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ABSTRACT

This study identified perceived characteristics of an effective (and
probably of an ineffective) university English as a foreign language (EFL)
teacher in Hollwell University (pseudonym) from three different perspectives
(i.e., university EFL teachers, university teachers from other disciplines, and
university EFL learners). To conduct the study, the researcher administered a
questionnaire to 21 EFL teachers, 27 teachers from other disciplines, and 1,081
EFL learners from Hollwell University (pseudonym) (N = 1,129) and
interviewed the participants who agreed to be interviewed.

Tabulated responses from the questionnaire indicated a list of several
perceived characteristics that an effective EFL teacher (EEFLT) needed to
have. Five characteristics of an EEFLT rated by EFL teachers were: (1) having
good knowledge of subject matter, (2) preparing the lesson well, (3) creating a
comfortable learning atmosphere, (4) making the lessons interesting, and
(5) motivating students to study the language. Teachers from other disciplines
also rated “having good knowledge of subject matter” as the most important
characteristic of an EEFLT, and the other four characteristics, in order of
importance, were: (1) having good pronunciation, (2) motivating students to
study the language, (3) having good teaching methods, and (4) being able to
explain clearly. EFL learners, in contrast, ranked the five characteristics that an
EEFLT should have in the following order: (1) giving clear explanation,
(2) having good teaching methods, (3) motivating students to study the
language, (4) knowing the subject well, and (5) creating a comfortable learning
atmosphere. Interview data obtained from some volunteer participants
underpinned these quantified data further. The researcher’s analysis of these
interview data revealed different characteristics of an EEFLT dividing into five
categories: (1) teacher personalities, (2) teaching styles, (3) teacher knowledge,
(4) teachers’ roles, and (5) teaching preparation.

KEY WORDS: PERCEPTIONS / TEACHER CHARACTERISTICS /
AN EFFECTIVE EFL TEACHER
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CHAPTER'|
INTRODUCTION
CHARACTERISTICS OF AN EFFECTIVE EFL TEACHER

This chapter consists of four sections including rationale of the study, problem
statement, conceptual framework, and scope of the study. First, rationale of the study
are discussed to provide the background of the study. Second, a problem statement is
drawn to describe the necessity to conduct this study. Then a conceptual framework is
included not only to help frame the study but also to outline scope of the present study.
Finally, the chapter ends with scope of the study, the study’s research questions, and a

summary.

1.1 Rationale of the Study

In the past decades, a number of researchers have identified the characteristics
of effective teachers both inside (Banno, 2003; Brosh, 1996) and outside the field of
foreign language education (Beishuizen, Hof, Putten, Bouwmeester & Asscher, 2001,
Cruickshank & Haefele, 2001; Evans, 2002; Minor, Onwuegbuzie, Witcher & James,
2002; Murphy, Delli & Edwards, 2004; Suwandee, 1995; Thomas & Montomery,
1998; Walls, Nardi, Von Minden & Hoffman, 2002; Weinstein, 1989; Willems &
Clifford, 1999; Young & Shaw, 1999). Such identification is important because the
understanding of effective teaching characteristics could help not only develop
language teacher preparation models but also establish standards and criteria for
language instruction evaluation. These characteristics consist of several respects
including subject matter knowledge, pedagogical knowledge, and socio-affective
skills, among many others. Some characteristics of effective teachers are conventional,
but others are discipline-specific.

Different groups of people such as teachers and students (Murphy et al., 2004),
good students and less-good students (Koutsoulis, 2003), males and females (Minor et
al., 2002), and students with different majors (Check, 1986) hold different views on
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the characteristics of effective teachers. Murphy et al., for example, identified
characteristics that students perceived effective teachers needed to have. These
characteristics included (1) ability to organize the lesson, (2) giving clear explanation,
and (3) speaking softly. On the contrary, inservice teachers believed effective teachers
should be patient and polite. Students with the lowest achievement, as Koutsoulis
noted in his study, focused on “human characteristics” (p. 9) and teaching skills,
whereas high achievers wanted their teachers “to be knowledgeable, clever and not to
spend time on comments for students’ behavior” (p. 10). Male participants preferred
the teacher who was authoritative and had leadership skills, while female participants
paid attention more to enthusiasm (Minor et al., 2002). Students with different majors
also had different perceptions on effective teachers, according to Check (1986). He
found that students with the major in letters (program in designing letters), sciences,
and nursing wanted the teacher to give good test preparation techniques, while
business students wanted the teacher who could organize and was well-prepared. Yet,
education and human service students believed that teachers’ knowledge of subject
matter was the most important quality of effective teachers. Similarly, language
teaching differs, in essence, from teaching other subject matters, especially in terms of
the nature of the subject, the content of teaching, the teaching methodology, teacher-
learner relationships, and contrasts between native and non-native speakers (Borg,
2006). Borg suggested five factors that distinguished foreign language teachers from
teachers of other subjects. These factors included (1) the nature of the subject matter
itself, (2) the interaction patterns necessary to provide instruction, (3) the challenge
for teachers of increasing their knowledge of the subject, (4) teacher isolation, and (5)
the need for outside support for learning the subject. The uniqueness of foreign
language teaching was further highlighted by Hammadou and Bernhardt (1987). They
argued:

Being a foreign language teacher is in many ways unique within the profession
of teaching. Becoming a foreign language teacher, too, is a different process
from that which other future teachers experience. This reality is rooted in the
subject matter of foreign language itself. In foreign language teaching, the
content and the process for learning the content are the same. In other words,
in foreign language teaching the medium is the message. (p. 301)
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Moreover, teaching practices at university level might also vary across disciplines
(Neumann, 2001). Neumann explained that ‘hard” disciplines, such as physics and
engineering, highlighted cognitive goals such as learning facts, while ‘soft areas’,
such as humanities and education, paid more attention to general knowledge,
character development, and effective thinking skills. Therefore, language teachers,
especially at university level, might differ from teachers of other subjects.

Considering the uniqueness of foreign language education, the characteristics
of an effective EFL teacher need to be investigated in specific subject area rather than
just applying what was found in general education to foreign language education.
Agreeing with this, Brosh (1996) called for more research that looked particularly into
the field of foreign language teaching to identify the characteristics of an effective and
an ineffective language teacher. In his own words, he remarked:

Comparatively little research has studied effective teaching in specific
disciplines or subject areas. Given [to] the fact that every teaching-learning
situation is unique, and that subjects differ from one another, there are
teaching behaviors that are considered to be effective in one setting yet less
effective in another. (p. 125)

Heeding to this, the aim of the present study is to identify the characteristics of

an effective university EFL teacher, as perceived by both teachers and students.

1.2 Problem Statement

Although much work has been done to define the characteristics of an
effective teacher in various fields of education, these characteristics may differ from
those of an effective teacher in language education. This is because language teaching
differs from teaching other subject matter as the subject matter itself is used as a
medium in language teaching. Hence, an effective language teacher may differ from
an effective teacher in other fields (Borg, 2006; Brosh, 1996). Thus, in order to
understand what should be the characteristics of an effective language teacher in each
context, such an investigation needs to be done in the specific subject area.

In spite of such a need to explore effective teaching characteristics in each
specific subject area, little research has been conducted to study the characteristics of
an effective foreign language teacher (Banno, 2003; Brosh, 1996). Two language
researchers whose studies looked into this area, were Banno and Brosh. Brosh



Chatrawee Intraboonsom Introduction / 4

conducted a study to identify the characteristics of the effective language teacher
(ELT) in Israel. After analyzing his data, Brosh identified a list of the characteristics
of effective language teachers. This list included: (1) teachers’ commands of the four
language skills, (2) teachers’ ability to transmit knowledge, (3) teacher fairness, (4)
teachers’ availability after class time, and (5) teachers’ ability to provide students
with experiences of success. Seven years later, Banno conducted a more or less
similar study in Japan. Banno’s results were similar to those put forward by Brosh, to
some extent. Banno’s participants noted that effective foreign language teachers
needed to have four characteristics including (1) ability to explain clearly, (2) being
approachable, (3) having good teaching methods, and (4) ability to motivate students.
In Thailand, little seems to be known about what characteristics an effective
teacher should have or should not have. In the 1990s, Suwandee (1995) conducted a
study to investigate what Thai university students perceived as the characteristics of
an effective teacher in a field of general education. The findings of her study indicated
that an effective teacher should (1) have good knowledge of the subject, (2) make
difficult topics easy to understand, (3) be willing to help students in and out of the
classroom, (4) be well-prepared for class, and (5) be able to explain clearly. Though
Suwandee’s study offered some insights into the characteristics of an effective teacher
in a Thai context, her results cannot be generalized to the field of EFL education. To
be able to identify a set of the characteristics of an effective EFL teacher, a study

needs to be conducted in this specific subject area (Borg, 2006; Brosh, 1996).

1.3 Conceptual Framework

Three different distinct theoretical concepts from general education were used
to underpin the present study. They were: (1) practical curriculum inquiry, (2)
teachers’ beliefs, and (3) students’ beliefs.

1.3.1 Practical Curriculum Inquiry

In order to conduct educational research, researchers should go into one
particular context to study the issue with which researchers are concerned. That is
because contexts are diverse and what happens in one context should not (and could
not) be assumed that it would also happen in other contexts (Kleinsasser & Savignon,
1991; Savignon, 1991). Schwab (1969, 1970, 1973, 1983) recognized the impact that
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contexts could have on education and highlighted the need for researchers to study
educational contexts. With more or less the same idea, Schubert (1986) contended
what Schwab meant saying, “practical curriculum inquiry must engage primarily
those who live in the educational setting in question, and outside authorities only
secondarily” (p. 289). Only people in a similar historical, political, and social context
know what really happens in that particular context. These insights, hence, are
specific and cannot be generalized to different contexts. More importantly, to situate a
better understanding of what occurs in the reality of a classroom, Schubert, expanding
on Schwab’s concepts, emphasizes the need to study interactions among four
commonplaces; teachers, students, subject matter, and milieu. He argues:

Teachers and learners, or administrators, researchers, and the public who want

to comprehend better the curriculum that affects thought, feeling, outlook, and

behavior would do well to consider the interaction among commonplaces on
the educational setting with which they are concerned. (pp. 301-302)

Following Schubert’s (1986) and Schwab’s (1969, 1970, 1973, 1983) concepts,
interactions among these four commonplaces, especially the interactions among
teachers and between learners and teachers, seem to be significant. Interactions
between teachers and learners would provide, as Kennedy (1996) and Brown and
Mclintyre (1993) argued, comprehensive first-hand knowledge of what goes on in the
classroom. Despite the significance of what occurs in the classroom, a large number
of language researchers studied linguistic variables in order to improve language
teaching but overlooked other significant factors such as teachers (Savignon, 1991).
Savignon contends:

[Wi]hile considerable attention has been directed to linguistic variables in
contexts of teaching as well as to comparative/contrastive analyses of
languages themselves, surprisingly little systematic inquiry has been
conducted into the instructional perceptions and practices of teachers
themselves. In our efforts to improve language teaching, we have overlooked
the language teacher. (p. 272)

Therefore, the understanding of teachers’ and students’ beliefs may offer
illuminating and useful insights into their thinking process of what happens in the
classroom, which finally can be used as a guidance to improve an educational

situation.
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1.3.2 Teachers’ Beliefs

Research on teachers (e.g. teachers’ interactional performances, teacher
education and on teacher changes) emphasizes the importance of beliefs, thoughts,
judgments, knowledge, attitudes and theories of teachers for teaching practice (Clark
& Peterson, 1986; Pajares, 1992; Shuell, 1996). The understanding of teachers’
beliefs is hence taken into account by many studies that attempt to examine the
characteristics of an effective teacher (Korthagen, 2004; Minor et al., 2002, Walls et
al., 2002). This is because it is important to know what teachers think and what their
beliefs are in order to understand what teachers do. Pajares contended: “All teachers
hold beliefs, however defined and labeled, about their work, their students, their
subject matter, and their roles and responsibilities” (p. 314). It can be concluded that
the beliefs teachers hold influence their perceptions and judgments, which affect their
behavior in the classroom, and also affect students’ achievement. Concurring with
Pajares, Fang (1996) argued that the beliefs teachers hold toward their students, their
subject matters, and their teaching responsibilities influence teachers’ reactions not
only to teacher education but also to their teaching practice. In a similar vein,
Richardson (1994) highlighted the need to study teachers’ beliefs and practices as
these two variables determined how teachers conceptualize their teaching. That is, in
order to understand how teacher conceive teaching and learning, one should look into
teachers’ beliefs and practices.

Moreover, it is also essential to understand how teachers view other teachers
in each educational situation. This is because the opinions that teachers hold of their
colleagues could be used not only to initiate but also to sustain teachers’ self-
development (Grossman, Wineburg & Woolworth, 2001). Literature on teacher
development stated that the study of teachers’ beliefs of their colleagues could
enhance the benefits of professional development within a school, and could also help
generate in-depth conversations on issues that are most important to teacher educators
(Gamoran et al., 2003; Newmann & Associates, 1996). Therefore, in order to enhance
educational effectiveness, the understanding of teachers’ beliefs (both about

themselves and their colleagues) could not afford to be overlooked.
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1.3.3 Students’ Beliefs

Equally important to teachers’ beliefs are students’ beliefs. This is because
teaching is a two-way process. The quality of the teacher-student interaction is
significant in determining whether or not the teacher has the support of his or her
students and to what extent he or she will affect their academic growth. Moreover,
learning and curriculum theorists began to see knowledge as more negotiable which
teachers guided students through experiential learning situations, while students
became involved in practical activities (McCallum, Hargreaves, & Gipps, 2000).
Hence, the understanding of students’ beliefs can be used as guidance to develop an
effective teacher. In response to the significance of students’ beliefs, a corpus of
educator researchers (Brown & Mclntyre, 1993; Wragg, 1993; Wragg & Woo, 1984)
have studied how students perceived what the characteristics of an effective teacher
are.

Taken all these three theoretical concepts into account, the researcher of the
present study would go into one educational context to study how EFL teachers,
teachers from other disciplines, and EFL undergraduate students perceived an

effective ELF teacher.

1.4 Scope of the Study

Given the necessity to explore the perceptions that people in one same
educational context share toward certain issues, the researcher of the present study
would immerse herself into one Thai university to document and reveal voices of
teachers and undergraduate students. This is because teachers’ voices could help
gaining deeper situational insights (Hargreaves, 1996). Hargreaves maintained:

[TThe concern with voice has come to have special relevance for the place
teachers occupy and the role they play in school restructuring and reform; and
in how research knowledge about teachers and their work is generated. What
part do teachers play, what say do they have in educational change? How well
or poorly are their perspectives represented in the discourse of policy and
research on education? These are the issues to which the concept of voice
speaks especially well. (p. 12, italics original)

McCallum et al. (2000) noted the significance of students’ voices in
understanding teaching and schooling. They argue that students have bigger roles to

play in their learning as learning is moving away from a traditional model with the
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students as passive to more constructivist ones with the students as active. It is, thus,
important to understand what learners think and feel about the learning process as
they experience it in school and to find out what students think about good teachers
(Beishuizen et al., 2001; McCallum et al., 2000). Beishuizen et al. (2001) agreed,
stating: “Misunderstandings about mutual views of teachers and students may harm
the efficacy and efficiency of teaching and learning” (p.186).

As a consequence, voices gathered from both teachers (EFL teachers and
teachers from other disciplines) and students would help situate a better understanding
of the characteristics that an effective university EFL teachers should have.
Consequently, this study aimed at studying the views of teachers and students on
effective EFL teacher characteristics.

Two research questions help guide the study:

1. Inone Thai university context, what do EFL university teachers, university
teachers from other disciplines, and EFL undergraduate students perceive
as the characteristics of an effective EFL university teacher (and probably
an ineffective EFL university teacher)?

2. To what extent are these perceptions different?

1.5 Summary

The purposes of this study were to investigate the characteristics that an
effective ELF teacher in a Thai university should have, and to identify the differences
of those characteristics perceived by both teachers and students (if any). To do so,
three diverse theoretical frameworks were employed to frame the study. These three
theoretical frameworks were practical curriculum inquiry, teachers’ beliefs, and
students’ beliefs. The concept of practical curriculum inquiry, as Schubert (1986) and
Schwab (1969, 1970, 1973, 1983) highlighted, suggested the researchers go into one
specific educational context to conduct educational research. This is because each
situation is unique, so what happens in one context cannot (and should not) be
assumed that it would also happen in other contexts. Moreover, Schubert also
emphasized the need to study interactions among four commonplaces; teachers,
students, subject matter, and milieu. The interaction among teachers and between

teachers and learners are highlighted as only teachers themselves and their students
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know what goes on in the classroom (Brown & Mclintyre, 1993). Hence, an
investigation into both teachers’ and students’ beliefs may help clarify their thinking
knowledge of what happens in the classroom, which then can be used as a guidance to
improve an educational situation.

Given the significance to study what characteristics an effective EFL teacher
need to have, little seems to be known about this issue. In the following chapter, the
researcher’s extant literature reviews of language researchers’ previous studies on

such an issue were meager in the literature of language (especially EFL) education.
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CHAPTER 11
LITERATURE REVIEW

In this chapter, related literature regarding the characteristics of effective
teachers is reviewed. Within this topic, the chapter begins with the studies
investigating effective teaching characteristics in general education and then follows
by studies conducted more specifically to identify the characteristics of effective
teachers in language (and EFL) education. Finally, the chapter ends with the review of
the studies conducted to investigate the characteristics of effective teachers in a Thai

educational context.

2.1 Review of Previous Research

A number of experts in the filed of education have discussed the topic of
effective (good) teaching or teachers because these experts believed that what
teachers do also affects student achievement. That is, effective teachers can lead each
and every student in the classroom to become proficient and succeed in their learning.
However, there is no consensus definition of effective teachers. Brophy and Good
(1986) defined effective teachers as the ones who “[succeed] in socializing students
and promoting their affective and personal development in addition to success in
fostering their mastery of formal curricula” (p. 328). Later, Good and Brophy (1997)
further described effective teachers as active teachers who make maximum use of
instructional time, present material in ways to meet student needs, monitor programs
and progress, and plan opportunities for students to apply newly acquired concepts
and skills. In addition, effective teachers were also described as those who carefully
monitored learning activities and were clear, accepting and supportive, equitable with
students, and persistent in challenging and engaging students (Rosenshine & Furst,
1971). Yet, these definitions represented the characteristics only of effective teachers
in general education which might differ from those of effective teachers in language

education because the nature of the subject in language education is different from
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teaching other subjects (Borg, 2006; Brosh, 1996). Thus, the issues of good teaching
and the characteristics of effective teachers have also been discussed in the field of
foreign language education. One definition of effective foreign language teachers is
described by Borg (2006). He asserted that creativity, flexibility, and enthusiasm were
the characteristics that were especially essential for effective language teachers.
However, as there is no universal definition of what constitutes effective teachers, it
seems to be significant to establish a study to identify effective teachers in each
situation. The related literatures regarding the characteristics of effective teachers in
general education are discussed in the following section.

