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ABSTRACT

In response to global society, the Ministry of Education, Thailand
implemented a new strategy: the World-Class Standard School (WCSS). The Thai
government hopes that the outcome of these schools will be excellence in academics.
Students will be able to communicate by using at least two languages such as Thai and
English. Students will think critically, progressively, and creatively. As a result, these
students will become competitive world citizens. Five hundred potential schools
across the country were selected to manage their learning and teaching by the WCSS
model from 2010 to 2012. However, no study has been conducted to analyze the
current situations, needs, problems, and wants of students who study at these schools.
Therefore, this study was conducted to fill this gap. The purposes of this research
were: (1) to investigate the needs of bilingual students to use English, (2) to find
problems of bilingual students using English in their studies, and (3) to explore the
students’ wants regarding the purpose, content, and methodology of the World-Class
Standard School Program at Buengkan Secondary School. The sample of the present
study comprised four groups: students (126), teachers (6), administrators (2), and
parents (4). These participants were selected by the purposive sampling technique, and
were involved in the WCSS Program. Three research tools were used to collect data:
questionnaire, focus group, and semi-structured interviews. Data were analyzed by
using descriptive statistics (mean and standard deviation) through SPSS. The major
findings were as follows. (1)The bilingual students needed to use the four
communicative English skills, and they were aware that English is very important
presently. (2) The students and teachers faced significant problems in using the four
communicative English skills while they were learning and teaching. Students could
not keep up with the content taught by English teachers. Subject teachers in
mathematics and sciences who were Thai native speakers could not communicate in
English well, so they could not transfer their knowledge efficiently in English. Finally,
(3) students expressed that they wanted to be well prepared and trained in the four
English skills before they entered this program so they could understand the contents
and participate in learning activities in English efficiently. The results of this study can
provide information which can be used to develop curricula and teaching
methodologies.

KEY WORDS: BILINGUAL PROGRAM/ NEEDS ANALYSIS/, WORLD-CLASS
STANDARD SCHOOL/ BUENGKAN SECONDARY SCHOOL
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CHAPTER |
INTRODUCTION

1.1 Background of the Study

At present, English is increasingly becoming an international language
(Chostelidou, 2009). English is taught as a foreign language widely in over 100
countries such as Japan, China, Germany, Thailand, and Brazil (Crystal, 2003). In
addition, English is used as an official language in many countries such as Singapore,
India, Hong Kong, and the Philippines (Crystal, 2003). English plays an essential role
in many fields of occupation (e.g. education, business, tourism, exports, and sports).
Scholars all over the world have published their work either in the form of textbooks
or journals in English for scholarly dissemination (Primo, Sandler, Goldfrad, Ferenz,
& Perpignan, 2010). English is required for businessmen to communicate effectively.
If staff can use English very well, the organization will run well, too (Sriboonyong,
2003). In Thailand, most income of the country is from exports and tourism (Tauson,
2001). As a result of English being used worldwide, it is necessary for students to
learn English as a means for general communication, in academia, and in occupational
areas (Noytim, 2006; Sifakis & Sougari, 2003). In order to better prepare students for
the world of competition, many schools are required to participate in the World-Class
Standard School Program (WCSSP).

Thailand is a member of the ASEAN community. ASEAN will be
officially charged in 2015 for the developments of trade, transportation, culture,
tourism, and education. People in ASEAN can travel, trade, participate in cultural
exchanges, and be educated easily in all member countries. In doing this, English is
required as an official language (Ministry of Education, 2007). Educational institutes,
either schools or universities, need to change and to prepare their students to enter into
this ASEAN community efficiently. Students need to be trained for professional
knowledge and skills both at the standard and the international levels, so they can

compete and work well in the ASEAN community. However, they will not work
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smoothly or efficiently if they cannot communicate well with their colleagues,
superiors, inferiors, or customers because their English is poor. Therefore, it is the
responsibility of the Ministry of Education of Thailand to increase English ability of
Thai students.

The Ministry of Education of Thailand has not only tried to promote the
teaching and learning of English for communicative purposes but also has included
the formulation of a long-term strategic plan (2005-2015) to increase the ability of
young Thais to effectively communicate in English (Office of the National Education
Commission, 2007). The World Class Standard School Program (WCSSP) is one Thai
government policies to raise the quality of education for Thai students. Its purposes
are to teach Thai students to learn to know, to learn to be, to learn to do, and to learn
to live together (Ministry of Education, 2011). The students in this program are still
required to study the Basic Education Core Curriculum which covers eight learning
areas: Thai, mathematics, science, social studies and religion and culture, health and
physical education, arts, occupation, and technology, and foreign languages. In
addition, these students have to study additional subjects such as theory of knowledge,
extended essay, global education, and project work. In particular, science and
mathematics are assigned to be taught in English. Therefore, in order to achieve the
purpose of education, it is necessary to develop effective specific courses such as
learning science and mathematics through English, and before developing those
courses, students’ needs should be identified, and then courses should be designed

based on a needs analysis.

1.2 Rationale of the Study

To solve science and mathematics learning and teaching problems in
English, it is essential for Buengkan Secondary School to develop the WCSS
syllabus. According to Jordan (1997), the first thing that should be done is a Needs
Analysis (NA) to improve syllabuses, learning processes, teaching methodology, and
course materials. As noted by Brindley (1989), the program’s design principle is a

needs analysis which is widely known and it should be done first to establish the
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language learning objectives. Seedhouse (1995) concludes that materials designers
should follow the suggestions of needs analysis data to handle problems for improving
an ESP course. Benesch (1996) suggested that the basis for designing any course
syllabus is a needs analysis because of the concept of authenticity, so course design in
terms of classroom implementation, and evaluation could be based on students’ needs.
In order to improve any language course to suitably accommodate the students, it is
very essential to develop the NA. To establish the NA of students for the WCSSP at
Buengkan Secondary School, both current and future needs of students should be
explored..

In the field of English for specific purposes (ESP), the Council of Europe
established the general idea of NA in the 1970s (Richterich, 1980). At that time,
Munby (1978) gave more details about NA by focusing on students’ needs using the
performance-based approach. The areas of practicalities and constraints, teaching
methods, learning strategies, and materials selection are related to this approach. In
addition, researchers (Hutchison & Waters, 1987; Brindley, 1989; Benesch, 1996;
Fulcher, 1999) mentioned that both NAs in ESP and English as s second language
(ESL) were conducted with different sets of data . Gilabert (2005) and Long (2005)
added that tasks based on NAs have drawn attention. In the case of NA in a Thai
context, many studies have been conducted related mostly to ESP and English for
Academic Purposes (EAP) (Soranastaporn, 1993; Bumroongthali, 1996;
Khemateerakul, 1996; Naruenatwatana, 2001; Meemark, 2002; Sriboonyong, 2003;
Samawathdana, 2009; Sai-ngam, 2010 ). These studies investigated students at both
the university and secondary levels. However, NA research for WCSSP at Buengkan
Secondary School has not been done. Therefore, in order to develop the WCSSP, NA,
an essential part, at Buengkan Secondary School should be established. Buengkan
Secondary School should start to review students’ needs in order to teach science and

mathematics and other subjects in English effectively.
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1.3 Statement of the Problem

The ‘World-Class Standard School Program’ was introduced in 2010 (The
Office of the Basic Education Commission [OBEC], 2011a, 2011b, 2011c). The
curriculums of WCSS are adapted from the evaluation results of bilingual and English
program, English program (EP), Mini English program (MEP), and international
English program (IEP) which have been used in Thailand for many years (The Office
of the Basic Education Commission, 2011). To be precise, the good points of each
program were selected and integrated to develop this WCSS curriculum, and English
is required to be used as a means of communication for learning and teaching science
and mathematics. Contextually, at Buengkan Secondary School, at the end of the first
semester when this WCSSP was implemented, students and teachers reported in
informal interviews, that they had difficulties in using English in class. The students
did not understand English but they also missed science and mathematics knowledge
because English was their big barrier. The native English speaker teachers were not
able to teach science and mathematics in English because they graduated in the fields
other than science and mathematics. Moreover, the students also could not read the
English textbooks comprehensively, and they could not communicate or express their
opinions in English in class. The causes of these problems and difficulties are detailed
below.

First, the WCSSP has just been in operation for one year, the same as for
the other 500 schools around Thailand. It is a government policy, so WCCSP is just
implemented at the same time everywhere. No teaching and learning factors such as
students, teachers, teaching materials, techniques, evaluation, and classroom were
analyzed and prepared well. Specifically, students’ needs at Buengkan Secondary
School or other schools have never been analyzed, so what has been implemented may
be from instinct or guess.

Second, there is a gap of communication and transfer of knowledge.
Foreign teachers are English teachers, and they are not science teachers, so their
competency in science or mathematics may be not sufficient for teaching these two
subjects. In addition, many Thai teachers who are capable of teaching science or
mathematics are not good enough at English, so they cannot teach these two subjects

in English. Moreover, the English competence and performance of these students who
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study in the WCCSP may not be sufficient to communicate in an efficient learning and
teaching environment. In short, learning may be not occur because of language
obstacles.

Third, currently English teaching materials are not available including
English textbooks for science and mathematics which are required to be used in this
WCCSP curriculum. Students need these English textbooks in learning and practice
activities, so the teachers have to use Thai textbooks.

Fourth, the National Institute of Educational Testing Service (Public
Organization) has conducted the Ordinary National Test (O-NET) for grade 6, grade 9,
and grade 2 around Thailand. Its results revealed that the academic proficiency in
English for grade 9 students in the 2010 academic year was low (Max = 100, M
=16.19, SD = 14.71). This might lead to the conclusion that the quality of education
needs to be considered in order to develop and support better education

Finally, all World-Class Standard Schools, including Buengkan Secondary
School, have to follow the OBEC curriculum. According to Long (2005a), the idea of
one curriculum fitting all schools has long been discredited by research findings,
especially NA for language students. This may lead to problems in teaching and
learning at the World-Class Standard School because Thai schools, located in different
areas, are different in some aspects such as (a) socio-economic status of students’
families, (b) administration and management of schools, and (c) competence,
performance, attitudes, and values of students and teachers.

Therefore, it is crucial to analyze the needs of students who study in the
WCCSP. The results of this study may be useful for course developers and

administrators in improving the existing WCCSP.

1.4 Purposes of the Study

The purposes of this study were to investigate and clarify the needs,
problems, and wants of the WCSS students in the lower secondary grades (seventh
and eighth grades or M. 1 and M. 2) and in the upper secondary grades (tenth and
eleventh grades or M. 4 and M. 5) in the academic year 2011 at Buengkan Secondary

School. The results of this study can be used as a guideline for developing and
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improving a suitable curriculum for future courses and for the learners in a particular
context. Persons chosen to contribute to this study were divided into four groups of
involved with the WCSSP at Buengkan Secondary School: (1) students, (2) teachers,
(3) school administrators, and (4) parents. This study, therefore, was an attempt to
answer the following research questions.

1. What are the needs of the WCSS students in using English in their
specialized study?

2. What are the problems of the WCSS students in using English in their
specialized study?

3. What are the students’ wants regarding the purpose, content, and

methodology of the World-Class Standard School Program?

1.5 Conceptual Framework of the Study

The conceptual framework of this study is based on four theories: (1)
learning-centered and learner-centered approaches (Hutchison & Waters, 1987;
Berwick, 1989; Brindley, 1989), (2) the model of needs analysis of Hutchison and
Waters’ (1987), (3) the four principles of Tyler (1949), and (4) the idea of the four
commonplaces of Schwab (1969). The learning-centered and learner-centered
approaches: learning-centered approach emphasizes how the learners learn, the
learning-centered approach stresses the learners’ preferences, learning styles,
strategies of learning, and teaching methodologies. The model of needs analysis of
Hutchison and Waters’ (1987), which consists of necessity, lacks, and wants, can be
applied in the framework of this study. Tyler’s four rationales for developing a
curriculum can be drawn on as a component in curriculum design in order to construct
the content for research instruments. The four commonplaces of Schwab can be used

to analyze rhe needs of participants. (See Figure 1.1.)
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Learning-centered and learner-centered approaches
(Hutchison &Waters, 1987; Berwick, 1989; Brindley, 1989)

T

The model of language needs analysis
(Hutchison & Waters, 1987)

— V22

Needs Problems Wants

Results of needs analysis

J J
Course design and development
(Tyler, 1949; Schwab, 1969)

[0

Figure 1.1 Conceptual Framework for NA of Buengkan Secondary School

1.6 Significance of the Study

The results show some relevant information about the needs, problems,
and wants of the students in present and future situations in order to assist
administrators in developing the WCSSP which matches students’ needs and interests.
The findings will not only provide a framework for teachers to develop more
effectively English language skills for their students but also provide useful

suggestions to the planners, instructors, and administrators of WCSSP.
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1.7 Limitations of the Study

1. This study focuses on the WCSSP at Buengkan Secondary School,
during the 2010-2011 academic year, Buengkan Province, Thailand

2. This study is based on the opinions of respondents who offered input
through questionnaires, semi-structured interviews, and a focus group interview.

3. This study involves the Thai Ministry of Education Curriculum.

1.8 Definition of Key Terms

The following definitions are to be clarified in order to ensure
understanding of particular terms that will be used in this study.

Needs Analysis (NA) or Needs Assessment refers to “the process of
determining the needs of a learner or group of learners that requires language and
arranging the needs according to priorities. Needs assessment is a part of Curriculum
Development and is normally required before a syllabus can be developed for
language teaching ” (Richards, Platt & Platt, 1996: p. 243).

Needs refers to “what the learner has to know in order to function
effectively in the target situation ” (Hutchison & Waters, 1987: p. 55).

Problems refers to the difficulties caused by gaps between the students’
present language ability and the level required in the academic target situation.

Wants refers to the preferences of the students and their teachers
concerning the English syllabus, methodology, time and English teachers.

