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ABSTRACT

The purposes of the study were: 1) to investigate the motivation and
language learning strategies to improve critical reading employed by high and low
English ability students and 2) to determine whether any difference exists between
high and low English ability students in motivation, language learning strategies,
and critical reading.

The sample group of this study consisted of 337 first year students (290
low and 47 high English ability students) at Mahidol University. The purposive
sampling and simple random sampling techniques were used to select the samples.
They were divided into two groups (low and high English ability students)
according to their entrance examination scores and university criterion. The
Attitude/Motivation Test Battery (AMTB), the Strategy Inventory for Language
Learning questionnaire (SILL), and a critical reading test were used as the
instruments to collect quantitative data while semi-structured interviews were used
to collect qualitative data. Quantitative data were analyzed by using statistical
techniques such as percentage, mean, standard deviation, and t-test. The Cronbach
alpha reliability coefficient of the SILL and AMTB were 0.92 and 0.95,
respectively. Semi-structured interviews were audio-recorded and then transcribed
by using open and axia coding techniques (Strauss & Corbin, 1990), and data
were then analyzed by content analysis.

The major results of this study were as follows. 1) There were
significant differences (p < .05) in language learning strategies employed by high
and low English ability students. Students with high English ability employed
more kinds of language learning strategies more frequently than low English
ability students. 2) High English ability students attained higher scoresin a critical
reading test than low ability students. 3) Motivation employed by both groups of
students was not statistically significantly different (p > .05).

KEY WORDS: LANGUAGE LEARNING STRATEGIES/ MOTIVATION /
CRITICAL READING ABILITY /HIGH AND LOW ENGLISH
ABILITY STUDENTS
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CHAPTER |
INTRODUCTION

1.1 Background Information

English is the world language or the ‘lingua franca’ of the modern period,
thus most people around the world are encouraged to use English as well as their own
language (Crystal, 1997). Approximately 375 million people speak English as their
first language (Curtis, 2006). Estimates for the number of second language speakers
vary greatly from 470 million to over a billion; therefore, non-native speakers now
outnumber native speakers by a ratio of up to 3 to 1 (Crystal, 1997). To conclude,
English plays important roles in professional, and academic life.

A knowledge of English has become a requirement in a number of fields
such as medicine and computing. According to Fiedler (2011), English is the most
commonly used language because almost 70% of magazines, newspapers, and 95% of
textbooks especially in sciences are written in English.

At the beginning of the 21*" century, academic e-databases such as the
Institute for Scientific Information (ISI), Scopus, and EBSCO Discovery Service are in
English. These three e-databases are the great recourses for faculty members and
students to use and cite because of their quality and reliability. For example, ISI
organizes the Web of Knowledge database service which contains 16,000 international
journals, books, and proceedings in the sciences, social sciences, arts and humanities.
(The ISI Database: The Journal Selection Process, 2004). All papers or research
articles published in ISI as well as Scopus and EBSCO Discovery Service are in
English. Thus, the three e-databases are worldwide.

Reforming education has been a major challenge for politicians,
academicians and business leaders in many countries as well as many national and
international organizations especially in the last two decades of the 20™ century
(Hallinger & Lee, 2012). Likewise, Thai education needs to be reformed because of

five forces: socioeconomic forces, educational forces, technology forces, globalizing


http://en.wikipedia.org/wiki/First_language
http://en.wikipedia.org/wiki/Second_language
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forces, and political forces. 1) Socioeconomic forces: The Thai economy collapsed in
1996, a tsunami hit the south of Thailand in 2002, many provinces in Thailand were
flooded in 2011. Therefore, the Thai economy has been challenged, causing many
disruptions in Thai society. 2) Educational forces: Thai pupils receive 3.8 years of the
average number of schooling. In other words, The Thai student has not even finished

grade 4. Additionally, most Thai students lack motivation for seeking new knowledge
(Janjai, 2012). These statements indicate an unsatisfactory outcome for the educational
reform during the decade 2000-2010 of implementation of the national education act.
To respond to these problems, Thai education needs to be completely reformed.
Unfortunately, the first reform was focused on structures of organization not on
students’ performance and quality of educational outcomes. Presently, both students’
performance and the quality of educational outcomes are taken into account. 3)
Technology forces: with the emergence of the Internet and the global expansion of the
information highways as well as exports, such as animation and digital content are
required people who master in English. 4) Globalizing forces: knowledge, culture,
traditions, beliefs, attitudes of foreign countries toward Thai society; most Thai
teenagers are influenced by these factors mechanically without thinking carefully and
critically. This will harm Thai society, and finally Thai culture will be forgotten. 5)
Political forces: Presently, Thai society is divided into two distinct camps. This leads
to disarray, fighting, with each group competing for its own sake. Therefore, Thai
society needs to be restored, and only education can serve this purpose. Furthermore,
the educational reform envisaged in the Thai Constitution is the main factor in
improving the teaching and learning of English as a foreign language in Thailand.
Kirtikara (2001) found that education in Thailand has developed because of the
economic buoyancy and international competitiveness which has been heralded as the
“New Economy millennium.” Some of the reasons for Thai educational reform are as
follows: 1) Crises, 2) Demand for higher education and for a high-quality workforce to
strengthen national competitiveness around the world, 3) Limitations in the budget for
education, and 4) The impacts of the 1999 National Education Act. Because of the
four stated reasons, learning only the native language (Thai) is not enough. Teaching

English as a foreign language has been defined as an essential aspect and was included
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in the Thai educational development plan (Eighth National Education Development
Plan, 1997-2001).

Teaching and learning a foreign language in Thailand is required at all
levels from kindergarten to university. However, university students still have low
performance levels in all four skills (Kirtikara, 2001). Since 2003, the Thai
Commission on Higher Education has required university students to take at least 12
credits in English before they graduate (Office of the National Education Commission,
2001). However, many students are unable to communicate their basic needs such as
giving directions especially in reading English texts and newspapers or other language
functions needed for everyday survival (Wiriyachitra, 2001). Therefore, the language
teachers in the higher levels need to find the best ways to help their students to achieve
their goals, to be good at the four skills of English, and to cooperate effectively with
people (Prappal, 2001).

According to Smith (1963), the highest level of reading is critical reading
because the students are required to evaluate, analyze, and comprehend the
information found in the texts. Undergraduate students are expected to become
critical readers and develop a ‘deep’ approach to reading (Rice, 2003). “Being able to
read English gives a person access to an accumulated capital of information, interest
and pleasure. The more effectively a person can read, the more effectively can he gain
access to that capital,” (Eddie, 1992, p. 126). In addition, language learners will be
able to study other subjects successfully when they are good at critical reading skills
(Wannakhao, 2006). For these reasons, reading is emphasized as the most important
skill for language learning (Ur, 1996). Therefore, all Thai students should be
encouraged to read the texts critically (Ministry of Education, 2001).

Problems in reading are not only a serious issue in Thailand, but also in
Malaysia. According to Applebee, Langer, and Mullis (1985), university students
stated that their university textbooks were very complicated due to the wide range in
knowledgeable topics and references and the variety of tasks. Like the previous study,
Norris and Hoffman (1993) found that college students have difficulty in reading prose
or novels which are written using complex structures in English. For these reasons,

reading was found to be the most problematic skill at university level. Additionally,



Ratima Tianchai Introduction / 4

Taraban, Rynearson, and Kerr (2000) reported that international textbooks in
universities could be frightening students who had a low ability in reading and were
non-native speakers of English, such as in Malaysia and Thailand. For example, a
study by Nambiar-Gopal (2006) in the Malaysian context said that “...the teaching of
reading in school has not helped foster the ability to interpret and critically evaluate
texts and has burdened the undergraduate who comes in to the university with an
insufficient inheritance from the school system (p.174).” In the Thai context, some
research studies over the past twenty years (Sanganet, 1980; Mangprayoon, 1981;
Chaisuriya, 2000) have found that university students have a low ability in critical
reading. Therefore, in order to enhance the understanding of critical reading in the
Thai context, this present study was conducted to investigate the use of motivation and
language learning strategies to improve the critical reading strategies employed by
high (level 6) and low (level 2) English ability students in the university. In other
words, the researcher attempted to find whether the level or ability of students would
influence their motivation and language learning strategies to improve their critical

reading.

1.2 Rationale for the Study

Reading, listening, writing, and speaking are the focus of teaching English
as a foreign language; however, reading is the most important for students at the
tertiary level because the students are often assigned to read textbooks and
international journals which are written in English (Satitporn, 1995). According to
Lekvilai (1996), critical reading is the highest level of reading and is the most
important skill which people can use to synthesize, analyze, and evaluate the
information they have gathered. Even though reading includes several reading
strategies (such as reading for comprehension, scanning, skimming, and critical
reading), most learners nowadays require critical reading as a final goal in their
language learning (Pearson, 1984). For this reason, some research studies in Thailand
have investigated critical reading employed by EFL students at different levels and in

different fields. For example, Chaisuriya (2000) investigated the relationship between
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the critical reading ability and critical thinking in English of Mattayom suksa six
students. She found that Mattayom suksa six students in schools under the Office of
the Private Education Commission had critical reading abilities in English at lower
than the minimum norm with an arithmetic mean of 47.48.  Furthermore,
Thammongkol (1994) studied the critical reading ability of undergraduate students and
she found that the students in the educational field had the lowest level of critical
reading ability; while, the students from the Faculty of Medicine had the highest level
of critical reading ability. Thus, EFL students need to develop their reading skills
in order to understand their texts clearly (Wongphangamol, 2005).

Not only is critical reading the most desirable for EFL students, but
language learning strategies and motivation are also major factors that enable students
to study a foreign language successfully (Pearson, 1984). According to Gardner
(1985), “motivation is also an important contributor to language achievement in terms
of linguistic outcomes, which traditionally embrace the knowledge structure of the
language, i.e. vocabulary, grammar, and pronunciation and the four basic skills of the
language, including listening, understanding, reading, and writing (p. 10)”. Lack of
attention to factors such as motivation and attitude can lead to inefficiencies in
learning L2 (Oroujlou & Vahedi, 2011). Similarly, some research studies have found
that language learning strategies and motivation were the most two important factors
of the context in which language learners have become the center of language teaching
and learning as in China and Thailand (Hedge, 2000; Chun-huan, 2010). In terms of
language learning strategies, Kaotsombut (2003) had investigated the language
learning strategies used by graduate students of science at Mahidol University. The
results of her study showed that the graduate students used six strategies to learn
English successfully. In addition, Satta-Udom (2007) studied the language learning
strategies used by undergraduate students from different fields (science and non-
science). The findings of the study revealed that both groups of undergraduate
students used language learning strategies to learn language successfully even though
they used different strategies in their learning. Because motivation was also a main
factor that enables students to study a foreign language successfully, Lambert (1963b)

states that the extent to which an individual successfully acquires a second language
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will depend upon ethnocentric tendencies, attitudes towards the other community,
orientation towards language learning and motivation. There have been a few studies
of the motivation of Thai students. For example, Lordasa (2007) examined the impact
of integrative and instrumental motivation upon Thai students learning English. The
findings revealed that motivation was an important factor for Thai students in learning
English. However, there have been few studies of the relationship between language
learning strategies and motivation or motivation and critical reading among Thai
students. Thus, this study investigated the language learning strategies and motivation
of Thai students in order to improve critical reading by high and low ability students at
Mahidol University. Additionally, the study examined the differences in the scores
that high and low English ability students attained based on a critical reading test.

1.3 Statement of the Problems

Teaching and learning English is required in the Thai educational system
(Tappoon, 2008). Even though Thai students have studied English for several years
(from the elementary level to the university or tertiary level), they still have low
abilities in English (Prappal, 2001). According to the Ministry of University Affairs
(1999), Thai students’ TOEFL scores were lower than those of Malaysia, the
Philippines, and Singapore. Similarly to Prappal and Opanon-amata’s (2002) study,
the Chulalongkorn University Test of English Proficiency (CU-TEP) test has been
developed to measure the students’ general proficiency in listening, reading, and
writing in English. The results of her study indicated that the majority of Thai
students got lower English scores than the standard required on the CU-TEP and their
average English proficiency is lower than that of students from other ASEAN
countries such as Singapore and the Philippines.

As can been seen from the results of Prappal and Opanon-amata’s (2002)
study, Thai university students need to improve their abilities in the four skills in
English, especially reading, because students are often assigned to read academic
materials in English such as international journals, articles, and published dissertations

(Kaotsombut, Soranastaporn, & Chantarasorn, 2004).
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Researchers (Wongsothorn, 1998; Wongphangamol, 2005) have found that
Thai students have difficulties in reading skills. For example, secondary level students
have some reading problems when they read English texts (Wongphangamol, 2005).
Not only students at the secondary level have problems in reading, but university
students also need to improve their reading skill because their ability in the four skills
Is at the medium level (Wongsothorn, 1998).

First-year undergraduate students at Mahidol University were assigned to
take two English courses and they were trained in all four skills in English in their first
academic year; however, they still had a low English ability (Tappoon, 2008).
Although university students are often required to read international textbooks and
journals, they do not understand the content of what the lecturers required them to
read. The reason that Thai tertiary students have low reading ability in English is that
listening and speaking are focused on more frequently than was reading (Satitporn,
1995). In addition, the students are not trained to use strategies in learning a language
effectively and they have less motivation to improve their English because the demand
for using English in the workplace is not emphasized in the English curriculum in Thai
universities (Lekvilai, 1996; Wiriyachitra, 2001).

In order to solve the problems which undergraduate students in Mahidol
University face, language teachers must observe, and enhance students’ motivation in
reading English both in class and outside class (Prappal & Opanon-amata, 2002).
Additionally, encouraging the use of learning strategies in critical reading is one of the

major responsibilities of all language teachers.
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1.4 Purpose of the Study

There are three main objectives in the present study:

1. To investigate the motivation of high English ability students and the
language learning strategies they use in order to improve their critical reading.

2. To investigate the motivation of low English ability students and the
language learning strategies they use in order to improve their critical reading.

3. To determine whether there are any differences in motivation of high
and low English ability students and whether there are any differences in the language
learning strategies they employ and whether there are any differences in their critical

reading abilities.
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1.5 Conceptual Framework for the Study

SILL questionnaire X
1
1

(Oxford, 1990)

Language Learning
Strategies

High ability

Low ability
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EFL Students
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| AMTB
' Gardner’s Attitude/Motivation Test Battery
! (Gardner, 2004)
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Note: EFL is an abbreviation for English as a Foreign Language

Figure 1.1: Conceptual Framework Diagram
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The model (Figure 1) shows the systematic process of how the goals of the
present study were accomplished. This study investigated the motivation for
improving critical reading and the language learning strategies used by high and low
English ability students to improve their critical reading. Moreover, the extent to
which the students are motivated and the extent to which they use language learning
strategies to improve critical reading were examined. Additionally, the mean scores
from a critical reading test taken by high and low English ability students were
analyzed and compared to find out whether they were significant differences. The
process for conducting this study is described as follows:

Firstly, the AMTB questionnaire (Gardner’s Attitude/Motivation Test
Battery) devised by Gardner (2004) and the SILL (Strategy Inventory for Language
Learning) questionnaire developed by Oxford (1990) were used as research
instruments to have both high and low ability students identify their use of six
strategies in learning a language (memory strategies, cognitive strategies,
compensation strategies, metacognitive strategies, affective strategies, and social
strategies) and the twelve domains of motivation (Interest in Foreign Languages,
Parental Encouragement, Motivational Intensity, English Class Anxiety, English
Teacher Evaluation, Attitudes toward Learning English, Attitudes toward English-
speaking people, Integrative Orientation, Desire to Learn English, English Course
Evaluation, English Use Anxiety, and Instrumental Orientation) to improve their
critical reading ability.

Secondly, a critical reading test (composed nine types of critical reading
skills) developed by the researcher was used to measure the critical reading ability of
both high and low English ability students.

Finally, the type of motivation, the frequency of use of language learning
strategies, and the mean scores from critical reading test for both high and low English

ability students were compare to find whether there were any differences.
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1.6 Significance of the Study

This study provides useful information on the language learning strategies
employed by high and low English ability to improve their critical reading and the
motivation they have for doing so. This information is useful for language teachers at
the tertiary level so they can understand the use of students’ learning strategies and
their type of motivation; this will enable them to improve their teaching techniques for
critical reading. Additionally, this study is useful for EFL tertiary level students who
have a low ability in English. They will be able understand how high English ability
students use language learning strategies to improve their critical reading and their
motivation for doing so, so they can improve their critical reading ability and be able

to learn English more successfully.

1.7 Limitations of the study

1. This study was limited to a study of first year high (level 6) and low
(level 2) English ability students at university level (Mahidol university). Therefore,
generalizations may be suitable for students who are at the same level and have the
same experience or background.

2. The Attitude/Motivation Test Battery (AMTB) developed by Gardner
(2004) was one of the instruments used in this study. Although AMTB has been used
to find students’ motivation in several contexts, it has not been tested with many
groups of tertiary level students in Thailand. Therefore, it might not be suitable for
determining the motivation of Thai students.

3. In this present study, the critical reading test was an instrument to
measure only the critical reading ability of both high and low English ability students.
Therefore, tertiary students’ writing, listening, and speaking abilities are not stated in

this study.



Ratima Tianchai Introduction / 12

1.8 Definition of Terms

Language learning strategies: refers to behaviors or actions which
language learners use to comprehend and retrieve information in a new language more
successfully and effectively (Rigney, 1978; Oxford, 1990; Oxford & Burry-Stock,
1995).

Motivation: refers to the internal drive that activates high and low English
ability undergraduate students to proceed in studying English effectively (Harmer,
1991).

Critical reading ability: refers to the technique of gathering information
and the ability of learners to analyze, synthesize, comprehend, and evaluate the data
from the texts effectively (Miller, 1977; Flynn, 1989; Collins, 1993; Lankshear, 1994).

High English ability students: refers to level 6 undergraduate students at
Mahidol University in the academic year 2011. Their English scores on the A-Net test
were above 75.

Low English ability students: refers to level 2 undergraduate students at
Mahidol University in academic year 2011. Their English scores on the A-Net test
were below than 45.

Critical reading test: refers to the test used in this study to measure the
English critical reading ability of students at Mahidol University who have high (level
6) and low (level 2) English ability.

Strategy Inventory for Language Learning (SILL): refers to an instrument
designed by Oxford (1990). It is used to investigate the frequency of language learning
strategies employed by language learners. There are two versions of the SILL: the
first version (version 5.1) was designed for foreign language learners who use English
in a context where English is the native language (80 items) and the second version
(version 7.0) was created for learners who use English as their second or foreign
language (50 items), as is the case in Thailand.

Attitude/Motivation Test Battery (AMTB): refers to an instrument
developed by Gardner (2004). It is used to gather information on the students’
motivation toward learning English. The question items in the AMTB used in this

study used a five-point Likert Scale which was adapted from original seven-point
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Likert Scale format of Gardner’s (2004) study; responses ranged from “‘Strongly
Agree”” to “Strongly Disagree”.

English as a foreign language (EFL): refers to “a foreign language is a
language which is taught as a school subject but which is not used as a medium of
instruction in schools nor as a language of communication within a country (...)
(Richards, Platte & Weber, 1985, p. 108).” The following are examples countries
using English in an EFL context: Thailand, China, France, and Japan.
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CHAPTER I
REVIEW OF LITERATURE AND RELATED RESEARCH

This study investigated the language learning strategies employed by high
and low English ability students at Mahidol University to improve their critical
reading ability and their motivation for doing. In order to provide a background to
this study, a review of the literature and related research follows.

2.1 Motivation

2.1.1 Definition
2.1.2 Classification
2.1.2.1 Intrinsic Motivation
2.1.2.2 Extrinsic Motivation
2.1.3 Previous Research on Frequency of Occurrence of
Different Types of Motivation
2.1.4 Assessing Learners’ Motivation in Language Learning
2.2 Language Learning Strategies
2.2.1 Definition
2.2.2 Classifications of Language Learning Strategies
2.2.3 Previous Research on Frequency of Use of Language
Learning Strategies
2.2.4 Good Language Learners and Strategy Use
2.2.5 Assessing Learners’ Use of Strategies
2.3 Critical reading
2.3.1 Definition
2.3.2 Components of Critical Reading
2.3.3 Assessing Learners’ Critical Reading Ability
2.4 Chapter Summary



Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 15

2.1 Motivation

In the area of second/foreign language acquisition, people learn a
second/foreign language for instrumental reasons such as getting a better job, learning
to achieve a higher degree, and being more expert than their peers; whereas, people
learn the target language for integrative reasons because they respect the target culture
and then they are able to practice their language skill as well (Dornyei, 1990; Gardner,
1985; Oxford & Shearin, 1994). According to Harmer (1991), “Motivation is an
internal drive that encourages somebody to pursue a course of action (p. 3)”. The
motivation that students bring to class is one of the most important factors affecting
their success. As cited in Lordasa (2007), Harmer stated that the students who love to
learn a language will accomplished more in their learning than other students whether
the situations and the environments of learning language are good or not. According
to Hedge (2000), language teachers’ duty is to encourage and control the students in
learning a language in class; therefore, it is necessary for language teachers to explore
the factors that could be influencing their students’ motivation to learn language

happily and successfully.

2.1.1 Definition

In simple terms, motivation, based on the Latin verb for “move,” is the
force that makes one do something. It is a process that involves goals, physical or
mental activity and is both instigated and sustained (Pintrich & Schunk, 1996;
Williams & Burden, 1997). In an early study, Gardner (1985) described motivation as
“the extent to which the individual works or strives to learn the language because of a
desire to do so and the satisfaction experienced in this activity (p.10).” and classified
motivation according to four aspects: “1) a goal, 2) effortful behaviour to reach the
goal, 3) a desire to attain the goal, and 4) positive attitudes toward the goal (p. 54).” In
a later study, Oxford and Shearin (1994) stated that motivation was “determined by
the extent of active, personal involvement in foreign or second language learning (p.
14).”



Ratima Tianchai Review of Literature and Related Research / 16

2.1.2 Classification

In an early study of motivation in language learning, the researchers
(Gardner & Lambert, 1972) divided motivation into two main categories: integrative
and instrumental motivation. Language learners who wish to identify themselves with
or become integrated with the society and wish to be able to communicate effectively
within the global community create integrative motivation. On the other hand,
instrumental motivation is seen as the desire to learn the L2 for pragmatic gains such
as getting a better job or being promoted to a higher position. People (language
learners) who need to learn the target language because they need to compete in the
emerging global market display instrumental motivation. In a later study, Dornyei
(1994b) notes that instrumental motivation may be more important for foreign
language learning because students have limited or no experience with the target
community, thus they do not need to integrate with that group of people. Furthermore,
he asserts that foreign language learners have a different kind of integrative motivation
which is more culture-general than culture-specific. It could be concluded that the
studies of motivation on language learning in the last decades have centered only on
integrative and instrumental motivation. However, in recent years many researchers
have argued that learning a second language in a foreign setting involves different
kinds of motivations (Ushioda, 2008). Distinctions between different types of
motivation have been discussed by many researchers (Huang, 2006). For example,
Pintrich and Schunk (1996, p. 245) proposed that there are two main types of
motivation: intrinsic motivation refers to “motivation to engage in an activity for its
own sake” and extrinsic motivation refers to “motivation to engage in an activity as a
means to an end.” Moreover, Harmer (1991) states that motivation can be categorized
as intrinsic motivation and extrinsic motivation which is divided into two sub-
categories: integrative motivation and instrumental motivation. These classifications

of motivation are discussed in the following section.
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2.1.2.1 Intrinsic Motivation

Intrinsic motivation refers to people’s abilities to develop using
self motivation. Intrinsic motivation comes from inside the learner and is not driven by
external factors such as financial rewards or grades. Furthermore, this kind of
motivation is important if a learner is to become an integral part of society, especially
in the classroom environment, such as the language teachers’ teaching techniques.
Language teachers always feel frustrated when the students lose their motivation in
learning English (Klimova, 2011). Thus, language teachers should be experts in the
language and be able to encourage students to learn happily in class by using

interesting materials or activities.

2.1.2.2 Extrinsic Motivation

Extrinsic motivation refers to the factors that take place outside
the classroom. Different learners have different goals depending on their ability and
needs. There are two sub-categories of extrinsic motivation which are integrative

motivation and instrumental motivation.

Integrative Motivation

As cited in Lordasa (2007), Masgoret and Gardner state that
integrative motivation refers to the students who have positive attitudes towards the
new target situations and have openness to identification with the other language

community.

Instrumental Motivation

Students have instrumental motivation when they learn the
target languages for specific reasons. The reasons may be to get a better position or to
earn a higher salary. Accordingly, these groups of students are motivated to learn a
language just because the language can give them a better quality life.

According to Brown (2000), both integrative motivation and
instrumental motivation are important. Learners should have both kinds of motivation

in order to increase their quality in learning the target language.
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2.1.3 Previous Research on Frequency of Occurrence of Different
Types of Motivation

Dornyei’s (1990) study revealed that ‘Instrumental motivation’ was the
most frequent type of motivation found among EFL learners in Hungary. Adult EFL
learners in Hungary wanted to spend a period of time abroad, so they were interest in
sociocultural norms and they wanted to be proficient in English. Later, Lukmani
(1972) found that “instrumental motivation is more important than integrative
motivation in non-westernized learners. p. 261-273.” For example, Hamp-Lyons
(1983) found that most university students are motivated instrumentally rather than
integratively to learn a foreign language successfully. Many years later, Teweles
(1996) also stated that most Chinese university students had an instrumental
motivation to learn English due to the fact that the Chinese take English courses such
as “Business English” for their special needs. Similarly, Gao and Zhao (2003) and Lu
(2007) also found that students had an instrumental orientation rather than other types
of motivation. Gao and Zhao’s (2003) study revealed that the majority of 2,278
undergraduate students had an instrumental in learning a language. They were driven
to learn English for test scores, to pass exams, to get a higher degree, and to find a
better job. Lu (2007) explored the motivation of Asia students in the United States
and found that these students were more instrumentally motivated. Additionally,
Pineda (2011) investigated the motives of university students and found that the
students from the University of Aztlan possessed high levels of instrumental
motivation. Most students (80.2%) said that they have instrumental orientation (To
learn English for practical purposes such as to get a job, a better salary, and better
grades) from intermediate to high level.

Undergraduate students did not have only ‘Instrumental orientation’ to
learn foreign language, but they also have ‘Integrative orientation,” ‘Parental
Encouragement” and ‘Attitude toward Learning English® to learn language
successfully. Regarding the ‘Integrative orientation’, Gardner (1985) revealed that
learners with high integrative motivation have more intense motivation to learn a
target language than those who have more instrumental motivation. In 2010, Chalak
investigated the motivation of the students of English translation at Islamic Azad
University, Khorasgan Branch, in Isfahan, Iran (IAUKB) and found that 93.98% of the
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respondents were integratively motivated and thought that English is a very important
language because it allows them to speak, communicate, interact and appreciate
English people and their way of life and culture. However, both instrumental
orientation and integrative orientation were important factors enabling language
learners to learn English effectively (Choosri & Intharaksa, 2011; Degang, 2010;
Pruksashewa, Songsana, & Kotchaseth 2008). Additionally, the students’ attitudes
toward learning English has been examined by a few researchers. For example,
Vaezi’s (2008) study revealed that Iranian students had very high positive attitudes
towards learning English when taking an English course. Gao and Zhao’s (2003) study
showed that ‘Parental Encouragement’ was a main factor influencing students to learn
English. Their parents expect them to be experts in English, thus they are often driven
to learn English as well as they can. However, students did not often express positive
attitudes towards English-speaking people. Most learners thought contact with native
speakers and trying to become a member of the L2 community were not necessary for
them to learn the English language successfully (Graham, 1984).

As can be seen from the review of related research studies in Thailand and
in other countries, the majority of undergraduate learners are instrumentally
motivation; however, they often express negative attitudes toward English-speaking

people.

2.1.4 Assessing Learners’ Motivation in Learning Language

One of the best-known studies of motivation in second/foreign language
learning is that of Gardner and Lambert (1972). According to Li and Pan (2009) and
Yu-mei (2009), motivation is a very important factor which determines the success or
failure in language learning. The attitudes toward the target community, the
environment of the class, the experiences in previous classroom activities and the
teachers’ encouragement affect the motivation for learning English (Williams &
Burden, 1997). As cited in Lordasa (2007), Gardner stated that achievement in
language study is correlated with motivation which is influenced by learners’ positive
attitudes towards the learning situation and the target culture and people. Similarly,
Lightbown and Spada (1993) found that positive attitudes (towards a second language
and the target culture) and motivation are related to success in second/foreign
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language learning. If learners have positive attitudes towards the target culture and
speakers of the English language communities, they will be motivated or willing to
learn and contact with others in the target language.

According to Zhou (2012), English teachers fail to pay enough attention to
the students’ motivations and the important motivational variables. Therefore,
language teachers should motivate their learners to enjoy learning the target language
(Oxford, 2001). Each student has different learning style, thus they should be
motivated to learn language differently (Chiya, 2003). For example, Puengpipattrakul
(2007) found that high proficiency learners had a higher level of motivation to learn
English than did the low proficiency subjects.

In order to assess learners’ motivation in second/foreign language learning,
Gardner’s Attitude/Motivation Test Battery (AMI), which is reported to have high
validity and reliability, has been widely used. The English version of the
Attitude/Motivation Test Battery (AMTB) was revised by Gardner (2004) and has
been translated and used in many studies in Brazil, Croatia, Japan, Poland, Romania,

and Spain. Thus, this tool is reported to have high validity and reliability.

2.2 Language Learning Strategies

Learning strategies are important factor of learning and teaching in many
subjects such as history, science, and languages (Ghani, 2003). Language learners
employ language learning strategies to comprehend, acquire, and recall new
information and knowledge (Rigney, 1978). In addition, students use language
learning strategies (LLS) to develop their L2 skills (Oxford, 1992, p. 18).

Language learning strategy research began in the 1960s because of the
development of cognitive psychology (William & Burden, 1997). Since then, research
on the language learning strategies employed by language learners has been conducted
by many researchers (Rubin, 1987). According to Gan (2003), learning a language
successfully will depend on the strategies used by different learners.
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2.2.1 Definition

Suwannaprut (2007) explains the basic meaning of the term language
learning strategies. According to Oxford (1990), the word “Strategia”, which means
“command of a general.” in the ancient Greek is the basis of “strategy”. Originally,
strategy was defined as “a plan of a general of armies or forces to win a war”;
whereas, strategy is defined as the implementation of planning behavior in an
educational setting (Oxford, 1990). A large number of researchers (Rubin, 1975;
O’Malley & Chamot, 1990; O’Malley, Chamot, Stewner-Manzanares, Russo &
Kupper, 1985; Oxford, 1990) have defined language learning strategies since the late
1970s. For example, Oxford (1990) has defined language learning strategies as
“specific actions taken by the learner to make learning easier, faster, more enjoyable,
more self-directed, more effective and more transferable to new situations (p. 8).”
Richards, Platt, and Platt (1992) suggested that learning strategies were, “intentional
behavior and thoughts that learners make use of during learning in order to better help
them understand, learn, or remember new information (p. 209).” Similarly to the
previous studies, Vermetten, Lodemijks and Vermunt (1999) defined language
learning strategies as behaviors and techniques employed by language learners to
increase their learning.

In conclusion, language learning strategies are essential to language
learners in gaining, understanding and assimilating new information. Additionally,
language learners are familiar with new situations when they use appropriate language
learning strategies within their classroom environment. The classifications of

language learning strategies will be presented in the following section.

2.2.2 Classifications of Language Learning Strategies
Researchers (O’Malley & Chamot, 1990; Oxford, 1990; Rubin, 1987) have
studied learning strategies used by language learners in ESL and EFL contexts. The

classifications of strategies follow:

1. Oxford’s (1990) Classification
Oxford (1990) has divided L2 learning strategies into two main categories

(direct and indirect strategies) and six subcategories. The direct strategies are
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behaviors which directly involve the target language and enhance language learning.
The direct strategies consist of 1) memory, 2) cognitive and 3) compensation
strategies. The indirect strategies are behaviors which do not directly involve the
target language but are essential for effective language learning. The indirect
strategies consist of 1) metacognitive, 2) affective and 3) social strategies. The two
main categories, six subcategories and nineteen strategy sets of L2 learning strategies
identified by Oxford (1990) are presented in the following section and in Table 2.1.
Direct strategies

1) Memory strategies do not include deep understanding of information.

They help learners effectively link the L2 concept with another. Learners use these
strategies to help them store new information or important things in their memory
when they are exposed to the target language and to retrieve the information when
needed.

