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CHAPTER I 

INTRODUCTION 

 

1.1 Background Information 

 In the Thai educational system, the Framework of Foreign Language 

Curriculum (Office of the Basic Education Commission, 2001) is divided according to 

the proficiency of students into four levels:  preparatory level (Prathom 1-3), beginner 

level (Prathom 4-6), developing level (Mattayom 1-3) and expanding level (Mattayom 

4-6).  Each level consists of individual learning goals.  The developing level 

(Mattayom 1-3) aims to enable learners to use language in the presentation of 

information, expressing idea by using voice and gesture; to promote learners’ four 

skills with various themes such as  free time and entertainment, health and welfare, 

shopping, weather, education and future career, travel, science, place, foreign 

language, and science and technology with a vocabulary of 2,100-2,250 words; to help 

learners to use Compound Sentence and Complex Sentence in different conversational 

contexts; and to stimulate learners to read and write texts in English which use 

discourse markers. 

 For the expanding level (Mattayom 4-6), the curriculum aims to encourage 

learners’ ability to use language in an exchange of information, expressing ideas about 

education, career, community and society; to expand learners’ four skills with the 

additional vocabulary beyond the developing level to 3,600-3,750 words grouped 

according to various themes, for example, free time and entertainment, health and 

welfare, shopping, weather, education and future career, travel, service, place, foreign 

language, and science and technology; to help learners to use Compound Sentence and 

Complex Sentence in different conversational contexts; and to enable learners to read 

and write texts which employ discourse markers.  Additionally, students at the upper 

secondary level (Mattayom 4-6) study how to use English as a medium for 

communication in different situations such as in daily life, working, and for continuing 

to higher education, such as preparation for the university entrance examination. 
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According to the learning goals of both levels, reading has received attention in 

the language program.  Therefore, reading skills need to be fostered so that learners 

can cope with more and more sophisticated texts and tasks, and deal with them 

efficiently: quickly, appropriately and skillfully (Ur, 1996).  Williams (1992) states 

that “being able to read English gives a person access to an accumulated capital of 

information, interest and pleasure.  The more effectively a person can read, the more 

effectively can he gain access to that capital,” (Williams, 1992, p. 126).  “There is no 

fixed method of study reading which everyone can use effectively in the same way.  It 

is up to each individual reader to choose the method that is most effective for him,” 

(Sosothikul, 1992, p. 70).  Barnett (1988a) also claims that students who were taught 

strategy use understand passages better.  Therefore, the use of appropriate reading 

strategies is related to effective reading comprehension.  Additionally, the reading 

program should provide opportunities for students to be aware of their reading 

strategies and to apply them in combination with other strategies. 

 

1.2 Rationale of the Study 

 “Reading is private.  It is a mental, or cognitive, process which involves a 

reader in trying to follow and respond to a message from a writer who is distant in 

space and time.  Because of this privacy, the process of reading and responding to a 

writer is not directly observable,” (Davies, 1995, p. 1).  For example, students may 

think about what they know on a topic before reading a passage in a textbook in order 

to help them understand what they read.  Students may also adopt certain strategies 

when they have difficulties with reading such as use of context to infer the meaning of 

unknown words; a review and analysis of the reading task; and checking and revising 

initial interpretations.  These strategies are referred to as reading strategies which are 

defined as a range of behaviors, actions, techniques, operations or steps used by 

foreign language students to help them succeed in reading English.  Brown (1994) 

describes reading strategies as the comprehension processes that readers use in order 

to make sense of what they read.  Additionally, reading strategies can improve the 

interaction between the readers and written texts and can facilitate text comprehension 

(Carrell, 1989).   
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 Many research studies have investigated the reading strategies used by 

successful and unsuccessful language learners.  Cohen and Hosenfeld (1981) 

demonstrate that successful and unsuccessful readers use different strategies to obtain 

meaning from printed texts.  Hosenfeld (1977) points out that successful readers kept 

the meaning of a passage in mind while assigning meaning to sentences whereas 

unsuccessful readers focused on solving unknown words or phrases.  Moreover, Block 

(1986) claims that more successful readers used their general knowledge; focused on 

the overall meaning of text; integrated new information with old; differentiated main 

ideas from supporting points while the unsuccessful readers rarely did any of the 

above.  However, Anderson (1991) concluded that successful second language reading 

comprehension is “not only a matter of knowing what strategy to use, but also the 

reader must know how to use a strategy successfully and orchestrate its use with other 

strategies.  It is not sufficient to know about strategies; a reader must also be able to 

apply them strategically,” (Anderson, 1991, p. 468). 

 Some studies have shown the relationship between reading strategies used by 

readers and proficiency level.  Successful readers or good readers use a wider range of 

strategies and use them more frequently than unsuccessful or poor readers.  Paris and 

Meyers (1981) studied the differences between good and poor readers’ comprehension 

skills.  It was found that good readers used comprehension strategies more frequently 

than poor readers.  Moreover, Brown (1994) indicates that more proficient readers use 

different strategies to comprehend texts effectively.  Likewise, Sheorey and Mokhtari 

(2001) report that “skilled readers…are more able to reflect on and monitor their 

cognitive processes while reading.  They are aware not only of which strategies to use, 

but they also tend to be better at regulating the use of such strategies while reading,” 

(Sheorey & Mokhtari, 2001, p. 445). 

 Although many research studies have concentrated on teaching students to use 

a variety of reading strategies in order to read better, there have been limited studies 

about reading strategies used by Thai learners at the upper secondary level.  Therefore, 

this study investigated reading strategies used by the science and the arts students with 

both high and low English ability and examined to what extent they use these 

strategies. 
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1.3 Statement of the Problems 

 Reading is an essential skill for learners of English.  Many students have to 

read articles, newspapers, and all kinds of books in English in order to acquire 

knowledge.  Sometimes they are unable to understand the meaning of words and 

phrases in reading materials which obstruct the extraction of information from the 

texts.  Moreover, the students have different background knowledge, abilities, 

purposes, reading habits, and reading techniques.  It is impossible to establish a 

reading method or technique which every student must follow and use effectively in 

the same way.  According to Williams (1986), the purpose of teaching reading is to 

make the learner a more efficient reader, it follows that teachers need to identify the 

strategies, skills, and objectives of the efficient reader during the process of real 

reading, and then help the learner to acquire them.  Therefore, teachers should be 

responsible for observing students’ reading behavior development, providing 

information on differences between effective and ineffective reading strategies and 

encouraging the use of appropriate strategies according to the kinds of material that 

students are reading. 

 From an informal interview with some Mattayom 6 students who were 

studying in the academic year 2004 at Assumption College Thonburi (ACT) and also 

the researcher’s experience as a teacher, it was found that there were some reading 

problems and difficulties when reading English texts.  Students could not understand 

what they were required to read in various types of text such as newspapers, 

magazines, books, pamphlets, essays, short stories, biographies, or coursebooks.  

Sometimes they had to slow down their reading speed, stop and pause when they 

encountered unfamiliar words.  Furthermore, some students used their lips voicelessly 

as if they were reading aloud to themselves, which reduced their reading speed. 

 Additionally, when asking students who had already graduated from this 

school about how they transferred the knowledge from reading courses to use in their 

university study, some students said that they seldom used the knowledge gained from 

their reading courses, and their reading background was inadequate for their academic 

needs in the university.  Other students indicated that they needed more practice in 

reading provided by the school since they had problems in reading textbooks.  

Moreover, this point was confirmed by an interview with one teacher who had taught 
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Mattayom 6 students at Assumption College Thonburi (ACT) which pointed out the 

same problems in reading English texts.   

Therefore, this study was carried out to investigate the reading strategies which 

were employed by Mattayom 6 students.  From the information obtained, this study 

will be advantageous for teachers who are teaching Mattayom 6 students at 

Assumption College Thonburi (ACT).  If teachers know what reading strategies are 

used by their students, the teachers can help by providing them with information on 

differences between effective and ineffective reading strategies and encouraging the 

use of appropriate strategies according to the kind of reading texts.  Furthermore, this 

may lead to an improvement of reading instruction, and also serve as a starting point 

for raising the level of students’ proficiency in reading. 

 

1.4 Purpose of the Study 

 The purpose of this study is to investigate the reading strategies which are 

employed by Mattayom 6 students in the science and the arts programs with both high 

and low English ability, and to examine to what extent they use these strategies.  From 

the information obtained, this study will provide suggestions for the improvement of 

English reading instruction. 

 This study, therefore, will attempt to answer the following questions related to 

the independent variable (both high and low English ability students in the science and 

the arts programs) and the dependent variable (reading strategies used). 

 1.  What are the particular strategies which ‘Science’ Mattayom Suksa Six 

students with high and low English ability employ to develop their reading skill?  And 

to what extent do they use these strategies? 

 2.  Are there any significant differences between reading strategies employed 

by the ‘Science’ students with high and low English ability? 

 3. What are the particular strategies which ‘Arts’ Mattayom Suksa Six students 

with high and low English ability employ to develop their reading skill?  And to what 

extent do they use these strategies?  

 4.  Are there any significant differences between reading strategies employed 

by the ‘Arts’ students with high and low English ability? 
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1.5 Significance of the Study 

 This study was designed to investigate reading strategies employed by 

Mattayom Suksa Six students with high and low English ability in the science and the 

arts programs at Assumption College Thonburi (ACT) in the academic year of 2004-

2005.  Moreover, the extent to which the students use such strategies was also 

investigated.  The results of this study are useful for English teachers to better 

understand reading strategies that students used and to develop students’ English 

reading skills by training students to use appropriate strategies.  In addition, the results 

can be used as information for further studies in related fields. 

 

1.6 Scope and Limitations of the Study 

 1.  This study limited itself to high and low English ability Mattayom Suksa 

Six students in the science and the arts programs at Assumption College Thonburi 

(ACT) in the academic year of 2004-2005.  These students had some experience in 

reading English through reading training in some English language courses.  

Therefore, generalizations may be made only to students who are at the same level and 

have similar backgrounds. 

 2.  This study focused on the use of six broad groups of reading strategies of 

the subjects, which are memory strategies, cognitive strategies, compensation 

strategies, metacognitive strategies, affective strategies, and social strategies. 

 3.  The Oxford Quick Placement Test (OQPT) in this study is a kind of the 

English test used to measure the students’ general English language ability in 

grammar, vocabulary, and comprehension.  Therefore, the Oxford Quick Placement 

Test (OQPT) was used as an instrument in this study. 

 

1.7 Basic Assumptions 

 In this study, it was assumed that all subjects thoughtfully answered all items 

in the test to the best of their ability.  Moreover, it was also assumed that the subjects 

answered the questionnaire honestly and truthfully. 
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1.8 Definition of Terms 

 Arts students:  refers to Mattayom Suksa Six students who were studying in 

the maths-arts program at Assumption College Thonburi (ACT) in the academic year 

of 2004-2005.  

 English as a Foreign Language (EFL):  refers to a situation “where English 

is taught as a school subject but which is not used as a medium of instruction in a 

school nor as a language of communication within a country such as in government, 

business, or industry,” (Richards, Platte & Weber, 1985, p. 108).  For example, 

English is described as EFL in countries such as Thailand and Japan. 

 English as a Second Language (ESL):  refers to a situation “where English is 

accepted not as a native language but which is widely used as a medium of 

communication in a country,” (Richards, Platte & Weber, 1985, p. 108).  For example, 

ESL is the use of English in countries such as Fiji and Singapore. 

 High English ability students:  in this study, refers to Mattayom Suksa Six 

‘science’ and ‘arts’ students at Assumption College Thonburi (ACT) in the academic 

year of 2004-2005.  Their scores on the Oxford Quick Placement Test (OQPT) ranked 

in the top 27% of the scores of the population. 

 Low English ability students:  in this study, refers to Mattayom Suksa Six 

‘science’ and ‘arts’ students at Assumption College Thonburi (ACT) in the academic 

year of 2004-2005.  Their scores on the Oxford Quick Placement Test (OQPT) ranked 

in the bottom 27% of the scores of the population.  

 OQPT:  refers to the Oxford Quick Placement Test used in the study to 

measure the students’ general English language ability, and to categorize the students 

into two groups, high and low English ability, according to the rank order of their test 

scores. 

 Reading:  refers to an active process of integrated skills and strategies used to 

understand printed information (Goodman, 1967).   

 Reading strategies:  refers to a range of behaviors, actions, techniques, 

operations or steps used by foreign language students to help them succeed in reading 

English. 
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 Science students:  refers to Mattayom Suksa Six students who were studying 

in the science program at Assumption College Thonburi (ACT) in the academic year 

of 2004-2005. 
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CHAPTER II 

REVIEW OF LITERATURE AND RELATED RESEARCH 

 

 This research study was conducted to investigate the reading strategies which 

were employed by Mattayom 6 students with high and low English ability.  The 

investigation was carried out in the science and arts programs at Assumption College 

Thonburi in Bangkok.  To provide background information for the study, it is 

necessary to review related literature and relevant research under the following topics: 

 2.1 Language Learning Strategies 

     2.1.1 Terminology 

     2.1.2 Studies on language learning strategies 

 2.2 The Nature of Reading 

 2.3 Reading Problems of Foreign Language Students 

 2.4 Studies on ESL/EFL Reading and Strategies for Developing Reading Skills 

 

2.1 Language Learning Strategies 

2.1.1 Terminology 

 Learners’ strategies have been the focus of recent investigations in language 

learning.  In 1980’s, a number of researchers have defined the different meanings of 

language learning strategies.  Rubin (1987, p. 19) defines a learner strategy as “… any 

set of operations, steps, plans, routines used by the learner to facilitate the obtaining, 

storage, retrieval and use of information … .”  Moreover, the term “strategies” as used 

by Wenden (1987, p. 7) refers to “techniques, tactics, potentially conscious plans, 

consciously employed operations, learning skills, basic skills, functional skills, 

cognitive skills, language processing strategies, and problem solving procedures.”  

Brown (1987, p. 79) views the term “strategies” as “… specific methods of 

approaching a problem or task, modes of operation for achieving a particular end, plan 

designed for controlling and manipulating certain information.” 
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Furthermore, Weinstein and Mayer (1986, p. 315) broadly define learning 

strategies as “behaviors and thoughts that a learner engages in during learning” which 

are “intended to influence the learner’s encoding process.”  Another definition of 

language learning strategies with a more detailed specification is offered by Mayer 

(1988, p. 11) defined learning strategies as “behaviors of a learner that are intended to 

influence how the learner processes information.”  These definitions reflect that 

learning strategies are involved in all learning and, therefore, used in learning and 

teaching both in classrooms and informal learning environments.  

 Later, Oxford (1990a, p. 8) defines the term “learning strategies” as 

“operations employed by the learner to aid the acquisition, storage, retrieval, and use 

of information.”  She also expanded the term “learning strategies” as “… specific 

actions taken by the learner to make learning easier, faster, more enjoyable, more self-

directed, more effective, and more transferable to new situations.”  At the same time, 

O’Malley and Chamot (1990, p. 1) stated that learning strategies were “… the special 

thoughts or behaviors that individuals use to help them comprehend, learn or retain 

new information.”  Moreover, Nunan (1990, p. 168) viewed the term “learning 

strategies” as “… the mental processes which learners employ to learn and use the 

target language.”  In addition, Dhanarattigannon (1990) also gave her specific 

definition of EFL learning strategies after her study: 

  … “learning strategies” …refers to a range of actions, behaviors  

  and techniques taken by the foreign language learner to directly  

  or indirectly improve his or her foreign language learning skills 

  both in and outside classroom.  

          (Dhanarattigannon, 1990, p. 13) 

 

 These are the definitions of language learning strategies which most 

researchers hold different definitions, and there is no clear cut definition of the term.  

In conclusion, learning strategies can be described as a range of actions, behaviors, or 

techniques used by the learners to help them to learn the language more effectively 

and enjoyably. 
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2.1.2 Studies on language learning strategies 

 In recent years, there has been an increasing interest in learning strategies 

employed by successful language learners.  Many studies have focused on describing 

the use of strategies by good language learners.  Oxford and Nyikos (1989) found that 

good language learners tend to use appropriate learning strategies.  Therefore, the use 

of language learning strategies is related to language proficiency.  It appears that good 

language learners combine their use of particular types of strategies in effective ways 

(Chamot & Kupper, 1989; Oxford, 1993).   

 Apart from the use of strategies by good language learners, many researchers 

have described good language learners and their strategies.  Naiman et al. (1975) 

identified six strategies used by good language learners as follows:  selecting language 

situations that allow one’s preferences to be used; actively being involved in language 

learning; seeing language as both a rule system and a communication tool; extending 

and revising one’s understanding of the language; learning to think in the language; 

and addressing the affective demands of language learning.  Also, Rubin (1975) 

indicated that the following profiles of good language learners.  Good language 

learners:  are willing and accurate guessers; have a strong, persevering drive to 

communicate; are often uninhibited and willing to make mistakes in order to learn or 

communicate; focus on form by looking for patterns, classifying, and analyzing; take 

advantage of all practice opportunities; monitor their own speech and the speech of 

others; and pay attention to meaning. 

 Besides many researchers have focused on describing good language learners 

and their strategies, Oxford (1990a) has synthesized the previous work and her own 

research on language learning strategies.  She devised the Strategy Inventory for 

Language Learning (SILL) as an instrument for assessing the frequency of language 

learning strategies used by students.  The SILL is the most useful assessment tool of 

learner strategy currently available.  Oxford has developed a list of six strategy groups.  

She has grouped language learning strategies into two main groups:  direct strategies 

and indirect strategies.  They are described as follows: 

 1. Direct Strategies refers to strategies that require mental processing of the 

language which directly involve the subject matter.  Direct strategies are classified 

into: 
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  1.1 Memory Strategies, which are used for entering new information 

into memory storage and for retrieving it when needed for communication (e.g. 

grouping, representing sounds in memory, structured reviewing, and using physical 

response). 

  1.2 Cognitive Strategies, which are used for linking new information 

with existing schemata, and for analyzing and classifying it.  Cognitive strategies are 

responsible for deep processing, forming and revising internal mental models, and 

receiving and producing messages in the target language (e.g. repeating, getting the 

idea quickly, analyzing and taking notes). 

  1.3 Compensation Strategies, which include strategies such as guessing 

and using gestures.  These strategies are needed to fill any gaps in the knowledge of 

the language (e.g. switching to the mother tongue, using other clues, getting help, and 

using synonyms). 

 2.  Indirect Strategies refers to strategies for general management that underpin 

the process of language learning which do not directly involve the subject matter itself, 

but are essential to language learning nonetheless.  Indirect strategies are divided into:   

  2.1 Metacognitive Strategies, which are techniques used for organizing, 

planning, focusing, and evaluating one’s own learning.  Metacognitive strategies help 

learners exercise “executive control” over the learning process (e.g. linking new 

information with already known one, seeking practice opportunities, and self-

monitoring).  

  2.2 Affective Strategies, which are used for handling feelings, attitudes, 

and motivations related to language learning (e.g. lowering anxiety by use of music, 

encouraging oneself, and discussing feelings with others).  

  2.3 Social Strategies, which are used for facilitating interaction with 

others by asking questions, and cooperating with others in the learning process (e.g. 

asking for classification, cooperating with others, and developing cultural 

understanding). 

                  (Oxford, 1990a, p.37, 135, 1990b, p. 71) 

 

 According to Oxford’s New System of Language Learning Strategies (1990a, 

p. 14-15), “types of strategies” in this study were classified into six strategy groups:  
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Memory Strategies, Cognitive Strategies, Compensation Strategies, Metacognitive 

Strategies, Affective Strategies, and Social Strategies as described above. 

 Although many foreign research studies have focused on language learning 

strategies used by learners, in Thailand, there have also been many studies conducted 

to examine language learning strategies of “good” and the “poor” language learners 

(Sarawit, 1986; Ratchadawisitkul, 1987).  These studies examined two levels of 

students.  The first were upper secondary school students (e.g. Ratchadawisitkul, 

1987).  The second were university students (e.g. Sarawit, 1986). 

 According to the study on language learning strategies at the upper secondary 

level, Ratchadawisitkul (1987) compared the English learning strategies used between 

Mattayom Suksa Six students with high and low language learning ability in the arts 

section in secondary schools.  She found that the students used the learning strategies 

to understand the language at a moderate level whereas they used communication 

strategies at a low level.  Next, the students rarely used the strategies in the practice of 

English either inside or outside the classroom.  Moreover, they also self-rated the 

monitoring of language learning by planning their English language learning at a low 

level and by checking the outcomes at a moderate level.  The results indicated that the 

students with a high English language learning ability employed the English language 

strategies both inside and outside the class more frequently than the students with low 

language learning ability did. 

 Another study which has been done at the university level is conducted by 

Sarawit (1986).  In this study, she investigated language learning strategies used by 

fourth year students majoring in English at Srinakharinwirote University at 

Phitsanulok.  The study revealed that the students often used only three learning 

strategies:  using a dictionary to look up word meanings; examining their own 

pronunciation and trying to correct it; and asking the speaker to repeat when they do 

not understand. 

 In conclusion, many studies on language learning strategies were carried out in 

order to find the strategies that can be useful for both good and poor language learners.  

As mentioned above, the general language learning strategies are already observed but 

not specific in reading strategies.  Therefore, this study was designed to investigate the 

reading strategies which were employed by Mattayom 6 students in the science and 
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the arts programs with both high and low English ability, and to examine to what 

extent they use these strategies. 

 

2.2 The Nature of Reading 

 “Reading is the most important skill of all for most students of English 

throughout the world,” (Paulston & Bruder, 1976, p. 157).  For students, reading 

English is necessary in their studies at the university level and for professional success 

in the future.  Goodman (1971, p. 35) defined reading as a “psycholinguistic guessing 

game” that involves an interaction between thought and language.  According to his 

view, the readers do not identify and interpret every letter and word sequence in the 

texts.  Instead, the readers get meaning from the texts by using three levels of language 

clues to predict the meaning of the text:  the graphic input, the syntactic, and the 

semantic systems of the language.  Then, they confirm their prediction by relating 

those predictions to their past experiences and knowledge of the language.  Efficient 

readers will be able to guess correctly with minimal text sampling.  The less skilled 

readers may have to sample much more text in order to get the meaning of texts. 

 The same study was expanded by Coady (1979).  In this study, Coady applied 

Goodman’s model to reading English as a second and foreign language in which the 

readers’ background knowledge interacts with conceptual abilities and process 

strategies in order to comprehend the texts as follows: 

 

  Conceptual abilities       Background knowledge 

 

                   Process strategies 

Coady’s (1979, p. 7) Model of the EFL reading  

 

 According to Coady, conceptual abilities are defined as a general intellectual 

ability which is important in reading acquisition.  Process strategies refer to various 

subcomponents of reading ability, for example, the knowledge of phonology, structure 

of language and semantic systems.  Background knowledge means knowledge of the 

world. 
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      Reading can be defined and described in a variety of way, depending on what 

aspects are emphasized.  Besides the meanings of reading defined by Goodman 

(1971), this term has also been defined by different researchers.  From the viewpoint 

of some researchers (Bush & Mildred, 1970; Harris & Sipay, 1979), the emphasis of 

aspect in the meanings of reading is on thinking about what has been read and relating 

it to background knowledge.  Bush and Mildred (1970, p. 10) define reading as “a 

thinking process whereby one gets meaning from symbols by relating them to his own 

meaning experience.”  Moreover, Harris and Sipay (1979, p. 27) stated that “… 

reading may be defined as the attaining of meaning as a result of the interplay between 

perceptions of graphic symbols that represent language, and the memory traces of the 

reader’s past verbal and non-verbal experiences.” 

 However, other researchers think that reading concerns activities or abilities 

while reading.  According to Carver (1979, p. 293-294), reading is a language activity 

which comprises a variety of skills.  The teacher can make use of the comprehension 

lesson to help the pupil develop some of these.  A similar view is held by Smith (1978, 

p. 12) who claims that “reading is an active activity in which readers must make a 

substantial and active contribution whenever they comprehend printed material.”  In 

addition, Grellet (1981, p. 8) says that “… reading is an active skill…it constantly 

involves guessing, predicting, checking, and asking oneself questions.”  Dubin and 

Eskey (1986, p. 28) also stated that “reading is an active process and language activity 

comprising a variety of skills which constantly involve guessing, predicting, checking, 

and asking oneself questions.” 

 However, Thonis (1978, p. 67) defines reading as “a complex act requiring, 

among other things, specific abilities and certain skills.”  Cates and Swaffar (1979, p. 

3) stress that “reading is a complex ability that involves higher-order cognitive 

process.”  Dubin (1982, p. 14) further expands the meaning of reading by proposing 

the view that “reading is a complex skill that has many components and characteristics 

such as psychological component, physical conditions, or social environment.” 

 From the viewpoint of the above researchers, it can be concluded that whatever 

aspects of reading are emphasized, reading involves the ability to understand the 

meaning of written texts.  Many researchers have tried to find various strategies to 

assist students comprehend texts.  Also, the different types of reading strategies have 
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been introduced by many researchers to help students understand the meanings from 

the written materials.  

 

2.3 Reading Problems of Foreign Language Students 

The ability to read English texts is an important skill for higher education at the 

university level.  Students have to be able to get meaning from what is read.  They 

must be able to find information and ideas that are stated in the text.  Sometimes, they 

should have the ability to read critically and analyze what they have read.  However, 

poor reading skills lead to reading problems and reading difficulties.  For example, 

students may read very slowly, without fluency, and word by word or they remember 

little of what they read.  Alderson (1984, p. 1) has stated that “students reading in a 

foreign language seem to read with less understanding than one might expect them to 

have, and to read considerably slower than reportedly read in their first language.”  

Moreover, unless students become fluent in their ability to identify words, they will 

have difficulty in comprehending and responding to the texts they read (LaBerge & 

Samuels, 1974; Nathan & Stanovich, 1991).  However, the repeated reading of a text 

leads to the improvement of word identification skills and comprehension (Samuels, 

1979; Herman, 1985; Dowhower, 1987; Blum & Koskinen, 1991).   

Apart from the poor reading skills as mentioned above, in certain contexts, a 

sentence or a paragraph might become incomprehensible because of the occurrence of 

a small number of unknown vocabulary items (Ulijn, 1981; Alderson, 1984; Koda, 

1989; Barnett, 1988b; Coady, 1991; Huckin et al., 1993).  As a result, “the students 

concentrate on answering the questions by copying the answers from the reading 

passages without real understanding of the whole text,” (Zaher, 1987, p. 36).   

 In Thailand, English reading has been taught for a long time.  It has been found 

that Thai students have a low English reading ability.  Wongsanit (1981, p. 65-67) 

researched the ability in reading English of M.3 students in government schools in 

Nonthaburi Province at the level of transfer, communication and criticism.  The study 

found that the level of the reading proficiency of students in the three areas in each 

school was below the researcher’s expectation of 70%. 

 Thangbanjerdsuk (1983, p. 60-63) studied the same level as Wongsanit (1981) 

to ascertain the ability of reading English of M.3 students in the English program in 
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Chainat Province at the level of interpretation.  The results showed problems in all five 

areas:  reading for main ideas; arranging in sequential order; cause and effect; drawing 

conclusions and prediction.  The study also found that the level of reading English in 

these areas was below the average level when compared to the Ministry of Education 

Standard. 

