 

 

Picture 2 
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Picture 3 
 

 

 

Picture 4 
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Picture 5 

 

 
Picture 6 

 
 

 

 

 

 

 

 

 

 



Fac. of Grad. Studies, Mahidol Univ.                                                          M.A.(Applied Linguistics) /  79

 
 

 

 

Picture 7 
 

 
 
 
Picture 8 
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Picture 9 
 

 
 
 
Picture 10 
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Picture 11 
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APPENDIX D 

SELF-REPORT QUESTIONNAIRE 

 
Directions: Put the  in the  with the correct information. 

Question: What are your perceptions toward the use and effectiveness of these  

                  10 types of communication strategies? 

                   

1.  You begin to talk about a concept but are unable to continue and leave a message  

      unfinished because of language difficulties. 

       Always   Often   Sometimes   Seldom   Never   Not sure 

 

      To what extent is this communication strategy effective? 

       Always   Often   Sometimes   Seldom   Never   Not sure 

 

2.  You avoid talking about topic areas or concepts which pose language difficulties. 

       Always   Often   Sometimes   Seldom   Never   Not sure 

 

      To what extent is this communication strategy effective? 

       Always   Often   Sometimes   Seldom   Never   Not sure 

     

3. You translate literally a lexical item, an idiom, a compound word or structure from  

a native language to a target language. 

       Always   Often   Sometimes   Seldom   Never   Not sure 

 

      To what extent is this communication strategy effective? 

       Always   Often   Sometimes   Seldom   Never   Not sure 
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4.  You use a native language word or phrase with a native language pronunciation. 

      Always   Often   Sometimes   Seldom   Never   Not sure 

 

     To what extent is this communication strategy effective? 

      Always   Often   Sometimes   Seldom   Never   Not sure 

 

5.  You use a target language word which shares enough semantic features in common   

     with the desired lexical item (e.g. ship for sailboat). 

      Always   Often   Sometimes   Seldom   Never   Not sure 

     

     To what extent is this communication strategy effective? 

      Always   Often   Sometimes   Seldom   Never   Not sure 

 

6. You make up a non-existing target  language word on a basis of a supposed rule   

     (e.g. vegetarianist for vegetarian). 

      Always   Often   Sometimes   Seldom   Never   Not sure 

 

     To what extent is this communication strategy effective? 

      Always   Often   Sometimes   Seldom   Never   Not sure 

 

7. You describe or exemplify the object or action instead of using the appropriate  

     target language item or structure (e.g. the thing you open bottles with for  

     corkscrew). 

      Always   Often   Sometimes   Seldom   Never   Not sure 

 

     To what extent is this communication strategy effective?     

      Always   Often   Sometimes   Seldom   Never   Not sure 
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8. You use a general or empty lexical item to fill gaps in vocabulary command         

     (e.g. the overuse of thing, make, do). 

      Always   Often   Sometimes   Seldom   Never   Not sure 

 

     To what extent is this communication strategy effective? 

      Always   Often   Sometimes   Seldom   Never   Not sure 

 

9.  You set up a new speech-plan when the original one fails. 

      Always   Often   Sometimes   Seldom   Never   Not sure 

 

     To what extent is this communication strategy effective? 

      Always   Often   Sometimes   Seldom   Never   Not sure 

 

  

10. You turn to the interlocutor for help (e.g. What do you call …?,                        

Can you  speak more slowly?, Do you understand?) 

       Always   Often   Sometimes   Seldom   Never   Not sure 

 

      To what extent is this communication strategy effective? 

       Always   Often   Sometimes   Seldom   Never   Not sure 
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APPENDIX E 

SELF-REPORT QUESTIONNAIRE 

(THAI VERSION FOR STUDENTS) 

 

แบบสอบถาม 
เรื่อง: กลวิธีการสื่อสารในการสนทนาภาษาอังกฤษ 

 

คําชี้แจง:  โปรดทําเครื่องหมาย  ลงใน    
                 หนาขอความที่ตรงกับความคิดเห็นของนักศกึษามากที่สุด   
คําถาม: ขณะที่พูดภาษาอังกฤษ  นักศกึษาใชกลวิธีเหลานี้หรือไม 

 
1.  พูดไมจบประโยค  
         บอยมาก    บอย    บางครั้ง    นอยมาก    ไมเคยเลย    ไมแนใจ  

         กลวิธีนี้ใชในการสื่อสารไดผลหรือไม   
         ไดผลทุกครั้ง    ไดผลมาก    ไดผลบางครั้ง    ไดผลนอยมาก   
         ไมไดผล           ไมแนใจ 

2.     หลีกเล่ียงที่จะพูดถึงเรื่องใดเรื่องหนึง่  แมวาจะสามารถอธิบายเรื่องนั้นเปนภาษาไทย 
        ไดเปนอยางด ี
         บอยมาก    บอย    บางครั้ง    นอยมาก    ไมเคยเลย    ไมแนใจ    

               กลวิธีนี้ใชในการสื่อสารไดผลหรือไม 
         ไดผลทุกครั้ง    ไดผลมาก    ไดผลบางครั้ง    ไดผลนอยมาก   
         ไมไดผล           ไมแนใจ 
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2. พูดโดยการแปลจากภาษาไทยเปนภาษาองักฤษคําตอคํา 
        บอยมาก    บอย    บางครั้ง    นอยมาก    ไมเคยเลย    ไมแนใจ  

        กลวิธีนี้ใชในการสื่อสารไดผลหรือไม 
        ไดผลทุกครั้ง    ไดผลมาก    ไดผลบางครั้ง    ไดผลนอยมาก   
        ไมไดผล           ไมแนใจ 