2) Coagnitive strategies include analyzing, practicing, summarizing, and

reorganizing information. These strategies enable learners to comprehend and analyze
the new information they have gathered and link it to their existing knowledge.

3) Compensation strategies are often described as a form of communicative

strategy. These strategies help the learners compensate for the missing knowledge
when learning a language,: guessing intelligently and overcoming limitations in
speaking and writing are subcategories of compensation strategies.

Indirect strategies

1) Metacognitive strategies help learners create their own learning

techniques effectively. There are three subsets of these strategies: 1) centering
learning, 2) planning learning and 3) evaluating learning.

2) Affective strategies are the most important factor that influences the

learners’ success in learning the target language. These strategies include feelings,
emotions, attitudes, motivations and values. Learners use these strategies to help them
control their feelings and to facilitate the learning process. However, Mullins’s (1991)
study with EFL learners in Thailand found that most Thai learners used cognitive,
metacognitive, and social strategies to increase their language learning ability.
Therefore, affective strategies have less influence in learning a language successfully

nowadays.
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3) Social strategies enable learners to interact with people in communities.

Moreover, they require learners to improve their language performance and their
understanding of the target culture and discourse in order to communicate with native
speakers effectively. Asking questions, cooperating with others and empathizing with

others are subsets of social strategies.

Language Learning Strategies

Direct Strategies Indirect Strategies

- Creating mental - Centering your
Memory linkages T learning

- Applying images - Arranging and
strategies and sounds strategies planning your

- Reviewing well learning

- Employing action - Evaluating your

learning

- Practicing

- Receiving and - Lowering your anxiety
Cognitive sending messages Affective - Encouraging yourself
strategies - Analyz.ing and ("~ - Taking your emotional

reasoning temperature

- Creating structures

for input and

output
: - Guessing - Asking questions
Compensation intelligently Social - Cooperating with
. -0 i
strategies -ve.rco-mlng strategies others
limitations - Empathizing with

others

Table 2.1: The Strategy System Showing Two Categories, Six Groups, and Nineteen
Sets (Oxford, 1990, p.17)
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2. O’Malley and Chamot’s (1990) Classification
O’Malley and Chamot’s (1990) study reported that there are three main
types of strategies used by L2 learners.

1. Metacognitive Strategies involve planning and thinking about learning

such as planning one’s learning, monitoring one’s own speech or writing and
evaluating how successful a particular strategy is.

2. Cognitive Strategies “operate directly on incoming information,

manipulating it in ways that enhance learning” (O’Malley & Chamot, 1990, p. 44).
They involve conscious ways of tackling learning, such as note-taking, resourcing (use
of dictionaries) and the logical organization of information.

3. Social Strategies involve interacting with others, such as working with

other students or asking the teacher’s help. Moreover, some of the strategies are

associated with particular language skills. For example:

L2 writing, like L1 writing, benefits from the learning strategies of planning, self-
monitoring, deduction and substitution. On the other hand, L2 speaking demands strategies
such as risk-taking, paraphrasing, circumlocution, self-monitoring, and self-evaluation. L2
listening comprehension is facilitated by strategies of elaboration, inference, selective attention
and self-monitoring, while reading comprehension uses strategies like reading aloud,

guessing, deduction and summarizing (Chamot & Kupper, 1989, p. 16).

3. Rubin’s (1987) Classification
Rubin (1987) has classified learning strategies into three main categories.
His classification of strategies follows:

1. Learning strategies include cognitive and metacognitive strategies.

Cognitive strategies refers to the steps used in learning or problem-solving that require
direct analysis, transformation, or synthesis of learning materials. There are several
types of cognitive strategies such as memorization, monitoring and practice.
Metacognitive strategies consist of setting goals, planning for learning, production and
self-assessment. Planning, prioritizing, setting goals and self-assessment are the four
main types of metacognitive strategies.

2. Communication strategies are the processes used when participating in a

conversation. They help language learners communicate with their teachers, friends,
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and native speakers in the target language. When the learners encounter difficulties in
conversation, they are able to use these strategies (such as using gestures and
synonyms) appropriately.

3. Social strategies are activities that learners use to practice their

knowledge. In addition, these strategies provide exposure to the target language;

however, they do not lead directly to the retrieving, gathering and use of language.

Cognitive - memorization

Learning strategies - monitoring

- practice

- guessing

- clarification

- deductive reasoning

Metacognitive | - Planning

- prioritizing

- setting goals

- self-assessment
Communication - using gesture
strategies - synonyms
Social strategies - activities that learners use in practicing

Table 2.2: The Strategy System Showing Three Main Categories (Rubin, 1987)

According to Rubin’s (1987) classification of language learning strategies
(Table 2.2), the learning strategies (including cognitive learning strategies and
metacognitive learning strategies) are the process of learning a language in steps; the
operations used in learning or problem-solving that require a learner to analyze

directly, synthesize, and transform learning materials; the process used to oversee,




Ratima Tianchai Review of Literature and Related Research / 26

regulate or self-direct language learning. For example, students set a goal before
starting to learn English, and then they plan the process of learning (such as
memorization, clarification and deductive reasoning) according to their goal. Finally,
they assess themselves in order to check whether they have learned and understood
and reached their goals. In contrast, the main focus of communication strategies is on
the process of participating in a conversation or clarifying what the speakers intended
(Rubin, 1987, p. 26). Similarly to communication strategies, social strategies are the
processes in which the learners have a chance to communicate with others when they
do the activities. In the other words, the language learners learn the language

effectively and practice their skills with other people during the activities.

Researchers Classification of Language Learning Strategies
Oxford (1990) Direct strategies Indirect strategies
1. memory strategies 4. metacognitive strategies
2. cognitive strategies 5. affective strategies
3. compensation strategies 6. social strategies
O’Malley & Chamot | 1. matacognitive strategies
(1990) 2. cognitive strategies
3. social/ affective strategies
Rubin (1987) 1. learning strategies
2. communication strategies
3. social strategies

Table 2.3: The Strategy Systems of Three Researchers (Rubin, 1987; O’Malley &
Chamot, 1990; Oxford, 1990)

To sum up, according to the three researchers (O’Malley & Chamot, 1990;
Oxford, 1990; Rubin, 1987), cognitive strategies, metacognitive strategies and social
strategies are involved in language learning strategies (as shown in Table 2.3). Oxford
(1990) states that learning strategies are divided into two main categories (direct and
indirect strategies) and six subcategories. Cognitive strategies are included in direct

strategies, whereas, metacognitive and social strategies are included in indirect
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strategies. O’Malley and Chamot’s (1990) study reported that there are three main
types of strategies used by L2 learners; 1) cognitive strategies, 2) metacognitive
strategies and 3) social strategies. Similar to the two researchers, Rubin (1987)
reported that the classification of learning strategies involves cognitive strategies,
metacognitive strategies and social strategies. According to Rubin’s (1987) study,
cognitive and metacognitive strategies are categorized into the first group of learning
strategies; the second group is communication strategies, and the last group is social
strategies. Nevertheless, the six-category strategy proposed by Oxford (1990) may be
the best for classifying learners’ strategy use (Hsiao & Oxford, 2002).

2.2.3 Previous Research on Frequency of Use of Language Learning
Strategies

Oxford (1990) stated that compensation strategies are needed to overcome
any gaps in knowledge of the language. Additionally, compensation strategies allow
the learners to guess the meanings of the unfamiliar words they encounter when they
are reading the English passages (Yang, 2007). Mochizuki's study (1999) found that
Japanese University students often employed compensation strategies to learn a
foreign language, whereas the least-used were affective strategies. Similarly, Bremner
(1999), Wongphangamol (2005), and Chang (1991) examined the use of strategies by
undergraduate students. Bremner (1999) found that metacognitive strategies and
compensation strategies were the most commonly used by the subjects. Similar to
Bremner (1999), Hashim and Sahil (1994) and Takeuchi (2003) claimed that
metacognitive strategies were the most frequently used by undergraduate students who
study English to achieve a good grade. Wongphangamol (2005) discovered that high
English ability students used compensation strategies more frequently than did low
English ability students. In addition, Chang (1991) found that 360 undergraduate
foreign language majors at a university in central Taiwan often employed
compensation strategies to learn English.

Research studies have investigated the use of language learning strategies
by administering the SILL version 7.0 (50 items for EFL learners) to undergraduate
students. According to Wu (2011), Taiwan university students sometimes employed

compensation strategies in order to survive their academic learning. In contrast to Wu
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(2011), Chun-huan (2010) found that the most frequently used strategy category was
compensation strategies followed by metacognitive strategies and cognitive strategies.
In the same year, Magno (2010) investigated the Korean students using the
components of the Strategy Inventory for Language Learning (SILL version 7.0) and
found that metacognitive strategies were employed by the students at a medium level.
Similar to the study by Chun-huan (2010), Su and Duo’s (2012) study revealed that
cognitive strategies were ranked third in the order of strategies used by 200 Taiwanese
students.

Some researchers have concluded that memory strategies, social strategies
and affective strategies are sometimes used by university students. Rao’s (2006) study
revealed that the university Chinese students employed memory strategies at a
medium level. Likewise, Fan (2003) found that Asian students did not like to use
memory strategies in learning English. However, Sheorey’s (1999) study indicated
that Indian university students prefer to use memory strategies to help them get high
scores on language tests and learn a language effectively. Riazi, Rahimi, and Saif
(2005) indicated that ‘social strategies such as “l ask for help from English speakers”
were the least commonly used by the learners. In the same year, Yongbing and
Xiaoguo (2005) found that 144 Chinese students from a tertiary institution employed
social strategies at a medium level. Additionally, the use of affective strategies has

also been explored by a few researchers. For example, Hong-Nam and Leavell (2006)
revealed that the Beginning and Intermediate groups sometimes employed affective

strategies to learn the target language. Similarly, affective strategies were least
frequently used by Chinese students (Yongbing & Xiaoguo, 2005).

From the previous research studies it can be concluded that compensation
strategies and metacognitive strategies have been reported at the high level of use.
Cognitive strategies were rated at the medium level; whereas memory strategies, social
strategies, and affective strategies were reported at the lower level of use by tertiary

students.

2.2.4 Good Language Learners and Strategy Use
Different students adopt different strategies to learn a new language

(Oxford & Nyikos, 1989). A high level of proficiency has been associated with an
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increased use of both direct and indirect strategies (Green & Oxford, 1995; Park,
1997; Chen, 2002). Students at different proficiency levels employ language learning
strategies differently (Chamot, Barnhardt, El-Dinary, & Robbins, 1999). Higher
proficiency EFL students use language learning strategies more often than lower
proficiency EFL students (Green & Oxford, 1995; Wu, 2008). According to Gerami
and Baighlou (2011), successful EFL students use a wider range of learning strategies
and use them differently from their unsuccessful peers. The former often use
metacognitive strategies, while the latter employ cognitive strategies frequently.
Likewise, Zhang (2003) reported that low ability learners learn a target language
through grammar drills and sentence analysis; whereas sociable learners learn a
language through social conversation in English. This result appears to be in
accordance with a study of O’Malley et al. (1985) in which translation strategy was
used more by beginners; whereas, contextualization was used more by the higher level
students. After research into what a good language learner is was initiated by language
educators and applied linguists in North American contexts, the field of language
teaching and learning began to shift its attention to the characteristics of a good
language learner (Rubin 1975; Rubin, 1981; Stern 1975). It is generally agreed that a
good language learner is someone who is metacognitively aware of the processes in
language learning and uses metacognitive, cognitive, compensation and socioaffective
strategies flexibly and effectively (Chen, 1990; Chen, 2002; Cohen 1995; Fillmore,
1989; Oxford & Cohen 1992; Wenden 1998). For example, Rahimi and Katal’s
research shows that metacognitive learners who take conscious steps to understand
what they are doing when they learn tend to be the most successful learners.
According to Rubin (1975), extensive research into LLS has been
conducted to investigate successful and less successful learner behaviors in many
contexts. Successful students believe they can learn linguistic knowledge or skills
from their class. They feel that their teacher’s guidance is very valuable not only in
their English learning but also in their overall development as human beings. On the
other hand, unsuccessful students feel that their teacher is not supportive. They regard
their teacher as being unable to help them in language learning (Gan, 2003).
According to Oxford (1993), language learners rarely use strategies in learning

effectively; therefore, skilled teachers should help their students develop an awareness
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of learning strategies and enable them to use strategies appropriately (Oxford, 1990).
Language teachers can help their learners by assessing students’ current learning
strategies (i.e. using one or more techniques such as diaries, observation, and
interviews), improving the use of language learning strategies and increasing
motivation and proficiency of language learners (Cohen, 1987). For example, teachers
train language learners to guess the meanings from the context in order to read the
passages understandably because using many types of strategies are sometimes useless

in learning language (Oxford, 1990).

2.2.5 Assessing Learners’ Use of Strategies

Many assessment tools exist for uncovering the strategies used by L2
learners. Self-report surveys, observation, interviews, learner journals, dialogue
journals, think-aloud techniques and other measures have been used. However,
Oxford and Burry-Stock say that, “one of the most prevalent ways to assess the use of
language learning strategies is to use a summative rating scale, popularly known as a
questionnaire, an inventory, or a survey”’ (1995, p. 1). The Strategy Inventory for
Language Learning (SILL) has the most widely used over the last 30 years (Oxford &
Burry-Stock, 1995).

2.3 Critical Reading

In modern society, people always deal with political issues and
communities, solve problems and make decisions in daily life. In order to do this
efficiently and effectively, people must be able to evaluate critically what they see,
hear, and read (Taglieber, 1993). According to Lekvilai (1996), critical reading is the
most important skill because people are able to synthesize, analyze, and evaluate the
information they have gathered before making a final decision. Moreover, critical
reading is the highest level of reading and is the most desirable skill for all learners in
the 21% century (Pearson, 1984).

English is a desirable subject for elementary and secondary students in EFL

environments in Asian countries such as Taiwan and Thailand (Huang, 2006).
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According to Huang (2006), to pass the entrance examinations was the goal of
teaching and learning in the secondary level of these countries; thus, reading critically
is necessary for those exams. Teachers and students should be able to improve their
strategies and abilities to read the texts critically at this level. Critical reading is not
only necessary at the secondary level, but it is also important for students at the
tertiary level because these students are often assigned to read textbooks and
international journals which are written in English (Satitporn, 1995).

Although the ‘Thai Basic Education Curriculum’ realized that critical
English reading ability is important for Thai students, some studies over the last
twenty years have revealed that the students still have low critical English reading
abilities (Suwancharas, 2000). Considering that Thai students have low critical English
reading ability, many researchers and educators have attempted to increase Thai

students’ critical English reading ability in English classes (Ueaichimplee, 2007).

2.3.1 Definitions

Taglieber (1993) states that many researchers defined critical reading in
various ways. For example, Smith (1963) defined critical reading as the highest level
of reading skills. Readers need to analyze the texts or paragraphs inductively and
deductively. Shannon’s (1990) study viewed critical reading “as a means for
understanding one’s history and culture and their connection to current social structure
... and for fostering an activism toward equal participation for all the decisions that
affect and control our lives (p. 519).” In addition, “critical literacy is analytical habits
of thinking, reading, writing, speaking, or discussing. This goes beneath the surface of
impressions, traditional myths, mere opinions, and routine clichés; understanding the
social contexts and consequences of any subject matter; discovering the deep meaning
of any event, text, technique, process, object, statement, image, or situation; applying
that meaning to your own context.” (Shor & Pari, 1999, p. 22). Collins (1993), Flynn
(1989), and Miller (1977) say that the critical reading is the process of simultaneous
thinking such as analysis--the clarification of information by examining the
component parts; synthesis--the combining of relevant parts into a coherent whole;
and evaluation--which involves establishing standards and then judging ideas against

the standards to verify their reasonableness.
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To sum up, critical reading is necessary for Thai students if they are to be
able to think and decide what parts they should believe in order to get worthwhile

information.

2.3.2 Components of Critical Reading

According to some research studies (Chatnaruedom, 1984; Dallman, 1978;
Gunning, 1992; Mckee, 1966; Robinson, 1964; Sosothikul, 1992; Spache, 1969;
Thammongkol, 1994), researchers have categorized various components of critical
reading ability, for example, distinguishing between fact and opinion’, identifying an
author’s purpose and attitude and ‘drawing conclusions from the author’s
interpretation. However, only nine components of critical reading as described by
these eight researchers overlap; these overlapping areas can be defined as the
important aspects for students to develop in order to improve their critical reading

ability. The overlapping nine components is shown in Table 2.4.

Table 2.4 :
The Nine Components of Critical Reading

1) Distinguishing between fact and opinion

Students are able to distinguish between facts and opinions in a text. To
read critically, the students can recognize the parts which are written based on facts
and the parts which express the author’s opinion (Spache, 1969).

2) ldentifying an author’s purpose and attitude

Basically, authors have different backgrounds, so they have different
purposes in mind when they write. If students understand the authors’ purpose, it will
help them interpret the information (Spache, 1969).

3) Drawing conclusions from the author’s interpretation

Actually, most authors do not state the main idea in a topic sentence; thus,
the students who are critical reader should be able to draw appropriate conclusions
from the reading texts (Sosothikul, 1992).
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4) Understanding propaganda

Critical readers are able to recognize propaganda from the texts they have
read. Sometimes the authors write paragraphs with persuasive language, so readers
should not believe everything they read (Spache, 1969).

5) Identifying a source of information

Critical readers are able to identify the source of information in a text. For
example, they make judgment as to whether the paragraph is believable based on the
authenticity of a source of information (Dallman, 1978).

6) Recognizing an author’s organizational patterns or writing style

Writing style is the way the author communicates ideas. Therefore, critical
readers need to understand not only what the authors have written in texts, but they
need to recognize how it is written (Rubin, 1990).

7) Determining the author’s ideas or bias

Critical readers are able to determine whether the authors have included
their ideas or biases in writing (Robinson, 1964).

8) Comparing and contrasting

Students are able to compare and contrast the authors’ ideas with the theory
by finding the information from several sources to support (Rubin, 1990; Sosothikul,
1992).

9) Determining the main idea

The overall purpose of author's writing is the main idea (which is defined
as the most important part of the paragraphs or texts). Therefore, critical readers are
able to determine what information is important and restate it in their own words in

order to develop critical reading skills (Sosothikul, 1992).
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2.3.3 Assessing Learners’ Critical Reading Ability

High and low proficiency students have different abilities in critical reading
(Pressley, Beard El-Dinary, & Brown, 1992). Most previous studies have shown that
higher proficiency students usually achieve the higher scores on tests than do the
lower proficiency students (Al-Shumaimeri, 2006; Baker & Brown, 1984; Grabe &
Stoller, 2002; Song, 1998). In the literature reviewed, there was no evidence allowing
us to conclude which type of the test is most frequently used to measure learners’
critical reading ability (Chaisuriya, 2000).

Multiple choice tests are one kind of test used to measure students’ critical
reading ability (Chaisuriya, 2000). To develop such a critical reading test, the test
designers should review the components of critical reading and then the question items
in a test need to be sent to at least three experts in order to ensure that the test is valid
and reliable. Additionally, the ‘critical reading test’ should be piloted with some
university students (Ueaichimplee, 2007). According to Lyman (1993), the results of
the test are calculated and estimated by using Kuder-Richardson Formula 21 (KR-21)
in order to get the level of validity and reliability of the test. The items on the
instrument must be dichotomously scored (0 for incorrect and 1 for correct).

According to this present study, the nine components of critical reading
ability proposed by many researchers (Chatnaruedom, 1984; Dallman, 1978; Gunning,
1992; Sosothikul, 1992; Mckee, 1966; Robinson, 1964; Spache, 1969; Thammongkol,
1994) were used to developed questions for the critical reading test. The nine
components of critical reading for creating the test questions were defined as follows:

1. Distinguishing facts and opinions
. Identifying an author’s purpose and attitude
. Drawing conclusions from the author’s interpretation
. Understanding propaganda
. Identifying a source of information
. Recognizing an author’s organizational patterns or writing style
. Determining the author’s ideas or bias

. Comparing and contrasting

© 0 N o O B~ W N

. Determining the main idea
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2.4 Chapter Summary

This chapter has presented a review of related literature and previous
studies into motivation, language learning strategies, and critical reading. To increase
the level of critical reading ability in English, motivation and the use of language
learning strategies are the most important factors. (Chamot, Barnhardt, El-Dinary, &
Robbins, 1999; Yu-mei, 2009). According to Oxford (2001), motivation may influence
the frequency of use of learning strategies. The more EFL students use language
learning strategies, the more they learn language successfully (Green & Oxford, 1995;
Wu, 2008). Several researchers defined and classified categories of language learning
strategies; however, Oxford’s classification of learning strategies encompasses all
aspects of strategies use and is the most comprehensive classification to date (Ellis,
1994). Thus, Oxford’s classification of language learning strategies has been adopted
in this study. To examine the motivation of the language learners, Gardner’s (1985)
widely accepted classification has been used in this present study. There are few
studies on motivation or language learning strategies employed by tertiary level
students to improve their English skills. Therefore, the present study was conducted to

provide information in the field of language learning.
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CHAPTER 11
METHODOLOGY

According to Creswell (1994), mixed-method design provides general and
in-depth findings. For this reason, the mode of inquiry of the present study is mixed-
method. This chapter presents the research methodology used in this study, which
consists of mixed methods (quantitative and qualitative methods) to investigate
motivation and language learning strategies to improve the critical reading ability
employed by high and low English ability students at Mahidol University. The
procedures used in this study are as follows:

3.1 Population

3.1.1 Sampling and Samples
3.2 Research Instruments
3.2.1 The Attitude/Motivation Test Battery (AMTB)
3.2.1.1 Reliability and Validity of the AMTB
3.2.2 The Strategy Inventory for Language Learning
(SILL)
3.2.2.1 Reliability and Validity of the SILL
3.2.3 Critical reading test
3.2.3.1 Reliability and Validity of the Test
3.3 Data Collection
3.4 Data Analysis
3.4.1 Quantitative data analysis
3.4.2 Qualitative data analysis
3.4.2.1 Semi-Structured Interview participants
3.4.2.2 The Semi-Structured Interview Questions
3.4.2.3 Interview Procedures

3.4.2.4 Validity of Semi-Structured Interviews
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3.1 Population

The total population for this study was 3,441 first-year undergraduate
students who were enrolled in an English course at Mahidol University in the
academic year 2011. The Division of Academic Affairs (2011) of Mahidol University
divided the undergraduate students into six levels of English based on their entrance
examination scores and university criteria: Levels 1, 3, and 5 are taught in the first
semester, while levels 2, 4, and 6 are taught in the second semester.

At the beginning of their first semester at the university, students who had
obtained English scores below 45 were placed in level 1; whereas, those who had
obtained English scores above 75 were placed in level 5. In addition, students who
achieved English scores between 45 and 74 were placed in level 3. Students move to a
higher level in the second semester if they pass the tests in the first semester (The
Division of Academic Affairs, 2011). In the second semester of the academic year
2011, the total number of first-year students was 3,441 divided into level 2 (1,963
students), level 4 (1,193 students), and level 6 (285 students).

3.1 .1 Sampling and Samples

The study was conducted during the second semester; students from level 2
and level 6 were selected by using purposive sampling. According to the Division of
Academic Affairs (2011), level 2 consists of low English ability students; while, level
6 consists of high English ability students. Krejcie and Morgan’s (1970) 95%
confidence level was used to calculate the number of the subjects. The number of
subjects in level 2 and level 6 was 2,248; thus, the sample size for this study was at
least 331. First-year undergraduate students from level 2 (low English ability) and
level 6 (high English ability) were selected as subjects for this study by using simple
random sampling as proposed by McMillan and Shumacher (2001). The number of
level 2 students was 1,963; thus, the sample size was 290 low English ability students.
The number of students from level 6 was 285, so the sample size was 47 high English
ability students. There were 35 sections of level 2 and five sections of level 6; thus,
five sections from level 2 and one section (60 students in each section) from level 6

were selected to participate in this study. The population and subjects for this study
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are shown in Figure 3.1. After their consent was obtained, all subjects were asked to
complete the AMTB questionnaires, the SILL, and the critical reading test. After that,
the researcher employed purposive sampling to select five subjects from the high
English ability group and five subjects from the low English ability group to

participate in semi-structured interviews; subjects voluntarily agreed to participate.

Population
(Level 2, 4, and 6)
=3.441

Level 2
(Low ability)
=1,963
(35 sections)

Level 2
(Low ability)
290
(5 sections)

Level 2
(Low ability)
=5

1

Total :
population | === -==----5 Y/ /AR i - d--- -
of level 2 |: Purposive i Simple random + Purposive sampling
and level 6 1| Sampling i sampling ! ' (Tointerview)

Level 6

(High abilty) Level 6 Level 6

igh ability i ili

h bl el (High ability)
(5 sections) (1 section) =5

Figure 3.1: Population, Samples, and Sampling techniques
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3.2 Research Instruments

The three instruments used in the quantitative part of this study were the
Attitude/Motivation Test Battery (AMTB), the Strategy Inventory for Language
Learning (SILL), and the critical reading test. Firstly, the Attitude/Motivation Test
Battery (AMTB) and the Strategy Inventory for Language Learning (SILL) were used
to ascertain the motivation and language learning strategies for improving the critical
reading ability of both high and low English ability students. Secondly, the critical
reading test was used to access the English reading ability of both groups of students.
Additionally, semi-structured interviews were used to gather in-depth information in

the qualitative part of the study.

3.2.1 The Attitude/Motivation Test Battery (AMTB)

This questionnaire was used to gather information on the subjects’
motivation for improving their critical reading. The questionnaire was adapted from
the AMTB (The Attitude/Motivation Test Battery) developed by Gardner (2004).
According to Gardner and Lambert (1972), the Attitude/Motivation Test Battery has
been used in several different forms, including the original items of AMI which were
developed by Gardner (1960), the Mini-AMTB Items for Catalan, Croatian, Japanese,
Polish, Portuguese and Romanian developed by Gardner and Macintyre (1993) and the
AMTB (English version) which was developed by Gardner (2004). The AMTB
(English version) was developed and extended by Gardner (2004); he developed 104
items for the AMTB; for example, “I wish I could speak many foreign languages
perfectly.” “Studying English is important because it will allow me to be more at ease
with people who speak English.” “Studying English is important because I will need it
for my career” and “I wish I could read newspapers and magazines in many foreign
languages.”

Most of the early research studies investigated English-speaking students
learning French as a second language. Later, some researchers (Gardner & Lambert,
1972) modified the items of the AMTB and used this modified version to study the
learning of English by students from different countries such as senior high school
students in the Philippines. However, the items in this AMTB questionnaire were

developed for the Canadian context; the researcher should be concerned with making
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the items meaningful and relevant to other contexts. Therefore, to adapt the AMTB
for use in the Thai context, the researcher translated all 104 items of the AMTB into
Thai because it was easier for the subjects to complete.

The question items used in this study were rated on the six-point Likert

scale used by Gardner (2004), ranging from, “Strongly Agree” to “Strongly Disagree.”

= Strongly Disagree

= Moderately Disagree
= Slightly Disagree
Slightly Agree

= Moderately Agree

o OB~ W N e
1l

= Strongly Agree

This version of the Attitude/Motivation Test Battery (Gardner, 2004)
categorized motivation into twelve domains which involved 104 sub-items. The details

are shown in Table 3.1;

Table 3.1: Classification of twelve domains and 104 sub-items of the AMTB

Domains of motivation Sub-Items of the AMTB
1. Interest in Foreign 1) I wish | could speak many foreign languages
Languages perfectly.

12) Studying foreign languages is not enjoyable.
21) 1 wish | could read newspapers and magazines
in many foreign languages.

32) I really have no interest in foreign languages.
42) 1 would really like to learn many foreign
languages.

55) It is not important for us to learn foreign

languages.
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Table 3.1: Classification of twelve domains and 104 sub-items of the AMTB (cont.)

Domains of motivation Sub-Items of the AMTB
1. Interest in Foreign 65) If | planned to stay in another country, |1 would
Languages (cont.) try to learn their language.

76) Most foreign languages sound crude and harsh.
85) | enjoy meeting people who speak foreign
languages.

95) I would rather see a TV program dubbed into
our language than in its own language with

subtitles.

2. Parental Encouragement | 2) My parents try to help me to learn English.

22) My parents feel that it is very important for me
to learn English.

43) My parents feel that | should continue studying
English all through school.

48) My parents have stressed the importance
English will have for me when | leave school.

57) My parents urge me to seek help from my
teacher if | am having problems with my English.
66) My parents are very interested in everything |
do in my English class.

86) My parents encourage me to practice my
English as much as possible.

103) My parents think I should devote more time to
studying English.

3. Motivational Intensity 3) I don’t pay much attention to the feedback I
receive in my English class.

13) | make a point of trying to understand all the
English | see and hear.

23) I don’t bother checking my assignments when I

get them back from my English teacher.
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Table 3.1: Classification of twelve domains and 104 sub-items of the AMTB (cont.)

Domains of motivation Sub-ltems of the AMTB

3. Motivational Intensity 33) | keep up to date with English by working on it
(cont.) almost every day.

44) 1 put off my English homework as much as
possible.

56) When | have a problem understanding
something in my English class, | always ask my
teacher for help.

67) | tend to give up and not pay attention when |
don’t understand my English teacher’s explanation
of something.

77) | really work hard to learn English.

87) I can’t be bothered trying to understand the
more complex aspects of English.

96) When | am studying English, | ignore

distractions and pay attention to my task.

4. English Class Anxiety 4) T don’t get anxious when I have to answer a
question in my English class.

16) | never feel quite sure of myself when | am
speaking in our English class.

24) | feel confident when asked to speak in my
English class.

36) It embarrasses me to volunteer answers in our
English class.

45) 1 am calm whenever | have to speak in my
English class.

60) It worries me that other students in my class
seem to speak English better than I do.

68) I don’t understand why other students feel

nervous about speaking English in class.
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Table 3.1: Classification of twelve domains and 104 sub-items of the AMTB (cont.)

Domains of motivation Sub-Items of the AMTB
4. English Class Anxiety 80) | get nervous when | am speaking in my
(cont.) English class.

88) Students who claim they get nervous in English
classes are just making excuses.

98) I am sometimes anxious that the other students
in class will laugh at me when | speak English.

5. English Teacher 5) I look forward to going to class because my
Evaluation English teacher is so good.

14) I don’t think my English teacher is very good.
25) My English teacher is better than any of my
other teachers.

34) The less | see of my English teacher, the better.
46) My English teacher has a dynamic and
interesting teaching style.

58) My English teacher is one of the least pleasant
people 1 know.

69) My English teacher is a great source of
inspiration to me.

78) | would prefer to have a different English
teacher.

89) I really like my English teacher.

97) My English teacher doesn’t present materials in

an interesting way.

6. Attitudes toward 6) Learning English is really great.

Learning English 18) I hate English.

26) | really enjoy learning English.

38) 1 would rather spend my time on subjects other
than English.

47) English is a very important part of the school.
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Table 3.1: Classification of twelve domains and 104 sub-items of the AMTB (cont.)

Domains of motivation

Sub-ltems of the AMTB

6. Attitudes toward
Learning English (cont.)

62) Learning English is a waste of time.

70) I plan to learn as much English as possible.

82) I think that learning English is dull.

90) I love learning English.

100) When | leave school, I will give up the study
of English because | am not interested in it.

7. Attitudes toward English-
speaking people

7) If Japan had no contact with English-speaking
countries, it would be a great loss.

27) Most native English speakers are so friendly
and easy to get along with, we are fortunate to have
them as friends.

40) | wish | could have many native English
speaking friends.

49) Native English speakers are very sociable and
kind.

53) Native English speakers have much to be proud
about because they have given the world much of
value.

71) I would like to know more native English
speakers.

91) The more | get to know native English
speakers, the more | like them.

104) You can always trust native English speakers.

8. Integrative Orientation

8) Studying English is important because it will
allow me to be more at ease with people who speak
English.

28) Studying English is important because it will

allow me to meet and converse with more and

varied people.
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Table 3.1: Classification of twelve domains and 104 sub-items of the AMTB (cont.)

Domains of motivation Sub-Items of the AMTB
8. Integrative Orientation 50) Studying English is important because it will
(cont.) enable me to better understand and appreciate the

English way of life.

72) Studying English is important because | will be
able to interact more easily with speakers of
English.

9. Desire to Learn English 9) I have a strong desire to know all aspects of
English.

17) Knowing English isn’t really an important goal
in my life.

29) If it were up to me, | would spend all of my
time learning English.

37) | sometimes daydream about dropping English.

51) | want to learn English so well that it will
become natural to me.

61) I'm losing any desire I ever had to know
English.

73) | would like to learn as much English as
possible.

81) To be honest, I really have no desire to learn
English.