 Another study by Wongsuwan (1992, p. 115-117) analyzed the problems 

concerning the text reading skills of the Mathayom Suksa 6 students in the 

demonstration schools affiliated to the Ministry of University Affairs in Thailand.  By 

looking at each category of text reading skills, the research showed that there were 

common areas of good achievement as well as common problematical areas, and these 

common areas were apparent when comparing science and arts students as well as 

Bangkok students and students in the provinces.  The problem areas are as follows: 

  Under “sentence structure” the problem areas are: 

  1.   Complex noun groups (except all students in Bangkok) 

  2.   Nominalization (all arts students) 

  3.   Co-ordination 

  4.   Subordination (all students in the provinces) 

  5.   Participial phrases—past participles 

       (all arts students and all students in the provinces) 

  6.   Prepositional phrases 

  7.   Introductory subjects 

  8.   Substitution (except all science students) 

  9.   Elliptical expressions 

  10. Sequential signals 

       (except all science students and all Bangkok students) 

  11. Exemplification (all students in the provinces) 

  12. Conclusion 

  13. Causation (all arts students) 

  Under “vocabulary in context” students’ achievement is generally at a 

low level, therefore, it indicates a problem area. 

  Under “paragraph organization”, the problem areas are: 

  1.   Topic 
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  2.   Main idea 

       (all arts students and all students in the provinces) 

  3.   Implication/inference 

       (all arts students and all students in the provinces) 

  4.   Prediction 

 From the above research, there is no evidence of efforts to solve problems with 

reading through reading strategies that facilitate extracting information from a text in 

the effective way.  Instead, there is only evidence to investigate reading problems of 

students who encounter difficulty in reading English.  Therefore, the results of this 

study will give English teachers useful information on what reading strategies students 

with both high and low English ability use to understand the texts.  As a result, 

teachers will be able to help their students become more proficient readers by training 

them in using the appropriate reading strategies. 

 

2.4 Studies on ESL/EFL Reading and Strategies for Developing Reading Skills 

 Reading is not easy for students who have inefficient reading skills.  According 

to Grabe (1992, p. 50-53), reading is composed of six sub-skills as follows: 

  1.   the perceptual automatic recognition skill; 

  2.   linguistic skills; 

  3.   knowledge and skills of discourse structure and organization; 

  4.   knowledge of the world; 

  5.   synthetic and critical evaluation skills; 

  6.   metalinguistic knowledge and skills. 

 Sub-skills of reading are linked to the other three skills—writing, speaking, 

and listening.  For example, the links between reading and writing that facilitate 

reading comprehension are note-taking, underlining, and summary writing.  Links 

between reading and speaking are students reading some short passages aloud, and 

then the teacher asking questions, and having a discussion on the text.  After that the 

teacher summarizes a section of the text and the students make predictions about what 

occurs in the following sections.  However, unskilled readers are sometimes 

uninterested in reading activities because of inefficient reading skills.  Therefore, to 

read effectively, students must be familiar with a large amount of words and have the 
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skills to master unknown words.  These skills include guessing a word’s meaning 

based on its context, and other clues.  They also include noting useful new words and 

techniques to integrate the new words into students’ reading, spoken and written 

vocabulary.   

 Besides sub-skills of reading proposed by Grabe (1992), the best way to handle 

unfamiliar words in a text is by drawing inferences from the rest of the text.  

According to Hosenfeld (1984), guessing from context distinguishes a good reader 

from a bad one.  Most researchers find that successful L2 and FL readers can correctly 

guess the meaning of unknown words while reading (Carnine et al., 1984; Liu & 

Nation, 1985).  Apart from guessing from context, using dictionary is an important 

strategy in reading.  As for the study on dictionary use in L2 or FL reading, no 

significant correlations were found between dictionary use and reading comprehension 

scores (Aspatore, 1984; Bensoussan et al., 1984).  The researchers emphasized the 

benefit of dictionary use for text comprehension rather than evaluating the use of 

dictionary as a word-treatment strategy.  Another study by Hulstijn (1993) examined 

the look-up behavior of FL readers.  He found no significant difference in the number 

of words looked up by students with varying abilities to guess word meaning from 

context.  From the results, he suggested that FL students use dictionaries even when it 

may not be necessary. 

 These studies have shown the ways students employ some strategies in the 

reading process but students do not use appropriate reading strategies to read more 

quickly and effectively.  For example, it is often useful to highlight and underline 

while reading.  This emphasizes information in the mind, and helps students to review 

important points after they have finished studying the text.  Researchers such as 

Oxford, (1990a); Cohen, (1987); O’Malley & Chamot, (1990) have stressed that 

effective learners use a variety of different strategies and techniques in order to solve 

problems that they face while acquiring or producing the language.  Pressley (1998, p. 

216) proposed that “cognitive strategies like thinking aloud, constructing images, 

summarizing, predicting, activating prior knowledge, questioning, clarifying, and 

analyzing text structure can promote reading instruction beginning in grade 2 and 

continuing into high school.”  These are comprehensive strategies used by excellent 

readers.  However, Fielding and Pearson (1994, p. 67) argued that “comprehension 
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strategy instruction was found to be especially effective for students who began the 

study as poor comprehenders—probably because they are less likely to invent 

effective strategies on their own.”  Therefore, teachers should explain reading 

strategies to their students, show them how to use the appropriate strategies that 

correspond to the various types of reading that students will encounter, and help 

students apply these strategies effectively. 

 Besides Oxford (1990a, p. 40-173) divided language learning strategies into six 

strategies groups, she also categorized the strategies in order to develop reading skills 

as follows: 

 

Table 1:  Strategies for Developing Reading Skills 

Strategy group Strategy set Strategy 

 
1. Memory 
strategies 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
1.1 Creating 
mental 
linkages 
 

 
 
 
 
 
 
 
 
 

1.2 Applying 
images and 
sounds 

 
 
 
 
 
 
 
 
 
 
 

 
-Grouping:  classifying or reclassifying what is 
read into meaningful groups 
 
-Associating/elaborating:  relating new 
language information to familiar concepts 
already in memory 
 
-Placing new words into a context:  placing 
new words or expressions that have been read 
into a meaningful context, such as a spoken or 
written sentence, as a way of remembering it 
 
 
-Using imagery:  relating new language 
information that has been read to concepts in 
memory by means of meaningful visual 
imagery, either in mind or in an actual drawing 
 
-Semantic mapping:  making an arrangement of 
words into a picture, which has a key concept at 
the center or at the top, and related words and 
concepts linked with the key concept by means 
of lines or arrows 
 
-Using keywords:  remembering a new word by 
using auditory and visual links 
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Strategy group 

 

 
Strategy set 

 

 
Strategy 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2. Cognitive 
strategies 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
1.3 Reviewing 
well 
 
 
 
1.4 Employing 
action 
 
 
 
 
 
 
 
 
2.1 Practicing 
 
 
 
 
 
 
 
 
 
 
 
2.2 Receiving and 
sending messages 
 
 
 
 
 
 
 
 
 

 
-Representing sounds in memory:  linking the 
new word with familiar words or sounds from 
any language 
 
 
-Structured reviewing:  reviewing at different 
intervals, at first close together and then 
increasingly far apart 
 
 
-Using physical response or sensation:  
physically acting out what is read, or associating 
physical sensations with specific words found in 
reading passages 
 
-Using mechanical techniques:  using creative 
but tangible techniques in order to remember 
new target language 
 
 
-Repeating:  reading a passage several times to 
understand it more completely 
 
-Recognizing and using formulas and 
patterns:  being aware of using routine formulas 
(unanalyzed expressions) and patterns in the 
target language 
 
-Practicing naturalistically:  using the language 
in an authentic way for reading comprehension 
 
 
-Getting the idea quickly:  using skimming to 
determine the main ideas or scanning to find 
specific details of interest 
 
-Using resources for receiving and sending 
messages:  using printed resources such as 
dictionaries, word lists, grammar books, and 
phrase books, to find out the meaning of what is 
read 
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Strategy group 

 

 
Strategy set 

 

 
Strategy 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3.Compensation 
strategies 
 
 

 
2.3 Analyzing and 
reasoning 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2.4 Creating 
structure for input 
and output 
 
 
 
 
 
 
 
 
 
3.1 Guessing 
intelligently 
 
 

 
-Reasoning deductively:  using general rules 
and applying them to new target language 
situations 
 
-Analyzing expressions:  determining the 
meaning of a new expression by breaking it 
down into parts; using the meanings of various 
parts to understand the meaning of the whole 
expression 
 
-Analyzing contrastively:  analyzing elements 
(vocabulary, grammar) of the new language to 
determine similarities and differences in 
comparison with one’s own native language 
 
-Translating:  converting a target language 
expression into the native language; or  
converting the native language into the target 
language as the basis for understanding what is 
read in the new language 
 
-Transferring:  directly applying knowledge of 
words, concepts, or structures from one 
language to another in order to understand the 
new language 
 
 
-Taking notes:  writing down the main idea or 
specific points 
 
-Summarizing:  making a summary or abstract 
of the original passage 
 
-Highlighting:  using a variety of emphasis 
techniques (such as underlining, starring, or 
color-coding) to focus on important information 
in a passage 
 
 
-Using linguistic clues:  seeking and using 
language-based clues in order to guess the 
meaning of what is read in the target language 
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Strategy group 

 

 
Strategy set 

 
Strategy 

 
 
 
 
 
 
 
 
4.Metacognitive 
strategies 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
4.1 Centering 
your learning 
 
 
 
 
 
 
 
 
 
 
 
 
4.2 Arranging and 
planning your 
learning 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
-Using other clues:  seeking and using clues 
that are not language-based in order to guess the 
meaning of what is read in the target language 
(such as forms of address which imply social 
relationships) 
 
 
-Overview and linking with already known 
material:  overviewing comprehensively a key 
concept, principle, or set of materials in an 
upcoming language activity and associating it 
with what is already known 
 
-Paying directed attention:  deciding in 
advance to pay attention in general to a 
language learning task, and to ignore distractors 
 
-Paying selective attention:  deciding in 
advance to notice particular details 
 
 
-Finding out about language learning:  make 
efforts to find out how language learning works 
by reading books and talking with other people, 
and then using this information to help improve 
one’s own language learning 
 
-Organizing:  understanding and using 
conditions related to optimal learning of the 
new language such as creating the best possible 
physical environment, scheduling well, and 
keeping a language learning notebook 
 
-Setting goals and objectives:  setting aims for 
language learning, including long-term goals or 
short-term objectives 
 
-Identifying the purpose of a language task:  
deciding the purpose of a particular language 
task 
 
-Planning for a language task:  planning for 
the language elements and functions necessary 
for an anticipated language task or situation 
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Strategy group 

 
Strategy set 

 
Strategy 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
5. Affective 
strategies 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 
 
 
 
4.3 Evaluating 
your learning 
 

 
 
 
 
 
 
 

 
 
5.1 Lowering 
your anxiety 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
5.2 Encouraging 
yourself 

 
 
 
 
 
 
 
 
 

 
-Seeking practice opportunities:  seeking out 
or creating opportunities to practice the new 
language in naturalistic situations 
 
 
-Self-monitoring:  identifying errors in 
understanding or producing the new language, 
determining which ones are important, tracking 
the source of important errors, and trying to 
eliminate such errors 
 
-Self-evaluating:  evaluate one’s own progress 
in the new language, for instance, by checking 
to see whether one is reading faster and 
understanding more than 2 or 3 months ago 
 
 
-Using progressive relaxation, deep breathing, 
or meditation:  using the technique of 
alternately tensing and relaxing all of the major 
muscle groups in the body; or the technique of 
breathing deeply from the diaphragm; or the 
technique of meditating by focusing on a 
mental image or sound 
 
-Using music:  listening to soothing music, 
such as a classical concert, as a way to relax 
 
-Using laughter:  using laughter to relax by 
watching a funny movie, reading a humorous 
book, listening to jokes 
 
 
-Making positive statements:  saying or writing 
positive statements to oneself in order to feel 
more confident in learning the new language 
 
-Taking risks wisely:  pushing oneself to take 
risks that must be tempered with good judgment 
 
-Rewarding yourself:  giving oneself a valuable 
reward for particularly good performance in the 
new language 
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Strategy group 

 

 
Strategy set 

 

 
Strategy 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
6. Social 
strategies 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
5.3 Taking your 
emotional 
temperature 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
6.1 Asking 
questions 
 
 
 
 
 
 
6.2 Cooperating 
with others 
 
 
 
 
 
 
6.3 Empathizing 
with others 
 
 
 
 

 
-Listening to your body:  paying attention to 
signals given by the body.  These signals may 
be negative, reflecting stress, tension, worry, 
fear, and anger; or they may be positive, 
indicating happiness, interest, calmness, and 
pleasure 
 
-Using a checklist:  using a checklist to 
discover feelings, attitudes, and motivations 
concerning language learning in general, as 
well as concerning specific language tasks 
 
-Writing a language learning diary:  writing a 
diary to keep track of events and feelings in the 
process of learning a new language 
 
-Discussing your feelings with someone else:  
talking with another person (teacher, friend, 
relative) to discover and express feelings about 
language learning 
 
 
-Asking for clarification or verification:  
asking someone more proficient in the target 
language 
 
-Asking for correction:  asking for correction 
of some reading difficulties 
 
 
-Cooperating with peers:  working with other 
language learners to improve language skills 
 
-Cooperating with proficient users of the new 
language:  working with native speakers or 
other proficient users of the new language on 
the job, in the classroom, or on a trip 
 
-Developing cultural understanding:  trying to 
empathize with another person through learning 
about the culture, and trying to understand the 
other person’s relation to that culture often 
helps learners understand what is read in the 
new language 
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Strategy group 

 

 
Strategy set 

 

 
Strategy 

 
 
 
 
 
 
 

 
 
 
 
 
 

 
-Becoming aware of others’ thoughts and 
feelings:  becoming aware of the feelings of 
others as expressed in writing can help learners 
understand the writer’s point of view 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

 This study investigated reading strategies which were employed by Mattayom 

Suksa Six students in the science and the arts programs with high and low English 

ability.  This chapter explains the procedures that were used in the study as follows: 

 3.1 Population and Sample 

 3.2 Research Instruments 

       3.2.1 Oxford Quick Placement Test (OQPT) 

       3.2.2 Questionnaire 

      3.2.2.1 Construction and development of the questionnaire 

      3.2.2.2 Structure of the questionnaire 

      3.2.2.3 Validity and reliability of the questionnaire 

       3.2.3 Interview 

      3.2.3.1 Administration of the interview 

 3.3 Research Procedures 

 3.4 Analysis of Data and Statistical Procedures 

       3.4.1 Analysis of data from the questionnaire 

       3.4.2 Analysis of data from the interview 

 

3.1 Population and Sample 

The population of this study were 104 Mattayom Suksa Six students in the 

science and the arts programs at Assumption College Thonburi (ACT) in the academic 

year of 2004-2005.  Only two classes were chosen by the English teachers according 

to their teaching schedules.  The population were male and female nonnative speakers 

of English who had taken five English courses (Fundamental English 11-15) in the 

upper secondary level. 

All students were asked to take the 60-item multiple choice Oxford Quick 

Placement Test (OQPT) in order to measure their English ability, and to categorize the  

students into different proficiency groups (high, middle, and low).  After that, their 
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scores in the tests were arranged from the top to the lowest in each program.  Based on 

the test scores, the middle group was eliminated to see the differences between the 

high group and the low group more clearly.  Then, the study investigated reading 

strategies used by high and low English ability students.  According to the Chung Teh 

Fan technique (1952), the top 27% and the bottom 27% of the population were 

selected to respond to the questionnaire about reading strategies.  Therefore, the total 

number of the subjects who responded to the questionnaire was 56 students.  The 

subjects in each program consisted of 28 students (14 students each in the high and 

low English ability groups.) 

 

The distribution of the subjects by their OQPT scores 

Level of Ability Science Arts 

 
High   (34-43 marks) 

 
Low   (17-25 marks) 

 

 
14 
 

14 

 
14 
 

14 

Total 28 28 
 

3.2 Research Instruments 

 The instruments used in this study were the Oxford Quick Placement Test, the 

questionnaire, and individual interviews.  The Oxford Quick Placement Test (OQPT) 

was used to assess the English ability of the population.  Based on the test results, the 

subjects were grouped into high and low English ability groups.  The questionnaire 

was used to obtain personal information and to get the subjects to identify their 

reading strategies in an introspective way (See Appendix A).  The individual 

interviews were used as a supplementary instrument to ascertain the strategies in 

developing reading ability mentioned on the questionnaires (See Appendix C). 

 

3.2.1 Oxford Quick Placement Test (OQPT) 

 The OQPT was designed by UCLES to examine the English knowledge of test 

takers who are ranked from beginner to advance.  The test can be used for learners of 

all levels and all ages except for absolute beginners.  This test helped the researcher 
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decided in which level to place the students.  Moreover, the UCLES Association has 

certified that the results are reliable. 

 The OQPT consists of two parts.  All the questions in the test used a multiple- 

choice format.  In this study, the OQPT was used to separate the students into groups 

of high and low English ability.  The population were required to take both parts of the 

test.  The first part (question items 1 to 40) took 30 minutes to administer and the 

second part (question items 41 to 60) took 15 minutes to administer.  Only three skills, 

reading, grammar and vocabulary were assessed. 

 

3.2.2 Questionnaire 

3.2.2.1 Construction and development of the questionnaire 

 This study was designed to investigate reading strategies.  Since most reading 

strategies were unobservable, a questionnaire was developed as a research instrument 

in order to elicit data from the subjects.  The content of the questionnaire was adapted 

from the SILL (the Strategies Inventory for Language Learning) version 7.0 (Oxford, 

1990a) by keeping the questions that survey strategies for reading as well as adding 

some questions to elicit the reading strategies used by the subjects.  The development 

and construction of the questionnaire was also based on literature and research 

reviews, interviews of English teachers, and discussion with the researcher’s advisors.  

Then the draft questionnaires were modified and revised following the advisors’ 

suggestions.  

  

3.2.2.2 Structure of the questionnaire 

 The questionnaire used in this study consisted of three main sections.  The first 

section, which consisted of 11 items, asked for background information about the 

subjects:  name and surname, gender, age, class, program of study, level of education 

when English was introduced, studying abroad, studying other foreign languages, 

studying extra English courses, reporting self-practice in English language skills, and 

rating their overall English proficiency.  The second section was a five-point Likert 

scale of reading strategies which were used by the subjects.  The scale was ordered 

from 1 to 5 as follows: 
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    1 = Never use 

    2 = Seldom use 

    3 = Occasionally use 

    4 = Often use 

    5 = Always use 

 

 Since the questionnaire was adapted from the SILL (the Strategies Inventory 

for Language Learning) Version 7.0 designed by Oxford (1990a), the analysis of the 

average scores on this questionnaire was also based on the Key to Understand SILL 

Average suggested by Oxford (1990a) as follows: 

 

The Key to Understand Average 

Always use 4.5 to 5.0 
High 

Often use 3.5 to 4.4 
Medium Occasionally use 2.5 to 3.4 

Seldom use 1.5 to 2.4 
Low 

Never use 1.0 to 1.4 
 

 Additionally, there were 40 items in the second section of the questionnaire, 

which consisted of six parts.  Each part refers to the strategies of the six broad groups 

according to Oxford’s New System of Language Learning Strategies (1990a, p. 14-

15).  The six parts are as follows: 

 

   Part A:  refers to Memory Strategies (4 items) 

   Part B:  refers to Cognitive Strategies (6 items) 

   Part C:  refers to Compensation Strategies (4 items) 

   Part D:  refers to Metacognitive Strategies (15 items) 

   Part E:  refers to Affective Strategies (7 items) 

   Part F:  refers to Social Strategies (4 items)  

 

 The last section was an open-ended section about strategies in developing 

reading ability which did not appear in the second section. 
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3.2.2.3 Validity and reliability of the questionnaire 

 To ascertain the validity of the instrument, the construction and development 

of the questionnaire was based on SILL version 7.0, developed for students learning 

English as a second or foreign language, and the information on reading strategies 

suggested by researchers in the literature and research reviews as well as the purposes 

of the study.  Information from preliminary interviews with teachers and students was 

also used to design the first draft of the questionnaire.  Then a pilot questionnaire was 

tried out with 20 students who were not subjects in the study.  Based on the results of 

the pilot study, the draft questionnaire was modified and revised according to the 

comments and suggestions of the thesis advisors to ensure the appropriateness and 

validity of the questionnaire. 

 Since the researcher distributed and collected the questionnaires as well as 

explaining the details of the questionnaire to the participants herself, the participants 

were able to ask for clarification about questions or points that they did not understand 

while answering the questionnaires.  Also, they were able to ask for clarification of 

any ambiguities in the language or wording to prevent them from misunderstanding or 

misinterpreting the instructions or questions to make the questionnaires valid. 

 The questionnaire, in this study, was employed to gather information on 

reading strategies used by Mattayom 6 students with high and low English ability in 

the science and the arts programs.  Students were asked to rate the extent of reading 

strategies that they had used in reading English.  Reading strategies are categorized 

into six groups according to Oxford’s New System of Language Learning Strategies.  

Therefore, in this study, the questionnaire was used as an instrument to investigate the 

reading strategies which were employed by Mattayom 6 students in the science and 

the arts programs with both high and low English ability, and to examine to what 

extent they use these strategies.  Furthermore, to ensure the reliability of the 

questionnaire, Cronbach’s alpha was used to check the consistency of the answers 

from the respondents.  It was found that, in Part II, the value of reliability was 0.91 

which was acceptable for the instrument in this study. 
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3.2.3 Interview 

 In this study, interviews were employed as a supplementary instrument to 

ascertain the strategies in developing reading ability mentioned on the returned 

questionnaires.  Therefore, the question items were written based on the purposes of 

the study and were related to items in the questionnaire.  Moreover, the participants 

were asked to answer the questions face to face.  This was because it was more 

convenient and the participants could answer the interviewer directly.  If there was 

anything that the participants did not understand, they could ask for explanation or 

clarification immediately. 

 

3.2.3.1 Administration of the interview 

 The interview was conducted with the two groups of students:  1) high English 

ability students from each group of the science and the arts programs who obtained 

high OQPT scores and 2) low English ability students from each group of the science 

and the arts programs who obtained low OQPT scores.  Ten students in the two 

English ability groups (high and low English ability) of each program were 

interviewed.  Therefore, the researcher interviewed 20 participants using the same 

questions for each participant (See Appendix C).  Students were asked about their 

strategies in developing reading ability; the English skill which is most important to 

them; and opinions towards types of English tests, their reading courses, and English 

for their future career. 

 At the beginning of each interview, the researcher explained the purposes of 

the interviews so that the participants had a clear understanding of what they were 

participating in.  Thai was used during the interviews since it was easier for the 

participants to speak their own native language.  Note-taking in Thai was also 

employed to record the data whereas some specialized terms were written in English.  

Then the data were translated into English.  The average length of each interview was 

about 30 minutes. 

 

3.3 Research Procedures 

 1. The researcher contacted Mattayom Suksa Six English teachers at 

Assumption College Thonburi (ACT) to request co-operation in administering the 
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Oxford Quick Placement Test (OQPT) with the population of the study in their 

classes. 

 2. The test was given to the population by the English teacher and the 

researcher during the second semester and the answer sheets were gathered on the day 

that the test was administered.  The total number of the population who were tested 

was 104 (51 science students and 53 arts students).  The scores of the population were 

rated by the researcher. 

 3.  Then, the subjects were divided into two groups of 28 students (high and 

low English ability groups of each program) according to their test scores (top 27% 

and bottom 27%). 

 4. After obtaining the permission of the English teacher, the researcher 

checked subjects’ schedules to set the day and the time to distribute the questionnaires. 

 5.  After the subjects received the questionnaires, the researcher explained how 

to complete it and the details of the questionnaire.  The students were reminded to 

allow themselves approximately 30 minutes to complete the questionnaires.  Later, the 

questionnaires were collected by the researcher in class. 

 6.  Then the researcher made an appointment with all 20 students (5 high 

English ability students and 5 low English ability students in each program).  They 

were interviewed one by one in Thai in order to find out more information about the 

reading strategies and the strategies in developing reading ability. 

 

3.4 Analysis of Data and Statistical Procedures 

3.4.1 Analysis of data from the questionnaire 

 The data from the completed questionnaires were categorized, tabulated and 

interpreted by computer using the Statistical Package for Social Sciences (SPSS).  The 

data from the interviews were analyzed separately.  To answer the research questions, 

the following statistical procedures were employed in the study: 

 1. Frequency Count and Percentage 

     Frequency count and percentage were employed to interpret the data 

obtained from the questionnaire eliciting general background information and to 

analyze answers to interview questions of the participants. 
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2. Arithmetic Mean  

     The arithmetic mean was used to provide a single summary of the average 

levels of reading strategies employed by the subjects (Research Questions 1 and 3). 

 3.  T-Test of the Difference between Two Independent Means 

     To see whether there were any significant differences in the level of use of  

reading strategies between the high and low English ability students’ questionnaire 

responses, a t-test (independent samples) was used to analyze each group of strategies 

and the whole set of strategies (Research Questions 2 and 4). 

 4.  Cronbach’s Alpha Method 

     Cronbach’s alpha was employed to ascertain the reliability of the responses 

for the items which use a five-point Likert Scale. 

 

3.4.2 Analysis of data from the interview 

 The data obtained from the interviews were transcribed immediately after each 

interview.  The participants were asked to review their interview transcripts in order to 

check any ambiguous words and ideas.  Then all transcriptions were translated from 

Thai into English.  These were used descriptively and were not coded or analyzed 

because specific answers from the interviews were selected as supplementary results 

to ascertain the strategies in developing reading ability on the returned questionnaires. 
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CHAPTER IV 

FINDINGS 

 

 This chapter presents the results of the study which are based on the results 

computed and analyzed from the data obtained from the returned questionnaires.  The 

results are presented within the framework of the research questions stated in Chapter 

One.  The responses obtained in the interviews will be discussed in Chapter Five. 

 

4.1 Research Question One 

What are the particular strategies which ‘Science’ Mattayom Suksa Six 

students with high and low English ability employ to develop their reading skill?  And 

to what extent do they use these strategies? 

 The questionnaire asked the subjects to indicate the extent of their English 

reading strategies using a five-point Likert scale.  Each part represents a group of 

reading strategies:  Part A represents Memory Strategies, Part B represents Cognitive 

Strategies, Part C represents Compensation Strategies, Part D represents 

Metacognitive Strategies, Part E represents Affective Strategies, and Part F represents 

Social Strategies. 