3. พูดภาษาไทยแทนการใชภาษาอังกฤษ 
        บอยมาก    บอย    บางครั้ง    นอยมาก    ไมเคยเลย    ไมแนใจ  

        กลวิธีนี้ใชในการสื่อสารไดผลหรือไม 
        ไดผลทุกครั้ง    ไดผลมาก    ไดผลบางครั้ง    ไดผลนอยมาก   
        ไมไดผล           ไมแนใจ 

4. ใชคําศัพทท่ัวไปแทนคําศัพทท่ีมีความหมายเฉพาะ  เชน  ใชคําวา “bones – กระดูก” 
แทนคําวา  “ribs – กระดูกซ่ีโครง”  

      บอยมาก    บอย    บางครั้ง    นอยมาก   ไมเคยเลย    ไมแนใจ  

              กลวิธีนี้ใชในการสื่อสารไดผลหรือไม 
       ไดผลทุกครั้ง    ไดผลมาก    ไดผลบางครั้ง    ไดผลนอยมาก   
       ไมไดผล           ไมแนใจ 

5. สรางคําศัพทใหมขึ้นมาเอง 
       บอยมาก    บอย    บางครั้ง    นอยมาก    ไมเคยเลย    ไมแนใจ  

       กลวิธีนี้ใชในการสื่อสารไดผลหรือไม 
       ไดผลทุกครั้ง    ไดผลมาก    ไดผลบางครั้ง    ไดผลนอยมาก   
       ไมไดผล           ไมแนใจ 
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7. ใชการอธิบายลักษณะ  รายละเอียดตาง ๆ  ยกตัวอยาง  หรืออธิบายออม ๆ  
แทนการใชคาํศัพทท่ีมีความหมายเฉพาะ 

       บอยมาก    บอย    บางครั้ง    นอยมาก    ไมเคยเลย    ไมแนใจ  

       กลวิธีนี้ใชในการสื่อสารไดผลหรือไม 
       ไดผลทุกครั้ง    ไดผลมาก    ไดผลบางครั้ง    ไดผลนอยมาก   
       ไมไดผล           ไมแนใจ 

8. ใชคําวา “thing”, “make”, “do” แทนการใชคํานาม (noun) หรือคํากริยา (verb) 
ท่ีมีความหมายเฉพาะ 

       บอยมาก    บอย    บางครั้ง    นอยมาก    ไมเคยเลย    ไมแนใจ  

       กลวิธีนี้ใชในการสื่อสารไดผลหรือไม 
       ไดผลทุกครั้ง    ไดผลมาก    ไดผลบางครั้ง    ไดผลนอยมาก   
       ไมไดผล           ไมแนใจ 
 
9. แกไขการใชคําหรือประโยคท่ีผิดพลาดดวยการพูดใหม 
      บอยมาก    บอย    บางครั้ง    นอยมาก    ไมเคยเลย    ไมแนใจ  

 
      กลวธิีนี้ใชในการสื่อสารไดผลหรือไม 
       ไดผลทุกครั้ง    ไดผลมาก    ไดผลบางครั้ง    ไดผลนอยมาก   
       ไมไดผล           ไมแนใจ 

10. ขอความชวยเหลือจากคูสนทนา  เชน พูดวา “What do you call it in English?”, “It’s ah 
ah ah” พูดซ้ํา   ใชเสียงสงูต่าํ  หรือลากเสียง  เปนตน 

       บอยมาก    บอย    บางครั้ง    นอยมาก    ไมเคยเลย    ไมแนใจ   

       กลวิธีนี้ใชในการสื่อสารไดผลหรือไม 
       ไดผลทุกครั้ง    ไดผลมาก    ไดผลบางครั้ง    ไดผลนอยมาก   
       ไมไดผล           ไมแนใจ 
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APPENDIX F 

RETROSPECTIVE INTERVIEW QUESTIONS 

 
1. Message Abandonment 

1.1  Why do you use this strategy? 

1.2  Why do you think this strategy effective/ineffective? 

2. Topic Avoidance 

2.1  Why do you use this strategy? 

2.2  Why do you think this strategy effective/ineffective? 

3. Literal Translation 

3.1  Why do you use this strategy? 

3.2  Why do you think this strategy effective/ineffective? 

4. Code Switching 

4.1  Why do you use this strategy? 

4.2  Why do you think this strategy effective/ineffective? 

5. Approximation 

5.1  Why do you use this strategy? 

5.2  Why do you think this strategy effective/ineffective? 

6. Word Coinage 

6.1  Why do you use this strategy? 

6.2  Why do you think this strategy effective/ineffective? 

7. Circumlocution 

7.1  Why do you use this strategy? 

7.2  Why do you think this strategy effective/ineffective? 

8. Use of All-Purpose Word 

8.1  Why do you use this strategy? 

8.2  Why do you think this strategy effective/ineffective? 
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9. Self-Repair 

9.1  Why do you use this strategy? 

9.2  Why do you think this strategy effective/ineffective? 

 

10. Appeal for Assistance 

10.1  Why do you use this strategy? 

10.2  Why do you think this strategy effective/ineffective? 
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APPENDIX G 

EXAMPLES OF ORAL INTERVIEW DATA 

 

Note: Bold Italic letters are the questions asking by the researcher. 
 
Student A: 

 
1.  Where is your hometown? 

Hometown. Nakorn Si Thammarat. 

 

2.  Can you tell me something about your hometown and your family? 

My family have uh … three four people uh … I have one daughter. She is … uh … 

about … um … seventeen years old. She study at Benjamarachootit school. 