92) 1 wish | were fluent in English.

99) I haven’t any great wish to learn more than the

basics of English.
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Table 3.1: Classification of twelve domains and 104 sub-items of the AMTB (cont.)

Domains of motivation Sub-Items of the AMTB
10. English Course 10) My English class is really a waste of time.
Evaluation 20) I would rather spend more time in my English

class and less in other classes.

30) I think my English class is boring.

41) 1 enjoy the activities of our English class much
more than those of my other classes.

52) To be honest, | really have little interest in my
English class.

64) | like my English class so much, I look forward
to studying more English in the future.

74) To be honest, I don’t like my English class.

84) | look forward to the time I spend in English
class.

93) I have a hard time thinking of anything positive
about my English class.

102) English is one of my favourite courses.

11. English Use Anxiety 11) I would get nervous if | had to speak English to

a tourist.

19) I feel very much at ease when | have to speak
English.

31) Speaking English anywhere makes me feel
worried.

39) It doesn’t bother me at all to speak English.

54) It would bother me if I had to speak English on

the telephone.

63) |1 would feel quite relaxed if | had to give street

directions in English.
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Table 3.1: Classification of twelve domains and 104 sub-items of the AMTB (cont.)

Domains of motivation Sub-ltems of the AMTB

11. English Use Anxiety 75) 1 would feel uncomfortable speaking English
(cont.) anywhere outside the classroom.

83) | would feel comfortable speaking English
where both Japanese and English speakers were
present.

94) 1 feel anxious if someone asks me something in
English.

101) I would feel calm and sure of myself if | had

12. Instrumental Orientation | 15) Studying English is important because | will
need it for my career.

35) Studying English is important because it will
make me more educated.

59) Studying English is important because it will be
useful in getting a good job.

79) Studying English is important because other
people will respect me more if I know English.

Consequently, the Attitude/ Motivation Test Battery (AMTB) of Gardner
(2004) encompassed only two types of motivation: integrative and instrumental
motivation. However, the other two types (intrinsic and extrinsic motivation) of
motivation are not provided in this version of questionnaire. Further studies should be
conducted to determine all four types of motivation (integrative, instrumental,
intrinsic, and extrinsic motivation) in which the learners have in learning English

language.
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3.2.1.1 Reliability and Validity

According to Gardner (2004), the AMTB (English version) has
been translated and used in many studies in Brazil, Croatia, Japan, Poland, Romania,
and Spain. Thus, this tool is reported to have high validity and reliability. The AMTB
questionnaire (Thai version) was used in a pilot study (with 30 undergraduate students
who have high and low English ability) with the intent of revising and improving the
items on the questionnaire. To increase the face validity of the AMTB (Thai version)
used in this study, three experts (Assoc.Prof. Songsri Soranastaporn, Ph.D., Lect.Dr.
Karansupamas Engchuan and Assist. Prof. Ratana Vattanapath) examined and
proofread all items on the questionnaire to ensure that the language on the
questionnaire was appropriate. According to Gardner (2004), back-translation is a
process for improving the reliability and validity of research in different languages.
Therefore, the Thai version of the questionnaire, which was translated by the
researcher, was translated back into the original language (English) by an expert who
is fluent in both languages to ensure that the two sets of items had the same meaning.
Additionally, Cronbach’s alpha was employed to calculate the internal-consistency
reliability of the AMTB questionnaire (Thai version). The revised version of the
questionnaire was used in this study. The reliability for this study’s translated

questionnaire (AMTB) was measured at .95.

3.2.2 The Strategy Inventory for Language Learning (SILL)

This study was designed to investigate the language learning strategies
employed by high and low English ability students to improve their critical reading.

According to Oxford (1986), the SILL was originally designed to assess the
frequency of use of language learning strategies by students at the Defense Language
Institute in Monterey, California. Later, two versions of SILL were developed: the
first version (version 5.1) was designed for language learners who have English as
their native language (80 items) and the second version (version 7.0) was created for
learners who use English as their second or foreign language (50 items), such as in
Thailand. Therefore, SILL version 7.0 was used to elicit the data from the subjects in

this study. All of the items in the SILL were translated into Thai for Kaotsombut’s
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(2003) study; thus, the researcher adopted Kaotsombut’s translated questionnaire for
use in this study.

SILL version 7.0 consists of two parts: the first part asks the subjects about
their background, including name, gender, and faculty of the study. The second part
(questions 1 to 50) use a five-point Likert scale ranging from 1 to 5 as follows:

1 = Never true of me or Almost never true of me

2 = Generally not true of me

3 = Somewhat true of me

4 = Generally true of me

5 = Always true of me or Almost always true of me

The subjects were asked to mark 1, 2, 3, 4, and 5 for each question. The
criterion for evaluating the frequency of strategy use was based on the Key to
Understand SILL Average proposed by Oxford (1990a). To evaluate the degree of
frequency of strategy use, the following three levels of strategy frequency use are
shown in Table 3.2: High ranged from 3.5 to 5.0, medium ranged from 2.5 to 3.4, and

low ranged from 1.0 to 2.4

Table 3.2: The Key to Understanding Averages (developed from Oxford, 1990)

High 45-5.0 Always use or Almost always use
35-44 Often use or Generally use
Medium 25-34 Sometime use or Seldom use
15-24 Generally not use
Low 1.0-14 Never use or Almost never use

3.2.2.1 Reliability and Validity of the SILL Questionnaire

SILL version 7.0 developed by Oxford (1990) was created for
learners who use English as their second or foreign language (50 items), such as in
Thailand. Therefore, SILL version 7.0 was used to elicit data from the subjects in this
study. To ensure the reliability of SILL, Cronbach’s alpha reliability coefficient was
used to verify the consistency of the subjects’ answers. According to Oxford and
Burry-Stock (1995), SILL version 7.0’s reliability has been high and it has been

translated into several languages around the world. For example, Cronbach’s alpha
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was .94 when a Chinese translation was used with a sample of 590 Taiwanese
university EFL learners (Yang, 1992a), .93 when a researcher-revised Korean
translation was used with 332 Korean university EFL learners (Park, 1994), .92 when
a Japanese translation was used with 255 Japanese university and college EFL students
(Watanabe, 1990), .92 when a Thai translation was used with a sample of 39 Thai
graduate students studying in the Faculty of Science (microbiology and biology),
Mahidol University (Kaotsombut, 2003) and .91 when a Korean translation was used
with 59 Korean university EFL learners (Oh, 1992). In this study, the Thai version of
SILL translated by Kaotsombut (2003) was selected. SILL (Thai version) has been
reported to have high reliability, ranging from 0.92 (Kaotsombut, 2003) to 0.94 (Satta-
Udom, 2007; Tappoon, 2008).

SILL has been reported to have high validity (Oxford & Burry-
Stock, 1995). In terms of content validity, the items in the questionnaire are related to
learning strategy taxonomy at a level of 0.99. As for criterion-related validity, some
studies have investigated the relationships between learning strategy use and language
performance by using a language proficiency test. Therefore, SILL (Thai version)
translated by Kaotsombut (2003), which was used in this study, had high reliability
and validity.

3.2.3 Critical Reading Test

A critical reading test was developed by the researcher to examine the
critical reading ability of the subjects who have high and low English ability. The
critical reading test consisted of two parts. The first part used a multiple-choice
format, whereas the second part used a short-answer format. The first part (question
items 1 to 15) took twenty minutes to complete and the second part (question items 16
to 30) took thirty minutes to complete. The subjects were required to take both parts
of the test. The nine components of critical reading were included: 1) Distinguishing
facts and opinions, 2) Identifying an author’s purpose and attitude, 3) Drawing
conclusions from the author’s interpretation, 4) Understanding propaganda, 5)
Identifying the source of information, 6) Recognizing an author’s organizational
patterns or writing style, 7) Determining the author’s ideas or bias, 8) Comparing and

contrasting and 9) Determining the main idea. The passages in the test were extracted
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from authentic texts; students had to read and answer each item. According to
Chaisuriya (2000), there were no evidences of assessing critical reading in formal
form. Therefore, the researcher adapted Heaton’s (1975) rubrics for assessing reading
for use in this study.

In the multiple-choice section of the test, five components of critical
reading were tested: distinguishing facts and opinions, identifying an author’s purpose
and attitude, understanding propaganda, identifying the source of information, and
recognizing an author’s organizational patterns or writing style. One correct answer
and three distracters were provided for each item. Items in this part were
dichotomously scored (0 for incorrect and 1 for correct).

In the short-answer section of the test, four components of critical reading
were tested: determining the author’s ideas or bias (attitude and tone), drawing
conclusion from author’s interpretation or (making inferences), determining the main
idea, and comparing and contrasting. The criteria for assessing the second part (short-
answer format) are shown in Table 3.3:
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Table 3.3: The criteria for assessing the short-answer section of the critical reading

test
High score Average score Low score
(1 point) (0.5 point) (0 point)
Determining Clearly and Identifies the Fails to identify the
the author’s , ) , )
ideas or bias accurately author’s tone in author’s tone in
(Attitude and identifies the each passage, but each passage. May
Tone) author’s tone in contain major contain few,
each passage. inaccuracies. incorrect, or
irrelevant details.
Drawing Draws logical and | Draws a conclusion | Fails to draw a
conclusions

from author’s

relevant

but conclusion is

conclusion (may

identifies the main
idea. Response is
written based on

the given passage.

major inaccuracies.

interpretation conclusion(s). unsupported, give a summary
4 making illogical, or instead).
inferences)

irrelevant.
Determining Clearly and Identifies the main | Attempts to identify
thigmain ided accurately idea, but contains the main idea;

however, the main
idea may be stated
incorrectly or may

be missing.

Comparing and
contrasting

Provides logical
and relevant
sentences to
identify the
similarities and
differences of two

things.

Provides sentences
to identify the
similarities and
differences of two
things, but they are
unsupported or

irrelevant.

Fails to identify the
sentences of
similarities and
differences of two
things.

Source: Heaton, J. (1975). Test of grammar and usage, test of vocabulary. In J. Heaton

(Ed.) Writing English Language Tests, p. 21-55. London: Longman.
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3.2.3.1 Reliability and Validity of the Critical Reading Test

To ensure that the critical reading test was valid and reliable, the
test was piloted with thirty first-year undergraduate students from another university
who have high and low English abilities. For content validity, the question items from
the test were examined by the thesis advisor and other experts to determine whether all
items on the test were appropriate. When the experts found some items mistakes on
the test, the researcher edited those items. In order to determine the reliability of the
test and calculate how consistent subject responses to the questions were, Kuder-
Richardson Formula 21 (KR-21) was used. It was found that the critical reading test
had high degree of reliability; the KR-21 of the test was 0.86. The Kuder-Richadson
Formula 21 is stated as follows:

KR21 = %(1 _ESQ_M(k‘M))

KR-21 = Kuder-Richadson formula 21
k = number of items
M = mean of the test scores

S = standard deviation of the test scores

According to Brown (2005), item analysis techniques which
include item facility (IF) and item discrimination (ID) are used to create the improved
version of item formats in the test. Item facility (IF) is used to examine the percentage
of students who answer the item in the test correctly; while Item discrimination (ID) is
used to separate the students’ performance into high and low proficiency. To calculate
IF, add up the number of students who correctly answered a particular item and divide
that sum by the total number of students who took the test. To calculate ID, a
researcher begins with determining which students had scores in the top group and
which had scores in the bottom group according to the whole test. Moreover, a
researcher lines up the students’ names, their individual item responses and the total

scores in the descending order based on the total scores. After the data is sorted into
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groups of students, IF will be calculated to separate the upper and lower groups for
each item. For the last step of calculating the ID, the IF for the lower group is
subtracted from the IF for the higher group on each item. The formula of IF and ID

will be stated as follows:

NCOI’I’ECI

Ntotal

Ncorrect = NUMber of students answering correctly

Nt = total number of students taking the test

ID = II:upper — IFiower

ID =item discrimination for an individual items
IFupper = item facility for the upper group on the whole test
IFioner = item facility for the lower group on the whole test

Table 3.4 indicates method for determining the item facility (IF)
and item discrimination (ID) values for the critical reading test in the present study.
Item facility (IF) shows how easy or difficult each item is. IF ranges from 0.00
(everybody answered incorrectly) to 1.00 (everyone answered correctly). The items
facility (IF) values of the test in this study were between 0.14 and 0.61; thus, it can be
concluded that the critical reading test contained both difficult and easy items. Item
discrimination (ID) shows the degree to which each item separates the better students
on the whole test from the weaker students. ID can range from -1.00 to +1.00. The
higher the ID, the better the item is discriminating. According to the results showed in

Table 3.4, the ID values were between 0.23 and 0.90; therefore, it can be implied that
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the critical reading test satisfactorily separated high proficiency students from low
proficiency students.

Table 3.4: Item Discrimination Values (ID), Item Facility Values (IF), and the KR-21
of the Critical Reading Test (30 items)

Items Items Discrimination Items Facility
Values (ID) Values (IF)
1 0.44 0.52
2 0.52 0.54
3 0.52 0.35
4 0.41 0.33
5 0.50 0.59
6 0.37 0.53
7 0.62 0.44
8 0.34 0.28
9 0.42 0.61
10 0.42 0.28
11 0.52 0.29
12 0.62 0.45
13 0.48 0.46
14 0.51 0.48
15 0.46 0.40
16 0.23 0.15
17 0.36 0.23
18 0.37 0.21
19 0.67 0.35
20 0.83 0.44
21 0.60 0.30
22 0.69 0.35
23 0.65 0.34
24 0.90 0.49
25 0.86 0.44
26 0.27 0.14
27 0.89 0.46
28 0.38 0.20
29 0.54 0.28
30 0.70 0.38
Test Items: 30
Test Takers: 337

KR-21: 0.86
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3.3 Data Collection

This section provides a summary of how the AMTB, the SILL
questionnaire, the critical reading test, and the semi-structured interview were used to
collect data from the subjects of this study. The processes are described as follows:

1. The researcher described the purposes of the study and asked the
instructors who taught English level 2 (low English ability) and level 6 (high English
ability) at Mahidol University for their permission to give the Attitude/Motivation Test
Battery (AMTB), the SILL (Strategy Inventory for Language Learning) and the
critical reading test to the students in their classes. The participants who agreed to
take part in the study were asked to complete the AMTB, the SILL, and the critical
reading test. In addition, the researcher promised to keep the information gathered
from all participants confidential and confirmed that their responses on the
questionnaires and the test would have no effect on their grades in their English
course.

2. During the English class, the SILL and the AMTB were given to two
groups of subjects. Before they started each questionnaire, the researcher explained
the importance, the details, and how to fill in the questionnaires. The subjects were
given about 30 minutes to complete both questionnaires. After 30 minutes, the
researcher collected the questionnaires from all subjects. Subsequently, the returned
questionnaires were analyzed using SPSS (Statistical Package for Social Science).

3. After that, the researcher gave the critical reading test to both groups of
subjects (high and low English ability). The subjects were given about 50 minutes to
complete the test. The paper tests and the answer sheets were returned to the
researcher at the end of the test.

4. Before the researcher collected both questionnaires from the subjects,
she asked 10 subjects (five from the high English ability group and five from the low
English ability group) to volunteer for interviews based on a voluntary basic.

5. The 10 subjects were interviewed face-to-face in Thai for a period of up
to 15 minutes per person. The outcome was that the researcher acquired in-depth data
about the language learning strategies employed by both high and low English ability
undergraduate students to improve their critical reading ability and their motivation for

doing so.
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3.4 Data Analysis
Data analysis is described in two parts: quantitative and qualitative data

analysis.

3.4.1 Quantitative Data Analysis

The information gathered from the questionnaires were tabulated and
analyzed using SPSS (Statistical Package for Social Sciences). To fulfill the three
purposes of this present study, the following descriptive and inferential statistics were
employed.

1) Frequency count and percentage---(Descriptive statistic)

To respond the first and second purposes, the frequency count and
percentage were employed to interpret the data regarding general background
information.

2) Arithmetic Mean and Standard Deviation (SD)--- (Descriptive statistic)

To respond the first and second purposes, the arithmetic mean was
calculated to provide a single summary of the average levels for use of language
learning strategies by the two groups of subjects and the types of motivation they had.
Additionally, standard deviation was calculated to show the nature of the distribution
of this set of scores. If the set of data is far from the mean, the standard deviation is
far from zero, whereas the standard deviation is close to zero if the set of data is close
to the mean.

3) t-test of the difference between two independent means--- (Inferential

statistic)

To respond the third purpose, the independent sample t-test was used to
analyze whether the mean scores on the critical reading test obtained by high and low
English ability students showed significant differences. Additionally, a t-test was also
used to find any significant differences among the strategies used by high and low
English ability students and between the types of motivation they had for improving
their critical reading.

4) Cronbach’s Alpha Method

Cronbach’s alpha was calculated to ascertain the reliability of the

responses for the items which used five- and six-point Likert scales.
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3.4.2 Qualitative Data Analysis
3.4.2.1 Semi-Structured Interview participants
Interviews were used to find in-depth information from the
subjects in this study. Five subjects from level 2 (low English ability students) and
five subjects from level 6 (high English ability students) were selected by using
purposive sampling. The following criteria were used in order to select the interview
participants:

1. Level 2 and level 6 first-year undergraduate students at Mahidol
University who completed the AMTB questionnaire, the SILL questionnaire, and the
critical reading test.

2. Level 2 first-year undergraduate students who gained the English scores
between 0-15, and level 6 first-year undergraduate students who had English scores of
between 15 and 30 on the critical reading test.

3. Level 2 and level 6 first-year undergraduate students who voluntarily
agreed to take part in semi-structured interviews.

4. Level 2 and level 6 first-year undergraduate students who could

communicate with others in Thai fluently.

3.4.2.2 The Semi-Structured Interview Questions

The questions for the interviews were written based on the
purposes of this study, the literature review, and related to the responses give on the
SILL and AMTB questionnaires. All the questions were checked by both Thai and
English language experts in order to ensure content validity. The interview questions
were follows:

1. What faculty are you in?

2. In your faculty, how often do you read English texts and
what types of texts do you read?

3. Do you think you need to improve your English reading
ability and what types of English reading do you want to improve? (The subjects could
select more than one reading type from among the suggested answers: speed reading,
reading for comprehension, reading for main ideas, critical reading, reading for

specific information).
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4. Do you think improving your critical reading in voluntarily
would help you learning the language successfully? If yes, please explain why or why
not.

5. What is your motivation for improving your critical reading
in English? (Please explain based on the AMTB questionnaire you have answered.)

6. Could you specify which parts of the critical reading test you
took were difficult and which parts you need to improve? Please explain why you
think so (More than one answer is possible).

6.1 Identifying an author’s purpose and attitude

6.2 Distinguishing between fact and opinion

6.3 Recognizing an author’s organizational patterns or writing

style

6.4 Understanding propaganda

6.5 Identifying the source of information

6.6 Determining the author’s ideas or bias

6.7 Drawing conclusions from the author’s interpretation

6.8 Determining the main idea

6.9 Comparing and contrasting

7. What language learning strategies do you use to improve
your critical reading in English? (Please explain based on the SILL questionnaire you
have answered.)

8. Has your teacher provided any exercises or activities in class
which can help you improve your English reading ability? Please give examples of
such exercises and activities.

9. Do you need any helps from your English teachers in
improving your ability to read English critically? How can they help you? (For

example, by providing more reading exercises and activities.)

3.4.2.3 Interview Procedures
The researcher and subjects used Thai in asking and answering
the five open-ended questions during the interview. This is because the subjects could

answer the questions clearly and directly when speaking their native language during
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the interview. Questions could be eliminated or supplemented depending on the
participants’ responses. The average length of each interview was approximately 15
minutes. All interviews were audio-recorded. The data from the tape script of the
interviews were transcribed verbatim after each interview based on the research
questions such as, “What are your motivations in improving your critical reading in
English?” “What language learning strategies do you use to improve critical reading?”.
All transcripts were translated verbatim from Thai into English by a researcher
according to the subjects’ answers; a researcher did not change any words or sentences
from the subjects’ response in the transcripts. The interview transcriptions are shown
in Appendix J. Lastly, the tape scripts were coded by using open and axial coding
(Strauss & Corbin, 1990). The data were grouped according to the students’ ability
(high and low ability).

3.4.2.4 Validity of Semi-Structured Interviews

To increase the validity of semi-structured interviews, five
strategies proposed by McMillan and Schumacher (2006) were employed in this study.

1) Mechanically recorded data was the process by which the
researcher recorded all interviews.

2) Participant language verbatim accounts was the strategy for
obtaining statements from the participants whose responses were transcribed verbatim.

3) Multiple researchers were involved: an advisor, two co-
advisers and the researcher and they were invited to check and agree on the descriptive
data.

4) Member checking was the way that the researcher checked
informally whether the participants were giving accurate information during each
interview.

5) Participant review was the process by which the researcher
asked all participants to review their transcripts after each interview to ensure that the

information gathered was accurate.
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CHAPTER IV
RESULTS

This chapter reports the results of the analysis of the responses to the
Attitude/Motivation Test Battery (AMTB), the Strategy Inventory for Language
Learning questionnaires (SILL), the critical reading test and the interviews. The results
are presented based on the three purposes for the study. The three purposes of the
research are follows:

1. To investigate the motivation of high English ability students and the
language learning strategies they use in order to improve their critical reading.

2. To investigate the motivation of low English ability students and the
language learning strategies they use in order to improve their critical reading.

3. To determine whether there are any differences in motivation of high
and low English ability students and whether there are any differences in the language
learning strategies they employ and whether there are any differences in their critical
reading abilities.

4.1 The respondents

The respondents in this study were 337 first year students at Mahidol
University in the academic year 2011. There were 290 students from level 2 (low
English ability) and 47 students from level 6 (high English ability). The following

table presents the demographic data for the respondents.
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Table 4.1
Respondents’ Demographic Data
Male Female Total
Level 2 91 199 290
Level 6 21 26 47
Total 112 225 337

4.2 Motivation for Improving Critical Reading and Language
Learning Strategies Used to Improve Critical Reading by both High
and Low English Ability Students.

This section presents the average frequency for the type of students’
motivation and the average frequency of use for strategies in learning language
reported by both high and low English ability students.

The data obtained from responses to the Attitude/Motivation Test Battery
questionnaire were analyzed to find out the degree of frequency of type of motivation
according to the ranges shown in Table 4.2. Moreover, Table 4.3 displays the
students’ answers from the AMTB about twelve domains of motivation.

The data obtained from the Strategy Inventory for Language Learning
questionnaires (SILL) were analyzed to find the degree of frequency of strategy use
according to the ranges shown in Chapter Il1: Table 3.2. “High level” ranged from 3.5
to0 5.0, “medium level” ranged from 2.5 to 3.4, and “low level” ranged from 1.0 to 2.4.
Table 4.4 presents the students’ answers to the SILL about language learning
strategies based on the six categories proposed by Oxford (1990): memory strategies,
cognitive strategies, compensation strategies, metacognitive strategies, affective

strategies, and social strategies.
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Average Frequency for Type of Motivation

The Average Mean Score

Strongly Disagree

Low Moderately Disagree 1.0-3.0
Slightly Disagree
Slightly Agree
High Moderately Agree 3.1-6.0
Strongly Agree

Table 4.3 Frequency for Categories of Motivation for both High and Low English

Ability Students

Average
Frequency
No.of Cronbach’s  For Type of

Motivation ltems M SD Alpha Motivation
1.Instrumental Orientation 4 481 0.90 0.95 High
2.Integrative Orientation 4 460 0.94 0.95 High
3.Attitudes toward Learning 10 438 0.90 0.95 High
English
4. English Teacher Evaluation 10 433 0.88 0.95 High
5.Desire to Learn English 10 429 0.85 0.95 High
6.Parental Encouragement 8 426 1.02 0.95 High
7.English Course Evaluation 10 4.06 0.85 0.95 High
8.Interest in Foreign 10 4.02 0.73 0.95 High
Languages
9.English Class Anxiety 10 3.92 0.75 0.95 High
10.Motivational Intensity 10 3.84 0.60 0.95 High
11.English Use Anxiety 10 3.82 0.82 0.95 High
12.Attitudes Toward English- 8 3.77 0.86 0.95 High

Speaking People

Note: N = 337
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Table 4.3 presents the average frequency for the types of motivation for
high and low English ability students. Descriptive statistics were used to analyze the
data obtained from 337 motivation questionnaires. The twelve domains of motivation
(interest in foreign languages, parental encouragement, motivational intensity, English
class anxiety, English teacher evaluation, attitudes toward learning English, attitudes
toward English-speaking people, integrative orientation, desire to learn English,
English course evaluation, English use anxiety, and instrumental orientation) are
presented according to the degree of frequency of occurrence of each type of
motivation based on the ranges proposed in Table 4.2 (“High level” ranged from 3.1 to
6.0 and “low level” ranged from 1.0 to 3.0. The data for the average frequency of
occurrence of each type of motivation (104 items) are shown in Appendix I: Table A.
The results show that the overall reliability the responses to the AMTB for this group
of subjects was high (Cronbach’s alpha for the twelve domains = 0.95).

Instrumental Orientation, demonstrated by rating highly such statements as
“studying English is important because I will need it for my career’ and ‘studying
English is important because it will be useful in getting a good job ™ was the most
frequent type of motivation for both groups of students (high and low English ability)
at an average frequency of 4.81 (M = 4.81); whereas the mean score for Attitudes

toward English-speaking people (M = 3.77) was at the lowest level.

Table 4.4 Frequency of Categories of Strategies Used by both High and Low English
Ability Students

Average
No. Frequency
Language Learning of Cronbach’s of Use of
Strategies Iltems M SD Alpha Strategies
Compensation strategies 6 3.18 0.63 0.95 Medium
Metacognitive strategies 9 3.15 0.73 0.95 Medium
Affective strategies 6 291 0.64 0.95 Medium
Memory strategies 9 2.79 0.67 0.95 Medium
Social strategies 6 2.76  0.73 0.95 Medium
Cognitive strategies 14 275 0.68 0.95 Medium

Note: N = 337
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Table 4.4 shows the average use of the six main groups of language
learning strategies for both high and low English ability students. The reliability of
the SILL for this present study was high (Cronbach’s alpha for the six strategies was
0.95). The findings also reveal that compensation strategies such as guessing
unfamiliar English words and reading English without looking up every new word
were the most frequently employed by both groups of students at an average frequency
of 3.18 (M = 3.18) followed by metacognitive strategies, affective strategies, memory
strategies and social strategies respectively. The mean score for cognitive strategies
was at the lowest level (M = 2.75). This means that the students sometimes used
cognitive strategies such as summarizing of what 1’ve read and reading for pleasure in

English to improve their critical reading ability.

4.3 Motivation Reported by High English Ability Students and
Language Learning Strategies to Improve Critical Reading Employed
by High English Ability Students.

To respond the first purpose of this study (To investigate the motivation of
high English ability students and the language learning strategies they use in order to
improve their critical reading.), the data retrieved from 47 students’ responses to the
Attitude/Motivation Test Battery and the SILL questionnaire and interviews are
presented according to the frequency of use for the six strategies of language learning
(memory strategies, cognitive strategies, compensation strategies, metacognitive
strategies, affective strategies and social strategies) and the frequency of occurrence of

the different types of motivation ranging from the highest level to the lowest level.
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Table 4.5 Frequency of Occurrence of Categories of Motivation for High English
Ability Students

Average

No. Frequency

of Cronbach’s  For Type of
Motivation ltems M SD Alpha Motivation
1.Instrumental Orientation 4 480 0.73 0.95 High
2.Integrative Orientation 4 470 0.83 0.95 High
3.Attitudes toward Learning 10 449 0.80 0.95 High
English
4.Interest in Foreign 10 440 0.68 0.95 High
Languages
5.Desire to Learn English 10 438 0.83 0.95 High
6.Parental Encouragement 8 4.32 0.90 0.95 High
7.English Course Evaluation 10  4.21 0.78 0.95 High
8.English Teacher Evaluatior 10  4.03 0.75 0.95 High
9.Motivational Intensity 10 390 0.56 0.95 High
10.Attitudes toward English- 8 389 0.73 0.95 High
speaking people
11.English Class Anxiety 10 349 0.84 0.95 High
12.English Use Anxiety 10 3.25 0.88 0.95 High

Note: n =47

Table 4.5 presents the average frequency of occurrence of the different
types of motivation reported by high English ability students. Descriptive statistics
were used to analyze the data obtained from 47 motivation questionnaires. The twelve
domains of motivation (interest in foreign languages, parental encouragement,
motivational intensity, English class anxiety, English teacher evaluation, attitudes
toward learning English, attitudes toward English-speaking people, integrative
orientation, desire to learn English, English course evaluation, English use anxiety,
and instrumental orientation) are presented according to the degree of frequency of
occurrence for each type of motivation based on the ranges given in Table 4.2. “High

level” ranged from 3.1 to 6.0, and “low level” ranged from 1.0 to 3.0. The overall
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reliability of the AMTB (Cronbach’s Alpha for the twelve domains = 0.95) for these
subjects was high.

Furthermore, the findings also shows that instrumental orientation,
indicating by rating highly such statements as “studying English is important because |
will need it for my career” and “studying English is important because it will be useful
in getting a good job”, occurred most frequently among high English ability students
at an average frequency of 4.80 (M = 4.80); whereas, the ‘English Use Anxiety (M =
3.25)” occurred less frequently among high ability learners. Responses given during
the interviews indicated that all high English ability students saw instrumental
orientation as having the most importance in their learning English followed by
parental encouragement and integrative orientation. In term of parental
encouragement, the students said that their parents often help them to learn English by
encouraging them to practice English as much as possible. Moreover, the students saw
the integrative orientation such as “studying English is important because it will
enable me to better understand and appreciate the English way of life” as an
important domain in learning English; while the students do not often have ‘English
Use Anxiety’ such as “I feel anxious if someone asks me something in English’ and ‘I

would get nervous if I had to speak English to a tourist” when they learn English.

Table 4.6 Frequency of Categories of Strategies Used by High English Ability
Students

Average

No. Frequency
Language Learning of Cronbach’s  of Use of
Strategies Items M SD Alpha Strategies
Compensation strategies 6 3,57 0.52 0.95 High
Metacognitive strategies 9 335 0.71 0.95 Medium
Cognitive strategies 14 324 0.63 0.95 Medium
Memory strategies 9 3.09 0.63 0.95 Medium
Social strategies 6 296 0.75 0.95 Medium
Affective strategies 6 2.95 0.59 0.95 Medium

Note: n = 47
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Table 4.6 demonstrates the average use of the six main groups of language
learning strategies employed by high English ability students. The reliability of the
SILL (Cronbach’s alpha for the six strategies = 0.95) for this study was high. The
findings also show that compensation strategies such as guessing unfamiliar English
words, making up new words when don’t know the right ones and reading English
without looking up every new word were most frequently employed by high English
ability students with an average frequency of 3.57 (M = 3.57) followed by
metacognitive strategies, cognitive strategies, memory strategies and social
strategies. The mean score for affective strategies was at the lowest level (M = 2.95).
It means that the students sometimes used affective strategies such as relaxing when
afraid of using English and talking about feelings with others to improve their critical
reading ability.

In addition, the interviews also revealed that this group of students often
used compensation strategies such as reading English without looking up every new
word and guessing unfamiliar English words to learn English. However, they only
sometimes talked to their friends about their feelings and gave themselves a reward
when learning English. Finally, high ability students saw affective strategies as the

less importance strategy to improve their critical reading.
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Table 4.7 Frequency of use for Memory Strategies by High English Ability Students

Average
Frequency
Cronbach’s of Use of
Memory Strategies M SD Alpha Strategies
1. thinking of relationships between 3.57 0.82 0.95 High
what is already known and new thing:
2. remembering new English words  3.57 0.92 0.95 High
by making a mental picture
3. using new English words in a 344 0.95 0.95 Medium
sentence to remember them
4. connecting the sound of a new 3.25 094 0.95 Medium
English word to an image
5. using rhymes 3.23 0.93 0.95 Medium
6. remembering new English words 3.12 1.11 0.95 Medium
or phrase by remembering their
location
7. reviewing English lessons often  2.85 1.02 0.95 Medium
8. physically acting out new English 2.42 1.22 0.95 Low
words
9. using flashcards to remember new 2.34 1.22 0.95 Low

English words
Note: n =47

Table 4.7 shows the frequency of use for memory strategies by high
English ability students (Level 6). It indicates that thinking of relationships between
what is already known and new things (item 1) and remembering new English words
by making a mental picture (item 2) were most frequently used by high English
ability students at an average frequency of 3.57 (M = 3.57). The students often used
the sub-strategies (item 1 and 2) of memory strategies to improve their critical reading
ability. Moreover, the students sometimes used using new English words in a
sentence to remember them (item 3), connecting the sound of a new English word
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to an image (item 4). Moreover, the students seldom physically acted out new English
words (item 8) (M = 2.42) or used flashcards to remember new English words (item 9)
(M = 2.34). However, the standard deviation for physically acting out new English
words (item 8) and using flashcards to remember new English words (item 9) were
quite high (SD = 1.22). This could mean that these two strategies (item 8 and 9) were
not occasionally used by all students.