 The scale of the extent of use of English reading strategies was weighted 

according to the following criteria: 

    1 = Never use 

    2 = Seldom use 

    3 = Occasionally use 

    4 = Often use 

    5 = Always use  

The analysis of average in this questionnaire is based on the Key to understand 

SILL Average suggested by Oxford (1990a) since the questionnaire was adapted from 

the SILL (the Strategy Inventory for Language Learning) version 7.0 designed by 

Oxford (1990a).  The average scores between 3.5 and 5.0 were rated as “high”; scores  
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between 2.5 and 3.4 were rated as “medium”; and scores between 1.0 and 2.4 were 

rated as “low”. 

 

The Key to Understand Average 

Always use 4.5 to 5.0 
High 

Often use 3.5 to 4.4 
Medium Occasionally use 2.5 to 3.4 

Seldom use 1.5 to 2.4 
Low 

Never use 1.0 to 1.4 
 

 The average frequency of high and low English ability students’ use of English 

reading strategies was tabulated and the results as well as the order of their use of the 

strategies are presented as follows: 

 

4.1.1 Finding One 

Table 2: Strategy Groups and Average Frequency of Use of Science Students with    

High and Low English Ability 

                         Strategy                   Average                Rank        Average                 Rank     
                          Groups                   Frequency of         Order       Frequency of         Order 
                                                         Use of                    of             Use of                   of           
                                                         Strategies              Usage       Strategies              Usage    
                                                         according                               according 
                                                         to the Students                       to the Students                    
                                                         with High                               with Low 
                                                         English Ability                      English Ability 
      

     A         Memory Strategies             2.36 (Low)              6           2.68 (Medium)         6 

     B         Cognitive Strategies           3.06 (Medium)        2           3.00 (Medium)         2 

     C         Compensation Strategies    3.45 (Medium)        1           3.11 (Medium)         1 

     D         Metacognitive Strategies    3.06 (Medium)        2           2.95 (Medium)         3 

     E         Affective Strategies            2.58 (Medium)        5           2.83 (Medium)         5 

     F         Social Strategies                 2.84 (Medium)        4           2.89 (Medium)         4 

                        Overall                       2.92 (Medium)                     2.92 (Medium)     
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4.1.1.1. The use of reading strategies employed by science students 

with high English ability 

 Table 2 shows the average frequency of strategy use of science students with 

high English ability.  It shows that the overall use of strategies is moderate (average 

frequency = 2.92 out of possible 5.0).  It is shows that the science students with high 

English ability occasionally use all groups of strategies. 

 The students’ use of strategies ranges from the level of “seldom use” (average 

frequency = 2.36) to “occasionally use” (average frequency = 3.45).  The findings 

show a medium level of strategy use of five strategy groups which are cognitive 

strategies, compensation strategies, metacognitive strategies, affective strategies, and 

social strategies.  Only memory strategies show a low level of use.   

 

4.1.1.2. The order of use of reading strategies employed by science 

students with high English ability 

 The results obtained are also presented in Table 2.  The rank order of the 

strategies used by the science students with high English ability are:  1) compensation 

strategies, 2) cognitive strategies and metacognitive strategies, 4) social strategies, 5) 

affective strategies, and 6) memory strategies. 

 From the findings, strategy group C, compensation strategies, received the 

medium level of usage which shows that science students with high English ability 

occasionally used this group of strategies (average frequency = 3.45).  According to 

the highest mean (3.45), it shows that this group of strategies received the highest 

frequency of use.  The least frequently used strategies were those under strategy group 

A, memory strategies (average frequency = 2.36).   

In conclusion, the science students with high English ability typically used 

strategies at a medium level rather than a high level in this study.  The most frequently 

used group of strategies was compensation strategies which averaged in the 

“occasionally use” range.  The following strategy groups were also used at a medium 

level:  cognitive, metacognitive, social, and affective strategies.  These strategy groups 

were also averaged in the “occasionally use” range.  The least frequently used strategy 

group was memory strategies which averaged in the “seldom use” range. 
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4.1.1.3. The use of reading strategies employed by science students 

with low English ability 

 The average frequency of strategy use of low English ability science students 

summarized in Table 2 shows that the overall use of strategies is moderate (average 

frequency = 2.92 out of possible 5.0).  In other words, it shows that the students’ 

overall use of reading strategies was in the “occasionally use” range. 

 

4.1.1.4. The order of use of reading strategies employed by science 

students with low English ability  

 The results obtained are also presented in Table 2.  The rank order of the 

strategy groups used by the science students with low English ability are:  1) 

compensation strategies, 2) cognitive strategies, 3) metacognitive strategies, 4) social 

strategies, 5) affective strategies, and 6) memory strategies.  

 From the findings, the data reveal that all strategy groups received a medium 

level use:  compensation, cognitive, metacognitive, social, affective, and memory 

strategies (average frequency = 3.11, 3.00, 2.95, 2.89, 2.83, and 2.68 respectively).  

This indicates that the students occasionally used all six strategy groups. 

 Since compensation strategies had the highest mean (3.11), it shows that this 

group of strategies received the highest frequency of use.  The least frequently used 

strategies were those under strategy group A, memory strategies (average frequency = 

2.68).   

 In conclusion, the science students with low English ability typically used all 

strategies at a medium level which averaged in the “occasionally use” range.  The 

mean score (3.11) for compensation strategies was at the highest level, while the mean 

score for memory strategies (2.68) was at the lowest level.   

 

4.2 Research Question Two 

Are there any significant differences between reading strategies employed by 

the ‘Science’ students with high and low English ability? 

 To answer this question, a comparison between the two groups of high and low 

English ability science students was carried out as follows: 

1. Science students’ overall use of English reading strategies; 
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2. Science students’ use of six groups of strategies. 

Since the science students with high English ability were expected to use 

reading strategies more frequently than the science students with low English ability 

did, their mean scores were analyzed by means of a t-test (independent samples).  The 

results as well as the comparison of the two categories mentioned above are presented 

in Table 3. 

 

4.2.1 Finding Two 

Table 3:  Comparison between the Science Students with High and Low English          

          Ability According to Their Use of Strategies in Their English Reading 

Reading 
strategies 

   Group         Mean         S.D.         T – Value       Degree         2 – Tail 
   of                                                                         of                 Prob.        
   students                                                               Freedom                       

 
Memory  
strategies 

     
   High            2.36          .302             
                                                          -1.595              6                .162  
   Low             2.68          .269             

 
Cognitive 
strategies 

    
   High            3.06          .712 
                                                             .137             10                .894 
   Low             3.00          .766 

 
Compensation 
strategies 

 
   High            3.45          .818 
                                                             .630              6                 .552 
   Low             3.11          .692 

 
Metacognitive 
strategies 

 
   High            3.06          .643 
                                                             .542           22.738           .593 
   Low             2.95          .381 

 
Affective  
strategies 

 
   High            2.58          .641   
                                                            -.753             12               .466 
   Low             2.83          .556 

 
Social  
strategies 

 
   High            2.84          .516 
                                                            -.190             6                 .856 
   Low             2.89          .263 

 
Overall use  
of strategies 

 
   High            2.92          .669 
                                                             .013           71.135           .989 
   Low             2.92          .485 

     

     Number of subjects:  High group = 14 

                                       Low group  = 14 
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4.2.1.1. Science students’ overall use of English reading strategies 

 According to the overall use of strategies, the results show that there was no 

significant difference between the science students with high and low English ability 

at a confidence level of .05.  The strategies are as follows:  memory strategies, 

cognitive strategies, compensation strategies, metacognitive strategies, affective 

strategies, and social strategies.   

 

4.2.1.2. Science students’ use of six groups of strategies 

 According to the results presented in Table 3, there was no significant 

difference between the science students with high and low English ability at a 

confidence level of .05 for the six groups of strategies.  They are Group A – memory 

strategies, Group B – cognitive strategies, Group C – compensation, Group D – 

metacognitive, Group E – affective strategies, Group F – social strategies.  

 

4.3 The Top-Ten Strategies Used by the Science Students 

Table 4: The Top-Ten Strategies Used by the Science Students with High English 

Ability Compared with the Science Students with Low English Ability 

Strategies 

Rank order  
of usage  
(the science 
students with 
high English 
ability) 

Mean 

Rank order  
of usage  
(the science 
students with 
low English 
ability) 

Mean 

 
If I don’t know the meaning of an English 
word, I will read a word or phrase that means 
the same thing in that context. 

 
1 

 
4.21 

 
7 

 
3.43 

 
I arrange a comfortable environment for myself 
in order to promote reading; for instance, I find 
a quiet, comfortable place to read, etc. 

 
2 

 
3.79 

 
2 

 
3.79 

 
I look for opportunities to read as much as 
possible in English. 

 
3 

 
3.71 

 
11 

 
3.21 

 
To understand unfamiliar English words, I 
make guesses. 

 
4 

 
3.71 

 

 
8 

 
3.43 

 
I first skim an English passage (read over the 
passage quickly) then go back and read 
carefully. 

 
5 

 
3.71 

 
3 

 
3.79 
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I try not to make the same mistakes by 
learning from my previous errors. 

 
6 

 
3.71 

 
6 

 
3.43 

 
I try to find out all I can about how to read 
better (e.g. reading more books, practicing a 
lot, etc.). 

 
7 

 
3.64 

 
21 

 
2.86 

 
I will read better if I can choose the topic of 
reading passage. 

 
8 

 
3.57 

 
5 

 
3.50 

 
I plan my own goals for learning to read in 
English, for example, I must improve my 
reading skill. 

 
9 

 
3.50 

 
10 

 
3.29 

 
I use reference materials such as dictionaries or 
grammar textbooks while I’m reading. 

 
10 

 
3.50 

 
1 

 
4.07 

 
I try to relax whenever I feel anxious while I’m 
reading; for instance, I stop reading and listen to 
the radio or watch T.V. for a while before I 
continue to read again. 

 
15 

 
3.36 

 
4 

 
3.64 

 
I reduce anxiety before beginning to read by 
using meditation or deep breathing. 

 
22 

 
2.86 

 
9 

 
3.29 

 

(Details are presented in Appendix G) 

 

Table 4 shows that the science students with high English ability often read a 

word or phrase that means the same thing in that context if they did not know the 

meanings of an English word (mean = 4.21), but the science students with low English 

ability occasionally used this strategy (mean = 3.43).   

Secondly, as can be seen from the same rank order of strategies used and the 

equal mean score (3.79), it was found that the science students with both high and low 

English ability often arranged a comfortable environment for themselves in order to 

promote reading, for example, they found a quiet and comfortable place to read. 

Next, as shown in the third and the fourth rank orders of the strategies used of 

the science students with high English ability, they often looked for opportunities to 

read as much as possible in English (mean = 3.71), and often made guesses to 

understand unfamiliar English words (mean = 3.71).  However, the science students 

with low English ability occasionally used these strategies (mean = 3.21, and 3.43 

respectively). 
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Moreover, it was found that both high and low English ability science students 

often first skimmed an English passage (read over the passage quickly) then went back 

and read carefully (mean = 3.71, and 3.79 respectively). 

Then, from the sixth rank order of strategies used by the science students with 

both high and low English ability, the science students with high English ability often 

tried not to make the same mistakes by learning from their previous errors (mean = 

3.71) whereas the science students with low English ability occasionally used this 

strategy (mean = 3.43). 

Furthermore, the seventh rank order of strategies used by the science students 

with high English ability shows that they often tried to find out all they could about 

how to read better, such as  reading more books, and practicing a lot (mean = 3.64).  

However, the science students with low English ability rated this strategy as the 

twenty-first rank order of strategies used, and it was found that they occasionally used 

this strategy (mean = 2.86). 

Additionally, it was found that both high and low English ability science 

students often read better if they could choose the topic of reading passage (mean = 

3.57, and 3.50 respectively). 

Next, as can be seen from the ninth rank order of strategies used of the science 

students with high English ability, they often planned their own goals for learning to 

read in English, for example, they must improve their reading skills (mean = 3.50) 

while the science students with low English ability occasionally used this strategy 

(mean = 3.29). 

Then, it was found that all science students with high and low English ability 

often used reference materials such as dictionaries or grammar textbooks while they 

were reading.  However, the science students with high English ability rated this 

strategy as the tenth rank order of strategies used (mean = 3.50) whereas this strategy 

was rated by the low English ability science students as the first rank order of 

strategies used (mean = 4.07). 

Moreover, the science students with high English ability occasionally tried to 

relax whenever they felt anxious while they were reading, for instance, they stopped 

reading and listened to the radio or watched T.V. for a while before they continued to 
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read again (mean = 3.36), but the low English ability science students often used this 

strategy (mean = 3.64). 

Finally, it was found that all science students with high and low English ability 

occasionally reduced anxiety before beginning to read by using meditation or deep 

breathing, but they rated this strategy in different rank orders of strategies used.  The 

science students with high English ability rated this strategy as the twenty-second in 

usage (mean = 2.86) while this strategy was rated as the ninth rank order of usage by 

the science students with low English ability (mean = 3.29).  

 

4.4 Research Question Three 

What are the particular strategies which ‘Arts’ Mattayom Suksa Six students 

with high and low English ability employ to develop their reading skill?  And to what 

extent do they use these strategies? 

To answer research question three, the same procedure was used to analyze the 

responses from the questionnaire of the arts students with high and low English ability.  

The average frequency of the high and low English ability students’ use of English 

reading strategies and the order of their use of the strategies are presented in Table 5. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Arunee Wongphangamol                                                              Findings / 44 

4.4.1 Finding Three 

Table 5:  Strategy Groups and Average Frequency of Use of Arts Students with          

                High and Low English Ability 

                       Strategy                     Average                Rank        Average                 Rank     
                       Groups                      Frequency of         Order       Frequency of         Order 
                                                         Use of                    of            Use of                    of           
                                                         Strategies             Usage      Strategies               Usage    
                                                         according                              according 
                                                         to the Students                      to the Students                     
                                                         with High                              with Low 
                                                         English Ability                     English Ability 
 

     A         Memory Strategies             2.81 (Medium)        6           2.34 (Low)               6 

     B         Cognitive Strategies           3.17 (Medium)        3           2.58 (Medium)         4 

     C         Compensation Strategies    3.29 (Medium)        1           3.16 (Medium)         1 

     D         Metacognitive Strategies    3.18 (Medium)        2           2.79 (Medium)         3 

     E         Affective Strategies             2.85 (Medium)       5           3.06 (Medium)         2 

     F         Social Strategies                  3.00 (Medium)       4            2.52 (Medium)        5   

                            Overall                    3.07 (Medium)                     2.77 (Medium)     

 

4.4.1.1. The use of reading strategies employed by arts students 

with high English ability 

 Table 5 shows that the high English ability arts students used reading strategies 

at a medium level (average frequency = 3.07).  It reveals that the students’ overall use 

of reading strategies was in the “occasionally use” range. 

 

4.4.1.2. The order of use of reading strategies employed by arts 

students with high English ability 

 The results obtained are also presented in Table 5.  The rank order of the 

strategies used by the arts students with high English ability are:  1) compensation 

strategies, 2) metacognitive strategies, 3) cognitive strategies, 4) social strategies, 5) 

affective strategies, and 6) memory strategies. 

 From the findings, the data reveal that all strategy groups received a medium 

level of use:  compensation, metacognitive, cognitive, social, affective, and memory 

strategies (average frequency = 3.29, 3.18, 3.17, 3.00, 2.85, and 2.81 respectively). 
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 Since compensation strategies had the highest mean (3.29), it shows that this 

group of strategies received the highest frequency of use.  The least frequently used 

strategies were those under strategy group A, memory strategies (average frequency = 

2.81).   

 In conclusion, the arts students with high English ability typically use all 

strategies at a medium level which averaged in the “occasionally use” range.  The 

mean score (3.29) for compensation strategies was at the highest level while the mean 

score for memory strategies (2.81) was at the lowest level.  

 

4.4.1.3. The use of reading strategies employed by arts students 

with low English ability 

 The average frequency of strategy use of low English ability arts students 

summarized in Table 5 shows that the overall use of strategies is moderate (average 

frequency = 2.77 out of possible 5.0).  In other words, it is revealed that the students’ 

overall use of reading strategies was in the “occasionally use” range. 

 The findings show a medium level of strategy use of the five strategy groups 

which are cognitive strategies, compensation strategies, metacognitive strategies, 

affective strategies, and social strategies.  Moreover, memory strategies are also the 

only strategy group that shows a low level of use. 

 

4.4.1.4. The order of use of reading strategies employed by arts 

students with low English ability  

 The results obtained are also presented in Table 5.  The rank order of the 

strategies used by the arts students with low English ability are:  1) compensation 

strategies, 2) affective strategies, 3) metacognitive strategies, 4) cognitive strategies, 5) 

social strategies, and 6) memory strategies. 

 From the findings, strategy group C, compensation strategies, received a 

medium level of usage which reveals that arts students with low English ability 

occasionally used this group of strategies (average frequency = 3.16).  According to 

the highest mean (3.16), it shows that this group of strategies received the highest 

frequency of use.  The least frequently used strategies were those under strategy group 

A, memory strategies (average frequency = 2.34).   
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 In conclusion, the arts students with low English ability typically used 

strategies at a medium level rather than a high level in this study.  The most frequently 

used group of strategies was compensation strategies which averaged in the 

“occasionally use” range.  The following strategy groups were also used at a medium 

level:  affective, metacognitive, cognitive, and social strategies.  These strategy groups 

also averaged in the “occasionally use” range.  The least frequently used strategy 

group was memory strategies which averaged in the “seldom use” range.   

 

4.5 Research Question Four 

Are there any significant differences between reading strategies employed by 

the ‘Arts’ students with high and low English ability? 

 To answer research question four, a comparison between the two groups of 

high and low English ability arts students was carried out as follows: 

1. Arts students’ overall use of English reading strategies; 

2. Arts students’ use of six groups of strategies. 

Since the arts students with high English ability were expected to use reading 

strategies more frequently than the arts students with low English ability did, their 

mean scores were analyzed by means of a t-test (independent samples).  The results, as 

well as a comparison of the two categories mentioned above, are presented in Table 6. 
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4.5.1 Finding Four 

Table 6:  Comparison between the Arts Students with High and Low English            

                Ability According to Their Use of Strategies in Their English Reading 

 

Reading 
strategies 

   Group         Mean         S.D.         T – Value       Degree         2 – Tail 
   of                                                                         of                 Prob.         
   students                                                               Freedom                        

 
Memory  
strategies 

     
   High            2.81          .294             
                                                           2.699              6                .036  
   Low             2.34          .190             

 
Cognitive 
strategies 

    
   High            3.17          .538 
                                                           2.322             10               .043 
   Low             2.58          .302 

 
Compensation 
strategies 

 
   High            3.29          .618 
                                                             .349              6                .739 
   Low             3.16          .363 

 
Metacognitive 
strategies 

 
   High            3.18          .423 
                                                           2.383             28               .024 
   Low             2.79          .467 

 
Affective  
strategies 

 
   High            2.85          .604   
                                                            -.620             12               .547 
   Low             3.06          .687 

 
Social  
strategies 

 
   High            3.00          .346 
                                                           2.740              6                .034 
   Low             2.52          .067 

 
Overall use  
of strategies 

 
   High            3.07          .480 
                                                           2.809             78               .006 
   Low             2.77          .488 

 

    Number of subjects:  High group = 14 

                                      Low group  = 14 

 

4.5.1.1. Arts students’ overall use of English reading strategies 

Regarding the overall use of strategies, the mean of the arts students with high 

English ability was significantly higher than that of low English ability arts students at 

a confidence level of .05.  The strategies are as follows:  memory strategies, cognitive 
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strategies, compensation strategies, metacognitive strategies, affective strategies, and 

social strategies.   

 

4.5.1.2. Arts students’ use of six groups of strategies 

 According to the results shown in Table 6, it was found that the high English 

ability arts students’ means were significantly higher than those of the low English 

ability arts students at a confidence level of .05 for four strategy groups.  They are 

Group A – memory strategies, Group B – cognitive strategies, Group D – 

metacognitive strategies, and Group F – social strategies.  However, there was no 

significant difference between the arts students with high and low English ability at a 

confidence level of .05 on Strategy Group C – compensation strategies, and Strategy 

Group E – affective strategies. 

  

4.6 The Top-Ten Strategies Used by the Arts Students  

Table 7:  The Top-Ten Strategies Used by the Arts Students with High English         

                Ability Compared with the Arts Students with Low English Ability 

 

Strategies 

Rank order  
of usage  
(the arts 
students with 
high English 
ability) 

Mean 

Rank order  
of usage  
(the arts 
students with 
low English 
ability) 

Mean 

 
I first skim an English passage (read over the 
passage quickly) then go back and read 
carefully. 

 
1 

 
3.86 

 
18 

 
2.85 

 
I try to seek for opportunities to read outside 
the classroom (e.g. reading magazines or 
newspapers in English, using the internet to 
communicate with others, etc.). 

 
2 

 
3.79 

 
17 

 
2.86 

 
I try to relax whenever I feel anxious while I’m 
reading; for instance, I stop reading and listen to 
the radio or watch T.V. for a while before I 
continue to read again. 

 
3 

 
3.64 

 
3 

 
3.71 

 
I try not to make the same mistakes by 
learning from my previous errors. 
 

 
4 

 
3.64 

 
13 

 
3.07 
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I myself notice the mistakes in my reading and 
correct them throughout the reading process. 

 
5 

 
3.64 

 
21 

 
2.64 

 
I will read better if I can choose the topic of 
reading passage. 

 
6 

 
3.64 

 
11 

 
3.07 

 
I look for opportunities to read as much as 
possible in English. 

 
7 

 
3.64 

 
14 

 
3.00 

 
If I don’t know the meaning of an English 
word, I will read a word or phrase that means 
the same thing in that context. 

 
8 

 
3.57 

 
6 

 
3.29 

 
I use reference materials such as dictionaries or 
grammar textbooks while I’m reading. 

 
9 

 
3.57 

 
12 

 
3.07 

 
To understand unfamiliar English words, I 
make guesses. 

 
10 

 
3.57 

 
4 

 
3.57 

 
I reduce anxiety before beginning to read by 
using meditation or deep breathing. 

 
15 

 
3.21 

 
1 

 
3.71 

 
I arrange a comfortable environment for myself 
in order to promote reading; for instance, I find 
a quiet, comfortable place to read, etc. 

 
11 

 
3.43 

 
2 

 
3.71 

 
I pay attention to physical signs of stress that 
occur while I’m reading and I try to relax in 
order to reduce such feelings before I continue 
to read. 

 
19 

 
3.14 

 
5 

 
3.50 

 

 
I plan my own goals for learning to read in 
English, for example, I must improve my 
reading skill. 

 
12 

 
3.36 

 
7 

 
3.21 

 

 
I clearly identify the purpose of a reading task 
while I’m reading the task. 

 
27 

 
2.86 

 
8 

 
3.21 

 
I try to find out all I can about how to read 
better (e.g. reading more books, practicing a 
lot, etc.). 

 
13 

 
3.36 

 
9 

 
3.21 

 
I will say positive statements to myself in order 
to cheer myself up when I feel discouraged in 
my reading work. 

 
31 

 
2.79 

 
10 

 
3.21 

 

(Details are shown in Appendix H) 
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From Table 7, the arts students with high English ability often first skimmed an 

English passage (read over the passage quickly) then went back and read carefully 

(mean = 3.86).  Also, they often tried to seek opportunities to read outside the 

classroom, for example, reading magazines or newspapers in English, and using the 

Internet to communicate with others (mean = 3.79).  However, the arts students with 

low English ability occasionally used both strategies (mean = 2.85, and 2.86 

respectively). 

Next, as can be seen from the third rank order of strategies used by high and 

low English ability arts students, they often tried to relax whenever they felt anxious 

while they were reading, for example, they stopped reading and listened to the radio or 

watched T.V. for a while before they continued to read again (mean = 3.64, and 3.71 

respectively). 

Then, it was found that the high English ability arts students often tried not to 

make the same mistakes by learning from their previous errors (mean = 3.64), and they 

themselves often noticing the mistakes in their reading and corrected them throughout 

the reading process (mean = 3.64).  Additionally, the arts students with high English 

ability often read better if they could choose the topic of reading passage (mean = 

3.64), and they often looked for opportunities to read as much as possible in English 

(mean = 3.64).  Furthermore, the high English ability arts students often read a word or 

phrase that means the same thing in that context if they did not know the meaning of 

an English word (mean = 3.57), and they often used reference materials such as 

dictionaries or grammar textbooks while they were reading (mean = 3.57).  However, 

the arts students with low English ability occasionally used all of the above six 

strategies (mean = 3.07, 2.64, 3.07, 3.00, 3.29, and 3.07).  

  Moreover, as can be seen from the equal mean scores (3.57) for both high and 

low English ability arts students, it was found that all arts students often made guesses 

to understand unfamiliar English words.  Although this strategy had an equal mean 

score, it was found that the arts students with high and low English ability rated the 

rank order differently.  The high English ability arts students rated this strategy as the 

tenth rank order of strategies used whereas this strategies was rated by the arts students 

with low English ability as the fourth rank order of strategies used. 
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Next, the arts students with high English ability occasionally reduced anxiety 

before beginning to read by using meditation or deep breathing (mean = 3.21), and 

they occasionally arranged a comfortable environment for themselves in order to  

promote reading, for instance, they found a quiet, and comfortable place to read (mean 

= 3.43).  Also, the high English ability arts students occasionally paid attention to 

physical signs of stress that occurred while they were reading and they tried to  relax 

in order to reduce such feelings before they continued to read (mean = 3.14).  The arts 

students with low English ability, however, often used all of the above three strategies 

(mean = 3.71, 3.71, and 3.50 respectively). 

Finally, it was found that the arts students with high English ability 

occasionally planned their own goals for learning to read in English, for example, they 

must improve their reading skills (mean = 3.36), and they occasionally clearly 

identified the purpose of a reading task while they were reading the task (mean = 

2.86).  Additionally, the high English ability arts students occasionally tried to find out 

all they could about how to read better such as reading more books, and practicing a 

lot (mean = 3.36), and they occasionally said positive statements to themselves in 

order to cheer themselves up when they felt discouraged in their reading (mean = 

2.79).  Although the arts students with low English ability occasionally used all of the 

above four strategies (mean = 3.21), they rated the rank order of these strategies 

differently.  For example, planning the goals for learning to read in English was rated 

as the twelfth rank order of strategies used by the arts students with high English 

ability whereas the arts students with low English ability rated this strategy as the 

seventh rank order of strategies used. 

 

4.7 Summary of the Main Findings   

 According to the results of the data analysis, the results can be summarized as 

follows:  

1. Science students with high and low English ability 

 1.1 The science students with high English ability tended to use all six strategy 

groups.  Their use of strategies ranged from the medium level to the low level.  

Memory strategies were the only strategy group used with low frequency.  The five 

strategy groups:  cognitive, compensation, metacognitive, affective, and social 
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strategies were used at a medium frequency.  In general, the high English ability 

science students occasionally used all strategies. 

 1.2 The science students with low English ability tended to use all six strategy 

groups but they used them in the “occasionally use” range.  Unlike the science 

students with high English ability, their use of strategies ranged in the medium level 

only.  All six strategy groups were used at a medium frequency.  Moreover, there was 

no strategy group reported to be used at a high level and a low level. 