 

How about your parents, what do they do? 

Um … my father … is a teacher. The both the both parent … are teacher. 

 

Can you tell me something about your hometown? 

Um … Nakorn Si Thammarat … I … In … in my … idea … this province is … is 

little travel for … for tourist. Yes, I ask … uh … my friend … about … Nakorn Si 

Thammarat. I say me … I say to me … Oh, I don’t … I don’t I I don’t have to to go 

this province because … uh … the province have … don’t have uh .. don’t have uh … 

เรียกวาอะไรวะ … hmm … don’t have station for … for for travel. Yes. 

 

3.  Where do you live now? 

Now? I … I live … I live in … now ก ็… the dormitory? 

Yes. 

Who do you live with? 

With … my friend. 
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4.  Can you tell me something about your friends? 

Number one, he she has name is Wit, he study in ICT. Number two is … uh … Por he 

study is uh … สาธารณสุขศาสตร PH … and … Three Ake … he is engineering. 

 

5.  How bout your room? Can you describe your room? 

Uh-huh. My room is … uh … uh … dirty little. Little dirty. Yes. Uh-huh. 

 

6.  Do you have any hobbies? 

Hobbies … uh … Internet. 

 

Why do you like Internet? 

I … I think … it has many … option to to do to to think to play. I I can play with 

game. I can … chat with uh … another people. 

 

7.  Why do you want to be a doctor? 

Uh … I … I … in my idea, I don’t like doctor. But I I think ... the doctor can … can be 

good occupation in the future. I … I can uh … help … help people.  

 

8.  Why do you choose to study at Praboromarajchanok Institute? 

Uh-huh ... in … in the past, I I don’t I … I … I don’t want to stay with PI. I … I I want 

to stay in … Songkla near near my home but I … I entry entry at PI first. I I … I ก็ … 

uh เลย study in faculty.  

 

9.  Which subject do you like most?  

I … I like Physics. 

 

Why? 

I I I like แบบ … I like … read a little but … do more. Yes. I I I read little but I I solve 

… the question many.  
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10.  What do you think about the English courses? 

I I think … English course is one … one subject of nine subject. Nine subjects in that 

in this term is uh … teach me for … the doctor. It it uh … another eight subjects that I 

… I learn … uh … not not um … not um not need not … necessary for … for doctor. 

 

11.  Which English skill do you think you are good at? 

Writing. 

 

Why do you think you are good at writing? 

Um … why? I I like … การ I like writing more than speak. Write writing can we … 

thinks think before … but speaking, I think now and I speak now. Yes, that’s … yes 

that is difficult. 

 

12.  Which skill do you want to improve? 

Listening. 

 

Why? 

My … I … my home my house … my my daughter … uh … study in English 

program.This course is … learn with … English teachers. Speaking, reading, speaking, 

and listening with English teacher for … USA, from … English. 

 

Why don’t you study in that program? 

I … I I cannot … I I I cannot this course because I … I … this course is open … after 

… I … uh … congratulation จบไปแลว. 

 

After you graduated? 

Graduate ใช Yes. ใช ใช Yes. 
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13. I’m sure that you have heard about the disaster that just happened in Thailand. 

Can you tell me what it is? 

Hmm … disaster … it is … Tsunami. 

 

14.  Can you tell me what a Tsunami is? 

Tsunami is the … high wave … from earthquake in … the sea … that is ah … have 

motion … yes … to … to the land. 

 

15.  What causes a Tsunami? 

Laugh. I don’t know.           

 

16.  What are the impacts of a Tsunami? 

Impact … my uh … this the people in there … have … uh … no hmm … not have ah 

… occupation … not not have … hot have … to … hmm … to have … to have … 

money from … from occupation … hmm … 

 

What else? 

Hmm … and … the country … not have ah … money from … travel in … in that … 

in there … in this … country … is Tsu … uh … that cause Tsunami. 

 

17. Now, let’s see some of the Tsunami pictures taken in Thailand and I would like 

you to describe each picture. 

 

Picture 1:  

This picture have ah … Patong … I I I think … because I I … have … have been … to 

go there … last year. Uh-huh. That is ah … many restaurant … hmm pub and bar for 

… tourism … that is … have … have ma … uh … many … tourist … to … to do this 

… activity yes … because uh ... in the Europe … uh … have many pub … restaurant 

for drinking. Yes. 
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Picture 2:  

This … I … this this this picture have … have been Tsunami … Ok. I I think the 

picture … have ah little … Tsunami … the wave is … is an an a small. Yes. But uh … 

but the people the picture have ah … arouse … from … from … from the wave. 

 

Picture 3:  

This the picture is … the the … Tsunami is … ah very high … for impact the … the 

… the cost of … of land … and the ... the building in … near near the coast … have … 

have impact … yes it’s are … it’s was … destroy … it was destroy.  

 

Picture 4:  

Yes. This is … this is the picture was … was destroy from Tsunami … it’s ah … the 

wave … the the … the level of … the sea level … have a high … the people … have a 

have … ah … was die … from Tsunami. 

 

Picture 5:  

The people … want to the high … the high … land … from there. Yes. Hmm … uh 

this … this picture is um … the people want … ah … want to have … a life [laughter] 

uh … I I have … I I … I think … hmm … I think she … uh … hmm … I I … I can’t 

say … difficult to say.  

 

Picture 6:  

Hmm … the picture are … is uh … Tsu … Tsunami was … was ah … have … happen 

… was happen … about … ten minute … later … yes … that is uh … color of … of 

later are have … is brown … that is the … the soil … the soil of of land … to be up … 

Yes. 