In addition, responses given during the interviews indicated that most high
ability students often thought of relationships between what is already know and new
things (item 1) to improve their critical reading. All interviewees (5 students from the
high ability group) stated that they can better understand paragraphs when they think
of things they already know and are able to relate them to the new knowledge.
However, the interviews also indicated that all high ability students never physically
acted out new English words (item 8), used rhymes (item 5) or used flashcards to

remember new English words (item 9) to improve their critical reading.
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Table 4.8 Frequency of use for Cognitive Strategies by High English Ability Students

Average
Frequency
Cronbach’s of Use of
Cognitive Strategies M SD Alpha Strategies
1. avoiding translating word-for-worc 3.82  0.98 0.95 High
2. watching English language TV 3.82 1.02 0.95 High
Shows
3. skimming an English passage 3.63 1.03 0.95 High
before reading carefully
4. using the English words | know in 3.68 0.88 0.95 High
different ways
5. trying to talk like native English ~ 3.46  0.95 0.95 Medium
speakers
6. reading for pleasure in English 346 1.12 0.95 Medium
7. dividing English words into parts 3.36  1.05 0.95 Medium
to find the meaning
8. practicing the sounds of English ~ 3.34 1.06 0.95 Medium
9. trying to find patterns in English ~ 3.29 1.08 0.95 Medium
10. writing notes or reports in 3.25 0.98 0.95 Medium
English.
11. looking for similar words 319 0.92 0.95 Medium
12. summarizing of what I’'ve read  2.97 1.11 0.95 Medium
13. saying or writing new English 289 1.12 0.95 Medium
words several times
14. starting conversations in English 2.80 1.20 0.95 Medium

Note: n =47

Table 4.8 indicates the frequency of use for cognitive strategies by high
English ability students (Level 6). It indicates that the avoiding translating word-for-
word (item 1) and watching English language TV shows (item 2) were most frequently
used by high English ability students at an average frequency of 3.82 (M = 3.82). The
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students often used these two sub-strategies (item 1 and 2) of cognitive strategies to
improve their critical reading ability. Moreover, the students sometimes skimmed an
English passage before reading carefully (item 3), used the English words they knew
in different ways (item 4). The strategies of saying or writing new English words
several times (item 13) (M = 2.89) and starting conversations in English (item 14) (M
= 2.80)” were seldom used by this group of students; however, the standard deviation
for item 13 and item 14 was quite high at 1.12 (SD = 1.12) and 1.20 (SD = 1.20)
respectively. This could imply that these two strategies (items 13 and 14) were
occasionally not used by all high ability students.

Most high ability students reported during the interviews that they often
skimmed an English passage before reading carefully (item 3), avoid translating word-
for-word (item 1) and summarized what they had read (item 12) to improve their
critical reading. However, the interviews also indicated that all high ability students
seldom tried to find patterns in English (item 9) or looked for similar words (item 11)
to improve their critical reading.

Table 4.9 Frequency of use for Compensation Strategies by High English Ability
Students

Average
Frequency
Cronbach’s of Use of
Compensation Strategies M SD Alpha Strategies
1. guessing unfamiliar English words  3.72  0.90 0.95 High
2. using words or phrases that mean 3.70 0.83 0.95 High

the same thing to communicate
3. reading English without looking 3.63 1.00 0.95 High
up every new word
4. trying to guess what people will say 3.59 0.99 0.95 High
5. making up new words when [ don’t 3.53 0.68 0.95 High
know the right ones
6. using gestures when I can’t think of 3.27 0.92 0.95 Medium
words during a conversation

Note: n = 47
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Table 4.9 demonstrates the frequency of use for compensation strategies by
high English ability students (Level 6). The results show that the guessing unfamiliar
English words (item 1) was most frequently used by high English ability students at an
average frequency of 3.72 (M = 3.72) followed by using words or phrases that means
the same thing to communicate (item 2) at an average frequency of 3.70 (M = 3.70).
However, making up new words when don’t know the right ones (item 5) and using
gestures when | can’t think of words during a conversation (item 6) were found at the
lowest level of strategy use by high ability students at an average frequency of (M
=3.53) and (M =3.27) respectively. In addition, students from high ability group
reported during the interviews that they often guessed unfamiliar English words (item
1) and reading English without looking up every new word (item 3) to improve their
critical reading. Most interviewees said that “when you are reading, there are so many
words you don’t know. You can’t know every word in the most of cases. You have to
guess the meaning, or change the word you forgot....If you can’t do this, you can’t
learn English successfully.” Finally, the interviews also indicated that the high ability
students seldom used made up new words when they didn’t know the right ones (item

5) to improve their critical reading.
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Table 4.10 Frequency of use for Metacognitive Strategies by High English Ability
Students

Average
Frequency

Cronbach’s of Use of
Metacognitive Strategies M SD Alpha Strategies
1. thinking of progress in learning 3.87 0.76 0.95 High
English
2. noticing English mistakes and then  3.59  0.87 0.95 High
practicing to improve
3. finding how to learn English 3.53 0.90 0.95 High
better
4. paying attention when someone is  3.51 0.97 0.95 High
speaking English
5. looking for opportunities to read 3.29 1.04 0.95 Medium
6. having clear goals for improving 3.29 110 0.95 Medium
English skills
7. finding many ways to use English ~ 3.27 0.94 0.95 Medium
8. looking for people to talk English 293 1.11 0.95 Medium
with
9. planning schedule to study English  2.89 1.10 0.95 Medium

Note: n =47

Table 4.10 the frequency of use for metacognitive strategies by high
English ability students (Level 6). It indicates that high English ability students usually
thought of progress in learning English (item 1) (M = 3.87) and noticed English
mistakes and then practiced to improve (item 2) (M = 3.59) to learn English. The
students sometimes looked for people to talk English with (item 8) (M = 2.93) and
planned their schedule to study English (item 9) (M = 2.89); however, the standard
deviation for looking for people to talk English with (item 8) (SD = 1.11) and schedule
to study English (item 9) (SD = 1.10) were quite high. This could imply that these two
sub-strategies (item 8 and 9) were not sometimes used by all high ability students.
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Responses given during the interviews indicated that most high ability
students often have clear goals for improving English skills (item 6), looked for
opportunities to read (item 5), thought of progress in learning English (item 1), noticed
English mistakes and then practiced to improve (item 2) respectively to improve their
critical reading. All interviewees (five students) said that they had their own reasons
for studying English and then they tried to read as many English texts as possible to
practice their reading and then they can learn English successfully. Furthermore, the
interviewees also indicated that they never planned their schedule to study English

(item 9) to improve their critical reading.

Table 4.11 Frequency of use for Affective Strategies by High English Ability
Students

Average
Frequency
Cronbach’s of Use of
Affective Strategies M SD Alpha Strategies
1. relaxing when afraid of using 359 0.85 0.95 High
English
2. encouraging myself to speak English 3.53 0.80 0.95 High
even when afraid of making a mistake
3. talking about feelings with others 291  1.17 0.95 Medium
4. noticing if nervous in using English 2,70 1.01 0.95 Medium
5. giving myself a reward 259 1.07 0.95 Medium
6. writing feelings in a diary 238 1.22 0.95 Low

Note: n =47

Table 4.11 shows the frequency of use for affective strategies by high
English ability students (Level 6). The results show that high English ability students
often relaxed when afraid of using English (item 1) (M = 3.59) and encourage
themselves to speak English even when afraid of making a mistake (item2) (M = 3.53)
respectively. Additionally, talking about feelings with others (item3) (M = 2.91),
noticing if nervous in using English (item4) (M = 2.70), and giving myself a reward

(item5) (M = 2.59) were sometimes used by this group of students. However, writing
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feelings in a diary (item 6) was found a the lowest level of strategy used by high
ability students at an average frequency of (M =2.38).

In addition, the interviews results also indicated that all high ability
students stated that relaxing when afraid of using English (item 1) was the most
important strategy for improving their critical reading ability. However, the
interviewees also indicated that they don’t like writing things, especially their feelings,
into their diaries. They thought writing feelings could not improve their critical
reading ability.

Table 4.12 Frequency of use for Social Strategies by High English Ability Students

Average

Frequency

Cronbach’s of Use of

Social Strategies M SD Alpha Strategies
1. asking English speakers to correct  3.21 1.06 0.95 Medium
2. learning about the culture 321 112 0.95 Medium
3. asking people to speak slowly or 3.06 1.03 0.95 Medium

Repeat
4. asking for help 285 1.06 0.95 Medium
5. practicing English with others 280 1.09 0.95 Medium
6. asking questions in English 265 1.18 0.95 Medium
Note: n =47

Table 4.12 indicates the frequency of use for social strategies by high
English ability students (Level 6). The results show that the asking English speakers
to correct (item 1) and learning about the culture (item 2) were the most frequently
used by high English ability students at an average frequency of 3.21 (M = 3.21).
However, the standard deviation for item 1 (asking English speakers to correct) and
item 2 learning about the culture were quite high (SD = 1.06 and SD = 1.12)
respectively. This indicates that not all high ability students saw learning about
culture and asking native speakers to correct as the most important strategy.

The strategies of practicing English with others (item 5) and asking

questions in English (item 6) were found at the lowest level of strategy use by high
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ability students at an average frequency of (M = 2.80) and (M = 2.65) respectively;
however, the standard deviations for practicing English with others and asking
questions in English were quite high at 1.09 (SD = 1.09) and 1.18 (SD = 1.18). This
could mean that these two strategies (item 5 and 6) were not occasionally used by all
high ability students.

Additionally, responses given during the interviews indicated that the
interviewees from the high ability group sometimes employed four strategies; learning
about the culture (item 2), practicing English with others (item 5), asking English
speakers to correct (item 1), and asking for help (item 4) respectively to improve their
critical reading. However, the interviews also indicated that asking questions in
English (item 6) was a less important strategy for all high ability students trying to

improve their critical reading.
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4.4 Motivation Reported by Low English Ability Students and
Language Learning Strategies Used to Improve Critical Reading by
Low English Ability Students.

To respond the second purpose of this study (To investigate the motivation
of low English ability students and the language learning strategies they use in order to
improve their critical reading.), the data retrieved from 290 students’ responses to the
Attitude/Motivation Test Battery, the SILL questionnaire, and interviews were
analyzed and the results are presented according to the frequency of use for occurrence
of the twelve domains of motivation and the six strategies of language learning
(memory, cognitive, compensation, metacognitive, affective, and social strategies)

ranging from the highest level to the lowest level.

Table 4.13 Frequency of Categories for Motivation for Low English Ability Students

Average
Frequency
No. of Cronbach’s  For Type of

Motivation Iltems M SD Alpha Motivation
1.Instrumental Orientation 4 481 0.92 0.95 High
2.Integrative Orientation 4 458 0.96 0.95 High
3.English Teacher Evaluation 10 438 0.89 0.95 High
4. Attitudes toward Learning 10 436 0.92 0.95 High
English
5.Desire to Learn English 10 428 0.85 0.95 High
6.Parental Encouragement 8 425 1.04 0.95 High
7.English Course Evaluation 10 4.04 0.86 0.95 High
8.English Class Anxiety 10 3.99 071 0.95 High
O.Interest in Foreign Languages 10 3.96 0.72 0.95 High
10.English Use Anxiety 10 391 0.77 0.95 High
11.Motivational Intensity 10 3.83 0.60 0.95 High
12.Attitudes toward English- 8 3.75 0.88 0.95 High

speaking people
Note: n = 290
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Table 4.13 presents the average frequency of occurrence for the different
types of motivation reported by low English ability students. Descriptive statistics
were used to analyze data from the 290 obtained motivation questionnaires. The
twelve domains of motivation (interest in foreign languages, parental encouragement,
motivational intensity, English class anxiety, English teacher evaluation, attitudes
toward learning English, attitudes toward English-speaking people, integrative
orientation, desire to learn English, English course evaluation, English use anxiety,
and instrumental orientation) are presented according to the degree of frequency of
occurrence based on the ranges given in Table 4.2. (“High level” ranged from 3.1 to
6.0, and “low level” ranged from 1.0 to 3.0. The results show that the overall
reliability of the AMTB (Cronbach’s alpha for the twelve domains = 0.95) for these
subjects was high.

Furthermore, the findings also show that ‘Instrumental Orientation’,
indicated by rating highly such statements as ‘studying English is important because |
will need it for my career’ and ‘studying English is important because it will be useful
in getting a good job, ’ occurred most frequently among low English ability students at
an average frequency of 4.81 (M = 4.81); while, the mean score for ‘Attitudes toward
English- speaking people (M = 3.75)’ was found in the lowest level.

Furthermore, the responses given during the interviews indicated that
‘Instrumental Orientation’ occurred most frequently among all low English ability
students in their learning English. Two students said “Working abroad is my dream,
so | need to practice my English as well”. In addition, three students stated that people
need to improve their English skills as well because English is influent all career.
Apart from ‘Instrumental Orientation’, the ‘Parental Encouragement’ also occurred
among low English ability students in learning English effectively. They stated that
their parents often encourage them to practice English as much as possible. However,
low English ability students do not often have ‘Attitudes toward English- speaking

people’ to learn English language.
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Table 4.14 Frequency of Categories of Strategies Used by Low English ability

students

Average

No. Frequency

Language Learning of Cronbach’s  of Use of

Strategies ltems M SD Alpha Strategies
Metacognitive strategies 9 3.13 0.73 0.95 Medium
Compensation strategies 6 312 0.62 0.95 Medium
Affective strategies 6 291 0.65 0.95 Medium
Memory strategies 9 2.74 0.66 0.95 Medium
Social strategies 6 2.73 0.72 0.95 Medium
Cognitive strategies 14 2,67 0.65 0.95 Medium

Note: n =290

Table 4.14 shows the average use of the six main groups of language
learning strategies by low English ability students. The reliability of the SILL
(Cronbach’s Alpha of six strategies = 0.95) for this present study was high. The
findings also show that ‘Metacognitive strategies’ such as ‘having clear goals for
improving English skills,” ‘noticing English mistakes and then practicing to improve’
and ‘Compensation strategies’ such as ‘guessing unfamiliar English words,” ‘reading
English without looking up every new word’ were the most frequently employed by
low English ability students at an average frequency of 3.13 (M = 3.13) and 3.12 (M =
3.12) respectively. The ‘Affective strategies,” ‘Memory strategies’ and ‘Social
strategies’ were sometimes used by the students. However, ‘Cognitive strategies’ such
as ‘relaxing when being afraid of using English’ and ‘talking about feelings with
others’ was found at the lowest level (M = 2.67). In addition, the interviews revealed
that low English ability students often used ‘Compensation strategies’ such as
‘reading English without looking up every new word’ and ‘Cognitive strategies’ such
as ‘skimming an English passage before read carefully.” Finally, they saw ‘asking
English with others’ was one of the ‘Social strategies’ as the least important strategy in

improving their critical reading.
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Table 4.15 Frequency of Use for Memory Strategies by Low English Ability Students

Average
Frequency
Cronbach’s of Use of
Memory Strategies M SD Alpha Strategies
1. remembering new English words  3.07  0.90 0.95 Medium
by making a mental picture
2. thinking of relationships between 2.98 0.80 0.95 Medium
what is already known and new thing
3. connecting the sound of a new 2.82 0.92 0.95 Medium
English word to an image
4. using new English words in a 279 0.84 0.95 Medium
sentence to remember them
5. using rhymes 2.79 0.96 0.95 Medium
6. remembering new English words 2.70 1.02 0.95 Medium
or phrases by remembering their
location
7. physically acting out new English 2.63  3.26 0.95 Medium
words
8. reviewing English lessons often 255 0.87 0.95 Medium
9. using flashcards to remember new 2.30 1.01 0.95 Low

English words
Note: n =290

Table 4.15 shows the frequency of use for ‘Memory strategies’ by low
English ability students (Level 2). It indicates that the ‘remembering new English
words by making a mental picture (item 1)’ and ‘thinking of relationships between
what is already known and new things (item 2)’ were most frequently used by low
English ability students at an average frequency of 3.07 (M = 3.07) and 2.98 (M =
2.98) respectively. Moreover, the students sometimes ‘connected the sound of a new
English word to an image (item 3),” ‘used new English words in a sentence to
remember them (item 4),” ‘used rhymes (item 5),” ‘remembered new English words or

phrases by remembering their location (item 6),” ‘physically acted out new English
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words (item 7)’ and ‘reviewed English lessons often (item 8).” The strategy ‘using
flashcards to remember new English words (item 9) (M = 2.30)" was found at the
lowest level; however, the standard deviation for item 9 was quite high (SD = 1.01).
This indicate that this strategy (item 9) was not occasionally used by all students.
Similarly to the obtained data from the SILL, the interviews results also
indicated that four interviewees from the low ability group (out of five interviewees)
often ‘zhought of relationships between what is already known and new things (item
1)”and ‘used rhymes (item 5),” while another one usually employed ‘remembered new
English words or phrase by remembering their location (item 6)° to improve their
critical reading ability. Finally, the interviews also indicated that all low ability
students didn’t ‘review English lessons often (item 8),” to improve their critical

reading.
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Table 4.16 Frequency of Use for Cognitive Strategies by Low English Ability
Students

Average
Frequency
Cronbach’s of Use of
Cognitive Strategies M SD Alpha Strategies
1. trying to talk like native English ~ 3.14 1.07 0.95 Medium
speakers
2. practicing the sounds of English ~ 3.00 1.05 0.95 Medium
3. using the English words | know in 2.96 0.92 0.95 Medium
different ways
4. watching English language TV 291 1.08 0.95 Medium
shows
5. saying or writing new English 2.76  0.95 0.95 Medium
words several times
6. skimming an English passage 2.76  1.09 0.95 Medium
before reading carefully
7.avoiding translating word-for-word 2.73  0.97 0.95 Medium
8. trying to find patterns in English ~ 2.70 0.95 0.95 Medium
9. looking for similar words 2.67 0.93 0.95 Medium
10. dividing English words into parts 2.60 0.96 0.95 Medium
to find the meaning
11. writing notes or reports in 242 1.04 0.95 Low
English
12. reading for pleasure in English ~ 2.39  1.02 0.95 Low
13. starting conversations in English  2.21  0.98 0.95 Low
14. summarizing of what I’ve read  2.11  0.91 0.95 Low
Note: n =290

Table 4.16 indicates the frequency of use for ‘Cognitive strategies’ by low
English ability students (Level 2). It reveals that ‘trying to talk like native English
speakers (item 1)’ and ‘practicing the sounds of English (item 2)’ were the most

frequently used to learn English by low ability students at an average frequency of
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3.14 (M = 3.14) and 3.00 (M = 3.00) respectively. However, the standard deviation for
item 1 (SD = 1.07) and item 2 (SD = 1.05) were quite high. This could mean that
these two sub-strategies (item 1 and 2) were not sometimes used by all low ability
students. In addition, the students seldom ‘stzarted conversations in English (item 13)
(M=2.21)" or ‘summarized of what they had read (item 14) (M =2.11)".

Additionally, the results from the interviews also stated that all low ability
students often ‘skimmed an English passage before reading carefully (item 6)’ to

improve their critical reading; whereas, the strategy of ‘summarizing of what I've read

(item 14)’ was seldom used.
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Table 4.17 Frequency of Use for Compensation Strategies by Low English Ability

Students
Average
Frequency
Cronbach’s of Use of
Compensation Strategies M SD Alpha Strategies
1. guessing unfamiliar English words  3.52 0.97 0.95 High
2. making up new words when don’t  3.49 0.88 0.95 Medium
know the right ones
3. using gestures when can’t think of 3.11 1.06 0.95 Medium
words during a conversation
4. using words or phrases that means  3.07 1.09 0.95 Medium
the same thing to communicate
5. trying to guess what people will say 2.91 1.01 0.95 Medium
6. reading English without looking 261 0091 0.95 Medium

up every new word

Note: n =290

Table 4.17 shows the frequency of use for ‘Compensation strategies’ by
low English ability students (Level 2). The results indicate that the students often
‘guessed unfamiliar English words (item 1) (M = 3.52)" followed by ‘making up new
words when don’t know the right ones (item 2) (M = 3.49)" and ‘using gestures when

can’t think of words during a conversation (item 3) (M = 3.11)" respectively.
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However, ‘trying to guess what people will say (item 5)’ and ‘reading English without
looking up every new word (item 6)’ were found at the lowest level of strategy used by
this group of students at the average frequency of (M = 2.91) and (M = 2.61)
respectively. Nevertheless, the standard deviation for item 5 ‘trying to guess what
people will say’ (SD = 1.01) was quite high. This indicates that this strategy (item 5)
was not sometimes used by all low ability students. Similarly to the obtained data
from the SILL, the interviews results also indicated that most low ability students
often ‘guessed unfamiliar English words(item 1)’ and ‘read English without looking
up every new word (item 6)’ to improve their critical reading. However, ‘trying to

guess what people will say (item 5)’ was seldom used by the low ability students.

Table 4.18 Frequency of Use for Metacognitive Strategies by Low English Ability
Students

Average
Frequency
Cronbach’s of Use of
Metacognitive Strategies M SD Alpha Strategies
1. thinking of progress in learning 3.82 0.97 0.95 High
English
2. finding how to learn English 3.60 1.02 0.95 High
better
3. having clear goals for improving 331 1.05 0.95 Medium
English skills
4. paying attention when someoneis  3.16 1.03 0.95 Medium
speaking English
5. noticing English mistakes and then 3.02  0.87 0.95 Medium
Practicing to improve
6. looking for opportunities to read 2.87 1.08 0.95 Medium
7. finding many ways to use English ~ 2.97 0.94 0.95 Medium
8. looking for people to talk English ~ 2.70 1.11 0.95 Medium
with
9. planning schedule to study English  2.65 1.00 0.95 Medium

Note: n =290
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Table 4.18 indicates the frequency of use for ‘Metacognitive strategies’ by
low English ability students (Level 2). The results show that low English ability
students usually ‘thought of progress in learning English (item 1) (M = 3.82)" and
‘found out how to learn English better (item 2) (M = 3.60) ' to learn English. However,
the standard deviation for item 2 (‘finding how to learn English better ’) was quite high
(SD = 1.02). This indicates that not all low ability students saw finding how to learn
English better as the most important strategy. In addition, the strategies ‘looking for
people to talk English with (item 8)’ and ‘planning schedule to study English (item 9)’
were found at the lowest level of strategies use by low English ability students at an
average frequency of (M = 2.70) and (M = 2.65) respectively; however, the standard
deviation for ‘looking for people to talk English with (item 8)’ and ‘planning schedule
to study English (item 9)’ were quite high at 1.11 (SD = 1.11) and 1.00 (SD = 1.00).
This indicates that these two strategies (item 8 and 9) were not sometimes used by all
low ability students.

Similarly to the obtained data from the SILL, the interviews results
indicated that low English ability students saw ‘Metacognitive strategies’ as less
important in learning English successfully. Two students often ‘zave clear goals for
improving English skills (item 3)’ to improve their critical reading, while three other
students did not ‘look for opportunities to read’ ‘notice English mistakes and then

practicing to improve ' to improve their critical reading in English.



Ratima Tianchai

Results / 88

Table 4.19 Frequency of Use for Affective Strategies by Low English Ability

Students
Average
Frequency
Cronbach’s of Use of
Affective Strategies M SD Alpha Strategies
1. encouraging myself to speak English 3.43 1.00 0.95 Medium
even when afraid of making a mistake
2. relaxing when afraid of using 338 1.01 0.95 Medium
English
3. noticing if nervous in using English  3.22 1.10 0.95 Medium
4. talking about feelings with others  2.88 1.21 0.95 Medium
5. giving myself a reward 281 111 0.95 Medium
6. writing feelings in a diary 1.74 0.87 0.95 Low
Note: n =290

Table 4.19 shows the frequency of use for ‘Affective strategies’ by low

English ability students (Level 2). The findings indicate that ‘encouraging myself to

speak English even when afraid of making a mistake (iteml)’ and ‘relaxing when

afraid of using English (item 1)’ were the most frequently used to learn English by low
ability students at an average frequency of 3.43 (M = 3.43) and 3.38 (M = 3.38)

respectively. However, the strategy ‘writing feelings in a diary (item 6) (M = 1.74)’

was rarely used by this group of students. Additionally, the results from the interviews

also revealed that all low ability students stated that ‘noticing if nervous in using

English (item 3)’ was the most important strategy in improving their critical reading

ability. However, all interviewees also said that they did not like writing things,

especially their feelings, in their diaries. Moreover, they have never given themselves

a reward when studying English language.
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Table 4.20 Frequency of Use for Social Strategies by Low English Ability Students

Average
Frequency
Cronbach’s of Use of
Social Strategies M SD Alpha Strategies
1. asking people to speak slowly or 355 1.01 0.95 High
repeat
2. asking English speakers to correct  3.08 1.08 0.95 Medium
3. practicing English with others 253 1.01 0.95 Medium
4. learning about the culture 252 111 0.95 Medium
5. asking for help 243 1.00 0.95 Low
6. asking questions in English 2.25 1.05 0.95 Low
Note: n =290

Table 4.20 shows the frequency of use for ‘Social strategies’ by low
English ability students (Level 2). The results show that low ability students usually
‘asked people to speak slowly or repeat (item 1) (M = 3.55)" to learn English.
However, the standard deviation for item 1 (‘asking people to speak slowly or repeat’)
was quite high (SD = 1.01). This could indicate that not all low ability students saw
asking people to speak slowly or repeat as the most important strategy. The strategies
‘asking for help (item 5)’ and ‘asking questions in English (item 6)’ were found in the
lowest level of strategy use by low ability students at an average frequency of (M =
2.43) and (M = 2.25) respectively. However, the standard deviations for these two
strategies (‘asking for help’ and ‘asking questions in English’) were quite high at 1.00
(SD = 1.00) and 1.05 (SD = 1.05). This could mean that asking for help and asking
questions in English were not seldom used by all low ability students.

Additionally, the interviews indicated that all interviewees from this group
often ‘learned about the culture (item 4)’ and ‘asked for help (item 5)° to improve
their critical reading. However, the interviews also indicated that the strategy
‘practicing English with others (item 3)’ was a less important strategy in improving

their critical reading.
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4.5 The Differences in the Critical Reading Scores and the Frequency

of use for Motivation and Language Learning Strategies to Improve

Critical Reading employed by both High and Low English Ability

Students.

To respond the third purpose of this study (To determine whether there are

any differences in motivation of high and low English ability students and whether

there are any differences in the language learning strategies they employ and whether

there are any differences in their critical reading abilities.), the data obtained from 337

students’ responses to the Attitude/Motivation Test Battery, the SILL questionnaire,

and the critical reading test were analyzed using an independent sample t-test to

determine the significance level for any differences.

Table 4.21 Means, SD, and T-Test for Language Learning Strategies for Two Groups
of Students: High English Ability and Low English Ability

Language Learning Strategies  Group M SD t df P

1. Memory Strategies High 3.09 0.63 350 335 .00
Low 2.74 0.66

2. Cognitive Strategies High 3.24 0.63 570 335 .00
Low 2.67 0.65

3. Compensation Strategies High 907 0.52 538 335 .00
Low 3.12 0.62

4. Metacognitive Strategies High 3.35 0.71 205 335 .04
Low 3.13 0.73

5. Affective Strategies High 2.95 0.59 43 335 .66
Low 2.91 0.65

6. Social Strategies High 2.96 0.75 200 335 .05
Low 2.73 0.72

Note: Both groups of students (N = 337), High English ability (n = 47), and Low

English ability (n = 290)

Table 4.21 shows the results for the frequency of use for six groups of

language learning strategies by high and low English ability students.

The SILL
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averages for individual learning strategies in terms of subdivisions of strategies
indicate that high and low English ability students employed their language learning
strategies differently and that this difference was significant (p < .05). Additionally,
the results show that there was a significant difference in the use of memory strategies
(p = .00), cognitive strategies (p = .00), compensation strategies (p = .00) and
metacognitive strategies (p = .04). However, there was no significant difference in the
use of affective strategies (p = .66) or social strategies (p = .05).

Table 4.22 Means, SD, and T-Test for Critical Reading Test for Two Groups of
Students : High English Ability and Low English Ability

Critical Reading Test Group M SD t df p
Scores High 24.19 3.96 38.07 335 .00
Low 8.14 241

Note: Both groups of students (N = 337), High English ability (n = 47), and Low
English ability (n = 290)

Table 4.22 shows the results on the critical reading test for high and low
English ability students. The results indicate that there was a significant difference at
a confidence level of .05 (p < .05) between the scores in a critical reading test of the
two groups of students. Additionally, the high English ability students (M = 24.19)
attained higher scores on the critical reading test than did the low ability students (M =
8.14).
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Table 4.23 Means, SD, and T-Test for Motivation for Two Groups of Students: High
English Ability and Low English Ability

Motivation Group M SD t Df p

1. Interest in Foreign High 4.40 0.68 404 335 .00

Languages Low 3.96 0.72

2. Parental Encouragement High 4.32 0.90 51 335 .61
Low 4.25 1.04

3. Motivational Intensity High 3.90 0.56 81 33 41
Low 3.83 0.56

4. English Class Anxiety High 3.49 0.84 3.84 335 .00
Low 3.99 0.71

5. English Teacher Evaluation High 4.03 0.75 284 335 .00
Low 4.38 0.89

6. Attitudes toward Learning High 4.49 0.80 96 33 .33

English Low 4.36 0.92

7. Attitudes toward English-  High 3.89 0.73 121 33 .23

speaking people Low 3.75 0.88

8. Integrative Orientation High 4.70 0.83 89 33 .37
Low 4.58 0.96

9. Desire to Learn English High 4.38 0.83 81 33 41
Low 4.28 0.85

10.English Course Evaluation High 4.21 0.78 135 335 .18
Low 4.04 0.86

11. English Use Anxiety High 3.25 0.88 486 335 .00
Low 3.91 0.77

12. Instrumental Orientation  High 4.80 0.73 02 335 .98
Low 4.81 0.92

Note: Both groups of students (N = 337), High English ability (n = 47), and Low

English ability (n = 290)
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Table 4.23 shows the results for the frequency of occurrence of different
types of motivation for high and low English ability students. The mean for
occurrence of motivation for the high English ability students (Level 6) was higher
than that for the low English ability students (Level 2) but the difference was not
significant at a confidence level of .05. In other words, the findings indicate that there
was significant difference in the occurrence of four domains of motivation; interest in
foreign languages (p = .00), English class anxiety (p = .00), English teacher evaluation
(p = .00) and English use anxiety (p = .00). Whereas, there were no significant
difference at a confidence level of .05 in the occurrence of parental encouragement (p
= .61), motivational intensity (p = .41), attitudes toward learning English (p = .33),
attitudes toward English- speaking people (p = .23), integrative orientation (p = .37),
desire to learn English (p = .41), English course evaluation (p = .18) and instrumental

orientation (p = .98).

4.6 Summary of the Findings

The results obtained from the analysis of the data obtained from the SILL,
the AMTB questionnaires, and the interviews in this present study can be summarized
as follows:

1. Both high and low English ability students employed all six groups of
language learning strategies” compensation strategies, metacognitive strategies,
affective strategies, memory strategies, social strategies, and cognitive strategies.
Compensation strategies were most often used by the students followed by
metacognitive strategies, affective strategies, memory strategies, and social strategies
respectively. Finally, cognitive strategies were the least frequently used by both
groups of students.

2. High English ability students often employed compensation strategies,
while metacognitive strategies, cognitive strategies, memory strategies, and social
strategies were sometimes used. However, an effective strategy was the lowest level

used by high English ability students.
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3. Low English ability students employed metacognitive strategies most,
followed by compensation strategies, affective strategies, memory strategies and social
strategies respectively. The cognitive strategies group was the least frequently used by
low English ability students.