Teachers refers to the teachers who taught English and science and
mathematics in English in the World-Class Standard School Program in the 2010-2011
academic year in Buengkan Secondary School.

Students refers to students enrolled in the World-Class Standard School
Program in the 2010-2011 academic year in Buengkan Secondary School.

World-Class Standard School Program (WCSSP) refers to the
educational program provided using English as a medium of instruction for two
content subjects: science and mathematics. It also includes theory of knowledge,

extended essay, global education and project work.
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Consequently, the study of needs, problems and wants of students studying
in the World-Class Standard School Program at Buengkan Secondary School context
necessitates further precisions: Needs refers to what the learners have to know in
order to be able to learn in the World-Class Standard School Program. Problems
refers to what World Class Standard School Program difficulties are caused by the
learners’ English language abilities. Wants refers to what the learners would
appreciate having in order to learn in the World-Class Standard School Program.

Abbreviation

NA Needs Analysis or Needs Assessment

PSA Present Situation Analysis

TSA Target Situation Analysis

CLT Communicative language teaching

LSP Language for Specific Purposes

WCSS  World-Class Standard School

WCSSP  World-Class Standard School Program

1.9 Conclusion

This introduction has shown that the needs analysis of the students in the
World-Class Standard School Program (bilingual program) is essential for effective
curriculum planning, teaching, and learning of English for academic purposes.
Without a systematic analysis, course design could lead to a waste of time, effort, and
possible learning failure (Pierson & Friederich,1981). In order to achieve the goals of
studying, language course design should be determined first for the World-Class
Standard School Program (bilingual program) at Buengkan Secondary School. This
chapter presents the background of the study, rationale of the study, statement of the
problem, purposes of the study, significance of the study, limitations of the study,
definition of key terms, and conclusion. The next chapter will be the review of

literature relevant to this study.
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CHAPTER 1l
LITERATURE REVIEW

This study aims to investigate and clarify the academic needs, problems,
and wants of students studying in the WCSSP at Buengkan Secondary School. In
order to provide a proper theoretical perspective for the study, this chapter reviews
relevant literature covering the WCSSP, bilingual education, English for Specific

Purposes (ESP), needs analysis, and related research as follows.

2.1 World-Class Standard School

Presently, four forces globalization, rapid global changes, the knowledge-
based economy, and development of information technology cause interdependence,
intercommunication, and collaboration among people as well as among nations. The
structure of society is more complex and complicated, and the competition in terms of
economy, trading, and industry is much higher than in the past. Moreover, data and
information are overwhelming, and people contact, receive, and even embrace them
either intentionally or unintentionally. Also, culture, tradition, ideas, or beliefs of those
nations have been transferred. As a result, people need to be skilled in critical
thinking, reasoning and evaluating information before they decide to believe, to
behave, or to act appropriately. These have led to reforms in the Thai educational
system, and a new policy and strategy need to be implemented. One is the World-
Class Standard School.

Dr. Chinapath Brumirata, the Secretary of the Office of the Basic
Education Commission (OBEC), stated that the vision of the OBEC is to be the core
organization to mobilize the quality of basic education in Thailand to the international
standard and that the level must be higher than the world average score in the year
2020 (Brumirata, 2011). Thus the World-Class Standard School (WCSS) is proposed

as tool to achieve that vision. The WCSS is conceptualized by the following. Schools
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must provide only quality education, so their students will be qualified and
competitive. Curriculum for learning and teaching must be at the international
standard; the educationsl business needs to be conducted in a free trade environment.
Students need to be trained to have high order thinking skills. Students need to
cultivate moral and ethics. Finally, students need to be efficient in foreign languages
such as English, Chinese, or Japanese. The goal of the WCSSs is to train students to be
quality produts of the 21% century, and to conform to the UNESCO Declaration:
Learning to know, Learning to do, Learning to live with others, and Learning to be.
To achieve that goal, three main perspectives need to be considered: to develop Thai
students as the world citizens, to develop Thai schools close to the international
standard, and to improve the quality of school management.

The Office of the Basic Education Commission intends to achieve the

following key expectations of the WCSS:

1. Learners are developed(sc) as quality citizens which mean (sic) to become
good people and good in learning. Living valuable lives happily is based on
the right Thai way in the new context. High-level capacity, technology, and
communicating (sic) are to be self-reliant and performance capacity (sic).

2. Schools become standard schools and pass Thailand Quality Award (TQA)
(sic) . Holistic and integrated learning in economic, social, religious and
political culture is for sustainable development.

3. School curriculums, programs and learning process focus on the differences
of learners potentially (sic). Teaching materials, innovation, appropriate
information communication and technology are applied usefully in the up to
date world.

4. School directors, teachers, supervisors and educators are trained by various,
appropriate methods continually (sic) in order enhance their own knowledge
and effective working (sic) as well as to maintain satisfaction and
commitment towards teaching caree (sic)r.

5. School associated network management deals with develops (sic) other local
areas, regions, country, and between countries network supports (sic).
Getting supported (sic) from other institutions and organizations, and
working as a learning center is to develop people’s knowledge.

(Source: Office of the Basic Education Commission, 2011a, http://eng.worldclassschoolthai.net/)

To begin with, five hundred potential schools across the country were
selected to implement the WCSS from 2010 to 2012. Schools were requested to

manage their learning and teaching of mathematics and science in English; while, the
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eight regular core courses were still taught as before. There are 31 schools that
requested to teach science and mathematics in English. BK school is one of these.

The qualifications of students at the international standard is as follows. Students must
be excellent in academic knowledge. They must be able to communicate by using two
languages efficiently. They must have high order thinking skills. They must be able to
work creatively. Finally, they must take and share responsibility in the global society.
Five steps are proposed to develop students: hypothesis formulation, searching for
information, knowledge, effective communication, and public service. Independent
study is offered, so students will have the chance to research and formulate their ideas,
to communicate and present their knowledge, and to present this knowledge to global
society for social service (Brumirata, 2011). Therefore, in the near future, Thai
students will be potential students who act as quality citizens of Thailand and the

world. Their potential will be equal to international students as follows.

1. Digital-age literacy. Thai students will be equipped (sic) basic knowledge such as science,

economies (sic), technology, language, visual and information literacy, multicultural literacy and
global awareness.

2. Inventive thinking. Thai students will be able to adapt themselves, handle complicate (sic)
situations, love of learning (sic). They must be able to formulate hypothesis (sic), so they will
search, and seek for (sic) knowledge. They will be critical thinkers who can criticize and
synthesize data and information as well as formulate their knowledge. They will use data before
making their decision.

3. Effective communication. Thai students will be able to receive and send messages efficiently.

They will logically and correctly select data and information before embracing (sic). They will
transfer their thought (sic), knowledge, understanding, feeling (sic), and attitudes through their
language culturally (sic) for exchanging their knowledge and experiences which will be benefit
(sic)for both themselves and society. They will be skilled in negotiation, so problems or conflict
will be decreased or eliminated. They will use only efficient communication tools to
communicate.

4. Life skills. Thai students will be able to bring any process to use in their daily life and for
autonomous and continuous learning. They will understand the relationship (sic) and changes
of situations in society. They can solve problems and deal with conflicts appropriately, so the
results will lead to practice (sic), benefit for society, and public service.

5. Technology. Thai students will search for and seek to (sic) information, knowledge, and various
methods from learning resources. They will select, utilize, and skilled (sic) in technology for
developing themselves and their society, so they will be able to learn for communication, work,
creatively solving (sic) problem appropriately and ethically.

(Source: Office of the Basic Education Commission, 2011c, p. 11 http://www.worldclassschoolthai.net/dawnhold.)
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Wanapin (2011) explained in the OBEC seminar for the WCSS that the
criteria for the Thailand Quality Award (TQA) for performance excellence, recognized
around the world, were applied to guarantee that those five hundred potential schools
are qualified and of a high standard. The key to success for developing the WCSS is
administration, and the administrators are the key persons. They must have vision and
be able to lead their schools to international standards. The administrators must use
quality management and must be recognized experts with a track record of quality
scholarship that has been accepted in national and international venues. These
administrators’ standards include the following. The organization must be led
efficiently and effectively. A strategic plan must be drawn up. All stakeholders must
participate. Knowledge needs to be measured, analyzed, and managed. Personnel must
be developed. The management process must be efficient and appropriate. Finally,
outcomes must be sufficient and of high quality (Brumirata, 2011; Wanapin, 2011).
The targets for success for WCSS are as follows : 200, 200, and 100 WCSSs will
meet the TQA criteria by the years 2011, 2012, and 2013 respectively.

To conclude, the World-Class standard School (WCSS) is a means to the
goal of Thai education reform to reach international standards. Five hundred schools
are participating in organizing the WCSS, and TQA is employed to measure whether
the WCSSs are at the international standard. Thai students will be knowledgeable and
competitive and have critical thinking skills. Thai society will continue and be

sustainable.

2.2 Bilingual education

Due to the increase of economic globalization and global information,
bilingual education has an important role in both national and international education
systems (Tsui & Tollefson, 2007). Bilingual students can continue their higher
education abroad, businessmen can export and import goods to and from other
countries, academics can exchange experiences and knowledge during their seminars.
Bilingual education has increased in the world since it can help the world to be smaller

because people can communicate (Baker, 2006). The Thai government has realized the



Udom Nilsalai Literature Review /14

importance of bilingual education by establishing various English programs. WCSSP
is considered a bilingual program because English and Thai are used as media for
communication in the classroom. This section presents the definition of bilingual
education, the types of bilingual education, and the purposes of bilingual education,

and also discusses bilingual education in Thailand.

2.2.1 Definition of Bilingual Education

Many scholars (Harmers & Blanc, 2000; Leung, 2005; Song, 2011) have
defined bilingual education (BE) in many ways: it can be concluded that BE refers to
an educational system that uses two languages, both L1 and L2, as a medium of
instruction  simultaneously or consecutively, and this teaching method can help

students master knowledge in their specialities.

2.2.2 Types of Bilingual Education

Many educators (Harmers & Blanc, 2000; Leung, 2005; the Ministry of
Education of Thailand, 2007) have categorized bilingual education in different ways.

According to Harmers and Blanc (2000), bilingual education is categorized
into two types: a) instruction is given both in mother tongue language (L1) and foreign
language (L2) simultaneously, and b) instruction is given first in L1 and the learner is
taught until he/she is able to use L2 as a means of learning. The largest proportion of
instruction is given through L2, and L1 is introduced at a later stage. Thus, using this
technique, L1 will be used to focus on comprehending subject matter first, and later it
is used as a medium of instruction.

Leung (2005) divided bilingual education into three types: time,
curriculum, and speakers. Time refers to a model that calls for repeated teaching of
the same subject matter in both languages. For instance, the teacher teaches
mathematics in English (L2) in the morning, and the teacher teaches mathematics in
Spanish (L1) in the afternoon. Another model is teaching L1 on one day and
continuing on to new content in that subject in the other language (L2) on the
following day. Curriculum refers to studying subject matter in either L1 or L2 for
whole year: one language for one year. For instance, students in grade two study other

subjects in Spanish (L1), and by the third grade they study other subjects in English
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(L2). Another example in this model is that students learn the content by hearing
lectures in (L1) and and then (L2) is used for a practical class. Speaker refers to two
teachers of two languages working together in one class at the same time. For
example, there are two teachers in each class. The English-speaking teacher will teach
half of the curriculum in English and the other half of the curriculum is taught in
Spanish by the Spanish-speaking teacher. This model conforms with the practice in
Thailand.

According to the Ministry of Education of Thailand (2007), the two types
of bilingual education are: 1) English program and 2) Mini-English program. These
two programs are taught by bilingual teachers or monolingual teachers. The English
native speaker teachers may use only L2 in teaching, and the Thai teacher may
summarize the content in Thai (L1) for 10 minutes before the end of the class.
Therefore, the bilingual teachers teach in L1 until the students are able to understand

L2 and then use L2 as a means of communication.

2.2.3 Purposes of Bilingual Education

Ferguson and Wells, (1977) proposed the purposes of bilingual education
as follows: (a) to assimilate individuals or groups into the mainstream of society, (b) to
unify a multilingual society, (c) to enable people to communicate with the outside
world, (d) to provide language skills which are marketable, aiding in employment and
status, (e) to preserve ethnic and religious identity, (f) to reconcile and mediate
between different linguistic and political communities, (g) ,0 strengthen elite groups
and preserve their privileged position in society. (h) to give equal status in law to a
language where there is unequal status in daily life, and finally, (i) to deepen an
understanding of language and culture. Llamas (2000) stated that the purposes of
bilingual education are to conserve language resources, to advance the learning of
those children who are not native speakers, and to seek to make learning the objective

of the classroom, using other languages in addition to English to accomplish this goal.

2.2.4 Bilingual Education in Thailand
One Thai Government policy is to reform Thai education by providing

bilingual education, and the purpose is to improve the English proficiency of Thai
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students. First, to maximize the use of English, by requiring English to be used for 50
percent of the total number of classroom periods per week. Second, English is used
as a means for communication in four selected subjects: English, mathematics,
science, and physical education. Finally, English is used in all subjects, except for
Thai and social studies which are the areas of the curriculum related to Thai traditions,
culture, and law (The Ministry of Education, 2007).