2.1.1 Characteristics of Effective Teachers in General Education

In the last two decades, a number of studies have been conducted to define the
characteristics of effective teachers. These studies asked teachers (Minor et al., 2002;
Walls et al., 2002; Witcher & Onwuegbuzie, 1999), students (Evans, 2002; Thomas &
Montomery, 1998; Young & Shaw, 1999), and both teachers and students (Beishuizen
et al., 2001; Murphy et al., 2004) to identify what they perceived as the characteristics
of an effective teacher. Such studies employed different research methodologies; for
example, a questionnaire, interviews, essay writing, drawing, or mixed method.

The review of the related literature demonstrated that it seemed to be common
for these studies to employ a questionnaire as an instrument to collect data. Witcher
and Onwuegbuzie’s (1999) study, for example, obtained the data from a questionnaire.
These two researchers requested preservice teachers who intended to teach in school
levels to identify, rank, and define three to six characteristics that effective teachers
possessed. The findings listed a total of 125 characteristics which were later classified
into the following six categories: (1) student-centeredness (79.5%), (2) enthusiasm for
teaching (40.2%), (3) ethicalness (38.8%), (4) classroom and behavior management
(33.3%), (5) teaching methodology (32.4%), and (6) knowledge of subject (31.5%).
Later in 2002, Minor, Onwuegbuzie, Witcher, and one new co-researcher, James,
conducted, more or less the same study as that of Witcher and Onwuegbuzie. Minor et
al. asked preservice teachers who intended to teach at different school levels (range
from kindergarten to middle school) to identify the characteristics of effective
teachers. In this study, Minor et al. noted seven categories of characteristics that

effective teachers should have. They included: (1) student centeredness (55.2%),
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(2) effective classroom and behavior manager (33.6%), (3) competent instructor
(33.6%), (4) ethnic (29.9%), (5) enthusiasm about teaching (23.9%), (6) knowledge
about subject (19.4%), and (7) profession (15.7%). A questionnaire was also used to
collect the data from students in the study of Young and Shaw (1999). They asked
graduate and undergraduate students to rate their good teachers on scale related to a
list of 25 characteristics provided. The results of the study revealed that students rated
subject matter knowledge, self-confidence, enjoyment of teaching, preparation for
class, and enthusiasm for teaching as the characteristics of effective teachers in a
university level.

Apart from a questionnaire, an interview was also another most commonly
used method to gather data to identify the characteristics of effective teachers.
Thomas and Montomery (1998) interviewed second to sixth grade students about the
best and worst things teachers do. This study reported that when students were asked
to express their perspectives on teacher effectiveness, they focused more on the
affective characteristics of the teachers, such as gentleness, caring, understanding, and
fun loving. These affective characteristics of the teachers were not only indicated in
Thomas and Montomery’s study, but were also found to be necessary for effective
teachers in Evans’ (2002) study. Evans interviewed fifth grade students about what
they wanted their good teachers to be like. She found that students preferred the
teachers who care about them and treated them with respect, helped them learn, and
made learning fun.

To describe effective teachers, narrative inquiry was another methodology that
was used to collect data. Walls et al. (2002) employed this method by asking
prospective teachers, novice teachers, and experienced teachers to write the
descriptions of their effective teachers on a piece of paper. The researchers found that
the three groups of teachers believed that effective teachers should care about student
as a person, do creative things to make students learn, keep up on the latest stuff, have
lots of hands-on activities, and write assignments on the board. Beishuizen et al.
(2001) also employed narrative inquiry to conduct a study on this topic. They asked
fourth to twelfth grade students and teachers in primary and secondary schools to
write an essay about good teachers. This study revealed several qualities that many of

the participants considered to reflect effective teachers. These qualities included
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knowledge of subject matter, care of classroom, carefulness, meticulousness, and
helpfulness well. However, the differences among the participants’ views also existed.
Beishuizen et al. indicated that primary schools students described good teachers as
competent instructors and focusing on transfer of knowledge and skills, while
secondary school students emphasized relational aspects of good teachers. Teachers,
on the other hand, considered good teachers as the teachers who could establish
personal relationships with their students.

The combination of these methodologies can also be used within the same
framework. Murphy et al. (2004) employed three data collection methods including a
questionnaire, drawing, and interviews to investigate the beliefs that second grade
students, preservice teachers, and inservice teachers held about good teachers and
good teaching. The findings of this study demonstrated that both the second grade
students and the preservice teachers similarly ranked four characteristics that could
represent effective teachers. That is: (1) organizing well, (2) being clear, (3) not being
shy, and (4) being softspoken. Interestingly, both the preservice teachers and inservice
teachers similarly agreed that effective teachers needed to possess four characteristics,
including: (1) being patient, (2) not being boring, (3) being polite, and (4) being
ordinary. This study showed that there was little similarity between the second grade
students and the inservice teachers, but similarities were more common among the
second grade students and preservice teachers and among the preservice teachers and
inservice teachers. The researchers, however, found that the only ranking agreement
across all three groups of participants was for caring. That is, effective teachers
should care about students.

Although the literature abounds with information regarding teacher
effectiveness, the majority of these studies do not represent the characteristics of
effective teachers in language (especially EFL) education. Therefore, to understand
better about what should be the characteristics of an effective teacher in language (and
EFL) education, such an issue needs to be explored in this specific subject area. Those
studies are reviewed in the following section.

2.1.2 Characteristics of Effective Foreign Language Teachers

Although much work has been done to unveil and define the characteristics of

an effective teacher, little research on this issue has been conducted in the realm of
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language education (let alone EFL education). Within the last ten years, there were
only two studies attempting to investigate the characteristics of effective foreign
language teachers. One was conducted by Banno (2003); the other was by Brosh
(1996). Using a questionnaire, Banno went into a school in Japan and asked her
participants to choose five attributes the represented effective foreign language
teachers. Three groups of students included 110 Japanese, 98 American, and 105
Chinese. The findings of this study showed that teachers’ ability to explain clearly and
approachability were perceived to be necessary for effective foreign language teachers.
However, there were significant differences among the participants’ opinions on
seven characteristics: creative, entertaining, good at pronunciation, impartial, open-
minded, patient, and reliable. Chinese students considered teachers’ ability to
motivate students to be an important characteristic, while American and Japanese
students regarded teachers’ ability to explain clearly as more important characteristics
of foreign language teachers. American and Chinese students believed that having
good teaching methods was also important for effective foreign language teachers,
whereas Japanese students paid less attention to this characteristic.

Results obtained (with a single data collection method) from a quantitative
study may be used to explain certain phenomena. However, it is also necessary to
highlight the shortcoming of a quantitative study, especially a survey study. That is
the numeric data obtained from a survey data may be inadequately used to clarify the
complexity of human beings (Biddle & Anderson, 1986; Gall et al., 1996; Madey,
1982; Metz, 2000; Mouton & Marais, 1990; Onwuegbuzie, 2003). Thus, to grasp the
complexity of educational research, the combination of both quantitative and
qualitative approaches should be employed (Sieber, 1973). In the field of language
teacher education, the use of the combination of these two approaches was employed
by Brosh (1996). Brosh conducted an investigation to identify what high school
foreign language teachers and high school students in Israel perceived as the
characteristics of effective foreign language teachers. A questionnaire was firstly used
to gather the general information of what participants perceived as the characteristics
of effective language teachers. To complete a questionnaire, the participants were
required to choose the three major characteristics from a list and to rank them in order

of their importance. Interviews were then employed to reveal some themes in
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participants’ perceptions of the nature of language, language teaching, and language
learning. Brosh finally identified 20 characteristics that his participants perceived to
represent the effective foreign language teachers. The results demonstrated that both
groups of participants agreed that the most important characteristics of effective
foreign language teachers were the command of the target language and teaching
comprehensibly. Neither groups perceived the importance of EFL teachers being
native speakers and teachers’ teaching in the target language important for an
effective EFL teacher. Additionally, the results also indicated that the teachers paid
more attention to teachers’ ability to generate motivation and research orientation,
whereas the students believed that it was more important for teachers to treat students
fairly and make lessons interesting.

These discussions demonstrate that teachers’ knowledge of the subject matter
seems to be significant for effective foreign language teachers. That is, foreign
language proficiency has been considered an important variable to foreign language
teaching. However, although these two studies provide the information regarding the
effective foreign language teacher characteristics, these characteristics cannot be
generalized to other contexts. Therefore, to understand better about what constitutes
the characteristics of an effective EFL teacher in Thailand, such a study needs to be
conducted in this specific context. In the following section, the studies that identified
teacher effectiveness are reviewed.

2.1.3 Characteristics of Effective Teachers in Thailand

The researcher’s review of the literature from the 1990s to 2000s revealed that
there appears to be only two published articles regarding the characteristics of
effective teachers in Thailand. Cannon (1991) looked at the views Thai university
teachers held toward effective teachers, while Suwandee (1995) focused on university
students’ views. Cannon interviewed Thai university teachers to investigate the
qualities of the expatriate experts in Thailand. He found that expatriate experts were
required to have a wide range of personal and professional qualities to be effective.
These qualities include having good academic knowledge, having good human
relationships, and knowing Thai cultural background. From a slightly different
perspective, Suwandee used a questionnaire to investigate university students’

perceptions of instructors’ effective teaching characteristics. The results indicated that



Chatrawee Intraboonsom Literature Review / 16

students considered an effective teacher as the one who had good knowledge of
subject, made difficult topics easy to understand, was willing to help students in and
out of the classroom, was well-prepared for class, and explained clearly.

Yet, as these two studies were conducted in general education, the results
provided cannot and could not be generalized because of the uniqueness of each
specific subject area (Borg, 2006; Hammadou & Bernhardt, 1987; Neumann, 2001).
To understand the characteristics of effective language (especially EFL) teachers in
Thailand, more research needs to be conducted in this specific subject area (Brosh,
1996). In response to the demand for more research into this area, the researcher
conducted this present study to identify the characteristics of an effective university
English as a foreign language (EFL) teacher (as perceived by both teachers and

students) in a Thai educational context.

2.2 Summary

Many of the studies reviewed in this chapter similarly helped situate some
understandings into the characteristics that effective teachers should possess (Banno,
2003; Beishuizen et al., 2001; Brosh, 1996; Evans, 2002; Minor et al., 2002; Murphy
et al., 2004; Thomas & Montomery, 1998; Walls et al., 2002; Witcher &
Onwuegbuzie, 1999; Young & Shaw, 1999). These studies employed different types
of data collection methods (for example, a questionnaire, interviews, essay writing,
drawing, or mixed-methods [a combination of a quantitative and a qualitative
method]). As a consequence, a broad list of effective teacher characteristics has been
identified and documented (for example, teachers’ knowledge, teachers’ personalities,
teaching methods or strategies, and interpersonal relationships with students.)
However, the majority of these studies do not represent what constitutes effective
language teachers because they were conducted only in general education.

Moreover, two studies by Cannon (1991) and Suwandee (1995) offered some
insights into the characteristics that an effective teacher in Thailand should have. The
results of these two studies indicated that teachers’ knowledge was the most important
characteristic for an effective teacher. However, since these two studies focused on
general teachers, their results could only little be used as a guidance for EFL teachers

in a Thai context. Hence, such a gap then gives a need for the present research to be
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conducted. Importantly, this study is carried out to identify and document the
characteristics that an effective university EFL teacher in a Thai context is perceived
to have. The following chapter offers a description of modes of inquiry that research
employed to gather data. Additionally, it describes the characteristics of the
participants involved in the present study, data collection procedures, and data
analyses.
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CHAPTER IlI
RESEARCH METHODOLOGY

In this chapter, modes of data collection and analyses of the present study will
be described. The chapter begins with the description of two data collection

procedures. Following is a description of participants and data analyses.

3.1 Mode of Inquiry

The present study employed the concept of mix-method research approach
proposed by Johnson and Onwuegbuzie (2004). Basically, this approach deals with a
combination of both quantitative and qualitative approaches in the same study. The
strength of the quantitative research in education is that the research results are
derived by discovering exact facts and, therefore, the results could, to some extent, be
generalized. In contrast to this approach, the qualitative research approach is able to
explain the psychological dimensions of human beings which are impossible to
represent numerically in a quantitative way (Hara, 1995). Thus mix-method research
was introduced in order to maximize the strengths and minimize the weaknesses of
both in single research studies (Sieber, 1973).

This use of mixed method research approach was highlighted as a single
approach can be used to capture only some episode of the complexity of human
beings. By using both quantitative and qualitative approaches, the breadth, depth and
richness of human life can be comprehended (Biddle & Anderson, 1986; Gall et al.,
1996; Madey, 1982; Metz, 2000; Mouton & Marais, 1990; Onwuegbuzie, 2000). Metz
emphasized that more research data collection methods need to be employed when
conducting educational research to explain the complexities of an issue under
investigation. Accordingly, to maximize the strengths of educational research, both

quantitative and qualitative approaches should be employed.
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Mindful of this, the present study employed two different data collection
methods (a questionnaire and interviews) to gather data for the study. These two data
collection methods will be discussed in the next section.

3.1.1 A Questionnaire

In this study, a questionnaire was used to gain the grounded information of the
participants, and also to provide the participants an idea of what the research was
about. The questionnaire was adapted from three subsequent studies of Banno (2003),
Brosh (1996), and Young and Shaw (1999) (see the questionnaire in Appendix A and
B). The questionnaire consisted of two parts. The first part elicited demographic
information (e.g., gender, age, and status) from the participants. The second part of
the questionnaire consisted of 24 items representing characteristics of EFL teachers
including teachers’ personalities, teachers’ uses of pedagogies, and teachers’
interactions. Participants were asked to choose five (out of 24) major characteristics,
or they could add other characteristics that they thought were important (not
mentioned in the questionnaire), and ranked those characteristics in the order of their
importance (1 = the most important, 2 = very important, 3 = important, 4 = less
important, and 5 = the least important).

The questionnaire was written both in Thai and in English. The English
version of the questionnaire was prepared by the researcher and edited by the
researcher’s advisor. The Thai version was edited by a Thai translator who was highly
proficient in English. All participating EFL teachers were asked to complete an
English version questionnaire, while other participants (teachers from other
disciplines and undergraduate students) were asked to complete a Thai version. Any
added quality that the participants added was written in either Thai or English. The
researcher then translated this quality from Thai to English.

3.1.2 Interviews

An interview seems to be one of the necessary sources of qualitative data used
to investigate what is happening in the context being studied. Merriam (1988)
suggests that an interview is very helpful for the researcher to observe behaviors,
feelings, or even past events. Therefore, to gain more insightful information into the
characteristics of an effective (and probably an ineffective) EFL teacher, the

researcher interviewed the teachers (both EFL teachers and teachers from other
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disciplines) and the undergraduate students who voluntarily agreed to be interviewed.
During interviews, the participants were asked to give their opinions and perceptions
of the teaching characteristics that contributed to successful language teaching and
learning process, and why some characteristics were more important than others.
Following Spradley’s (1979) concept of ethnographic interview strategies, the
researcher constructed a list of open-ended interview questions (see interview
questions in Appendix C) by adapting from the subsequent studies of Banno (2003)
and Brosh (1996). These interview questions then were tried out on two Thai EFL
teachers who voluntarily participated in the pilot interviews. With comments from
these two teachers and a discussion with the researcher’s advisor, the interview
questions were re-worded, and re-arranged. Finally, a total number of interview
questions for the present study were 13. The researcher then conducted semi-
structured interviews using these questions. The interviews with the EFL teachers
were conducted in English, whereas the ones with the teachers from other disciplines
and the undergraduate students were done in Thai. Each interview took approximately
10 to 20 minutes, depending on the informants’ answers. With permission from the
participants, interviews were audio-taped. Interviewed tapes were later transcribed,

translated, and analyzed by the researcher.

3.2 Participants

Following the theoretical concept of triangulation, the researcher requested
three different groups of participants to involve in the study. Mathison (1988) and
Denzin (1978) highlighted the needs of a researcher to triangulate. Mathison
suggested four types of triangulation included data triangulation, investigator
triangulation, theory triangulation, and methodological triangulation. Data
triangulation involved collecting data from multiple data sources, time, or space.
However, in the present study, the researcher employed data source triangulation to
verify the accuracy of the research’s findings. The researcher ventured into one Thai
university context and asked three different groups of people to participate in the
study. Hence, these three different groups included: 1) EFL university teachers, 2)
teachers from other disciplines, and 3) undergraduate students undertaking EFL

courses. The details of these three groups are described as follows.
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3.2.1 EFL Teachers

EFL teachers participated in this study included both native and non-native
English teachers who were teaching EFL courses at the time of the study. Three
native English speakers, eight native Thai speakers, one English as a second language
speaker, and six Thai teacher assistants (who had responsibilities similar to full-time
teachers) agreed to participate in the present study. Six teachers were male and twelve
were female. Their ages varied from 25 to 56 years, with an average age of 41. Eight
teachers chose to complete the questionnaire, five participated only in the interviews,
while five were involved in both the questionnaire and the interviews.

3.2.2 Teachers from Other Disciplines

Twenty-six teachers from other disciplines (physics, physiology, biology,
microbiology, biochemistry, plant science, pharmacology, Thai, Chinese, and social
studies) voluntarily participated in the study. Nine teachers were male and 17 were
female with an average age of 38 (range from 26 to 59 years). Twenty-one teachers
took part only in the questionnaire and four teachers took part only in the interviews.
Only one teacher agreed to complete both the questionnaire and the interview.

3.2.3 EFL Undergraduate Students

One thousand and sixty-two first and second year undergraduate students
from different faculties including dentistry, engineering, environment and resource
studies, medicine, medical technology, nursing, pharmacy, science, and veterinary
science participated in the present study. Two hundred and ninety-five students were
male, 644 were female, and 123 were not specified. Their ages varied from 17 to 20
years, with an average of 18 years. Of these undergraduate students, 1,043 students
only completed the questionnaire, while 19 students completed the questionnaire and
the interviews.

The study was conducted at one particular university, Hollwell University,
after gaining the university’s permission. The details of Hollwell University and its
Department of Foreign Languages are described as follows.

3.2.4 The Nature of Hollwell University

From the university website, Hollwell University is known as one of the oldest
state-owned universities and the oldest institution of higher learning in Thailand

founded in the 19™ century. The university is well known for its outstanding
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achievements in teaching, research and professional services. It offers courses in a
wide range of disciplines, both at undergraduate and postgraduate levels including
natural and applied science, medicine, public health and health care, nursing,
pharmacy, dentistry, physical therapy, engineering, education, management, social
sciences and the arts. As of 2004, there were the total of 13,176 undergraduate
students, and 7,273 postgraduate students and 2,600 academic staffs. The university
consisted of 16 faculties, six colleges, and eight research institutes, located in four
campuses of the university. These five campuses include one newer suburban campus
and two older inner city campuses in the Bangkok metropolitan area, and provincial
campuses in other two provinces in Thailand.