 1.3 According to the comparison of strategies used between the science 

students with high and low English ability, there was no significant difference at the 

confidence level of .05 in the overall use of strategies and in all six strategy groups.  In 

addition, the order of use of the strategy groups employed by the two groups of the 

science students showed a number of similarities.   

 

2. Arts students with high and low English ability 

 2.1 The arts students with high English ability tended to use all six strategy 

groups but they used them in the “occasionally use” range.  Their use of strategies 

placed in the medium level only.  All six strategy groups were used at a medium 

frequency.  Moreover, there was no strategy group was reported to be used at a high 

level or a low level. 

 2.2 The arts students with low English ability tended to use all six strategy 

groups.  Unlike the arts students with high English ability, their use of strategies 

ranged from the medium level to the low level.  There was no strategy group reported 

to be used at a high level.  The only strategy group used with low frequency was 

memory strategies whereas the others were used with medium frequency, i.e. 

compensation, affective, metacognitive, cognitive, and social strategies. 

 2.3 According to the comparison of strategies used between the arts students 

with high and low English ability, there was a significant difference at a confidence 

level of .05 in the overall use of strategies and in most strategy groups:  memory, 

cognitive, metacognitive, and social strategies.  However, there was no significant 

difference at the confidence level of .05 in the use of compensation and affective 

strategies.  Additionally, the order of use of the strategy groups employed by the two 

groups of the arts students showed a number of differences.  The data reveal that the 
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high English ability arts students employed compensation, metacognitive, cognitive, 

social, affective, and memory strategies respectively while the low English ability arts 

students used compensation, affective, metacognitive, cognitive, social, and memory 

strategies respectively.  
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CHAPTER V 

DISCUSSION 

 

 Chapter Five presents a discussion of the findings based on the research 

questions of the study.  This chapter will be discussed as follows: 

 5.1 The Students’ Background  

5.2 Reading Strategies Used by the Science Students with High and Low        

English Ability  

 5.2.1 The use of reading strategies employed by the science students with 

high and low English ability 

     5.2.2 The order of use of reading strategies employed by the science 

students with high and low English ability 

5.3 Reading Strategies Used by the Arts Students with High and Low        

English Ability  

 5.3.1 The use of reading strategies employed by the arts students with high 

and low English ability 

     5.3.2 The order of use of reading strategies employed by the arts students 

with high and low English ability 

5.4 Summary of the Discussion  

 

5.1 The Students’ Background 

 The discussion of students’ background is based on their responses to the 

background questionnaire and the interviews.  Most students were males whose ages 

were between 17 and 18 years whereas only one student in the arts program was 19.  

The results showed that the majority of the students in this study started learning 

English at kindergarten level.  However, there were some students that started 

studying English at prathom level.  Although all students in the science and the arts 

programs have studied English more than 10 years, the students with high English 

ability in both programs made more attempts to read English than the students with 

low English ability.  The interview results also showed explicit examples of problems 
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in reading English.  According to the interview, 40% of the arts students with low 

English ability stated that when they read a difficult part of a text, they skipped it 

without trying to read.  In contrast, all of the arts students with high English ability 

made an attempt to understand it by reading several times, analyzing prefixes and 

suffixes, using context clues, guessing the meanings of words, asking for help or 

advice from other people, and searching for the meanings of unknown words in a 

dictionary.  Therefore, the low English ability arts students had difficulties in reading 

comprehension more often than the arts students with high English ability since nearly 

half of the low English ability arts students skipped reading the difficult part of a text 

without trying to read.  However, the above results did not correspond to Chompuchart 

(1998) who found that her subjects skipped unfamiliar words and continued reading 

the next sentences to get a better comprehension of their meanings. 

 In terms of the students’ experience studying abroad, 25% of the arts students 

had studied in foreign countries, including the USA, England, Singapore, New 

Zealand, and Denmark, for different periods of time.  The students had been abroad 

for one month to one year.  Although they studied abroad, none of them asked for help 

or advice from native speakers when they had problems in reading English.  Instead, 

the majority of the arts students asked their teachers or friends to help them understand 

texts.  However, the interviews revealed that 80% of the science students and 60% of 

the arts students asked their friends to help them understand the main idea of a text, 

and to understand the meaning of an unknown word.  This implies that the science and 

the arts students liked to work with their friends in order to define the meaning of a 

word they did not understand.  Robinson (1989) found that sharing vocabulary 

knowledge with other people, such as defining its meanings, is very useful for learners 

because this can help them remember the word easily.  Additionally, it may be 

interpreted that the both science and arts students may want to be confident when 

reading texts.  They may not be sure that they can understand the meaning of a word in 

the texts correctly or not.  Therefore, asking for help or advice from their friends may 

help them to comprehend texts better.  Ahmed (1989) found that learners saw other 

students, friends, or trainers as a resource for vocabulary knowledge.  Likewise, 

McComish (1990) found that the learners’ lexical knowledge improved when they had 

the opportunity to exchange their ideas with each other. 
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 In terms of taking extra English courses at other language institutes, most 

students in both programs of study had studied English to be a candidate for a higher 

level, as a supplement to the regular program, and for communication in English.  The 

majority of these students had studied extra English courses one day per week and 

three hours a day for three to six months in each course.  In addition, 60% of the 

science and the arts students stated in the interviews that speaking should be the most 

emphasized skill in the extra English courses.  It may be interpreted that the majority 

of students in both programs wanted to be able to communicate in English although 

they were required to develop reading skills at a higher level than other skills for their 

further studies since the students who continue their studies at university level need to 

read textbooks in English. 

 Additionally, all science students said in the interviews that reading for main 

ideas, reading for comprehension, and getting the meaning of words from context 

should be practiced in the reading lesson whereas all arts students stated that reading 

for specific information and reading for main ideas should be practiced.  Furthermore, 

70% of the students in both programs also stated in the interviews that using an 

English–English dictionary should be practiced in the reading lesson.  This implies 

that they wanted the opportunity to practice using an English–English dictionary 

because they were not sure whether they could understand the explanation of the 

word’s meanings in this kind of dictionary correctly.  Fraser (1999) found all 

dictionary use makes an important contribution to vocabulary growth, and learners can 

benefit from training in dictionary use.  However, all students in both programs 

searched for the meanings of the unknown words in a dictionary.  This result 

corresponds to Laufer (1988) who agreed that dictionaries have an important role in 

language learning.   

Moreover, 90% of the science students and all arts students said that they 

preferred to use English–Thai dictionaries rather than English–English dictionaries.  

This shows that the students in both programs may want to get meanings of words as 

fast as possible.  This concurs with Nist and Olejnik (1995) who found that when the 

learners saw words in context and then looked at the definition or used a bilingual 

dictionary, they could choose an appropriate definition in a particular situation.  In this 

study, the interviews indicated that the reasons for using a dictionary for students in 
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the two programs were different.  The science students used a dictionary for getting 

the meanings of unknown words while doing homework, reading outside reading 

books and textbooks for general knowledge, reading magazines and tales, playing 

games, and checking accurate spelling while writing a sentence in English.  On the 

other hand, the arts students used a dictionary for getting the meanings of unknown 

words while doing assignments, writing a paragraph in English, reading passages and 

magazines in English, speaking English, playing computer games, and looking up the 

part of speech. 

 According to the responses to the questionnaire, the science students have 

practiced English language skills by themselves more than the arts students.  However, 

most students in both programs have used English songs and movies or videos with an 

English soundtrack as learning media to practice their skills in English.  Moreover, 

80% of the science students and 60% of the arts students stated in the interviews that 

they have sung English songs whereas all of them have watched movies with an 

English soundtrack.  These activities may help the students improve language skills, 

especially their speaking, listening, and reading skills.  Additionally, the students in 

both programs also stated in the interviews that they selected English songs as the first 

rank order of materials used for outside reading.  Therefore, the students can practice 

reading skills and learn new words from songs.  Nation (2001) also suggested that the 

teachers can help learners improve vocabulary learning by encouraging them to learn 

through listening materials such as songs.  Furthermore, only 40% of the arts students 

with low English ability selected English songs for outside reading.  Teachers should 

motivate the students to read by providing them the opportunity to listen to English 

songs so that it will help the low English ability arts students more with outside 

reading.  

 However, all students in both programs said in the interviews that they read 

English outside class.  The interviews also showed that the science students with low 

English ability read English newspapers and magazines more than the high English 

ability science students.  It may be because the science students with low English 

ability thought that they can understand the texts they read from English newspapers 

and magazines more than other types of published materials.  Additionally, no arts 

students with low English ability stated in the interviews that they selected short 



Arunee Wongphangamol                                                          Discussion / 58 

stories as material for outside reading whereas 80% of the high English ability arts 

students selected them.  It is possible that all arts students with low English ability 

have difficulties in reading short stories so they do not want to read them.  In contrast, 

the majority of the high English ability arts students may be able to comprehend texts 

when reading short stories.  Therefore, most of the high English ability arts students 

may be able to comprehend texts when reading short stories more effectively than the 

arts students with low English ability. 

 In the questionnaire, all science and arts students were asked to rate their 

English proficiency in the four language skills. All students in both programs rated 

themselves as good in reading, and fair in speaking, listening, and writing.  It is 

possible that all of them are studying in secondary level so they do not have to read 

textbooks in English.  They may not have difficulties in reading; therefore, they rated 

themselves as good in reading.  However, 60% of the science students and 90% of the 

arts students stated in the interviews that speaking is the most important skill in 

English whereas only 20% of the science students with high English ability said that 

the most important skill in English is reading.  It may be because the majority of 

students in both programs would like to be able to communicate in English rather than 

reading English texts effectively. 

 

5.2 Reading Strategies Used by the Science Students with High and Low        

English Ability  

5.2.1 The use of reading strategies employed by the science students with 

high and low English ability 

Based on the findings, this study showed that there was no significant 

difference between Mattayom 6 science students with high and low English ability at 

Assumption College Thonburi at a confidence level of .05 on the overall use of the six 

groups of reading strategies.  The findings do not agree with the study of Green and 

Oxford (1995) who indicated that successful learners more frequently use language 

learning strategies than less successful learners do.  However, it is noticeable that the 

high English ability science students used memory strategies at a low level whereas 

the science students with low English ability used these strategies at a medium level.  

Additionally, the findings reveal that both high and low English ability science 
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students generally used overall reading strategies at a medium level.  The results are in 

accordance with Klassen (1994) who found that EFL students in Taiwan used all 

groups of strategies at a medium frequency level.   

The findings also show that the use of reading strategies by the high English 

ability science students ranged from the level of “seldom use” to “occasionally use” 

while these strategy groups were placed in the “occasionally use” range by the science 

students with low English ability. It is probable that the science students with low 

English ability do not know how to select appropriate reading strategies when reading 

different types of English texts.  Therefore, they occasionally used all strategies.   

 As for each group of strategies used by the science students with high English 

ability, it is noticeable that five groups of strategies (cognitive, compensation, 

metacognitive, affective, and social strategies) were used at a medium level.  Only 

memory strategies were used at a low level.  As for the science students with low 

English ability, the results showed that all strategy groups were used at a medium level 

(memory, cognitive, compensation, metacognitive, affective, and social strategies). 

 The findings from the comparison of both groups of the science students in 

using each group of strategies showed that there was no significant difference between 

the use of each group of strategies among the science students with high and low 

English ability at a confidence level of .05.  However, according to the frequency 

average, the high English ability science students used compensation strategies more 

frequently than the science students with low English ability whereas the science 

students with low English ability used memory more frequently than the high English 

ability science students. 

 Based on the frequency average, the high English ability science students 

tended to use compensation strategies almost at high level and the strategies were 

ranked first in the order of strategy usage.  A similar result was found by Mochizuki 

(1999) who indicated that Japanese university students used compensation strategies 

the most often.  Although the findings of the study show that the low English ability 

science students employed compensation strategies at the medium level, they tended to 

use these strategies more frequently than the other five groups of strategies.  The result 

supports Lappayawichit (1998) who found that compensation strategies were used at a 

medium frequency.  These results show that both high and low English ability science 
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students seemed to use compensation strategies but they used these strategies almost at 

a different frequency level.  

 It is noticeable that the science students with high English ability tended to use 

memory strategies at the low level whereas the science students with low English 

ability employed this group of strategies at the medium level.  However, the strategies 

were least frequently used by both groups of science students.  This result was in 

accordance with Oh (1992), who conducted a study involving 59 EFL students, and 

found that memory strategies were used at a low frequency.  

 According to the findings, both groups of science students with high and low 

English ability self-rated their use of cognitive, metacognitive, affective, and social 

strategies at the medium level.  This result also partially concurs with Oh (1992) who 

found that metacognitive strategies were the only strategy group used at a high 

frequency, while the medium frequency strategies were compensation, affective, 

social, and cognitive strategies, and memory strategies were used at a low frequency. 

 

5.2.2 The order of use of reading strategies employed by the science 

students with high and low English ability 

 The science students with high English ability used compensation, cognitive 

and metacognitive, social, affective, and memory strategies respectively whereas 

compensation, cognitive, metacognitive, social, affective, and memory strategies were 

used respectively by the science students with low English ability.  The results show 

slight differences in the order of strategy groups used by the science students with high 

and low English ability. 

 It is noticeable that both high and low English ability science students rated 

compensation strategies the highest among the six groups of strategies.  The result 

agrees with Bremner (1999) who surveyed the language learning strategies used by a 

group of Hong Kong learners, and found that compensation strategies were the most 

popular.  However, Bremner’s results (1999) contradict Oh’s results (1992).  Oh 

(1992) conducted a study involving 59 EFL students from the National Fisheries 

University of Korea, and the results showed that metacognitive strategies were used at 

a high level.  According to the use of subdivision strategies, the high English ability 

science students most often read a word or phrase that meant the same thing in that 
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context if they did not know the meaning of an English word whereas the low English 

ability science students used this strategy less often than the science students with high 

English ability.  This result appears to be in accordance with the study of 

Chompuchart (1998) who found that one of her subjects, who often guessed unknown 

words from context, stated that he was able to understand the main idea by reading the 

surrounding words.  This agrees with Carnine et al. (1984) who suggested that 

guessing the meanings of a word using everything in the context such as context clues 

can help learners to apply their background knowledge to understand the meaning of 

new words in the text.  However, Chompuchart’s results (1998) showed that guessing 

unknown words using context clues was not completely effective if students lacked an 

adequate knowledge of vocabulary. 

 Regarding memory strategies, the science students with high and low English 

ability rated these strategies the lowest among the six strategy groups.  According to 

the use of subdivision strategies, the science students in both groups most often 

remembered words/phrases/sentences by grouping them into separate groups such as 

the groups of application letters, and the groups of occupations.  This may help them 

to remember new words and revise the old ones more easily.  This result corresponds 

with the results of Carroll and Mordaunt (1991) who suggested that students should 

have the opportunity to make notes of definitions, the sentences the words occur in, 

and/or part of speech, so the students can revise what they have learned.   

 As for the use of cognitive strategies, the findings of this study show that both 

high and low English ability science students employed cognitive strategies at a 

medium level of frequency.  These strategies were ranked second in the order of 

strategy usage of the two groups of the science students.  As for the use of subdivision 

strategies, the science students with high English ability most often skimmed an 

English passage first then went back and read carefully.  Skimming is usually used in 

reading comprehension; therefore, this strategy was most often used by the students.  

On the contrary, the science students with low English ability most often used 

reference materials such as dictionaries or grammar textbooks while reading.  In 

contrast with the results of the present study, Hulstijn (1993) found that good learners 

preferred to confirm their guesses about the meanings of a word by consulting a 

bilingual dictionary more than the weak learners did.  However, this result corresponds 



Arunee Wongphangamol                                                          Discussion / 62 

with Knight et al. (1985) who found that looking up words in a dictionary was 

frequently used.  Additionally, Oxford (1990a) indicated that using resources was 

useful for both comprehension and production.  Therefore, dictionaries are good 

resources for students to choose the appropriate meaning for the context and to learn 

words by themselves which can help them improve their reading skills. 

 With reference to metacognitive strategies, both groups of the science students 

with high and low English ability used metacognitive strategies at a medium level of 

frequency.  The high English ability science students employed these strategies in the 

second rank order of usage whereas the low English ability science students used these 

strategies in the third rank order of usage.  The above results do not correspond to 

Hashim and Sahil’s study (1994) in that metacognitive strategies received the highest 

level of usage.  According to the use of subdivision strategies, both high and low 

English ability science students most often arranged a comfortable environment for 

themselves in order to promote reading; for instance, they found a quiet, comfortable 

place to read.  Possibly, they might believe that environmental factors such as noise, 

the movement of people, and uncomfortable temperature are related to poor time 

management and reading skills. 

 As for social strategies, both groups of the science students with high and low 

English ability used social strategies at a medium level of frequency.  These strategies 

were ranked fourth in the order of strategy usage of the two groups of science students.  

As for the use of subdivision strategies, both groups of science students most often 

asked the teachers to correct their reading tasks.  Possibly, they thought that they could 

ask teachers to give examples of the words in a sentence when they wanted to know 

the meanings of words.  Moreover, having the teachers check those words might 

confirm that their guesses were correct. 

 Regarding affective strategies, both high and low English ability science 

students employed affective strategies at a medium level of frequency.  These 

strategies were ranked fifth in the order of strategy usage by the two groups of the 

science students.  As for the use of subdivision strategies, the science students with 

high English ability most often paid attention to the physical signs of stress that 

occurred while they were reading and they tried to relax in order to reduce such 

feelings; for instance, they stopped reading and listened to the radio or watched T.V. 
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for a while before they continued to read, whereas the science students with low 

English ability used this strategy less often than the science students with high English 

ability.  Possibly, both groups of science students used relaxation techniques to control 

their emotions when they were stressed about reading texts for the entrance 

examination. 

 

5.3 Reading Strategies Used by the Arts Students with High and Low English 

Ability 

  5.3.1 The use of reading strategies employed by the arts students with high 

and low English ability 

 Based on the findings, Mattayom 6 arts students with high English ability at 

Assumption College Thonburi generally used almost all groups of reading strategies 

more frequently than the low English ability arts students did at a confidence level of 

.05.  The findings are supported by Block (1986) who pointed out that more proficient 

readers use different types of strategies, and they use them in different ways.  

Likewise, Garner (1992) said that good readers adjust their strategies to the type of 

text they are reading and to the purpose for which they are reading.  Similarly, 

Williams (1992) indicated that an effective reader who has reasons for reading will 

also influence his style of reading and the effective reader is one who is able to adapt 

his style to his purpose.  Therefore, it can be concluded that the high English ability 

arts students tended to use strategies more frequently than the low English ability arts 

students. 

 It is evident that both groups of arts students with high and low English ability 

generally used overall reading strategies at a medium level.  However, the comparison 

between both groups of the arts students in the means of almost all groups of reading 

strategies and the overall means show that the arts students with high English ability 

used reading strategies more often than the arts students with low English ability did, 

but they used them in the medium range.  In addition, the use of reading strategies by 

the arts students with high English ability placed only in the “occasionally use” range 

whereas these strategy groups ranged from the level of “seldom use” to “occasionally 

use” for the arts students with low English ability.   
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Regarding the use of each group of strategies, it is noticeable that there was no 

group of strategies that was used by both groups of the arts students at a high level.  In 

addition, the results show that the arts students with high English ability used all 

strategy groups at a medium level.  As for the arts students with low English ability, it 

is remarkable that five groups of strategies (cognitive, compensation, metacognitive, 

affective, and social strategies) were used at a medium level.  Only memory strategies 

were used at a low level.   

 The findings from the comparison of two groups of arts students in using each 

group of strategies shows that there were four out of six strategy groups which the arts 

students with high English ability employed more frequently than the low English 

ability arts students did at a confidence level of .05.  They were memory, cognitive, 

metacognitve, and social strategies.  Based on the frequency average, although there 

was no significant difference between the use of compensation and affective strategies 

among the arts students with high and low English ability at a confidence level of .05, 

the high English ability arts students tended to use compensation strategies more 

frequently than the low English ability arts students whereas the arts students with low 

English ability tended to use affective strategies more frequently than the arts students 

with high English ability.   

 As for compensation strategies, it is noticeable that both high and low English 

ability groups of the arts students often made guesses to understand unfamiliar English 

words and the frequency of using this strategy was equal in both groups.  However, 

the results of the questionnaire showed that the arts students with high English ability 

read a word or phrase that meant the same thing in that context when they did not 

know the meaning of an English word more often than the arts students with low 

English ability did.  Therefore, this study can confirm that more proficient students in 

the arts program tend to use strategies more frequently than less proficient students in 

the same program and it can be concluded that the frequency of strategy use is related 

to the proficiency level. 

 Regarding affective strategies, the only strategy that the arts students with high 

English ability used more frequently than the low English ability arts students was 

talking to someone about attitudes, feelings, and problems concerning English reading.  
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Possibly, sharing ideas with others could release their stress and make them feel better 

when reading texts in English. 

 It is noticeable that the arts students with high English ability used all groups 

of strategies at a medium level of frequency.  This result concurs with Klassen (1994) 

who conducted a study of 228 freshmen students at Feng-Chia University in Taiwan, 

and found that the students used all strategy groups at a medium frequency.  The arts 

students with high English ability used compensation, metacognitive, and cognitive 

strategies as the first three rank orders of strategies used at the medium level of 

frequency.  In contrast, Mullins (1992) examined Thai university EFL students and 

found that compensation, cognitive, and metacognitive strategies were used at a high 

level. 

 With reference to the findings, the low English ability arts students self-rated 

their use of five strategy groups which were cognitive, compensation, metacognitive, 

affective, and social strategies at a medium level whereas memory strategies were the 

only strategy group that showed a low level of use.  This result is in accordance with 

Noguchi (1991) who found that almost all strategy groups had medium to low use.  Oh 

(1992) and Klassen (1994) also found that memory strategies were used at a low 

frequency level by EFL students. 

 

5.3.2 The order of use of reading strategies employed by the arts students 

with high and low English ability 

 The high English ability arts students used compensation, metacognitive, 

cognitive, social, affective, and memory strategies respectively whereas compensation, 

affective, metacognitive, cognitive, social, and memory strategies were used 

respectively by the low English ability arts students. The results show some 

differences in the order of strategy groups used by the high and low English ability 

arts students. 

 The arts students with high English ability rated compensation strategies the 

highest among the six groups of strategies.  This result appears to be in accordance 

with Chang (1991) who investigated the frequency of strategy use of 50 Chinese ESL 

students at a southeastern university in the US.  He found that the strategy group most 

often used was compensation strategies.  However, Chang’s results (1991) contradict 
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Green’s results (1991) when he examined the frequencies of strategy use of 213 

students at Puerto Rican University, and found that compensation strategies were used 

less often than metacognitive strategies.  As for the use of subdivision strategies, the 

arts students with high English ability most often read better if they could choose the 

topic of a reading passage.  Possibly, they might have motivation and concentration in 

their reading when they read passages that they were interested in.  On the contrary, 

the arts students with low English ability most often made guesses to understand 

unfamiliar English words.  This result does not agree with Moir (1996) who examined 

the vocabulary learning behavior of less effective learners and found that the poor 

learners did not use the strategies they were taught in order to guess the meanings of a 

word.  Additionally, Hosenfeld (1977) confirms that successful readers use contextual 

guessing more than less successful readers.  This seems to support Oxford (1990a) 

who suggested that the more proficient students should be able to use context clues 

frequently instead of looking up every unfamiliar word in a dictionary.  In this study, 

the arts students with high English ability read a word or phrase that meant the same 

thing in that context if they did not know the meaning of an English word more often 

than the arts students with low English ability.  They also made guesses from context 

more often than looking up unfamiliar words in a dictionary.  However, this result 

concurs with Oxford (1990a) who suggests that all students should try to guess 

intelligently using linguistic clues, for example, the text structure, noticing the author’s 

structural and organizational use of words, phrases, and section numbering that 

indicates importance or priority.  Buikema and Graves (1993) also found that their 

learners could guess large numbers of words successfully, if they used context clues in 

the passage.   

It is noticeable that both high and low English ability arts students rated 

memory strategies the lowest among the six strategy groups.  As for the use of 

subdivision strategies, the high English ability arts students most often put the 

words/phrases/sentences they had learned in an easy-recognized story to remember 

them whereas the low English ability arts students most often remembered 

words/phrases/sentences by grouping them into separate groups such as the groups of 

application letters, the groups of occupations.  Possibly, the arts students can 

remember vocabulary and phrases or sentences they have been taught more easily, 
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learn faster, and get the meaning of word more quickly by putting them in an easy-

recognized story or grouping them into separate groups. 

 Regarding metacognitive strategies, the findings of this study show that the arts 

students with high English ability used these strategies in the second rank order of 

usage whereas the arts students with low English ability used these strategies in the 

third rank order of usage.  However, both groups of arts students employed these 

strategies at a medium level.  The results of this study do not correspond with those of 

Green (1991) who indicated that metacognitive strategies were used at a high level 

while the other five strategies, social, cognitive, compensation, affective, and memory 

strategies were used at a medium level.  As for the use of subdivision strategies, the 

arts students with high English ability most often tried to seek opportunities to read 

outside the classroom such as reading magazines or newspapers in English, and using 

the Internet whereas the arts students with low English ability used this strategy less 

often than the arts students with high English ability.  The results support Richards and 

Rogers (1986) who propose that students read authentic texts such as notices, journals, 

advertisements, or newspapers.  This agrees with Johnson (1984) who indicated that 

the use of language in everyday situations also helps in solving some of the 

complexities of grammar and vocabulary.  Richards and Rogers (1986) also stress that 

the use of authentic texts including daily life situations provides the motivation for 

enthusiasm in reading and teaching.  However, Oxford and Ehrman (1995) suggested 

that it is a good idea to train students to effectively use metacognitive strategies such 

as planning, organizing, and evaluating. 

 With reference to cognitive strategies, the high English ability arts students 

employed these strategies in the third rank order of usage whereas the low English 

ability arts students employed these strategies in the fourth rank order of usage.  The 

arts students in both groups used these strategies at a medium level.  Likewise, Oh 

(1992) found that 59 EFL students from National Fisheries University of Korea used 

cognitive strategies at a medium frequency.  As for the use of subdivision strategies, 

the high English ability arts students most often skimmed an English passage first then 

went back and read carefully whereas the low English ability arts students 

occasionally used this strategy.  Additionally, the arts students with low English ability 

most often used reference materials such as dictionaries or grammar textbooks while 
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reading.  Possibly, these students used a dictionary for getting the meaning of 

unknown words or a specific word, understanding texts and main ideas, and making 

sure that they had got the correct and appropriate meanings of words. 

 Regarding social strategies, the arts students with high English ability 

employed these strategies in the fourth rank order of usage whereas the arts students 

with low English ability employed these strategies in the fifth rank order of usage.  

Both groups of arts students used these strategies at a medium level.  As for the use of 

subdivision strategies, the arts students with high English ability most often asked for 

help or advice from native speakers or other proficient language users when they had a 

problem in their reading.  Possibly, they could understand the pronunciation, and had 

opportunities and confidence when they talked with native speakers.  In addition, they 

might believe that other proficient language users could clarify something they were 

confused about in reading texts.  On the contrary, the arts students with low English 

ability most often asked teachers to clarify the reading passage when they did not 

understand it.  They might feel comfortable in working with their teachers and believe 

that the teachers could help them to understand the meaning of a word, and the main 

idea of a text. 