In Thailand, 75 public schools at the primary and secondary education
level and 121 private vocational schools (Ministry of Education, 2007) offer bilingual
education which follows the Thai Ministry of Education curriculum. The purpose of
this is to prepare the students with a global education, based on Thai culture and
values (Kaewkead, Noppreat, & Ketsuriyong 2005). Thai students have to learn four
subjects (English, mathematics, science, and physical education) through using both
Thai and English language for instruction. They learn in English first and then in Thai.
In this way, the students are immersed in the English language and learn the language
naturally. However, these programs are not practical because students study subjects
in English and do not learn enough to raise educational standards and quality (Ministry
of Education, 2010). Siriwat Wittaya Bilingual School in Bangkok, Wichai Wittaya
Bilingual School in Chiang Mai, and Sarasas School are examples of bilingual
schools. The most significant limiting factors are (a) shortage of teachers who are
linguistically competent enough to teach in a second language and (b) the budgetary
limitations to hiring English native speakers for this purpose. In order to prepare
students to reach the standards for quality education for ASEAN in 2015, the Ministry
of Education has established a new program, the WCSSP. The students in this
program do not only study courses specified in the regular program by the Ministry of
Education, they also study additional subjects: theory of knowledge (TOK), extended
essay, global education, and project work. In addition, they study mathematics and
science in English. To make these two courses effective, English for Specific Purposes

must be used.
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2.3 English for Specific Purposes (ESP)

The term “English for Specific Purposes (ESP)” was used in 1974
(Jordan, 1997); it was established in the early 1960s. According to Jordan (1997),
ESP has two main strands: English for  Occupational/\VVocational/Professional
Purposes (EOP/EVP) and English for Academic Purposes (EAP). This section
provides the history and development of ESP, the definition of ESP, the characteristics
of ESP, and the types of ESP.

2.3.1. The History and Development of ESP

According to McDonough (1984) and West (1994), English for Specific
Purposes is an approach for learning and teaching a second language. ESP emerged
because there was a growing dissatisfaction with language teaching since the English
syllabus was not based on students’ aims, needs, and interests (Strevens, 1977).
Consequently, in order to serve the learners’ purposes, many applied linguists began to
realize that language teaching should be changed. This led to ESP. ESP was
developed for three main reasons. First, technology and commerce at the end of the
Second World War developed. The importance of English increased due to people’s
need to use English as a tool for global communication in the world of technology and
commerce (Hutchison & Waters, 1987). The second reason was a revolution in
linguistics. The emphasis on studying English did not focus only on grammatical
structures or rules of English but on a set of functions as well (Widdowson, 1978).
Finally, educational psychology became increasingly important (Rodgers, 1969).
Psychologists focused on the learners and their attitudes towards their learning.
Learning efficiency is based on learners’ needs and interests (Richterich & Chancerel,
1980; Robinson, 1980; McDonough, 1984).

In short, the development of ESP is due to three main events: the growth
of technology and commerce, new approaches towards teaching English , and the

development of educational psychology.
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2.3.2 Definitions of ESP

According to Richards (1985), ESP refers to any kind of English which is
associated with the specific occupational or academic objectives of students who have
to know the particular vocabulary and understand certain language constructions
peculiar to their fields. Robinson (1980) defines ESP as focusing attention on the
purpose of the learner to learn English and refers to the whole range of language
resources. Strevens (1988) gives an extended definition of ESP. ESP has four
absolute and two variable characteristics. The four absolute characteristics of ESP
consist of (a) designing courses to meet specified needs of the learner, (b) relating the
content (i.e., in its themes and topics) to particular disciplines, occupations and
activities, (c) centering on the language appropriate to those activities in syntax, lexis,
discourse, and semantics, and (d) contrasting with General English. The two variable
characteristics of ESP comprise (a) restriction of the language skills to be learned (e.g.,
reading only), and (b) not being taught according to any pre-ordained methodology.
Kennedy and Bolitho (1984) state that ESP relates to the purposes of the learners and
the communication needs that are derived from these purposes. The needs, interests,
and requirements of learners’ provide the curriculum and materials. To conclude, ESP
courses are composed of three major areas: language, pedagogy, and students’ needs

and interests.

2.3.3 Characteristics of ESP

When considering the distinction between ESP and General English, it is
rather difficult to set clearly boundaries between the two.. However, ESP has
characteristics that differe from General English as follows. Firstly, the awareness of
needs is one characteristic of ESP (Munby, 1978; Strevens, 1980; Kennedy and
Bolitho,1984). It cannot be said that General English students do not have needs. They
still have the need to pass examinations, but ESP students are more aware of their
specific learning needs. They know what they will use English for. For example,
business students learn English in order to write reports or to communicate with
foreign employers. Awareness of needs makes ESP different from General English.
Secondly, another characteristic of ESP is the immediacy (McDonough, 1984); the
necessity of using English makes ESP students realize their needs. For instance,
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students who are receptionists need to know how to talk on the phone. They have to be
proficient in telephone skills and be able use these skills immediately. Lastly, the role
of the teacher is another characteristic of ESP. McDonough (1984) explains that what
distinguishes ESP teachers from many colleagues in the language teaching world is
“the traditional, crucial need to understand—and be willing to —accommodate—the

requirements of the professionals, be they in academic or occupational spheres.”.

2.2.4 Types of ESP

Educators in the fields of education (Strevens, 1977; Mackay &
Mountford, 1978; Boys,1979; McDonough, 1984; Hutchison & Waters, 1987) have
classifieded ESP, which is a branch of EFL/ESL, in several ways.

Strevens (1977) divides ESP into two kinds: (a) English for Occupational
Purposes (EOP) and (b) English for academic purposes (EAP). EOP is where the
participants need English to perform part or all of their occupational duties such as
international bankers, international hotel managers, and international engineers. EAP
is where the participants need English for educational purposes to pursue part or all of
their studies.

ESP scholars have classified ESP into various types. Mackay and
Mountford (1978) classified ESP into three areas: (a) English for Occupational
Purposes (EOP), (b) English for Academic Purposes (EAP), and (c) English for
Vocational Purposes (EVP). Boys (1979) also divided ESP into three categories: (a)
English for Science and Technology (EST), (b) English for Academic Purposes
(EAP), and (c) English for Vocational Purposes (EVP). McDonough (1984) classifies
types of ESP Dby titles. Most ESP course titles begin with the ‘English’, for instance,
English for Tourism, English for Technicians and English for Hotel Staff.

Later, Hutchison and Waters (1987) clearly present types of ESP and the
relationship between ESP and ELT in the form of a tree, shown in Figure 2.1. The tree
represents some of the common divisions that are made in ELT. The topmost branches
of the tree show the level at which individual ESP courses occur. The branches just
below this level indicate that these may conveniently be divided into two main types
of ESP differentiated according to whether the learner requires English for academic
study (EAP: English for academic purposes) or for work/training (EOP/EVP/VESL.:
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English for Occupational Purposes / English for VVocational Purposes / Vocational
English as a Second Language). This is, of course, not a clear-cut distinction: people
can work and study simultaneously; it is also likely that in many cases the language
learnt for immediate use in a study environment will be used later when the student
takes up, or returns to, a job.

At the next level down it is possible to distinguish ESP courses by the
general nature of the learners’ specialism. Three large categories are usually identified
here: EST (English for Science and Technology), EBE (English for Business and
Economics), and ESS (English for the Social Sciences). The last is not common,
probably because it is not thought to differ significantly from more traditional
humanities-based General English.

Going down the tree, it can be seen that ESP is just one branch of
EFL/ESL, which are themselves the main branches of English Language Teaching,
ELT in general. ELT, in turn is one variety of the many possible kinds of language
teaching. Figure 2.1 below shows the various branches and sub-branches of ESP

according to Hutchison and Waters (1987).
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2.4 Needs Analysis

This section provides information related to Needs Analysis (NA), for
instance, definitions of needs analysis, rationales for needs analysis, types of needs

analysis, and methodologies for needs analysis.

2.4.1 Definitions of Needs Analysis

Educators (Nunan, 1988; Richards, 1990; Richard, Platt & Platt, 1996; Ellis &
Johnson, 1994) have discussed the meaning of needs analysis in different ways.

According to Nunan (1988:45), needs analysis is a set of procedures for
specifying the parameters of a course of study. Such parameters include the criteria
and rationale for grouping learners, the selection and sequencing of course content,
methodology, and course length, intensity and number of hours.

Richards (1990) has divided needs analysis into three aspects as follows:
(@) to provide a mechanism for obtaining a wider range of input into the content,
design, and implementation of a language program through such persons as learners,
teachers and administrators in the process, (b) to identify general or specific language
needs which can be used in developing goals, objectives, and content for a language
program, and finally, (c) to provide data that can serve as the basis for reviewing and
evaluating an existing program.

In addition, Richard, Platt, and Platt (1996) define NA as the process of
determining the needs for which a learner or group of learners requires a language and
arranging the needs according to priorities.

Ellis and Johnson (1994) define NA as a method of obtaining a detailed
description of a learner or a group of learners’ needs. It will take into account the
specific purpose for which the learner will use the language, the kind of language to be
used, and the target level which is to be achieved. The information could be obtained
from a range of different people such as company staff, trainers, and the learners
themselves. It will have implications for the approach to training that will be taken.

In conclusion, needs analysis is a fundamental component of ESP and the
information obtained from the assessment of learners’ needs can be used as a basis for

designing ESP courses.



Fac.of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 23

2.4.2 Types of Needs Analysis

Educators (Mackay & Mounford, 1978; Brindley, 1984; Bloor, 1984;
Hutchison & Waters, 1987; Nunan, 1988) have classified needs analysis into various
types. Following are examples of the types of needs analysis.

According to Mackay and Mounford (1978), needs analysis is divided into
two types: academic needs and job needs. Academic needs refers to where English is
required for future academic study e.g. bilingual students requiring English in order to
understand lectures and read textbooks in English. Job needs refers to where English
is required in order to perform a particular practical job e.g. technicians requiring
English in order to work on a project in which English is used.

Brindley (1984) and Nunan (1988) divided needs analysis into two types:
objective needs analysis and subjective needs analysis. Objective needs refers to needs
which are derived from different kinds of factual information about learners, their use
of language in real-life communication situations as well as their current language
proficiency and language difficulties. It aims at collecting factual information for the
purposes of setting broad goals related to language content. Subjective needs refers to
the cognitive and affective needs of the learner in the learning situation, derivable
from information about affective and cognitive factors such as personality, confidence,
attitudes, learners’ wants and expectations with regard to the learning of English and
their individual cognitive style and learning strategies. It aims at gathering information
about learners which can be used to guide the learning process once it is under way.

Another type of needs analysis is defined by Bloor (1984). Needs analysis can
be divided into two kinds: (1) Target-centered, which considers the learners’ future role(s)
and attempts to specify what language skills or linguistic knowledge the learners need to
perform their role(s) adequately. (2) Learner-centered, which examines what the learners
can do at the commencement of the course, what problems they may have or what skills
they may possess that will enable them to learn well in a certain direction.

Another type of needs analysis with a more detailed specification is
offered by Hutchison and Waters (1987). Needs analysis is classified into two types:
target needs and learning needs. Target needs means what the learner needs to do in
the target situation. It can be considered in terms of necessities, lacks, and wants.

Necessities are what the learner has to know in order to function effectively in the
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target situation. Thus, it is a matter of observing what situations the learner will need
to function in and then analyzing the existing proficiency of the learners. Lacks are the
gaps between the target proficiency and existing proficiency of the learners. Wants
refers to the perception of the needs of the learners, that is, what the learners want or
feel they need. It is quite possible that the learners’ views may conflict with the
perceptions of other interested parties: course designers, sponsors, teachers. Learning
needs or learning situations (Hutchison & Waters, 1987: 60) mean what knowledge
and abilities will be required in order to perform competently in the target situation.
They can show what language items, skills, and strategies the learner uses. Both target
situation needs and learning needs are important to ESP course design. They can guide
the direction of ESP course design to meet the learners’ needs.

The target situation and learning situation influences the nature of the
course syllabus, materials, methodology, and evaluation procedures. Hutchison and
Waters (1987) suggest that both situations should be taken into account for course
design. In this study, the researcher investigated the target situation and learning
situation in order to examine the needs, problems, and wants and other implementation
factors such as time, teachers and resources. Depending on the results of this situation
analysis, the existing courses can be adjusted appropriately for the learners.

The current analysis of needs can be fundamentally based on Target
Situation Analysis (TSA) and Present Situation Analysis (PSA) (Hutchison & Waters,
1987). According to Robinson (1991), TSA is the needs analysis which focuses on
students’ needs at the end of the course. PSA is an analysis which aims to investigate
the strengths and weaknesses of the students before attending a course in order to
design an English course to suit their levels of English proficiency (Hutchison &
Waters, 1987). A present situation analysis tries to establish what the learners are like
at the beginning of the language course (Robinson, 1980). This type of analysis can
ascertain the learners’ state of language development at the beginning of the language
program. According to Richterich and Chancerel (1980), there are three basic sources
of information to establish PSA: the students themselves, the language-teaching
establishment, and the user-institution such as the learners’ surroundings, society,

cultures and workplaces. Then these sources are analyzed to determine levels of
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language proficiency, resources and learners’ views on language learning and
teaching.

Another type of needs analysis was proposed by West (1998) which was
pedagogic needs analysis. Pedagogic needs analysis describes three elements of needs
analysis or a tri-chotomy analysis: (a) deficiency analysis, (b) strategy analysis or
learning needs analysis, and (c) means analysis. Deficiency analysis seeks to establish
what the students are like at the start of their language course, investigating their
strengths and weakness (Jordan, 1997). This approach, according to Allwright (1983),
takes account of the learners’ present needs/wants as well as the requirements of the
target situation. Deficiency analysis also identifies both the target-situation and the
present situation of the learners (West, 1994). Strategy analysis was prescribed by
West (1998). This approach focuses on analysis of learning strategies. It establishes
how the learner wishes to learn rather than what they need to learn. This strategy
analysis sets out to establish the learners’ preferences in terms of learning styles and
strategies, or teaching methods. It involves not only methods of teaching, but also
methods of learning (Jordan, 1997). That is, how learners best learn the language.
Means analysis investigates the teaching environment in which the language course is
to take place and establishes the constraints and opportunities of the ESP journey.
Swales (1989) lists five factors which relate to the learning environment; classroom
culture, EAP staff, pilot target situation analysis, status of service operations, and

study of change agents.

2.4.3 Approaches to needs analysis

The models of needs analysis of Hutchison and Waters (1978) include a
learning-centered approach and learner-centered approach (Berwick, 1989;
Brindley,1989).