3.2.5 The Nature of Faculty of Science

Due to time limitations, financial budgets, resources, and transportation, the
present study focused only on one faculty, Faculty of Science, located in two
campuses. The Faculty of Science at Hollwell University consisted of 14 departments
which were Anatomy, Biochemistry, Biology, Biotechnology, Chemistry, Computer
Science, Mathematics, Microbiology, Pathobiology, Pharmacology, Physics,
Physiology, Plant Science, and Foreign Languages. The faculty offered Bachelor’s
Degree programs in seven disciplines, including Biology, Biotechnology, Chemistry,
Computer Science, Mathematics, Plant Science, and Physics. All departments offered
programs at Master’s level, while ten offered programs at Doctoral level. This faculty
had a total 430 staff. There were 309 academic staff, 46 academic assistants, and 75
administrative and supporting staff. Of the academic staff, there were 31 professors,
77 associate professors, 81 assistant professors, and 120 lecturers, with 167 having
doctoral degrees, 102 having master’s degree and 40 with bachelor’s degrees. The
faculty offers courses in Basic Sciences and English to all first year undergraduate
students of the university, as well as to second year undergraduate students of some
faculties. The English courses are offered by the Department of Foreign Languages
which will be described in the next section.

3.2.6 The Nature of the Department of Foreign Languages and EFL

Courses Offered at Hollwell University
The Department of Foreign Languages was founded at the same time with the

Faculty of Science. (At present, the Department of Foreign Languages is known as
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Faculty of Arts.) The department was responsible for teaching English to first and
second year undergraduate students, in every faculty of Hollwell University and to
third and fourth year undergraduate students of some faculties that required additional
specialized courses. The importance of English was stressed by the Faculty of Science
since it was a key to the development in science, medical sciences and technology and
an essential research tool for all graduate students. According to the course syllabus,
the English Language courses taught by the Department of Foreign Languages aimed
to develop students' strategies in reading and writing. The EFL courses available in
Hollwell University could be divided into two types: required EFL courses including
two Introductory University English courses and two intermediate University English
courses, and elective EFL courses including business English, social English, and
paragraph writing, public speaking, among many others. There were four required
EFL courses offered for undergraduate students. These included Introductory
University English | (ENG 101), Introductory University English 1l (ENG 102),
Intermediate University English 1 (ENG 201), and Intermediate University English 11
(ENG 202). The two introductory courses (ENG 101 and 102) were required for all
first year undergraduate students of all faculties. The other two intermediate courses
(ENG 201 and 202) were elective for most second year undergraduate students.

Introductory University English I (ENG 101) emphasized on practicing the
development of learning strategies with particular references to reading and listening
skills, focusing on major types of scientific discourse with particular application in
general science. Introductory University English 11 (ENG 102) focused on other types
of scientific discourse with particular application in general science. Intermediate
University English 1 (ENG 201) emphasized on reading comprehension through
discourse analysis. Listening comprehension was based on socially relevant dialogues
and mini-lectures in students’ area of study. Intermediate University English 1l (ENG
202) continually emphasized on reading comprehension of more advanced academic
texts through more extensive analysis and discussion of the reading contents.
Listening comprehension was based on longer lectures involving topics in students’
area of study.

To collect the data for the study, the researcher followed the procedures which

are described as follows.
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3.3 Data Collection Procedures

To gain permission to conduct the present research, a consent letter detailing
aims of the study and research methodologies was sent to the Head of the Department
of Foreign Languages of Hollwell University (see consent letter in Appendix D).
When permission was granted, the researcher sent a consent letter, including the
questionnaire, to each individual teacher in every department in two campuses of the
university to inform about the project and the time duration each research
methodology required (see consent letter in Appendix E). After three to four weeks,
the researcher collected the completed questionnaire and the consent letter from the
teachers who voluntarily participated in the study. The researcher then identified who
the teachers participating in this study were. Then the researcher conducted interviews
with the participants who volunteered to be interviewed. The interview dates and
places were scheduled by the participants themselves.

Also with permission from the Head of the Department of Foreign Languages,
the researcher went into EFL classrooms to distribute the questionnaire and the
consent letter to undergraduate students undertaking EFL courses at the time when
this study was conducted. Students were asked to complete the questionnaire in class.
Moreover, students who volunteered to be interviewed were asked to schedule the

interviews with the researcher.

3.4 Data Analysis

After all the data had been collected, two data analysis methods were
employed. A statistical program was used to analyze quantitative data collected from
the questionnaire, whereas qualitative data collected from the interviews were
analyzed using Strauss and Corbin’s (1990, 1998) theoretical concepts of open and
axial coding techniques.

From the completed questionnaire, the data were tallied, tabulated, and entered
into the commercial statistical package-Statistical Package for the Social Sciences
(SPSS). The characteristic ranked as the most important was scored as 5, whereas the
least important one was scored 1. The frequencies were calculated accordingly. From
these frequencies, the percentages were then computed to determine the prevalence
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rates of each characteristic and to identify the five perceived characteristics of an
effective EFL teacher in the order of their importance.

To analyze the interview data, the researcher used the grounded theory of an
analysis, consisting of two different kinds of coding: open coding and axial coding
(Strauss & Corbin, 1990, 1998). Open coding is “the process of breaking down,
examining, comparing, conceptualizing, and categorizing data” (Strauss & Corbin,
1990, p. 61). During this process, the data were broken down into discrete parts,
examined, compared for similarities and differences, then were labeled into categories
they belong. Then axial coding was employed to put the data back together in new
ways by making connections between categories and discovering subcategories to
each category. This grounded theory of an analysis provided the research with the
reliable interview results.

The study aimed to investigate what EFL university teachers, university
teachers from other disciplines, and EFL undergraduate students perceive as the
characteristics of an effective as well as an ineffective EFL teacher and the differences
(if any) among their perceptions. These two distinct data were simultaneously
compared and contrasted to identify both convergence and divergence of the data to
answer the present study’s research questions.

3.5 Summary

Both quantitative and qualitative data collection methods and analyses were
employed to identify the five characteristics which EFL university teachers, teachers
from other disciplines, and EFL undergraduate students perceived as the most
important ones for an effective EFL teacher. The two data collection instruments
employed in the present study were the questionnaire and interviews. Moreover, the
validity of the research findings was strengthened by using the concept of
triangulation suggested by Mathison (1988). Following the theoretical concept of
triangulation, data of the present study were collected from three different groups of
participants: 1) EFL university teachers, 2) teachers from other disciplines, and 3)
EFL undergraduate students. Data gathered through the questionnaire and the
interviews then were analyzed using two different data analysis procedures (SPSS and
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Strauss’ and Corbin’s [1990, 1998] open and axial coding techniques). The results
from these two data analyses are discussed in the next chapter.
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CHAPTER IV
RESULTS
(QUANTITATIVE RESULTYS)

The data collected from a questionnaire were analyzed using the statistical
program name Statistical Product and Service Solutions (SPSS). Percentage was
calculated to identify the five characteristics that were perceived as the most
important characteristics of an effective EFL teacher (EEFLT), and also the five least

important characteristics. The results were described as follows.

4.1 The Top Five Characteristics Chosen by Each Group of Participants

The quantitative data revealed that EFL teachers perceived the knowledge of
the subject matter was the most important characteristic that an EEFLT should have
(17.6%). The other four characteristics that EFL teachers perceived to be important
for an EEFLT included (1) preparing and organizing the lesson well (13.3%), (2)
creating a comfortable learning atmosphere (11.5%), (3) making the lesson interesting
(9.7%), and (4) motivating students to study the language (9.1%). It is interesting to
note that teachers from other disciplines also perceived knowledge of the subject
matter to be the most important characteristic that an EEFL should have (16%).
However, the other four characteristics that teachers from other disciplines thought
that an EEFL should have were remarkably different from those of participating EFL
teachers. Teachers from other disciplines perceived that having good pronunciation
was secondly important for an EEFLT (11.5%), whereas none of the EFL teachers
chose this characteristic. The other three characteristics which teachers from other
disciplines perceived to be important for an EEFLT were (1) motivating students to
study the language (11%), (2) having good teaching methods (10.8%), and (3)
explaining clearly (10.5%). On the contrary, EFL students identify an EEFL as the
one who (1) explains clearly (15.6%), (2) has good teaching methods (12.2%), (3)
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motivates students to study the language (10.6%), (4) knows the subject well (9.7%),
and (5) creates a comfortable learning atmosphere (9.5%).

Some characteristics of teachers were considered important across these three
groups of participants (see Tables 4.1 and 4.2). Knows the subject well had the highest
average rate (14.4%) among the three groups and was ranked within the five highest
by each group. Explains clearly and good teaching methods had the second and the
third highest average ratings (10.5% and 10.3%, respectively). Motivates students to
study the language was the fourth high ranking (10.2%), and was also ranked highly
by each group. The fifth most cited quality was creates a comfortable learning
atmosphere (7.9%); however, this quality varied more it its rating by the groups.
Many EFL teachers believed it is important (11.5%), but only 2.6% of the teachers

from other disciplines chose this quality.

Table 4.1: The Top Five Qualities Chosen by Each Group of Participants

EFL teachers Teachers from other EFL students
disciplines
Knowing the subject well Knowing the subject well Explaining clearly
Preparing and organizing well Having good pronunciation Having good teaching methods

Creating a comfortable learning | Motivating students to study the | Motivating students to study the

atmosphere language language

Making the lesson interesting Having good teaching methods | Knowing the subject well
Motivating students to study the | Explaining clearly Creating a comfortable learning
language atmosphere

The tabulation of numerical data demonstrated, to some extent, the
characteristics of an EEFLT that were least selected. Those characteristics would be
discussed in the following section.

4.2 The Five Least Selected Characteristics of an EEFLT
The EFL teachers ranked impartiality, patient, and reliability as the least
important characteristics of an EEFLT (0.6%). Cheerfulness had the second lowest
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average rate (1.2%) by the EFL teacher. Acquainting with the native speakers, helping
students after class time, and providing students with experiences of success had the
third lowest average ratings (1.8%). Approachability and open mind, and conducting
the lesson in the target language had the fourth and fifth average ratings (2.4% and
3% respectively). Similarly, teachers from other disciplines thought that cheerfulness
was the least important characteristic for an EEFLT (0.5%). Then the other four ranks
of the least important characteristics included: (1) helping students after class time
(0.7%), (2) approachability, humorousness, and reliability (1%), (3) open mind,
acquainting with the native speakers, and having positive attitudes toward native
speakers (1.2%), and (4) entertaining, patient, and do not treat students like idiots
(1.4%). Contrastingly, students perceived some characteristics to be less important.
These characteristics included: (1) stimulating independent learning, having positive
attitude toward native speakers, and conducting the lesson in the target language
(0.5%), (2) being patient, enthusiastic, reliable, and acquainted with the native
speakers (0.8%), (3) providing students with experience of success (1.3%), (4) being
approachable (1.5%), and (5) being open mind and helping students after class time
(1.6%).

In addition to the list of characteristics that were provided in the questionnaire,
some of the participants added other characteristics that they considered important for
an EEFLT. One of the participating teachers from other disciplines added that an
EEFLT should inform students about the advantages of studying English, while
another teacher from other disciplines wanted an EEFLT to use various teaching
techniques. Agreeing with this, five students also recommended that an EEFLT
should use many different teaching techniques to make lessons interesting. Moreover,
one participating student suggested an EEFLT should teach students to communicate
before they learned how to read and write. Furthermore, a number of students also
suggested different characteristics that an EEFLT should have including having good
appearances and being calm.

It is interesting to note that the quantitative results showed some differences
among EFL teachers’ and EFL students’ opinions. There were some characteristics
that none of the EFL teachers perceived to be important for an EEFLT, whereas the

EFL students considered those as the major characteristics of an EEFLT. These
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characteristics included, for example, entertaining students, having good

pronunciation and not treating students like idiots. The frequencies regarding EFL

characteristics chosen by each group of participants are shown in the table that

follows.
Table 4.2: Frequencies Regarding EFL Characteristics, in Percents (Value
Range Between 0 to 5)
Characteristics EFL Teachers EFL Average
teachers | fromother | students | Percentage
disciplines

Approachable 2.4 1.0 15 1.6
Cheerful 1.2 0.5 34 1.7
Entertaining 0 14 4.0 1.8
Enthusiastic 4.2 24 0.8 25
Humorous 0 1.0 2.6 1.2
Impartial 0.6 19 2.0 15
Patient 0.6 14 0.8 0.9
Reliable 0.6 1.0 0.8 0.8
Open-minded 2.4 1.2 1.6 1.7
Acquainted with the native speakers 1.8 1.2 0.8 1.3
Good pronunciation 0 115 7.1 6.2
Good teaching methods 7.9 10.8 12.2 10.3
Explains clearly 55 10.5 15.6 10.5
Knows the subject well 17.6 16.0 9.7 14.4
Motivates students to study the language 9.1 11.0 10.6 10.2
Does not treat students like idiots 0 1.4 3.6 1.7
Help students after class time 1.8 0.7 1.6 1.4
Stimulates independent learning 4.8 4.1 0.5 3.1
Makes lesson interesting 9.7 4.8 5.7 6.7
Has positive attitudes toward native speakers 0 1.2 0.5 0.6
Provides students with the experience of success 1.8 3.8 1.3 2.3
Conducts the lesson in the target language 3.0 1.9 0.5 1.8
Prepares and organizes the lesson 13.3 4.5 2.7 6.8
Creates a comfortable learning atmosphere 115 2.6 9.5 7.9
Others 0 2.2 05 0.9
Total 100 100 100 100
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4.3 Summary

Quantitative data from the participants’ responses to questionnaires revealed
several different characteristics of an effective EFL teacher. The results showed
participants perceived teachers’ knowledge of the subject matter was the most
important characteristics of an effective EFL teacher. Besides, the other four most
selected characteristics were explaining clearly, having good teaching methods,
motivating students to study the language, and creating a comfortable learning
atmosphere. However, each group of participants ranked each characteristic in
different order. The first group of participants (university EFL teachers) ranked the
five important characteristics that an effective EFL teacher needed to have as follows:
(1) knowing the subject well (17.6%), (2) preparing and organizing the lessen well
(13.3%), (3) creating a comfortable learning atmosphere (11.5%), (4) making the
lesson interesting (9.7%), and (5) motivating students to study the language (9.1%).
The second group of participants (teachers from other disciplines) perceived the five
characteristics that an effective EFL teacher should have including (1) knowing the
subject well (16%), (2) having good pronunciation (11.5%), (3) motivating students to
study the language (11%), (4) having good teaching methods (10.8%), and (5)
explaining clearly (10.5%). The last group of participants (EFL learners) rated the five
characteristics of an effective EFL teacher in terms of their importance. They were (1)
explaining clearly (15.6%), (2) having good teaching methods (12.2%), (3) motivating
students to study the language (10.6%), (4) knowing the subject well (9.7%), and (5)
creating a comfortable learning atmosphere (9.5%).

Following in the next chapter is a description of the researcher’s gathered
qualitative data. This description, by and large, would not only buttress the

quantitative data but also give a better and deeper understanding into the issue.
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CHAPTER V
RESULTS
(QUALITATIVE RESULTYS)

This chapter reports the qualitative data obtained from the interviews with 10
university EFL teachers, five teachers from other disciplines, and 19 EFL students.
The interviews conducted with EFL teachers were held in English, whereas the ones
with teachers from other disciplines and students were done in Thai. The interviews
then were transcribed and analyzed by the researcher. Importantly, the interview data
provided insightful information into how participants perceived an effective EFL
teacher (EEFLT), as well as an ineffective EFL teacher (IEFLT).

5.1 Characteristics of an Effective EFL Teacher

Interview data demonstrated the characteristics that the participants of the
present study believed an EEFLT should have. Those characteristics, though different,
could be categorized into six categories: (1) personalities, (2) teaching styles,
(3) teacher knowledge, (4) teachers’ roles, and (5) teaching preparation.

5.1.1 Teacher Personalities

The qualitative data revealed different personalities that these three groups of
participants believed an EEFLT needed to have. It is interesting to note how the
respondents from those participants, to some extent, conversed with one another.

1. Good Personalities

Most participants believed that an EEFLT should have good personalities.
These personalities included, for example, being able to understand students, being
friendly, being flexible, and having good appearances. Among these personalities,
most EFL teachers thought that being able to understand students was the most
important personality of an EEFLT. English as a foreign language teacher4 (EFLT4)
mentioned that this was the most important characteristic as teachers could not do
their job effectively unless they understood their students. EFLT10 concurred, stating
that:



Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 33

You [EFL teachers] have to talk to the students, ask them [students] what
problems they [students] have, try to be friendly with them [students]. | think
it is very important because when you [EFL teachers] are friend with students,
when they [students] have problems, then they [students] come to you [EFL
teachers] and ask you [EFL teachers]. You [EFL teachers] should understand
what their [students] problems are. That makes you [EFL teachers] become
more effective.

EFLT1 reverberated both EFLT4 and EFLT10, further mentioning:

If we [EFL teachers] want to teach something, we [EFL teachers] are like
messengers. We [EFL teachers] have to think about message receivers all the
time. It will mean nothing if we [EFL teachers] send something but no
receiver gets that.
EFLT5 reemphasized why it was necessary for an EEFLT to understand students. She
explained:

They [EFL teachers] should be sensitive to students’ feelings, know how the

students feel in their [EFL teachers’] class, and try not to threaten students,

not make them [students] feel bad with English, then try to know what the
students want from an English class.

Furthermore, many EFL teachers also perceived flexibility as another
important characteristic of an EEFLT. EFLT4 stated: “Effective [EFL] teachers
should be flexible. They [EFL teachers] should not just follow the lesson plan, one by
one, step by step. They [EFL teachers] can change according to the real situation.”
Likewise, EFLT1 mentioned:

| believe that there is no absolute correct answer for everything. There are
alternatives ... | don’t want to be the teacher who is so strict. ‘Strict’ here |
mean strict to the rules, base on themselves [EFL teachers], base on the way
that they [EFL teachers] think that is the best for students without listening to
students’ opinions.