 

Picture 7:  

Ah … the picture is … ah ah about … I … tomorrow yes … one one day after … after 

from Tsunami ah … that is uh … the soil … the soil … soil from … from the sea that 

Tsunami … ah … give … give give give soil from … from that … to the lands. You 

you you you say … you you you see … the building have ah … destroy … or … yes  
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… hmm … the high of the wave is ah … have many force … to destroy. Ah … this is 

… ah … hmm … to help … to help … to help … to help the people that … that have 

cause from Tsunami … I I think … hmm … this ah … this occupation … have have 

for …have for this … people that … cause ah … people in … in their their coast … 

their coast of … the land have … have problem. Hmm … this … hmm the … the … 

occupation is … must … must to be … they help them. 

 

Picture 8:  

Uh … this is the many people die from … Tsunami … I I … in my idea I … I don’t 

think … that … many … more … I … I I think … I think … pe … people … die in 

Tsunami … maybe … a little in … in that … in that … in that … in that real … uh-

huh is more … more than. 

 

Picture 9:  

This is uh … the doctor … to … to give ah … DNA from … from … from … from 

the people was die. Ah … หมอพรทิพย … Doctor Porntip … is … is help … help in … 

case … yes. Ah … this is … ah … group of … group of people … want to search … 

whom … whom die from … the Tsunami yes. 

 

Picture 10:  

Uh … the cousin of that is want to know … is that … is that cousin was die ? ah … or 

live … from Tsunami … that is important to … to search them. Yes.  

 

Picture 11:  

Hmm … uh … this is … to bore … to … hmm … to … to … groove … groove … 

groove the … groove the die people in … in [laughter] the ground. 

 

18.  Can you tell me a brief story about Thailand Tsunami? 

Yes … I … is similar … from … bird fluid … but I … I think [laughter]. 
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You think they look like chicken? 

Yes in … [laughter] … it’s many … many more … chickens was die from influence. 

Yes.  

 

19.  What is your opinion toward a Tsunami? 

An … another people think … Tsunami have … have destroy … from Thailand … 

and heavy … sadness from Thailand … but I … I think that’s good for Thailand … for 

for the people … for the province in that coast … that coast ah … Phuket, Pang-nga, 

Satool, Krabi. Tsunami have to … to clean … to clean this coast … to clean people … 

to clean that … is … is bad … if if you go there … and if you you … you see … the 

buildings has a … condent … is many many … I don’t like. 

 

Too many buildings? 

Yes. It’s … oh …ah …I I … I don’t like … my … I don’t to go there … is uh … 

difficult to … to breeze … is um … hmm … difficult to play … difficult to … uh … 

activity … that is many people … in that. I think Tsunami … was clean them. 

 

So, you want the sea to be more natural? 

Yes, I I think … after … after Tsunami … was … pass … I think about to … manage 

… this province … better because it’s clear … from … from … ah uh … “You want to 

… this there”, I want to … to do that” Ah uh … he is think … new … new new idea 

because it’s clear from Tsunami. But and … I … I can … I cannot go there … now … 

cause I … I there … fear … fear from … from the die people … underground. Yes. 

If I can … if I can … select I … I will go Koh Samui. Yes.  

 

Why? 

In that is my cousin … in there. 

 

Why does he do there? 

Hmm … my cousin is … have oc … occupation in … in this island. 
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20. By the way, do you know Doctor Porntip, right?  

Yes. 

 

Who is she ?  

She … she … she is … uh … she is … good doctor … uh … she … she specialist in 

… death people um … uh … for die people to … to search … to … find … yes … she 

is teach my … she is teach me in future. 

 

What make her being a well-know doctor? 

I think … Doctor Porntip have ah … hmm … personality is ah … hair … uh-huh hair 

is … hmm … dominant . is [laughter] is … uh … is … many doctor cannot … cannot 

… cannot make … our hair. 

 

22.  Suppose you were a doctor in the area hit by a Tsunami, what would you do? 

Yes, yes … hmm yes … I I … in … I I I know … uh … the doctor can be … can be 

teach … teach people … too. Cannot … cannot solve … cannot uh … give … give 

medicine … to solve the sick … to solve your your sick … but the people can … can 

teach … can speak … you parent … to do … in your … in his … or her life … in the 

… in the future … because … from Tsunami have … have sadness … the people have 

uh … have sad from … from … sit uh from the the … the  Tsunami … 

 

Suppose you were a doctor in the areas hit by a Tsunami, what would you do? 

I … I am a doctor … I … I want to … to help … to help … from sadness … yes the 

people … is sad I want … I want I I want … my parent my people my … neighbor … 

have happy yes. To many many many many. Yes. 

 

When would you help them? 

Uh … one … one wek or two weeks … she … she can’t … she can’t relax … I I I … I 

must to help … that I can do. 
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How? 

Uh … such as … such as … hmm … give … information … to do in the future … 

because ah … I … in in in this situation … if … if have … if if situation have … many 

people … to do … to do this … this case … I … I … I not necessary … to help … too 

… because it’s … many doctor do them … I … I … I can … I can to … to give 

describe … to give information … that people … yes … to do ... to do in the future … 

I can teach them … I can teach them … not not nec … necessary to … to take care … 

to … to find the … to find the sick to … the doctor … cannot be … can’t can’t can’t 

… cannot hmm … the the doctor not … hmm … not have to … to solve the … to 

solve the disease. 