The learning-centered approach

According to Hutchison and Waters (1987), the learning-centered
approach emphasizes how learners learn more than language needs. They also suggest
that (a) a learning needs approach should be considered from the starting point to the

target situation. There are two directions for learner needs: target needs and learning
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needs. Target needs are what the learner needs to do in the target situation, which can
be classified into three categories (Hutchison & Waters, 1987, p. 54-55): necessities,
lacks and wants. Necessities are what the learner has to know in order to function
effectively in the target situation (p. 55). Lacks are gaps between the target proficiency
and the existing proficiency. Wants are what the learner wants to study. (b) This
approach focuses on numerous factors such as age, gender, background knowledge of
specialized content, background knowledge of English, attitudes towards English, and
attitudes towards cultures of the English-speaking world and studying English.
Moreover, learner needs also involve: learner styles, learning and teaching methods,
and expectations (Spratt, Pulverness, & Williams, 2007). Hutchison and Waters (1987)
also address the complexity of target needs by using multiple methods of data
collection: interviews, observation, informal consultations with sponsors, learners, and
others involved. Needs analysis using this approach is supported by various other
educators (West, 1994; Richterich & Chancerel, 1977; Grellet, 1981; Eggly, 2002).

Learner-centered approaches

Berwick (1989) and Brindley (1989) divide learner-centered approaches
for needs analysis into three kinds: perceived vs. felt needs, product- vs. process-
oriented interpretations, and objective vs. subjective needs. Perceived needs are from
the experts; while, felt needs are from the learner (Berwick, 1989). The product-
orientated interpretations are the learner’s language target situations; whereas, the
process-orientated interpretations are on how individuals respond to their learning
situation (Brindley, 1989). Finally, objective needs are derived from learner’s factual
information; on the other hand, subjective needs are derived from learner’s opinions or
expectations (Brindley, 1989). Aside from language needs, attitudes and feelings of
learners are also important for the learner-centered approach. The perceived vs. felt
needs take into account an individual’s perceptions and interpretations. The
combination of learner needs and the learning-centered approach embrace the learner-

centered approach.
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A systemic approach

According to Richterich and Chancerel (1977), a systemic approach was
proposed to identify adults’ needs in learning a foreign language. The gaps in the
sociolinguistic model in term of flexibility were filled, and the distinction between
learners is shown. Jordan (1997) suggests that learners’ present situations should be
investigated. The nature of learner needs as well as the context of investigation and
multiple perspectives are given prominence. Learner needs should be analyzed before
a course starts as well as during the course by both learners themselves and the
teaching establishment (Jordan, 1997). Hutchison and Waters (1987) proposed an

example of a systemic approach for needs analysis.
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Hutchison and Waters, 1987

Figure 2.2 A systematic approach
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Principles for analyzing learner needs

The principles for analyzing learner needs can be classified into six main
parts: (a) Give first priority to communication needs. What the learner learns should be
used in daily life and dealt with in ESP courses (Munby, 1978; Dudley-Evans & St
John, 1998). Specific English knowledge alone is not sufficient; understanding where
the language is situated and in the condition under which learners must operate are
also necessary (Long, 2005b, 2005c; Orr, 2002). (b) Give equal importance to learning
needs. Language learning should determine cognitive and affective variables as well as
learning situations (Berwick, 1989; Brindley, 1989). (c) Take context into account.
The teaching and learning of ESP is based on the context (Holliday & Cooke, 1982;
Jordan, 1997; Richterich & Chancerel, 1977). Language teaching should consider
particular groups of students (Long, 2005c). (d) Invite multiple perspectives.
Expectations, interpretations and individual value judgments are involved in learners’
English needs (Berwick, 1989; Brindley, 1989). (e) Employ multiple data collection
methods. In order to ascertain data, multiple methods for collection of data are
recommended to deal with complex needs (Gilabert, 2005; Hutchison & Waters,
1987). (f) Treat needs analysis as an ongoing activity. Because of contextual and
human affective variables, learner needs should be analyzed on an ongoing basis
(Brown, 1995; Holliday, 1994; Hutchison & Waters, 1987; Nunan, 1988; Richterich &
Chancerel, 1977).

In conclusion, needs analysis is an essential step in designing and setting
up ESP courses. The learners’ needs analysis must be conducted on both a TSA and a
PSA basis. In order to get clear information to design a tailor-made ESP course, PSA
must be take place before TSA. The analysis of the learners’ needs can provide useful
information about the learners’ purposes in language learning and their background
data. Considering the aspects of the language that the learners lack and want is

important.

2.4.4 Research Instruments Employed in Conducting a Needs Analysis
Hutchison and Waters (1987) state that there are different ways in which
information can be gathered about the needs of learners. The most frequently used are

questionnaires, interviews, and observation for data collection. Needs Analysis is a
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complicated process; therefore, the analysis should use more than one of these
methods. The methodologies selected depend on the time and resources available; as
well as the procedures for each, which will depend partly on accessibility.

In this study, questionnaires, semi-structured interviews, and a focus group
interview were employed to investigate needs, problems, and wants of students
studying in the WCSSP.

A questionnaire is one of the most widely used methods in needs analysis.
It is a useful instrument for gathering information about affective dimensions of
teaching and learning, for example, beliefs, attitudes, motivation, and preferences
(Richards, Platt, & Platt ,1996). It can also be used to seek information for both TSA
and PSA (Robinson, 1991). A questionnaire which deals with the respondents’
opinions can be used to gather information concerning the opinions, points of view,
and comments of the participants on a topic. The questions in the questionnaire may
be modified to determine what the learners think about the existing language course,
its objectives, the materials, and teaching approaches. In addition, the questionnaire
can be used to collect information using self-rating by asking the respondents to rate
their own abilities, interests, motivations, problems, and needs. It also requires the
participants to do judgmental ratings. The respondents are asked to give their
evaluation of various aspects of a program.

There are many advantages of using questionnaires. For instance, a
questionnaire can be sent fairly easily to a large number of people; it is cheap to
administer; and it is relatively easy to analyze (Youngman, 1984). A questionnaire, in
addition, enables a researcher to collect a large amount of information relatively
quickly (Richards, Platt, & Platt ,1996). If the number of the respondents is more than
100, it is quite difficult to conduct interviews because it is so time-consuming. On the
other hand, the observation of 200 participants may not elicit all the necessary
information that the researcher aims to gather in enough detail.

In addition, a questionnaire can be completed by the respondents
themselves (Mackay & Mountford, 1978). The researcher simply distributes the
questionnaires to the respondents and waits for their return. In a structured interview,

the researcher has to listen carefully to what the interviewees say and, at the same
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time, record or write down those answers. Some important information may be lost
during this process. The researcher may not be able to retrieve all the important data.

Additionally, a questionnaire can include a wide range of questions. The
questionnaire can be designed to cover all required categories or variables and the
responses are easy to analyze in order to establish statistically significant trends
(Youngman, 1984). A number of questions may not be covered in interviews since it
will take quite a long time to ask a number of questions. Using a questionnaire, in
addition, enables the researcher to tailor and modify the questions for particular groups
of respondents (Graves, 2000).

An oral interview is another instrument that has been widely used as a
research tool in applied linguistics. Interviews can be characterized in terms of their
degree of formality, which can then be categorized into three broad types: structured
interview, unstructured interview, and semi-structured interview.

Structured interviews have a very tight format. In this type of interview, a
list of questions or the interview schedule or agenda, is totally predetermined by the
interviewer. The questions are asked in order, according to the list. Conducting an
interview in this manner may take a long time as there may be many questions on the
list. Another disadvantage is that there is less possibility of anonymity in structured
interviews, as pointed by Wallace and Foster (1999). However, the main advantage of
this type of interview is that any misunderstanding that may occur during the
interviews can be immediately addressed. The interviewer can clarify questions to
make the interviewees understand. Also, the interviewer can ask for clarification from
the interviewees when the interviewer is confused by the answers.

Unstructured interviews provide a more relaxed atmosphere for both
parties: interviewer and interviewees. The interview is guided by the responses from
the interviewees rather than by a list of questions. The interviewer has little or no
control over the interview process.

Semi-structured interviews are the most popular format for interviews.
This type of interview combines a certain degree of control and a certain degree of
freedom over the development of the interview. The interviewer has a general idea of
where he or she wants the interview to go and what should be the result of the

interview. However, a list of predetermined questions is not used in this type of
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interview. Most of the questions in semi-structured interview are open-ended so that
the interviewees can give detailed responses or comments on topics or issues in the
interview.

In brief, in order to validate the information, this study employed both
questionnaires and interviews including a focus group interview and semi-structured

interviews to gather data.

2.4.5 Methodology of Need Analysis

Nunan (1988) points out that the first step in conducting a Needs Analysis
is to organize the research design to answer the research questions. Long (2005)
explains that research instruments (questionnaires, interviews, and observation) allow
the curriculum developer to establish a need for the program, identify the overall
objectives of the program, and provide a fairly strong indication that the course would
be desirable. Then the next step should be discussions with focus groups to identify
specific needs for the particular fields. In order to develop curricula of quality,
developers must have valid information on which to base their curricular decisions
(Johnson, 1989). The several methods of needs assessment are valuable tools that

provide curriculum developers with this information (Hutchison & Waters, 1987).

How to construct the instruments for analyzing needs

The conceptual framework of this study is based on learning-centered and
learner-centered approaches, the model of needs analysis of Hutchison and Waters
(1987), the theory of four principles of Tyler (1949), and the idea of the four

commonplaces of Schwab (1969), mentioned above.

Methodology Overview of Tyler’s Rationale (1949)

Tyler’s four rationales for the development of curriculums were presented
in 1949: objectives, content, organization, and evaluation. The first explains the
educational purposes that schools should attain. The objectives may come from many
sources: studies of the learners themselves as a source of educational objectives,
studies of contemporary life outside the school, suggestions about objectives from

subject specialists, the use of philosophy in selecting objectives, and the use of a
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psychology of learning in selecting objectives. Stating the objective can be useful in
selecting the learning experiences and guiding the teaching. The second describes how
learning experiences are useful in attaining the objectives. The content is what is to be
taught, which is a central curricular concern. Its three characteristics are: subject
matter, learning activities, and learning experiences. There are many factors that
should be considered in analyzing the content: social needs, survival, disciplinary
structure, utility, publisher decisions, politics, learner interest, and democratic action.
The third explains how learning experiences are organized for effective instruction.
The learning experience should be organized well by considering continuity, sequence,
and integration. It also considers the elements to be organized e.g. concepts, values,
skills, the organizing principle, the organizing structure, and the process of planning a
unit of organization. The last discusses the effectiveness of learning experiences. This
stage deals with the evaluation of the curriculum, teacher, and student.

Tyler explained the four rationales of curriculum development clearly.
The first forces the curriculum developer to clarify the nature of the educational
process in which he or she is involved. In other words, it requires the specification of
aims, goals, and objectives. Tyler (1949) and Schwab (1969) suggested that schools
should attempt to conduct a needs analysis to determine objectives for learners,
teachers, materials, and context.

The second relates to the content of instruction and requires the curriculum
designer to articulate the subject matter which will be used as a vehicle for attaining
the pre-specified aims, goals and objectives. Content is one of the components of
curriculum (Curry & Temple, 1992: 9). Content deals with what is to be taught in a
language course.

The third is related to the organization of the educational processes; it
requires the curriculum designer to articulate the principles for stating and sequencing
input for the curriculum. For example, the processes for learning and teaching English
should be organized from easy to difficult or simple to complex.

The final is the attainment of pre-specified purposes or objectives; it is
related to the area of evaluation. All the processes related to teaching and learning

should be assessed in order to improve the process of learning.
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In other words,Tyler suggested that in developing a rational curriculum,
the first thing that needs to be done is identify goals and objectives. Then, listing,
organizing, and grading the learning experience will follow. Finally, finding a means
for determining whether the goals and objectives have been achieved is carried out
(Tyler, 1949). Language curriculum development, like other areas of curriculum
activity, is concerned with principles and procedures for the planning, delivery,
management, and assessment of teaching and learning (Tyler, 1849; Richard, 1990).

Syllabus design
1. Objectives
2. Contents
3. Learning
4. Evaluation
(Tyler, 1949)

V

Figure 2.3 Syllabus design

Methodology Overview of Schwab (1969)

The purpose of Schwab’s overview (1969) was to examine what should be
the concerns of curriculum designers. His suggestions the “four commonplaces” might
be part of the theoretical framework for investigating participants. In other words, it is
necessary to find the best groups to investigate in order to establish learner needs
before developing a suitable curriculum for the learners.

The four commonplaces for the curriculum designers are: learners,
teachers, subject matter, and environment, with which educators should concern
themselves before developing a curriculum. The following gives details for each.

Learners refers to the students who directly receive benefits from
curriculum revision. In order to develop a better curriculum, curriculum designers
should listen to students’ perceptions and then choose appropriate content, materials,
and teaching methodology to make them suitable for students.

Teachers refers to persons who really know themselves, students,

materials, context, and also the subject matter. Thus they can tell the curriculum
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designers what they have observed and what the weakness and the strengths are, at
present, in order to provide effective teaching for students in the future.

Subject matter refers to a familiarity with scholarly materials under the
treatment and the discipline from which they come. Curriculum designers can obtain
information about the content which will be taught, and the materials which will be
used.

Milieu refers to the community, the environment, and the relationships
between people in the place where the processes of teaching and learning occur. By
considering this commonplace, the curriculum designers can create a motivated milieu
for teaching and learning.

As mentioned above, there is an interrelation among four commonplaces.
All have to work together as a foundation for designing a curriculum. The information
gained from these resources should be coordinated in order to tell the curriculum

designers about the concurrent needs in curriculum design.

o0

(D Needs Analysis
- Learners
- Teachers
- Materials
- Content
(Tyler, 1949; Schwab, 1969)

Figure 2.4 Needs analysis
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2.5 Related Research

Needs analysis is a very good and systematic process whose results can be
used for analyzing the students’ needs and interests and improving a course syllabus.
Researchers from both Thailand and other countries have been interested in Needs
Analysis. Therefore, there have been many studies conducted on needs analysis. The
following are some of the studies conducted on needs analysis in Thailand and other

countries.