Another personality which was perceived as an important characteristic of an
EEFLT was friendliness. Some EFL teachers believed that an EEFLT should be
friendly. EFLT1 commented: “Teaching was not only academic, so students would
want to learn if they were close to their teacher.” EFLT1 shared with the researcher
how she was close to her teacher when she was studying in a university:

When | was in university, in bachelor’s degree, | stayed at university
dormitory, so | was very close to my [EFL] teacher. We [EFL teachers and
students] spent time after class together, or sometimes we [EFL teachers and
students] played sport together. That made me wanted to learn more.
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In a similar vein, EFLT2 explained that the friendly characteristic of her own EFL
teacher enlivened her English class. EFLT2 maintained: “l wanted them [EFL
teachers] to be friendly to the students, both before and during the teaching. That
would make the class more enjoyable.”

One lone EFL teacher (EFLT9) interestingly noted the necessity for an EEFLT
to have a combination of good personalities including (1) appearances, (2) liveliness,
and (3) cheerfulness. This participant further explained how she considered these
personalities a must for an EEFLT, mentioning: “l think these personalities are
important for becoming an effective English teacher because | believed that every
student wants to study with the teachers who have these personalities.”

Interestingly, only a few teachers from other disciplines perceived good
personalities as the characteristics that an EEFLT should have. Such personalities
included compassion and having good appearances. Teacher from other disciplines3
(TfOD3) believed that the teacher who understood students would be more effective
than the one who did not. He said: “An English teacher should understand students.
He or she should accept students’ ideas or suggestions.” Besides, only one teacher
from other disciplines considered that an EEFLT should dress well or have good
appearances. TfOD1 explained: “I agree that an English teacher should be fashionable.
But he or she should not pay his/her attention too much to dressing. It should be just
fine. That is okay.”

Differently, almost all participating students perceived that the most important
personality of an EEFLT was friendliness. S9 mentioned: “English is not our mother
tongue, so an English teacher should be friendly so that students may feel free to
speak to the teacher and do not be shy to speak English.” S4 added:

[An EFL] teacher should not think that he or she is just a teacher who teaches.
He or she should be friendly to students so that students will be willing to talk
to a teacher when they [students] have problems. Moreover, a friendly teacher
also makes them [students] willing to speak English, although they [students]
do not know whether it is right or wrong.

S10 further emphasized that an EFL teacher’s friendliness created a friendly
classroom atmosphere which could impact the teaching and learning process in the
classroom. He maintained: “The atmosphere in the classroom is important, | think. If

[an EFL] teacher creates a good learning atmosphere, students will automatically want
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to learn. So, I think, the [EFL] teacher should be friendly first.” In addition, a few
more students also favored teacher friendliness. S19 stated: “The teacher should be
friendly to students, so we [EFL teachers and students] can talk everything, both
inside and outside of the classroom.”

More interestingly, a considerable number of EFL students paid their attention
to teachers’ appearances, whereas only few EFL teachers and teachers from other
disciplines considered that an EEFLT should dress well or have good appearances.
Six students (S3, S5, S6, S7, S14, and S19) similarly agreed that an EEFLT should
dress well. S14 emphasized: “A teacher should dress well and neatly, and the teacher
may be fashionable. That makes the teacher looks good, looks better, I think. And that
can also draw students’ attention to the lesson.”

Moreover, students, agreeing with EFL teachers, believed that an EEFLT
should understand students. S8 stated that:

A teacher should know each student background, should know what each
student is good at. For example, if I am good at speaking, the teacher should
provide me more activities on speaking. If | am good at writing, the teacher
should provide me more writing tasks. This would help students develop their
skills.

S14, who previously stated that an EEFLT should have good appearances,
further maintained that an EEFLT should be concerned with students’ feeling. She
explained about her English teacher that:

[An effective EFL] teacher always cared about students’ feeling. When a
student was abstracted or sleeping in class, the teacher did not blame him. The
teacher, instead, went to that student and asked for the reason of what was
going on with the student. The student might be sick or have some problems.
That is why | adore this teacher.

Moreover, there were other personalities that a few EFL students perceived as
the important characteristics of an EEFLT. These personalities included being
cheerful, being funny, not being fussy, and not being conceited.

Such data helped the researcher conclude that the personalities that an EEFLT
should have among the participants’ believes were divergent. EFL university teachers
perceived the ability to understand students was the most important personality for an
EEFLT. However, only a few teachers from other disciplines and EFL students did

agree with EFL teachers on this issue. Teachers from other disciplines paid their
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attention more to teachers’ good personality. In the contrary, EFL students paid their
attention to teachers’ friendliness.

2. Moral

Moral was another characteristic that participants perceived as one of the
personalities that an EEFLT should have. Each participant explained teachers’ moral
differently, including being generous and kind, being patient, being open-minded,
being punctual, being mild and calm, being reasonable, being responsible, and giving
students high score.

EFLT2, who had been teaching EFL at Hollwell University for more than one
decade, said that an EEFLT should have ‘moral’, which she then referred to as
kindness. She sustained:

[EFL] teachers should be kind from inside. They [EFL teachers] should not
pretend to do that, but in their own nature they do like that. This is the
important quality that can help build up an effective [EFL] teacher.

Agreed with this, EFLT4 and EFLT5 emphasized kindness as one of the important
personalities of an EEFLT. Both EFL teachers explained why they loved their EFL
teachers. EFLT4 stated: “When | was in university, some teacher was kind and
generous. That made students loved the teacher.” EFLT5 maintained: “The teachers
that | have studied with are so kind and so generous. | like the teachers like this.”
Moreover, one EFL teacher also described teacher moral as being patient. EFLT5
stated:

Once a teacher knows what his or her students want, he or she has to try to
fulfill those needs. That is a hard work for a teacher. However, the teacher has
to do this patiently so that students will reach the goal.

Similarly, teachers from other disciplines also agreed with EFL teachers that
an EEFLT should be kind. TfOD1 believed that being an EEFLT, kindness should
come first. She explained: “The most important characteristic of an EEFLT should be
the kindness. If a teacher is kind, he or she will be able to improve everything and
become an effective teacher eventually.” Besides, she also added that an EEFLT
should also be patient. She sustained: “For being a good teacher, | think ‘patient’ is
also important. This is because it takes time for students to achieve the goal, so the

teacher has to be patient.”
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Student participants also agreed with EFL teachers and teachers from other
disciplines that an EEFLT should be kind and generous. S2, S17, S18, and S19 agreed
that an EEFLT should be kind so that students would feel more comfortable in class,
they would not be afraid of making mistakes; or they could even talk to the teacher
when they had problems about their lives. S17 said: “l was once absent, the teacher
never blamed me. Instead, she asked me why | was absent. ‘Are you okay?’ or ‘Are
you sick?” That made me feel good to that teacher. She was so kind.” Besides, some
students believed that an EEFLT should be mild and calm, and also reasonable. S14
explained: “A teacher should not blame or punish students when he or she is in a bad
mood. He or she should be calm and reasonable. He or she should blame or punish
students reasonably.” Moreover, a few students believed that an EEFLT should be
open-minded. S15 suggested: “A teacher should listen to students’ opinions or
students’ voices, not just teach what he or she wants to teach.” S4 further emphasized
that “a teacher should open for students’ opinion. If, sometimes, students do not want
to do something, the teacher should not force students to do that. He or she should ask
students for the reason of not doing that thing.” Not only that, for being an EEFLT,
some students described that the teacher should be punctual as well. S11 explained:

Punctuality is also important for a teacher. When students come to class late,
we [students] are always blamed. But when the teacher comes late, we
[students] cannot say anything. So | do not like when the teacher comes to
class late. I think it is a waste of time waiting for the teacher.

Surprisingly, one EFL student mentioned that he wanted an EEFLT to give
students high scores. S10 stated:

An English teacher should help students because students have to study many
different subjects, which are difficult. So English should be the subject that is
not too difficult. So I think the teacher should give students high scores, and
should not assign too difficult or too much tasks or reports.

Moreover, participants also identified an EEFLT as the one who was a good
person. S17 explained: “An [EEFLT] should be a good person so that he/she can teach
well, and be able to teach students how to be good in the society as well.” S16
supported: “Teaching is not just teaching the subject matter or whatever that is in the
book. An [EEFLT] should also teach students society rules or how students can be

good in the society.”
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3. Good Attitudes toward Professional Development

Being an EEFLT, participants also perceived that the teacher should have
good attitudes toward professional development and should be willing to improve
themselves all the time. Some EFL teachers believed that an EEFLT should learn all
the time. EFLT5 stated: “A good [EFL] teacher should learn continually. I mean they
should always try to apply a new knowledge for their [EFL teachers’] teaching.”
EFLT6 added:

[EFL] teachers have to be life-long learners. They [EFL teachers] have to
learn all the time. They [EFL teachers] have to learn at the same time with the
students. This is because there is always something new. So they [EFL
teachers] have to learn all the time, they [EFL teachers] have to read, they
[EFL teachers] have to write, so that their [EFL teachers’] thinking, I mean,
their [EFL teachers’] idea will be broad.

Agreed with this, EFLT10 further mentioned:

To be a good [EFL] teacher, you [EFL teachers] have to be a good reader too,

| think, because you [EFL teachers] have to read through the materials that

you [EFL teachers] have, or you [EFL teachers] have to develop your [EFL

teachers’] own materials that are suitable for your [EFL teachers’] students.
Moreover, in order to improve oneself, an EEFLT should try to evaluate
himself/herself all the time. EFLT6, who previously agreed that an EEFLT should
learn all the time, further supported:

Good [EFL] teachers need to, | mean after finishing each class, they [EFL
teachers] have to think about what were the good things they [EFL teachers]
did, what were the bad things, what works, or what does not. They [EFL
teachers] have to learn from their experience, and they [EFL teachers] also
have to develop themselves all the time.

Apart from improving himself/herself, one EFL teacher thought that an EEFLT
should also either develop or choose the material that matched the students. EFLT1
stated:

We [EEFLTs] should have like clear course description, so that we [EEFLTS]
can have like material, not just only in-house material. If we [EEFLTSs] can
select commercial material, that is good as well. We [EEFLTs] have to choose
the material that is the best of our [EEFLTSs’] students.

On the contrary, none of the teachers from other disciplines believed that good

attitudes toward professional development were necessary for an EEFLT.
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However, some students agreed with EFL teachers on this issue. They
believed that an EEFLT would be able to improve himself/herself if he or she knew
how to teach well. S9 mentioned: “An effective [EFL] teacher should know how to
teach students who do not know anything to understand English.” In a similar vein, S4
further emphasized: “It is not necessary for a teacher to have a Ph.D.’s degree, but at
least he or she should know how to teach well and should be able to transfer the
knowledge to students well.” S13 added:

A teacher should always update new information or news that he or she can

use for his/her teaching. He or she should not just use the same story or the

same news for his or her teaching again and again. This is because the world
changes all the time.

4. Good Attitudes toward Teaching Profession

The last personality which the participants believed that an EEFLT should
have was having good attitudes toward their own profession. It is surprising that the
interviews showed the differences of participants’ perceptions on such an issue. None
of the EFL teachers were concerned with teacher’s attitudes toward his/her own
profession. On the contrary, many teachers from other disciplines believed that an
EEFLT should obtain such quality. TFOD2 emphasized:

Effective [EFL] teachers should love their profession. This is the most
important characteristic of an EEFLT. First of all, the [EFL] teachers need to
love teaching. Then other characteristics will come later. They [EFL teachers]
will be willing to improve themselves all the time. That will make them [EFL
teachers] become more effective.

TfOD4 added:

[EFL] teachers have to devote themselves to their [EFL teachers’] own
teaching. First of all they [EFL teachers] have to love their profession. They
[EFL teachers] have to love teaching. This is because language learning is a
continuous process, which students do not just learn in class. They [students]
also have to learn outside of the classroom. So the teachers need to check
students’ improvement all the time. Therefore, the teachers need to love their
[EFL teachers’] job. If they [EFL teachers] do not love it, it is impossible for
them [EFL teachers] to be good teachers.

One lone EFL student agreed with TfOD2 and TfOD4. S18 emphasized:
“[EFL] teachers need to love being a teacher because teaching is a hard work. They
[EFL teachers] need to devote themselves to teaching. So if they [EFL teachers] do

not love teaching, they [EFL teachers] cannot be good teachers.”
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Not only teacher personalities that were perceived as the characteristics of an
EEFLT, but teaching styles were also another characteristics which many participants
paid their attention to. This will be discussed in the next section.

5.1.2 Teaching Styles

The participants believed that teaching styles affected how effective EFL
teachers were. The teaching styles here referred to making lessons interesting, giving
a clear explanation, using two-way communications, using English in class, not
focusing only on the subject matter, promoting autonomous learning, not treating
students like idiots, not assigning too difficult tasks, and using rote learning strategies.
These characteristics would subsequently be discussed.

1. Making Lessons Interesting

Many participants believed that an EEFLT ought to be able to make the
lessons interesting. Hence, these participants suggested many different ways that an
EFL teacher could use to make his or her class more interesting. To do so, EFL
teachers suggested that an EEFLT should use various teaching techniques or
strategies. EFLT10 suggested:

You [EFL teachers] should use different techniques everyday, so the students
will not get bored. Then when they [students] feel interested in what you [EFL
teachers] are teaching, when they [students] are interested, they [students]
learn something. But if they [students] have bad feeling with English, they
[students] will not learn anything. They [students] just sit there, and then sleep.

Agreed with this, EFLT1 emphasized: “The [EFL] teachers should adapt their
teaching techniques every time to match students’ attention, students’
characteristics...which the [EFL] teachers can understand what students want by
looking at them and checking their interaction and their responses.” EFLT3 also
underpinned:

Teachers should try to get students involved, not just hand in the information.
Students try to discover information whether alone or in group...Different
students learn in different ways. Some learn by listening, some learn by
reading. There is a variety of activities helps.

EFLT4 agreed that using various teaching techniques and activities would make the
lessons interesting. She stated:

An effective [EFL] teacher should have a variety of strategies for his [an EFL
teacher’s] teaching, and he should know when to use them. For example,
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sometimes he [an EFL teacher] can ask students to read or sometimes let them
[students] communicate with their [students’] friends.

Moreover, she also suggested another method that an EEFLT could use to make his or
her teaching more interesting. She recommended:

An EEFLT can make his or her teaching more interesting by paying his or her
attention to the news or what ever that happens in the society. Then use those
news or things in his or her teaching to make the class more interesting.

Furthermore, EFLT8 also suggested the technique that an EEFLT could use to make
the class more interesting and enjoyable. This technique was using individual
differences of each student to get all students participate in class activities. She
explained:

“This technique will let students work together, and students do not have to
care about their [students’] level of proficiency. They [students] just think
about how to achieve the goals. This will make students pay more attention to
what they [students] are doing.”

Moreover, EFL teachers also indicated other techniques that could help making the
lessons interesting. These included using group work and giving revision. EFLT3
explained:

The most important characteristic of an effective EFL teacher is the ability to
get the students to participant and work, get the students interested. Group
work is one of the best ways to get the students involved. Students can share
their ideas and help each other.

Similarly, a few teachers from other disciplines also recommended how an
EEFLT could make his or her lessons interesting. TfOD5 stated: “Discussion is the
best way to learn the language. No matter how correct it is, at least, the teacher should
give students a chance to speak. Students can practice their English through
discussion.” TfOD3 was another teacher who agreed that an EEFLT should have
various teaching techniques and strategies. He talked to the researcher about his
English teacher whom he acknowledged as a good teacher. He explained: “I liked this
teacher because she [EFL teacher’s] used many different techniques in her teaching.
She [EFL teacher] changed it all the time. That made students pay more attention.

They [students] were not bored.”
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On the contrary, only one student agreed that an EEFLT should use various
teaching techniques and activities to make the lessons interesting. S11 described how
her EEFLT was.

| love the way my teacher taught through activities. For example, for teaching
vocabulary, the teacher used music or movies which provided a variety of
topics that were necessary for students. This type of activity not only provides
sets of vocabulary, but also entertains students at the same time.

However, it is interesting to note that EFL students paid their attention more to non-
stressful class. Three students (S2, S3, and S11) agreed that they did not want the
teacher to be too serious in class. S3 said: “The teacher should not focus only on the
content. He or she should sometimes make a joke or talk about his or her own life.”

However, a few participants also believed that there were other techniques that
could make the lesson interesting, for example, using media in teaching, teaching
actively, providing students supplementary sheets, and keeping on following lesson
plans.

2. Clear Explanation

Giving a clear explanation was another characteristic that was perceived to be
important for an EEFLT. EFLT7 explained why she loved her teacher. She said: “This
teacher could explain everything so clearly. I could learn many things from him.”
Furthermore, EFLT9 also had good experience with the teacher who could be able to
explain clearly. She explained: “I had one good English teacher when | was in
university. She tried to make sure that all of the students understood what she taught.”
Moreover, EFLTS5 also emphasized:

It does not mean that knowledgeable teachers can teach well. Sometimes they
[teachers] do not. This is because they [teachers] do not know how to teach.
So an effective [EFL] teacher should know how to teach and should be able to
explain clearly.

EFLTO further stated: “An effective EFL teacher does not need to have a native
accent, but the most important thing is that the teacher has to make students
understand.”

Not only being able to explain clearly, TfOD1 also wanted an EEFLT to teach
in meticulous detail. She talked about the good EFL teacher that she had ever had.

She mentioned:
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This [EFL] teacher taught me all details. For example, when | studied tenses,
she [EFL teacher] explained what tenses should be used in what situations.
Then she [EFL teacher] gave us an essay to read, and explained word by word,
why we had to use that word or that sentence. And she [EFL teacher] also
compared and explained the similarities and the differences between English
and Thai, so that we could understand what she [EFL teacher] taught easier.

Moreover, one student also agreed that he needed an EFL teacher who could
explain clearly. S19 stated:

[An EFL] teacher should try to explain as clearly as possible in order to make
sure that students can get along with the teacher. To do this, the teacher may
give some examples or ask students to do a role play, so that students can
practice and understand what they have learned more.

S4 supported this idea by saying that “[EFL] teacher should always check students’
understanding, so that the teacher can explain again more clearly if students cannot
getit.”

3. Using a Two-way Communication Teaching Style

A two-way communication was another teaching style that the participants
thought that an EEFLT should use in order to make his or her teaching became more
effective. EFLT1 talked about her good EFL teachers:

| liked those teachers because | liked the way they [EFL teachers] dealt with
students. They [EFL teachers] had like two-way communication, not just
treated us [students] like passive, not just only lectured. We [students] had
discussion, presentation. So that made the classroom very interesting.

EFLT4 also had a good EFL teacher who used communicative activities. She
mentioned: “They [EFL teachers] tried to use communicative activities...Like one of
the teachers used a picture or newspaper for us [students] to find a topic and write a
paper or discuss.” EFLT10 was another EFL teacher who agreed with using two-way
communications in teaching. She added:

While teaching, you [EFL teachers] can read along with the students. But you
[EFL teachers] have to stand up and go to them [students], ask them [students]
to do something, ask them [students] some questions or what ever. You [EFL
teachers] have to go to students, not just stand or sit there never move.