 As for affective strategies, the arts students with high English ability used these 

strategies in the fifth rank order of usage whereas the arts students with low English 

ability used these strategies in the second rank order of usage.  Both high and low 

English ability arts students employed these strategies at a medium level.  As for the 

use of subdivision strategies, the arts students with high English ability most often 

tried to relax whenever they felt anxious while reading; for example, they stopped 

reading and listened to the radio or watched T.V. for a while before they continued to 

read again.  They might use relaxation techniques to release tension when reading 

texts.  Moreover, they had to study hard for the entrance examination so they used this 

strategy.  Likewise, the arts students with low English ability most often reduced 

anxiety before beginning to read by using meditation or deep breathing.  This might be 

because they might feel anxious to read English texts and need to use this strategy to 

relax before reading. 
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5.4 Summary of the Discussion 

 In this section, reading strategies used by the science and the arts students can 

be concluded based on the above discussion as follows: 

 Based on the findings, this study showed that there was no significant 

difference between Mattayom 6 science students with high and low English ability at 

Assumption College Thonburi at a confidence level of .05 on the overall use of the six 

groups of reading strategies.  On the contrary, Mattayom 6 arts students with high 

English ability generally used almost all groups of reading strategies more frequently 

than the low English ability arts students did at a confidence level of .05. 

  According to the top-ten strategies, the science students rated these strategies 

rather similarly whereas the arts students rated these strategies differently.  

Furthermore, the order of use of the strategy groups employed by the science students 

was rather similar while there was a difference in the order of strategy use of arts 

students.  Consequently, the results then indicate that only high English ability 

students in the arts program tended to use strategies more frequently than the low 

English ability students. 

 The present results also agree with the result of a study by Ratchadawisitkul 

(1987) who compared the English learning strategies used between Mattayom Suksa 

Six students with high and low language learning ability in the arts section in 

secondary schools.  The results indicated that the students with a high English 

language learning ability employed the English language strategies both inside and 

outside the class more frequently than the students with low language learning ability 

did. 

 Additionally, compensation strategies were the most often used and memory 

strategies were the least often used by all students in both programs.  It is possible that 

students guess the meanings of unknown words by looking at the surrounding words 

more than remembering words/phrases/sentences by grouping them into separate 

groups, such as groups of application letter, and groups of occupation. 
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CHAPTER VI 

CONCLUSION 

 

This chapter presents a summary of the study, including a summary of the 

main findings, suggestions for the improvement of English reading instruction, and 

recommendations for further studies. 

 

6.1 Summary of the Study  

 This study was carried out in order to investigate reading strategies used by 

Mattayom 6 students in the science and the arts programs with both high and low 

English ability, and to examine to what extent they use these strategies.  In addition, 

the results of the study will provide suggestions for the improvement of English 

reading instruction.  The subjects were 56 Mattayom 6 students in the science and the 

arts programs at Assumption College Thonburi. The subjects in each program 

consisted of 28 students (14 students high and low English ability groups from each 

program). 

 The research instruments employed in this study were the Oxford Quick 

Placement Test, a questionnaire, and individual interviews.  First, the Oxford Quick 

Placement Test (OQPT) was employed to assess the English ability of the population.  

Based on the test results, the subjects were grouped into high and low English ability.  

Second, the questionnaire was used to obtain personal information and to get the 

subjects to identify their reading strategies.  Last, the individual interviews were used 

as a supplementary instrument to ascertain the strategies in developing reading ability 

mentioned on the returned questionnaires.  The questionnaire was administered to all 

56 subjects but the interviews were conducted with 20 students (5 students each in the 

high and low English ability groups of each program) who were selected from among 

the subjects of the study.  
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6.2 Summary of the Main Findings 

6.2.1 Research question one “What are the particular strategies which 

‘Science’ Mattayom Suksa Six students with high and low English ability employ to 

develop their reading skill?  And to what extent do they use these strategies?” 

 According to the data obtained from the questionnaires, both high and low 

English ability science students generally used all six groups of reading strategies at a 

medium level.  All of them occasionally used all groups of strategies.  The use of 

reading strategies employed by the high English ability science students ranged from 

medium to low level whereas the use of these strategies by the low English ability 

science students ranged in the medium level only.  Compensation strategies were the 

most often used, and memory strategies were the least often used by both groups of 

science students.  In addition, the rank order of the strategies used by the high English 

ability science students are:  1) compensation strategies, 2) cognitive strategies and 

metacognitive strategies, 4) social strategies, 5) affective strategies, and 6) memory 

strategies.  The rank order of the strategy groups employed by the science students 

with low English ability are: 1) compensation strategies, 2) cognitive strategies, 3) 

metacognitive strategies, 4) social strategies, 5) affective strategies, and 6) memory 

strategies. 

 

6.2.2 Research question two “Are there any significant differences between 

reading strategies employed by the ‘Science’ students with high and low English 

ability?” 

 As for the overall use and the use of the six groups of reading strategies, the 

results revealed that there was no significant difference between the science students 

with high and low English ability at a confidence level of .05. 

 

6.2.3 Research question three “What are the particular strategies which 

‘Arts’ Mattayom Suksa Six students with high and low English ability employ to 

develop their reading skill?  And to what extent do they use these strategies?” 

 The results from the questionnaires indicated that both high and low English 

ability groups of arts students typically used all six groups of reading strategies at a 

medium level.  In other words, the arts students’ overall use of reading strategies was 
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in the “occasionally use” range.  The use of reading strategies employed by the arts 

students with high English ability ranged in the medium level only whereas the use of 

these strategies by the arts students with low English ability ranged from medium to 

low level.  Compensation strategies were the most often used while memory strategies 

were the least often used by both groups of arts students.  Additionally, the rank order 

of the strategy groups employed by the arts students with high English ability are: 1) 

compensation strategies, 2) metacognitive strategies, 3) cognitive strategies, 4) social 

strategies, 5) affective strategies, and 6) memory strategies.  The rank order of the 

strategies used by the arts students with low English ability are:  1) compensation 

strategies, 2) affective strategies, 3) metacognitive strategies, 4) cognitive strategies, 5) 

social strategies, and 6) memory strategies.  

 

6.2.4 Research question four “Are there any significant differences between 

reading strategies employed by the ‘Arts’ students with high and low English ability?” 

 Regarding the overall use of reading strategies, the mean of the arts students 

with high English ability was significantly higher than that of low English ability arts 

students at a confidence level of .05.  In addition, it was found that the high English 

ability arts students’ means were significantly higher than those of the low English 

ability arts students at a confidence level of .05 for four strategy groups.  They are 

memory strategies, cognitive strategies, metacognitive strategies, and social strategies.  

However, there was no significant difference between the arts students with high and 

low English ability at a confidence level of .05 on compensation strategies and 

affective strategies. 

 

6.3 Suggestions for the Improvement of English Reading Instruction 

 Based on the findings of this study, the following suggestions should be taken 

into consideration to improve English reading instruction: 

 6.3.1 The results of this study show that the science students with high English 

ability can most benefit from reading strategies that assist them when reading texts in 

English, such as guessing the meaning of unknown words from context whereas the 

science students with low English ability most often used reference materials, such as 

dictionaries or grammar textbooks while reading.  Both strategies should be included 
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in the curriculum since they are important strategies for raising the level of students’ 

proficiency in reading.  Therefore, teachers should find out the ways the students in 

different English proficiency levels prefer to use reading strategies.  This information 

will facilitate the teachers in developing materials that will prepare students for 

reading different types of text in English, such as textbooks, journals, magazines, and 

newspapers effectively. 

 6.3.2 As shown in this study, all students with high and low English ability in 

both programs used compensation strategies most.  However, the use of other 

strategies should be introduced, so that students can use them more.  Therefore, 

teachers should make the students to become aware of their own reading strategies, 

and encourage them to use a variety of strategies in reading different kinds of texts.  

This can be done by introducing the effective reading strategies in class, explaining 

how they can be helpful in reading English texts, and giving examples where those 

strategies can be used. 

6.3.3 The findings from the study revealed that all students with high and low 

English ability in both programs used all groups of strategies in a medium range.  This 

may be because the students know a few of those strategies or they have less 

opportunity to use those strategies while reading since the level of difficulty of the 

reading texts is not high.  Therefore, teachers should select materials and design 

classroom activities for reading in which the students can use strategies to develop 

their reading ability.  

 

6.4 Recommendations for Further Studies 

 On the basis of this study, the recommendations are as follows: 

 6.4.1 Further investigations on reading strategies of the students with high and 

low English ability should be conducted on students in other types of schools, such as 

public schools, demonstration schools, commercial schools, vocational training 

schools, and technical schools.  Additionally, the same investigation may be done at 

other levels, such as the lower secondary level or the tertiary level.  

6.4.2 Further studies should include other methods for gathering data, such as 

think–aloud protocols, students’ reading task analysis, or observations to obtain more 
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information about the extent of use of reading strategies and how the students actually 

use these strategies. 

6.4.3 Further investigations should be conducted on the analysis of the choice 

of reading strategies in order to provide an explanation of the use of reading strategies 

by the students. 

6.4.4 Further research should investigate the effectiveness of reading strategies 

used by the students when reading different types of English texts.  This is because it 

may produce different results that help to increase our understanding of the use of 

reading strategies. 

6.4.5 Further studies should be conducted to see the relations between reading 

strategies and other factors of the subjects that affect the use of reading strategies such 

as age, sex, language teaching methods, language learning goals, learning style, 

attitude, and motivation. 
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APPENDIX A 
Questionnaire for Investigating Reading Strategies 

 

Instruction  

This questionnaire is designed to gather information about how you, as a 

student of a foreign language, go about reading in English.  On the following pages, 

you will find statements related to reading in English. 

There are 40 statements in this questionnaire, please read each statement and 

write the response (1, 2, 3, 4, or 5) that tells what you actually do when you are 

reading in English.  The criteria for the response are as follows: 

1 = Never use 

2 = Seldom use 

   3 = Occasionally use 

   4 = Often use 

   5 = Always use 

Never use:  means that you never do the behavior which is described in the statement. 

Seldom use:  means that you seldom do the behavior which is described in the 

statement.  You do this behavior only in rare instances (1-2 times in 10). 

Occasionally use:  means that you sometimes do the behavior which is described in the 

statement and sometimes you don’t (3-4 times in 10). 

Often use:  means that you do the behavior which is described in the statement more 

than half of the time (5-6 times in 10). 

Always use:  means that you always do the behavior which is described in the 

statement in all circumstances (more than 7-8 times in 10). 

 

Please answer in terms of how well the statement describes you, not in terms of 

what you think you should do; or what other people do.  There is no right or wrong 

response to these statements.  Thus, please respond according to what you really do 

when you are reading in English. 

 

Thank you very much for your cooperation. 
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Part I:  General Background Information 

Directions:  Please give information by putting  in the box  and/or write your 

answer in the blanks.  

1.  Name…………………………….Surname……………..………………. 

2.  Sex:    Male    Female 

3.  Age:  ………….years old. 
4.  Class:  Mattayom Suksa 6/……… 

5.  Program of study: 

   Science        Maths-Arts              Others (Please specify)………….…... 

6.  When did you begin to study English?  (Please choose and specify) 

   Kindergarten………… 

   Pratom………… 

 Mattayom………… 

7.  Have you ever studied abroad? 

  Yes, I have been studied in (Please specify the country)................................. 

       for……years……months. 

 No 

8.  Have you studied other foreign languages in addition to English? 

   Yes, please specify the languages you have studied. 

    Chinese   Japanese   French   German  

    Spanish   Others (Please specify)…………….… 

 No 

9.  Have you studied English at a language institute? 

   Yes (Please specify the institute)………………………………. 

  Length of time:  ……days per week and ……hours per day 

  Duration:  ……months……weeks 

   No 

10.  Have you practiced English language skills by yourself? 

   Yes (Please specify the learning media) 

    Song   Television    Movie/Video   Game 

    Internet   Others (Please specify) …………….… 

   No 
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11.  How do you rate your overall English proficiency? 

 

Skills Excellent Good Fair Poor 

Listening     

Speaking     

Reading     

Writing     

 

 

Part II:  Information on Reading Strategies 

  1 = Never use 

  2  =  Seldom use 

  3 = Occasionally use 

  4 = Often use 

  5 = Always use 

Part A              Response 

1.    I review the reading lessons that I’ve learned.  

2.    I put the words/phrases/sentences I’ve learned in an easy-recognized story,   

       so I can remember them. 

 

3.    I remember words/phrases/sentences by grouping them into separate groups    

       e.g. groups of application letter, groups of occupation, etc.  

 

4.    I transcribe the words/phrases/sentences that I’ve just learned several times  

       in order to remember them. 

 

 

Part B                                   Response 

5.    I practice the phrases or sentences I’ve just learned or those in which I  

       always make mistakes by rereading them again and again. 

 

6.    I use reference materials such as dictionaries or grammar textbooks while 

       I’m reading. 
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7.    I try not to transfer Thai grammar and reading patterns to use in English   

       reading. 

 

8.    When I’m reading, I understand meaning in English and try not to translate  

       into Thai. 

 

9.    I first skim an English passage (read over the passage quickly) then go back  

       and read carefully. 

 

10.  I make summaries of information that I read in English.  

 

Part C                                                                 Response  

11.  I read English without looking up every new word.  

12.  To understand unfamiliar English words, I make guesses.  

13.  I will read better if I can choose the topic of reading passage.  

14.  If I don’t know the meaning of an English word, I will read a word or phrase  

       that means the same thing in that context. 

 

        

Part D                     Response 

15.  Before I read any new tasks, I will review my reading lessons and  

       knowledge on reading that I’ve learned, and link them with the task I’m   

       going to read. 

 

16.  When I read any tasks, I will block out noise and interruption until I   

       finish it. 

 

17.  I try to find out all I can about how to read better (e.g. reading more books,  

       practicing a lot, etc.). 

 

18.  I organize my language notebook to record information on reading.  

19.  I arrange my schedule to practice reading outside the classroom by myself.  

20.  I arrange a comfortable environment for myself in order to promote reading; 

       for instance, I find a quiet, comfortable place to read, etc. 

 

21.  I plan my own goals for learning to read in English, for example, I must  

       improve my reading skill. 

 

22.  I plan what I am going to accomplish in each reading task (e.g. I must  

       finish the task within 15 minutes, etc.). 
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23.  I try to seek for opportunities to read outside the classroom (e.g. reading  

       magazines or newspapers in English, using the internet to communicate with 

       others, etc.). 

 

24.  I myself notice the mistakes in my reading and correct them throughout the  

       reading process. 

 

25.  I try not to make the same mistakes by learning from my previous errors.  

26.  After the teacher returns my work, I compare it with that of my friends  

       who got high marks so as to examine my errors and use this knowledge to  

       improve my work next time. 

 

27.  I decide in advance to pay attention to specific language aspects or content  

       of the task that I’m going to read. 

 

28.  I clearly identify the purpose of a reading task while I’m reading the task.  

29.  I look for opportunities to read as much as possible in English.  

 

Part E                     Response 

30.  I try to relax whenever I feel anxious while I’m reading; for instance, I stop  

       reading and listen to the radio or watch T.V. for a while before I continue to  

       read again. 

 

31.  I reduce anxiety before beginning to read by using meditation or deep  

       breathing. 

 

32.  I will say positive statements to myself in order to cheer myself up when I  

       feel discouraged in my reading work. 

 

33.  I give myself a reward when I do a reading task well.  

34.  I pay attention to physical signs of stress that occur while I’m reading and I  

       try to relax in order to reduce such feelings before I continue to read. 

 

35.  I write down my feelings/attitudes/problems in English reading in a private  

       diary. 

 

36.  I talk to someone I trust about my attitudes, feelings, and problems  

       concerning my English reading. 
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Part F                     Response 

37.  If I do not understand the reading passage, I will ask the teacher to clarify it.  

38.  I ask the teacher to correct my reading task.  

39.  I work with my friends to mutually review our tasks in order to find out any  

       mistakes and try to correct them. 

 

40.  I ask for help or advice from native speakers or other proficient language  

       users whom I know whenever I have got a problem in reading English. 
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APPENDIX B 

แบบสอบถามเกี่ยวกับกลวิธีหรือเทคนิคการอานภาษาอังกฤษ 

 แบบสอบถามฉบับนี้ มีวัตถุประสงคเพื่อรวบรวมรายละเอียดเกี่ยวกับกลวิธีหรือเทคนิคการอานภาษา 

อังกฤษของนักเรียน ทั้งนี้ขอมูลที่ไดจะนําไปประกอบการประเมินผล เพื่อหาความสัมพันธระหวางการใชกลวิธี

หรือเทคนิคการอานภาษาอังกฤษกับแผนการเรียนของนักเรียน ผลสรุปทั้งหมดจะนํามาใชปรับปรุงการเรียนการ

สอนอานภาษาอังกฤษตอไป 

 

คําช้ีแจง   แบบสอบถามฉบับนี้มีทั้งหมด 7 หนา และแบงออกเปน 3 ตอนดังนี้ 

ตอนที่ 1  คําถามเกี่ยวกับขอมูลของผูตอบแบบสอบถาม จํานวน 11 ขอ 

ตอนที่ 2  คําถามเกี่ยวกับกลวิธีหรือเทคนิคที่นักเรียนใชในการอานภาษาอังกฤษ จํานวน 40 ขอ 

ตอนที่ 3  ความคิดเห็นเพิ่มเติม   

 

 ขอรับรองวาคําตอบจากทานจะถือเปนความลับ จึงใครขอใหทานไดโปรดกรอกแบบสอบถามให

ครบถวนทุกขอ ใหตรงตามที่ทานไดปฏิบัติจริงในการอานภาษาอังกฤษ หากทานมีปญหาหรือสงสัย ไมเขาใจใน

แบบสอบถามนี้ ขอใหซักถามไดจากผูที่แจกแบบสอบถามไดทันที 

 

      ขอบคุณที่ใหความรวมมือ 

      นางสาวอรุณี  วงษพันธกมล 

     นักศึกษาปริญญาโท  สาขาวิชาภาษาศาสตรประยุกต 

  คณะศิลปศาสตร  มหาวิทยาลัยมหิดล  
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ตอนที่ 1    ขอมูลสวนตัวของผูตอบแบบสอบถาม 

คําช้ีแจง    โปรดกรอกขอมูลโดยใสเครื่องหมาย  ลงใน  หรือเติมคําตอบลงในชองวางที่ใหไว 

1.  ช่ือ.........................................................นามสกุล......................................................... 

 

2.  เพศ     ชาย    หญิง 

 

3.  อายุ………….ป 
 

4.  ช้ัน ม.6 /……… 

 

5.  แผนการเรียน    วิทย-คณิต   ศิลป-คํานวณ   
   อื่นๆ (โปรดระบุ)………….………... 

 

6.  เริ่มเรียนภาษาอังกฤษเมื่ออยูช้ัน (กรุณาเลือกและโปรดระบุช้ัน) 
   อนุบาล………… 
   ประถมศึกษาปที่………… 

 มัธยมศึกษาปที่…………    
 

7.  คุณเคยไปศึกษาในตางประเทศหรือไม 
   เคย ไปประเทศ……………………..…  เปนระยะเวลา............ป............เดือน 

 ไมเคยไป 
 

8.  คุณเรียนภาษาตางประเทศอื่นๆ นอกจากภาษาอังกฤษหรือไม 
   เรียน (โปรดระบุดานลางวาเรียนภาษาอะไร) 
    จีน    ญี่ปุน   ฝรั่งเศส   เยอรมัน  
    สเปน   อื่นๆ (โปรดระบุ)…………….… 

 ไมไดเรียน 
 

9.  คุณเคยเรียนภาษาอังกฤษเสริมที่สถาบันสอนภาษาอื่นๆหรือไม 
   เรียน (โปรดระบุขอมูลเพิ่มเติมดานลาง) 
  เรียนสถาบันช่ือ………………………….......... 
  เรียนสัปดาหละ............วัน วันละ............ช่ัวโมง เปนระยะเวลา............เดือน............สัปดาห 
   ไมไดเรียน 
 

10.  คุณฝกภาษาอังกฤษดวยตนเองหรือไม 
   ฝกดวยตนเอง (โปรดระบุดานลางวาฝกโดยผานสื่ออะไร)   
    เพลง    โทรทัศน   ภาพยนตร/วีดีโอ   เกม 
    อินเทอรเน็ต   อื่นๆ (โปรดระบุ) …………….….... 
   ไมไดฝกดวยตนเอง  
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11. คุณประเมินความสามารถทางภาษาอังกฤษของคุณเปนอยางไร 
 

ทักษะทางภาษา ดีมาก ดี ปานกลาง ออน 

การฟง     

การพูด     

การอาน     

การเขียน     

 

 

ตอนที่ 2    คําถามเกี่ยวกับกลวิธีหรือเทคนิคการอานภาษาอังกฤษ 

คําช้ีแจง     แบบสอบถามนี้มีทั้งหมด 40 ขอ กรุณาอานแบบสอบถามแตละขอ และใสเครื่องหมาย  ในชองตัว

เลขที่ตรง กับตัวทานมากที่สุด เพียงขอละ 1 ชองเทานั้น 

 

ตัวเลขที่ทานจะใชเลือกตอบ มีความหมายดังตอไปนี้ 

  1 หมายถึง  ไมเคยทํา 

  2 หมายถึง  ทํานานๆครั้ง 

                                                3 หมายถึง  ทําบางแตไมบอย 

                                               4 หมายถึง  ทําบอย 

  5 หมายถึง  ทําเปนประจํา 

  

 กรุณาอยาตอบแบบสอบถามในแงที่ทานคิดวาควรหรือไมควรกระทํา แตขอใหตอบแบบสอบถามตามที่

ทานไดปฏิบัติจริงในการอานภาษาอังกฤษ คําตอบของทานจะไมมีผลใดๆตอตัวทานเลย แตจะมีผลตอการ

ศึกษาวิจัยในครั้งนี้ อันจะนํามาซึ่งประโยชนตอการศึกษาวิจัยในดานนี้ตอไปในอนาคต 
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สวนที่ 1 

กลวิธีหรือเทคนิคในการอานภาษาอังกฤษ 5 4 3 2 1 

1.    ฉันทบทวนบทเรียนการอานภาษาอังกฤษที่ไดเรียนมา      
2.    ฉันจํารูปประโยค/คําศัพท/สํานวนที่เรียนมาได โดยใชวิธีนํามาผูกเปนเรื่องราวที่ฉันจําไดงาย      
3.    ฉันจํารูปประโยค/คําศัพท/สํานวนที่ใชในเนื้อเรื่องที่อาน โดยแยกเปนกลุมๆเพื่อใหจําไดงาย เชน  
       กลุมจดหมายสมัครงาน, กลุมอาชีพ 

     

4.    ฉันจะคัดประโยค/คําศัพท/สํานวนหลายๆครั้ง จากการอานเนื้อเรื่องที่เพิ่งไดเรียนมา เพื่อใหจําได      
 
สวนที่ 2 

กลวิธีหรือเทคนิคในการอานภาษาอังกฤษ 5 4 3 2 1 

5.    ฉันฝกอานประโยคที่เพ่ิงเรียนมา หรือประโยคที่ฉันมักอานผิดบอยๆ โดยการฝกอานซ้ําๆหลายๆ 
       ครั้ง 

     

6.    ในระหวางการอานเนื้อเรื่อง ฉันจะใชdictionary หรือหนังสือไวยกรณภาษาอังกฤษ เพื่อชวยใน 
       การอาน 

     

7.    ฉันพยายามไมนํากฎไวยกรณและรูปแบบการอานภาษาไทย ไปใชในการอานเนื้อเรื่อง  
       ภาษาอังกฤษ 

     

8.    ฉันอานเนื้อเรื่องภาษาอังกฤษ โดยพยายามไมแปลเปนภาษาไทย      
9.    ฉันอานเนื้อเรื่องตางๆที่เปนภาษาอังกฤษ โดยอานแบบผานๆในครั้งแรกเพื่อหาใจความสําคัญ   
       และกลับมาอานทบทวนอีกครั้งอยางละเอียด 

     

10.  ฉันทําสรุปขอมูลตางๆที่ฉันไดอาน เปนภาษาอังกฤษ      
 
สวนที่ 3 

กลวิธีหรือเทคนิคในการอานภาษาอังกฤษ 5 4 3 2 1 

11.  ฉันอานภาษาอังกฤษ โดยไมเปดdictionaryเมื่อเจอศัพทใหม      

12.  ฉันใชวิธีการเดา เพื่อใหเขาใจคําในภาษาอังกฤษที่ไมคุนเคย      
13.  ฉันจะอานภาษาอังกฤษไดดี ถามีโอกาสเลือกหัวขอในการอานเอง      
14.  ถาฉันไมรูความหมายของคําศัพทในเรื่องที่อาน ฉันจะอานคําหรือวลีที่มีความหมายเหมือนกัน   
       หรือใกลเคียงกันกับคําๆนั้น จากขอความขางเคียง 
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สวนที่ 4 

กลวิธีหรือเทคนิคในการอานภาษาอังกฤษ 5 4 3 2 1 

15.  ฉันจะทบทวนความรู/ประสบการณ ที่ฉันไดเรียนรูมาจากการอานภาษาอังกฤษ และเชื่อมโยงกับ 
       เรื่องที่จะอาน(ทั้งทบทวนคนเดียวและทบทวนกับเพื่อน) กอนเริ่มอาน 

     

16.  เมื่อฉันอานเนื้อเรื่องในแตละครั้ง ฉันจะตั้งใจอานจนจบ โดยไมสนใจเสียงหรือสิ่งรบกวนใดๆ      
17.  ฉันพยายามฝกตนเองใหสามารถอานภาษาอังกฤษไดดีขึ้น โดยหาโอกาสอานใหมากขึ้น      
18.  ฉันมีสมุดโนตที่ฉันใชจดบันทึกเกี่ยวกับรูปแบบ/วิธีการอาน กฎไวยกรณ ตัวอยางประโยคที่ 
       ซับซอน ศัพท/สํานวนที่ใชในการอานที่ครูสอนไว เพื่อใชดูเปนตัวอยาง  

     

19.  ฉันกําหนดตารางฝกการอานนอกเวลาเรียนดวยตนเอง      
20.  ฉันจะสรางบรรยากาศที่ฉันรูสึกสบายที่สุดกอนเริ่มอาน เชนนั่งในทาที่สบาย หรือหามุมสงบๆใน 
       การอาน 

     

21.  ฉันตั้งเปาหมายในการเรียนการอานภาษาอังกฤษของตัวเองไว (เชนฉันจะตองพัฒนาทักษะการ 
       อานภาษาอังกฤษของฉันใหดีขึ้นกวาเดิม) 

     