2.5.1 Related Research in Thailand

The role of needs analysis in ESP courses has been clear to educators for a
long time. Therefore, numerous studies on needs analysis have been carried out both
in Thailand and other countries.

In Thailand, there have been many studies conducted on needs analysis
on students’ needs at the tertiary level (Soranastaporn, 1993; Koettpo, 1994;
Bumroongthai, 1996; Sucompa, 1998; Naruenatwatana, 2001; Sriboonyong, 2003;
Sai-ngam, 2010). A few of the studies have also been conducted at the secondary level
(Samawathdana, 2009). Most of these studies investigated the needs and problems of
students in studying English (Bumroongthai, 1996; Sucompa, 1998;
Khemateerakul,1996; Sriboonyong, 2003). There have been a few studies involving
needs, problems, and wants (Soranastaporn, 1993; Samawathdana, 2009). It is
interesting that the instruments employed in the early studies were only questionnaires
(Soranastaporn, 1993; Koettpo, 1994; Bumroongthai, 1996; Sucompa, 1998;
Naruenatwatana, 2001). Later, since 2003, in order to validate the data, mixed
methodologies which contain both quantitative and qualitative: questionnaire, semi-
structured interviews, and focus group interview have been used (Sriboonyong, 2003;
Samawathdana, 2009; Sai-ngam, 2010). The results of these studies reveal that
students needed and all major skills to learn English and other subjects in English but

had serious problems in using these skills.
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2.5.2 Related Research in Other Countries

As English is an international language; it is used for communication both
as a foreign language and an official language (Crytal, 2003). Several studies have
focused on needs analysis (Zughout & Hussein, 1985; Kormos, 2002; Read, 2008;
Liao, 2009; Eslami, 2010; Balcikanli, 2010; Arslan & Saka, 2010; Chostelidou, 2010;
Dehnad, Bagherzardeh, Shoalen, Hatami, & Hosseini, 2010). These needs analyses
aimed to explore the needs in English and the wants in English (Zughout & Hussein,
1985; Kormos, 2002), to understand the needs associated with ESP learning for
business management (Liao, 2009), to describe the perceptions that EAP students and
instructors had of the problematic areas in EAP programs (Eslami, 2010), to gather
information about the students’ needs in learning Turkish (Balcikanli, 2010), to
determine the language needs in the program (Arslan & Saka, 2010), to identify the
needs of a target group of learners and to introduce needs-based course design
(Chostelidou, 2010), and to revise the present syllabus of an ESP postgraduate course
on the basis of a critical approach to needs analysis (Dehnad, Bagherzardeh, Shoalen,
Hatami, & Hosseini, 2010). In the previous studies, the instruments employed were
questionnaires (Zughout & Hussein, 1985; Kormos, 2002; Liao, 2009; Eslami, 2010).
Since 2010, in order to assure the reliability of data, mixed methods of quantitative
(questionnaire) and qualitative methods have been used (Arslan & Saka, 2010;
Chostelidou, 2010; Dehnad, Bagherzardeh, Shoalen, Hatami, & Hosseini, 2010).
These needs analyses derived information from students at the tertiary level (Zughout
& Hussein, 1985; Kormos, 2002; Liao, 2009; Balcikanli, 2010; Arslan & Saka, 2010;
Chostelidou, 2010; Dehnad, Bagherzardeh, Shoalen, Hatami, & Hosseini, 2010,
Eslami, 2010) studied the needs of both students and instructors. All of these studies
suggest that there are many factors one should take into account when designing an

English course for any specific group of students.
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2.6 Conclusion

This chapter presents a review of the literature related to the areas of this
study: world class standard school (WCSS), bilingual education, concepts of ESP,
needs analysis and relevant research. Tyler’s four rationales, Schwab’s idea of the four
commonplaces, and Hutchison and Waters” model for ESP have been analyzed to
develop a conceptual framework for this study. The next chapter will explain the

methodology.
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CHAPTER 11l
METHODOLOGY

This chapter presents the research methodology used in the study. The purposes
of this study were to clarify the academic needs, problems, and wants of students studying
in WCSSP and provide suggestions on English course design. This chapter comprises seven
main parts. Firstly, research design is illustrated. Secondly, the population and participants
are described in detail. Then the research instruments, reliability and validity, distribution

and collection, data analysis, and conclusions are explained.

3.1 Research Design

The present study employed mixed approaches (quantitative and
qualitative approaches) to collect data. According to Johnson, Onwuegbuzie, and
Turner (2007), mixed method research refers to “the type of research in which a
researcher or a team of researchers combines elements of quantitative and qualitative
research approaches (e.g, use of quantitative and qualitative viewpoints, data
collection, analysis, and inference techniques) for the broad purposes of breadth and
depth of understanding and corroboration (p.132-133).” Similarly, Tashakkori and
Creswell (2008) describe mixed method research as “the type of research in which the
investigator collects and analyzes data, integrates the findings, and draws inferences
using both qualitative and quantitative approaches or methods in a single study or a
program of inquiry (p. 1-7)”. The overall purpose of mixed method studies is to
develop a better understanding of complex phenomena (Greene, Benjamin, &
Goodyear, 2001). The quantitative part of this study is a survey using questionnaires to
find the opinions of the students, teachers, administrators, and parents who were
involved in the WCSSP. The qualitative approach is the method used for collecting the
deep and detailed data by using a focus group interview and a semi-structured
interview. The research design can be illustrated as follows.
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Figure 3.1 Research Design

Figure 3.1 illustrates the process of research design. The triangulation
process was used for this study because it can provide data from several sources or
methods in order to validate the data and to confirm the credibility of the interpretation
of the data (Long, 2005c). This research design started with research questions,
followed by a review of the literature , semi-structured interviews, and then a
questionnaire. Following the questionnaire, a focus group interview & semi-structure
interviews were taped and analyzed. Finally, the results were analyzed and compared

to other findings, and recommendations were proposed.

3.2 Population and Participants

3.2.1 Participants

The participants in this study were classified into four groups: students,
teachers, administrators, and parents. Because of the purposes of this study, the
researcher needed to clarify the needs, problems, and wants of students. Thus, all of
the students who were studying in the WCSSP were participants and all of the teachers
and administrators who were involved in this program as well as parents of students

who were studying in the World-Class Standard School Program were invited to join
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this study. According to McMillan and Shumacher (1997), one of the best ways to do
qualified quantitative research is to use as large a sample size as possible. The larger
the sample, the more representative it will be of the population. Hence, 100 percent of
the four groups of participants (students, teacher, administrators, and parents) were
included in this study, so a sampling technique was not used. The details of these
participants are as follows:

The first group was students who were studying in the WCSSP in the
lower secondary grades (seventh and eighth grades or M. 1 and M. 2) and in the upper
secondary grades (tenth and eleventh grades or M. 4 and M. 5) in the academic year
2011 at Buengkan Secondary School. Each class consisted of approximately 35
students. The total number was 135. All of them were asked to fill out the
questionnaires. To provide further in-depth information, four students, who were the
leaders of each class, were selected to participate in a semi-structured interview.

The second group was teachers who taught English, science, and
mathematics in English, and used English as a means to communicate in their
classrooms (M.1-M. 2 & M. 4 - M.5) in the academic year of 2011 at Buengkan
Secondary School. The total number was six. All of them were asked to answer the
questionnaires, and some of them were asked to participate in a semi-structured
interview and focus group interview to obtain in-depth information.

The third group was administrators who were responsible for WCSSP.
One was the director, and another was the head of the English department. The former
was asked to fill out the questionnaire and participate in a semi-structured interview.
The latter was asked to fill out the questionnaire and participate in a focus group
interview.

Finally, the last group was parents whose children were studying in the
WCSSP in the academic year 2011 at Buengkan Secondary School. All of them were
asked to fill out the questionnaires, and some of them were asked to participate in a
semi-structured interview and focus group interview. The details of participants and

instruments are shown in Table 3.1
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Table 3.1 The participants involved in the research instruments and the

instruments used

Participants N Questionnaire Semi-structured Focus group
respondents(n) interviews (n) interviews (n)
Students 135 126 (93.33%) 4
Teachers 6 6 (100%) 6 2
Administrators 2 2 (100%) 1 1
Parents 135 87 (64.44% ) 4 4
Total 278 278 15 7

3.3 Instruments

The research instruments employed in this study were both quantitative
and qualitative. According to Hutchison and Waters (1987), there are different ways in
which information can be gathered about the needs of learners. The most frequently
used are questionnaires, interviews, and observation for data collection. Needs
Analysis is a complicated process; therefore, the analysis should use more than one of
these methods. The methodologies selected depend on the time and resources
available; as well as the procedures for each, which depends partly on accessibility. As
noted by Youngman (1984), there are many good reasons for using a questionnaire to
collect data, for example, the questionnaire is very easy to send to a large number of
people, it is cheap to administer, and relatively easy to analyze. In addition, it takes
less time and does not require training, unlike interviews (Youngman, 1984; Perry,
2005). A focus group interview and a semi-structured interview were employed to
obtain qualitative data.

3.3.1 Questionnaires

Construction and Development of the Questionnaires

The questionnaires used in this study was a modified version of the one
used by Samawathdana (2009). In order to make the questionnaire suitable for the

context, some questions were adapted and improved.
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To ensure the appropriateness and comprehensibility of the questionnaire
items, two techniques were used: two thesis advisors were consulted, and focus group
for students, parents, and teachers were conducted. Then questionnaires were piloted
with eight students, four parents, and four instructors who were not actual participants
in the study, but whp were similar in situation to participants at WCSSP, Buengkan
Secondary School. Based on the results and the students’ comments, the
questionnaires were modified and finalized for large-scale data collection.

This study provided a set of four separate questionnaires for students, teachers,
administrators, and parents. In order to minimize ambiguity and misinterpretation, the
questionnaires for students, administrators, and parents were the same and were written in
Thai. The questionnaires for teachers were written in both Thai and English because the
teachers might be either Thai or English native speakers. Both closed and open forms of
questions were employed in the questionnaires. The questionnaires comprised four parts as
follows.

Part 1: Background information for the respondents.

Part 2: The respondent’s opinions concerning the needs and problems in
regards to the English learning skills of WCSSP students.

Part 3: The respondent’s opinions concerning the wants of the WCSSP
learners in terms of curriculum, content, methodology, skills, time, and teachers.

Part 4: The respondent’s attitudes towards learning in the WCSSP.

The questionnaires used in this study covered all research questions
pertaining to the needs, problems, and wants of students, using a five-point Likert
Scale. The full version of the questionnaires iss attached in Appendix 1. The average
mean scores were translated according to the formula cited by Lerdchayantee (1996).
The mean range for each scale is defined below in Table 3.2.

Table 3.2 Five Point Likert Scale Criteria

Scale  Needs and Problems Wants Mean Range

5 Very extensive, highest Very strong, highest 4.21-5.00
4 Extensive, high Strong, high 3.41-4.20
3 Moderate Moderate 2.61-3.40
2 Rarely, low Rarely, low 1.81-2.60
1 Least, lowest Least, lowest 1.00-1.80
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3.3.2 The interview

To obtain qualitative data, interviews, both focus group interview and
semi-structured interviews, were employed. These methods provided unexpected or
unsolicited information, and enabled the interviewer to monitor comprehension of
questions, and modify those questions in the case of misunderstanding (Mackay &
Mountford, 1978; Yalden, 1987; Robinson, 1991; Perry, 2005).

1) Focus group interview
According to Gillham (2005) and Creswell (2008), focus group interview
refers to a small group of people, generally about fout to ten people who come to
together and share their ideas or understanding for any purpose. In this study, the focus
group interview was used to collect in-depth data from three groups of stakeholders:
teachers, administrators, and parents. The focus group interview questions were based
on a review of the related literature on needs analysis and curriculum design. The
focus group interview was taped, and then the interview was transcribed and analyzed
on the same day. Following are some examples of focus group interview questions.
-What are the students’ needs while learning in the WCSSP?
-What are the students’ wants while learning in the WCSSP?
-What are the problems caused by students learning mathematics and
science in English in the WCSSP?

2) Semi-structure interview

According to Gillham (2005), semi-structured interview refers to a kind of
flexible interview as it is balanced in structure and quality data are obtained. The
interviews in this study were conducted face to face and by telephone. The qualitative
data obtained was used as a guideline in drafting questionnaires and in gathering in-
depth data for analyzing the needs, problems, and wants. The interviews were voiced-
recorded, and then transcribed and analyzed on the same day.

The semi-structured interview questions were constructed following the
framework derived from the literature review for curriculum design, which is
composed of learning objectives, subject matter, teaching process, and assessment

process (Tyler, 1949). The questions for the semi-structured interviews were divided
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into three parts: (a) language skills needs, (b) language problems, and (c) learning
wants: objectives, content, teaching process, and assessment process. Following are

examples of semi-structured interview questions.

Part 1 Language skills

1. What English language skills do the WCSSP students need in order to
learn in this program?

2. What English language skills do the WCSSP students lack?

3. What English language skills do the WCSSP students use most often in
their daily life?

4. What English language skills do the WCSSP students use most often in
the classroom?

5. Do you think learning other subjects in English is effective with respect
to the students’ understanding the content or not? In what way?

6. Do you have any ideas to help solve any issues pertaining to number 5?

Part 2 Problems

1. To what extent do the WCSSP students need or have difficulty in using
English skills? Listening / speaking / reading / writing / others.

2. To what extent do the WCSSP students need or have difficulty in
listening skills?

3. To what extent do the WCSSP students need or have difficulty in
speaking skills?

4. To what extent do the WCSSP students need or have difficulty in
reading skills?

5. To what extent do the WCSSP students need or have difficulty in

writing skills?