On the contrary, none of the teachers from other disciplines thought that using
two-way communications would help EFL teachers and their teaching become more

effective.
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However, a few students stated that they preferred the teacher who used two-
way communications in English class. S4 who had a good experience with this type of
teacher explained:

The [EFL] teacher always provided activities and let students speak in class.
We [students] did not have to worry about grammar. He [EFL teacher] wanted
us [students] to speak, no matter it was right or wrong. This was a good way
for us [students] to practice English.

4. Using English in Classroom

The next teaching style perceived to make the English teaching more effective
was teachers’ use of the target language in the classroom. EFLT8 talked about the
teacher who encouraged her to speak English. She mentioned:

One of my [EFL] teachers, who were a foreigner, forced me to speak English.
This teacher, | could say that he [EFL teacher] ignored to say Thai although
he [EFL teacher] could speak Thai, said that it was just an English class. After
| finished that course, | realized that it helped me so much.

Another EFL teacher also believed that teachers’ uses of English in the classrooms
would encourage students to learn and to speak English as well. EFLT5 explained:
“The teacher can encourage students to try to communicate by using English in class.”

Besides, one teacher from other disciplines also emphasized the use of English
in the classroom. TfODS5 stated:

In an English class, the [EFL] teacher should provide students with an
opportunity to speak English as much as they [students] can. Since nowadays,
English is important for our lives, so we need to be able to speak English. For
succeeding in learning English, the teacher should make us enjoy and let us
practice using English as much as we can.

A couple of student participants also agreed that an EEFLT should use English
as a medium of teaching communication in the classroom. S10 explained why he
liked his teacher. He stated: “On the first day of the course, the teacher came into the
class and used only English. That made me feel very good. That was a real English
class.” S6 concurred:

| liked my [EFL] teacher when he used English. I did not like when he [EFL
teacher] used Thai. This is because when the teacher used English, although I
could not understand everything, at least I could practice and acquire it little
by little.
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5. Not Focusing Only on the Subject Matter

It was surprising that none of EFL teachers or teachers from other disciplines
thought that an EEFLT should not focus on the subject matter. Yet, some students
contrastingly believed that it would be a problem if an EFL teacher focused only on
the subject matter. S4, S12, and S14 compatibly said that they did not want their
teachers to focus only on the content. They wanted their teachers to teach something
that was different from the book. S14 commented: “I liked my [EFL] teacher when he
told us [students] other stories or news. That made me want to study more, and I did
not get bored.”

6. Promoting Autonomous Learning

Interestingly, a number of EFL teachers believed that teachers’ ability to use
an implement autonomous learning was another important characteristic for an
effective EFL teacher. Meanwhile, none of the teachers from other disciplines or the
students realized its importance. EFL T8 emphasized that students needed to know and
be able to use their learning strategies for their own learning. She talked about herself
when she was in university: “at that time, my teacher taught me note taking skill. |
had to take note everything in English quickly. That helped me for my learning.”
Furthermore, EFLT1 highlighted the need to promote autonomous learning. She
stated:

[EFL] teachers are not just a dictator or a lecturer, or something like that. We
[EFL teachers] should promote students to learn by themselves because we
[EFL teachers] cannot go with them [students] every where, every time. So we
[EFL teachers] should listen to their [students’] voices and ask [students], “Ok,
what do you get from the classroom?”, “How can you apply this outside the
classroom?”, “How can you learn by yourself outside the classroom?”
something like that. We [EFL teachers] have to train them [students] to learn
by themselves.

Moreover, EFLT8 also believed that an EEFLT should encourage students to be able
to learn by themselves. She mentioned: “The teacher [EEFLT] should teach how to
think, how to be an active learner, and hot to be a life-long learner, not only remember
everything in the book. They [EEFLTSs] should promote students to be an autonomous

learner.”
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7. Not Treating Students Like Idiots

Furthermore, one teacher from other disciplines believed that an EEFLT
should not treat students like idiots. TfOD1 stated: “[EFL] teachers should not look
down on students when they [students] do something wrong because that can
demotivate students. Students, unexpectedly, may hate English.” S4 echoed:

[An EFL] teacher should not put too much pressure on students. For example,
when students cannot do tasks or answer questions, the teacher should not
force students to do that. He or she should explain students how to do the tasks.
He or she should not blame students for their [students] mistakes.

8. Using Rote Learning

More surprisingly, some participants thought that rote learning (or learning by
memorizing) was still necessary and, hence, should be employed by an EEFLT.
Speaking from his experience of how rote learning could help him improve his
English, TFOD4 contended:

When | was in high school, | was not good at English. So | took an extra
tutorial class. | had to memorize ten words each day. Then | had to take an
exam which tested how much | could remember. It was so amazing that |
could learn more vocabulary that way.

S3 also agreed with TfOD4. He wanted an EFL teacher to provide the
memorizing technique. He mentioned: “I think a teacher should teach us the technique
that we can use for memorizing long words easily.”

9. Not Assigning Too Difficult Tasks

Moreover, students also believed that it was not good if a teacher assigned too
difficult tasks to students. S12 suggested:

When a teacher assigns a task, he should assign the task that students can
adapt it to use in their [students] real life. That task should not be too difficult.
This is because if the task is too difficult, students who do not understand the
lesson will not be able do the task, and finally they [students] will not
understand the lesson at all and will not want to learn any more.

S10 also explained the effect of giving too difficult test. He stated: “If a test is too
difficult, it cannot evaluate anything. This is because if students cannot do the test,
they [students] just guess the answers without understanding anything. They just try

their luck.” Therefore, the assigned tasks should be relevant to students’ proficiency.
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Besides teaching styles, participants also perceived that teachers’ knowledge
was important for becoming an EEFLT. This, hence, will be discussed in the
following section.

5.1.3 Teacher Knowledge

There were many different kinds of teacher knowledge which the participants
were talking about. This knowledge included subject matter knowledge, background
knowledge, experience in training or teaching the subject, knowledge of the world,
knowledge of the culture of the target language, and knowledge of technologies.

1. Subject Matter Knowledge

Knowledge of subject matter, here referred to the English language, was
perceived to be another important characteristic of an EEFLT. Many participants
emphasized that the teacher with good knowledge of the subject would be more
effective than those with inadequate knowledge of English because he or she would
be able to teach or answer students” questions correctly.

Almost all the participating EFL teachers (EFLT2, 4, 5 6, 7, 8, and 9) believed
that an EEFLT should know the subject well. EFLT4 talked about her good English
teacher when she was in junior high school. She explained that she liked this teacher
because her teacher was knowledgeable. She said: “I like one of my teachers. She
acted as if she knew everything. When students asked questions, she could answer
them clearly.” Further, EFLT4 described how her ideal English teacher should be.
One of the characteristics that she mentioned was the teacher’s amount of knowledge.
She concurred that “one of the most important characteristics of an EEFLT is that, |
think, he or she should be knowledgeable. He or she should know what he or she is
going to teach well.” Concurring, EFLT5 and EFLT6 also agreed that knowledge was
the most important characteristic of an EEFLT. EFLTS5 said:

| think their [EFL teachers’] understanding of English is the most important
for them to be a good English teacher. | mean they [EFL teachers] need to
have proficiency in English. They [EFL teachers] need to use English
effectively in order to communicate and to talk to students in class.

EFLT6 stressed the need of an EEFLT to have good knowledge of the subject. He
emphasized: “Their [EFL teachers’] English must be good. How can the teacher teach
without the ability to use the language. So this is the most important thing. The other

things come later, come along with experience.” EFLT8 added: “To me, not only a
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teaching experience that makes a good teacher, but also the qualification. A teacher
should have good knowledge of what he or she is going to teach.”

Additionally, teachers from other disciplines also noted the necessity for an
EEFLT to possess good knowledge of the subject matter. TFOD4 believed that the
most important characteristic of an EEFLT was teacher’s knowledge of subject matter.
He suggested: “An EEFLT should be able to use English very well, especially for all
four language skills which are reading, writing, listening, and speaking.” TfOD1
added: “At least a teacher needs to have a good knowledge of English. It does not
need to be perfect but at least, he or she should be able to read or write correctly, be
able to communicate with a foreigner. He or she should know how to use English in
his/her real life.” TfOD2 also supported this idea by explaining:

An EEFLT should know the subject well. He/she should be able to use all four
language skills efficiently. How efficient a teacher should be depends on the
level of students that he/she is going to teach. If he/she teaches only basic
courses, his/her efficiency should be good. But if he/she teaches advanced
students, he/she should be a very good English user.

Participating students also paid their attention to teachers’ knowledge of
subject matter. S10 and S16 agreed that to be an EEFLT, a teacher should know the
subject well. Moreover, S1, S7, S14, and S15 also agreed and supported this idea. S14
emphasized: “A teacher should know the subject well. And when students ask
questions, a teacher should be able to answer those questions clearly, not just tell
students to find the answers themselves.” S15 further emphasized: “A teacher should
not prepare only what he/she is going to teach, he/she should know the subject well. A
teacher should be able to answer what ever students want to know.” S1 agreed with
S14, and S15, maintaining: “When we ask a teacher questions, a teacher should be
able to answer those questions or give us some suggestions where we can find the
answers.” S7 added: “It will help students learn faster if a teacher could answer
students’ questions. This is because when students have questions, a teacher can make
students understand. Students do no have to spend lots of time to find the answer
themselves.” Moreover, being an EEFLT, a teacher should not only be able to answer
students’ questions clearly, he/she should also give accurate information. S13
commented: “A teacher should teach correctly. If a teacher teaches the wrong things,

students will remember those things, so students will use English incorrectly in the
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future.” S5 also supported: “A teacher should perspicuously understand English and
be able to teach it correctly.” Moreover, he further suggested that besides teaching
English itself, a teacher should teach the language tips or techniques that help students
understand English easily. He gave the example that “a teacher may teach prefix and
suffix so that students can remember words easily.”

Besides knowing the subject well, participants also thought that an EEFLT
should have good English accent and could be able to speak English fluently.
However, the researcher’s analysis of the interview data surprisingly revealed that
none of the EFL teachers or the teachers from other disciplines paid their attention to
teachers’ accent. There were only three students who wanted an EFLT to speak
English fluently. S14 mentioned: “A good English teacher, at least, should have good
English accent.” While S19 also agreed with this and added: “...or an English teacher
can be a native speaker of English who has real English accent.” Furthermore, S13
supported this idea, saying: “I think that an English teacher should have good English
accent because now a foreigner think that Thai-English accent sounds strange. So if a
teacher has good accent, students can acquire it and have good English accent as
well.” However, nationality, as some participant commented, had little almost no
effect on teachers teaching performances. EFLT10 thought that it was not important
whether the teacher was a Thai or a foreigner because it depended on each teacher.
She explained: “I had very good Thai teachers. Even they were Thai, they were really
good teachers. They taught me a lot of grammar, a lot of readings.” Similarly, S1 also
agreed with the EFLT10. She stated: “No matter what teacher’s nationality is, Thai or
native speaker, the teacher will be effective if he/she does his/her best for his/her
teaching.” On the contrary, another student (S18) preferred a native teacher. She said:
“l want an English teacher who is a native speaker because he/she may know the
language better than a Thai teacher.”

2. Having Good Background Knowledge

Besides the knowledge of subject matter, a few participants commented that
teachers’ background knowledge determined the extent to how the teachers could
become effective teachers. The background knowledge here included the degree that
the teacher held, courses that the teacher took, name of the university that the teacher

graduated, the teacher’s familiarity with EFL contexts, and teacher qualifications.
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One lone student (S5) paid her attention to the degree that a teacher held. She
said: “An EEFLT should have at least a master’s degree. But if they get a higher
degree, that will be better.”

Moreover, students (S12 and S17) also wanted a teacher who graduated in the
related field. S17 mentioned: “A teacher should graduate in the field of English or
English teaching so that he/she can learn and know how to teach well.” S12 further
explained:

It will be better if a teacher studied in linguistics, especially English. This is
because if a teacher studied in Thailand, he/she can use his/her learning
experience to teach students. But if he/she graduated from abroad, he/she can
also use the experience that he/she used English in his/her real life to teach
students.

Furthermore, one EFL teacher (EFLT6) believed that an EEFLT should study
English in an EFL context, especially in a Thai context, so that the teacher could
understand how students learnt a foreign language. He explained: “They [EEFLTSs]
have to learn in an EFL context, so they [EEFLTs] can share their [EEFLTS’]
experiences with students. And they [EEFLTSs] can also understand the difficulties and
the weaknesses that EFL students might encounter in their learning.”

Moreover, EFL teachers participating in the present study believed that an
EEFLT should be knowledgeable and qualified. EFLT4 stated that “I want [an EFL]
teacher who is knowledgeable. He should know everything, both about the subject
and about the world.” EFLT8 similarly noted: “They [EEFLTs] can be Thai or
foreigner, but at least they [EEFLTSs] should be equipped or they [EEFLTSs] should be
qualified enough, or may be should get a certificate.” However, there were only these
two EFL teachers believed that teachers’ qualifications were important for an EEFLT.
None of the teachers from other disciplines or the students concerned with this.

3. Knowledge of the World

The knowledge of the world was also believed to be one of the characteristics
that an EEFLT should have by a teacher from other disciplines and a student. TfOD2
believed that an EEFLT should know everything. She explained:

| think an EEFLT should know everything. Only knowing the language is not
enough. This is because teaching a language is not just a language, but a
teacher also has to teach, such as, medications, technologies or what ever. The
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teacher just uses the language as a mean to link the language to real life. So
that is why an English teacher needs to know everything.

Concomitantly, S2 suggested: “An English teacher should also teach other knowledge
from real life, not just teacher what is in the text book.” These results showed that
being an effective EFL teacher, only knowing the subject well was not enough.
Equally important for an EEFLT to possess was knowledge of the world.

4. Knowledge of the Culture of the Target Language

Knowledge of the culture of the target language was also perceived to be
another important aspect that an EEFLT should have. One lone, EFLTS5, explained the
necessity for an EEFLT to possess such knowledge mentioning:

They [EEFLTs] should know some cultural background of English. ... They
[EEFLTs] should be able to explain about the culture or something that
appears in the text or in a reading passage, so that students can learn or can
understand the lessons better.

5. Knowledge of Technologies
Moreover, being an EEFLT, a teacher from other disciplines believed that an
EEFLT should also be able to use media in their teaching. TfOD?2 stated:

An EEFLT should know how to use media for his/her teaching. Because, I
think, now it is not enough if the teacher just stands and lectures in front of the
class. That does not help students improve their skills. So if the teacher use
some medium in class, may be sound lab or whatever, students will understand
and acquire the knowledge easier and constantly.

6. Experience in Teaching, Training or Using the Language

Some participants perceived that teacher experiences in teaching, training or
using the target language were important for an EEFLT. EFLT3, a native English
speaking teacher, thought that an EEFLT should necessarily attend teacher training
courses. He mentioned: “Many teacher education programs emphasize on lots of
theoretical information, history of language teaching, and teaching methodology. So a
teacher should attend some of these courses to improve his teaching.” Furthermore,
S12 thought that an EEFLT should have experience in using the target language in
real life. He explained: “It does not necessary for a teacher to get a Master’s or
Ph.D.’s degree but he/she should get used to using English in his/her real life. He/she
may study abroad. | think that might be good.”
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5.1.4 Teachers’ Roles

The roles that teachers played in the classroom, as a majority of the
participants mentioned, were as important as other characteristics. The roles that an
EEFLT should acquire included: motivator, facilitator, role model, researcher, and
non-controller.

1. Motivator

The role that most participants wanted an EEFLT to play in the classroom was
of a motivator. Participants wanted an EEFLT to encourage students to learn English,
inform students about the advantages of learning English, and encourage students to
use English in their real life. Two EFL teachers and a teacher from other disciplines
expressed how their EFL teachers motivated them to learn English. EFLT6 explained:

[T]hey [EFL teachers] tried to motivate students all the time by using variety
of activities. Sometimes, the teachers just lectured. Sometimes, they let us
present what we had read in class. Sometimes, the teachers provided some
game for us to play. I think that motivate students a lot.

EFLTS8 supported: “He [an EFL teacher] not only taught me everything, but he also
taught me to understand English, and | could use it. When | could use it myself, that
was...a kind of motivation.” EFLT10 also supported tat an EEFLT should encourage
students although they made some mistake. She sustained:

You [EFL teachers] should try to encourage them [students] even they
[students] make mistakes. You [EFL teachers] have to encourage “Okay,
that’s alright. | really appreciate you making this mistake in class. If you do
not make a mistake, so you do no learn. Your friends can learn from your
mistake. If you do not make a mistake, what | am here for.”

She, additionally, indicated that “you [EEFLTs] should encourage people or
encourage your [EEFLTSs’] students to study, to have good impression with what you
[EEFLTs] are teaching.” Moreover, EFLT9 also described that her ideal EEFLT
should “encourage the students to learn English.”

Moreover, TfOD2 also explained how her EFL teacher motivated her friends
and herself to learn English. She expressed:

The teacher [EFL teachers] always encouraged us [students] to learn English.
And when we [students] did something wrong, the teacher [EFL teachers] had
never blamed us [students]. On the contrary, the teacher always encouraged
and supported us [students]. The teacher just said that “it is okay!” or “you had
done a good job!”
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She further explained: “That encouraged students a lot. This is because students may
not want to learn if they [students] are complained. But if the [EFL] teacher always
encourages students, students may want to learn more.”

Furthermore, participants also believed that an EEFLT should motivate
students to learn English by informing students about the advantages of learning
English. EFLT9 stated: “Good EFL teachers should let the students know the
advantages of learning English because when the students realize that English is
important for them [students], they [students] will want to learn English.” S9 also
agreed with this. She explained by giving an example of what one of her English
teacher did in the classroom. She explained: “This [EFL] teacher always persuaded
students to learn English. The teacher always told us [students] about the advantages
of learning English. That made me want to know and want to learn English more.”
S13 also added: “[An EFL] teacher should make students interested in learning
English. The [EFL] teacher may inform students about the advantages of learning
English so that students will realize why they have to learn English.”

A few students also believed that an EEFLT should motivate students to use
English in their every day lives. S17 wanted an EEFLT to teach how English could be
used in his real life. He commented: “When [an EFL] teacher teaches, the teacher
should also teach how students can apply the knowledge to use in their real lives.”
Similarly, S4 further stated: “[An EFL] teacher should not just follow a text book. The
teacher should add something that students can apply it to use in our real lives.”
Moreover, he further explained that “the [EFL] teacher should also practice students
to be able to use what they have learned, not just learned without practicing. Students
would not able to use it in their lives.”