22.  ฉันกําหนดจุดมุงหมายในการอานภาษาอังกฤษในแตละครั้งไวเสมอ (เชนฉันจะตองอานเนื้อเรื่อง 
       ใหจบภายใน 15 นาที)   

     

23.  ฉันพยายามหาโอกาสอานภาษาอังกฤษเมื่ออยูนอกหองเรียน (เชนอานนิตยสารหรือหนังสือพิมพ 
       ที่เปนภาษาอังกฤษ ใชอินเทอรเน็ตในการติดตอสื่อสารกับเพื่อนๆ หรือวิธีอื่นๆที่จะตองใชทักษะ  
       การอานภาษาอังกฤษเปนสวนหน่ึงในการติดตอสื่อสาร) 

     

24.  ฉันสังเกตขอผิดพลาดในการอานของฉัน และปรับแกไขดวยตนเองตลอดกระบวนการอาน  
       (กอนเริ่มอาน ระหวางการอาน และหลังการอาน) 

     

25.  ฉันใชขอผิดพลาดในการอานที่ผานมาของฉันเปนตัวอยาง เพื่อทําใหฉันไมผิดพลาดซ้ําในเรื่อง 
       เดิมอีก 

     

26.  ฉันนําแบบฝกหัดการอานของฉันที่ครูตรวจแลว มาเปรียบเทียบกับแบบฝกหัดการอานของเพื่อน 
       ที่ไดคะแนนดีในชั้นเรียน เพื่อหาขอผิดพลาด/บกพรอง และนําไปปรับปรุงในการทําแบบฝกหัด 
       การอานครั้งตอไป 

     

27.  ฉันจะกําหนดจุดมุงหมายในการอานเนื้อเรื่องแตละครั้งไวลวงหนา (เชนการอานเพื่อหาคําที่เปน  
     Noun, Adjective, Adverb, Relative Clause หรือการอานเพื่อหาประเด็นที่จะตอง  
       อานถึงในเรื่อง เพื่อนําไปตอบคําถาม เปนตน) 

     

28.  ฉันคํานึงถึงจุดประสงคของเรื่องที่จะอาน (เชนการอานรายงาน ตองเปนการนําเสนอ 
       ขอเท็จจริง หรือการอานบรรยายประโยชนของการเรียนภาษาอังกฤษ เนื้อหาตองเนนขอดีของการ 
       เรียนภาษาอังกฤษ) 

     

29.  ฉันหาโอกาสที่จะอานภาษาอังกฤษใหไดมากที่สุดเทาที่จะทําได      
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สวนที่ 5 

กลวิธีหรือเทคนิคในการอานภาษาอังกฤษ 5 4 3 2 1 

30.  ฉันพยายามผอนคลายเมื่อฉันรูสึกวิตกกังวลในขณะที่ฉันกําลังอาน (เชนโดยการหยุดอาน 
       สักครู เปดเพลงฟง/เปดโทรทัศนดูสักพัก กอนเริ่มอานตอ) 

     

31.  ฉันจะลดความกระวนกระวายใจกอนเริ่มอาน (เชนนั่งเงียบๆรวบรวมสมาธิ ทําใจใหสงบ หรือสูด 
       ลมหายใจลึกๆ) 

     

32.  เมื่อฉันเกิดความทอถอยในการอานภาษาอังกฤษ ฉันจะใหกําลังใจตัวเองดวยคําพูดที่ดีๆ เพื่อลด 
       ความทอถอย (เชนฉันมักจะบอกตัวเองวา ใจเย็นๆ ไมมีใครเขาใจความหมายของคําศัพท 
       หมดทุกคํา) 

     

33.  เมื่อฉันทําแบบฝกหัดการอานไดดี เปนที่พอใจ ฉันจะใหรางวัลกับตัวเอง (เชนถาทํา 
       แบบฝกหัดการอานไดดี จะไปดูหนัง ซื้อหนังสือการตูนมาอาน หรือซื้อเกมมาเลน) 

     

34.  เมื่อฉันเกิดอาการเครียดในขณะที่อานภาษาอังกฤษ ฉันพยายามผอนคลาย 
       เพื่อที่จะลดความรูสึกนั้น กอนที่จะอานตอ (เชนหยุดอานสักครู เปดเพลงหรือโทรทัศนสักพัก  
       กอนเริ่มอานตอ) 

     

35.  ฉันเขียนบรรยายความรูสึกและทัศนคติ รวมทั้งปญหาที่ประสบในการอานภาษาอังกฤษ ลงใน 
       สมุดไดอารี่สวนตัวของฉัน 

     

36.  ฉันเลาใหคนที่ฉันไวใจได ฟงเกี่ยวกับความรูสึก ทัศนคติ และปญหาของฉันที่มีในการอาน   
       ภาษาอังกฤษ 

     

 
สวนที่ 6 

กลวิธีหรือเทคนิคในการอานภาษาอังกฤษ 5 4 3 2 1 

37.  ฉันจะถามครูผูสอนทันทีที่ฉันไมเขาใจเนื้อเรื่องภาษาอังกฤษที่ฉันตองอาน      
38.  ฉันขอใหครูผูสอนใหคําแนะนํา หรือแกไขขอผิดพลาดในการทําแบบฝกหัดการอานของฉัน      

39.  ฉันแลกกันอานงานของฉันกับเพื่อน เพื่อชวยกันหาขอผิดพลาด/ขอบกพรองที่ตนเองมองขามไป  
       เพื่อแกไขกอนสงคร ู

     

40.  เมื่อฉันมีปญหาในการอานภาษาอังกฤษ ฉันจะขอความชวยเหลือหรือขอคําแนะนําจากชาว 
       ตางประเทศที่ฉันรูจัก หรือจากเพื่อน/รุนพี่ที่เกงภาษาอังกฤษ 
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ตอนที่ 3    ความคิดเห็นเพิ่มเติม   

1.  ปญหาในการอานภาษาอังกฤษ 

 1.  _______________________________________________________________________________ 

 2.  _______________________________________________________________________________ 

 3.  _______________________________________________________________________________ 

 

2.  แนวทางใดที่ทานคิดวาจะชวยเหลือทานในการอานภาษาอังกฤษใหดีขึ้น 

 1.  _______________________________________________________________________________ 

 2.  _______________________________________________________________________________ 

 3.  _______________________________________________________________________________ 

 

 

** ขอขอบคุณที่ใหความรวมมือในการตอบแบบสอบถามในครั้งนี้ **  
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APPENDIX C 

Interview Questions 

Name:  ……………………..……Surname………………………………………….. 

Program of study:     Science    Arts 

English ability:     High    Low 

1.    Do you make an attempt to read English? 

   Yes        No 

2.    Who is the person you ask for help or advice when you have problems in reading  

       English? (More than 1 answer is possible.) 

   Parent     Brother/sister    Relative  

   Teacher     Friend     Native speaker 

   Others (Please specify) …………….……………… 

3.    What do you do when you read the difficult parts of texts? 

   Skip it without trying to read 

 Make an attempt to understand by (Please specify)………………………... 

      …………………………………………………………..………………….. 

      …………………………………………………………..………………….. 

      …………………………………………………………..………………….. 

4.    Using dictionary 

       4.1)  Have you used a dictionary? 

      Yes (Please answer 4.2&4.3)     No (Please skip to 5) 

       4.2)  When have you used a dictionary?       

    ………………………………………............................................................... 

    ……………………………………………………………………………...… 

    ……………………………………………………………………………...…  

       4.3)  What kinds of dictionary have you used? (More than 1 answer is possible.) 

      English-Thai dictionary    English-Thai talking dictionary 

      English-English dictionary   English-English talking dictionary 

      Thai-English dictionary    Thai-English talking dictionary 

      Others (Please specify)……………………….………….. 
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5.    Outside class reading  

       5.1)  Have you ever read English outside class? 

      Yes (Please answer 5.2&5.3)     No (Please skip to 5.3) 

       5.2)  What types of published materials have you read outside class? (More than 1  

     answer is possible.) 

      Textbooks    Newspapers    Magazines  

      Comic books    Short stories    Novels  

      Others (Please specify)………………..……….….. 

5.3)  What kinds of materials do you want to select for outside reading? (More 

than 1 answer is possible.) 

      Short passages    Comic books    Jokes  

      Songs     Short stories   

      Others (Please specify)…………………..... 

6.    Have you sung English songs? 

   Yes        No 

7.    Have you watched movies with an English soundtrack? 

   Yes        No 

8.    Extra English courses 

       8.1)  Do you take extra English courses? 

      Yes (Please answer 8.2&8.3)    No (Please skip to 9)  

       8.2) What are your reasons for taking extra English courses? (More than 1 answer      

is possible.) 

      To be a candidate for a higher level 

      As a supplement to the regular program 

      To communicate in English 

      To study abroad 

      Others (Please specify)………………………………………………… 

8.3) Of the four major skills, which should be the most emphasized in the extra            

English courses? 

      Listening       Speaking 

          Reading       Writing 
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9.    Opinion towards taking tests 

       9.1)  What types of test do you like? (More than 1 answer is possible.) 

      Multiple-choice items     True/false items 

      Completion      Matching 

      Short answers     

      Others (Please specify)………………………… 

       9.2)  Why do you like such types of test? 

    ………………………………………...............................................................     

    ………………………………………............................................................... 

    ………………………………………............................................................... 

    ………………………………………............................................................... 

       9.3)  Do you read the instructions carefully before taking tests? 

      Yes       No 

10.  In terms of reading, what should be practiced in the reading lesson? (More than 1  

       answer is possible.) 

   Speed reading 

   Reading for specific information 

   Reading for main ideas 

   Reading for comprehension 

   Critical reading 

   Getting the meaning of words from context 

   Using an English-English dictionary 

   Others (Please specify)……………………………………………………… 

11.  Opinion towards English for future career 

       11.1)  In your opinion, is English very important to your profession in the future?  

        Yes       No 

       11.2)  Of the four major skills, which is the most important skill in English? 

        Listening      Speaking 

        Reading       Writing 
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APPENDIX D 
คําถามการสัมภาษณ 

 
 

ช่ือ……………………..….…นามสกุล……………..……………………… 
 

แผนการเรียน       วิทย     ศิลป 
ความสามารถทางภาษาอังกฤษ     สูง      ตํ่า 
 

1.    ทานพยายามอานภาษาอังกฤษหรือไม 
   พยายาม     ไมพยายาม 
2.    เมื่อทานมีปญหาในการอานภาษาอังกฤษ ทานขอความชวยเหลือหรือขอคําแนะนําจากผูใด (ตอบไดมากกวา1      
          คําตอบ) 
   พอหรือแม     พ่ีหรือนอง    ญาติ  
   คร ู      เพื่อน    ชาวตางประเทศ 
   อื่นๆ (โปรดระบุ) …………….……………… 
3.    เมื่อทานอานขอความที่เขาใจยาก ทานทําอยางไร 
   ขามไป โดยไมพยายามอานใหเขาใจ 

 พยายามทําความเขาใจ โดย (โปรดระบุ) ………...........................…………….. 

          ………….……………………………………………………………     

……………….………………………………………………………     

…………………………….…………………………………………     

……………………………….……………………………………… 

4.    การใช Dictionary 
       4.1)  ทานเคยใช Dictionary หรือไม 
      เคยใช (โปรดตอบ ขอ4.2และ4.3)         ไมเคยใช (โปรดขามไปตอบ ขอ5) 
       4.2)  ทานเคยใช Dictionary เมื่อใด     

……………………………………………………………...…….….   

……………………………………….................................................   

……………………………………….................................................   

……………………………………….................................................
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           4.3)  ทานเคยใช Dictionary แบบใด (ตอบไดมากกวา1ขอ) 
      Dictionary อังกฤษ-ไทย       Talking dictionary อังกฤษ-ไทย  
      Dictionary อังกฤษ-อังกฤษ       Talking dictionary อังกฤษ-อังกฤษ   
      Dictionary ไทย-อังกฤษ       Talking dictionary ไทย-อังกฤษ  
      อื่นๆ (โปรดระบุ)……………………….………….. 

 

5.    การอานนอกหองเรียน 
       5.1)  ทานเคยอานภาษาอังกฤษนอกหองเรียนหรือไม 
      เคยอาน (โปรดตอบ ขอ5.2และ5.3)   
      ไมเคยอาน (โปรดขามไปตอบ ขอ5.3) 
       5.2)  ทานอานภาษาอังกฤษนอกหองเรียนจากสิ่งพิมพประเภทใด (ตอบไดมากกวา1ขอ) 
      หนังสือเรียน    หนังสือพิมพ     นิตยสาร  
      หนังสือการตูน    เรื่องสั้น     นวนิยาย  
      อื่นๆ (โปรดระบุ)………………..……….….. 
       5.3)  ทานอยากเลือกอานหนังสือนอกเวลาประเภทใด (ตอบไดมากกวา1ขอ) 
      เนื้อเรื่องสั้นๆ    หนังสือการตูน    เรื่องขําขัน  
      เพลง     เรื่องสั้น   
      อื่น (โปรดระบุ)…………………..... 

 

6.    ทานเคยรองเพลงภาษาอังกฤษหรือไม 
   เคยรอง        ไมเคยรอง 
 

7.    ทานเคยดูภาพยนตรSoundtrackหรือไม 
   เคยดู        ไมเคยดู 
 

8.    การเรียนภาษาอังกฤษเพิ่มเติม 
       8.1)  ทานเรียนพิเศษวิชาภาษาอังกฤษเพิ่มเติมหรือไม 
      เรียน (โปรดตอบ ขอ8.2และ8.3)   
      ไมเรียน (โปรดขามไปตอบ ขอ9)  
       8.2)  เหตุผลที่ทานเรียนพิเศษวิชาภาษาอังกฤษเพิ่มเติม (ตอบไดมากกวา1ขอ) 
      ติวเพื่อสอบแขงขันเขาศึกษาตอ 
      ตองการเพิ่มความเขาใจในบทเรียน 
      ตองการติดตอสื่อสารดวยภาษาอังกฤษได 
      ตองการไปศึกษาตอตางประเทศ 
      อื่นๆ (โปรดระบุ)………………………………………………… 
       8.3)  ทานคิดวาการเรียนภาษาอังกฤษเพิ่มเติม ควรเนนทักษะใดมากที่สุด 
      การฟง       การพูด 
          การอาน       การเขียน 
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9.    ทัศนคติตอการทําขอสอบ 
       9.1)  ทานชอบทําขอสอบลักษณะใด (ตอบไดมากกวา1ขอ) 
      ตัวเลือก      
                      แบบเลือกตอบ ถูก-ผิด 

       เติมคําในชองวาง     
     จับคู 

      เขียนตอบสั้นๆ     
      อื่นๆ (โปรดระบุ)………………………… 

 

9.2)  ทานชอบขอสอบที่มีลักษณะดังกลาวดวยเหตุผลใด                         

   ……………………………………….................................................

 ………………………………………................................................. 

          ……………………………………..................................................... 

  ..………………………………………............................................... 

 ..………………………………………............................................... 

 

       9.3)  ทานอานคําสั่งอยางละเอียดรอบคอบกอนทําขอสอบหรือไม 
      อาน       ไมอาน 

 

10.  การเรียนการสอนอานภาษาอังกฤษควรเปนอยางไร (ตอบไดมากกวา1ขอ) 
   ฝกอานเร็ว 
   ฝกอานเพื่อหาขอมูลที่ตองการเฉพาะแหง 
   ฝกอานเพื่อจับใจความสําคัญ 
   ฝกอานเพื่อเขาใจความหมายของเรื่อง 
   ฝกอานอยางวิเคราะหวิจารณ 
   ฝกเดาความหมายของคําศัพทจากเนื้อเรื่อง 
   ฝกการใช Dictionaryภาษาอังกฤษ 
   อื่นๆ (โปรดระบุ)……………………………………………………… 

 

11.  ทัศนคติตอภาษาอังกฤษเพื่อการประกอบอาชีพในอนาคต 
       11.1)  ทานคิดวาภาษาอังกฤษมีความสําคัญมาก ตอการประกอบอาชีพของทานในอนาคต 
        ใช       ไมใช 
        

                 11.2)  ทานคิดวาทักษะใดสําคัญที่สุดในภาษาอังกฤษ 
        การฟง       การพูด 
        การอาน       การเขียน 
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APPENDIX E 

Interview 
Science students with high English ability 
Name:  Raksit  Panyalertlakana                                           

1.    Do you make an attempt to read English? 

       - Yes. 

2.    Who is the person you ask for help or advice when you have problems in reading   

English? 

  - Friend.  

3.    What do you do when you read the difficult parts of texts? 

  - I skip it without trying to read. 

4.    4.1)  Have you used a dictionary? 

      - Yes. 

       4.2)  When have you used a dictionary? 

               - I look up the meanings of unknown words in a dictionary or sometimes I 

want to make sure the accurate meanings of words.  

       4.3)  What kinds of dictionary have you used? 

               - I use English-Thai dictionary, English-Thai talking dictionary, and Thai-

English talking dictionary. 

5.    5.1)  Have you ever read English outside class? 

    - Yes. 

       5.2)  What types of published materials have you read outside class? 

    - Textbooks, magazines, short stories, and novels. 

       5.3)  What kinds of materials do you want to select for outside reading? 

    - Short passages, jokes, songs, and short stories. 

6.    Have you sung English songs? 

       - Yes. 

7.    Have you watched movies with an English soundtrack? 

       - Yes. 

8.    8.1)  Do you take extra English courses?   
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       - Yes. 

       8.2)  What are your reasons for taking extra English courses? 

    - To be a candidate for a higher level 

    - As a supplement to the regular program 

    - To communicate in English 

    - To study abroad. 

       8.3)  Of the four major skills, which should be the most emphasized in the extra  

                English courses? 

    - Listening. 

9.    9.1)  What types of test do you like? 

    - Multiple-choice items, and explanation. 

       9.2)  Why do you like such types of test? 

               - Multiple-choice items:  I can guess the possible answers from the choices 

and I also get additional knowledge by eliminating choices.  That means 

the selected item is the possible answer whereas the rest are wrong 

answers. 

               - Explanation:  The answer is not specific so I can express my ideas as I like.  

Moreover, I can evaluate my competence too. 

       9.3)  Do you read the instructions carefully before taking tests? 

    - Yes. 

10.  In terms of reading, what should be practiced in the reading lesson? 

       - Speed reading 

       - Reading for specific information 

       - Reading for main ideas 

       - Reading for comprehension 

       - Critical reading 

       - Getting the meaning of words from context 

       - Using an English-English dictionary. 

11.  11.1)  In your opinion, is English very important to your profession in the future? 

       - Yes.      

       11.2)  Of the four major skills, which is the most important skill in English? 

       - Listening. 
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Name:  Sirithep  Vadrakchit                                          

1.    Do you make an attempt to read English? 

       - Yes. 

2.    Who is the person you ask for help or advice when you have problems in reading 

English?  

       - Native speaker. 

3.    What do you do when you read the difficult parts of texts? 

       - I make an attempt to understand by trying to find the meanings of unknown 

words in a dictionary, and then I rearrange the meanings of words in the 

sentence.       

4.    4.1)  Have you used a dictionary? 

    - Yes. 

       4.2)  When have you used a dictionary? 

               - I use a dictionary when I want to check the spelling, search for the 

meanings of unknown words or make sure the accurate meanings of words 

sometimes.  

       4.3)  What kinds of dictionary have you used? 

               - English-Thai dictionary, English-English dictionary, and Thai-English         

dictionary. 

5.    5.1)  Have you ever read English outside class? 

    - Yes. 

       5.2)  What types of published materials have you read outside class? 

    - Textbooks, newspapers, short stories, and novels. 

       5.3)  What kinds of materials do you want to select for outside reading? 

    - Short passages, songs, and short stories. 

6.    Have you sung English songs? 

       - Yes. 

7.    Have you watched movies with an English soundtrack? 

       - Yes. 

8.    8.1)  Do you take extra English courses? 

    - Yes. 

       8.2)  What are your reasons for taking extra English courses? 
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    - To communicate in English 

    - To practice listening and writing skills. 

       8.3)  Of the four major skills, which should be the most emphasized in the extra  

    English courses? 

    - Speaking. 

9.    9.1)  What types of test do you like? 

    - Multiple-choice items, true/false items, and completion. 

       9.2)  Why do you like such types of test? 

               - Multiple-choice items:  I don’t have to think a lot and I can make decisions         

easily. 

               - True/false items:  I practice using reasons in separating the right item from 

the wrong item. 

               - Completion:  I have to know the accurate answer that truly evaluates my 

knowledge. 

       9.3)  Do you read the instructions carefully before taking tests? 

    - Yes. 

10.  In terms of reading, what should be practiced in the reading lesson? 

       - Reading for specific information 

       - Reading for main ideas 

       - Reading for comprehension 

       - Critical reading 

       - Getting the meaning of words from context 

       - Using an English-English dictionary. 

11.  11.1)  In your opinion, is English very important to your profession in the future? 

       - Yes.  

       11.2)  Of the four major skills, which is the most important skill in English? 

       - Writing. 

 

Name:  Chansit  Charernthamanont                                          

1.    Do you make an attempt to read English? 

       - Yes. 
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2.    Who is the person you ask for help or advice when you have problems in reading 

English? 

       - Brother, relative, teacher, or friend.  

3.    What do you do when you read the difficult parts of texts? 

       - I make an attempt to understand by looking up the meanings of unknown words 

in a dictionary or asking for help from my brother sometimes. 

4.    4.1)  Have you used a dictionary? 

    - Yes. 

       4.2)  When have you used a dictionary? 

               - I try to find the meanings of unknown words in a dictionary while reading 

magazines and textbooks for general knowledge.  

       4.3)  What kinds of dictionary have you used? 

    - English-Thai dictionary, English-English dictionary, and thesaurus. 

5.    5.1)  Have you ever read English outside class? 

    - Yes.  

       5.2)  What types of published materials have you read outside class? 

               - Textbooks, magazines, comic books, short stories, and textbooks for 

general knowledge. 

       5.3)  What kinds of materials do you want to select for outside reading? 

    - Short passages, comic books, jokes, songs, and short stories. 

6.    Have you sung English songs? 

       - No. 

7.    Have you watched movies with an English soundtrack? 

       - Yes. 

8.    8.1)  Do you take extra English courses? 

    - Yes. 

       8.2)  What are your reasons for taking extra English courses? 

    - To be a candidate for a higher level 

    - To communicate in English 

    - To study abroad 

    - To have more knowledge and experience in English language. 
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       8.3)  Of the four major skills, which should be the most emphasized in the extra                

                English courses? 

    - Speaking. 

9.    9.1)  What types of test do you like? 

               - Multiple-choice items, true/false items, completion, matching, and short 

answers. 

       9.2)  Why do you like such types of test? 

               - Multiple-choice items:  Sometimes I don’t know the correct answer but I 

answer the question by analyzing choices. 

               -  True/false items:  I don’t have to think a lot because the answer is only true 

or false. 

               - Completion:  I practice critical thinking in the completion of vocabulary.  

Some blanks have more than 1 answer so I have to think of the most 

appropriate word to fill in the blank. 

               - Matching:  I think it’s not too difficult for me to match the answers.  

Sometimes I don’t know its pair so I skip it.  Finally, the last choice is the 

answer of that pair. 

    - Short answers:  I practice in writing using the correct grammatical structure. 

       9.3)  Do you read the instructions carefully before taking tests? 

    - Yes. 

10.  In terms of reading, what should be practiced in the reading lesson? 

       - Speed reading 

       - Reading for specific information 

       - Reading for main ideas 

       - Reading for comprehension 

       - Critical reading 

       - Getting the meaning of words from context 

       - Using an English-English dictionary. 

11.  11.1)  In your opinion, is English very important to your profession in the future?  

       - Yes. 

       11.2)  Of the four major skills, which is the most important skill in English? 

       - Speaking. 



Fac. of Grad. Studies, Mahidol Univ.                           M.A. (Applied Linguistics) / 109 

 

Name:  Sivarak  Charoenphol                                          

1.    Do you make an attempt to read English? 

       - Yes. 

2.    Who is the person you ask for help or advice when you have problems in reading 

English? 

       - Friend, or extra course teacher.  

3.    What do you do when you read the difficult parts of texts? 

       - I make an attempt to understand by analyzing structure of the sentence and         

          looking for the meanings of unknown words in a dictionary. 

4.    4.1)  Have you used a dictionary? 

    - Yes. 

       4.2)  When have you used a dictionary?  

               - I check the accurate spelling in a dictionary while writing a sentence, and I 

also search for the meanings of unknown words in a dictionary. 

       4.3)  What kinds of dictionary have you used? 

               -  English-Thai dictionary, English-English dictionary, Thai-English 

dictionary, and dictionary software. 

5.    5.1)  Have you ever read English outside class? 

    - Yes. 

       5.2)  What types of published materials have you read outside class? 

    - Short stories, and sport websites in the Internet. 

       5.3)  What kinds of materials do you want to select for outside reading? 

    - Short passages, comic books, jokes, songs, short stories, and novels. 

6.    Have you sung English songs? 

       - Yes. 

7.    Have you watched movies with an English soundtrack? 

       - Yes. 

8.    8.1)  Do you take extra English courses? 

    - Yes. 

       8.2)  What are your reasons for taking extra English courses? 

    - To be a candidate for a higher level 

    - As a supplement to the regular program 
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    - To communicate in English 

    - To study abroad 

    - To practice in reading and writing skills. 

       8.3)  Of the four major skills, which should be the most emphasized in the extra 

                English courses? 

    - Listening. 

9.    9.1)  What types of test do you like? 

               - Multiple-choice items, true/false items, completion, matching, short 

answers, and explanation.   

       9.2)  Why do you like such types of test? 

               - Multiple-choice items:  If my answer matches the choice, I’m sure that’s 

the correct answer.  

               - True/false items:  It’s not too difficult for me to make a decision on the 

correct answer.   

    - Completion:  I have a chance to practice brainstorming.   

               - Matching:  I just search for the similarities as reasons for matching the 

answer. 

               - Short answers and explanation:  I can practice writing in both types of test. 

       9.3)  Do you read the instructions carefully before taking tests? 

    - Yes. 

10.  In terms of reading, what should be practiced in the reading lesson? 

       - Speed reading 

       - Reading for specific information 

       - Reading for main ideas 

       - Reading for comprehension 

       - Critical reading 

       - Getting the meaning of words from context 

       - Using an English-English dictionary. 

11.  11.1)  In your opinion, is English very important to your profession in the future? 

       - Yes.  

       11.2)  Of the four major skills, which is the most important skill in English? 

       - Listening. 



Fac. of Grad. Studies, Mahidol Univ.                           M.A. (Applied Linguistics) / 111 

 

Name:  Chawin Chaiyawat                                          

1.    Do you make an attempt to read English? 

       - No. 

2.    Who is the person you ask for help or advice when you have problems in reading 

English?  

       - Parent, teacher, or friend. 

3.    What do you do when you read the difficult parts of texts? 

       - I make an attempt to understand by trying to interpret the meanings, or asking             

          for help from parent or teacher. 

4.    4.1)  Have you used a dictionary? 

    - Yes. 

       4.2)  When have you used a dictionary? 