Fac.of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 45

Part 3 Wants: Learning objectives, content, teaching process, and
assessment process.

1. In your opinion, what are the objectives of having a WCSSP?

2. How should the WCSSP materials be found or prepared? (Should the
program use materials from other countries? Or retrieve them from the internet? Or
translate the materials from Thai texts?

3. Which subjects should be learned in English? Which teaching
processes or methodologies should be used in the program?

4. What learning strategies should the students have in order to learn in
the program?

5. What kind of assessment or evaluation should the WCSSP use?

6. What kind of extra activities or projects should the school provide for
the students?

7. Do you think English camp is useful for the students? In what way and why?

8. Do you think that the exchange programs (Singapore and Australia)
will be useful to the students? Why? If possible, please offer more comments on these
programs.

9. Do you think the school should provide more exchange programs with
other countries? If yes, please indicate which countries you would suggest?

These interview questions were taken and adapted from Samawathdana
(2009). All the questions for semi-structured interviews were used for each of the four

groups of participants.

3.3.3 The Focus Group Interviews

The focus group interviews were conducted in order to analyze in-depth
data using audio recordings. Representatives of the participants from the three groups
teachers, administrators and parents—were selected for the focus group interview.

(See Table 3.1.) Following are examples of focus group interview questions.
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Part 1 Language skills

1. What English language skills do the students need in order to learn in the
program?

2. What English language skills do the students want in order to learn in
the program?

Please expand, depending on your opinions

Part 2 Problems

1. To what extent the do the learners need or have difficulty in four macro
skills?

2. How about listening?

3. Do you think learning other subjects in English will create a problem
for understanding the content or not? In what way?

4. Do you have any ideas to solve these problems?

Part 3 Learning wants: objectives, content, teaching process, and
assessment process.

1. In your opinion, what are the objectives of having a WCSSP?

2. How should the WCSSP materials be found or prepared? (Should
theprogram use materials from other countries? Or retrieve them from the internet? Or
translate the material from Thai texts?

3. Which subjects should be learned in English?

4. Which teaching processes or methodologies should be used in the
program?

5. What language strategies should the students have in order to learn in
the program?

6. What kind of assessment or evaluation should the WCSSP use?
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3.4 Reliability and Validity

3.4.1. Reliability of the quantitative data

According to McMillan and Schumacher (1997), reliability refers to “the
consistency of measurement, the extent to which the results are similar over different
forms of the same instrument or occasions of data collection.” Additionally, Kirk and
Miller (1986) classified reliability into three types of reliability: (a) the degree to
which a measurement, given repeatedly, remains the same, (b) the stability of a
measurement over time, and (c) the similarity of measurements within a given time
period. This questionnaire was examined by the thesis advisors and experts. In order
to ascertain its reliability, the SPSS program was used. The questionnaire was assessed

using the Cronbach’s alpha, with a result of 0.91.

3.4.2. Validity of the quantitative data

According to Kirk (1982), the two goals of research are (a) to draw valid
conclusions concerning the effects of an independent variable, and (b) to make valid
generalizations to the population and setting of interest. Creswell (1994) explained that
there are four types of validity: (a) content or face validity (do the items appear / look
to measure what the instruments purports to measure?), (b) predictive validity (do
scores / results predict future behavior? e.g. the interview and other processes used in
job selection), (c) concurrent validity (do results correlate with other results? e.g.
TOEFL, IELTS, and (d) construct validity (do items measure hypothetical constructs /
concepts?, comparing results with what would be expected as a result of theories).

In this study, two types of validity were determined: content validity and
construct validity. For content validity, the questionnaires were constructed based on
semi-structured interviews and a literature review. It can be, therefore, claimed that
this questionnaire was valid in terms of content validity. Construct validitywas
demonstrated by the creation of the instruments, which were based on a theoretical
framework derived from the literature review. Moreover, in order to increase the
validity of the quantitative data, the semi-structured interviews were done usinging
questions from the questionnaires to ensure that only relevant questions were included.

These interviews were audio-taped and transcribed verbatim and analyzed on the same
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day to ensure the reliability of the questionnaire (Kirk, 1982; Krueger, 1994;
McMillan & Schumacher, 1997).

3.4.3. Reliability and Validity of the qualitative data

According to McMillan and Schumacher (2001), test reliability refers to
the consistency of measurement. Scores on a test are similar although the test is uses
different forms of the same instrument at different periods of time. This present study
follows three of ten strategies described by McMillan and Schumacher (2001) to
increase the validity of qualitative data, as shown in Table 3.3 below.

Table 3.3 Strategies to enhance validity of the qualitative data

Strategy

Present Study

Multimethod strategies: allows
triangulation in data collection and data

analysis

Three

questionnaires, focus group interview,

research instruments, namely

and semi-structured interviews, were
employed to collect information from
four groups of stakeholders: students,

teachers, administrators, and parents.

Mechanically recorded data: use of tape

recorders, photographs, and videotapes

Tape-recorders were used for the two

types of interviews.

Low-inference  descriptions:  record

precise, almost literal, and detailed

descriptions of people and situations

The two interviews were recorded,
transcribed and translated from Thai to

English precisely without inference from

the teachers.

Moreover, Gillham (2005)

interviewer and interviewee is important to provide reliability and validity of the

mentions that inter-subjectivity between

interview. For this study, the two types of interview were recorded and transcribed.
Furthermore, inter-subjectivity between interviewer and interviewees was provided for
by the atmosphere during the interviews. For this study, triangulation in data collection
and data analysis were used to obtain both quantitative and qualitative information.
The results from the four stakeholder groups were compared to ensure that they were

similar.
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3.5 Distribution and Collection

This section provides a summary of how the research instruments were
used for collecting the data from the participants. There were three ways of gathering
the data in this study.

First, the semi-structured interviews were taped using an audio recorder.
The researcher interviewed the participants face to face or by telephone. Questions
were prepared as guidelines for the interviews. Then the audio recording was
transcribed for analysis on the same day the interviews were done.

Second, the questionnaires were in both Thai and English. The Thai
version of the questionnaires was given to Thai native speakers, while the English
version was given to the foreign participants who were comfortable with the language.
The researcher explained to the participants that the questionnaires were designed to
collect data to develop the WCSSP and to help the students to improve their learning
in the target language. In addition, they were reminded that there is no right or wrong
answer. The distribution of the questionnaires was done in three ways as there were
four groups. The students were asked to complete the questionnaires during their
home-room period. The subject groups of teachers and administrators were asked to
complete the questionnaires after a WCSSP staff meeting. Then letters of consent
were taken to the parents of WCSSP students by their children. The students were
asked to pass the questionnaires to their parents and bring the questionnaires back to
the researcher within a week for further analysis.

Finally, a focus group interview was conducted and taped. The location of
the interview was in a school conference room on a date agreed to by the participants.
Each interview lasted thirty minutes. After the interview, the audio tape was

transcribed for analysis on the same day as the interview.
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3.6 Data analysis

3.6.1 Questionnaire analysis

After the questionnaires had been returned to the researcher, all data from
questionnaires were coded, keyed in, and analyzed. Descriptive statistics were used.
To answer the research questions, the following statistical procedures were employed.

1) Percentage and frequency distribution were used in the analysis of
answers concerning general background, and wants for other factors (e.g. time,
teachers) in the WCSSP.

2) A five-point Likert Scale was used for scoring the levels of the needs,
problems, and wants obtained from the questionnaires. The criteria used for scoring is
shown in Table 3.2.

3) Arithmetic mean and standard deviation were used for all three of the
research questions, and the data from the questionnaires was analyzed through
descriptive statistics to find the arithmetic mean and the standard deviation. The
arithmetic mean provided average levels for the data. Standard deviation was used to
measure how widely spread the values in a data set were. If the data points are all
close to the mean, then the standard deviation is close to zero. If many data points are
far from the mean, then the standard deviation is far from zero. If the data values are
equal, then the standard deviation is zero (McMillan & Schumacher, 1997).

4) Cronbach’s alpha reliability coefficient was employed to ascertain the
reliability of the responses for the items which used a five-point Likert Scale.

5) Weighted scores were used to rank the wants of students, teachers,
administrators, and parents concerning the skills and preferred content. A specific
weight, as exemplified below, was assigned for each specific rank (first = the highest
weight, and last = the lowest weight). See Table 3.4.
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Table 3.4 Weighted scores for ranking

Rank Weighted Score
1 4
2 3
3 2
4 1

3.6.2 Semi-structured Interviews and the Focus Group Interview Analysis

After the interviews, the audio-taped data from both semi-structured
interviews and the focus group interview were transcribed. The researcher analyzed
the data by using the three competencies for the interviews analyst which were
identified by Henderson (1995).

Henderson (1995) identified the following three competencies for the
interviews analyst as follows: organize disparate information into categories, analyze
key points that support decision-making, and detach self from the findings and report

negative findings as good data for decision-making.

3.7 Conclusion

Quantitative and qualitative methods were used for gathering the data in
order to find out the needs, problems, and wants of the WCSSP students at Buengkan
Secondary School by using questionnaires, semi-structured interviews, and a focus
group interview. The participants included these groups: students, teachers,
administrators, and parents. Descriptive statistics were used to analyze the results of
the five-point Likert scale questionnaires, while transcription of the audio recordings
from the semi-structured and focus group interviews was used to analyze the content
for in-depth data. The instruments in this study also were tested for reliability and
validity. The next chapter will describe the findings in order to respond to the three

research questions.
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CHAPTER IV
FINDINGS

This chapter presents the findings of the present study entitled: A survey
study of the needs, problems, and wants of students studying in the WCSSP at
Buengkan Secondary School. This study addresses three research questions as follows:
(1) What are the needs of the WCSSP students in using English in their specialized
study? (2) What are the problems of the WCSSP students in using English in their
specialized study? (3) What are the students’ wants regarding the purpose, content,
and methodology of the WCSSP? This chapter provides the findings from the
questionnaire, semi-structure interview, and focus group interview. The findings are
divided into four parts: Part 1 the background information for the respondents from the
four groups. Part 2 the students’ needs. Part 3 the students’ problems, and Part 4 the

students’ wants.

4.1 Part 1: Background Information

The following is the background information for the four groups of
participants, namely students, teachers, administrators, and parents, presented in
Tables 5-8. According to Mcmillan and Shumacher (1997), one way to ascertain the
reliability of the results of qualified quantitative research is to use as large a sample
size as possible. Consequently, the larger the sample, the more representative it will be
of the population. For this reason, this study used 100 percent of learners, teachers,
administrators, and parents. However, only 79.50% participants returned
questionnaires. The sample size was relatively large, greater than or equal to 30, which

means that the sample size is adequate for this study (Mcmillan & Shumacher, 1997).
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4.1.1 The background information of the student group
Table 4.1 Background information for the WCSSP students at Buengkan

Secondary School

Background information f %
1. Sex
o Female 93 73.8
o Male 33 26.2
Total 126  100.0
2. Study level
o Year 10 34 27.0
o Year 8 32 25.4
o Year 11 32 25.4
o Year 7 28 22.2
Total 126  100.0
3. You graduated from a bilingual program (grade 6)
o No 107 84.9
o Yes 19 15.1
Total 126 100.0
4. You started learning English at ......... level
o Kindergarten 104 82.5
o Primary 1-3 12 9.5
o Primary 4-6 9 7.2
o Secondary 1 0.8
Total 126 100.0
5. You like to learn English
o Yes 109 86.5
o No 17 135
Total 126 100.0
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Background information f %

6. You learn English for an extra hour after school.

o Yes 92 73.0
o No 34 27.0
Total 126 100.0
7. You chose to study in the WCSS by yourself.
o Yes 111 88.1
o No 15 11.9
Total 126  100.0
8. You plan to participate in an exchange program abroad.
o Yes 78 61.9
o No 48 38.1
Total 126 100.0
9. You plan to study abroad in the future.
o No 71 56.3
o Yes 55 43.7
Total 126 100.0
10. You communicate with family using ..... language(s)
o Thai 63 49.9
o Other 34 27.2
o English 29 22.9
Total 126 100.0
11. You communicate with friends at school using .... language(s)
o Thai 63 50.0
o Other 34 26.9
o English 29 23.1
Total 126 100.0
(N=126)

From Table 4.1, it can be seen that number of female students was higher
than that for male students (3:1). A plurality of the students were studying in year 10;
while, the number of students studying in years 8 and 11 was equal (25.3%).
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Most participants (84.9 %) had never studied in a bilingual program, only
a few students (15.1 %) studied in a primary level bilingual program. More than 80 %
of the respondents reported that they began to study English at the kindergarten level
and all of them had had an English learning background. Most students indicated that
they liked to learn English and only a few (13.5 %) said that they disliked learning
English. Moreover, a majority of students (73%) took extra English courses. About
one=third of students did not take extra hours of English.Most of them (88.1%) chose
to study in the WCSSP by themselves. Furthermore, most of them (61.9 %) planned to
participate in an exchange program abroad. However, about one-third (38.1 %) of the
students did not have any plans to participate in an exchange program. As for their
future study plans, a majority of them preferred to study in a normal program for their
higher education in their own country, and fewer than half (43.7 %) of them planned
to study abroad. Regarding the language used for communication language, about
fifty-fifty of students used Thai as a means to communicate with their families and

friends at school.