 

21.  What did Doctor Porntip do for Tsunami victims? 

I I think … I think she … she say … she say say straight เกิน … I … she … hmm … 

ยังไงวะ [laughter] she she say that she think … she think yes. 

 

What? 

Not … not uh not … incline to … some people. 

 

What did Doctor Porntip do for Tsunami victims? 

Doctor Porntip … to find DNA from … hair … or teeth … that search from … origin 

of … people that die. 

 

What do you think about her work in Tsunami? 

I think she work hard … she work hard and … she don’t … don’t have to relax … she 

can’t can’t … can’t relax … because she … she must to manage and … another people 

… and another doctor to manage … to find … to … search DNA. 
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Student B: 

 

1.  Where is your hometown? 

Your hometown … uh … I was born in Suratthanee. 

 

 2.  Can you tell me something about your hometown and your family? 

In … in my family? 

Yes. 

Um … they are … five people in my … family. My … my father and my mother is 

teacher. I have … one … older sis sister and … and … one younger … younger sister. 

Um … she … she will … study at Mahidol … in this year. 

 

Can you tell me something about your hometown? 

Hometown … Suratthanee? 

Uh-huh. 

Suratthanee is … so … so big city … [laughter] um … 

 

Are there any interesting places? 

Uh … I think I like Koh Samui in Suratthanee and … เขื่อนรัชประภา. It very beautiful 

city  

beautiful place. 

 

3.  Where do you live now? 

I live … live? 

Live, yes. 

In this year I … I’m just … I just stud … I’m just … study in at Bangkok so I … I 

have … I have to rent … I have a … a room with my … friend to … to live in 

Bangkok.  

 

Who do you live with? 

Hmm I … I live with … my two friend … in in a room. And … one … one is … his 

name is … Cocoa and one name is … Arm. 
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5. How do you feel toward your roommates? 

Arm … uh … I think he is so … crazy like like me. 

How crazy? 

Um … they … they crazy in … sport. He crazy to to play sport and … crazy to … 

watch TV … in … sport channel. 

How about Cocoa? 

Uh … Cocoa is … like basketball. 

 

4. Can you describe the place that you live? 

Place that I live? 

Yes. 

Um … the building? About the building? 

Yes, the building and your room. 

I live … um … the building is … nine … floor เกาช้ัน and I … live in … ninth. 

 

6.  Do you have any hobbies?  

Hobbies? No 

 

7.  Why do you want to be a doctor? 

Why I like doctor? 

Yes. 

Hmm … I … I don’t like to be the doctor but … um … uh … with doctor I don’t like 

it so much but ก ็but … not have it. But not hate it. I think … it is a … good … good 

… อาชีพ … good good … good hobby ปะ? 

Good job? 

Good job, yes. 

 

8.  Why do you choose to study at Praboromarajchanok Institute? 

Again please? 
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Why do you choose to study at Praboromarajchanok Institute? 

Because when … when I … study … in Praborommarajchanok and I … have … uh … 

and I … have … congratulation … I … I can … go to do … go to do my job in my … 

in my hometown. Yes. 

 

9. Which subject do you like most? 

Hmm … like most … I think it’s … music because I … I don’t want … I … I don’t go 

every … every … every hours. I don’t go every … every day. 

 

10.  What do you think about the English courses? 

English course … hmm … I think … I’m … I’m not … not not good with English buts 

I think when … when I learn its make me … its … it make me … a lot of knowledge 

because I … I don’t have … uh and … and … I can … I can do English … I can’t do 

English very well and … when … when I study I knows that’s I have a lot of … 

knowledge which come … in my brain. 

 

11.  Which English skill do you think you are good at?  

Again please? 

 

Which English skill do you think you are good at? 

Skill? Good at? … I don’t know [laughter]. 

 

Listening, speaking, reading, and writing. Which skill do you think you’re good at? 

Good at? … I think … I … I like to speak but I … I speak very … not very well. 

 

12.  Which skill do you want to improve? 

Improve? … um … I want to improve about … speaking because in the future I … I 

think I … I … just use its … in the future. 
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13.  I’m sure that you have heard about the disaster that just happened in Thailand. 

Can you tell me what it is? 

Dis … 

Disaster 

What’s about it? 

It’s a very bad event that causes great damage or loss of life. 

ออ ... some Tsunami. 

 

14.  What is a Tsunami? 

Tsunami is … is … Tsunami is … is uh ... big wave and … come … and … on land 

with … very fast … uh … very fast … very fast speed … and make … make a lot of 

… destroy … destroy … things. 

 

15. What causes a Tsunami? 

What cause … cause? 

Cause of Tsunami. 

Um … I not sure … but I think … I … I have … listening … to the radi … uh to to 

TV … and … and … I know that its … its cause of … um … earthquake … in … that 

rapid … [laughter]. 

 

17.  Now, let’s see some of the Tsunami pictures taken in Thailand and I would like 

you to describe each picture. 

 

Picture 1: 

Um … first picture … is … I think it’s not … it not happen … it’s … it’s doesn’t 

happen now … because … no … no … no things … is … destroy. 

 

Picture 2: 

And this picture is … I … I see … a big wave … is coming … coming … to … island 

… to … to land. And … some people is … very … interesting … it … um … a big 

wave is …  
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Picture 3: 

In this picture a big wave is … is coming … to land and … make … make ... make 

everything bad. 

 

Picture 4: 

Hmm … the water … the this picture is … the water is … flow … to the island. 

 

Picture 5: 

And … this picture … hmm … the … the water … flow on land and … I think … 

people is … is holding … the car … because he … because she … she … she … 

afraid to … to go with … water. 