2. Facilitator

A number of the participants indicated that an EEFLT should acquire the role
of a facilitator in the classroom. EFLT1 believed that being a facilitator was the most
important characteristic for an EEFLT. She stated:

[An EFL] teacher is not just a dictator or a lecture. Because, you know, if we
want to learn the language, teacher just only...you [EFL teachers] can guide
them [students] any good material, any sources that beneficial to them
[students]. We [EFL teachers] can just only be a facilitator or guide them
[students], give them [students] some useful guides.
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EFLT8 echoed: “The effective [EFL] teacher should be like a facilitator. That can
make a teacher become effective. [An EFL] teacher should provide students with
practices or exercises that students can improve their language skills.” Moreover, she
also identified a facilitator as a counselor. She mentioned: “...and also a counselor,
which refers to...giving an advice to the students who got low scores.” In another way,
EFLTY defined the facilitator as the teacher who “let students discuss or consult when
they have problems.” She explained: “The teacher should be available for students,
although after class time, so that students can discuss whenever they have problems.”
S17 agreed, maintaining: “[An EFL] teacher should be a counselor for students. The
teacher should be able to answer all students’ questions, even the questions about
students’ lives which are not concerned with the subject matter.”

3. Role Model

Another role that the participants wanted the teachers play in the classroom
was a role model. EFLTS5 expressed: “I think students learn from teacher behavior in
class, for example, the teacher is an autonomous learner. I mean if the teacher can
learn independently, he can encourage the students to do the same way that he does.”
Later, she also further mentioned about teachers’ role model. “If students can see that
teacher works very hard for them [students], for their [students’] improvement, | think
they [students] also try harder for their [students’] improvement,” she sustained.
EFLT9 further explained: “Even though some student hate, I can say, hate English,
but if they [students] like the teacher, they [students] will feel good about the subject
too. Teacher influences students a lot.” Similarly, TFOD3 suggested: “An EEFLT
should be a good role model for students, especially the [EFL] teacher should be good
at all four language skills; reading, writing, listening, and speaking.” S1 agreed,
stating, “...this is because students will want to be good at English like their teacher,
so they will try to learn or to do everything that can improve their skills.”

4. Researcher

One lone EFL teacher believed that an EEFLT should play a role of a
researcher as well as a teacher. EFLT8 stated: “Besides being a motivator and
consulter, a teacher should also be a researcher. Because there is always something
new for teaching, so the teacher should do a research to improve his/her teaching.”
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5. Not Being a Controller
Another role that another participant wanted an EEFLT to be was an
uncontroller. S4 stated:

An EEFLT should not control students. The teacher should not force students
to do tasks or exercises if students cannot do those tasks or exercises. The
teacher should try to explain until students understand what to do, not just
control students to do this or do that.

5.1.5 Teaching Preparation

Preparation was also perceived to be important for an EEFLT. However it is
interesting to note that there were only EFL teachers who considered preparation
important, whereas none of the teachers from other disciplines or students thought
that it was important. EFLT9 talked about how she liked her teacher. She explained:
“| like this teacher because she prepared well before class. That made the class more
effective.” EFLT7 agreed with EFLT9, maintioning: “Before teaching, a teacher
should prepare lesson plans, what he or she will teach in class.” EFLT6 further
supported:

They [EEFLTs] have to be very well prepared. They [EEFLTSs] have to think
in advance what to do in class. It is one of the most important things because
without preparation, no matter how good they [EEFLTSs] are, | mean how good
is their [EEFLTs] English, how good is their [EEFLTS] pronunciation, it is
useless without preparation.

The interviews not only provided the information of what the participants
perceived as the characteristics of an effective EFL teacher, but also revealed the
participants’ beliefs of what constituted the characteristics of an ineffective EFL

teacher. These characteristics will be next discussed in the following section.

5.2 Characteristics of an Ineffective EFL Teacher

During the interviews, the participants also had a chance to express their
opinions of what constitutes an ineffective EFL teacher (IEFLT). The results
demonstrated different characteristics that the participants used to describe an IEFLT.
These characteristics were divided into six categories included; (1) undesirable
characters, (2) inappropriate teaching styles, (3) inadequate knowledge of subject

matter, and (4) lack of teaching preparation.
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5.2.1 Undesirable Characters

Different from an EEFLT, the characters that were used to describe an IEFLT
included having undesirable personalities, not having good attitudes toward
profession or professional development, and having immoral.

1. Undesirable Personalities

Most participants perceived that an IEFLT considered had certain personalities
that were undesirable. Such personalities included, for example, being aggressive, not
understanding students, being stressful, being fussy, being strict, being sensitive,
being conceit, and being unpunctual.

Both EFLT2 and EFLTS believed that a teacher who was always aggressive
cannot be an EEFLT. EFLTS5 stated that “I think an IEFLT is the one who always gets
angry at students.” EFLT6 further clarified: “Aggressive people cannot be an effective
[EFL] teacher because they will discourage and scare students away.” Agreed with
this, EFLT10 said: “Ineffective [EFL] teachers always complain all the time. They
[IEFLTs] are very bad, you know, like “Your work is very bad. You are not improving
at all.” They [IEFLTs] just say like this. This will discourage their [IEFLTS’]
learners.” EFLT8 explained how her English teacher discouraged had her. She
complained:

[W]hat I do not like is about his blaming. | was in that situation which was
like...um...stress. | mean before you [students] go to the classroom, it just like
a war. He was aggressive all the time. That discouraged me and my friends so
much.

One teacher from other disciplines agreed with this. TfOD1 stated: “I do not
like the teacher who is strict and aggressive because that demotivates students. Once |
had a teacher like this, I did not feel like to go to class any more.” Moreover, not only
EFL teachers and a teacher from other disciplines believed that an EEFLT should not
be aggressive, but many students also agreed with this. S2, S13, and S14 mentioned
that they did not want their EFL teacher to be angry and be aggressive. S9 gave an
example of her aggressive English teacher. She explained: “Once my friend was
blamed when he asked a question. He asked the question because he did not know and
wanted to know the answer. The teacher did not answer the question, but he blamed
and complained my friend instead.” Similarly, S1 further stated that “I do not like the

teacher who is strict or aggressive. This is because when | have a problem, | ask a
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teacher, but the teacher blames me instead. So | do not want to ask him any more.”
Agreed with this, S19 sustained:

| think an IEFLT is the one who is strict and aggressive. Such as when we
have problems, we just go to see a teacher and ask those questions. But the
teacher does not answer those questions, he just complains “why you [students]
do not know this!”

Further S18 emphasized: “I do not like a teacher who is very strict. This is because, |
think that, if a teacher is too strict, students will not want to learn and will not come to
class any more.”

The next personality that participants used to describe an IEFLT was an
inability to understand students. EFLT7 explained: “Because if the teachers do not
understand students, he or she [sic] might create more difficult tasks for students, and
students cannot follow what he or she teaches in class.” In the same way, EFLT1 also
explained:

If you [EFL teachers] are going to teach students...you [EFL teachers] have
to check up every point that whether students go along with you [EFL
teachers] or not....You [EFL teachers] have to listen to your [EFL teachers’]
students and keep checking with what they [students] think.

On a contrary, none of the teachers from other disciplines paid their attentions to
teacher’s understanding of students. However, many participating students described
an IEFLT as the one who did not understand students. “An ineffective (EFL) teacher
is the one who does not care for students,” said S18. S13 further explained: “These
teachers [IEFLTSs] just teach students without caring or listening to students’ voices.
They [IEFLTs] do not care whether students understand what they [IEFLTSs] teach or
not, and also do not care what students want.” S5 also supported: “These teachers
[IEFLTs] just teach without checking whether students are okay with their teaching
styles. And they [IEFLTs] also do not know what students’ proficiency is. They
[IEFLTs] may assign works which do not match students’ proficiency.” Moreover,
S15 also supported:

These teachers [IEFLTs] do not understand students. They [IEFLTs] do not
understand that some students are good at English, but some aren’t. They
should not expect too much from the student who is not good at English. They
should understand student and try to help him/her.
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S12 further explained: “These teachers [IEFLTs] may assign students too difficult or
too much works because they do not understand students.” S17 stated: “These
teachers [IEFLTs] do not check students’ understanding. Sometimes, they [IEFLTS]
just assign work, but they [IEFLTSs] never checked if students can do it.” S9 added: “If
a teacher does not listen to students’ voices, students may not want to say or express
their opinions any more. Students will not succeed in learning the language eventually
because they do not dare to use the language.”

Additionally, participating students also described an IEFLT as the one who
was stressed. S2 and S10 agreed that they did not like a stressful teacher. S10
explained: “An [EFL] teacher should not be stressed. If he/she comes to class and is
always serious, students will not want to learn.”

Moreover, some participants also believed that an IEFLT was the one who
was too strict. EFLT10 told the researcher that “an [EFL] teacher should not be too
strict. 1 think that is not good. You [EFL teachers] should be flexible with your
students. You [EFL teachers] should be friendly with them.” One lone student agreed
with EFLT10. S2 echoed: “An [EFL] teacher should not be too strict. He/she should
be flexible sometimes. If the teacher is strict, that is okay, but should not be too
much.”

Furthermore, participating students also did not like an EFL teacher who was
fussy. S1 and S12 mentioned that they did not like a fussy teacher. S1 explained that a
fussy teacher: “makes students feel bored and do not want to learn.” To a greater
extent, S18 stated: “A fussy teacher...like...once he/she assigns works, he/she will
assign the same kinds of works again and again. Yes, it helps students remember and
understand more, but it is boring sometimes. Finally, students will not want to do
those works.”

More surprisingly, one student talked about the sensitiveness of an IEFLT. S1
stated:

Some teacher is also sensitive. For example, sometimes when students do not
concentrate on the lesson, the teacher will not want to teach so the teacher will
let students talk without teaching anything or the teacher will go out of the
classroom. | do not like this. | want the teacher to talk to students reasonably.

Moreover, another student also thought that conceit was one of the

characteristics of an IEFLT. S17 stated: “An IEFLT maybe conceit. He/she just comes
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to class and teach, do not want to discuss with students. He/she may think that he/she
is the best.”

Another characteristic perceived as an undesirable personality of an EFL
teacher was unpunctuality. EFLTS5 explained:

If the teachers are, for example, punctual, the students will be punctual as well.
But if the teachers always late for class, the students will always be late as
well. | think teacher behavior and teacher characteristics affect much on
students.

She added: “I did not like the [EFL] teachers that came to class late because
sometimes we [students] had to spend...like 30 minutes to wait for them [EFL
teachers] to came. That wasted of time and students got bored doing that.” In addition,
one student (S2) did not like when a teacher finished the class late. S2 explained: “I
do not like when a teacher teaches over time because sometimes | have another class
after that, so I go to that class late.”

2. Not Having Good Attitudes toward Professional or Profession

Development

Undesirable personalities here were defined as unwillingness to teach and to

improve the profession. EFLT5 described:

An IEFLT is the one who regards teaching like, | can say, the one who is not
responsible for the teaching, just teach. He does not care whether the students
can understand or not. He does not care about students’ needs or what
students’ conditions in the class. He just finishes his teaching, just fulfill the
requirement of the profession.

She added:

He [EFL teacher] just teaches. I mean he [EFL teacher] does not put any
attempt to improve his [EFL teacher’s] teaching. He [EFL teacher] just stays
still...or | can say that the bad or ineffective [EFL] teacher is the one who has
never cared about innovation or something new in the career.

EFLT4 sustained:

An ineffective [EFL] teacher is someone who does not want to change. The
change does not mean change your [EFL teachers’] focus or your [EFL
teachers’] teaching, but you [EFL teachers] should change according to the
situation. Because every year or every semester, even though you [EFL
teachers] teach the same students but they [students] also change a little bit, so
you [EFL teachers] need to figure out what kind of changes of your [EFL
teachers’] students, then improve your [EFL teachers’] teaching or prepare
other things.
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In addition, a couple of students shared more or less the same perceptions they had of
an IEFLT. The first student (S5) stated:

Some teachers do not want to improve themselves. Because of this, students
can only learn the same old things. Like when I was in high school, | felt that |
had learned the same things since kindergarten, just repeated them again and
again.

The other student (S10) added:

An IEFLT is the one who does not want to improve his/her own knowledge.
As we know that a new vocabulary is generated everyday, the teacher’s
knowledge also has to be improved all the time. If the teacher does not update
this new knowledge, students will also be out of date.

3. Immorality

The immoralities of an IEFLT were described as being moody and hot-
tempered, being too self-confident, being irresponsible, being lazy, being jealous, and
being biased against some students. TFOD1 explained that an EEFLT should not be
moody or hot-tempered. She stated:

If a teacher is moody when students cannot speak or answer the questions in
class, the teacher may blame students. That may demotivate students, and
students will not want to learn any more. And students may skip class and will
not come to class any more.

Some students agreed with TfOD1. S15, S19, and S12 agreed that they did not like
an EFL teacher who was hot-tempered. S12 explained: “The teacher who has hot
temper, sometimes, may not be able to control himself/herself. When students do
something wrong in class, the teacher may blame or punish students. That is not
good.” S6 supported: “An IEFLT is the one who is moody. He or she may be unhappy
because of his/her own life, which is not concerned with the classroom. But when
he/she comes to class, he/she, without any reason, blames students unreasonably.”

An EFL teacher who was too self-confident was also perceived as ineffective.
Not only did S2 want an EFL teacher to be neither too strict nor aggressive, he did
also not want the EFL teacher to be too self-confident. He explained: “If a teacher is
too confident, he/she might not listen to students’ voices.” S9 added: “Some teachers
who are too confident may think that what they are teaching is the best for their
students. But, in fact, it may not be.” S16 further supported: “An EFL teacher should
not be too confident. Some teachers may think that they are the smartest, while
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students are so foolish. Students may not want to learn. Finally, students cannot learn
anything.”

Besides, being an IEFLT also included being irresponsible. S19 stated: “One
characteristic of an IEFLT is being irresponsible.” S6 further explained: “An
irresponsible teacher, for example, may not come to class or come to class late.
Moreover, he/she may not check students’ homework. He/she just assigns students
homework but he/she does not check it.”

Furthermore, an IEFLT was also described as the one who was lazy, jealous,
and biased against some students. TfOD1 believed that laziness was one of the
characteristics of an IEFLT. She explained: “If a teacher is lazy, he/she will not want
to teach and will not want to improve his/her own knowledge or teaching skills. That
will affect student achievement.” Besides, she believed that an EFL teacher should not
be jealous of students as well. She explained:

An IEFLT may be jealous of students. For example, if a student graduated
from or used to study abroad and that student may know English better than a
teacher, the teacher should not be jealous. Instead, the teacher should ask that
student to help the teacher teach other students.

Moreover, an EFL teacher should not be biased against some students. S14 thought
that this was the most undesirable characteristic of an EFL teacher. She explained:

When | was in high school, my [English] teacher paid attention only to the
students in the front role. When the students who sit in the back role did
something wrong the teacher would blame them a lot. But, on the other hand,
when the students who sit in the front role did the same mistake the teacher
just said that it was okay. | do not like that kind of teacher.

5.2.2 Inappropriate Teaching Styles

Some teaching styles were perceived to be inappropriate for EFL teaching.
These ineffective teaching styles included making the class boring, demotivating
students, treating students like idiots, assigning too difficult works or assigning works
without clear explanation, not using English in class, using rote learning, controlling
students, not communicating with students, not assessing students’ development,
giving students low scores, not telling the reasons of making mistakes, not setting the
rules for class, and mismatching between teachers’ teaching styles and students’

preferred learning styles.
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1. Making the Class Boring

Many participants believed that an IEFLT was the one who made the class
boring. EFLT10 stated: “An IEFLT may make the class boring by just sitting there
and then reading the book.” EFLT8 agreed, explaining: “They [IEFLTSs] just open the
book and then they [IEFLTSs] read and just follow the book.” EFLT6 noted: “I do not
want them [IEFLTSs] just come and read the text because that thing I can do it myself.”
EFLTS5 described:

An IEFLT is like...some teacher who just gives lecture, like just explain in the
class and not lets students practice the topic of what he is talking about. He
just sits in front of the class and teaches the students by mean of asking
questions.

Further EFLT3 added:

Probably the worst thing is the teacher who just opens the book and follows
the book without thinking about the goals of the lesson, what they [IEFLTS]
want to achieve...Sometimes, the exercise in the book, sometimes there are
too many exercise, sometimes there are not enough, so the teachers should
know the goals that they [IEFLTs] have to achieve, sometimes they [IEFLTs]
can adjust one of it.

Moreover, a majority of teachers from other disciplines believed that an EFL teacher
should not make the class boring. TFOD4 suggested: “A teacher should not make the
class boring. He or she should provide some activities in class so that students can
acquire the knowledge when they [students] are doing the activities.” TfOD5 added:

If a teacher makes the class boring or a teacher is boring himself, for example,
if the teacher is too old, students will not really want to learn. They [students]
just come to class because English is a required course. They will not
remember anything after class.

Also many students (S3, S7, S8, S10, S13, and S16) agreed that an EFL teacher
should not make the class boring either. S3 stated: “I think an IEFLT is the teacher
who just teaches...like speaks alone or just reads to students.” S10 further mentioned:
“he/she [IEFLT] just teaches for his/her living, does not really want to teach.”
Moreover, he also added: “The teacher maybe just follows the book. I do not like that.
| always skip the class if the teacher does that because | can read it myself at home. |
do not have to come to class.” Agreed with this, S7 complained: “An IEFLT just
follows the books or what he/she has to teach. That does not help because students

can read from the book. Students cannot get anything more.” S16 also added: “...the
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[ineffective] teacher just teaches, does not have any activity or any thing extra for
students.” S8 further explained: “An IEFLT may only try to explain or teach what
he/she has to teach without paying any attention to students. That could make students
bored.” S13 also gave an example of how a teacher could make the class uninteresting
to their students. She explained:

The teacher may just provide students with some supplementary sheets, and
then he or she just read from the sheets...like monotone. | think English itself
is difficult, so if we [students] have a teacher like this, we [students] will not
want to listen and not want to learn English.

Moreover, there were other ways that an IEFLT could make the class
uninteresting. Focusing only on grammar or vocabulary was one thing that an EFL
teacher should avoid as that could bore the class. EFLT4 stated:

| do not like the teacher who focuses too much on grammar or vocabulary. |
know they are important. When we are in junior high school, we [students]
learned English just for taking exam. We [students] had to remember grammar
point or vocabulary. That was boring.

EFLTS, who already mentioned about a boring class, further supported:

One thing that the teacher may make the class boring is just focus on grammar.
For grammar, we have lots of exercise which we do it over and over again. For
example, it may be turn taking or role play or what ever, but everything is the
same in the form of language...like ‘Good morning!” or ‘How are you?’
Students may get bored doing that.