               - I look for meanings of unknown words in a dictionary while playing games 

or reading outside reading book.  

       4.3)  What kinds of dictionary have you used? 

    - English-Thai dictionary, Thai-English dictionary, and dictionary software. 

5.    5.1)  Have you ever read English outside class? 

    - Yes. 

       5.2)  What types of published materials have you read outside class? 

    - Textbooks, newspapers, and novels. 

       5.3)  What kinds of materials do you want to select for outside reading? 

    - Short passages, songs, and short stories. 

6.    Have you sung English songs? 

       - Yes. 

7.    Have you watched movies with an English soundtrack? 

       - Yes. 

8.    8.1)  Do you take extra English courses? 

    - Yes. 

       8.2)  What are your reasons for taking extra English courses? 

    - To be a candidate for a higher level 

    - As a supplement to the regular program. 
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       8.3)  Of the four major skills, which should be the most emphasized in the extra  

                English courses? 

    - Reading. 

9.    9.1)  What types of test do you like? 

    - Multiple-choice items, true/false items, and matching. 

       9.2)  Why do you like such types of test? 

               - Multiple-choice items:  It’s easy and I just put a mark.  Moreover, I don’t  

have to write anything because I don’t enjoy writing.   

               - True/false items:  It’s easy and I just write only T or F.  Furthermore, I 

don’t have to think of the answer as a sentence because I don’t enjoy 

writing. 

               - Matching:  It’s fun.  I can revise the answer if finally the answer does not 

match its pair.   

       9.3)  Do you read the instructions carefully before taking tests? 

    - Yes. 

10.  In terms of reading, what should be practiced in the reading lesson? 

       - Speed reading 

       - Reading for specific information 

       - Reading for main ideas 

       - Reading for comprehension 

       - Getting the meaning of words from context. 

11.  11.1)  In your opinion, is English very important to your profession in the future? 

       - Yes.  

       11.2)  Of the four major skills, which is the most important skill in English? 

       - Reading. 

 

Science students with low English ability 
Name:  Thsanipol  Thsiam                                            

1.    Do you make an attempt to read English? 

       - No. 

2.    Who is the person you ask for help or advice when you have problems in reading 

English? 
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       - Parent, teacher, or friend.  

3.    What do you do when you read the difficult parts of texts? 

       - I make an attempt to understand by searching for the meanings of unknown       

         words in a dictionary.  When I know the meanings of several words in some 

sentences, I can interpret the meanings.  Moreover, I also ask for help from my 

friends. 

4.    4.1)  Have you used a dictionary? 

    - Yes. 

       4.2)  When have you used a dictionary 

               - I want to make sure the meanings of words or to look up the meanings of 

unknown words.  

       4.3)  What kinds of dictionary have you used? 

                - English-Thai dictionary, English-English dictionary, Thai-English 

dictionary, English-Thai talking dictionary, English-English talking 

dictionary, and Thai-English talking dictionary. 

5.    5.1)  Have you ever read English outside class? 

    - Yes. 

       5.2)  What types of published materials have you read outside class? 

    - Magazines, short stories, and user’s manuals. 

       5.3)  What kinds of materials do you want to select for outside reading? 

    - Short passages, comic books, jokes, songs, and short stories. 

6.    Have you sung English songs? 

       - Yes. 

7.    Have you watched movies with an English soundtrack? 

       - Yes. 

8.    8.1)  Do you take extra English courses? 

    - Yes. 

       8.2)  What are your reasons for taking extra English courses? 

    - To be a candidate for a higher level 

    - As a supplement to the regular program 

    - To communicate in English. 
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       8.3)  Of the four major skills, which should be the most emphasized in the extra  

                English courses? 

    - Speaking. 

9.    9.1)  What types of test do you like? 

    - Multiple-choice items, matching, short answers, and explanation. 

       9.2)  Why do you like such types of test? 

               - Multiple-choice items:  When I don’t know the answer, I can guess from 

the choices. 

    - Matching:  I can choose between 2 choices, true or false. 

               - Short answers:  I can practice writing and expressing my ideas by writing 

sentences. 

               - Explanation:  I can practice writing and using my ideas by writing long 

paragraphs.  

       9.3)  Do you read the instructions carefully before taking tests? 

    - Yes. 

10.  In terms of reading, what should be practiced in the reading lesson? 

       - Reading for specific information 

       - Reading for main ideas 

       - Reading for comprehension 

       - Critical reading 

       - Getting the meaning of words from context 

       - Using an English-English dictionary. 

11.  11.1)  In your opinion, is English very important to your profession in the future? 

       - Yes.  

       11.2)  Of the four major skills, which is the most important skill in English? 

       - Speaking. 

 

Name:  Sarut  Sinjamsai                                         

1.    Do you make an attempt to read English? 

       - Yes. 

2.    Who is the person you ask for help or advice when you have problems in reading 

English? 
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       - Relative, teacher, friend, or native speaker.  

3.    What do you do when you read the difficult parts of texts? 

       - I make an attempt to understand by rereading, asking for help from teachers or 

friends, and trying to find the meanings of unknown words in a dictionary, and 

then I interpret the meanings again. 

4.    4.1)  Have you used a dictionary? 

    - Yes. 

       4.2)  When have you used a dictionary? 

               - I would like to make sure the meanings of words, and to look for the 

meanings of unknown words.  

       4.3)  What kinds of dictionary have you used? 

               - English-Thai dictionary, English-Thai talking dictionary, dictionary 

software, and dictionary function in a mobile phone. 

5.    5.1)  Have you ever read English outside class? 

    - Yes. 

       5.2)  What types of published materials have you read outside class? 

    - Newspapers, magazines, and websites in the Internet. 

       5.3)  What kinds of materials do you want to select for outside reading? 

    - Short passages, jokes, songs, and newspapers. 

6.    Have you sung English songs? 

       - Yes. 

7.    Have you watched movies with an English soundtrack? 

       - Yes. 

8.    8.1)  Do you take extra English courses? 

    - Yes. 

       8.2)  What are your reasons for taking extra English courses? 

    - To be a candidate for a higher level 

    - As a supplement to the regular program 

    - To communicate in English 

    - To study abroad 

    - To get the additional knowledge. 
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       8.3)  Of the four major skills, which should be the most emphasized in the extra  

                English courses? 

    - Speaking. 

9.    9.1)  What types of test do you like? 

    - Multiple-choice items, and explanation. 

       9.2)  Why do you like such types of test? 

         - Multiple-choice items:  I have a chance to think of the most suitable choice 

more than taking other types of test. 

               - Explanation:  I can use imagination in writing more than writing short 

answer.  

       9.3)  Do you read the instructions carefully before taking tests? 

    - Yes. 

10.  In terms of reading, what should be practiced in the reading lesson? 

       - Speed reading 

       - Reading for specific information 

       - Reading for main ideas 

       - Reading for comprehension 

       - Critical reading 

       - Getting the meaning of words from context 

       - Using an English-English dictionary. 

11.  11.1)  In your opinion, is English very important to your profession in the future? 

       - Yes.  

       11.2)  Of the four major skills, which is the most important skill in English? 

       - Speaking. 

 

Name:  Sarun  Woratrai                                          

1.    Do you make an attempt to read English? 

       - Yes. 

2.    Who is the person you ask for help or advice when you have problems in reading 

English? 

       - Parent, sister, relative, teacher, or friend.  

3.    What do you do when you read the difficult parts of texts? 
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       - I skip it without trying to read. 

4.    4.1)  Have you used a dictionary? 

    - Yes. 

       4.2)  When have you used a dictionary? 

               - I search for the meanings of unknown words in a dictionary while doing 

homework, and reading magazines and tales.  

       4.3)  What kinds of dictionary have you used? 

    - English-Thai dictionary, and English-Thai talking dictionary. 

5.    5.1)  Have you ever read English outside class? 

    - Yes. 

       5.2)  What types of published materials have you read outside class? 

    - Newspapers, magazines, outside reading books, and tales. 

       5.3)  What kinds of materials do you want to select for outside reading? 

    - Short passages, jokes, songs, short stories, and magazines. 

6.    Have you sung English songs? 

       - Yes. 

7.    Have you watched movies with an English soundtrack? 

       - Yes. 

8.    8.1)  Do you take extra English courses? 

    - Yes. 

       8.2)  What are your reasons for taking extra English courses? 

    - To be a candidate for a higher level 

    - As a supplement to the regular program. 

       8.3)  Of the four major skills, which should be the most emphasized in the extra  

                English courses? 

    - Reading. 

9.    9.1)  What types of test do you like? 

    - Multiple-choice items, true/false items, matching, and short answers. 

       9.2)  Why do you like such types of test? 

               - Multiple-choice items:  It’s easy.  I can answer correctly more than on 

completion tests. 

    - True/false items:  I can analyze and check the answers from the passage. 
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               - Matching:  It’s easy.  The test provides the correct answers and I just match 

them. 

               - Short answers:  It’s easy.  I only write the main idea.  Furthermore, it’s not 

necessary to used correct grammatical structures.   

       9.3)  Do you read the instructions carefully before taking tests? 

    - Yes. 

10.  In terms of reading, what should be practiced in the reading lesson? 

       - Reading for specific information 

       - Reading for main ideas 

       - Reading for comprehension 

       - Critical reading 

       - Getting the meaning of words from context 

       - Using an English-English dictionary. 

11.  11.1)  In your opinion, is English very important to your profession in the future? 

       - Yes.  

       11.2)  Of the four major skills, which is the most important skill in English? 

       - Speaking. 

 

Name:  Piyaphume  Prutkraiwat                                           

1.    Do you make an attempt to read English? 

       - No. 

2.    Who is the person you ask for help or advice when you have problems in reading 

English? 

       - Parent or friend.  

3.    What do you do when you read the difficult parts of texts? 

       - I make an attempt to understand by guessing the meaning of unknown words, 

analyzing prefix and suffix, and reading as I can interpret the meanings. 

4.    4.1)  Have you used a dictionary? 

    - Yes. 

       4.2)  When have you used a dictionary? 

    - I look up the meanings of unknown words in a dictionary.  

       4.3)  What kinds of dictionary have you used? 
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    - Only English-Thai dictionary. 

5.    5.1)  Have you ever read English outside class? 

    - Yes. 

       5.2)  What types of published materials have you read outside class? 

    - Textbooks and short stories. 

       5.3)  What kinds of materials do you want to select for outside reading? 

    - Comic books, and songs. 

6.    Have you sung English songs? 

       - No. 

7.    Have you watched movies with an English soundtrack? 

       - Yes. 

8.    8.1)  Do you take extra English courses? 

    - Yes. 

       8.2)  What are your reasons for taking extra English courses? 

    - To be a candidate for a higher level 

    - As a supplement to the regular program 

    - To communicate in English. 

       8.3)  Of the four major skills, which should be the most emphasized in the extra  

                English courses? 

    - Speaking. 

9.    9.1)  What types of test do you like? 

    - Multiple-choice items, true/false items, and matching. 

       9.2)  Why do you like such types of test? 

               - Multiple-choice items:  I can eliminate some choices, and then I choose the 

possible answer. 

               - True/false items:  I can answer easily because it has only 2 choices.  So I 

have a better chance to select the correct answer than in multiple choice 

items. 

               - Matching:  It’s not so difficult.  I can delete each choice while taking this 

type of test. 

       9.3)  Do you read the instructions carefully before taking tests? 

    - No. 
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10.  In terms of reading, what should be practiced in the reading lesson? 

       - Speed reading 

       - Reading for main ideas 

       - Reading for comprehension 

       - Critical reading 

       - Getting the meaning of words from context.  

11.  11.1)  In your opinion, is English very important to your profession in the future? 

       - Yes.  

       11.2)  Of the four major skills, which is the most important skill in English? 

       - Speaking. 

 

Name:  Ruengkiat  Ruengpreechavech                                           

1.    Do you make an attempt to read English? 

       - No. 

2.    Who is the person you ask for help or advice when you have problems in reading 

English? 

       - Sister  

3.    What do you do when you read the difficult parts of texts? 

       - I make an attempt to understand by guessing the meanings of prefixes and 

suffixes, and analyzing context for guessing the meanings of unknown words 

and for interpreting the difficult phrases. 

4.    4.1)  Have you used a dictionary? 

    - Yes. 

       4.2)  When have you used a dictionary? 

               - I can’t ask for help from anyone, and I can’t guess the meanings of prefixes 

and suffixes.  So I use a dictionary to find the meanings of unknown words. 

       4.3)  What kinds of dictionary have you used? 

    - Only English-English dictionary. 

5.    5.1)  Have you ever read English outside class? 

    - Yes. 

       5.2)  What types of published materials have you read outside class? 

    - Newspapers, and novels. 



Fac. of Grad. Studies, Mahidol Univ.                           M.A. (Applied Linguistics) / 121 

 

       5.3)  What kinds of materials do you want to select for outside reading? 

    - Novels. 

6.    Have you sung English songs? 

       - Yes. 

7.    Have you watched movies with an English soundtrack? 

       - Yes. 

8.    8.1)  Do you take extra English courses? 

    - Yes. 

       8.2)  What are your reasons for taking extra English courses? 

    - To be a candidate for a higher level 

    - To communicate in English. 

       8.3)  Of the four major skills, which should be the most emphasized in the extra  

                English courses? 

    - Speaking. 

9.    9.1)  What types of test do you like 

    - Short answers, and explanation. 

       9.2)  Why do you like such types of test? 

               - Short answers:  It’s not necessary to answer the questions using the correct 

grammatical structures, and I don’t have to explain in detail. 

    - Explanation:  I have the freedom to write because the answer is not specific.  

       9.3)  Do you read the instructions carefully before taking tests? 

    - No. 

10.  In terms of reading, what should be practiced in the reading lesson? 

       - Speed reading 

       - Reading for specific information 

       - Reading for main ideas 

       - Reading for comprehension 

       - Critical reading 

       - Getting the meaning of words from context 

       - Reading for writing summary. 

11.  11.1)  In your opinion, is English very important to your profession in the future? 

       - Yes.  
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       11.2)  Of the four major skills, which is the most important skill in English? 

       - Speaking. 

 

Arts students with high English ability 
Name:  Wichuda  Kanchanapinyokul                                           

1.    Do you make an attempt to read English? 

       - Yes. 

2.    Who is the person you ask for help or advice when you have problems in reading 

English?  

       - Sister, teacher, or friend.  

3.    What do you do when you read the difficult parts of texts? 

       - I make an attempt to understand by reading several times, and separating 

sentences into clauses and then I try to find the punctuations, connectors, main 

clauses and subordinate clauses. 

4.    4.1)  Have you used a dictionary? 

    - Yes. 

       4.2)  When have you used a dictionary? 

               - When I write a paragraph in English, I look up the part of speech in a 

dictionary.  Most of time, I always guess the meanings of unknown words 

first.  If I can’t guess, I will search for the meanings in a dictionary.  

       4.3)  What kinds of dictionary have you used? 

                - English-Thai dictionary, English-English dictionary, Thai-English 

dictionary, English-Thai talking dictionary, and English-English talking 

dictionary. 

5.    5.1)  Have you ever read English outside class? 

    - Yes. 

       5.2)  What types of published materials have you read outside class? 

    - Textbooks, newspapers, magazines, comic books, and short stories. 

       5.3)  What kinds of materials do you want to select for outside reading? 

    - Short passages, comic books, songs, and short stories. 

6.    Have you sung English songs? 

       - Yes. 
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7.    Have you watched movies with an English soundtrack? 

       - Yes. 

8.    8.1)  Do you take extra English courses? 

       - Yes. 

       8.2)  What are your reasons for taking extra English courses? 

    - To be a candidate for a higher level 

    - As a supplement to the regular program 

    - To communicate in English. 

       8.3)  Of the four major skills, which should be the most emphasized in the extra  

                English courses? 

    - Writing. 

9.    9.1)  What types of test do you like? 

    - Multiple-choice items, completion, matching, and short answers. 

       9.2)  Why do you like such types of test? 

               - Multiple-choice items and matching:  I don’t have to think a lot. I can guess 

answer from the choices because sometimes I’m not sure of the answer. 

    - Completion:  It’s not too difficult for me to answer. 

               - Short answers:  This type of test can check the knowledge and the 

understanding of subjects that I’ve learned.  Moreover, it’s better than 

writing explanation.   

       9.3)  Do you read the instructions carefully before taking tests? 

    - Yes. 

10.  In terms of reading, what should be practiced in the reading lesson? 

       - Speed reading 

       - Reading for specific information 

       - Reading for main ideas 

       - Reading for comprehension 

       - Critical reading 

       - Getting the meaning of words from context. 

11.  11.1)  In your opinion, is English very important to your profession in the future? 

       - Yes.  

       11.2)  Of the four major skills, which is the most important skill in English? 
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       - Speaking. 

 

Name:  Arnon  Rottanaporn                                           

1.    Do you make an attempt to read English? 

       - Yes. 

2.    Who is the person you ask for help or advice when you have problems in reading 

English? 

       - Sister, teacher, or friend.  

3.    What do you do when you read the difficult parts of texts? 

       - I make an attempt to understand by trying to find the meanings of unknown 

words in a dictionary.  But I skip long sentences without trying to read them. 

4.    4.1)  Have you used a dictionary? 

    - Yes. 

       4.2)  When have you used a dictionary? 

               - I use a dictionary when I write a paragraph in English, and search for the 

meanings of unknown words.  

       4.3)  What kinds of dictionary have you used? 

    - English-Thai dictionary, and English-English dictionary. 

5.    5.1)  Have you ever read English outside class? 

    - Yes. 

       5.2)  What types of published materials have you read outside class? 

    - Textbooks, newspapers, magazines, and short stories. 

       5.3)  What kinds of materials do you want to select for outside reading? 

               - Short passages, comic books, jokes, songs, short stories, movie reviews, 

and movie scripts. 

6.    Have you sung English songs? 

       - No. 

7.    Have you watched movies with an English soundtrack? 

       - Yes. 

8.    8.1)  Do you take extra English courses? 

    - Yes. 

       8.2)  What are your reasons for taking extra English courses? 
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    - To be a candidate for a higher level 

    - As a supplement to the regular program. 

       8.3)  Of the four major skills, which should be the most emphasized in the extra  

                English courses? 

    - Speaking. 

9.    9.1)  What types of test do you like? 

               - Multiple-choice items, true/false items, completion, matching, and short   

answers. 

       9.2)  Why do you like such types of test? 

               - Multiple-choice items:  It provides choices so I don’t have to think so 

much. 

               - True/false items:  It has only 2 choices and that helps me make a decision 

easily. 

    - Completion:  I can practice brainstorming by taking this kind of test. 

    - Matching:  I can make a decision easily. 

    - Short answers:  I practice writing by taking this test. 

       9.3)  Do you read the instructions carefully before taking tests? 

    - Yes. 

10.  In terms of reading, what should be practiced in the reading lesson? 

       - Speed reading 

       - Reading for specific information 

       - Reading for main ideas 

       - Reading for comprehension 

       - Critical reading 

       - Getting the meaning of words from context 

       - Using an English-English dictionary. 

11.  11.1)  In your opinion, is English very important to your profession in the future? 

       - Yes.  

       11.2)  Of the four major skills, which is the most important skill in English? 

       - Speaking. 
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Name:  Jakraphan  Yanprasitvet                                           

1.    Do you make an attempt to read English? 

       - Yes. 

2.    Who is the person you ask for help or advice when you have problems in reading 

English?  

       - Teacher, dictionary, or English textbook. 

3.    What do you do when you read the difficult parts of texts? 

       - I make an attempt to understand by analyzing the sentence structure, prefixes 

and suffixes, and context clues. 

4.    4.1)  Have you used a dictionary? 

    - Yes. 

       4.2)  When have you used a dictionary? 

               - Most of time, I look up the meanings of unknown words in a computer 

software package when I have to translate a long passage or a difficult 

passage.  I also use a dictionary when I want to know the meanings of some 

words.  

       4.3)  What kinds of dictionary have you used? 

               - English-Thai dictionary, English-English dictionary, Thai-English 

dictionary, English-Thai talking dictionary, English-English talking 

dictionary, and Thai-English talking dictionary, and dictionary software. 

5.    5.1)  Have you ever read English outside class? 

    - Yes. 

       5.2)  What types of published materials have you read outside class? 

    - Textbooks, newspapers, and magazines. 

       5.3)  What kinds of materials do you want to select for outside reading? 

    - Short passages, comic books, jokes, and songs. 

6.    Have you sung English songs? 

       - Yes. 

7.    Have you watched movies with an English soundtrack? 

       - Yes. 

8.    8.1)  Do you take extra English courses? 

    - Yes. 
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       8.2)  What are your reasons for taking extra English courses? 

    - As a supplement to the regular program 

    - To communicate in English 

    - To get the additional knowledge. 

       8.3)  Of the four major skills, which should be the most emphasized in the extra  

                English courses? 

    - Listening. 

9.    9.1)  What types of test do you like? 

               - Multiple-choice items, true/false items, completion, matching, and short 

answers. 

       9.2)  Why do you like such types of test? 

               - Multiple-choice items:  I can eliminate choices, and then choose the 

possible answer. 

               - True/false items:  It does not take much time to take this type of test.  If I 

understand the questions, I can answer immediately. 

               - Completion:  If I know the answers, I can do it quickly.  In contrast, if I 

don’t know the answer, I skip it without wasting time. 

               - Matching:  It trains me to think quickly, and to analyze the differences in 

matching. 

               - Short answers:  It’s an open-ended question.  I get a mark by writing 

straight to the point without focusing on the correctness of grammatical 

structure. 

       9.3)  Do you read the instructions carefully before taking tests? 

    - Yes. 

10.  In terms of reading, what should be practiced in the reading lesson? 

       - Speed reading 

       - Reading for specific information 

       - Reading for main ideas 

       - Reading for comprehension 

       - Critical reading 

       - Getting the meaning of words from context 

       - Using an English-English dictionary. 
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11.  11.1)  In your opinion, is English very important to your profession in the future? 

       - Yes.  

       11.2)  Of the four major skills, which is the most important skill in English? 

       - Speaking. 

 

Name:  Thiti  Korcharoenpanich                                           

1.    Do you make an attempt to read English? 

       - Yes. 

2.    Who is the person you ask for help or advice when you have problems in reading 

English?  

       - Parent. 

3.    What do you do when you read the difficult parts of texts? 

       - I make an attempt to understand by searching for the meanings of unknown 

words in a dictionary. 

4.    4.1)  Have you used a dictionary? 

    - Yes. 

       4.2)  When have you used a dictionary? 

               - When I see the unknown words on television, I try to find the meanings in a 

dictionary.  I also look up the meanings of words that I would like to know 

the meanings of.  

       4.3)  What kinds of dictionary have you used? 

               - English-Thai dictionary, English-English dictionary, and English-Thai 

talking dictionary. 

5.    5.1)  Have you ever read English outside class? 

    - Yes. 

       5.2)  What types of published materials have you read outside class? 

    - Magazines, short stories, novels, and textbooks for business. 

       5.3)  What kinds of materials do you want to select for outside reading? 

    - Jokes, songs, and short stories. 

6.    Have you sung English songs? 

       - Yes. 

7.    Have you watched movies with an English soundtrack? 
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       - Yes. 

8.    8.1)  Do you take extra English courses? 

    - Yes. 

       8.2)  What are your reasons for taking extra English courses? 

    - To communicate in English 

    - To read and write proficiently. 

       8.3)  Of the four major skills, which should be the most emphasized in the extra  

                English courses? 

    - Speaking. 

9.    9.1)  What types of test do you like? 

               - Multiple-choice items, completion, matching, short answers, and 

explanation. 

       9.2)  Why do you like such types of test? 

               - Multiple-choice items:  It’s easy and it takes only a short time.  Moreover, 

it’s not a waste of time, and I don’t have to analyze a lot. 

               - Completion:  It trains me to analyze sentence structure.  I can remember the 

sentence structure such as parts of speech of words. 

               - Matching:  The test provides the answers and I just match the answers 

correctly. 

    - Short answers and explanation:  I have a chance to practice writing. 

       9.3)  Do you read the instructions carefully before taking tests? 

    - No. 

10.  In terms of reading, what should be practiced in the reading lesson? 

       - Reading for specific information 

       - Reading for main ideas 

       - Reading for comprehension 

       - Critical reading 

       - Getting the meaning of words from context 

       - Using an English-English dictionary. 

11.  11.1)  In your opinion, is English very important to your profession in the future? 

       - Yes.  

       11.2)  Of the four major skills, which is the most important skill in English? 
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       - Speaking. 

 

Name:  Tipakorn  Wangkhajornkij                                          

1.    Do you make an attempt to read English? 

       - Yes. 

2.    Who is the person you ask for help or advice when you have problems in reading 

English? 

       - Sister or friend.  

3.    What do you do when you read the difficult parts of texts? 

       - I make an attempt to understand by guessing the meanings of unknown words by     

reasoning, and then I interpret the meanings.  If it doesn’t work, I will look for 

those meanings in a dictionary, or ask for help from my sister or friends. 

4.    4.1)  Have you used a dictionary? 

    - Yes. 

       4.2)  When have you used a dictionary? 

               - I use Thai-English dictionary when I want to speak Thai words in English.     

                 I also try to find the meanings of unknown words in a dictionary when I   

                 watch the television and read a magazine.  

       4.3)  What kinds of dictionary have you used? 

               - English-Thai dictionary, Thai-English dictionary, English-Thai talking  

                 dictionary, and Thai-English talking dictionary. 

5.    5.1)  Have you ever read English outside class? 

    - Yes. 

       5.2)  What types of published materials have you read outside class? 

    - Magazines. 

       5.3)  What kinds of materials do you want to select for outside reading? 

    - Short passages, comic books, jokes, short stories, and magazines. 

6.    Have you sung English songs? 

       - Yes. 

7.    Have you watched movies with an English soundtrack? 

       - Yes. 

8.    8.1)  Do you take extra English courses? 
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    - Yes. 

       8.2)  What are your reasons for taking extra English courses? 

    - To be a candidate for a higher level 

    - As a supplement to the regular program 

    - To communicate in English. 

       8.3)  Of the four major skills, which should be the most emphasized in the extra  

                English courses? 

    - Writing. 

9.    9.1)  What types of test do you like? 

    - Multiple-choice items, true/false items, matching, and short answers. 

       9.2)  Why do you like such types of test? 

               - Multiple-choice items:  The test provides the answers.  If I don’t know the 

answer, I have chance in guessing.  Furthermore, it’s easy and I don’t have 

to write anything. 

               - True/false items:  I make a decision to choose the answer easily because 

there are only 2 choices, true and false. 

               - Matching:  It’s not too difficult for me to answer.  When I know its pair, I 

match the answer immediately. 

    - Short answers:  I just write briefly, and I don’t have to explain so much.  

       9.3)  Do you read the instructions carefully before taking tests? 

    - Yes. 

10.  In terms of reading, what should be practiced in the reading lesson? 

       - Reading for specific information 

       - Reading for main ideas 

       - Critical reading 

       - Getting the meaning of words from context. 

11.  11.1)  In your opinion, is English very important to your profession in the future? 