 

Picture 6: 

Um … this picture is … I think … it is … Tsunami is … finish …Yeah. 

 

Picture 7: 

And … this picture … there are two … helicopter … come … to help … people … 

Yep. 

 

Picture 8: 

And … um … they are a lot of … death people … with … die … die … die … die 

with … Tsunami. 

 

Picture 9: 

This picture … um … um … they are … five people … to … is … five people is … 

testing … testing death people … and … some people is … help … help everything 

that … they can … to … to … to make the problem better … to … [laughter] … hmm 

… ok. 

 

Picture 10: 

And the last picture is … is about … some of … some … [laughter] some death … 

people is … is … bring … is bring … bring to the … hole. 
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18.  Can you tell me a brief story about Thailand Tsunami? 

Brief … story … what is it? 

Tell me a short story about Thailand Tsunami. 

Yep. Um … uh … one day … in … on the beach … uh … tourist is … visiting the … 

sea … she doesn’t know … anything … but … in suddenly … water in the sea is … is 

… come out of … land … and is … attain it … attain to it … and … go to … go to the 

sea to … to … to watch … and … um … and … discovery … and now … hmm … but 

but … in … in … in suddenly … the … the wave … come … come to land with … 

fast speed … and … come … and come to … destroy … building … destroy … 

people … and destroy … everything … with … on … its … way and make … 

something … make everything … bad … some people … lose … lose … family … 

lose friend … and … lose … value. Yep. And … every lose … everything … make … 

people would with it with. Uh … very … very sad … sad … when … when it finish 

… um … have … they are … many … many of … people in Thailand and … in the 

world … come to … uh help … come to … rescue … um … people which have … uh 

… which have … unfortunate … โชคราย [laughter]. 

 

19.  What is your opinion toward the Tsunami? 

Hmm … I think it’s … it’s … happen with … suddenly … I think … hmm … we 

should have … miter … to check … check when its come … check … and … and … I 

think … uh … country with … near … near the sea which have … um … have … 

have … something to … to … protect it … in this … in this … เหตุการณ in this event. 

Um … I … um … although … many … many … many people is sad … buts … some 

… sometime I will … I … I think I’m … I’m happy that … many people … but … 

many people is … many people in … in the world … come … come to help … help 

help … help … help them … and … and … and when when … when they come to 

help … is make … make me feel แบบ … feel … so good … that’s people doesn’t … ทิ้ง 

… doesn’t … [laughter] … people doesn’t … doesn’t … เอย people have … [laughter] 

… people in the word is kind. Yeah [laughter] 
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20. By the way, do you know Doctor Porntip, right?  

Yep. 

Who is she? 

Hmm … doctor porntip is … a doctor who … who … who do about … check … 

check … check death people with … uh … check about … what … what is his name 

… what … where he come and … check … check … something … with … with the 

death people. 

 

What makes her being a well-known doctor? 

Because he … he is a … a people … a doctor is … which … which … do the job … 

um … he … he don’t want … when he do he don’t want … he don’t want … he … 

when he do he don’t want … he don’t want money … he don’t want … anything … he 

do with … his … เอย … she … she do with … with her … her heart. Yep. 

 

21. What did she do for Tsunami Victims?  

Tsunami victim … she … she come to … to … to check … about … to … to check 

about … about … check check hmm about … check check death people [laughter] … 

in everything uh … something. 

 

22. Suppose you were a doctor in the areas hit by a Tsunami, what would you do? 

I think … when … when I … when I go to the doctor … I think … I … I want to … I 

want to do like … like … like her … buts … I … I don’t want to check … check … 

death people but … I … I don’t want to check … check … death people but … I don’t 

want to … I … I want to … to do with … my heart. I don’t want to … I think I … I … 

I very happy that … hmm … uh … some people is … do … do his job with … don’t 

have … don’t … don’t want to … don’t want to … don’t want don’t money. Don’t 

want … um … don’t want don’t want … anything. I think … I will go to … to help … 

to help … people with … people in this … in this … in this town sure … because … 

because … some … some people … he he does … he doesn’t die … and and he want 

to … rescue … want to want to help … to help.And and I think … many many doctor 

is should … should do … to … to help them. Yep.  
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Student C: 

                                             

1. Where is your hometown?                  

Chaiyapoom. 

 

2. Can you tell me something about your hometown and your family? 

Hmm … uh … my home … is like the … next … uh … around the country uh ... my 

family … I live … live with … mother. My mother and father … [laughter] 

Separate? 

Yes. Uh … and … I have … two old … two old sister. Uh … she name is … Ae and 

Oh. Oh, she … has marry and … have a … have a … baby. Yes. 

 

What does your mother do? 

Uh … business. She … about the chicken 

 

3. Where do you live now? 

This time? 

Yes. 

Um … in … at Chaiyapoom … or … or here? 

Here. 

ออ … I live in [laughter] it … about next month. I will … live at Payathai. Two … 

second year medicine. Um … live at … Petchburee Soi Five. 

 

Who do you live with? 

Uh … first year medical Rama and … Siriraj. Three people. 

 

5. How do you feel toward your roommates? 

Um … he is very … very serious about … [laughter] … about … the book and … 

studying medical … uh … everyday … to … together … he … read always and … but 

I … I … listening a song … read cartoon book. Some … sometime I … I read a book, 

yes. But … um … I don’t serious about it. 
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4.  Can you describe you accommodation and the person you live with? 

Oh, my place … uh … it very … very small … in … in one room have … four beds. 

Yes. Uh … the bed … separate … to … to … two box. One box have … two bed … in 

the … level … two level 

Two stairs? 