A couple of students did not want a teacher to focus on grammar either. S16 stated:
“An IEFLT may not listen to students’ opinions. When students wonder whether they
[students] can use another sentence, the teacher just says that students have to use
whatever he/she taught.” S11 also added:

An IEFLT may rely largely on grammar rules, which sometimes can be
flexible. Or sometimes, students are taught differently. I mean, one teacher
taught that students must use this rule, whereas another teacher taught that
students must use another rule. That made students get confused. Then when
they [students] cannot do the tasks, they [students] may not want to learn any
more.

S4 agreed that he did not want an EFL teacher to focus only on grammar. He
explained:

If a teacher focuses only on grammar, students may not be able to acquire the
knowledge because they [students] do not know when to use it. Differently,
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when we learned Thai, we did not learn grammar. We learned by using it. So |
think we should also learn English in the same way. If we just learn ‘tenses’,
we can use ‘tenses’ correctly in class, but when we have to talk, we do not
know how to say or which ‘tenses’ we should use.

Furthermore, students also believed that if an EFL teacher was preoccupied
with his/her personal life, that would made his/her teaching boring. S2 stated: “If a
teacher has his/her own personal problems, he/she cannot concentrate on his/her
teaching well. Then, finally, he/she cannot teach well.” S11 supported:

| am sure that no one like a teacher who cannot separate his/her own personal
life from the teaching. This is because the teacher may not be in the mood of
teaching so he/she cannot teach well. Furthermore, students may also do not
feel very well if their [students] teacher be like that.

Another teacher characteristic that participants believed could bore the
classroom was teachers’ lack of ability to draw students’ attention to the lesson.
TfOD2 mentioned: “[T]his is the most important thing. If a teacher cannot draw
students’ attention to the lesson, students may get bored and do not want to learn.”
Moreover, S11 added that a teacher should entertain students to draw students’
attention. She commented: “It is also good if a teacher teaches as much as he/she can.
But, sometimes, students also want something entertaining so that they [students]
would be eager to learn.” S6 agreed: “I think that a teacher should provide more
activities. Most teachers spend time more on lectures than on activities. | think the
proportion of time spending on lectures and activities should be equal.” Besides,
another reason that an IEFLT may make the class boring was that he/she did not know
how to teach well. S15 complained: “One thing that | do not like is that a teacher who
cannot teach well. Sometimes I could not get what a teacher wanted to teach. I tried to
ask him/her but I still could not get it.”

2. Demotivating Students

A majority of participants also thought that demotivating students was one of
the characteristics of an IEFLT. There were lots of things that what an English teacher
did in class might demotivate students. First thing that participants believed that it
might demotivate students was embarrassing students. EFLT2 mentioned: “I do not

like the teacher to embarrass the students. |1 do not want the teacher to punish or to
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speak bad words to the students.” EFLT9 sustained that an IEFLT constantly
complained about students’ weaknesses to the rest of the class. She stated:

An ineffective [EFL] teacher...likes to point students’ weaknesses. Just like...
when Suda or Somchai says something wrong, the teacher always talks about
that...as the students, they will feel embarrass. That is an ineffective teacher,
although he or she does not intend to do like that.

She further explained:

Because, you know, English is a language, if they [students] feel embarrass,
for sure it will block their [students’] learning. You know, it affects a lot. It
affects their [students’] feeling. Suppose that they [students] love English but
they [students] see the teacher like this, so they [students] will change their
[students’] mind. They [students] will not want to learn English any more.

EFLT7 also described an IEFLT as the one who often complains about his/her
students. She said:

| do not like the teacher who prefers complaining students. It is not good.
Because | think the students may lose their confidence. And it may interrupt
learning process because the students might not dare to speak English because
of complaining.
Some participating students also agreed that they did not want their teacher to blame
them in front of the class. S7 said: “I do not want a teacher to blame students. That is
so embarrassing.” S11 added: “One of my friends could not get along well with the
teacher. I did not know why. In class, the teacher always blamed her unreasonably.
That made her did not want to come to class.” S19 further commented: “One more
thing that |1 do not want a teacher do in class is announcing students’ test scores by
reading them out loud. That embarrasses students who get low score.” S4 agreed:

When students get low test scores or do something wrong, if a teacher blames
students, students will be embarrassed. They [students] will lose their
[students’] confidence and do not want to come to class and do not want to
learn or use English any more.

S12 further supported: “Some teacher blames students when they [students] cannot
answer a question which maybe because students cannot understand what the teacher
teaches...Sometimes the teacher blames students in front of the class. That

embarrasses students.”
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In addition, participants believed that an EFL teacher either should not
frighten students. EFLT9 mentioned: “A teacher should not try to push students too
much.” EFLT10 supported:

You [EFL teachers] should not go to the students and shout at them because

some teachers, you know, they [EFL teachers] shout at their [EFL teachers’]

students if they [EFL teachers] are not satisfied with the answer...like “You

are stupid!” That very discourages them [students], and they [students] will

have bad impression with the subject.
EFLTS further stated: “Sometimes they [IEFLTSs] treated students like they make
students feel nervous in the class, like ask the students questions while students were
not ready to answer the questions.” EFLT9, who did not want an EFL teacher to push
students too much, did not want the teacher to call on students to answer questions
either. She explained: “When | was studying in high school, | did not like the teacher
who pointed out the name and asked something.” Nor TfOD5 like when an EFL
teacher asked questions in class either. He explained: “I did not want my [English]
teacher to ask me questions in class because I did not know the answers. | think the
teacher knew that | could not answer him, so he just called my name. And that made
me embarrassed.” S8 also agreed:

| can say that an IEFLT is the one who always asks students to answer
questions. Sometimes students cannot catch with what the teacher is teaching.
Then if the teacher asks that student a question, the student may cannot answer
the question correctly. The student may lose his/her confidence.

3. Treating Students Like Idiots

Treating students like idiots was another characteristic that participants
perceived to be the characteristic of an IEFLT. EFLT9 explained: “If the teacher says
‘no...you are fool’ or ‘you are so stupid’, the students will not want to learn.” TfOD3
concurred: “If a teacher blames or treat students like they are so stupid, that makes
students do not want to learn English. I was treated like that when | was a student.
This is why 1 do not like English.” S19 agreed: “This is the worst thing that an
English teacher could do. The teacher should not scold students if they cannot do the
exercises or cannot answer questions. He/she should not treat students like idiots.”
S15 echoed: “Some English teachers look down on students who are not good at
English or cannot speak English. They complain about this all the time. That is the

worst thing, | think.” S18 also gave some example of the teacher who treated students
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like idiots. She explained: “sometimes when | asked a teacher a question, he/she did
not answer my question. Instead, he/she complained that why | did not know the
answer. He/she said “Why don’t you know the answer? | have already taught that.”

4. Assigning Too Difficult Tasks or Assigning Tasks without Clear

Explanation

When asked to describe an IEFLT, surprisingly, many students referred to the
nature of assignments the teacher assigned, whereas none of the EFL teachers or the
teachers from other disciplines did. Students believed that an EFL teacher should not
assign works which were too difficult and should also provide clear explanation for
the assigned works. S17 explained: “An EFL teacher should not assign too difficult
tasks and tests. This is because if students do not know the answer, they [students]
will just guess and try their [students’] luck. So, the tasks and the tests cannot measure
anything.” S1, S9, S18, and S19 agreed that there were some teachers who assigned
works without any explanation. S1 stated: “Sometimes a teacher just comes in and
assigns students works without any explanation.” S9 further complained:

Some teacher just assigns students works, but he/she does not teach any thing.
He/she just comes into the class and tells students to do a report, for example.
So students do not have any idea what they will get from doing the report.

S19 maintained: “Some teachers do not even teach, they just come into the class and
assign students exercises to do.” S18 further supported:

Some teachers do not teach. They just want students to learn by themselves.
They just ask students to do the report, and then students will have to present
their report to the rest of the class. While students are doing the report, the
teachers just sit in front of the class, do not help students anything.

5. Not Using English in Class

Using English in class was also important for an EEFLT. An EFL teacher who
did not use English in class was, otherwise, perceived to be ineffective. EFLT4
mentioned: “Some teachers never speak English. They [EFL teachers] never use
English in class but they [EFL teachers] still teach English. They [EFL teachers] just
say ‘This is important. You should remember this’.” S8 further explained: “Some
English language teachers who teach Thai students, at least they can understand Thai
or maybe they even tell jokes in Thai. That is not good for students. Students cannot

acquire real English.” S3, however, explained that he had a problem when the
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teachers spoke English. He explained: “Sometimes a teacher speaks too fast when
he/she speaks in English.”

6. Using Rote Learning

Although one lone teacher from other disciplines believed that rote learning
was one of the best ways to study a foreign language, a majority of participants
otherwise disagreed. TfOD3 said: “I do not like when a teacher asks me to memorize,
like vocabulary. | do not like to remember, so that made me hate English when | was
young.” “Some teacher just wants students to remember, and then take a test. That
does not help students. The teacher does not provide any activity, so he/she [IEFLT]
cannot motivate students to learn,” added TfODS5. One student also agreed with these
two teachers from other disciplines. S10 stated: “When | was young, an EFL teacher
always asked me to memorize vocabulary. | did not like that. I do not like rote
learning.”

7. Controlling Students

A few participants believed that an EEFLT should not control students too
much. EFLT2 mentioned: “An EEFLT should not behave like the one who is superior
to the students. Then it will make the students afraid of them [EFL teachers]. And
they [students] will not do anything to communicate smoothly with the teacher.”
TfOD2 also supported that she did not like when her own EFL teacher controlled the
students. She stated:

One of my English teachers, when | was young, always controlled students to
do this or to do that. I did not like it. Moreover, sometimes | was also punished
or hit. That made me hated English a lot at that time.

8. Being Unable to Communicate with Students Well

Another characteristic that one lone student perceived to be the characteristic
of an IEFLT was being unable to communicate with students well. S1 stated:
“Sometimes an English teacher cannot communicate with students well. Sometimes
he/she tries to explain again and again but students still cannot get it.”

9. Not Assessing Students’ Development

Moreover, an EFL teacher who did not assess student development was
perceived to be an IEFLT. TfOD4 explained:

Some English teacher does not assess student understanding and development
so he/she will not know whether students have improved their skills or not. |
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mean skills have to be improved continually. So if students do not improve in
one stage, the further stages will not be improved as well.

He further suggested what an EFL teacher should do if students could not improve
their skills. He recommended: “After checking student improvement, if students’
skills are not improved, a teacher should assign students more tasks, for example,
assign students to read the specific book or outside reading.”

10. Giving Students Low Scores

One lone student believed that an EFL teacher should not deduct students’
scores too much and should not compare one student to another. S17 explained:

Scoring also affects students’ learning. A teacher should not give students too
low scores or deduct students’ points too much because that affects student
learning motivation a lot. Moreover, the teacher should not compare one
student to another either. This is because sometimes they [students] try their
best but they [students] cannot get as high score as others.

11. Not Telling Reasons of Making Errors
One teacher from other disciplines thought that an EFL teacher should explain
how students’ mistakes were incorrect. TFOD1 explained:

Some of my English teacher did not tell students why they [students] made
mistakes. He/she just told that this was wrong. So students could not correct
their [students’] mistakes because they [students] did not know what was
wrong and did not know what to be corrected.

12. Not Setting the Rules for Class

One EFL teacher believed that the rules should be set for each class because
different classes had different rules and different teachers had different rules for their
classes. When the rules then were set, students would know what they had to do.
EFLT8 mentioned:

One thing that | think is the characteristic of an IEFLT is that they [EFL
teachers] do not set the rules for the classes. For example, the schedule must
be fixed. I mean...um...before coming to class, before five minutes, you
[students] must stand there because after that | [EFL teachers] will lock the
door. The [EFL] teacher should set the rules at the beginning of each course so
that students will know what they will have to do.
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13. Mismatching Between Teachers’ Teaching Styles and Students’
Preferred Learning Styles
One more thing that made teaching ineffective was mismatching between
teachers and students. EFLT4 stated:

Students’ expectation, like sometimes the teacher also want to change but
students get used to the traditional way, like...they [students] think that the
teacher should follow the material because they bought the material. So it
sometimes a bit hard because sometimes the teachers want to try something
new but the students do not understand. It is a kind of mismatch. That makes
the teaching not effective.

5.2.3 Inadequate Knowledge of Subject Matter

Teacher knowledge was also taken into account to identify whether an EFL
teacher was either an effective or ineffective teacher. Two different kinds of
knowledge that the participants in the present study perceived as the characteristics of
an IEFLT included inadequate background knowledge and having bad accent. These
two kinds of knowledge will be discussed in the following section.

1. Having Inadequate Background Knowledge

Quite a large number of participating EFL teachers and students described an
IEFLT as the one who had inadequate background knowledge. This included not
knowing the subject well, being an unqualified teacher, and not having extra
information except what was in the text book.

Many EFL teachers believed that the English teacher who did not know the
subject well was ineffective. EFLT9 stated: “If you [EFL teachers] are lively but you
do not have enough knowledge, it is not quite good. We [EFL teachers] need to have
everything mixed together.” EFLT5 supported: “How can we ask the one who does
not know English to teach English? So if we want him or her to teach, we need to help
him or her to improve his knowledge of English.” EFLT7 also gave an example of an
EFL teacher who did not have good knowledge of the subject matter. She explained:
“For grammar point, for example, if the teacher does not understand some grammar
point, he or she cannot teach the student well because the teacher does not know what
to teach.” EFLT3, a native speaker, added that “if the teacher does not know the
language, the rules of the language, it is impossible for him to explain it to the
students.” EFLTG6 also supported:
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When their [EFL teachers’] English is not good, they [EFL teachers] will
loose their [EFL teachers’] face in their [EFL teachers’] teaching. Students
will not believe. They [students] do not trust and sometimes question the
abilities of the teacher. So they [students] are not motivated to learn when they
are having a teacher just like this.

Moreover, EFLT6 also suggested what an EFL teacher should do in order to improve
his or her English. He proposed:

| think it is important for Thai teacher who teaches English in Thai context to
practice using all four language skills all the time. You [EFL teachers] have to
listen to English radio, watch movie with sound track, read newspaper or keep
reading or do the thing that can develop your [EFL teachers’] English
proficiency.

Not only a Thai teacher may not have good knowledge of English, but a native

speaker himself could also be unknowledgeable. EFLT8 explained:

If | want to learn something, | want to learn from the expert. | thought that, for
example, | was learning at the tutoring school, and a kind of conversation
course to improve my speaking skill. And | found that...just a kind of a
traveler who taught only one course to make money was my teacher. He just
spoke English. He said that the came from New York. But his English was
including slang...not educational English. That was not only not motivating
me, but also this was the wrong English.

Two participating students also agreed with those EFL teachers. “An IEFLT is the one
who does not know the subject well,” mentioned S13. S15 further supported: “I do not
want an English teacher who does not have good knowledge of English because |
think he/she cannot teach well without the good knowledge of the subject.”

Furthermore, being an unqualified teacher was also perceived to be the
characteristic of an IEFLT. EFLT8, who previously believed that an EFL teacher
should be expert in the area he/she taught, stated:

It is not enough for the [EFL] teacher just to get a certificate, he must also
understand culture and the other things. | have told earlier about the problem
that sometimes the teacher has taught something that he is not an expert or he
is not good at it. He may good at other things but he has to teach what he is not
good at it. That may be a problem. So the trouble just like...um...put someone
in the wrong place.

One lone student also believed that an EFL teacher who did not have any extra

teaching material, except from what was in the text book, was an IEFLT. S13 stated:
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“An IEFLT is the one who does not have any extra information or knowledge to give
to the students. He/she just teaches what is in the text book.”

Another characteristic which was used to describe an IEFLT was teacher
background knowledge. EFLT9 explained:

If the teacher used to study in the traditional learning methods, he or she may
get used to that way of teaching and learning. He or she will think that this is
the appropriate for the students, which is may [sic] not be true.

2. Having Bad English Accent

The EFL teacher who had bad accent was also perceived to be ineffective. S13
and S15 agreed that an IEFLT was the one who had bad English accent. S13 stated: “I
do not think that a teacher who has bad English accent can be a good teacher.” S15
further commented: “If a teacher has bad English accent, students may imitate that
accent. And this is not good for the students.” S17 added: “The disadvantages of a
Thai teacher are that he/she may not have a native-like accent. That is not good for
students.”

5.2.4 Lack of Teaching Preparation

Teacher preparation was also used to determine how good an EFL teacher was.
A participant described the EFL teacher who did not prepare well as an IEFLT. S10
explained: “I think the teacher who does not prepare before class is an ineffective
teacher because he/she cannot teach well without preparation although he/she is very

good at English.”

5.3 Summary

The interview data showed that the three groups of participants identified the
characteristics of an EEFLT differently (see Table 5.1). The first six characteristics
which EFL teachers perceived to be the most important for an EEFLT included:
(1) knowing the subject well, (2) understanding students, (3) using various teaching
techniques or strategies to make the class interesting, (4) being generous and kind,
(5) being flexible, and (6) encouraging students to study the language. When teachers
from other disciplines had many different opinions which can be categorized into
three out standing groups included: (1) knowing the subject well, (2) having good
personalities, and (3) having good attitudes toward their profession. Yet, students
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perceived the most five important characteristics of an EEFLT included: (1) being
friendly, (2) knowing the subject well, (3) knowing how to teach well, (4) having

good appearances, and (5) making lessons interesting.

Table 5.1: Five Most Important Characteristics of an Effective EFL Teacher as
Recommended by the Three Groups of Participants (from the

Interview Data)

EFL teachers Teachers from other EFL Students
disciplines
Knowing the subject well Knowing the subject well Being friendly
Understanding students Having good personalities Knowing the subject well
Using various teaching techniques | Loving his/her profession Knowing how to teach well
Being generous and kind Having good appearances
Being flexible Making lessons interesting

Surprisingly, these results revealed that both EFL teachers and teachers from
other disciplines agreed that the most important characteristic of an EEFLT was
teacher knowledge, whereas students perceived it as the second important. On the
contrary, students paid their attention more to teacher personalities which referred to
teacher friendliness, teachers’ willingness to improve themselves, and teachers’
appearances. However, only a few EFL teachers and none of the teachers from other
disciplines believed that friendliness was necessary for an EEFLT. Moreover, many
EFL teachers perceived that flexibility was one of the most important characteristics
of an EEFLT, whereas none of the other two groups of participants thought that it was
important at all. Additionally, many EFL teachers and students also believed that an
EEFLT should be able to make the class interesting. To do so, EFL teachers
considered that an EEFLT should use various teaching techniques, whereas students
thought that an EEFLT should do whatever to make the class interesting, enjoyable,
and non-stressful. Differently, a few teachers from other disciplines explained that an
EEFLT should use more discussion activities in the classrooms in order to draw

students’ attention to the lesson and to make the lesson interesting. More interestingly,
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many students also believed that an EEFLT should know how to teach well, should
know how to transfer knowledge to students well, whereas none of the EFL teachers
and the teachers from other disciplines paid their attentions to teacher ability to
transmit knowledge to students.