4. The results of the comparison of results of the critical reading test, to the
frequency of occurrence of different types of motivation and to the frequency of use of
different language learning strategies by high and low English ability students are as
follows: 1) There was a significant difference at a confidence level of .05 (p < .05)
between the scores on critical reading test of the high and low English ability students.
2) The SILL averages for use of individual learning strategies in terms of subdivisions
of strategies indicate that high and low English ability students employed their
language learning strategies differently and that the difference was significant (p <
.05). 3) The mean for the occurrence of different types of motivation for high English
ability students (Level 6) was higher than that for the low English ability students
(Level 2), but the difference was not significant (p > .05).
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CHAPTER V
DISCUSSION

This chapter discusses the findings presented in the previous chapter. The
discussion is divided into five sections, as follows:

5.1 Discussion of finding one: types of motivation reported by high English
ability students and the language learning strategies used to improve critical reading
by high English ability students

5.2 Discussion of finding two: types of motivation reported by low English
ability students and the language learning strategies used to improve critical reading
by low English ability students

5.3 Discussion of finding three: the differences in the critical reading scores
and the frequency of occurrence of types of motivation and language learning
strategies to improve critical reading employed by both high and low English ability
students

5.4 Discussion of the Attitude/Motivation Test Battery (AMTB) used as the
instrument in this present study

5.5 Implications of the study

5.1 Discussion of Finding One

This section discusses the types of motivation reported by high English
ability students and the language learning strategies used to improve critical reading
employed by high English ability students £ 47). The findings are derived from
data on the frequency of occurrence of the different kinds of motivation and on the

language learning strategies used and from information obtained during the interviews.
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5.1.1 Motivation Reported by High English Ability Students

The results from the data analysis reveal that ‘Instrumental Orientation’,
indicated by ranking highly such items‘agidying English is important because | will
need it for my careerand‘studying English is important because it will be useful in
getting a good jobivas most frequently reported by high English ability students at an
average frequency of 4.8M(=4.80); whereas, the mean score for ‘English Use
Anxiety (M = 3.25) was at the lowest level. The findings are consistent with
Dornyei’'s (1990) study which found that ‘Instrumental motivation’ was reported
most frequently by EFL learners in Hungary. Adult EFL learners in Hungary wanted
to spend a period of time abroad, so they were interested in sociocultural information
and they wanted to be proficient in English. Moreover, Teweles (1996) stated that
Chinese university students reported that ‘Instrumental motivation’ was most
important in their decision about learning English due to the fact that Chinese learners
take English courses such as “Business English” for their special needs. Similarly to
the study of Teweles (1996), Pineda (2011) also revealed that the students from
University of Aztlan possessed high levels of instrumental motivation. Most students
(80.2%) demonstrated their instrumental orientation by ranking highly statements such
as,“My motivation to learn English for practical purposes (e.g. to get a job, a better
salary, better grades)from intermediate to high level. However, the above results do
not correspond to Chalak (2010) who found that 93.98% of the respondents (the
students of English translation at Islamic Azad University, Khorasgan Branch, in
Isfahan, Iran) were integratively motivated and thought that English is a very
important language because it allows them to speak, communicate, interact and
appreciate English people and their way of life and culture.

Additionally, the results of this present study indicate that the domain
‘Attitudes toward Learning English’ was frequently reported by the students with an
average frequency of 4.491(= 4.49). Similarly, Vaezi (2008) claimed that Iranian
students had very high motivation and positive attitudes towards learning English
when taking an English course.
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5.1.2 Language Learning Strategies Employed by High English Ability
Students

The results from the data analysis reveal that ‘Compensation stratiélgies (
= 3.57)" was the most frequently employed by high English ability students at a high
level followed by ‘Metacognitive strategies,” ‘Cognitive strategies,” ‘Memory
strategies’ and ‘Social strategies.” The mean score of ‘Affective strategies’ was at the
lowest level M = 2.95). This means that the students sometimes used ‘Affective
strategies’ such as ‘relaxing when afraid of using Enghstu ‘talking about feelings
with others’to improve their critical reading ability. The findings are consistent with
Kaotsombut's (2003) study which found that ‘Compensation strategies’ were the most
frequently used by high-level language students. Similarly, Chun-huan (2010) found
that the most frequently used strategy category was ‘Compensation straiégies (
3.21)" followed by ‘Metacognitive strategyME2.93)’ and ‘Cognitive strategy
(M=2.83).” In addition, the results of this present study also concur with Mochizuki's
(1999) results. He examined the language learning strategies used by Japanese
University students and found that the most frequently used strategy was

‘Compensation strategies’ while the least-used was ‘Affective strategies.’

1) Compensation Strategies

According to the data obtained from the SILL, high English ability students
often used only ‘Compensation strategibt £ 3.57)". The responses given in the
interview were similar to the responses to the SILL questionnaire in which high
English ability students said that they often used ‘Compensation strategies’ such as
‘reading English without looking up every new worahd ‘guessing unfamiliar
English words’to read English paragraphs especially for the English critical reading
test they took as part of this research. In addition, they also saidighnaj gestures
when they can’t think of words during a conversatiwas the least important strategy
in improving their critical reading ability. Therefore, it could be concluded that high
English ability students employed ‘Compensation strategies’ to guess the meaning
from the context when reading and listening and to use synonyms in writing and to use

gestures or pauses in speaking in English.
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The findings are consistent with Chang’s (2011) and Yang's (2007)
studies. Chang (2011) discovered that the 360 undergraduate foreign language majors
at a university in central Taiwan often employed ‘Compensation stratégie3(90)’
to learn English language. Yang (2007) conducted a study with 461 college students
at Chang Gung Institute of Technology and found that ‘Compensation stratdgies (
3.51)" was at the highest level of use among higher proficiency students. Additionally,
Wongphangamol (2005) found that high English ability students used ‘Compensation
strategies’ more frequently than low English ability students.

The data obtained from the students in the present study demonstrates that
‘Compensation strategies’ were the most frequently used by high English ability
students in order to overcome limitations of knowledge, similar to the findings of
Oxford (1990) who stated that “Compensation strategies’ are needed to overcome any
gaps in knowledge of the language” (Oxford, 1990, p. 71). In addition, Yang (2007)
also found that ‘Compensation strategies’ allow the learners to guess the meanings of

the unfamiliar words they encounter when they are reading English passages.

2) Metacognitive Strategies

According to the responses to the questionnaire, ‘Metacognitive strategies
(M = 3.35)" were ranked second in the order of strategies used and were sometimes
used by high English ability students. They sometimes looked for opportunities to
read, planned their schedules to allow time to study English and had clear goals for
improving their English skills. The findings of this study concur with the findings of
Kaotsombut’s (2003) and Magno’s (2010). Kaotsombut (2003) explored the frequency
of strategy use for 39 graduate students at Mahidol university and she found that
‘Metacognitive strategies’ were ranked second, with a medium level oMuse3(37).
In addition, Kaotsombut’s study (2003) also found tilainking of progress in
learning English’'was rated as the most frequently used by the students followed by
‘noticing English mistakes and th@nacticing to beimprove’ and‘finding how to
learn English better.’Similarly, Magno (2010) investigated the English proficiency of
Korean students using the components of the Strategy Inventory for Language
Learning (SILL) and found that ‘Metacognitive strategies’ were employed by the

students at a medium levéll = 3.34).
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According to responses given during the interviews, all interviewees from
the high ability group in this present study stated that all learners should have clear
goals and practice themselves when they know their mistakes in order to increase
ability in learning English. In the other words, high ability students may not be

avoiding using ‘Metacognitive strategies’ in learning English successfully.

3) Cognitive Strategies

According to the responses to the SILL questionnaire, ‘Cognitive strategies
(M = 3.24)' were ranked third in the order of strategies used by high English ability
students. ‘Avoiding translating word-for-word’ and ‘watching English language TV
shows’were the most frequently used by the students at average frequency of 3.82
(M = 3.82). The results are related to those of Su and Duo (2012) who discovered that
‘Cognitive strategies’ were ranked third in the order of strategies used by 200
Taiwanese students. Based on information obtained during the interviews, it is
possible to assume that most high ability students often emplsikedming an
English passagbefore reading carefullyand avoiding translating word-for-word’ to
improve their critical reading. Most of the students said that they read the passages
several times before answering the questions on the English reading tests.
Furthermore, they said they read the text for understanding without looking up every
word to improve their critical reading. These findings are similar to those of
Kaotsombut (2003) who found thakimming an English passadeefore reading
carefully’ and avoiding translating word-for-word’ were the most often used by the

students.

4) Memory Strategies

According to the results, high English ability students sometimes used
‘Memory Strategies NI = 3.09) to learn English. The stratedgthinking of
relationships between what is already known and new thisngd’remembering new
English word by making a mental picturelere the most frequently used by the
students. Responses given during the interviews indicated that most high ability
students often employéthinking of relationships between what is already known and

new things’'to improve their critical reading. All interviewees from the high ability
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group stated that they could better understand paragraphs when they thought of things
they already knew and found relationships between those things and the new
knowledge.

The findings of this present study agree with Rao’s (2006) finding in that
university Chinese students who enrolled the English courses employed ‘Memory
StrategiesNI = 2.99)’ at a medium level. However, the results of the present study are
not consistent with the results of Wongphangamol (2005) and Yang' (2007) studies.
The results of Wongphangamol’s (2005) study reveal that ‘Memory Strategies’ were
used at the lowest level. Likewise, Yang (2007) found that higher proficiency students

employed ‘Memory Strategies’ to learn English at the lowest level.

5) Social Strategies

According to the responses to the SILL questionnaire, ‘Social strdtegies
were sometimes used by high English ability students. The findings correspond with
those of Yongbing and Xiaoguo (2005) who explored the frequency of use for Chinese
students and found that the students employed ‘Social Stratdgies A.94) at a
medium level. However, the interviews indicated that all interviewees from the high
ability group sometimes employed four of the ‘Social strategies’ gride@rning
about the culturg ‘practicing English with others ‘asking English speakers to
correct and ‘asking for help’ respectively to improve their critical reading. The
interviews also indicated that ‘asking questions in Engligds less frequently used by
all high ability students to improve their critical reading. The results could indicate
that high English ability students in this stufigjt that they need to practice their
English skills in order to improve, but they did not want to be expert communicators
of English. Therefore, they sometimes used ‘Social strategies’ to study English

effectively.

6) Affective Strategies

The mean score for ‘Affective strategies’ was the lowlst(2.95). High
English ability students sometimes used ‘Affective strategies’ sutielaging when
afraid of using English’and ‘talking about feelings with othergo improve their

critical reading ability. According to responses given during the interviews, all high
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ability students said that they tried to do anything to make themselves feel relaxed
when they were having difficulties in using English. However, the interviewees also
indicated that they don't like writing things, especially their feelings, in their diaries.
The present findings partially match those of Yongbing and Xiaoguo’s
(2005) who found that 144 Chinese students from tertiary institution used ‘Affective
strategies’ least frequently with an average level of 2\M2=(2.92). However, the
results of this study do not correspond to those of Rao (2006) who discovered that
‘Affective strategies’ were used most frequently by 225 university Chinese students in

Jiangxi Normal University, China.

5.2 Discussion of Finding Two

This section discusses the motivation and language learning strategies to
improve critical reading employed by low English ability students 290). The
findings are derived from data on the frequency of occurrence of the different kinds of
motivation use and on the language learning strategies used and from information

obtained during the interviews.

5.2.1 Motivation Reported by Low English Ability Students

Low English ability students reported all twelve domains of motivation at a
high level ranging from 4.8(M = 4.81) to 3.75N1 = 3.75). The most frequently
reported domain was ‘Instrumental Orientation’, followed by ‘Integrative Orientation,’
‘English Teacher Evaluation,” ‘Attitudes toward Learning English,” ‘Desire to Learn
English,” ‘Parental Encouragement,” ‘English Course Evaluation,” ‘English Class
Anxiety,” ‘Interest in Foreign Language,” °‘English Use Anxiety,” ‘Motivational
Intensity’ and ‘Attitudes toward English- speaking people’. The results appear to be in
accordance with those of the studies by Lu (2007) and Hamp-Lyons (1983). Lu
(2007) investigated the strategy use and learning motivation among Asian students in
the United States and found that these students were more instrumentally motivated.
Likewise, Hamp-Lyons (1983) found that many students are motivated instrumentally

rather than integratively and they study English in order to reach specific learning
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outcomes. The students saw English as a compulsory course and they had to pass
exams. The results are also in accordance with those of Gao and Zhao (2003) who

found that 2,278 undergraduates students were driven to learn English to obtain good

test scores, pass exams, get a higher degree, and find a better job.

Responses to interview questions indicate that the ‘Instrumental
Orientation’ occurred most frequently among all low English ability students in
learning English. Apart from ‘Instrumental Orientation,” the ‘Parental
Encouragement’ also occurs among low ability students in learning English. They
stated that their parents often encouraged them to practice English. Low ability
students reported parental encouragement with an average frequency @f14=25
4.25). A similar result was found by Gao and Zhao (2003) who reported that
undergraduate students are driven to learn English because of their parents’
expectations.  Additionally, responses given by low-level students during the
interviews mentioned ‘Attitudes toward English-speaking people’ less frequently. The
results also partially concur with those of Graham (1984) who found that students
thought contact with L2 group or native speakers and trying to become a member of
the L2 community were not necessary for them to learn the English language

successfully.

5.2.2 Language Learning Strategies Employed by Low English Ability
Students

The results from the data analysis reveal that ‘Metacognitive strategies’ and
‘Compensation strategies’ were the most frequently employed by low English ability
students with an average frequency of 3.M8 £ 3.13) and 3.12M = 3.12)
respectively. Likewise, Bremner (1999) found that ‘Metacognitive strategies’ and
‘Compensation strategies’ were the most commonly used by the subjects. In addition,
the findings of the present study reveal that the ‘Affective strategies,” ‘Memory
strategies’ and ‘Social strategies’ were sometimes used by the students. However,
‘Cognitive strategies’ such deelaxing when afraid of using Engliskand ‘talking
about feelings with othersivere found to be used at the lowest lewdl £ 2.67).
Moreover, all six strategies were rated at the medium level of use by this group of

students. The results are in accordance with those of Wongphangamol (2005) who
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found that all six strategies of language learning were used at a medium level
(metacognitive strategies, compensation strategies, affective strategies, memory

strategies, social strategies, and cognitive strategies).

1) Metacognitive Strategies

The results from the responses to the SILL questionnaire reveal that low
English ability students employed ‘Metacognitive strategies’ at the highest level. The
students employed ‘Metacognitive strategies’ to center, plan and evaluate their
learning. The strategi€thinking of progress in learning EnglistM = 3.82) and
‘finding how to learn English bettgiM = 3.60) were usually used by low English
ability students. However, the stratetpoking for people to talk English witrénd
‘planning schedule to study EnglisWwere found at the lowest level of strategy use by
low English ability students with an average frequencyMf(2.70) and M = 2.65)
respectively. The results of this present study are similar to those of Hashim and Sahil
(1994) who found that undergraduate students who study English to achieve a good
grade will employ ‘Metacognitive strategies’ frequently.

However, the above findings do not correspond to those of Takeuchi
(2003) and Satta-udom (2007). Takeuchi (2003) found that the category of
‘Metacognitive strategies’ was the most frequently used by high ability students in the
Japanese foreign language conte&atta-udom (2007gxploredthe frequency of
strategy use for 123 non-science students (non-science students were the high
proficiency group in terms of proficiency level) at Mahidol University and found that
the students employed ‘Metacognitive strategies’ most with an average frequency of
3.36 M = 3.36).

Additionally, responses given during the interviews indicated that low
English ability students saw ‘Metacognitive strategies’ as less important in learning
English successfully. This is consistent with Koatsombut’s (2003) results; she found
that the students felt that they did not need to become expert learners of English, so

they did not employ ‘Metacognitive strategies’ very often in their daily life.
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2) Compensation Strategies

Low English ability students’ responses on the SILL questionnaire
indicated that they useé€€ompensation strategies’ at the medium lewdl £ 3.12).
Moreover, low ability students employed overall compensation strategies from a
medium level to a high level. The students employed ‘Compensation strategies’ to
guess the meaning in reading and listening and to overcome limitations in speaking
and writing of English.‘Guessing unfamiliar English word®1 = 3.52) and‘making
up new words when | don’'t know the right origs= 3.49) were often used by the
low ability group. The results are consistent with those of Wu (2011) who
investigated the language learning strategies used by Taiwan university students and
found that the students sometimes employed ‘Compensation stratdge8.25)’ in

order to survive their academic learning.

3) Affective Strategies
Responses to the questionnaire reveal thafe@ive strategied = 2.91)’

were sometimes used by low English ability students. A similar result was found by
Hong-Nam and Leavell (2006) who reported that the beginning and intermediate
groups employed ‘Kective strategies’ with an average frequency of JNF 3.21)
and 2.92 ¢ = 2.92) respectively.

Low ability students stated during the interview thagticing when they
were nervous in using Engliskvas the most important strategy in improving their
critical reading ability. This result does not agree with that of Hong-Nam and Leavell
(2006) who found that the least used item from the category of affective strategies was

‘I notice if | am tense or nervous when | am studying or using Endglish 1.76).

4) Memory Strategies

Responses to the questionnaire reveal that low English ability students
employed ‘Memory strategies’ at a medium lewdl£ 2.74). Moreover, the ‘Memory
strategies’ were ranked fourth out of the six strategy groups. Similarly, Su and Duo
(2012) investigated 200 EFL Taiwanese learners’ language learning strategy use and
found that the use of ‘Memory strategies’ was modeidte .70) and ranked fourth

overall. Additionally, the results also agree with those of Fan (2003) who found that
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Asian students did not like to use memory strategies in learning English. However,
the findings do not agree with those of Sheorey (1999) who found that Indian
university students prefer to use memory strategies to help them get high scores on

language tests and learn language effectively.

5) Social Strategies

The analysis of the data shows that ‘Social stratedies (2.73) were
sometimes used by low English ability students. The findings of this study concur
with those of Riazi and Rahimi (2005) who indicated that ‘Social strategies’ stich as
ask for help from English speakerst ‘I try to learn about the culture of English
speakers’are among the two least commonly used strategies. Moreover, the results
also partially concur with those of Satta-udom (2007) who found science students
(science students were the low proficiency group in terms of proficiency level)
employed ‘Social strategies’ to learn English language at a medium level with an
average frequency of 2.7B1(= 2.78). It could be inferred that since English is not the
primary means of communication in Thailand, there is no need to use it to
communicate in daily life. Additionally, ‘Social strategies’ play an important role in
the communicative approach; therefore, the low English ability students are not

required to use this strategy to improve their critical reading.

6) Cognitive Strategies

‘Cognitive strategies,” were named as the least frequently used by low
English ability students with an average of 2.6V 2.67). This result appears to be
in accordance with that of Magno (2010) who found that 302 Korean students
studying in the Philippines employed ‘Cognitive strategies’ the least often. In contrast
with the results of the present study, Wu (2011), who investigated learning strategies
used by Taiwanese students at California State University, found that the most
frequently used strategies were cognitive strategies and compensation strategies. One
important finding in Wu'’s (2011) study is that all of the participants said they had
learned the way of dividing unknown words into parts as a means of guessing the

meaning during their regular English education in Taiwan.
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Responses given during the interview indicate that all low ability students
often employedskimming an English passadeefore reading carefullyto improve
critical reading; whereas, the strate'gummarizing of what I've readwvas seldom
used. The results from the interviews concur with the findings of Satta-udom (2007)
who found that the students seldom usednmarizing M1 = 2.47)’ in reading English.
However, the findings of this study do not correspond with the findings of
Wongphangamol (2005) who reported that low ability students most often used
dictionaries or grammar books while they were reading English passages. In
conclusion, low English ability students do not want to be experts in reading English
texts. They read the texts because they need to pass the tests and get good grades;

therefore, ‘Cognitive strategies’ were seen as the least important.

5.3 Discussion of Finding Three

In order to analyze the results for the differences in the critical reading
scores, the frequency of occurrence of types of motivation and language learning
strategies to improve critical reading employed by both high and low English ability

students, an Independent Sample t-test was used.

5.3.1 The Differences in the Frequency of use of Language Learning
Strategies Employed by both High and Low English Ability Students.

The SILL averages for individual learning strategies in terms of
subdivisions of strategies reveal that high and low English ability students employed
their language learning strategies differently and that this difference was significant (
< .05). Additionally, the results show that there was a significant difference in their
use of memory strategiep € .00), cognitive strategiegp (= .00), compensation
strategiesf = .00), and metacognitive strategigs< .04). However, there was not
significant difference between the uses of affective strategies .66) and social
strategiesg = .05).

The average frequency of use for ‘Compensation strategies’ by high ability
students I = 3.57) was higher than that for the low ability studemis= 3.12).
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Similarly, Chen (1990) found that high-proficiency learners employesing
synonymsmore frequently than did low-proficiency learners. Moreover, the findings

of the present study also show that ‘Metacognitive strategies’ were employed by the
high ability group ¥ = 3.35) more frequently than by the low ability studeivis=

3.13). This agrees with O’Malley et al. (1985) who revealed that the translation
strategy was used more frequently by beginners, whereas contextualization was used
more by intermediate level students. The results obtained for affective and social
strategies in the present study correspond with those of Wu (2008), who investigated
language learning strategies used by 137 students at different proficiency levels at the
National Chin-Yi University of Technology in Taiwan, and found that higher
proficiency EFL students used language learning strategies more often than did lower
proficiency EFL students. Furthermore, the frequency of use of ‘Affective strategies’
and ‘Social strategies’ for higher proficiency EFL students were significantly higher
than was that for the lower proficiency EFL students.

In contrast with the results of the present study, Koatsombut (2003) found
that there was no significant difference at the confidence level of p < .05 for the six
categories of language learning strategies. Likewise, Satta-udom (2007) stated that
there was not a significant difference at a confidence level<of05 in the levels use
by two groups of students of five strategies: compensation strategies, metacognitive
strategies, cognitive strategies, memory strategies, and affective strategies.

From a study of the present findings, it can be inferred that learners’ level
of language proficiency has been shown to have a strong effect on learners’ use of
different types of strategies. A high level of proficiency has been associated with an
increased use of both direct and indirect strategies (Green and Oxford, 1995; Park,
1997; Chen, 2002). Similarly, the results of Rahimi and Riazi’'s (2005) study reveal
that the mean of strategy use for high-proficiency students is slightly higher than that
for mid-level ones (3.72 and 3.43, respectively) and that the mean for the mid-level

students is higher than that for low level ones (3.01).
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5.3.2 The Differences in the Frequency of Occurrence of Different
Types of Motivation Reported by both High and Low English Ability Students.

The results of the present study show that the mean for motivation use of
the high English ability students (Level 6) was higher than that of the low English
ability students (Level 2), but this difference was not significant at a confidence level
of p <.05. This result appears to be in accordance with that of Choosri and Intharaksa
(2011) who examined the relationship between motivation and English learning
achievement for 140 second-year vocational certificate students in the electronics
technology and building construction programs at Hatyai Technical College. They
found that theg-value when comparing the motivation of the high and low groups was
.39, which is higher than 0.05. Therefore, it can be concluded that the differences for
the two means for the high and low groups were not significant at the level of p < 0.05.
In contrast with the results of the present study, Puengpipattrakul (2007) found that
there was a significant difference in overall motivation between the high and low
proficiency groups of subjects£ 2.23,p < .05). In other words, the high proficiency
subjects had a higher level of motivation in English language learning than did the low
proficiency subjects.

However, the findings indicate that there was a significant difference in the
occurrence of four domains of motivation among both groups of students (high and
low English ability students); interest in foreign languages=(.00), English class
anxiety p = .00), English teacher evaluatign £ .00) and English use anxiety £
.00); whereas, there were no significant difference at a confidence level of p < .05 in
the occurrence of parental encouragempnt (61), motivational intensityp(= .41),
attitudes toward learning Englisp € .33), attitudes toward English- speaking people
(p = .23), integrative orientatiop = .37), desire to learn English € .41), English
course evaluatiorp(= .18), and instrumental orientatign £ .98) among both groups
of students.

Additionally, the findings reveal that both high and low English ability
students most frequently reported having of ‘Instrumental orientation’ for learning
English. This agrees with the findings of Oxford (1996) who reported that
instrumental motivation is a main focus for research in EFL contexts. Significant

differences were found in the reported occurrence of ‘Interest in foreign langpages (
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= .00)’; ‘English class anxietyp(= .00)’; ‘English teacher evaluatiop & .00)’; and
‘English use anxietyp(= .00).” The result is in accordance with that of Williams and
Burden (1997) who stated that motivation is influenced by success or failure in past
classroom activities, by the social environment of the class, by the teacher’s behavior,

and by the individual’s attitudes toward the other community.

5.3.3 The Differences in the Critical Reading Scores of High and Low
English Ability Students.

There was significant difference at a confidence level of 0% (.05)
between the scores on a critical reading test for the two groups of students.
Additionally, high English ability studentd(= 24.19) attained higher scores on the
critical reading test than did low ability studenks € 8.14). This result corresponds
with those of Song (1998) and Al-Shumaimeri (2006). Song (1998) conducted a study
involving 68 first-year tertiary students majoring in Archeology, Esthetics and
Religion at a university in Korea and reported that there are statistically significant
differences at a confidence level of .Qb < .05) between the pre-test and post-test
scores of the lower proficiency group and the higher proficiency group. The higher
proficiency group attained higher scores on the English pre-test than did the lower
proficiency group with averages oM(= 22.60) and N1 = 15.70) respectively.
Similarly, the higher proficiency group attained higher scdves 25.38) on the post-
test than did the lower proficiency student £ 21.54). Likewise, Al-Shumaimeri’s
(2006) study revealed that there were significant differences between higher
proficiency students and low ability students on a reading test. These results also
indicate that the high-ability students performed significantly better on the tests than
did the low-ability students.

The above findings also agree with the findings of Pressley, Beard El-
Dinary, and Brown (1992) who found that good readers are better at monitoring their
comprehension than are poor readers; they are more aware of the strategies they use
than are poor readers and they use strategies more flexibly and efficiently. For
example, good readers distinguish between important information and details as they
read and are able to use clues in the text to anticipate information and relate new

information to information already stated. They are also able to notice inconsistencies
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in a text and employ strategies to make these inconsistencies understandable (Baker &
Brown, 1984). Similarly, Grabe and Stoller (2002) reported that poor L2 readers are
slower in word recognition and generally weak at rapid and automatic syntactic
processing because they “develop an overt knowledge of L2 grammatical structures

before they become fluent L2 readers (p. 23).”

5.4 Discussion of the Attitude/Motivation Test Battery (AMTB) used

as the instrument in this present study

In an early study of motivation in language learning, Gardner and Lambert
(1972) divided motivation into two main categories: integrative and instrumental
motivation. Several years later, the researchers have argued that learning a foreign
language involves different kinds of motivations (Ushioda, 2008). For example,
Pintrich and Schunk (1996, p. 245) proposed that there are two main types of
motivation: intrinsic motivation refers to “motivation to engage in an activity for its
own sake” and extrinsic motivation refers to “motivation to engage in an activity as a
means to an end.” Furthermore, the motivation can be categorized as intrinsic
motivation and extrinsic motivation which is divided into two sub-categories:
integrative motivation and instrumental motivation (Harmer, 1991).

The purpose of this study was to investigate the students’ instrumental and
integrative motivation through language learning; therefore, the study employed the
Attitude/Motivation Test Battery (AMTB) which was revised by Gardner (2004) to
collect the data. As a result, in this present study, only two types of motivation:
integrative and instrumental motivation were explored. Thus, further investigations
should be carried out on all four types of motivation (integrative, instrumental,
intrinsic, and extrinsic motivation) and then compare and contrast the further results

with this study.
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5.5 Implications of the Study

The researcher gave the critical reading test, the AMTB and the SILL
guestionnaires to the university students. Moreover, she interviewed informally some
undergraduate students in Mahidol University and found that reading English texts
was the most difficult skill for undergraduate students. They did not understand the
texts that the lecturers required them to read in class and outside class. In order to
solve the problems which undergraduate students in Mahidol University face, the
researcher investigated the use of language learning strategies and the occurrence of
different types of motivation to improve the critical reading of both high and low
English ability students.

The results offer fundamental and useful information for further research
on motivation and language learning to improve the critical reading of the subjects in
English learning context. The findings may apply to students with similar levels of
proficiency and similar backgrounds. The following suggestions, based on the results
of the present study, should be taken into consideration to improve the teaching and
learning English in EFL contexts especially at the tertiary level. Suggestions for

teaching and learning are offered as follows.

5.4.1 Implications for Language Learning

The results of the present study with regard to the use of language learning
strategies by both high and low English ability students correspond to the findings of
several studies. According to Green and Oxford (1995), proficient language learners
employ more strategies in language learning than do less proficient language learners.
Park (1997) states that highly proficient students use direct and indirect strategies
much more frequently than do students of a low level of proficiency. Fillmore (1989)
indicates that high ability students use many cognitive strategies such as
categorization, inference, generalization, imagination and induction to help them learn
the English language successfully. Additionally, Chen’s (2002) study revealed that
compensation strategies such as guessing unfamiliar English words, reading English
without looking up every new word, and making up new words were frequently used
by high proficiency students, while memory strategies were seldom used by the high

proficiency group. The results of the study with regard to the frequency of occurrence
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of different types of motivation correspond to those of Li and Pan (2009) in that
motivation is a very important factor which determines the success or failure in
language learning because motivation can directly influence the frequency of using
learning strategies. In addition, Hamp-Lyons (1983) found that “many students are
motivated instrumentally rather than integratively, and they study English in order to
get some measurable extrinsic value of the learning outcomes (p. 145).” However, all
students (both high and low English ability) should have both types of motivation:
integrative and instrumental motivation in learning English successfully
(Pruksashewa, Songsana, & Kotchaseth, 2008).

Therefore, these results are useful for low English ability students as they
will be able to recognize what motivates high English ability students and how they
use their strategies to practice critical reading ability. As a result of knowing the high
English ability students’ strategies, low English ability students can increase their level

of proficiency in critical reading.

5.4.2 Implications for Teaching

Chiya (2003) reports that teachers need to know the objectives of EFL.
Moreover, teachers should understand that students have different learning
preferences and learning styles, so they can give specific groups of students
appropriate practice in using learning strategies (Chiya, 2003). Chamot, Barnhardt,
El-Dinary and Robbins (1999) state that, “Differences between more effective learners
and less effective learners were found in the number and range of strategies used, in
how the strategies were applied to the task and in whether they were appropriate for
the task (p.166).” Thus, training students to use strategies in learning a language is an
important role for language teachers.

Additionally, language teachers should provide effective activities to teach
and practice the four skills, especially reading. The students should have opportunities
to use various kinds of strategies to practice the four skills including critical reading.
According to the results of this study, high English ability students employed
‘Compensation strategies’ such ‘gsessing unfamiliar English wordsind ‘reading
English without looking up every new wondiost frequently in learning English.

Therefore, language teachers should encourage the low ability students to use these
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strategies in order to learn a language successfully. However, the other five strategies
(memory strategies, metacognitive strategies, affective strategies, cognitive strategies
and social strategies) should also be emphasized in practicing reading in English. For
example, ‘Cognitive strategies’ such &ummarizing of what I've read’and
‘skimming an English passage before reading carefsiiyguld be conscious strategies

for improving reading. Students will learn the language successfully if language
teachers provide activities or exercises that encourage students to employ all six
strategies in English class.

In term of the frequency of occurrence of different types of motivation, Yu-
mei (2009) stated that motivation is one of several important factors that may
influence students’ English achievement. Learners should be motivated to learn the
target language (Oxford, 2001). Moreover, motivation is a very important factor
because it can influence the frequency of using learning strategies in foreign language
learning. Most students who love learning foreign language were found to have about
equal levels of instrumental and integrative motivation to learn English (Degang,
2010); thus, language teachers should encourage both high and low English ability
students to have both types of motivation: integrative and instrumental motivation
toward learning language effectively. Not only ‘Instrumental and Integrative
orientation’ are important, ‘Interest in Foreign Languages,’ ‘Parental
Encouragement,” ‘Motivational Intensity,” ‘English Class Anxiety,” ‘English
Teacher Evaluation,” ‘Attitudes toward Learning English,” ‘Attitudes toward English-
speaking people,” ‘Desire to Learn English,” ‘English Course Evaluation’ and
‘English Use Anxiety’ are also important for students to employed learning strategies
to study English happily and knowledgeably. For example, the students are motivated
to attend the English class when their teacher explains the content clearly, the
activities are interesting, the content is related to their future career and the content is
related to their English test.