Yes. 

 

6. Do you have any hobbies?  

Hmm … I …  like play … badminton or … shopping and … at … uh … Central … 

Central Pinklao. 

 

Why do you like playing Badminton and shopping? 

Badminton is … is uh … sport … sport that I play … since Mattayom … Mattayom 

and I … um … I … I have a Math … in the … uh … in the country. I … [laughter] yes 

uh … it very … it exer … exercise everybody … every organ. But shopping is uh … 

to … when I serious. I … go to shopping and … but … I … I don’t buy ... anyway. 

 

7. Why do you want to be a doctor? 

Hmm … the … the doctor … is … in … in … uh … I though the doctor … can help 

people to have … to have a life. Some … some people he … he must … he must live 

with family to … to take care … her son her son her … her wife. Uh … if I … I can … 

help help he to … come back to work again, um … it’s … very … very  pleasant … if 

I can do that. 

 

8. Why do you choose to study at Praboromarajchanok Institute? 

Hmm … it’s … it is … the best the best way … I … my … my point … score entrance 

… can … cannot … cannot entrance to … any faculty of Medicine … but … 

Praborommarajchanok uh … yes I … I have chan … chance to … um … and … I I 

like doctor. 

 

9. Which subject do you like most?  

Biology and Organic Chemistry. 
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Why? 

Biology is … des descript about … the organ, the cell, organism … everything about 

… body, about living. Yes I I like. Organic Chem is … can … can apply to … biology 

and … and I like the teacher who … who who teach me. 

 

10.  What do you think about English courses? 

English? English … Yes Ajarn … เอย … uh … the teacher … very … very … uh 

…Ajarn Sirinit is … um … want want to … the … want to student to … get an … 

understand in the … in the detail about the book. Yes, some … sometime I … I … I 

not serious but … I know … Ajarn … Ajarn want to … I have … knowledge to … 

apply to read book in … second year, third year … to six year. To … know about the 

… the detail to … to be a doctor. 

 

How about speak and listening? 

Speaking and listening. Uh … I don’t like because I … I don’t not well. And … but I 

… I like listing I listening … English … song. Um … some … sometime I … listening 

but … I … I can … I cannot tran .. trans … maim to … to Thai. English to Thai I 

cannot. But … I like like like like listen. 

 

10. Which English skill do you think you are good at?  

Good at?  

 

From listening, speaking, reading, and writing. Which skill do you think you’re 

good at? 

ออ I think reading … reading … yes, reading because uh … skill of English … 

everything … uh … I can read can read from the book … from … newspaper but … 

uh … ev everyday I … I don’t … I don’t lis listening or speaking English to … the 

people but yes … read … I … I can look at the … street, the town. Yes. 
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12. Which skill do you want to improve? 

Hmm … I … uh … I … to improve English skill I … I should try to speak or … look 

… or … watch movie … in soundtrack yes, it … if I … if I can do everyday everyday. 

Um uh I … I think it … it it it is well.  

Yes. 

 

Which English skill do you want to improve?  

From listening, speaking, reading, and writing. Which skill do you want to improve? 

Speaking and listening. 

 

Why? 

Because it’s … it can help me to … to live in the town or … if I go to … next country. 

Yes, I … I can live … live in that town. 

 

12.  I’m sure that you have heard about the disaster that just happen in Thailand.  

Can you tell me what it is? 

A … again please? 

I’m sure that you have heard about the disaster that just happen in Thailand. Can 

you tell me what it is? 

Disaster … 

Do you know the word disaster? 

About … about … hmm … uh … disease … Sar … Sar or … Virus H… H2N1. 

Yeah, but what is the biggest disaster that just happened in Thailand last year? 

[laughter] 

Can you tell me what it is? People died a lot … 

Hmm … about the chicken. 

The bigger disaster, what is it? 

… 
 
It happened in the South of Thailand. 

South ออ … Tsunami … yeah. 
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14.  What is a Tsunami? 

Tsunami is uh … very big wave … it … it … damage … damage uh … the people … 

live … live near … the sea. Yes.  

 

15.  What causes a Tsunami? 

It cause … it cause earth … earthquake in … Indonesia and … it .. it start in … in 

Indonesia but … uh … the wave … the wave is … large large large larger and large 

wave … uh … in … the level it’s … higher higher … and … damage … yes … the … 

country. 

 

16.  What are the impacts of a Tsunami? 

Im … impact … 

Uh-huh. The effects. 

Uh … Tsunami uh … Tsunami … is des … des … destroy … destroy … many thing 

… uh … the people … house, car uh … im … uh … the important … the people … 

the people die very much and … hmm … the mind … the mind of family of … who 

… who death … is … hmm … can’t … เอย it … it it not pressure … it … very sad. 

Hmm … some … someone … someone … don’t have … don’t have father … or … 

don’t have … the son … someone live … live … live one … live only … and can … 

can do … or can work … yes hmm … but … but Tsunami … can .. can tell … tell the 

people … in the world that … Thailand … have … uh … Thailand can … can help … 

help who … who have accident or … who … have uh … something is … is damage 

him … and … the people … in the world … yes … uh … can … the people in the 

world. Hmm … ชม … [laughter] … Thailand is … oh! Good … if … hmm … can … 

help the … the people แบบ … don’t have anything to … to live it again. Come back to 

work … to … yes. [laughter] 
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17.  Now, let’s see some of the Tsunami pictures taken in Thailand and I would like 

you to describe each picture. 

 

Picture 1: 

This is … this … before the Tsunami. Yes uh … the people … live and … live 

everywhere เอย everyday … he works yes. 