       - Yes.  

       11.2)  Of the four major skills, which is the most important skill in English? 

       - Listening. 
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Arts students with low English ability 
Name:  Chaiwet  Sanyaluxruechai                                            

1.    Do you make an attempt to read English? 

       - No. 

2.    Who is the person you ask for help or advice when you have problems in reading 

English? 

       - Nobody.  I help myself or I don’t pay attention to those problems. 

3.    What do you do when you read the difficult parts of texts? 

       - I skip it without trying to read. 

4.    4.1)  Have you used a dictionary? 

    - Yes. 

       4.2)  When have you used a dictionary? 

               - When I do assignments and I need to know the meanings of unknown 

words, I will use a dictionary.  

       4.3)  What kinds of dictionary have you used? 

    - English-Thai dictionary, Thai-English dictionary, and dictionary software. 

5.    5.1)  Have you ever read English outside class? 

    - Yes. 

       5.2)  What types of published materials have you read outside class? 

    - Magazines. 

       5.3)  What kinds of materials do you want to select for outside reading? 

    - Jokes, and songs. 

6.    Have you sung English songs? 

       - Yes. 

7.    Have you watched movies with an English soundtrack? 

       - Yes. 

8.    8.1)  Do you take extra English courses? 

    - Yes. 

       8.2)  What are your reasons for taking extra English courses? 

    - To communicate in English. 

       8.3)  Of the four major skills, which should be the most emphasized in the extra  

                English courses? 
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    - Speaking. 

9.    9.1)  What types of test do you like? 

    - Multiple-choice items, true/false items, and matching. 

       9.2)  Why do you like such types of test? 

               - Multiple-choice items:  Sometimes I don’t know the answer, I can guess 

from choices because there must be only one that is correct.  

               - True/false items:  It has only 2 choices, true and false.  I have a better 

chance to answer correctly than in multiple-choice items. 

    - Matching:  I can guess easily. 

       9.3)  Do you read the instructions carefully before taking tests? 

    - Yes. 

10.  In terms of reading, what should be practiced in the reading lesson? 

       - Reading for specific information 

       - Reading for main ideas 

       - Reading for comprehension 

       - Critical reading 

       - Getting the meaning of words from context 

       - Using an English-English dictionary. 

11.  11.1)  In your opinion, is English very important to your profession in the future? 

       - Yes.  

       11.2)  Of the four major skills, which is the most important skill in English? 

       - Speaking. 

 

Name:  Sathaporn  Yinnaitum                                          

1.    Do you make an attempt to read English? 

       - No. 

2.    Who is the person you ask for help or advice when you have problems in reading 

English? 

       - Nobody.  I don’t pay attention to those problems but sometimes I help myself.  

3.    What do you do when you read the difficult parts of texts? 

       - I make an attempt to understand by reading several times, and looking for the 

meanings of unknown words in a dictionary. 
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4.    4.1)  Have you used a dictionary? 

    - Yes. 

       4.2)  When have you used a dictionary?  

               - While writing a paragraph in English, I search for vocabulary in a 

dictionary.  Sometimes I try to find the meanings of unknown words or 

read the words in a dictionary also. 

       4.3)  What kinds of dictionary have you used? 

               - English-Thai dictionary, English-English dictionary, Thai-English  

                 dictionary, English-Thai talking dictionary, and Thai-English talking  

                 dictionary. 

5.    5.1)  Have you ever read English outside class? 

    - Yes. 

       5.2)  What types of published materials have you read outside class? 

    - Textbooks, comic books, and short stories. 

       5.3)  What kinds of materials do you want to select for outside reading? 

    - Short passages, and comic books. 

6.    Have you sung English songs? 

       - Yes. 

7.    Have you watched movies with an English soundtrack? 

       - Yes. 

8.    8.1)  Do you take extra English courses? 

    - Yes. 

       8.2)  What are your reasons for taking extra English courses? 

    - To be a candidate for a higher level. 

       8.3)  Of the four major skills, which should be the most emphasized in the extra      

                English courses? 

    - Writing. 

9.    9.1)  What types of test do you like? 

    - Only matching. 

       9.2)  Why do you like such types of test? 
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               - Matching:  Mostly, I can find the correct answer easily by matching each 

pair.  Moreover, the test provides the correct answers so I just match the 

pairs. 

       9.3)  Do you read the instructions carefully before taking tests? 

    - Yes. 

10.  In terms of reading, what should be practiced in the reading lesson? 

       - Speed reading 

       - Reading for specific information 

       - Reading for main ideas 

       - Reading for comprehension 

       - Critical reading 

       - Getting the meaning of words from context. 

11.  11.1)  In your opinion, is English very important to your profession in the future? 

       - Yes.  

       11.2)  Of the four major skills, which is the most important skill in English? 

       - Speaking. 

 

Name:  Tanawat  Supaprom                                         

1.    Do you make an attempt to read English? 

       - No. 

2.    Who is the person you ask for help or advice when you have problems in reading 

English? 

       - Friend.  

3.    What do you do when you read the difficult parts of texts? 

       - I skip it without trying to read. 

4.    4.1)  Have you used a dictionary? 

    - Yes. 

       4.2)  When have you used a dictionary? 

               - I look up the meanings of unknown words in a dictionary when I read a 

passage. 

       4.3)  What kinds of dictionary have you used? 
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               - English-Thai dictionary, Thai-English dictionary, and English-Thai talking 

dictionary. 

5.    5.1)  Have you ever read English outside class? 

    - Yes. 

       5.2)  What types of published materials have you read outside class? 

    - Newspapers. 

       5.3)  What kinds of materials do you want to select for outside reading? 

    - Short passages, jokes, and songs. 

6.    Have you sung English songs? 

       - No. 

7.    Have you watched movies with an English soundtrack? 

       - Yes. 

8.    8.1)  Do you take extra English courses? 

    - Yes. 

       8.2)  What are your reasons for taking extra English courses? 

    - To be a candidate for a higher level. 

       8.3)  Of the four major skills, which should be the most emphasized in the extra  

                English courses? 

    - Speaking. 

9.    9.1)  What types of test do you like? 

    - Multiple-choice items, and true/false items. 

       9.2)  Why do you like such types of test? 

               - Multiple-choice items:  Sometimes I don’t know the answer but I can guess 

it from the choices.  Moreover, I’m not proficient in writing. 

    - True/false items:  There are only 2 choices so I can make a decision easily.  

       9.3)  Do you read the instructions carefully before taking tests? 

    - No. 

10.  In terms of reading, what should be practiced in the reading lesson? 

       - Reading for specific information 

       - Reading for main ideas 

       - Reading for comprehension 

       - Critical reading 
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       - Using an English-English dictionary. 

11.  11.1)  In your opinion, is English very important to your profession in the future? 

       - Yes.  

       11.2)  Of the four major skills, which is the most important skill in English? 

       - Speaking. 

 

Name:  Apichart  Supavitayapinun                                           

1.    Do you make an attempt to read English? 

       - No. 

2.    Who is the person you ask for help or advice when you have problems in reading 

English? 

       - Brother, teacher, friend, or dictionary.  

3.    What do you do when you read the difficult parts of texts? 

       - I make an attempt to understand by searching for the meanings of unknown 

words in a dictionary, asking for help or advice from someone else, and trying to 

understand the grammatical structure. 

4.    4.1)  Have you used a dictionary? 

    - Yes. 

       4.2)  When have you used a dictionary? 

               - When I write a paragraph in English, and play computer games.  I also look 

for the meanings of unknown words in a dictionary.  

       4.3)  What kinds of dictionary have you used? 

               - English-Thai dictionary, Thai-English dictionary, and English-Thai talking 

dictionary. 

5.    5.1)  Have you ever read English outside class? 

    - Yes. 

       5.2)  What types of published materials have you read outside class? 

    - Newspapers. 

       5.3)  What kinds of materials do you want to select for outside reading? 

    - Short passages, comic books, jokes, and songs. 

6.    Have you sung English songs? 

       - No. 
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7.    Have you watched movies with an English soundtrack? 

       - Yes. 

8.    8.1)  Do you take extra English courses? 

    - Yes. 

       8.2)  What are your reasons for taking extra English courses? 

    - As a supplement to the regular program. 

       8.3)  Of the four major skills, which should be the most emphasized in the extra  

                English courses? 

    - Speaking. 

9.    9.1)  What types of test do you like? 

    - Multiple-choice items, true/false items, and short answers. 

       9.2)  Why do you like such types of test? 

               - Multiple-choice items:  I can guess the answer because the test provides 

choices for me to select, and it’s better than using my own thoughts. 

               - True/false items:  I like this type of test because I have 50-50 chance to 

answer correctly. 

               - Short answers:  I just answer the question by focusing on the main ideas.  I 

can copy a sentence from the passage to answer the question, and I don’t 

have to explain so much, just write briefly.  Moreover, I don’t enjoy 

writing explanations because I’m not sure that I can use correct 

grammatical structures or whether I can use the right words or not. 

       9.3)  Do you read the instructions carefully before taking tests? 

    - Yes. 

10.  In terms of reading, what should be practiced in the reading lesson? 

       - Reading for specific information 

       - Reading for main ideas 

       - Reading for comprehension 

       - Critical reading 

       - Getting the meaning of words from context 

       - Using an English-English dictionary. 

11.  11.1)  In your opinion, is English very important to your profession in the future? 

       - Yes.  
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       11.2)  Of the four major skills, which is the most important skill in English? 

       - Speaking. 

 

Name:  Atthasin  Phartpachee                                         

1.    Do you make an attempt to read English? 

       - Yes. 

2.    Who is the person you ask for help or advice when you have problems in reading 

English? 

       - Parent, brother, teacher, or friend.  

3.    What do you do when you read the difficult parts of texts? 

       - I make an attempt to understand by rereading, and trying to find the meanings of   

unknown words in a dictionary. 

4.    4.1)  Have you used a dictionary? 

    - Yes. 

       4.2)  When have you used a dictionary? 

               - When I don’t understand the meanings of words or the meanings of a long 

sentence, I look up the meanings in a dictionary.  Then I combine the 

meanings of those words and interpret again.  

       4.3)  What kinds of dictionary have you used? 

               - English-Thai dictionary, English-English dictionary, and Thai-English    

dictionary. 

5.    5.1)  Have you ever read English outside class? 

    - Yes. 

       5.2)  What types of published materials have you read outside class? 

    - Newspapers. 

       5.3)  What kinds of materials do you want to select for outside reading? 

    - Short passages, comic books, jokes, songs, and newspapers.  

6.    Have you sung English songs? 

       - No. 

7.    Have you watched movies with an English soundtrack? 

       - Yes. 

8.    8.1)  Do you take extra English courses? 
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    - Yes. 

       8.2)  What are your reasons for taking extra English courses? 

    - To be a candidate for a higher level 

    - As a supplement to the regular program 

    - To communicate in English 

    - To study abroad. 

       8.3)  Of the four major skills, which should be the most emphasized in the extra  

                English courses? 

    - Speaking. 

9.    9.1)  What types of test do you like? 

    - True/false items, completion, matching, and short answers. 

       9.2)  Why do you like such types of test? 

    - True/false items:  It has only 2 choices so I make a decision easily. 

    - Completion:  I don’t have to write explanation. I write only a word.   

    - Matching:  I answer more easily than the other types of test. 

               - Short answers:  I think writing short answers is better than writing 

explanations because I don’t enjoy writing explanations.    

       9.3)  Do you read the instructions carefully before taking tests? 

    - Yes. 

10.  In terms of reading, what should be practiced in the reading lesson? 

       - Reading for specific information 

       - Reading for main ideas 

       - Reading for comprehension 

       - Getting the meaning of words from context 

       - Using an English-English dictionary. 

11.  11.1)  In your opinion, is English very important to your profession in the future? 

       - Yes.  

       11.2)  Of the four major skills, which is the most important skill in English? 

       - Speaking. 
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APPENDIX F 
 

The Results of the Oxford Quick Placement Test Scores  
Obtained by All Students 

 
Score out of 60 Group Students 

No. Science students Arts students 
 

High 
 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 

 
34 
43 
36 
34 
39 
34 
36 
36 
39 
38 
43 
34 
36 
34 

 
37 
39 
41 
35 
36 
35 
34 
35 
36 
34 
38 
34 
35 
34 

 
Low 

 
1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 

 
22 
25 
23 
25 
23 
25 
25 
25 
24 
24 
25 
25 
20 
25 

 
24 
23 
24 
24 
17 
25 
21 
23 
18 
25 
21 
20 
23 
22 
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APPENDIX G 
 

Comparison between the Science Students with High and Low  
English Ability According to Their Use of Subdivision Strategies 

in Their English Reading 
 

Strategies 
Group      Mean      S.D.      T-Value    2-Tail 
of                                                           Prob. 
Students                                                

• Memory strategies 
1. I review the reading lessons that I’ve learned. 

 
High        2.43       1.248          
                                               -1.036       .311 
Low         2.86         .864 

2. I put the words/phrases/sentences I’ve learned 
in an easy-recognized story, so I can remember 
them. 

High        2.43         .852          
                                                 -.901       .376 
Low         2.71         .825 

3. I remember words/phrases/sentences by 
grouping them into separate groups e.g. groups of 
application letter, groups of occupation, etc. 

High        2.64       1.151          
                                                 -.537       .596 
Low         2.86         .949 

4. I transcribe the words/phrases/sentences that 
I’ve just learned several times in order to 
remember them. 

High        1.93         .997          
                                                 -.829       .415 
Low         2.29       1.267 

• Cognitive strategies 
5. I practice the phrases or sentences I’ve just 
learned or those in which I always make mistakes 
by rereading them again and again. 

 
High        3.36       1.082          
                                                1.524       .139 
Low         2.79         .893 

6. I use reference materials such as dictionaries or 
grammar textbooks while I’m reading. 

High        3.50       1.092          
                                               -1.446       .160 
Low         4.07         .997 

7. I try not to transfer Thai grammar and reading 
patterns to use in English reading. 

High        3.07       1.141          
                                                  .989       .332 
Low         2.64       1.151 

8. When I’m reading, I understand meaning in 
English and try not to translate into Thai. 

High        3.00       1.519          
                                                  .717       .480 
Low         2.64       1.082 

9. I first skim an English passage (read over the 
passage quickly) then go back and read carefully. 

High        3.71         .994          
                                                 -.185       .855 
Low         3.79       1.051 

10. I make summaries of information that I read 
in English. 

High        1.71       1.069          
                                                 -.855       .401 
Low         2.07       1.141 

• Compensation strategies 
11. I read English without looking up every new 
word. 

 
High        2.29       1.267          
                                                  .513       .612 
Low         2.07         .917 

12. To understand unfamiliar English words, I 
make guesses. 

High        3.71         .825          
                                                  .901       .376 
Low         3.43         .852 
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13. I will read better if I can choose the topic of 
reading passage. 

High        3.57       1.342          
                                                  .163       .872 
Low         3.50         .941 

14. If I don’t know the meaning of an English 
word, I will read a word or phrase that means the 
same thing in that context. 

High        4.21         .802          
                                                2.271       .032 
Low         3.43       1.016 

• Metacognitive strategies 
15. Before I read any new tasks, I will review my 
reading lessons and knowledge on reading that 
I’ve learned, and link them with the task I’m 
going to read. 

 
High        2.36       1.336          
                                                 -.943       .354 
Low         2.79       1.051 

16. When I read any tasks, I will block out noise 
and interruption until I finish it. 

High        3.43       1.016          
                                                1.186       .246 
Low         2.93       1.207 

17. I try to find out all I can about how to read 
better (e.g. reading more books, practicing a lot, 
etc.). 

High        3.64       1.008          
                                                2.043       .051 
Low         2.86       1.027 

18. I organize my language notebook to record 
information on reading. 

High        2.38       1.325          
                                                 -.425       .674 
Low         2.57         .938 

19. I arrange my schedule to practice reading 
outside the classroom by myself. 

High        1.71         .914          
                                               -1.465       .155 
Low         2.21         .893 

20. I arrange a comfortable environment for 
myself in order to promote reading; for instance, 
I find a quiet, comfortable place to read, etc. 

High        3.79         .802          
                                                  .000     1.000 
Low         3.79       1.251 

21. I plan my own goals for learning to read in 
English, for example, I must improve my reading 
skill. 

High        3.50       1.401          
                                                  .467       .645 
Low         3.29         .994 

22. I plan what I am going to accomplish in each 
reading task (e.g. I must finish the task within 15 
minutes, etc.). 

High        2.57       1.342          
                                                 -.148       .884 
Low         2.64       1.216 

23. I try to seek for opportunities to read outside 
the classroom (e.g. reading magazines or 
newspapers in English, using the internet to 
communicate with others, etc.). 

High        3.43         .938          
                                                1.778       .087 
Low         2.79         .975 

24. I myself notice the mistakes in my reading 
and correct them throughout the reading process. 

High        3.21       1.188          
                                                  .334       .741 
Low         3.07       1.072 

25. I try not to make the same mistakes by 
learning from my previous errors. 

High        3.71       1.139          
                                                  .725       .475 
Low         3.43         .938 

26. After the teacher returns my work, I compare 
it with that of my friends who got high marks so 
as to examine my errors and use this knowledge 
to improve my work next time. 

High        2.71       1.267          
                                                 -.328       .746 
Low         2.86       1.027 

27. I decide in advance to pay attention to 
specific language aspects or content of the task 
that I’m going to read. 
 
 

High        2.43       1.158          
                                                 -.949       .351 
Low         2.79         .802 
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28. I clearly identify the purpose of a reading task 
while I’m reading the task. 

High        3.29       1.139          
                                                  .569       .574 
Low         3.07         .829 

29. I look for opportunities to read as much as 
possible in English. 

High        3.71         .914          
                                                1.539       .136 
Low         3.21         .802 

• Affective strategies 
30. I try to relax whenever I feel anxious while 
I’m reading; for instance, I stop reading and listen 
to the radio or watch T.V. for a while before I 
continue to read again. 

 
High        3.36       1.216          
                                                 -.677       .504 
Low         3.64       1.008 

31. I reduce anxiety before beginning to read by 
using meditation or deep breathing. 

High        2.86         .864          
                                               -1.122       .272 
Low         3.29       1.139 

32. I will say positive statements to myself in 
order to cheer myself up when I feel discouraged 
in my reading work. 

High        2.29       1.204          
                                               -1.241       .226 
Low         2.86       1.231 

33. I give myself a reward when I do a reading 
task well. 

High        2.29       1.069          
                                                  .374       .712 
Low         2.14         .949 

34. I pay attention to physical signs of stress that 
occur while I’m reading and I try to relax in order 
to reduce such feelings before I continue to read. 

High        3.43       1.089          
                                                1.019       .318 
Low         3.07         .730 

35. I write down my feelings/attitudes/problems 
in English reading in a private diary. 

High        1.79       1.251          
                                                 -.954       .349 
Low         2.21       1.122 

36. I talk to someone I trust about my attitudes, 
feelings, and problems concerning my English 
reading. 

High        2.07       1.328          
                                               -1.062       .298 
Low         2.57       1.158 

• Social strategies 
37. If I do not understand the reading passage, I 
will ask the teacher to clarify it. 

 
High        3.14       1.027          
                                                  .203       .841 
Low         3.07         .829 

38. I ask the teacher to correct my reading task. High        3.36         .929          
                                                  .632       .533 
Low         3.14         .864 

39. I work with my friends to mutually review 
our tasks in order to find out any mistakes and try 
to correct them. 

High        2.21       1.122          
                                               -1.492       .148 
Low         2.79         .893 

40. I ask for help or advice from native speakers 
or other proficient language users whom I know 
whenever I have got a problem in reading 
English. 

High        2.64       1.082          
                                                  .174       .863 
Low         2.57       1.089 

 
Number of subjects:  High group = 14 
                                  Low group  = 14 
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APPENDIX H 
 

Comparison between the Arts Students with High and Low  
English Ability According to Their Use of Subdivision Strategies 

in Their English Reading 
 

Strategies 
Group      Mean      S.D.      T-Value    2-Tail 
of                                                           Prob. 
Students                                                

• Memory strategies 
1. I review the reading lessons that I’ve learned. 

 
High        3.00         .555          
                                                1.989       .058 
Low         2.50         .760 

2. I put the words/phrases/sentences I’ve learned 
in an easy-recognized story, so I can remember 
them. 

High        3.00         .784          
                                                1.991       .059 
Low         2.21       1.251 

3. I remember words/phrases/sentences by 
grouping them into separate groups e.g. groups of 
application letter, groups of occupation, etc. 

High        2.86       1.167          
                                                  .862       .396 
Low         2.50       1.019 

4. I transcribe the words/phrases/sentences that 
I’ve just learned several times in order to 
remember them. 

High        2.38         .870          
                                                  .724       .476 
Low         2.14         .864 

• Cognitive strategies 
5. I practice the phrases or sentences I’ve just 
learned or those in which I always make mistakes 
by rereading them again and again. 

 
High        3.21         .893          
                                                2.173       .039 
Low         2.43       1.016 

6. I use reference materials such as dictionaries or 
grammar textbooks while I’m reading. 

High        3.57         .938          
                                                1.668       .109 
Low         3.07         .616 

7. I try not to transfer Thai grammar and reading 
patterns to use in English reading. 

High        3.00         .961          
                                                1.979       .059 
Low         2.36         .745 

8. When I’m reading, I understand meaning in 
English and try not to translate into Thai. 

High        3.08         .862          
                                                1.386       .180 
Low         2.43       1.505 

9. I first skim an English passage (read over the 
passage quickly) then go back and read carefully. 

High        3.86         .663          
                                                3.146       .004 
Low         2.85         .987 

10. I make summaries of information that I read 
in English. 

High        2.29       1.069          
                                                 -.170       .866 
Low         2.36       1.151 

• Compensation strategies 
11. I read English without looking up every new 
word. 

 
High        2.36         .842          
                                               -1.075       .292 
Low         2.71         .914 

12. To understand unfamiliar English words, I 
make guesses. 

High        3.57         .852          
                                                  .000     1.000 
Low         3.57       1.158 
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13. I will read better if I can choose the topic of 
reading passage. 

High        3.64       1.082          
                                                1.319       .199 
Low         3.07       1.207 

14. If I don’t know the meaning of an English 
word, I will read a word or phrase that means the 
same thing in that context. 

High        3.57       1.158          
                                                  .623       .539 
Low         3.29       1.267 

• Metacognitive strategies 
15. Before I read any new tasks, I will review my 
reading lessons and knowledge on reading that 
I’ve learned, and link them with the task I’m 
going to read. 

 
High        2.93         .917          
                                                1.858       .075 
Low         2.29         .914 

16. When I read any tasks, I will block out noise 
and interruption until I finish it. 

High        3.21         .699          
                                                  .799       .432 
Low         2.93       1.141 

17. I try to find out all I can about how to read 
better (e.g. reading more books, practicing a lot, 
etc.). 

High        3.36         .929          
                                                  .415       .682 
Low         3.21         .893 

18. I organize my language notebook to record 
information on reading. 

High        2.79       1.122          
                                                1.444       .161 
Low         2.14       1.231 

19. I arrange my schedule to practice reading 
outside the classroom by myself. 

High        2.29         .914          
                                                  .548       .588 
Low         2.07       1.141 

20. I arrange a comfortable environment for 
myself in order to promote reading; for instance, 
I find a quiet, comfortable place to read, etc. 

High        3.43       1.016          
                                                 -.658       .516 
Low         3.71       1.267 

21. I plan my own goals for learning to read in 
English, for example, I must improve my reading 
skill. 

High        3.36         .929          
                                                  .381       .706 
Low         3.21       1.051 

22. I plan what I am going to accomplish in each 
reading task (e.g. I must finish the task within 15 
minutes, etc.). 

High        2.79       1.122          
                                                1.170       .252 
Low         2.29       1.139 

23. I try to seek for opportunities to read outside 
the classroom (e.g. reading magazines or 
newspapers in English, using the internet to 
communicate with others, etc.). 

High        3.79         .699          
                                                2.364       .028 
Low         2.86       1.292 

24. I myself notice the mistakes in my reading 
and correct them throughout the reading process. 

High        3.64         .745          
                                                3.143       .004 
Low         2.64         .929 

25. I try not to make the same mistakes by 
learning from my previous errors. 

High        3.64       1.082          
                                                1.404       .172 
Low         3.07       1.072 

26. After the teacher returns my work, I compare 
it with that of my friends who got high marks so 
as to examine my errors and use this knowledge 
to improve my work next time. 

High        2.86       1.167          
                                                  .476       .638 
Low         2.64       1.216 

27. I decide in advance to pay attention to 
specific language aspects or content of the task 
that I’m going to read. 
 
 

High        3.07         .997          
                                                1.267       .216 
Low         2.57       1.089 
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28. I clearly identify the purpose of a reading task 
while I’m reading the task. 

High        2.86         .864          
                                                 -.825       .417 
Low         3.21       1.369 

29. I look for opportunities to read as much as 
possible in English. 

High        3.64         .842          
                                                1.727       .096 
Low         3.00       1.109 

• Affective strategies 
30. I try to relax whenever I feel anxious while 
I’m reading; for instance, I stop reading and listen 
to the radio or watch T.V. for a while before I 
continue to read again. 

 
High        3.64         .842          
                                                 -.170       .866 
Low         3.71       1.326 

31. I reduce anxiety before beginning to read by 
using meditation or deep breathing. 

High        3.21       1.051          
                                               -1.465       .157 
Low         3.71         .726 

32. I will say positive statements to myself in 
order to cheer myself up when I feel discouraged 
in my reading work. 

High        2.79       1.122          
                                               -1.011       .321 
Low         3.21       1.122 

33. I give myself a reward when I do a reading 
task well. 

High        2.64       1.151          
                                                 -.641       .527 
Low         2.93       1.207 

34. I pay attention to physical signs of stress that 
occur while I’m reading and I try to relax in order 
to reduce such feelings before I continue to read. 

High        3.14         .949          
                                                 -.862       .396 
Low         3.50       1.225 

35. I write down my feelings/attitudes/problems 
in English reading in a private diary. 

High        1.71         .825          
                                                 -.338       .738 
Low         1.86       1.351 

36. I talk to someone I trust about my attitudes, 
feelings, and problems concerning my English 
reading. 

High        2.79       1.122          
                                                  .644       .525 
Low         2.50       1.225 

• Social strategies 
37. If I do not understand the reading passage, I 
will ask the teacher to clarify it. 

 
High        3.07         .730          
                                                1.668       .107 
Low         2.57         .852 

38. I ask the teacher to correct my reading task. High        3.14         .949          
                                                1.428       .165 
Low         2.57       1.158 

39. I work with my friends to mutually review 
our tasks in order to find out any mistakes and try 
to correct them. 

High        2.50       1.019          
                                                  .163       .872 
Low         2.43       1.284 

40. I ask for help or advice from native speakers 
or other proficient language users whom I know 
whenever I have got a problem in reading 
English. 

High        3.29       1.139          
                                                1.669       .107 
Low         2.50       1.345 

 
Number of subjects:  High group = 14 
                                  Low group  = 14 
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