To sum up, language teachers need to know the learning strategies
employed by high and low English ability students and then they can train their
students in how to use strategies appropriately in learning English and practicing

critical reading. Additionally, the teachers should know the students’ motivation to
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learn and read English, so they can provide the activities and reading texts appropriate

to students’ interests and abilities.
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CHAPTER VI
CONCLUSIONS

6.1 Conclusions of the Study
In 2003, the Thai Commission on Higher Education required university

students to take at least 12 credits in English in order to graduate. However, many
students are unable to communicate their basic needs such as giving directions,
reading English texts and newspapers and other language functions needed for
everyday survival (Wiriyachitra, 2001). For these reasons, reading has been found to
be the most problematic skill at the university level. According to Smith (1963), the
highest level of reading is critical reading because the students are required to
evaluate, analyze, and comprehend the information found in the texts. Undergraduate
students are expected to become critical readers and develop a deep approach to
reading (Rice, 2003). Not only is critical reading the most desirable for EFL students,
but language learning strategies and motivation are also the main factors that enable
students to study a foreign language successfully (Pearson, 1984). According to
Gardner (1985), “Motivation is also an important contributor to language achievement
in terms of linguistic outcomes, which traditionally embrace the knowledge structure
of the language, i.e. vocabulary, grammar and pronunciation and the four basic skills
of the language, including listening, understanding, reading and writing (p. 10).”
Oxford (1990) has defined language learning strategies as a “specific actions taken by
the learner to make learning easier, faster, more enjoyable, more self-directed, more
effective and more transferable to new situations (p. 8).” Likewise, language learners
employ language learning strategies to comprehend, acquire and recall new
information and knowledge (Rigney, 1978). In addition, students use language
learning strategies (LLS) to improve their abilities in L2 skills including reading
effectively (Oxford, 1992). Therefore, it is necessary to perceive the motivation and
language learning strategies for improving L2 skills employed by specific groups of

students in the EFL context.
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The present study was designed to investigate the motivation and the use
of language learning strategies for improving critical reading abilities employed by
high and low English ability students at Mahidol University. This study was also
designed to determine whether any difference exists between high and low English
ability students’ motivation and use of language learning strategies to find any
difference in mean scores in critical reading between these two groups of students
(high and low English ability).

Purposive sampling was used to select level 2 (representing the low
English ability group) and level 6 (representing the high English ability group) for the
present study. According to Krejcie and Morgan’s (1970) table at 95% confidence
level, the total number of subjects in levels 2 and 6 was 2,248; thus, the sample size
for this study was at least 331. The total number of level 2 students was 1,963; thus
the sample size was 290 low English ability students. The number of students in level
6 was 285, so the sample size was 42 high English ability students. The undergraduate
subjects chosen to participate in this study from level 2 (low English ability) and level
6 (high English ability) were selected by using the simple random sampling technique
proposed by McMillan and Shumacher (2001).

The three quantitative instruments used in this study were the
Attitude/Motivation Test Battery (AMTB), the Strategy Inventory for Language
Learning questionnaire (SILL), and a critical reading test. Firstly, the
Attitude/Motivation Test Battery (AMTB) and the Strategy Inventory for Language
Learning questionnaire (SILL) were used to ascertain the motivation and language
learning strategies used to improve critical reading ability employed by both high and
low English ability students. Secondly, the critical reading test was used to assess the
reading English ability of both groups of students. Additionally, semi-structured

interviews were used to gather in-depth information for qualitative data.
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6.1.1 Conclusions Regarding Types of Motivation reported by all
Subjects and the Language Learning Strategies used to Improve Critical Reading
by all Subjects

Instrumental orientation was the most frequent motivation displayed by
both groups of students (high and low English ability); whereas the mean score for
Attitudes toward English-speaking people was rated at the lowest level. In terms use
of language learning strategies, high and low English ability students employed a wide
range of the six groups of language learning strategies. Compensation strategies were
the most frequently employed by both groups of students followed by metacognitive
strategies, affective strategies, memory strategies, and social strategies respectively.
The students employed cognitive strategies such as summarizing of what I’ve read the

least often.

6.1.2 Conclusions for Research Purpose One

Instrumental orientation such as ‘studying English is important because |
will need it for my career and studying English is important because it will be useful in
getting a good job* was most frequently reported by high English ability students. The
‘Parental Encouragement’ and ‘Integrative Orientation’ also occurred frequently
among high English ability students respectively. However, ‘English Use Anxiety’
such as ‘I feel anxious if someone asks me something in English’ occurred less
frequently among this group of students. Regarding the use of language learning
strategies, ‘Compensation strategies’ such as ‘guessing unfamiliar English words” and
‘reading English without looking up every new word’ was the most frequently
employed by high English ability students followed by ‘Metacognitive strategies’,
‘Cognitive strategies’, ‘Memory strategies’, and ‘Social strategies’ respectively.
However, ‘Affective strategies’ were the lowest frequently employed by high ability
group. As can be seen, the present findings in term of the highest use of motivation
(Instrumental Orientation was most frequently occur) and language learning strategies
(‘Compensation strategies’ was used most) were similar to the results of the previous

conclusions (all subjects’ used motivation and language learning strategies).
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6.1.3 Conclusions for Research Purpose Two

‘Instrumental Orientation” was the most frequently motivation reported by
low English ability students. Two students said “Working abroad is my dream, so I
need to improve my English as well.” In addition, three students stated that people
need to improve their English skills as well because English is influent all career.
However, low English ability students do not often have ‘Attitudes toward English-
speaking people’ to learn English language. Regarding the strategies use,
‘Metacognitive strategies’ were most frequently employed by low English ability
students followed by ‘Compensation strategies’, ‘Affective strategies’, ‘Memory
strategies’ and ‘Social strategies’ respectively. ‘Cognitive strategies’ were found at
the lowest level of use. As for the most often used strategy, ‘Metacognitive
strategies,” low ability students often had clear goals for improving English skills and
noticed English mistakes and then practiced in order to improve. In contrast, the
students in this group rarely shared their feelings with others (Cognitive strategies)
when they got nervous learning English. The results for the most frequent types of
motivation among low English ability students are similar to the results of the previous
studies of high ability students in which instrumental orientation occurred most

frequently.

6.1.4 Conclusions for Research Purpose Three

The SILL averages for individual learning strategies in terms of
subdivisions of strategies indicate that high and low English ability students employed
their language learning strategies differently that this difference was significant (p <
.05). The results also show that there was a significant difference for the uses of
memory strategies (p = .00), cognitive strategies (p = .00), compensation strategies (p
= .00), and metacognitive strategies (p = .04), whereas there was not a significant
difference for the use of affective strategies (p = .66) or social strategies (p = .05).

The mean for occurrence of different types of motivation for high English
ability students (Level 6) was higher than that for low English ability students (Level
2) but the difference was not significant at a confidence level of p <.05. The findings
also indicate that there was significant difference in the occurrence of four domains of

motivation; interest in foreign languages (p = .00), English class anxiety (p = .00),
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English teacher evaluation (p = .00), and English use anxiety (p = .00); whereas, there
were no significant difference at a confidence level of .05 in the occurrence of parental
encouragement (p = .61), motivational intensity (p = .41), attitudes toward learning
English (p = .33), attitudes toward English- speaking people (p = .23), integrative
orientation (p = .37), desire to learn English (p = .41), English course evaluation (p =
.18) and instrumental orientation (p = .98) among low English ability students.

The high English ability students (M = 24.19) attained higher scores on the
critical reading test than did low ability students (M = 8.14). Thus, there was a
significant difference at a confidence level of .05 (p < .05) between the scores for

critical reading for the two groups of students.

6.2 Recommendations for Further Studies

The findings of this present study provide useful information about which
types of motivation occur most frequently among high and low English ability
students and which language learning strategies are most frequently employed by high
and low English ability students to improve their critical reading. The data obtained is
also valuable for language teachers at the tertiary level and EFL tertiary level students
in order for them to teach and learn English successfully. The following
recommendations are based on the results of the study:

1. This study was limited to a study of first year high (level 6) and low
(level 2) English ability students at the university level (Mahidol University). The
generalizations may be suitable for students who are at the same level, and have the
same experience and background. Further investigations should be conducted on
university level students in other tertiary institutions which use English as a medium in
teaching and learning process. Furthermore, further studies should be carried out on
other years of study such as second year, third year, or fourth year.

2. This present study employed mixed-methods (questionnaires and
interviews) to investigate the frequency of occurrence of different types of motivation
among high and low English ability students and the frequency of use of language

learning strategies by high and low English ability students to improve their critical
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reading. Thus, further investigations should be conducted with more than these two
methods (questionnaires and interviews); think-aloud protocol, classroom observations
and in-depth interviews should also be used.

3. This present study investigated the frequency of occurrence of different
types of motivation among high and low English ability students and the frequency of
use of language learning strategies for practicing only critical reading ability of both
high and low English ability students. Therefore, for those who are interested, the
tertiary students’ differing types of motivation and their use of language learning
strategies to improve writing, listening, and speaking should also be investigated in
further studies.

4. Further studies should be conducted to examine the relation between
language learning strategies and other factors such as gender, teaching methods, and

students’ beliefs, to improve the critical reading of specific groups of students.
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APPENDIX A
THE ATTITUDE/MOTIVATION TEST BATTERY (AMTB)

According to this study, the Attitude/Motivation Test Battery (AMTB)
developed by Gardner (2004) is used as a research instrument to have subjects
identify their motivation to improve critical reading ability of English language.

There are 104 statements in this questionnaire, we would like you to
indicate your opinion about each statement by choosing the response (6, 5, 4, 3, 2, or
1) which best indicate the extent to which you agree or disagree with the statement.

The criteria for the response are as follows:

Check (X) number 1 if you strongly disagree to the statement.

Check (X) number 2 if you moderately disagree to the statement.

Check (X) number 3 if you slightly disagree to the statement.

Check (X) number 4 if you slightly agree to the statement.

Check (X) number 5 if you moderately agree to the statement.

Check (X) number 6 if you strongly agree to the statement.

6 5 4 3 2 1

Part I: General Background Information

1. Name: Surname

2. Sex: [ 1 1) Male [ 1] 2) Female

3. Identification No.

4. Level: [ ] level 2 [ ] level 6

5. Section: 6. Field of Study:

7. E-mail: Mobile:
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Attitude/Motivation

Test Battery

1. 1 wish I could speak many foreign
languages perfectly.

2. My parents try to help me to learn
English.

3. I don’t pay much attention to the
feedback | receive in my English class.

4. Idon’t get anxious when I have to
answer a question in my English class.

5. I look forward to going to class
because my English teacher is so good.

6. Learning English is really great.

7. If Japan had no contact with English-
speaking countries, it would be a great
loss.

8. Studying English is important
because it will allow me to be more at
ease with people who speak English.

9. I have a strong desire to know all
aspects of English.

10. My English class is really a waste of
time.

11. I would get nervous if | had to speak
English to a tourist.

12. Studying foreign languages is not
enjoyable.

13. I make a point of trying to
understand all the English I see and
hear.

14. I don’t think my English teacher is
very good.

15. Studying English is important
because | will need it for my career.

16. | never feel quite sure of myself
when | am speaking in our English
class.

17. Knowing English isn’t really an
important goal in my life.
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Attitude/Motivation

Test Battery
18. I hate English.

19. | feel very much at ease when | have
to speak English.

20. I would rather spend more time in
my English class and less in other
classes.

21. ' wish I could read newspapers and
magazines in many foreign languages.
22. My parents feel that it is very
important for me to learn English.

23. I don’t bother checking my
assignments when | get them back from
my English teacher.

24. | feel confident when asked to speak
in my English class.

25. My English teacher is better than
any of my other teachers.

26. | really enjoy learning English.

27. Most native English speakers are so
friendly and easy to get along with, we
are fortunate to have them as friends.

28. Studying English is important
because it will allow me to meet and
converse with more and varied people.
29. If it were up to me, | would spend all
of my time learning English.

30. I think my English class is boring.

31. Speaking English anywhere makes
me feel worried.

32. | really have no interest in foreign
languages.

33. | keep up to date with English by
working on it almost every day.

34. The less I see of my English teacher,
the better.

35. Studying English is important
because it will make me more educated.
36. It embarrasses me to volunteer
answers in our English class.
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Attitude/Motivation

Test Battery

37. 1 sometimes daydream about
dropping English.

38. I would rather spend my time on
subjects other than English.

39. It doesn’t bother me at all to speak
English.

40. 1 wish | could have many native
English speaking friends.

41. | enjoy the activities of our English
class much more than those of my other
classes.

42. 1 would really like to learn many
foreign languages.

43. My parents feel that | should
continue studying English all through
school.

44. 1 put off my English homework as
much as possible.

45. 1 am calm whenever | have to speak
in my English class.

46. My English teacher has a dynamic
and interesting teaching style.

47. English is a very important part of
the school program.

48. My parents have stressed the
importance English will have for me
when | leave school.

49. Native English speakers are very
sociable and kind.

50. Studying English is important
because it will enable me to better
understand and appreciate the English
way of life.

51. I want to learn English so well that it
will become natural to me.

52. To be honest, | really have little
interest in my English class.

53. Native English speakers have much
to be proud about because they have
given the world much of value.

54. It would bother me if I had to speak
English on the telephone.
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Attitude/Motivation

Test Battery

55. It is not important for us to learn
foreign languages.

56. When | have a problem
understanding something in my English
class, | always my teacher for help.

57. My parents urge me to seek help
from my teacher if I am having
problems with my English.

58. My English teacher is one of the
least pleasant people | know.

59. Studying English is important
because it will be useful in getting a
good job.

60. It worries me that other students in
my class seem to speak English better
than | do.

61. I’'m losing any desire I ever had to
know English.

62. Learning English is a waste of time.

63. 1 would feel quite relaxed if I had to
give street directions in English.

64. | like my English class so much, |
look forward to studying more English
in the future.

65. If | planned to stay in another
country, | would try to learn their
language.

66. My parents are very interested in
everything | do in my English class.

67. | tend to give up and not pay
attention when I don’t understand my
English teacher’s explanation of
something.

68. I don’t understand why other
students feel nervous about speaking
English in class.

69. My English teacher is a great source
of inspiration to me.

70. | plan to learn as much English as
possible.
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Attitude/Motivation

Test Battery

71. 1 would like to know more native
English speakers.

72. Studying English is important
because I will be able to interact more
easily with speakers of English.

73. 1 would like to learn as much
English as possible.

74. To be honest, I don’t like my
English class.

75. 1 would feel uncomfortable speaking
English anywhere outside the
classroom.

76. Most foreign languages sound crude
and harsh.

77. 1 really work hard to learn English.

78. 1 would prefer to have a different
English teacher.

79. Studying English is important
because other people will respect me
more if | know English.

80. I get nervous when | am speaking in
my English class.

81. To be honest, | really have no desire
to learn English.

82. I think that learning English is dull.

83. 1 would feel comfortable speaking
English where both Japanese and
English speakers were present.

84. I look forward to the time | spend in
English class.

85. I enjoy meeting people who speak
foreign languages.

86. My parents encourage me to practice
my English as much as possible.

87. 1 can’t be bothered trying to
understand the more complex aspects of
English.

88. Students who claim they get nervous
in English classes are just making
EXCUSES.
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Attitude/Motivation @ ® @ @ @ (D

Test Battery

89. I really like my English teacher.

90. I love learning English.

91. The more | get to know native
English speakers, the more | like them.

92. I wish I were fluent in English.

93. I have a hard time thinking of
anything positive about my English
class.

94. | feel anxious if someone asks me
something in English.

95. I would rather see a TV program
dubbed into our language than in its
own language with subtitles.

96. When | am studying English, I
ignore distractions and pay attention to
my task.

97. My English teacher doesn’t present
materials in an interesting way.

98. | am sometimes anxious that the
other students in class will laugh at me
when | speak English.

99. I haven’t any great wish to learn
more than the basics of English.

100. When I leave school, I will give up
the study of English because | am not
interested in it.

101. 1 would feel calm and sure of
myself if | had to order a meal in
English.

102. English is one of my favourite
Courses.

103. My parents think | should devote
more time to studying English.

104. You can always trust native
English speakers.
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APPENDIX C
STRATEGY INVENTORY FOR LANGUAGE LEARNING
(SILL) VERSION 7.0

The Strategy Inventory for Language Learning (SILL) version 7.0
developed by Oxford (1990). In this study, the SILL will be used as a research
instrument to have subjects identify their language learning strategies to improve
critical reading ability of English language.

There are 50 statements in this questionnaire, please read each statement
and choose the response (5, 4, 3, 2, 1) that tells how true the statement is in terms of

what you actually do when you are learning English. The criteria for the response

are as follows:

= Never true of me or Almost never true of me
= Generally not true of me

Somewhat true of me

= Generally true of me

g B~ W N
1

= Always true of me or Almost always true of me

Please answer in terms of how well the statement describe you. There are no

right or wrong answers to these statements.

Part I: General Background Information

1. Name: Surname

2. Sex: [ 1 1) Male [ 1] 2) Female

3. Identification No.

4. Level: [ ] level 2 [ ] level6

5. Section: 6. Field of Study:

7. E-mail: Mobile:
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Part 11

® ® 60 0|0

Language learning strategies

1. I think of relationships between what
| already know and new things | learn in
English.

2. | use new English words in a sentence
so | can remember them

3. I connect the sound of a new English
word and an image or picture of the
word to help me remember the word.

4. | remember a new English word by
making a mental picture of a situation in
which the word might be used.

5. I use rhymes to remember new
English words.

6. | use flashcards to remember new
English words

7. | physically act out new English
words.

8. I review English lessons often.

9. I remember new English words or
phrase by remembering their location on
the page, on the board, or on a screen
sign.

10. I say or write new English words
several times.

11. I try to talk like native English
speakers.

12. | practice the sounds of English.

13. | use the English words | know in
different ways.

14. | start conversations in English.

15. I watch English language TV shows
spoken in English or to go to movies
spoken in English.

16. | read for pleasure in English.

17. I write notes, messages, letters, or
reports in English.
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Language learning strategies

18. | first skim an English passage (read
over the passage quickly) then go back
and read carefully.

19. I look for words in my own
language that are similar to new words
in English.

20. I try to find patterns in English.

21. | find the meaning of an English
word by dividing it into parts that |
understand.

22. | try not to translate word-for-word.

23. | make summaries of information
that | hear or read in English.

24. To understand unfamiliar English
words, | make guesses.

25. When I can’t think of a word during
a conversation in English, I use
gestures.

26. | make up new words if | do not
know the right ones in English.

27. | read English without looking up
every new word.

28. | try to guess what the other person
will say next in English.

29. If T can’t think of an English word, |
use a word or phrase that means the
same thing.

30. I try to find as many ways as | can to
use my English.

31. I notice my English mistakes and
use that information to help me do
better.

32. | pay attention when someone is
speaking English.

33. I try to find out how to be a better
learner of English.

34. | plan my schedule so I will have
enough time to study English.

35. | look for people | can talk to in
English.
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Language learning strategies

36. I look for opportunities to read as
much as possible in English.

37. I have clear goals for improving my
English skills.

38. I think about my progress in learning
English.

39. I try to relax whenever | fell afraid
of using English.

40. | encourage myself to speak English
even when | am afraid of making a
mistake.

41. | give myself a reward or treat when
I do well in English.

42. 1 notice if I am tense or nervous
when | am studying or using English.

43. | write own my feelings in a
language learning diary.

44. 1 talk to someone else about how |
feel when | am learning English.

45. If 1 do not understand something in
English, I ask the other person to slow
down or say it again.

46. | ask English speakers to correct me
when | talk.

47. | practice English with other
students.

48. | ask for help from English speakers

49. | ask questions in English.

50. I try to learn about the culture of
English speakers.
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Part 1: Identifying an author’s purpose and attitude
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1.1 Read the following texts and identify the author’s purpose by choosing

the correct answer.

The author’s purpose is to
a.
b.
C.
d.

Management Trainees
Great Benefits
Great Income
Career opportunity of a lifetime

Tel. 02-251-7373

=

inform
persuade
entertain

complain

2. History of Black Cohosh Use
Black Cohosh root and rhizome have been used in traditional Chinese

medicine for centuries as a remedy for conditions such as headaches, noneruptive

measles and gingivitis. Also, American Indians used the phytomedicine as a

remedy for female-related problems, including painful menses and problematic

childbirth, arthritic problems and as a snakebite antidote. Additionally, the early

eclectic physicians in the United States around the beginning of the 20™ century

relied on black cohosh preparations for treating many health problems, such as
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3.

4.

rheumatism and female complaints.

The author’s purpose is to

a. entertain
b. warn
C. persuade

d. inform

Xenadrine RFA-1 (pronounced Zen-A-Drin) is a revolutionary thermogenic
diet supplement clinically shown to increase fat-loss by an astounding seventeen
times more than diet and exercise alone! Clinical research has also shown that
Xenadrine helps to preserve muscle tone during cycles of extreme weight loss
while at the same time building strength, energy and endurance.

There’s no other product on the market that can guarantee weight loss results
like these! So stop looking for excuses and start thinking how great you’ll look in
your new wardrobe! Put Xenadrine’s clinically proven weight loss power to
work for you. Today!

The author’s purpose is to

a. entertain
b. warn
C. persuade

d. inform

Some body signals have come to have exact meanings in everyday life. For
example, a policeman directs traffic by using a series of hand and arm
movements. Every driver should know the different signals and what each one
means. If the driver understands and obeys the signals, then the traffic moves
smoothly.

The author’s purpose is to

a. inform
b. persuade
C. entertain

d. complain
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Part 2: Distinguishing facts and opinions

2.1 Read the following sentences of each item and decide which one is opinion.

5.

a. Other studies indicate that babies born to mothers who smoke have lower
birth weights that babies born to nonsmoking mothers.

b. It is easy to find the main idea of a paragraph.

c. The heart pumps blood around the body.

d. Our body needs to sleep about six to eight hours a night.

a. A rat is larger than a mouse.

b. The prolonged breathing in of polluted air is a cause of respiratory
disease.

c. Plants need sunlight, water, and minerals to grow.

d. The situation of problem drinkers and alcoholics may be serious but not

necessarily hopeless.

2.2 Read the following sentences of each item and decide which one is fact.

7.

a. It is important to keep your skin smooth and healthy.

b. The familiar chemical constituent of tobacco is nicotin.

c. If you learn to find clues to meanings instead of depending on a
dictionary, you will become a much better reader.

d. Speed reading is the most necessary reading skill.

2.3 Look at the ad below and decide whether each of the following statements is a

statement of fact.

Wanted

Many English American or
European Teachers to teach
English

Tel. 081-7992545
086-5467132
02-7659878 7
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8. a. Itis difficult to find European teachers to teach English in Thailand.
b. Teachers are needed to teach English.
c. Most English teachers moved back to work in their countries.
d. Itisthe best way to find English teachers through the ad.

Part 3: Recognizing an author’s writing style

3.1 Read the following paragraphs and decide the author’s writing style of each

paragraph.

9. There are several possible reasons why my father is in excellent health, even
though he is over eighty years of age. For one thing, he is in excellent condition
because he has stopped smoking cigarettes. He quit smoking cigarettes because of
whenever he climbed stairs he would invariably stop several times and cough
loudly. His good health is also because of his cutting down on the wrong kinds of

foods. In addition, he is also in good physical shape as a consequence of his
devotion to exercise.

a. cause and effect

b. narration

c. description

d. analysis

10.  Sunset is the time of day where our sky meets the outer space solar winds.
There are blue, pink, and purple swirls, spinning and twisting like a cloud of
balloons caught in a blender. The sun moves slowly beyond the horizon, while the
moon races to take its place in prominence atop the night sky. People slow to a
crawl, entranced, fully forgetting the deeds that still must get done. There is a
coolness... a calmness... whenever the sun does set.

a. cause and effect
b. narration
c. description

d. analysis
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Part 4: Understanding propaganda
1)

ATTENTION MANUFACTURERS!

We introduce and distribute your products

to 125,000 distributors in 155 countries, FREE!

For a FREE information kit call:
Tel: (310) 553-4434 Fax: (310) 553-5555
GRAND TECHNOLOGIES LIMITED

4 Whenever you buy something, whether
it’s clothes, food, beauty products or ordinary
household goods, try thinking about what it
was made from and how, plus how much
packing it has

2)

3) ARABIC TO ZULU 4) | Meeting: Conference
225 languages Room C

8:30 Coffee
9:15 Introductions
9:30 Presentations

The Only Full Service
International Book Supplier
in North America

Accounting
Marketing
Global Publishing Services
One World Trade Center 10:30 BREAK
Suite 3007
Renaissance Plaza 10:45 Presentations
Detroit, Michigan CEO
Chairman of the
Tel: 313-555-9808 Board

Fax: 313-555-9800 11:30 Questions and Answers
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4.1 Look at the statements above and decide which one is propaganda.
11.  al)

b. 2)

c.4)

d. 3) and 4)

12. The information 1) is a/an

a. suggesting
b. competition
c. advertisement

d. instruction

13. The information 2) is a/an

a. suggesting
b. competition
c. advertisement

d. instruction

Part 5: Identifying a source of information

‘ The forestry industry: The forestry industry makes money from cutting down
trees. Therefore, they want to be able to continue to cut trees, and they want to

discourage any alternative ways of producing pulp and paper.

‘ The environmentalists: The environmental lobby wants to protect the forests
against logging companies, so they would like to show how destructive logging

is, and how valuable the forests are.

‘ The Canadian government: The Canadian government has just legalized
industrial hemp, but they want to keep marijuana illegal, so they want to show
that it is dangerous. They also get lots of taxes from the forestry industry, so they

do not want to restrict logging too much.
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‘ The hemp farming lobby: The hemp farmers would like the fibre hemp plant to
be legal so that they can grow it. They want to show how useful it is for making
paper and other products, and they would like people to understand the difference

between the marijuana plant and the fibre hemp plant.

5.1 Read the above statements and identify which group each quotation comes

from.

14. "The rainforests are quite simply the richest, oldest, most productive and most
complex ecosystems on Earth."
a. the forestry industry
b. the environmentalists
c. the Canadian government

d. the hemp farming lobby

15. "Each year, forest fires destroy more forests than are used for making pulp and
paper."
a. the environmentalists
b. the Canadian government
c. the hemp farming lobby
d. the forestry industry

Part 6: Determining the author’s ideas or bias (Attitude and Tone)
6.1 Determine tone of the following statements correctly (Tone words are
attached in the last page of the test: Table 1).

16. NEW YORK- NFL linebacker Ray Lewis and former cornerback Reggie
Howard are helping a 10-years-old New York boy whose mother drowned herself
and three children by driving a van into the Hudson River.

Tone of this statement is



javascript:donothing()
javascript:donothing()
javascript:donothing()
javascript:donothing()
javascript:donothing()
javascript:donothing()
javascript:donothing()
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17.

18.

19.

The surviving child, La’ Chaun Armstrong , attended a Manhattan fundraiser
Saturday night for the United Athletes Foundation, which is supported by the
Baltimore Ravens star. Some of the proceeds will go to create a relief fund to
provide him with mentoring, counseling and tutoring.

Tone of this statement is

Lewis reached out to the child as soon as he heard about the April 12 tragedy.
The boy escaped through a van window after the car plunged into the water in
Newburgh, NY., and was rescued by passing driver. La’ Shaun’s 25=year=old
mother, Lashanda Armstrong, reportedly was distraught over an argument with
her boyfriend.

Tone of this statement is

MANILA, Philippines-Catholics worldwide celebrated the beatification of the
late Pope John Paul Il on Sunday, with the faithful jamming churches to pray,
cherishing his mementoes and witnessing on TV screens the Vatican ceremony
that brought him one step closer to possible sainthood.

Tone of this statement is

Part 7: Drawing conclusion from author’s interpretation or (Making Inference)

7.1 Look at the picture and make an inference based on the given picture.

20.
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You can infer that

7.2 Read the following statements and make the inference of each statement

21.

22.

23.

correctly.

Dosage: For adults, one tablet daily with food or after meals.
Store at controlled room temperature between 15 C and 30 'C. Keep this and all

medicines out of reach of all children.

You can infer that

Congrats to Bruno on his 10 Billboard Music Award Nominations including
Top New Artist, Top Hot 100 song — “Just The Way You Are”, Top Digital Song
— “Just The Way You Are”, Top Streaming Song (Audio) — “Just The Way You
Are”, Top Hot 100 Artist, Top Digital Songs Artist, Top Radio Songs Artist, Top
Male Artist, Top Pop Song — “Just The Way You Are”, Top Rap Song — B.0.B’s
“Nothin’ On You (feat. Bruno Mars)”. The 2011 Billboard Music Awards will air
live from the MGM Grand in Las Vegas on May 22" at 8 pm ET on ABC.

You can infer that Bruno

| remember my first time in Thailand, eating with everyone else. | try to be
polite and not to make a fool of myself. Later, | observe the following. Monks eat
first. Elders eat first. The elder sits at the head of the table. The eldest pays for the
meal. Don’t eat all the food on your plate. Eat fruit last. Only put enough food on
your plate for a mouthful or two. Eat pizza with a fork and knife. Never stab food
with your fork. When passing food to an elder, NEVER pick up the plate, but
slide the plate across the table.

You can infer that | learn
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Part 8: Determining the main idea
8.1 Read the paragraph below and write a short main idea of each paragraph

correctly.

24, Food poisoning is caused by the contamination of food with bacteria or with
toxins (poisonous substances produced by bacteria). A common bacterium found
in contaminated foods is Salmonella. Toxins are commonly produced by bacteria
of Salmonella enteritidis and of the species Staphylococcus. A comparatively rare
type of food poisoning, botulism, is caused by the toxin of the bacterium
Clostridium botulinum.

The main idea of the paragraph is

25.  Some drugs come from animals. Hormones are one example of these. They are
chemicals made in glands in human and animal bodies. Some hormones are so
complicated that they cannot yet be made in a factory. The gland that makes them

is collected from animals when they are slaughtered and hormone is extracted.

The main idea of the paragraph is

Part 9: Comparing and contrasting
9.1 Read the paragraph of comparing and contrasting below and write the
correct conjunctions to fill in the blanks.

Even though Arizona and Rhode Island are both states of the U.S., they are
different in many ways. For example, the physical size of each state is different.
Arizona is large, having an area of 114,000 square miles, while Rhode Island
is only about a tenth the size, having an area of only 1,214 square miles.
___(26)_____isinthe size of the population of each state. Arizona has about four
million people living init, __ (27)___ Rhode Island has less than one million. The
two states also differ in the kinds of natural environments that each has. For
example, Arizona is a very dry state, consisting of large desert areas that do not

receive much rainfall every year. _ (28)___ Rhode Island is located in a
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temperate zone and receives an average of 44 inches of rain per year.

26. Answer

27. Answer

28. Answer

9.2 Read the following text about Japanese and Spanish people, write short
sentences to compare the similarity and short sentences to contrast the

differences between two groups of people .

The differences between Japanese and Spanish people result from the different
histories of the two countries and the huge distance between them. Here are the results
of a questionnaire which was completed by Japanese and Spanish workers in a large

business in Spain.
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This is what the Japanese said

about the Spanish :

This is what the Spanish people

said about the Japanese :

“ The Spanish are ashamed to admit that
they like working.

“ The more the Japanese work, the

happier they feel. ”

“The Spanish often go out to parties until
very late at night and then the next day

they come to work late.”

“ The Japanese are very punctual and
always arrive at work before we do. But
they spend half the day sleeping in the
office or at meetings. ”

“The Spanish give no explanation if train
or plane is late — even if you ask them.
However, if you don’t ask them
anything, they will spend half an hour
explaining something which is

unimportant. ”

“ The Japanese seem unwilling to give
you any information, but they are
always eager to get as much

information as possible for themselves.”

“ Spanish people will look you straight
in the eye- it frightens you. ”

“ The Japanese say only ‘ah’ and ‘so’
and nod their head. They never tell you

how they feel about something. ”

*“ Girls put on their make-up in buses and

cars.”

“ Japanese girls put their hand over
their mouth when they laugh. ”

*“ Japanese people never greet you when

*“ Spanish people always greet you when

you meet them. ”

they see you. ”

29. According to your opinion, what is the similarity between Japanese and Spanish

people?