 

Picture 2: 

And … uh … the people look at larger wave … and … yes … it’s very … very 

strange. It … not like the day … not … not like … not like everyday … the wave is 

higher … higher than everyday. Uh-huh. 

 

Picture 3: 

The wave damage … its damage … damage … damage the town … and the people.  

 

Picture 4: 

Hmm … yes … like that … the wave is … very high … to damage the … restaurant 

… and area … area around the sea.  

 

Picture 5: 

And have … have a people … the water flow … flow … and … flow to the people. 

Yes. Hmm … the car … the car … is … flow flow … flow follow the water. And … 

people … people ก็ … people … yes … flow … follow the … water. Hmm … the … 

the wood … or some plastic … hmm … damage the people … to [laughter] … to 

press … press … press the people. Yes. 

 

Picture 6: 

And this … this after … after Tsunami happen … the house and … the house … is … 

Damage.  
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Picture 7: 

Hmm … helicopter and … the people … try to help … help who live … live … live in 

area … is … is happen … Uh-huh. 

 

Picture 8:  

This is … this the body of … of who … who death … and … they … they family to 

… to look … to find … find her … find … find the people who … who … who be … 

her or him family. 

 

Picture 9: 

It … it maybe medicine or … or … hmm … someone to help … and … and … find … 

find to the body of who death … and … hmm … to … and contact to … hmm … they 

… family … Uh-huh. 

 

Picture 10: 

This is uh … medi … med … med … medical … to help … help the work … and … it 

… make … make it to improve.  

 

Picture 11: 

It’s … it’s the body to … hmm … someone … don’t know who is family … [laughter] 

… to … take … take the body to … in the [laughter]. 

In the tomb. 

Yes. 

 

18.  Can you tell me a brief story about Thailand Tsunami? 

Tsunami in Thailand … is … very … very big damage … the people who … who … 

who had the accident hmm … uh … he … he … lost … lost the … lost father … lost 

sun … lost … wife … lu … husband … she … the … the mind … the mind is … is 

not well … hmm … the … but … but the people in Thailand. At … almost … want to 

help. Want to help them … to … come back to work again … to … live … again … 

yes it’s … uh … I … I … I hurt like … like … everybody to … have an accident … 

this … this accident. 
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19.  What is your opinion toward the Tsunami? 

Hmm … Tsunami … Tsunami is uh … the … accident of … na … natural … hmm … 

it it can happen … it can happen everywhere or every way … uh … people should … 

should … have something to … to block … or to … hmm … protect … something … 

something it … will happen and … and … everyday … he could work or … do … do 

something … do … work … to … to improve … to … hmm when … to to improve to 

… it it the best … best day … everyday … if … if something … ac… accident … 

happen … he … he yes … yes she or … he … do the best way … but if he … he death 

… hmm … father, mother, yes … my my son is do … do the best … if he death it … 

uh yes yes she or … she or him is sad but ... hmm it … it be accident … don’t don’t … 

don’t people want to … to that happen. 

 

22. If you were a doctor in the areas hit by the Tsunami, how would you help them? 

Hmm … yes … hmm … to help help some people … uh … some people … can can 

found … can can find … hmm … or some people … not not death but … but have … 

have uh … hmm … legbreak or … yeah … something is … it it it wrong to … and … 

and help … help about the … the body of who death to … to … tran … tran to … to 

family … to her family or him family. 

To transmit. 

Yes. 

 

20. By the way, Do you know Doctor Porntip, right? 

Yes yes. 

Who is she? 

She … she fin … finish … she … grad … she’s … she … graduate from 

Ramathipbodee … and … she … um … she attempt … attempt to … help the … the 

people … patient … a … or the body of … of who … who death. Yes, she … she 

…she … she work … she work and do everything it’s … the best … she not … uh … 

she don’t like … don’t like something is wrong. She … she can … can help … help 

the body … to hmm … the body is … it … hmm … it not … not chance … not chance 

to … to to make … make something to … uh … If if he … if the body … is … be kill 

yes she she … she can … can help … the body to … to find … find the killer. Yes. 
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What makes her being a well-known doctor? 

To … to be a good doctor? 

To be a famous doctor. 

She … she … she work … about … hmm … Janejira … yes uh … about the … the 

crime … at … at … at at at … at uh uh uh uh uh everything about the crime … uh … 

the people in Thailand … the people … in Thailand or … almost hmm … want to … 

want … want to … she … to help the … the body. Yes and … every people … hmm 

… believe that … she … she can … she can … can help … help the body yes and … 

help the family of the body. 

 

21.  What did Doctor Porntip do for Tsunami victims? 

Yes, she … she … she … go to help … the body and … hmm … but … but I … I look 

at new … news … newspaper or … television. Hmm … some people … some people 

to … get … get the body … but … but the body it … it’s … it’s not … him or her 

family … get an … get an … get the money … yes and … take … take the body to … 

hmm … [laughter] uh … the body … ทิ้งไป. 

Leave? 

Yes, leave the body and … leave the body … yes … the people who … who … who 

see the body yes … and … come back to … come back to and … come back to and … 

come back to the … the hospital … yes … hmm … uh … the police or … the police 

tell that … tell … doctor porntip … mistake … about the body … yes I ... I think … 

who … who … who … who give the body … and leave … and take take uh … and 

leave … leave the body is … not … uh don’t do that … yes … hmm … Doctor 

Porntip uh … attempt to work … to help the body but … someone … someone want 

the mon … want the … the money hmm … to … do … do that is not good. Yes. 
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