4.1.2 The background information for the teachers’ group

Table 4.2 Background information for the WCSSP teachers at Buengkan

Secondary School

Background information f %

1. Sex
o Male 1 16.7
o Female 5 83.3
Total 6 100.0

2. Age
o Under 26 0 0.0
0 26-35 4 66.6
o 36-45 1 16.7
o Over 45 1 16.7
Total 6 100.0
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Background information f %
3. You graduated with a .....

o Bachelor’s Degree 5 83.3

o Master’s Degree 1 16.7

o Doctoral Degree 0 0.0

o Other 0 0.0

Total 6 100.0
4. You are teaching .....

o Mathematics 0 0.0

o Science 0 0.0

o English 6 100.0

o Other 0 0.0

Total 6 100.0
5. Do you teach in a field related to that from which you

graduated?

o Yes 6 100.0

o No 0 0.0

Total 6 100.0
6. Do you communicate in English with your students inside or

outside classroom or both?

o Yes 6 100.0

o No 0 0.0

Total 6 100.0
7. Do you teach after school?

o Yes 2 33.3

o No 4 66.7

Total 6 100.0
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Background information f %
8. The students use ....... to communicate with you.
o Thai 3 50.0
o English 2 33.3
o Other 1 16.7
Total 6 100.0
9. The students use ....... to communicate with friends.
o Thai 3 50.0
o English 2 30.6
o Other 1 194
Total 6 100.0
(N=6)

From Table 4.2, it can be seen that number of female teachers was higher
than that for male teachers (4:1). Two-thirds of all teachers were young adults (26-35
years). Most of the teachers had graduated with a Bachelor’s Degree, and only one had
a Master’s Degree. Most of the teachers (66.7 %) taught for extra hours after school.
These teachers used both Thai and English to communicate with students both inside
and outside of the classroom. The majority of them indicated that the students used
only Thai with their friends in the classroom, while they used both Thai and English

with their teachers.
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4.1.3 The background information for the administrators’ group
Table 4.3 Background information for the WCSSP administrators at

Buengkan Secondary School

Background information f %
1. Sex
o Male 1 50.0
o Female 1 50.0
Total 2 100.0
2. Age
0 26-35 0 0.0
0 36-45 0 0.0
o Over 45 2 100.0
Total 2 100.0

3. You graduated witha .....

o Bachelor’s Degree il 50.0
o Master’s Degree 1 50.0
o Doctoral Degree 0 0.0
Total 2 100.0
4. Your experience in educational administration.
o Under 6 years 0 0.0
0 6-10 1 50.0
0 11-15 0 0.0
o 16-20 0 0.0
o over 20 1 50.0
Total 2 100.0
(N=2)

From Table 4.3, it can be seen that the two administrators were involved in
the WCSSP—the Head of the English Department of Buengkan Secondary School and
the Director of Buengkan Secondary School. The former was female and the latter was
male. They were over 45 years. The former had obtained a Bachelor’s Degree and the
latter had obtained a Master’s Degree. They have different levels of experience in

administration; the former has less experience (6-10 years) than the latter (20 years).
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4.1.4 The background information for the parents’ group
Table 4.4 Background information for the WCSSP students’ parents at

Buengkan Secondary School

Background information f %
1. Sex
o Male 29 33.3
o Female 58 66.7
Total 87 100.0
2. Your child studying in .....
o Year 7 16 18.4
o Year 8 23 26.4
o Year 10 28 32.2
o Year 11 20 23.0
Total 87 100.0
3. Age
o under 26 1 1.2
0 26-35 6 6.9
o 36-45 59 67.8
o Over 45 21 24.1
Total 87 100.0
4. Your occupation ....
o Official 26 29.9
o Agriculturist 26 29.9
o Merchant 18 20.7
o General 14 16.1
o No response 3 3.4
Total 87 100.0
(N=87)

From Table 4.4, it can be seen that the number of female parents of
students studying in the WCSSP responding to the questionnaire was higher than that
for the male parents. The plurality of the students’ parents were in year 10. Regarding

the parents’ age, the largest number of parents were in the middle-aged group.
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The largest number of them were government officials , with and agriculturists (31%

each), the merchants came in third place second (21.4 %), and others were the least

numerous (16.7 %).

4.2 Part 2: The students’ needs

The following findings of students’ needs were from questionnaires for

the four groups of participants and the focus group interview.

4.2.1 Findings from questionnaires of four groups of participants.
Table 4.5 The needs of the WCSS students in using English at Buengkan

Secondary School

Needs Mean SD Needs
Present needs for

o Speaking 4.39 0.97 VE
o Writing 4.33 1.04 VE
o Listening 4.24 1.06 VE
o Reading 4.23 1.08 VE
Present need for listening to

o Presentations 4.07 1.08 E
o Lectures 4.06 1.05 E
o News or Documentaries 3.89 1.13 E
o Music and Movies 3.69 1.14 E
o Telephone 3.66 1.16 E
o You Tube 3.60 1.27 E
o Advertisements 3.41 1.17 E
o Chat 3.34 1.26 M
o Skype 3.22 1.32 M
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Present need for speaking to Mean  SD Need

o General Conversation 4.30 0.97 VE

o Presentations in class 4.28 0.86 VE

o Discussing in Class Especially With Foreign 4.24 1.07 VE
Teachers

o Asking /Answering in class 4.13 0.99

o Chat 3.52 1.16

o Skype 3.27 1.28 M

Present need for reading to

o Answer questions on the test or in exercises 4.38 0.91 VE

o Textbooks 4.36 0.95 VE

o Novels, short stories, advertisements 3.87 1.12 E

o News or Magazine 3.86 1.12 E

o Internet information e.g. websites, blog, MSM 3.84 1.17 E

o E-mail 3.71 1.19 E

Present need for writing

o Wh-&Yes/No questions 4.32 0.97 VE
o Compound & complex sentences 4.27 1.02 VE
o Reports/Projects 4.13 1.10 E
o Simple Sentences 4.10 1.09 E
o Essays 4.08 1.13 E
o Taking Notes 4.05 1.17 E
o Summaries 4.03 1.16 E
o Letters 3.87 1.17 E
o E-mail 3.80 1.12 E
o Blogs 3.63 1.16 E
o MSM 3.61 1.20 E

(N=221) Note: VE= Very Extensive E = Extensive M = Moderate
From Table 4.5, it can be seen that the students indicated that they needed
all macro skills in English (listening, speaking, reading, and writing) at the highest

level (mean was in the range of 4.23 to 4.39). In addition, they also suggested that
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speaking was their most-needed skill, and reading was the least-needed. For listening
sub-skills, the respondents agreed that there was an extreme need for all the listening
activities listed, except for ‘Chat and Skype’ which was considered as being at the
‘moderate level.” As illustrated in this table of speaking sub-skills, there were some
differences: general conversation, presentations in class, and discussion in class were
rated at the highest level; the others was at extremely-needed and moderate levels of
need respectively. For the reading sub-skills, the respondents considered reading
textbooks and questions on the tests or in exercises to be at the extremely-needed
level. The others were rated at the extremely level. Writing was the last skill: the
respondents rated the Wh-&Yes/No questions and compound and complex sentences

at the very extremely-needed level. The rest were rated at the extremely level.

4.2.2 Findings from focus group interview

This section provides the information about students’ needs based on
various statements expressed during the focus group interview. The participants stated
that students needed all skills for their studies. For instance, a teacher from grade
eleven indicated that “listening and speaking were very important skills for students
here because they had to listen to lectures and answer teacher’s questions every day.
Consequently, the results for sub-skills of English showed that the students needed to
be trained in all four skills for their studies”. An English teacher who taught English
in grade eight stated that “English was very necessary for our life because students
needed to use English in their studies, English was required to study as a foreign
language in Thailand, if students did not learn English they would not graduate”. An
administrator indicated that “English was very crucial nowadays, so students had to
study English harder than in the past. Therefore, students needed to study all four
major skills in English very well in order to speak with foreign teachers or read the
texts from abroad”. A parent agreed that “English was in our life every day, English
could be seen everywhere; in the newspapers, televisions, magazines, or wherever we
go, so students should realize the importance of English”.

To summarize, all stakeholders agreed that English was very important in
daily life; English was used for communication in many fields. Therefore, the first

thing to be done was to encourage learning English.
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4.3 Part 3: The students’ problems

Students’ problems as determined by the questionnaire reponses from the
four groups of participants and focus group interview are presented below.

4.3.1 Findings of problems from questionnaire responses of the four
groups of participants.

Table 4.6 The WCSSP students’ problems in using English at Buengkan

Secondary school

Problem in Mean SD Needs
2. Speaking 3.67 1.23 E
1. Listening 3.59 1.21 E
4. Writing 3.58 1.23 E
3. Reading 3.38 1.26 E
Problem in listening to

o Lectures 3.61 1.27 E
o Presentations 3.57 1.27 E
o News or Documentaries 3.32 1.30 M
o Telephone 3.19 1.28 M
o Skype 3.15 1.27 M
o Advertisements 3.13 1.28 M
o Chat 3.08 1.27 M
o Music and Movies 3.02 1.29 M
o You Tube 2.95 1.35 M
Problem in speaking to Mean  SD Needs
o Ask /Answer in class 3,51 1.15 E
o Discuss in Class Especially With Foreign Teachers  3.87 1.12 E
o Presentations in class 364 112 E
o General Conversation 3.52 1.20 E
o Chat 325 117 E
o Skype 3.16 1.26 M
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Problem in reading

o Textbooks 3.44 1.19 E
o Questions on the test or in exercises 3.43 1.20 E
o News or Magazines 3.43 1.24 E
o Novels, short stories, advertisement 3.34 1.30 M
o Internet information e.g. websites, blogs, MSM 329 126 M
o E-mail 3.23 1.28 M
Problem in writing

o Compound & Complex sentences 3.95 1.15 E
o Reports/Projects 3.86 1.19 E
o Essays 3.77 1.31 E
o Summaries 3.68 1.26 E
o Letters 3.58 1.29 E
o Wh-&Yes/No questions 3.50 1.20 E
o Taking notes 3.46 1.33 E
o E-mail 341 1.21 E
o Blogs 3.31 1.25 M
o MSM 320 129 M
o Simple sentences 3.00 1.23 M

Note: (N =221) Very Extensive E = Extensive M = Moderate

From Table 4.6, it can be seen that the participants indicated that their
problems in using English for all four macro skills (listening, speaking, reading, and
writing) were at the extreme level. They also rated the lectures and presentation of
listening sub-skill at the extreme level. The rest of the listening sub-skills were rated at
the moderate level. Regarding the speaking problem, the respondents agreed that there
was an extreme level of difficulty for all the speaking sub-skills, except for Skype,
which was considered as at the “moderate” level. For the reading sub-skills, the
respondents rated textbooks, questions on the tests or in exercises, and news or
magazines at the extreme level and the rest were rated at the moderate level. All of the
writing sub-skills were rated at the extreme level by the respondents, except ‘simple
sentences, blogs, and MSM’ which were considered as being at a moderate level of
difficulty.
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4.3.2 The findings of problems from the focus group interview

This section presents students’ problems as described during the focus
group interview. The participants said that students had problems in all four major
skills in their studies. A student stated that “Many times | had problems, | did not
understand what the teacher said”. A teacher specified that, “There were many
problems in learning in the WCSSP. For example, students did not understand what
the teacher said, they had just begun studying in this program and it was new for
them, so they were not familiar with it”. Moreover, an English teacher from grade ten
indicated that “Writing is very difficult to teach, it takes time to write and correct, and
the students have different backgrounds”. Whereas a teacher who taught English in the
same level expressed that “the students who want to write well need to read more
textbooks or other materials and try to writ:, however, the students have problems
with vocabulary and grammar, so they don't like to write”. A parent of a student from
eighth grade stated that “My son worried about listening and speaking because he
needed to hear clearly. Many times the teachers spoke too fast. He could not catch the
points. An administrator specified that “I was worried about the students’ background
because many students complained that they were poor in English”.

To conclude, both students and teachers reported problems in learning and
teaching; students were not prepared for this, and the teachers were not mathematics or
science teachers. However, everyone realized the real problems of students in this

program, so students’ problems should be taken into account to find solutions.
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4.4 Part4: The students’ wants

The following are the findings of students’ wants from both questionnaire
responses from the four groups of participants and from semi-structured interviews.

4.4.1 Findings of wants from questionnaire responses of the four groups of
participants

Table 4.7 Wants of the WCSS students at Buengkan Secondary School in

using English
Wants for f % Rank
o Reading 68 30.8 1
o Writing 58 26.4 2
o Listening 50 22.7 3
o Speaking 45 20.1 4
Wants for Mean SD  Wants

Wants for objectives

o To use English like a native English speaker 4.67  0.57 VS
o To be able to pass the entrance examination 4.66 0.62 VS
o To use English as a medium of learning 448 0.70 VS
o To be able to study in an international program at 444 084 VS

the university level

Wants for content

o From Thai textbooks only 384 1.09 S
o From Thai and foreign texts 429 099 VS
o From foreign texts related to MOE curriculum 4.04 092 S
o Culture of native speaker should be added 425 0.86 VS
o History or knowledge about native speakers of 419 0.82 S

English should be added




Fac.of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) /67

Wants for methodology Mean SD  Wants
o Learning by doing 442  0.78 VS
o Experiential learning outside the classroom 439 0.79 VS
o Intergraded across subjects 4.35 0.93 VS
o Class discussions 4.08 0.98 S
o Problem-based 3.97 1.00 S
o Searching for information to prepare presentations 389 093 S
o Lectures 3.83 0.97 S
o Project-based 3.77 097 S
Wants for

o Group work 4.38 0.82 VS
o Qutside-class activities 435 0.90 VS
o Inside-class activities 423 084 VS
o Pair work 4.07 0.96

o Individual work 3.58 1.25

Wants for teaching techniques

o Telling jokes to reduce tension during the instruction 445 0.83 VS

o Computer-aided instruction 428 0.96 VS
o Using songs to memorize new words 4.20 1.00

o Role play 419  0.87

o Using drama/plays 3.95 1.06

Wants for assessment and evaluation by

o Considering the learners performance 442 085 VS
o Considering cooperative learning among the learners 438 0.73 VS
o Testing 433 084 VS
o Tasks, worksheets and portfolio 433 0.78 VS

o Deciding the learners’ performance by using criteria 424  0.93 VS

o Observing learners’ development / learners’ progress 414  0.92 S
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Wants for instructors Mean SD Wants
o Want the teacher to use English ....% while teaching 436  0.86 VS
o Want the teacher to use English 50% while teaching 429 093 VS

o Want native English teacher to teach grammar 4.13 0.94 S

o Want Thai teacher to teach grammar 3.89 1.16 S

o Want only native English teacher to teach 3.83 1.11 S

o Want only native English teacher to teach every 3.78 0.94 S

subject

o Want the teacher to use English 100% while teaching 3.73 094 S
English

o Want Thai teacher and foreigner teachers to teach at 4.39  0.88 VS
the same time (team-teaching)

o Want Thai teachers who are able to use English nearly  4.11  0.99 S
as well as a native English speaker to teach other

subjects such as mathematics and science .