30. According to your opinion, what are the differences of Japanese and Spanish

people?
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Tone words Their definitions Tone words | Their definitions
Ambivalent Uncertain, indecisive Impassioned | Strong emotion
Amused Provoking laughter, Intense Deeply felt, profound
amused, comical Ironic Saying one thing but
Angry Showing anger or rage meaning another
Apathetic Unconcerned Irreverent Disrespectful
Arrogant Displaying undeserved | Joyful Extremely happy
importance or pride Loving Expressing love
Astonished Surprised Mocking Making fun of
Bitter Harsh and resentful Nostalgic Looking to the past
Cheerful Full or cheer, happy with longing
Condescending | Displaying a superior Obijective Unemotional
attitude Outraged Shocked and angry
Comic Provoking Optimistic Looking on the good
laughter,amusing side
Compassionate | Showing pity and Outspoken | Speaking without
sorrow for others’ holding back
suffering Pessimistic | Looking on bad side
Critical Judgemental Playful Full of fun
Cruel Mean and vicious Pompous Having inflated self-
Cynical Scornful and bitterly worth
mocking Regretful Disappointment
Depressed Sad, downcast Reverent Respectful
Detached Unemotional Sarcastic Teasing way
Distressed Upset, worried Satirical Using irony or expose
Earnest Deeply sincere Sentimental | Emotional
Evasive Unclear Serious Responsible
Formal Proper, conventional Solemn Serious and gloomy
Gentle Kind Sympathetic | Shared feelings
Indignant Angry with feeling of Uneasy Anxious, insecure
injustice Vindictive Wanting to get even
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APPENDIX F
INTERVIEW QUESTIONS
Name:. ..o Surname. ...,
Faculty of StUAy: ......oonieiiii e,
English ability: High ability (level 6) Low ability (level 2)
SECHIOM -ttt ettt et
E-mail......oooooiiiiiiii Mobile ....o.vvviiiiiiii

1. What faculty are you in?
2. In your faculty, how often do you read English texts and what types of texts do you
read?
3. Do you think you need to improve your English reading ability and what types of
English reading do you want to improve? (The subjects could select more than one
reading type from among the suggested answers: speed reading, reading for
comprehension, reading for main ideas, critical reading, reading for specific
information).
4. Do you think improving your critical reading in voluntarily would help you learning
the language successfully? If yes, please explain why or why not.
5. What is your motivation for improving your critical reading in English? (Please
explain based on the AMTB questionnaire you have answered.)
6. Could you specify which parts of the critical reading test you took were difficult and
which parts you need to improve? Please explain why you think so (More than one
answer is possible).

6.1 Identifying an author’s purpose and attitude

6.2 Distinguishing between fact and opinion

6.3 Recognizing an author’s organizational patterns or writing style
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6.4 Understanding propaganda

6.5 Identifying the source of information

6.6 Determining the author’s ideas or bias

6.7 Drawing conclusions from the author’s interpretation

6.8 Determining the main idea

6.9 Comparing and contrasting
7. What language learning strategies do you use to improve your critical reading in
English? (Please explain based on the SILL questionnaire you have answered.)
8. Has your teacher provided any exercises or activities in class which can help you
improve your English reading ability? Please give examples of such exercises and
activities.
9. Do you need any helps from your English teachers in improving your ability to read
English critically? How can they help you? (For example, by providing more reading

exercises and activities.)
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APPENDIX H
LETTERS OF PERMISSION

Letters of Permission for SILL (version 7.0)

From: Rebecca Oxford rebeccaoxford@gmail.com
To : Kratair Tianchai ratima.t@gmail.com (Date: 24 November 24, 2011, 8:32)

Topic: Letters of Permission for SILL (version 7.0)
Dear Ratima,
You have my permission to use the SILL in your investigation of critical reading.
All best wishes,
Dr. Oxford

From: Kratair Tianchai ratima.t@gmail.com
To : rebeccaoxford@gmail.com (Date : 23 November 2011, 19:37)

Topic: Letters of Permission for SILL (version 7.0)

Dear, professor

I am a master's student in the Applied Linguistics Program, faculty of Liberal Arts,
Mahidol University, Thailand. | am undertaking my thesis on the topic of ""An
investigation on motivation and language learning strategies to improve critical
reading employed by high and low English ability students **. This research aims to
investigate language learning strategies employed to improve critical reading by both
high and low proficiency students. Because of this, | will use the SILL version 7.0 for
ESL/EFL learners, which you developed in 1989 as the research instrument. Thus, |
would like to ask for your permission to use the SILL version 7.0 that you have
developed in my intended research. Looking forward to your reply and thank you very
much for your kindness.
Yours faithfully,

Ratima Tianchai
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Letters of Permission for SILL (Thali version)

From: panicha.nitisakunwut@gmail.com

To : Kratair Tianchai ratima.t@gmail.com
Date: 5 January 2012, 22:13

Topic: Letter of Consent for SILL (Thai version)

Dear Ratima,
You've got my permission to use it.
Good luck for your study.

Regards,
Panicha N

From: Kratair Tianchai ratima.t@gmail.com

To : panicha.nitisakunwut@gmail.com
Date : 5 January 2012, 17:34
Topic: Letter of Consent for SILL (Thai version)

Dear, Khun Panicha Nitisakunwut (Naruemol Kaotsombut)

I am a master's student in the Applied Linguistics Program, faculty of Liberal Arts,
Mahidol University, Thailand. | am undertaking my thesis on the topic of ""An
investigation on motivation and language learning strategies to improve critical
reading employed by high and low English ability students **. This research aims to
investigate language learning strategies employed to improve critical reading by both
high and low ability students. Because of this, | will use the SILL version 7.0 for
ESL/EFL learners, which Oxford developed in 1989 as the research instrument. Thus,
| would like to ask for your permission to use the SILL version 7.0 that you have
translated into Thai (2003) in my intended research. Looking forward to your reply
and thank you very much for your kindness.

Yours faithfully,

Ratima Tianchai
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Letter of Permission for Attitude/Motivation Test Battery (AMTB)

From : R.C. Gardner gardner@uwo.ca

To : Kratair Tianchai ratima.t@gmail.com
Date : 5 November 2011, 1:13
Topic: Letter of consent for AMI (The Attitude/Motivation Test Battery)

Dear Ratima Tianchai

You have my permission to translate the AMTB to use for your research. There
are many versions of the AMTB available in the literature, two of which are presented
in my web page (see address for language related files in my signature file below).
One of them refers to learning English as a foreign language. We have used this
version in six countries, translating the items into the native language of the
participants. Some of this research is discussed in a recent book, the reference of
which is:

Gardner, R. C. (2010). Motivation and Second Language Acquisition: The Socio-
Educational Model. New York: Peter Lang Publishing. Please note that the test
should always be written in the language of the participants and should contain items
that are meaningful to the context in question.

When adapting a test for use in another language it is generally recommended that
you use a back-translation procedure where you have someone translate the original
items into Thai, and then have someone else translate these items back into English to
ensure that the two sets of items are comparable. Most times there is a clear similarity,
but if there isn't in some cases, sometimes the two translators can agree on a different
translation that seems appropriate. And it is generally wise to check this out with a
third individual who is also fluent in both languages. If you cannot produce a
meaningful translation, it may be necessary to modify the "bad" item attempting to
maintain the same meaning as the original. If items are changed to any great extent
you should try to make them have meanings that are consistent with the nature of the
scale from which the item was drawn. Thus, for example, the Motivational Intensity
scale is seen as a measure of the amount of effort, persistence and determination the

individual puts into learning the language, hence a modified item in this scale should
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have this general type of meaning by implication.

| recommend that you compute Cronbach internal consistency reliabilities on the
data you obtain from the participants to ensure that the reliabilities are comparable to
those of the original AMTB, otherwise your scale may not be providing good

measures of the underlying constructs.
Good luck with your research.
Sincerely,

R. C. Gardner

From : Kratair Tianchai ratima.t@gmail.com

To :gardner@uwo.ca
Date : 4 November 2011, 11:57
Topic: Letter of consent for AMI (The Attitude/Motivation Test Battery)

Dear, professor

I am a master's student in the Applied Linguistics Program, faculty of Liberal Arts,
Mahidol University, Thailand. | am undertaking my thesis on the topic of "An
investigation on motivation and language learning strategies to improve critical
reading employed by high and low English ability students™. This research aims to
investigate motivation employed to improve critical reading by both high and low
proficiency students. Because of this, | will use the AMTB (The Attitude/Motivation
Test Battery), which you developed as the research instrument. Thus, | would like to
ask for your permission to use the AMTB (The Attitude/Motivation Test Battery) that
you have developed in my intended research. Looking forward to your reply and thank

you very much for your kindness.

Yours faithfully,
Ratima Tianchai
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APPENDIX |

Table A: Frequency of Overall Motivation Used by both high and low English
ability students

Average
Frequency
Cronbach’s  of Use of
Motivation M SD Alpha Motivation
1. I wish to speak foreign languages 4.21  1.21 0.95 High
perfectly
2. My parents help me learn English. 4.16  1.21 0.95 High
3. No attention to feedback 259 1.03 0.95 Low
4. No anxious when answer English ~ 3.02  1.29 0.95 High
question
5. Going to class because of good 406 211 0.95 High
English teacher.
6. Learning English is really great 455 1.24 0.95 High
7. Influence of Japan contacting 412 1.25 0.95 High
with English-speaking countries.
8. English allow me to be more at 481  1.07 0.95 High
ease with native speakers.
9. Strong desire to know all aspects  4.01  1.23 0.95 High
of English
10. English class is waste of time. 203 1.8 0.95 Low
11. Get nervous when speak to tourist 3.80  1.39 0.95 High
12. Studying English is not enjoyable 2.86  1.46 0.95 Low
13. Try to understand all English I see 4.19  1.13 0.95 High
and hear
14. My English teacher isnotgood  2.14  1.26 0.95 Low
15. English is important for my career 4.97  1.07 0.95 High
16. Not confidence when speaking in 3.96  1.33 0.95 High
English class
17. Knowing English isn’treallyan 251  1.32 0.95 Low
important goal in my life
18. I hate English. 236  1.45 0.95 Low
19. | feel so much at ease when | have 2.85  1.29 0.95 Low
speak English
20. I would rather spend more time in 2.97  1.29 0.95 Low

English class than others.
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Average
Frequency
Cronbach’s  of Use of
Motivation M SD Alpha Motivation
21. Wish to read foreign newspapers 4.48  1.29 0.95 High
and magazines as well.
22. My parents feel learn Englishis 4.88  1.10 0.95 High
really important for me.
23. I don’t bother checking my 3.05 1.17 0.95 High
English assignments when | get them
back from teacher.
24. | feel confident when speak inmy 2.69  1.23 0.95 Low
English class.
25. My English teacher is better than 3.72  1.24 0.95 High
other teachers
26. | really enjoy learning English. 389 1.30 0.95 High
27. Most foreigners are so friendly anc 3.86  1.20 0.95 High
easy to get along with.
28. Studying English allow me to 440 121 0.95 High
meet and converse with varied people.
29. | would spend all my time 329 131 0.95 High
learning English.
30. My English class is boring. 262 135 0.95 Low
31. Speaking English anywhere 3.78 137 0.95 High
makes me feel worried.
32. I really have no interest in foreign 2.15  1.28 0.95 Low
languages.
33. | keep up to date with English by 3.18  1.15 0.95 High
working on it almost every day.
34. The less | see of my English 240 1.22 0.95 Low
teacher, the better.
35. Studying English will makeme 470  1.20 0.95 High
more educated.
36. It embarrasses me to volunteer 355 1.23 0.95 High
answers in English class.
37. 1 sometimes daydream about 2.74  1.47 0.95 Low
dropping English.
38. I would rather spend my timeon 351  1.32 0.95 High
subjects other than English.
39. It doesn’t bother me at all to 3.61 132 0.95 High
speak English.
40. I wish I could have many native  3.89  1.43 0.95 High

English speaking friends.
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Average
Frequency
Cronbach’s  of Use of
Motivation M SD Alpha Motivation
41. | enjoy the activities of English  3.47  1.29 0.95 High
class much more than other classes.
42. 1 would really like to learn 3.76  1.36 0.95 High
many foreign languages.
43. My parents want me to 435 128 0.95 High
continue studying English all
through school.
44. | put off my English homework 3.12  1.32 0.95 High
as much as possible.
45. | am calm whenever | have to 292 1.20 0.95 Low
speak in my English class.
46. My English teacher has an 430 1.38 0.95 High
interesting teaching style.
47. English is a very important parto 4.84  1.10 0.95 High
the school program.
48. My parents have stressed the 424 142 0.95 High
importance English will have for
me when | leave school.
49. Foreigners are very sociable. 394 1.20 0.95 High
50. Studying English will enable 443 116 0.95 High
me to better understand and
appreciate the English way of life.
51. I want to learn English so well.  4.85  1.21 0.95 High
52. I really have little interestinmy 2.35 142 0.95 Low
English class.
53. Native speakers have muchto  3.97 1.24 0.95 High
be proud about because they have
given the world much of value.
54. 1t would bother me if | had to 3.60 133 0.95 High
speak English on the telephone.
55. It is not important for us to 214 137 0.95 Low
learn foreign languages.
56. | always ask my teacher for 337 1.23 0.95 High
help when don’t understand
something in my English class.
57. My parents urge me to seek 4.08 143 0.95 High
help from my English teacher.
58. My English teacher is one of 200 129 0.95 Low
the least pleasant people I know.
59. Studying English will be useful 5.02  1.15 0.95 High

in getting a good job.
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Average
Frequency
Cronbach’s  of Use of
Motivation M SD Alpha Motivation
60. | worry if other students seem  3.92  1.36 0.95 High
to speak English better than I do.
61. I’'m losing any desire [ ever had 2.53  1.30 0.95 Low
to know English.
62. Learning English is a waste of  2.05  1.27 0.95 Low
time.
63. I would feel relaxed if IThadto  3.26  1.29 0.95 High
give street directions in English.
64. | look forward to studying more 3.75  1.29 0.95 High
English in the future.
65. If | planned to stay in another 477 1.18 0.95 High
country, I would try to learn their
language.
66. My parents are very interested  3.78  1.32 0.95 High
in everything | do in my English
class.
67. 1 don’t pay attention when | 296  1.28 0.95 Low
don’t understand my English
teacher’s explanation of something.
68. | wonder why other students 299 132 0.95 Low
feel nervous speaking English in
class.
69. My English teacher is a great 366 1.39 0.95 High
source of inspiration to me.
70. I plan to learn as much English 424  1.31 0.95 High
as possible.
71. 1 would like to know more 4.04 142 0.95 High
native English speakers.
72. Studying English help me to 475 118 0.95 High
interact more easily with
foreigners.
73. 1 would like to learn as much 441 134 0.95 High
English as possible.
74. 1 don’t like my English class. 262 159 0.95 Low
75. | feel uncomfortable speaking 385 1.37 0.95 High
English outside the classroom.
76. Most foreign languages sound 443  1.17 0.95 High
crude and harsh.
77. 1 work hard to learn English. 419 1.23 0.95 High
78. 1 would prefer to have a 250 1.39 0.95 Low
different English teacher.
79. If I know English, people will 454  1.27 0.95 High

respect me more.
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Average
Frequency
Cronbach’s  of Use of
Motivation M SD Alpha Motivation
80. | get nervous when | am 396 130 0.95 High
speaking in my English class.
81. To be honest, I really haveno 252  1.55 0.95 Low
desire to learn English.
82. I think learning English isdull. 253  1.44 0.95 Low
83. | feel comfortable speaking 289  1.27 0.95 Low
English where both Japanese and
English speakers were present.
84. I look forward to the time | 3.73 1.26 0.95 High
spend in English class.
85. I enjoy meeting people who 338 132 0.95 High
speak foreign languages.
86. My parents encourage me to 432 137 0.95 High
practice my English as much as
possible.
87. I can’t be bothered trying to 3.16 130 0.95 High

understand the more complex

aspects of English.

88. Students who claim they get 3.28 1.27 0.95 High
nervous in English classes are just

making excuses.

89. I really like my English teacher. 4.21  1.38 0.95 High
90. I love learning English. 394 131 0.95 High
91. The more | get to know native ~ 3.43  1.34 0.95 High
English speakers, the more | like

them.

92. 1 wish I were fluent in English. 470  1.28 0.95 High
93. I have a hard time thinking of 232 1.56 0.95 Low
anything positive about my English

class.

94. | feel anxious if someone asks  3.82  1.36 0.95 High
me something in English.

95. I would rather see a TV 3.76  1.46 0.95 High

program dubbed into our language
than in its own language with
subtitles.
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Average
Frequency
Cronbach’s  of Use of
Motivation M SD Alpha Motivation
96. When | am studying English, 1 339 1.07 0.95 High
ignore distractions and pay attention
to my task.
97. My English teacher doesn’t 2:55""l..39 0.95 Low
present materials in an interesting
way.
98. | am sometimes anxious thatthe 3.78  1.40 0.95 High
other students in class will laugh at
me when | speak English.
99. I haven’t any great wish to learn  3.00  1.33 0.95 Low
more than the basics of English.
100. When | leave school, I will give 2.17  1.29 0.95 Low
up the study of English because | am
not interested in it.
101. 1 would feel calm and sure of 298  1.27 0.95 Low
myself if | had to order a meal in
English.
102. English is one of my favourite  3.66  1.39 0.95 High
courses.
103. My parents think | should 429 1.38 0.95 High
devote more time to studying
English.
104. You can always trust native 290 1.26 0.95 Low

English speakers.

Note: N = 337
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APPENDIX J
INTERVIEW TRANSCRIPTIONS

Tape script A

Interviewee: A Interview Date: 29 March 2012 Time: 17 minutes

Kratair:

A:
Kratair:
A:

Kratair:
A:
Kratair:

First of all, I would like to tell you the objective of my research. The
objective is “Motivation and language learning strategies to improve critical
reading employed by high (level 6) and low (level 2) English ability
students”. For the first question, I would like to ask you what is your faculty
or major?

| am studying in the Faculty of Medicine at Ramathibodi Hospital.

In your major, how often do you read English textbook?

I’m in first year, so there is nothing much to learn just only one English
course for each semester I have to study. However, | need to practice my
English skills to be better for the second year until the last year (Sixth yesr)
of my studying because there are a lot of Medicine and Physical textbooks
which are written in English to read.

So most of the texts you have read are English, right?

Yes, almost all of them are written in English.

So... Do you think you should improve your reading English skill? If you
have to practice reading more, what kind of reading skill do you want to
improve? For example, critical reading, reading comprehension, and speed
reading.

Actually I love reading the interesting novels and articles in English since |
were young, thus I always practice my reading skill continuously for many
years. When | read and see the difficult vocabulary, I usually skip the
unknown meaning words for the first time. I read the articles without looking
up every new words, | just skim first and then find out the meaning of those

vocabulary for better understanding. However, | have to focus more on
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Kratair:
A:

Kratair:

Kratair:

Kratair:

A:
Kratair:
A:

Kratair:

reading the text which include the vocabulary about specific techniques in
medicine. In addition, speed reading and critical reading are also need to
improve for my future career.

you mean you are going to read for comprehension more in the future, right?
Yes, maybe in the future.

Apart from reading comprehension, do you think critical reading important in
reading the text books of medicine?

As I told you I’'m just studying in the first year; there are not much textbooks I
have to read, so I’'m not serious in reading at this time. However, after I finish
the first year, | should practice reading the medicine text books critically
because [ am going to analyze the patients’ symptoms and then find out the
way to treat them safely.

In your opinion, you think you need to practice critical reading as well for
reading the medicine texts in the higher level. Have you ever thought critical
reading affect the goal in your future career?

| think critical reading is really important to my future working. If | read the
text books about the conditions or symptoms, the details and main ideas from
the text need to be analyze critically for the treatment. Moreover, when |
study in the higher level, I have to link the ideas of what | have read to the
new ideas reasonably.

You think have to connect the exist knowledge with the new one for better
learning, right?

Yes

What are your motivations in improving critical English reading?

What do you mean by motivations?

Motivations here mean the things that encourage you to study English and
practice reading skills, etc.

For me, ‘Parent Encouragement’ is the most important factor that increases
my reading ability. | love reading English books such as novel and tale since
I was a child because of my mother’s encouragement. When I grow up, I
read many kinds of books such as history, geography and physical

anthropology in order to improve my English reading. Additionally, my
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Kratair:
A:

Kratair:
A:
Kratair:
A:

Kratair:

Kratair:
A:
Kratair:
A:

Kratair:

mother often asks me to watch international movies which provide subtitles
to practice listening and reading skills of English.

Do you wish to have many foreign friends?

Yes, I would like to practice the skills in English to be better. I think foreign
friends can help me to reach my goal because | will have chances to
communicate and learn their culture to improve myself as much as | want.
So you love learning English since you was young, right?

Yes, since | was young until now.

Do your teachers encourage you to learn English?

I think teachers’ encouragement is not the main factor to me in learning
English successfully. My mom is the only inspiration who makes me love
English.

Alright, you said your mom help you learn language successfully.

How about the activities in the English classes? Does the teacher provide
the exercises or activities for you to practice reading skill in class?

Yes, my English teacher sometimes let me read English passages in class
and ask me to find the writer’s purposes and the main ideas of the given
paragraphs.

Could you give the example of activities that your teacher ask you practice?
Do you mean the activities in the English class?

Yes, in the English class.

For example, | read the English passages in the textbook and found the main
ideas, the supporting details to create the questions in order to invite other
groups to answer. Moreover, | also answered my classmate’s questions in the
class.

Hmm.... it mean you have opportunities to practice reading English texts in
class.

What language learning strategies do you use to improve your critical English
reading? And what will you do if you read the long passage which composes
many difficult vocabulary?

Normally, 1 skim through the article for the first time | read. | do not look up

every unknown meaning of words; I just guess their meaning according to the



Ratima Tianchai Appendices / 192

Kratair:

A:

Kratair:

Kratair:
A:

Kratair:

other clues around them. However, I always highlight the words I don’t know
the meaning for finding their meaning later. Similarly, when | take the reading
test, I often skim through the long passages for finding the main ideas without
focusing on the difficult words. After that, | will read the questions of the test
to find out the correct answers. | believe when we read the whole passage,
there might be many guideline meanings of the difficulty word for us to
understand the article better. In contrast, most of my classmates usually read
the articles and pause suddenly when they meet the difficult vocabulary.

So you always begin with skimming when you are reading.

Do you read the article only one time for getting the main ideas?

No, I’'m not. I often read an article at least two times for better understanding.
What do you think about your English teacher’s teaching styles?

Do your English teachers provide any exercises and activities for you to
practice reading skill in class?

| think most of the contents that the teacher provides in class are interesting.
Teacher starts teaching by training the strategies or techniques to read the
article effectively. Additionally, all the articles in class are attractive because
they compose many pictures. The teacher sometimes let me and my
classmates listen to the song, and read the lyric on the given worksheets. My
teacher also explain some meaning words in the song such as “you and I”
mean more deep than “we” for example.

So you like your English teacher’s teaching styles. Isn’t it?

Yes

Alright! Thank you so much for your attention.
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Tape script B

Interviewee: B Interview Date: 2 April 2012 Time: 18 minutes

Kratair:

Kratair:
B:
Kratair:
B:

Kratair:
B:

Kratair:
B:

Kratair:

B:

Kratair:

Kratair:

First of all, I would like to tell you the objective of my research. The
objective is “Motivation and language learning strategies to improve critical
reading employed by high and low English ability students”.

What faculty are you in?

I am in faculty of Nursing.

How often do you read English textbook?

| often read the English textbooks because most of the texts are import from
foreign countries. The teachers usually assign me to read the English texts
before coming to the class. When | read English textbook, I have translated
the content and exercises into my own words for better understanding.

What type of textbooks are you mostly read?

Most of the textbooks | have read are about grammar, vocabulary, and several
types of reading techniques. Moreover, many examples and activities are
provided in the English textbooks. | have opportunity to practice reading
English skill a lot on the texts.

So you are often read English.
Yes, | read English often especially when | was in 1st year. There were many
fictions | have read in my English courses.

Hmm...Do you think you need to practice reading skill in English more?
Yes, | do.

What kind of reading skills do you want to practice? (such as ‘Speed reading’,
‘Reading for comprehension’, ‘Reading for main ideas’, or ‘Critical reading’)
I think ‘Speed reading’ is not necessary to me. I read textbooks for
understanding not reading repetitively; thus, ‘Reading for comprehension’
and ‘Critical reading’ are the most important skills for me in practice effective
reading English. If we read English textbooks without analysis,
comprehension, and evaluation, we would not understand what the writers
mean on the paragraphs.

So, you think ‘Critical reading’ is really important for studying English.
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B:
Kratair:

Kratair:

Kratair:

Kratair:
B:

Kratair:

Kratair:

Yes

According to your opinion, do you think improving ‘Critical reading’ is
important for your successful learning?

Yes, sure! | believe that we have to read English textbooks more if we study in
the higher level especially in faculty of English. To do so, strategies for
‘Critical reading’ are very essential to increase my reading ability. If we can’t
analyze what we have read, we would not understand the articles or contents.
However, if we are good in ‘Critical reading’ skill, we would analyze the texts
easily and understandably than other students.

Have you ever thought about scholarships to studying abroad? Do you wish to
study abroad?

Yes, | have dreamed to study abroad. | wish I could learn the cultures from
many countries. | wonder if foreigners have their way of life differ from Thai.
Moreover, | need to live in their country in a period of my time to practice my
English skills (reading, speaking, listening, and writing) as well.

Suppose you could study abroad one day, do you think ‘Critical reading’ help
you to learn languages successfully?
Yes, ‘Critical reading’ could help me a lot. I think reading only textbooks are
not enough for people who live abroad; reading newspapers, fictions, and
propaganda are also necessary. The more I read, the more I know people’s
cultures and the more I can live in other countries comfortably and happily.
What are your motivations in improving critical English reading?

I want to be an expert in leaning English.

Ahh..OK! Do you remember the details in the motivation questionnaires (The
Attitude/Motivation Test Battery) you have completed? What type of
motivation do you think the most desirable for you?
Ahh..you mean what factors could motivated me to increase reading ability,
right?

Yes, | mean that. Do your English teachers help you to read English texts? Do
your parents encourage you to learn and read English effectively?

Yes, both of my English teachers and parents help me a lot in improving

reading English critically and learning English better. They try to encourage
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Kratair:

Kratair:
B:

Kratair:

Kratair:

Kratair:

me to improve reading skills to be better because it will affect my other skills
(such as writing and speaking) and will make me get more knowledge in
English. Additionally, when I read a lot of English textbooks, I can get the
ideas of how to read each type of text effectively.

How about getting better job? Is it one factor that could motivate you to
improve critical reading ability?

Of course, reading skill is an important part in working nowadays. If we are
good at reading English skill, we will have opportunities to work abroad or
work in international organizations.

So, you dream to get a good job and work abroad.

Yes, studying and working abroad are my dream. It could motivate me to
practice reading skill and being an expert of English.

Do you have any other motivations to improve critical reading? Do you want
to have many foreign friends? Do you think improving critical reading help
you to have a lot of foreign friends?

Yes, I do. I wish to have foreign boyfriend; I'm sure I could read English texts
better if | have foreign boyfriend because we can practice our English skills as
much as we want.

So, one of your motivations to improve critical English reading is having
foreign boyfriend.

Having foreign boyfriend is not only factor, but studying abroad is also the
important factor that could be motivated me to improve reading ability.
According to the critical reading test you have completed, do you think the
test is so hard? What parts of the test do you need to practice more? Could you

specify the difficult parts you need to improve (For example, 1) Identifying an
author’s purpose and attitude, 2) Distinguishing between fact and opinion, 3)
Recognizing an author’s organizational patterns or writing style, 4)
Understanding propaganda, 5) Identifying a source of information, ¢)
Determining the author’s ideas or bias, 7) Drawing conclusions from the

author’s interpretation, 8) Determining the main idea, 9) Comparing and
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Kratair:
B:

Kratair:

Kratair:

Kratair:

Kratair:

Kratair:

contrasting)?

| think the test is not quite hard for the level | am studying, but the time

provided to take the test is not enough. Moreover, | think my English

knowledge and skills are not quite good enough for take this test.

So you think the test is hard for you.

Yes
You have told me that some factors could motivate you improve critical
reading and learn English successfully. What language learning strategies do
you use to improve your critical English reading?

Normally when reading English textbooks and | see the difficult vocabularies,
I note that words in my notebook and then find the unknown meaning of the
words.

Hmm..you use the strategy ‘writing notes in English’ to practice reading when

seeing the difficult words in English passages.

Do you usually use the strategy ‘skimming an English passage before read

carefully’ or ‘summarizing of what you have read’ to improve your reading

skill?

Normally | have skimmed the English passages quickly for the first time. And

then | read again for getting the main ideas and details of the passages.

Finally, I have summarized and analyzed the contents reasonably according to

the given English passages.

Do your English teachers provide any exercises and activities for you to
practice reading skill in class?

Yes, | have any chances to do exercises and activities in class. For example, a
teacher let me read English passages in class and ask me to find the purposes
and the main ideas of the given paragraphs.

Do you like your English teachers’ teaching style? Do they need to improve
their teaching techniques or add more activities and exercises in class?

Yes, I like my English teachers’ teaching style. However, I would learn
English more happy if the teachers provided the interesting and up-to-date
passages such as daily news, history, or fashion in class.

OKI! Thank you for your active participation.
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Tape script C

Interviewee: C Interview Date: 28 March 2012 Time: 20 minutes

Kratair:

Kratair:
C:

Kratair:

Kratair:

C:

Kratair:

C:

Kratair:

Kratair:
C:

First of all, I would like to know “How often do you read any English
textbook in your major?”

My English teachers often assign me to read English texts; however, | rarely
read the texts because the overall of the content is written in English.
Furthermore, most of the English textbooks | have to read are about hundreds
pages long, thus I'm so lazy to read them all.

Ummm.. You don’t read the textbooks because of thickness, right?

Yes, thickness is one reason. I don’t like reading English text not because of
only thickness, but the less interesting and out of date are also the main
reason. Because of these, | read the texts without motivation. | just read

them because the teacher lets me read and for answer the questions in the
next periods.

What kind of textbook in English you mostly read? Do you read the texts
because of teachers’ instructions or not?

Most of the textbooks come from abroad. They compose long content and two
or more exercise in the end.

Then you have many opportunities to read English books in English
classrooms.

Sure.

Do you think you need to practice reading skill in English more?
Absolutely sure. Reading is the basic skill to get the information and it would
help to study in further level effectively.

What kind of reading skills do you want to practice? (such as ‘Speed reading’,
‘Reading for comprehension’, ‘Reading for main ideas’, or ‘Critical reading’)
Actually, I want to improve critical reading. We can read and catch up the
ideas; we know what the author write, but we sometimes don’t know how to
analyze or interpret the passages critically by ourselves.

Well. Do you think the critical reading is the most important?

Yes.
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Kratair:

Kratair:

C:
Kratair:
C:

Kratair:

Kratair:

Kratair:

Do you think ‘Critical reading’ will effect your future career, getting a better
job, or studying abroad?

Yes, it’s important. We get information via reading most. We not only read to
catch up ideas or translate words-by-words from the article, but we should also
analyze the article for usage in the higher level. Perhaps we have a chance to
compete for scholarship and do the TOEFL or TOEIC test, the critical reading
must be included in the test. Therefore, improve critical reading skill is
necessary in increasing our learning ability in English. The more we are good
at reading, the more we can study the higher level easily.

So you believe you could analyze the data more reasonable when you study in
the higher level, right?

Yes.

What are your motivations in improving critical reading?

Firstly, ’'m studying in the top ten university of Thailand; I think I should be
skilful at least one skill from those fours basic skill. Unlike in high school in
which we learned English subjects for getting the good grade, we learn
English in the university level for future working and getting a good job.
hmm..1 see. so you think the critical reading is important in future career,
Isn’t it?

Yes. According to the four basic skills such as listening, speaking, reading
and writing, | think we are familiar with reading because we often read the
newspapers and watch international movies which provide English subtitle in
our daily routine.

Anyway, do you think teacher is a part of your motivations in learning
English?

Of course, a teacher is the main factor that influent children’s interest. They
can motivate the students to learn English and practice reading skill
effectively. For example, the students learn language enjoyably when a
teacher provide interesting activities and article to teach in class. If the
students love to read, they will find other articles to read to practice
themselves outside the class automatically.

Alright, you think teacher’s technique and teaching style is one of your
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Kratair:

Kratair:

Kratair:

Kratair:

motivation. By the way, do you want to have a foreign friend? For example,
you want to speak English as well because you need to have a lot of foreign
friends since you were young.

Sure. When | was young, | loved watching TV. It had trailer in English. I tried
to speak what | heard, may be right or wrong. When | grow up, | think my
basic skills in English are much better than my classmates. | seem like
unskillful person when I have long vacation (summer time) because I didn’t
have a chance use and practice the skills in English. Thus, learning the
language and practice the skills continuously are very necessary to me life.
What strategies do you use to improve your critical reading ability in the
English articles?

The first I will do when reading the English text is “skimming” to find out the
keywords and the writing style such as academic or entertainment reading.
Later, | read the article comprehensibly again to find out what the writer tells,
the main ideas, the details, and what the reference is. Furthermore, | will read
the article critically again if | have more time.

Do you find out the meaning of every words you don’t know while you are
reading the texts?

Firstly, | try to find the context clues first and guess the unknown meaning of
words. Then, I will check the meaning in a dictionary if the clues can’t help
me guess the meanings of the difficult words.