It is interesting to note that the interview results not only revealed perceived
characteristics of an EEFLT, but also demonstrated the perceived characteristics of an
IEFLT. EFL teachers believed that an IEFLT had these characteristics including; (1)
having inadequate knowledge of the subject they taught, (2) making the class boring,
(3) being aggressive, and (4) frightening students. Teachers from other disciplines
believed that an IEFLT were the one who (1) make the class boring and (2) use rote
learning. Students thought that characteristics of an IEFLT were (1) making the class
boring, (2) being aggressive, (3) being moody or hot-tempered, (4) not understanding
students, and (5) assigning works without clear explanation.

Interestingly, all three groups of participants agreed that making the class
boring was the characteristic of an IEFLT. However, the differences among
participants’ opinions also existed. EFL teachers defined an IEFLT as the one who
had little knowledge of the subject matter, whereas teachers from other disciplines
paid more attention to teachers’ teaching techniques. Students seemed to pay greater
attention to teachers’ personalities when asked to define an IEFLT. Students did want

an EFL teacher to be very strict.
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CHAPTER VI
DISCUSSION AND CONCLUSION

In this chapter, the research questions posed earlier are answered and
discussed. Limitations of the study are firstly described to provide background
information not only to help understand the interpretation of the data better but also to
delimit the breadth of the present study. Then the results of the study are summarized
and discussed to answer the two research questions posed including (1) what do EFL
university teachers, university teachers from other disciplines, and EFL university
students in a Thail university context perceive as the characteristics of an effective
EFL university teacher (and probably an ineffective EFL university teacher)? and
(2) to what extent are these perceptions different? Finally, the contributions of the
present study and queries for further studies are discussed.

6.1 Limitations of the Study

There are three limitations in the present study. Firstly, it seems to be
impossible to cover all aspects of the four commonplaces that Schubert (1986)
suggested, in one single study due to time limitation. Therefore, the present study
chose to focus only on the interactions among teachers and between teachers and
students because only teachers and students have the most comprehensive first-hand
knowledge of what goes on in classroom (Brown & Mclintyre, 1993; Kennedy, 1996;
Schubert, 1986; Schwab, 1969). To improve teaching and learning situation, as
Brown and Mclintyre (1993), and Kennedy (1996) suggested it is important to
understand what teachers and students think. Secondly, as the time to conduct the
study is limited, the study was limited to one particular Thai university context, and
the data could be obtained. Generalizations of the results then could be possible to
some extent. Finally, there also appeared to be a limitation concerning a small number
of the participants of the study. Since participation in this study was voluntary, only a

small number of EFL teachers, teachers from other disciplines, and especially
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students volunteered to participate in the study. Thirty-five percent of the students
agreed to complete the questionnaire, while only 0.6 percent participated in the

interviews. Thus, it could be an idiosyncrasy of this particular group of participants.

6.2 Discussion
Despite these limitations, the findings from the data analysis provided the
information of participants’ perceptions about the characteristics of an effective EFL
teacher, as well as an ineffective one. These findings are discussed in relation to the
research questions as follows.
6.2.1 Research Question 1: What Do EFL University Teachers, University
Teachers from Other Disciplines, and EFL University Students
Perceive as the Characteristics of an Effective EFL University
Teacher (and Probable an Ineffective EFL University Teacher)?
Since this study employed both quantitative and qualitative approaches, the
results can be divided into two parts including quantitative and qualitative results.
Quantitative results indicated the five qualities most chosen by the three groups of
participants. These qualities included (1) knowing the subject well, (2) explaining
clearly, (3) having good teaching methods, (4) motivating students to study the
language, and (5) creating a comfortable learning atmosphere. Qualitative results
further provided more insightful information of what participants perceived as the
characteristics of an effective EFL teacher. These qualitative results showed that the
three groups of participants believed an effective EFL teacher should know the
subject well, understand students, be friendly, be generous and kind, and have good
personalities. That is, the results from the two approaches showed that participants
perceived teachers’ knowledge of subject matter and teaching methods to be the most
important characteristics for an effective EFL teacher. As one student (S13) said:

The teacher needs to know the subject well and correctly because if he or she
teaches the wrong things, students may remember that wrong things forever.
How does the teacher expect to teach students to be able to use the language
correctly if he or she himself/herself does not know how to use the language
well?
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One teacher from other disciplines (TfOD4) echoed:

Not only having good knowledge of the subject, but the teacher should also
prepare well before he or she is going to class so that he or she can use many
teaching techniques or activities to transfer the knowledge to students.

Previous studies also support these results. Brosh (1996) found that teachers
and students in one university in Israel, when asked to define effective language
teachers, paid their attention to teachers’ commands of the four language skills and
teachers’ ability to transmit knowledge. Moreover, Banno’s (2003) study indicated
that students at one university in Japan focused on teachers’ ability to explain clearly
and teachers’ good teaching methods as the major characteristics of effective foreign
language teachers. That is, to become an effective EFL or foreign language teacher,
the teacher needs to have not only good knowledge of the subject matter but also good
teaching techniques or methods.

Moreover, the researcher’s analysis of her qualitative data also provided some
glimpse information dealing with the characteristics of an ineffective EFL teacher.
The results showed that the participants of the present study described an ineffective
EFL teacher as, for example, a teacher who made the class boring, did not know the
subject well, was very strict, did not understanding students, focused only on
grammar or vocabulary, was moody or hot-tempered. It is interesting that ‘making the
class boring” was the characteristic that was the most frequently mentioned among the
participants when asked to describe an ineffective EFL teacher. One of the
participating EFL teachers and one of the participating students explained that an EFL
teacher should not only sit in front of the class, follow text books, or rely largely on
grammar rules. Instead, some participants suggested that an EFL teacher should use
various teaching techniques to make lessens interesting. This idea was also supported
by Goodlad (1984) and Harmer (1998). They recommended teachers employ a variety
of teaching methods to conduct effective lessons. Moreover, the results of the present
study also correlate to Brosh’s (1996). He found that not having good knowledge of
the four language skills was considered the characteristic of an ineffective language
teacher. This is because when a teacher has good knowledge of what he or she is
going to teach, he or she can spend more time to organize the material in a way that

students will not only understand t but also be motivated to continue studying it.
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Therefore, if the teacher does not have clear ideas of what he or she is going to teach
due to his/her lack of subject matter knowledge, this could result in ineffective
teaching.

However, the results of the present study cannot be generalized to all EFL
contexts as each context is unique (Kleinsasser & Savignon, 1991; Savignon, 1991).
Hence, this kind of study should be conducted in other university contexts to
determine whether teachers’ and students’ perceptions of effective EFL teachers are
similar to those obtained in this study. This statement leads to the following questions:
How do EFL teachers in other university contexts perceive an effective EFL teacher?
How do teachers from other disciplines in other university contexts perceive an
effective EFL teacher? How do students in other university contexts perceive an
effective EFL teacher? Moreover, more research to examine the characteristics of an
effective teacher of other subject matter is also needed because effective teaching in
one specific discipline may differ from one another. Therefore, the characteristics of
effective EFL teachers emerged in this study may differ from those of effective
teachers in other fields. This argument also leads to another important question: What
are the characteristics of an effective teacher in other disciplines?

6.2.2 Research Question 2: To What Extent Are These Perceptions

Different?

The results of the study not only demonstrated the similarities of participants’
opinions, but also the differences among the three groups of participants. As can be
seen from Table 4.1 (on page 28), the quantitative results showed that EFL teachers’
perceptions were significantly different from the teachers from other disciplines and
the students. The EFL teachers ranked teachers’ ability to prepare and organize the
lesson and create a comfortable atmosphere more important than the other two groups
did. Yet, the teachers from other disciplines and the students rated teachers’ ability to
explain clearly and having good pronunciation more important. Moreover, the
interviews with all three groups of participants also showed differences among their
perceptions (see Table 5.1 on page 73). The results indicated that EFL teachers paid
more attention to teachers’ flexibilities and teachers’ abilities to encourage and
motivate students to learn the language, whereas students preferred the EFL teachers

who were friendly, made the lesson non-stressful, presented materials in ways to meet
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student needs, and had good accent. Teachers from other disciplines, like the earlier
two groups, considered an effective EFL teacher as the one who was able to explain
clearly and had good knowledge of subject matter.

It is interesting to note here that none of the EFL teachers considered good
accent or good pronunciation necessary for an effective EFL teacher. This is because
EFL teachers focused more on teacher knowledge and teacher preparation. One of the
EFL teacher participants (EFLT6) reported:

It [preparation] is one of the most important things. Because without
preparation, no matter how good you [EFL teachers] are, | mean how good is
your [EFL teachers’] English and how good pronunciation you [EFL teachers]
can make, it useless without preparation.

Moreover, it is also interesting to note that the ELF teachers did not find that
entertaining and humorous necessary were necessary for an effective EFL teacher,
whereas the teachers from other disciplines and the students wanted an EFL teacher
who could entertain students and was humorous. The teachers from other disciplines
were similar to the students in that they both perceived the same top five qualities as
the characteristics of an effective EFL teacher, but these qualities were ranked
differently. The teachers from other disciplines placed more weights on teachers’
knowledge of subject matter and good pronunciation respectively, whereas the
students reported teachers’ ability to explain clearly and having good teaching
methods as more important characteristics of an effective EFL teacher.

However, it is surprising to note that the student participants ranked teachers’
ability to explain clearly and friendliness most important for an effective EFL teacher,
whereas the EFL teachers and the teachers from other disciplines highlighted the
teacher knowledge of subject matter to be more important. This finding is similar to
the reports by Good and Brophy (1997) and Beishuizen et al. (2001) which indicated
that students prefer the teachers who have good relationship with their students and
present materials in ways that could meet student needs.

Moreover, the interviews with all three groups of participants also showed
some differences among their perceptions. For example, the EFL teachers paid more
attention to teachers’ flexibilities and teachers’ abilities to encourage and motivate
students to learn the language. The student participants, on the contrary, preferred the

EFL teachers who are friendly, make the class non-stressful, present materials in ways
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to meet student needs, and have good accent. The teachers from other disciplines, like
the earlier two groups, considered an effective EFL teacher as the one who is able to
explain clearly and has good knowledge of the subject matter.

As the results of the present study demonstrate differences between EFL
teachers’ and EFL learners’ opinions of what perceived as the characteristics of an
effective EFL teacher, the following question is raised for further studies: What
should EFL teachers in a Thai university context do to meet students’ needs? Such a
study could provide some useful information for developing the process of teaching
and learning English in this specific educational context. Moreover, in addition to
focus only on the interactions among teachers and between teachers and learners, it is
necessary to look into what communities (parents, principles, researchers, and
business owners) think about the characteristics of an effective EFL teacher. Goodlad
(1984) highlights that all four commonplaces (teachers, learners, subject matters, and
milieu) are important in the curriculum development and instruction so the
understanding of the four commonplaces helps teachers and researchers gain more
insights into the professional development and educational development in their own
workplaces. This statement also leads to another important question: What do the
communities perceive as the characteristics of an effective EFL teacher in a Thai
university context?

Particularly, the findings of the present study offer the contributions for the
teacher development program not only for this particular educational situation but

also expand to the larger contexts.

6.3 Conclusion

This present study examined the characteristics of an effective EFL teacher
from the perspectives of three groups of participants: (1) EFL university teachers, (2)
teachers from other disciplines, and (3) EFL students in one Thai university context. It
is found that all three groups of participants agreed that an effective EFL teacher
should know the subject well, be able to explain clearly, understand students, has
good teaching methods, motivate students to study the language, be friendly, be
generous and kind, and be able to create a comfortable learning atmosphere.

Interestingly, the results of the present study, to some extent, reiterated those put
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forward by Brosh (1996), Banno (2003), and Young and Shaw (1999). Banno’s study
listed that explains clearly, approachable, and good teaching methods were the
qualities most chosen by all three groups of students (American, Chinese, and
Japanese) when being asked to define a good language teacher. Brosh also proposed
that a good English teacher should have an adequate command of the subject matter,
be able to transmit knowledge in a way that is easy to understand and remember, and
motivate students. The study of Young and Shaw also found that university students
rated subject matter knowledge, effective communication, and enthusiasm for
teaching as the essential qualities of an effective teacher.

However, differences in expectations of an effective EFL teacher are also
witnessed in the present study. The EFL teachers and the teachers from other
disciplines focused more on teacher knowledge of the subject matter, whereas the
students preferred the English teacher who was able to explain clearly and was
friendly. Moreover, the teachers from other disciplines and the students considered
having good pronunciation, entertaining, and being humorous as the important
characteristics of an effective EFL teacher, while those characteristics were seem as
necessary by the EFL teacher participants.

The results of this study may suggest some models which could be used as the
criteria for recruiting, selecting, and assessing new EFL (and other foreign languages)
teachers. Moreover, EFL teachers themselves could also use these models as the
criteria to evaluate their own language instruction. These models would also be used
as the bases for designing the curriculum of an English teacher training course. An
understanding of how teachers are perceived not only by teachers but also by students
could help teachers develop themselves and their instructional practices. As a
consequence, this could assist EFL teachers (and probably other teachers in general)

in arranging and organizing effective lessons for their students.
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APPENDIX A
QUESTIONNAIRE (ENGLISH VERSION)

Questionnaire

Nationality: Age: Sex: Male/ Female

You are: Q astudent (EFL).
O an English teacher (EFL).

QO a Teacher of other subjects (not English).

Please choose from the list below five qualities or attributes that you think an
effective university EFL teachers should have. The scale of importance is as follow: 1

= the most important, 2 = very important, 3 = important,

least important.

4 = less important, 5 = the

LS e oS\ N

approachable

entertaining

humorous

patient

open-minded

good pronunciation

explains clearly

motivates students to study the language
helps students after class time

makes lessons interesting

conducts the lesson in the target language
prepares and organizes the lesson

Other qualities (please specify)

cheerful

enthusiastic

impartial

reliable

acquainted with the native speakers

good teaching methods

knows the subject well

does not treat students like idiots

stimulates independent learner

has positive attitudes toward the native speakers
provides students with experiences of success
creates a comfortable learning atmosphere
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APPENDIX B
QUESTIONNAIRE (THAI VERSION)
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APPENDIX C
INTERVIEW QUESTIONS

How long have you been teaching?
Have you ever had a good EFL teacher? Why do you consider him/her good?

How would you define an effective EFL teacher?

A wonpoE

What do you think is the most important characteristics of an effective EFL
teacher? Why?

What is the least important characteristic of an effective EFL teacher? Why?

In your opinion, what do you think makes an effective EFL teacher?

How do these characteristics help you learn the language?

What don’t you want your teacher to do in an English class? Why?

© © N o O

What do you think are the characteristics of an ineffective EFL teacher?

10. In your opinion, what do you think makes an ineffective EFL teacher?

11. Do you think that those characteristics can impede learning the language?

12. How do you think the teaching and learning English at this university could be
improved?

13. Is there anything else you would like to add to your comment?
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APPENDIX D
CONSENT LETTER 1

MAIMEI sz Dept. of Foreign Languages,
Faculty of Science, Mahidol University,

Rama VI Road, Bangkok 10400, Thailand.

AULINAANT WHIINIGOUTIAA
DUUNITZIIN 6 WATIHNT NFANNA 10400

June 20, 2004
To Head of the Department of Foreign Languages
Dear Sir,

I am conducting a Master degree’s thesis in Applied Linguistics to investigate the
beliefs of university EFL students, university EFL teachers, and university teachers
from other disciplines in a Thai university context about the characteristics of an
effective university EFL teacher. My aim is to gather data to clarify what university
EFL students, university EFL teachers, and university teachers from other disciplines
perceive as the characteristics that make an effective university EFL teacher, and what
the differences (if any) among their beliefs are.

In so doing, | need various pieces of information in order to identify the

characteristics of an effective university EFL teacher. To collect this information, |

will use two data collection techniques which are a questionnaire and semi-structured

interviews.

e Questionnaire: The questionnaire will be used to survey teachers’ and students’
beliefs about the characteristics of an effective EFL teacher.

e Semi-structured interviews: The interview will take approximately 15 minutes to
complete and the date for interview will be negotiated later.

Please note that, participation in this study is completely voluntary and
anonymous and participants are free to withdraw from the study at anytime.

If you have any questions or concerns regarding this study, please feel free to contact
me at (01) 733-8553 or at Intraboonsom@hotmail.com.

Your contribution is valuable and highly appreciated. I look forward to meeting you
throughout the process of data collection.

Yours faithfully,

Chatrawee Intraboonsom Chantarath
Hongboontri, Ph. D.
MA. Student Thesis advisor
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APPENDIX E
CONSENT LETTER 2

MAIIMEIA sz Dept. of Foreign Languages,

AULINAMAAT UMINISENTIAA Faculty of Science, Mahidol University,

DUUNTZIIW 6 LUATIVIN AFTUNNA 10400 Rama VI Road, Bangkok 10400, Thailand.

June 21, 2004
Dear Teachers,

| am conducting a study to investigate the beliefs of university EFL students,
university EFL teachers, and university teachers from other disciplines in a Thai
university context about the characteristics of an effective university EFL teacher. In
particular, my study intends to gather data that will help clarify what university EFL
students, university EFL teachers, and university teachers from other disciplines
perceive as the characteristics of an effective university EFL teacher, and what the
differences (if any) among their beliefs are.

In so doing, | need various pieces of information that will be garnered through two

distinct data collection methods including a questionnaire and interviews.

e Questionnaire: The questionnaire will ask the participants to choose five major
characteristics from the list and to rank them in order of their importance.

e Interviews: The interviews will allow the participants to openly discuss what they
perceive as characteristics of an effective university EFL teacher. The interviews
will take approximately 30 minutes depending on the informants.

If you would like to participate, would you please complete the consent form attached
in the back of this letter and put it in your mailbox at the Department of Foreign
Languages at your earliest convenience? Please note that, participation in this
study is completely voluntary and anonymous and participants are free to
withdraw from the study at anytime.

If you have any questions or concerns regarding this study, please do not hesitate to
contact me at (01) 733-8553 or at Intraboonsom@hotmail.com.

I look forward to meeting you throughout the process of data collection.

Yours faithfully,

Chatrawee Intraboonsom Chantarath
Hongboontri, Ph. D.
MA. Student Thesis advisor

PTO
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Please complete this form and return in your mailbox at the Department of
Foreign Languages at your earliest convenience.

Please tick (v') in the circles if you wish to participate in the study.
O | consent to complete the questionnaire.

O | consent to be interviewed on (date) , (month)
2004 at AM./P.M.

Q 1 do not wish to participate in this study.

(Signature)

(Printed name)

(E-mail account or telephone number for contact)
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