Does your English teacher provide exercises or activities in your English
course?

Yes, my English teacher usually provides reading activities in a classroom;
she doesn’t focus on only critical reading but also reading comprehension.
For example, a teacher lets me analyze the aim of the writer based on the
text in order to find out whether the text is suggestion, academic, or
entertainment. Moreover, | can catch the topic sentence and the supporting
details according to the text correctly.

Do you like your English teachers’ teaching style? Do they need to improve
their teaching techniques or add more activities and exercises in class?

I think my English teacher’s teaching styles are OK, but it would be better if
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she add more interesting activities. The teacher should start practice teaching
by finding out the interesting article or passages to teach in class. After that, a
teacher should recognize that each student has his/her learning style and they
also have different ability (someone is weak, another is good, someone can
read once and get it), thus put the appropriate activities to the right group will
be worth. Additionally, the teacher should select the moderate passages or
activities to teach in class for every level of learners to practice their skills
efficiently.

Kratair: Alright, | get a lot of helpful information from you to my research. Thank you
very much.

C: You’re welcome.
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Tape script D

Interviewee: D Interview Date: 27 March 2012 Time: 17 minutes

Kratair:

Kratair:
D:
Kratair:
D:
Kratair:

D:

Kratair:

Kratair:

Kratair:

My research’s objective is ‘An investigation into motivation and language
learning strategies to improve critical reading employed by high English
ability students (level 6) and low English ability students (level 2)’.

For the first question, what faculty are you in?

| am in faculty of Engineering.

How often do you read English textbook?

| often read English textbooks because all the textbooks in the courses are
written in English and import from other countries.

What type of textbooks are you mostly read?

| mostly read textbooks that my teachers use to teach in classes. Moreover,
most of the documents that teachers teach in classes are English including
specific vocabulary of engineer.

Hmm...as you answered, you have many chances to read English textbooks.
Do you think you need to practice reading skill in English more?
I’m not quite good in reading English, thus I think I need to improve more in
English reading skill especially reading the paragraphs in the test. | always
skip the reading part in the test when | see the long passages which include
many difficult vocabularies. Therefore, improving reading skill is the most
desirable for me.

What kind of reading skills do you want to practice? (such as ‘Speed reading’,
‘Reading for comprehension’, ‘Reading for main ideas’, or ‘Critical reading’)
In my opinion, ‘Speed reading’ is the most important skill for me. If | read
faster, I will have more time to do the other parts in the test. Additionally,
another important skill is ‘Reading for comprehension’. If I read the passages
or the texts quickly without understanding their main ideas and details, I won’t
get the good scores from the test.

How about other techniques of reading skill? Do you think ‘Critical reading’
is important for studying English?

Yes, sure! I think both ‘Reading for comprehension’ and “Critical reading’ are
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important. We should practice these two techniques together for reading the
English texts understandably. Firstly, we should practice ‘Reading for
comprehension’ for get the main ideas and the details of the reading passages
as well. Later, we need to improve ‘Critical reading’ technique for analyze the
passages in our own words.

Kratair: In your opinion, when you understand the contents of the passages or articles,
we will be able to analyze the article.

D: Yes

Kratair: Do you think improving critical English reading skill is useful for your
learning language successfully, studying abroad, and getting a better job?

D: I think critical reading is important in my future career because I can’t receive
only the messages from the writers and speakers in the newspapers, TV show,
etc. | also need to analyze what | have read and hear reasonably. For example,
I read the newspapers about ‘Global warming’; I get the main ideas of the
paragraphs and I also have to analyze the way to solve the ‘Global warming’
problem based on the given paragraphs as well. To do so, we will be quality
personnel of the organization and be able to work with other people happily.

Kratair: What are your motivations in improving critical English reading?

D: Even though | am studying in the faculty of engineering; I wish to be a
teacher who teaches the engineer students. A teacher should know the content
clearly much more than the learners. Moreover, a teacher has to know the
meaning of vocabulary in the field of engineering as much as possible. If |
know nothing, I can’t teach anyone. Suppose a high ability student ask me a
question, | as a teacher need to give him/her the best answer. Thus, they will
learn the content understandably and will be able to analyze everything they
read effectively.

Kratair: Your motivation is to be a teacher to teach other people, so the ‘Instrumental
orientation’ is the most important motivation for you in improving critical
reading ability.

What language learning strategies do you use to improve your critical English
reading?

D: To practice my critical reading skill, I often begin with skimming the articles
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Kratair:

Kratair:

Kratair:

to find out the overall pictures of the article. For example, when | read the
article about education and entertainment, | should know what the articles are
about since the first time | have skimmed. When | know what the articles
about, | can guess the meaning of the difficult vocabulary. As we know that
each vocabulary has several meaning, knowing the theme of the articles help
us a lot in guessing the meaning of the words. When | know the meaning of
all vocabulary in an article, 1 will understand the content clearly and finally |
can analyze the content in the articles critically.

You skim for finding the overall picture of the articles and then you use the
strategy ‘summarizing what [ have read’ to analyze the articles
understandably.

Have your teacher provided any exercises or activities in which you can
improve your English reading skill in class?

| think my English teachers provide enough exercises and activities in classes.
However, it would be better if the teachers train us how to use the appropriate
strategies to read and how to analyze the articles or passages. If we start
reading without knowing any reading techniques, we would not read the
passages understandably and would not analyze the passages in your own
ideas critically. Therefore, we need to improve critical reading continuously.
So you think your English teachers should train the students to use strategies
in learning language and reading the texts effectively.

Do you think your English teachers need to improve their teaching techniques
or add more activities and exercises in class?

| think reading exercises and activities are provided enough for the students to
practice in class; however, most of the activities are so boring due to they were
used in class repeatedly. For example, | will skip reading immediately when |
see an article which includes many passages without any descriptive pictures.
In contrast, when I see the interesting articles, | will read them from the
beginning to the end intensely. Thus, English teachers should explore the
students’ interesting and find the appropriate for the specific groups of
learners in order to increase their critical reading ability.

You will learn English happily if your teachers let you read the articles that
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you interest in.
D: Yes

Kratair: OK! Thank you for your active participation.
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Tape script E

Interviewee: E Interview Date: 1 April 2012 Time: 15 minutes

Kratair:

E:
Kratair:

E:

Kratair:

Kratair:

E:

Kratair:

Kratair:

First of all, I would like to tell you the objective of my research ‘An
investigation into motivation and language learning strategies to improve
critical reading employ by high English ability students (level 6) and low
English ability students (level 2)’. Therefore, I would like to interview you
about 10 minutes for getting the information. We will begin with your major
of studying. What is your faculty?

| am in faculty of Management.

How often do you read English texts in your faculty of studying?

| usually read Textbooks which are written in English. Most of the English
textbooks are provided in the ‘Accounting’ and ‘Management’ courses.

Most of the English texts you have read are provided in only Accounting or
Management courses? Are the texts written in English only or bilingual?

In an Accounting course, all the contents in the textbooks are English.
Whereas, the contents in the text of Management course are bilingual (mix-up
between Thai and English)

According to the contents you have read, which language is provided more in
the texts?

English

You mean you have many opportunities to read English text in your courses.
Do you think you need to improve your reading skill (such as Speed reading,
Reading for comprehension, Reading for main ideas, Critical reading, Reading
for specific information )?
I think I should practice ‘Critical reading’ because I can’t read the passages or
paragraphs in the English test understandably.

You mean ‘Critical reading’ is the most essential skill for learning English.
Do you think ‘Critical reading” will effect your future career, studying
abroad, or getting a better job?
Yeah, we all need to employ ‘Critical reading’ to study English. If we can’t

read the English texts understandably, we will not be able to go study abroad.
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Kratair: What are your motivations in improving critical English reading? Do you

really like learning English since you were young? Does your teacher motivate
you to learn English happily? How about your parental encouragement? Do
they encourage you to study English?

When | was a child, my mother asked me to write English vocabulary
everyday. She tried to encourage me to practice English often because she
thought I have not got enough knowledge of English from the classrooms. My
mother also believed that studying English as much as possible would be
effect to learning language successfully, so she encouraged me to study

English outside classes by sending me to the tutors.

Kratair: You mean you have practiced your English skills because of your parents’

E:

encouragement.
Yes

Kratair: How about your English classroom?

E:

Nothing, I haven’t felt anything about my English classes.
If my English teachers provided uninteresting exercises or explain something
unclear, I would not participate in the activities and don’t listen to what a

teacher has said.

Kratair: Do other factors motivate you to learn English and improve critical reading of

English? Have you ever though you want to have foreign friends or boyfriend?
| have never thought about having foreign friends or boyfriend, but I wish |
could study abroad one day because I like studying the cultures of other

countries.

Kratair: Do you think ‘Critical reading’ skill important to studying abroad?

E:

Yes, but I think the communicative skills are much more important for

studying abroad.

Kratair: You think listening and speaking skills are the most essentiality.

E:

Yes

Kratair: As you mentioned that reading skill is also important in learning English

E:

language, what strategies do you use to read the English passages in the test?
What will you do when you read the story that includes many paragraphs?

First of all, I will skim the whole passages. Then, | will look through the
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choices and find the answers on the passages in order to complete the reading
test.

Kratair: What strategies do you use when you find the difficult words in reading

passages?

E: Guessing meaning and skimming English passages before read carefully.
After skimming the passages, | read the questions and then find out the correct
answers. After that, | read the passages again for get the details and summarize
what | have read.

Kratair: Suppose you have many assignments of Science, Math, and English subjects
to do, what subject do you want to do first?

E: | will do Math assignments first.

Kratair: How about English assignments? Will you do English assignments as the last
subject?

E: No, I will do English assignments as the second.

Kratair: In your faculty, do you learn an English course?

E: Where? Do you mean in Mahidol University?
Kratair: Yes
E: Yes, | learn an English course at university.

Kratair: Do your English teachers provide any exercises and activities for you to
practice reading skill in class?

E: Yes, my English teachers provide some exercises and activities in an English
class, but most of the students ignore what the teachers asked them to do.

Kratair: Do the exercise and activities come from the textbooks? Do your English
teachers provide any exercises and activities outside the texts for you to
practice reading skill?

E: My English teachers teach follow the texts. They have never provided the
exercise and activities outside the class for me to practice reading skill.

Kratair: Do you like your English teachers’ teaching style? Do they need to improve
their teaching techniques or add more activities and exercises in class?

E: No, I don’t really like my English teachers’ teaching style. I think doing only
the activities and exercises that are provided in the English class does not

make sense. The teachers should provide some extra activities and exercises
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for us to practice critical reading to be better.

Kratair: What types of activities and exercises in the texts you have studied?

E: Most of the exercises in the class are about finding the main ideas of the given
paragraphs. | have no chance to practice other techniques of reading skill.

Kratair: What types of the English passages and paragraphs do you need to read?

E: It would be better if my teachers provided the interesting passages such as the
history of Italy for us to read in class.

Kratair: So you need your teachers explore the students’ interesting first, and then they
find out the appropriate paragraphs to teach in class. Thus, the students can
read the English passages happily and understandably when they read what

they want to know.
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Tape script F

Interviewee: F Interview Date: 30 March 2012 Time: 20 minutes

Kratair: First of all, I would like to tell you the objective of my research. The
objective is “Motivation and language learning strategies to improve critical
reading employed by high (level 6) and low (level 2) English ability students”.
I would like to interview you about fifteen minutes. What faculty do you
study?

F: | am study in the Faculty of management, Kanchanaburi Campus, Mahidol
University.

Kratair: How often do you read English textbook?

F: | often read English textbooks because most of the texts in the faculty are
written in English. The textbook | have to read composes a lot of technical
term of accounting.

Kratair: So you read the texts in English frequently. Do you think you need to
practice reading skill in English more? Which reading skill do you want to
improve such as speed reading, reading comprehension or critical reading?

F: | think practice reading skill is very essential for me. We should learn more
in the aspects of English continuously because we are not native speaker.

Kratair: According to your opinion, do you think improving ‘Critical reading’ is
important for your successful learningyou’re your future career?

F: Of course, improving reading skill is important because | believe people’s
success depends on their effort. If | often practice my reading, speaking or
writing skills in English and trying to find the meaning of the difficult words,
I will have the skills in English better than those who never practice
themselves.

Kratair: Do you wish to go abroad one day?

F: Hmm...study abroad? sorry, I have no idea about studying abroad. Honestly,
I dislike studying English.

Kratair: Don’t you like studying English?

F: Yes.

Kratair: | wonder if you have motivation to learn language, what are your motivations



Ratima Tianchai Appendices / 210

Kratair:

Kratair:

Kratair:
F:

Kratair:
F:

Kratair:

F:

Kratair:

Kratair:
F:

in improving critical English reading?

When some foreigners ask for help, I can’t help them at all because I didn’t

understand what they said especially when they speak long sentences so fast.

Thus, having foreign friends for communicate in English is a factor that
motivation me to learn language.

What did you do if you can’t think of the words to communicate with
foreigners? Do you use body language?

Yes, I can’t remind how to speak. I am afraid of English usage, so gesture
helps me a lot in communicate with foreigners.

Apart from “want to have many foreign friends”, do another kind of

motivation affect your language learning? For example, you don’t like English

since you were young, etc.

Honestly, I didn’t really like learning English since | were young. In addition,
my parents have never encouraged me to study English.

How about you teachers? Do they encourage you to learn English?

They teach the basic of English that my classmates and | should know.
Therefore, I don’t concentrate in other aspects of English anymore. Moreover,
I have bias about learning English since | were young until nowadays.

Do you rate English as your careless subject?

Of course.

If you have to do many assignments such as English, Mathematics and
Science, which one do you do last?

English.

I see. hmm.... What language learning strategies do you use to improve your
critical reading ability when you read the English textbooks?

Firstly, 1 will skim the passages and focus on the details in order to answer
the given questions. When | find the difficult words in the article, I will skip
them absolutely.

How often do you read each passage?

It depends on the given questions in the test. If many questions are provided,
| read the passage only one time. However, | read the passage at least two

time if there are few questions in the test. Normally, when I have to read
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Kratair:
F:

Kratair:

Kratair:
F:

Kratair:
F:

Kratair:

F:
Kratair:
F:
Kratair:
F:

Kratair:

the English passages | will look at the given questions first. Next, | read the
passage briefly and look find out the correct answers according to the given
question.

Do you study English course in this semester?

Yes, | have.

Is it required course? Do your English teachers provide any exercises and
activities for you to practice reading skill in class?

Yes, they provides activities in an English class. For example, they let the
students from each group design the English conversations and then the
students present the dialogue in front of the class individually to get the
scores.

Does your English teacher offer any reading exercises in class?

For reading activities, she assigns each student read the passage and then
pronounce the sentences with their own accent correctly. | can practice
both reading and speaking skills at the same time in my English class.
Well. Have the teachers ever let you translate the passage?

Sure, she train the effective strategies in improving reading skill in English.
She asks us to skim through the passages first, skip the difficult words
without translate every words we read, and guess the meaning of words
based on the clues or the sentences before and after those difficult words.
You mean your teachers train you to look at the clues not looking up every
new words, right?

Yes. | usually read and try to guess the meaning of words.

Which technique do you recognize the vocabulary in reading articles?

| remember by classifying the word group.

| see.

Yes, | classify the word into groups such as food, drug or vehicle to remember
them easily.

Do you like your teacher’s technique in teaching reading? Does she provide
many activities and exercises in the class?

You mean the activities in my English class? hmm..most activities are about

reading the long articles into groups and share ideas of what we have read.
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Kratair: Do you mean discussion?

F: Something like that. Actually I think pratice reading skill is not enough, |
want to practice other skills such as speaking. In order to improve speaking,
I would like to listen to the foreigners’ accent and try to pronounce as much
as possible.

Kratair: | see. So you want to have multi-skill practice in each class, not only reading?

F: Sure.

Kratair: How do you think about the given passages in the textbooks? Are they
alright?

F: It’s fine and various.

Kratair: Thank you very much for your kind attention.
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Tape script G

Interviewee: G Interview Date: 29 March 2012 Time: 20 minutes

Kratair:

G:
Kratair:
G:
Kratair:
G:
Kratair:
G:
Kratair:
G:

Kratair:

G:
Kratair:

Kratair:

My research’s objective is ‘An investigation into motivation and language
learning strategies to improve critical reading employed by high English
ability students (level 6) and low English ability students (level 2)’.
Therefore, 1 would like to interview you about 10 minutes for getting the
information. We will begin with your major of studying. What is your faculty?
Sports science

How often do you read English texts in your faculty of studying?

I usually read the English texts about physical vocabulary.

Are the English texts provided in the usual course?
Yes.

What subject do you mostly read about English physical vocabulary?
Biology

Do the content in Biology text are English?
No, only vocabulary about human’s body is written in English, but the
descriptive content is not written in English.

You mean you read English text in your courses sometimes.

Yes, sometimes.

Do you think you need to improve your reading skill (such as Speed

reading, Reading for comprehension, Reading for main ideas, Critical reading,
Reading for specific information )?

I think I should practice ‘Reading for comprehension’ much more than other
types because I can’t read the passages or paragraphs in the English test
understandably.

| see you need to practice reading for comprehension most. Have you
practiced critical reading ability of English in your courses?

No, I rarely practice critical reading. The English part in the text is physical
vocabulary only, thus I don’t need to practice critical reading at all. However,
| often remember the words and their meaning as much as possible in reading

the texts.
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Kratair:

Kratair:

Kratair:
G:

Kratair:

Kratair:
G:

Kratair:

Kratair:
G:

Kratair:

What strategies do you use to read the English passages in the test and
remember the difficult vocabulary?

I often use strategy ‘remembering new English words or phrase by
remembering their location’, ‘remembering new English word by making

a mental picture’, and ‘physically acting out new English words’ to
remember the English vocabulary. Moreover, | sometimes talk about my
feelings with others when | am learning English subject.

I'see. So ‘Talking about your feelings with others’ in your meaning is similar
to sharing your ideas with your classmates according to the contents you are
studying in the class. How about another factor, what are your motivations in
improving critical English reading?

I wish | could study abroad one day because I like studying the cultures of
other countries.

How do you practice reading skill when you studying abroad?

| think the students need to know English vocabulary as much as possible to
learn English successfully. If we know many English words, we can
communicate with foreigners easily and read the English text understandably.
So you think knowing a lot of English vocabulary could make learn English
successfully, right?

No, not like that. I mean if | know many English words, | will be able to
guess the meaning of other words I don’t know the meaning easily.

Do your parents encourage you to study English?

Yes, my parents always ask me to the English tutor. They want me to speak
English as well for getting a good job in the future.

What about other types of motivation, does your teacher motivate you to learn
English happily?

Yes, my teachers from almost all subjects often teach me in English since |
was a child.

Have you studied in bilingual program?

Yes

Suppose you have many assignments of Science, Math, and English subjects

to do, what subject do you want to do first?
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G: I will do Math first.

Kratair: You will do English assignments at the last thing because you don’t really
like English.
In your faculty, do you learn an English course? Do your English teachers
provide any exercises and activities for you to practice reading skill in class?

G: Yes, it is one English course for each semester. Most of the activities my
English teacher provide in course are about ‘speaking’ and ‘listening’.

Kratair: Do you want your teachers improve their teaching techniques or add more
activities and exercises in class?

G: Yes, | think the teachers should provide some extra activities and exercises
for us to practice reading to be better.

Kratair: Could you give the examples of activities to practice reading skill?

G: I would learn English more happy if my teachers provided the English
passages about entertainment for me to read in English class.

Kratair: OK. Thank you very much na ka.
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Tape script H

Interviewee: H Interview Date: 4 April 2012 Time: 15 minutes

Kratair:

H:
Kratair:
H:

Kratair:

Kratair:

H:

Kratair:

H:

Kratair:

Kratair:

Good morning. Today | would like to interview you about fifteen minutes.
First of all, I would like to tell you the objective of my research. The objective
is “Motivation and language learning strategies to improve critical reading
employed by high and low English ability students”. What faculty are you in?
| am in faculty of Veterinary Science.

How often do you read English textbook?

| often read English textbooks because most of the texts in many courses are
written in English.

So you are often read English texts. What kind of reading skills do you want
to practice? (such as ‘Speed reading,” ‘Reading for comprehension,” ‘Reading
for main ideas’, or ‘Critical reading’)

I think ‘Reading for comprehension’ is the most important skill for me to
practice reading English effectively. We should read the overall content in the
texts understandably, not read just some parts that interested us. If we read
English textbooks without comprehension, we would not understand what the
writers exactly mean on the contents.

So you think you need to practice reading for comprehension most in order to
gather both main ideas and details from the passages.

Yes

Do you think reading skill is important for you in learning successfully?

I think reading skill is very essential for me because it is the basic skill to
practice other skills such as speaking and writing efficiently.

Hmm...so do you think about your working in future career? What kinds of
job do you wish to work?

Yes. I wish I could work in the famous organization in the field of Veterinary
Science, thus I need to be an expert in four skills of English.

So you emphasize that four skills (reading, writing, speaking, and listening)
are essential for your future career. Hmmm..Suppose you need to read the

passages, what strategies do you use?
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Kratair:

Kratair:
H:

Kratair:

Kratair:

Kratair:

H:
Kratair:
H:

When | read the English texts, | often begin by skimming the articles and
catch up the easy parts first. After that, | find out the main ideas and the details
of the article. Then, I compose all the content I have read based on the article
for better understanding.

So you usually skim through the articles when you are reading in the first
time. What do you do when you meet the difficult vocabulary in the articles?

| often read the articles without looking up every new words and always guess
unfamiliar words. Moreover, I analyze the words that I don’t know the
meaning critically to better understanding in the second time | read the article.
Do you use other strategies to read the English articles or English texts?

I think remembering the meaning of the English vocabulary could help me get
the test scores better, thus | sometimes use strategy ‘remembering new English
words or phrase by remembering their location’ and ‘remembering new
English word by making a mental picture’ in reading the English articles.
Hmm..1 see. So you like to remember the English words. Additionally, you
think reading English skill is important in learning English successfully. What
are your motivations in improving critical English reading?

I think ‘Teacher’ is the most important factor that could motivate learners to
learn English successfully and improve reading skill as well. As for me, |
didn’t like learning English since first time I met my teacher in my English
class. She never provided any interesting activities or exercises in class.
Moreover, she never gave students the rewards when they did something good
in an English class.

So you mean you don’t like studying English because of your English teacher,
right?

Yes, a teacher often asked us to do activities and exercises without training the
technigues and explaining the instructions.

Do other domains of motivation affect your English learning? Do your parents
encourage you to study English efficiently?

No, only teacher could motivate me to learn English.

Do you wish to have many foreign friends?

Actually I wish I could communicate with foreigners understandably, but |
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Kratair:

Kratair:

Kratair:

Kratair:

Kratair:
H:

Kratair:

don’t like to have friends who are foreigners.

Hmm. | see. In your faculty, do you study an English course? Did you practice
your reading skill in an English course?

Yes, | take an English course in this semester. | sometimes have opportunity to
read English articles because the English teachers assign me to read. However,
the article I have read come from only the textbooks in an English course, not
from any other sources.

How about the activities in the English course? Does your teacher provide the
exercises or activities for you to practice reading skill in class?

Hmmm...my teachers sometimes provide activities for me and my friends to
do in class; however, most of the activities are focus on speaking skill much
more than other skills. For example, a teacher assigns students to read the
articles into group of five and then she asks the members of each group share
their ideas according to the given articles. Finally, all students present their
ideas in front of the class individually in order to get the scores.

Does your teacher provide activities or reading passages appropriate to your
desire?

No, most of the articles are uninteresting. | think reading something up-to-date
such as the articles about fashion and news encourage learners to practice
reading skill to be better rather than reading only the articles in the texts.

As you mentioned that you often read the English by skimming through the
articles and guessing unfamiliar words, do you use other strategies to read the
English texts?

No, I often use only these two strategies (Cognitive strategy: skimming
through the articles, Compensation strategy: guessing unfamiliar words)

Do you try to find the main ideas of the articles when you are reading?

Yes, | always find out the main ideas in order to conclude what the writer talk
about based on the given articles.

OK! Thank you for your useful information.
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Tape script |

Interviewee: | Interview Date: 1 April 2012 Time: 18 minutes

Kratair: First of all, I would like to indicate the objective of my research, “Motivation
and language learning strategies to improve critical reading employed by high
(level 6) and low (level 2) English ability students™.

What is your faculty or major?

I: | am studying in the Faculty of Medicine.

Kratair: Where?

K at Ramathibodi Hospital

Kratair: Well, how often do you read English textbook?

I: | often read textbooks which are written in English. Most of the English texts
are in Chemistry and Biology courses.

Kratair: So you read English texts often, do you think you should improve your
reading English skill? If you have to practice reading more, what kind of
reading skill do you want to improve? For example, ‘critical reading,’
‘reading comprehension,” and ‘speed reading.’

l: Do you mean improving reading skill in English?

Kratair: Yes

I: | read the English articles very slowly. Additionally, I often translate words by
words when I read the articles, so I think I need to improve ‘speed reading,’
‘critical reading,” and ‘reading comprehension’ much better.

Kratair: Suppose you read the articles which compose many paragraphs, what would
you do?

I: If the articles are in the test, | would read all the questions first and then | turn
back to read the whole paragraphs to get the main ideas to answer the
provided questions correctly.

Kratair: You mean you first focus on the provided questions, and then you read the
paragraphs to catch up the main ideas and details to answer the questions.
So....what do you do if you meet the difficult vocabulary in the paragraphs?

K If I met the difficult vocabulary in the paragraphs, I always guess the meaning

of those words by looking for the structures around.
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Kratair:

Kratair:

Kratair:

Kratair:

Kratair:
I:

Kratair:

Do you read each article only one time or more?

Hmm..1I read only one time if | understand the whole content in the article
since first time | read. However, | will re-read the article if I don’t catch up the
main ideas or details on the article.

Do you link the exist knowledge to the new knowledge while you are reading
the English articles?

Yes, | always link what | have already known with the new knowledge in
order to read the English article more understandably.

In your opinion, do you think ‘critical reading’ affect your goal in the future
career?

I think ‘critical reading’ is the most important factor that affects my future
success because people need to import a lot of information from many sources
and countries in order to fulfill their knowledge. Most of the information from
the sources and countries is written in English, so | should improve my
reading skill more critically and effectively. Additionally, ‘critical reading’ is
very essential for my future career (Faculty of Medicine) because | as a doctor
need to analyze and synthesize the patients’ symptoms as well.

So you think improving ‘critical reading’ is really important for your career.
What are your motivations in improving critical English reading?

Actually I wish I could have many foreign friends. | love learning culture of
many countries and | love sharing ideas with other people. Thus, English is the
center media of connecting with foreigners.

Do any domains of motivation affect you to improve ‘critical reading’?

Yes, my English teachers’ encouragement is the main factor that helps me
learn English successfully. They encourage me to learn English in classes
enjoyably and happily; therefore, English is my favorite subject since | were
young.

Could you give examples of your teachers’ encouragement in learning
English?

For examples, an English teacher gave me a reward when | speak greatly in
front of the class. In addition, my English teacher provided very interesting

activities such as ‘teaching grammar through songs’ to teach English in class.
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Kratair:

Kratair:

Kratair:

Kratair:

So you said that your English teacher often encourage you to learn English.
Do your English teachers provide any exercises and activities for you to
practice reading skill in class?

The teacher often assigns students to read the articles and discuss into groups.
However, most of the articles come from the textbooks in an English course
(Level 6).

Do you like your English teachers’ teaching style? Should they improve their
teaching techniques or add more activities and exercises in class?

| prefer to learn English through games. | would learn English happier if my
teacher asks my classmates and | to compete answering the questions into
groups through game. Furthermore, | think the articles from the textbooks in
an English course are uninteresting, so a teacher should provide more
interesting articles to teach in class.

Hmmm....you need your teacher asks for students’ interest first and then she
find out the articles that meet the learners’ needs to teach in an English course.
Yes, | would learn English happily.

Ahh....Thank you for your kind participation
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Tape script J

Interviewee: J Interview Date: 27 March 2012 Time: 20 minutes

Kratair:

J:

Kratair:

J:

Kratair:

J:
Kratair:

Kratair:
J:

Kratair:

The topic of my research is ‘An investigation into motivation and language
learning strategies to improve critical reading employed by high English
ability students (level 6) and low English ability students (level 2)’.
Therefore, 1 would like to ask you few questions for getting in-depth
information. First of all, I would like to know the major of your education.
What is your faculty?

Sports science

In your faculty, how often do you read English textbooks?

I sometimes read the English texts of ‘Anatomy’. Most of the ‘Anatomy’
books compose physical vocabulary and content which are written in English.
Could you give the proportion between Thai and English in the textbooks you
often read?

More than 60% of the contents are written in Thai

So you mean you rarely read the English textbooks in your faculty. Do you
think you need to improve your reading skill (such as Speed reading, Reading
for comprehension, Reading for main ideas, Critical reading, Reading for
specific information )?

I think I have to practice my reading skill especially ‘Reading for
comprehension,” ‘Reading for main ideas,” and ‘Critical reading’ to be better
because | rarely read the long passages understandably. For example, | read
the passages at least two times in the test for understanding; thus, | need to
improve my reading skills as well in order to answer the questions correctly
within the time provided.

Do you skip the articles which compose many paragraphs in the test?

No, I don’t skip the long articles. I wish I could get a good grade from the test,
so | try to read all the contents in the test as much as I can in order to answer
the question correctly.

What kind of reading skill do you frequently use to read the English passages?
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J: ‘Reading for comprehension’ is the most important technique to me in reading
English articles in the test.

Kratair: How about other techniques? Does Critical reading’ necessitate for your
future success? (For example, success in studying abroad or working in
famous international organization)

J: Yes, apart from ‘Reading for comprehension,’ ‘Critical reading’ is also
important for my future success. If we gather English information from
several sources without analyzing critically, we will not able to discuss or
express the ideas with others effectively.

Kratair: What strategies do you use to improve your critical English reading?

J: First of all, I skim through the whole article to get the main ideas. After that, |
read the article carefully again to catch up the details.

Kratair: What do you do when you meet the difficult vocabulary in the English
articles?

J: | usually open dictionary to translate almost every words I don’t know their
meaning.

Kratair: Do you open dictionary immediately you meet the words that you don’t know
the meaning?

J: No. I highlight the unknown meaning words in the first time | read, and then |
find out the meaning of those words in the second or third time I read the
article.

Kratair: So you also use the strategy ‘guessing unfamiliar words’ in the first time you
read English article

J: Yes

Kratair: What type of motivation do you think the most desirable for you in improve

reading skill?

J: The most important factors that motivate me to learn English and improve
critical reading is my parents. They always send me to the English tutors and
encourage me to watch international movies to practice skills in English since
| was a child. They wish I could communicate and use English in daily life as
well as native speakers.

Kratair: So you have opportunities to practice reading skill since you were young
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Kratair:

Kratair:

Kratair:
J:

Kratair:
J:

Kratair:

Kratair:

because of your parents’ encouragement. Do your English teachers encourage
you to learn English or improve reading English skill?

Yes, my teachers encourage me to learn English better by providing
interesting activities and exercises in the English classes often.

Could you please give examples of interesting activities and exercises that
your teachers provide in class?

The teachers usually assign us to do activities and exercises in groups. They
also provide the pictures and games in class to teach grammar and vocabulary.
Do you want your teachers improve their teaching techniques or add more
activities and exercises in class?

Yes, | want my English teacher add more exercises to teach in class because a
textbook is only media that a teacher uses to teach English. There are no
materials that motivate me to learn English, so I always feel boring when
coming to my English course.

Could you give examples of reading activities in an English class?

A teacher divides students into group of five and assigns each group to read
each paragraph. After that, each group discuss with other groups in order to
compose all paragraphs completely.

Do the paragraphs in the activity come from the textbook in an English class?
Yes

Hmm..I see. As you mentioned that you need your English teacher provide
more activities and exercises in class, what kind of activities or exercises do
you like most?

I think all students should have opportunity to express their ideas individually.
When they work in groups, they sometimes dare to share ideas with friends.
Therefore, a teacher should add the exercises in which all students can practice
their skills individually.

Hmm....I mean I wish my English teacher explores the students’ need first.
Then, they should provide activities, exercises, and articles appropriate to
students’ interest.

You want to read the interesting article and do the enjoyable activities in the

class, right?
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J: Yes. In addition, I wish my English teacher adapts other subjects such as
‘Biology’ with English course. It would be better if I learn vocabulary of

Biology in my English class. As a result of adaptation, I can understand the

technical terms of those words more clearly.
Kratair: So you need to link your existing knowledge with the new knowledge

reasonably.
Thank you for useful information. Good luck with your final examination.
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