Note : (N =221) VS=Verystrong S=Strong M = Moderate R = Rare L = Least

From Table 4.7, it can be seen that the participants ranked reading as the
most wanted skill, the second was the writing, and speaking was the last.

Obijectives: The participants rated all of the objectives for learning in the
WCSSP at the very strong level.

Content: The participants considered the content from both Thai and
foreign texts and culture of native speaker as very strong wants.

Teaching process: The participants wanted learning by doing, learning
intergraded across subjects, and experiential learning from outside the classroom at the
very strong level.

Learning activities: The participants wanted to do group work and outside
and inside classroom activities at the very strong level.

Teaching techniques: The participants rated computer-aided instruction
and telling jokes for reducing tension during instruction at the very strong level.

Assessment and evaluation: The participants agreed that there was a very
strong need for all the assessment and evaluation techniques, except for ‘observing

learners’ development, which was considered at the strong level.
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Wants for instructors: The participants wanted teachers and foreign teachers to use
English while teaching and to work as a team in class at the very strong level.

4.4.2 Findings of wants from semi-structured interviews

The following findings of wants of the WCSS students were from semi-
structured interviews regarding language skills, objectives, content, teaching and
learning process, and wants for instructional language in the WCSSP at Buengkan
Secondary School.

The participants indicated that students wanted to develop themselves
extensively. For language skills: A seventh year student stated that “l wanted to be
good at speaking because | wanted to communicate with teachers and foreign
teachers, English is an international language. At present there are many foreigners in
Thailand and in my class. | understood a little of what the teacher said so | wanted to
speak and understand well because | had to listen to lectures and answer the teacher’s
questions every day”. An eleventh year student specified that “I wanted all skills,
listening for lectures, speaking with teachers and friends, reading for examinations,
writing for letters, email, or stories, however, writing is important because it was the
beginning of everything in learning”. A teacher indicated that “Every skill was
important, so students should not ignore any skills”. An administrator stated that “All
language skills should be integrated”.

Learning objectives: It is essential for students to use all English skills
effectively in their future careers and in higher education. For example, an eighth year
student said “Actually, we use English in daily life such as English on the Internet and
English in the media. I think if I am good at English, it can help me to have a good
chance for many things such as having good scores for university, having a good job
in the future, so | want to practice English to prepare myself for the future”. An
administrator indicated that “Particularly students who enrolled in the WCSS program
are required to study mathematics and science in English. At present, we have many
foreign teachers from many countries, such as China, Laos, and Africa, working here.
Actually, we want to prepare students to be ready for the ASEAN Association”.

Content: The content taught in the WCSSP should be interesting, modern,

and practical. A student from year eight said “Basically, my friends and | were
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interested in the texts from overseas. They were beautiful because there were many
colors, many pictures, and good information; however, they were rather expensive and
difficult for us now. Therefore, | think a mixture of Thai texts and foreign texts would
be the best”. An English teacher stated that “The text should be interesting and
suitable for students’ ages”. An administrator indicated that “The text should contain
good information for students to use in daily life”

Learning process: The teaching and learning process is one of many
important processes to help students to obtain knowledge and language skills. A
student from year ten stated “Most teachers were good at teaching; they knew how to
manage the class and activities. However, | thought if the teacher could use
technology to help them in teaching, it would be a better and more interesting way to
learn English”. A teacher stated that “I wanted to be trained for new techniques in
teaching English in class, | wanted good and sufficient materials”. A parent stated
that “Good management in class could help students learn more effectively”. A
teacher indicated that “Materials for teaching were necessary”.

The instructional language of WCSSP at Buengkan Secondary School
should be both English and Thai at the beginning. After students are familiar with
English, then only L2 will be used. A student from year ten stated that “l wanted the
teacher to use English in class 50 % of the time at first because students were not
familiar with English, and then when students could understand more, the teacher
could use English more than 50% of the time”. A student from the same class stated
that “l wanted Thai teachers to teach grammar, reading, and writing because it was
difficult to understand. Foreign teachers could teach listening and speaking. It would
be better . A parent also agreed that “I wanted the teacher to use easy words, easy
sentences at first because these could help students understand more what the teacher

said’”.



Fac.of Grad. Studies, Mahidol Univ.

M.A. (Applied Linguistics) /71

4.4.3 Wants of the WCSS students for learning other subjects in English

Table 4.8 Ranking of subjects to be taught in English

Subject f % Ranking
1. Mathematics (core course) 32 14.4 1
2. Science (core course) 29 13.3 2
3. Mathematics (additional course) 28 125 3
4. Science (additional course) 26 11.6 4
5. Social studies (core course) 21 9.6 5
6. Computer 19 8.5 6
7. Social studies (additional course) 18 7.9 7
8. Health studies 15 6.8 8
9. Home economy 12 5.4 9
10. Physical education 11 5.1 10
11. Art 10 4.9 11
Total 221 100.0 11
(N=221)

From Table 4.8, it can be seen that the participants viewed mathematics

(core course) as the subject they most wantedto be taught

in English. They also

considered science (core course) as the second wanted one. They considered art as the

least wanted one.

To conclude, students wanted all topics related to their studies. It is crucial

for all stakeholders to pay attention to their studies in order to help them be successful

in their present and future studies.
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4.5 Likes for World-Class Standard School Program

Likes
Table 4.9 Likes for World-Class Standard School Program
Like f %
Do you like the WCSS program at this school?
o Yes 212 959
o No 9 4.1
Total 221 100.0

From Table 4.9, it can be seen that the majority of the participants (95.9
%) said that they liked the World-class Standard School Program at Buengkan
Secondary School; only a few of the participants (4.1 %) disliked the WCSS program.
A student from the focus group interview said “I like this program because | want to
learn English more. | think English is necessary nowadays for communication,
English can help me have a better chance in education or to get a good job”. Another
student said that “When | see a foreigner | want to Speak to them, however, I don’t

know what to say. Although I like English, I am not still good at English”.

Activities

Table 4.10 The special activities and programs at the WCSS of this school

How do you like the special activities and programs at the WCSSP
of this school?

Activities Mean SD o Like
1. English camp 457 .76 .69 VE
2. Field trips 462 .78 .69 VE

3.Exchange program for teachers and students 4.59 .78 .69 VE

between Thailand and Singapore and China

From Table 4.10, it can be seen that the participants considered all of
activities (English camp, field trips, and the exchange program for teachers and

students between Thailand and Singapore and China) at the ‘very high level’. A
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teacher said “English activities such as English camp or field trips can help students
learn naturally. The students can relax and gain knowledge simultaneously during the
activities”. In the focus group interview, a parent said that “l want the to school
provide more English activities for students both inside school and outside school,
especially 1 want the exchange students program because | believe that a program like
this can encourage students to have more confidence in using English”.

To conclude, students at BK school wanted to be proficient in all four
English skills, and they also wanted to understand the content of both science and
mathematics, so they wanted their teachers to work as a team to communicate with
them in both English and Thai. After they were familiar with English, then only
English would be used as a means for communication. They also wanted to do English
activities and to relax while studying. Thus, when designing an ESP course,
these wants need to be taken into account because serving the wants of students

will motivate students to learn more and to do so more happily.

4.6 Conclusion

This chapter presented the results of both qualitative and quantitative data
in the present study in response to three research questions. The results of the
responses to the questionnaires have been divided into two parts. The first was
background information for the four groups of respondents comprised of students,
teachers, administrators, and parents. This section revealed that most students had not
studied in a bilingual program; they had just studied in the bilingual program in year 7
at Buengkan Secondary School, so they had similar English ability backgrounds.
The second was the results of the needs, problems, and wants of students studying in
the World-Class Standard School. The qualitative and quantitative results support each
other. The study shows that students need all four major in English; speaking was the
most-needed skill, and the second was writing. Regarding the problems, students had
problems in using all four macro skills in English (listening, speaking, reading, and
writing) at the extreme level. They also rated the lectures and presentations listening
sub-skills at the extreme level. For wants, students ranked reading as the most

important skill; the second one was writing. However, the results from the
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questionnaires show that students like to learn English because they believe that
English is an international language which can be used all over the world. The next

chapter will explain the findings from this chapter.
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CHAPTER V
DISCUSSION

This chapter presents a discussion of the findings obtained from the
present study and suggestions for improving the teaching and learning process as well
as the curriculum contexts similar to that of the WCSSP at Buengkan Secondary
School. The discussion follows the order of the findings for these three research
questions: (1) What are the needs of the WCSSP students in using English in their
specialized study? (2) What are the problems of the WCSSP students in using English
in their specialized study? (3) What are the students’ wants regarding the purpose,
content, and methodology of the WCSSP? This chapter discusses the meaning of the

results for students’ needs, problems, and wants.

5.1 Discussion of results of students’ needs

The students were found to need all four major skills (listening, speaking,
reading, and writing) at a very high level (M = 4.23 to 4.39, SD = 0.97 to 1.08). All
four skills are equally important for them. In addition, the teachers, in the focus group
interview, agreed that students are always required to practice all four skills in order to
understand lectures, answer questions, read textbooks, and take notes in English. This
means that students in the WCSSP have to use all communicative skills to learn
English and other subjects in English. This finding is consistent with the results
obtained in other Thai contexts including Bumroonthai (1996) and Samawathdana
(2009). The results of these studies revealed that the learners needed all four
communicative English skills at a very high level. This finding is related to Mackay
and Mounford’s (1978) theory that academic needs refers to the English required for
both present and future academic study; for example, bilingual students require all
four communicative English skills in order to understand lectures, read textbooks, and

take notes in English.
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Furthermore, this section presents discussions on the results of the four
sub-nskills. Listening will be explained first, then speaking, reading, and writing in
that order.

Listening skills: The results which were obtained from responses to the
questionnaires indicated that students have an extensive need for presentations,
telephone, music and movies, news or documentaries, and You Tube; while Chat and
Skype were at a moderate level. Moreover, a student who used to study in a bilingual
school, in the focus group interview, said that in his old school, the teachers frequently
assigned lecture tasks, presentation tasks, and telephone tasks for students to do. This
might be interpreted as meaning that students in the WCSSP have a lot of
opportunities to practice listening while listening to teachers’ lectures, students’
presentations, as well as while doing phoning tasks. This finding is consistent with
those of Khemateerakul (1996), Sucompa (1998), and Samawathdana (2009). These
studies found that students in the “English for Hotel and Tourism program” or the
international program urgently needed listening at a very extensive level. Other studies
from other countries such as Zuhoul and Hussein’s (1985) study also reported that
students needed listening skills in order to learn content in the target language.

Speaking skills: The results which were obtained from the questionnaires
indicated that general conversation, presentations in class, and discussions in class had
a very need for the speaking sub-skill. Other speaking sub-skills were at the
extremely-needed level. However, even though Skype was the lowest need (M =
3.27), it was rated at the moderate level. The results from the interview indicate that
students need speaking skills because they have to present their project work in class,
or they have to discuss assignments with their friends and teachers in class. They also
have to ask questions and answer the teachers’ questions. These findings correspond
with those the those of the studies by Sucompa (1998), Sriboonyong (2003), and Sai-
Ngam (2010). These studies found that the skill in most demand was speaking,
followed by listening, reading, and writing. Another study, conducted by Mink, Aziz
and Razak (2008) indicated that the learners needed speaking skills for oral
presentations, discussion in class, and asking and answering questions. Therefore,
students needed both macro and micro speaking skills depending on the context of the

course.
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Reading skills: The results which were obtained from the questionnaires
indicated that the students needed to read textbooks and questions on the tests or in
exercises at the extremely high level. Other sub-skills were at the extremely level.
Besides, the findings from the qualitative part also show that the students need to use
reading skills for (1) examinations, and (2) reading textbooks, and obtaining online
information such as English websites, Facebook, e-mail, advertisements, and
newspapers. A student from year eleven, in the focus group interview, said that
reading was a rather easy skill for her because she could do it by herself. This may be
that students in the WCSSP need to read textbooks, related materials for education, or
online resources in order to prepare themselves for their examinations. This
corresponds to the findings of Kormos (2002), who found that students mainly used
the receptive skills, such as reading and listening, as they read newspapers and
textbooks, and online information. Many studies by Thai researchers (Soranastaporn,
1993; Suwaroporn, 1989) also found that students needed reading for academic
purposes, such as reading mathematics textbooks, science textbooks, English
magazines, journals, and reports at the high level.

Writing skills: The students rated the Wh-&Yes/No questions and
compound and complex sentences at the very extremely high level. Writing simple
sentences, taking notes, and writing letters, summaries, essays, reports/projects, e-
mails, blogs, and MSMs were rated at the extremely high level. The results from the
focus group interview reveal that students needed writing skills most because writing
is very important for them. These findings seem to indicate that writing is important
because students have to write many types of communication such as writing letters,
reports, and essays. These findings are consistent with those of Kormos’s (2002)
study; his study found that the university learners in Hungary mainly needed the
English skills of writing and speaking for their presentations. The finding from both
questionnaires and the interviews lead to the conclusion that the present needs of the
WCSS students are mostly for listening to lectures and for activities in class, writing
reports, reading materials from the Internet, and speaking for presentations and

discussions.
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In short, all four major skills are very essential for learning a language, so all
stakeholders should consider the related factors in order to design an integrated

program to achieve the objectives of learning language.

5.2 Discussion of results of students’ problems

The results of students’ problems in this study indicate that the
participants rated the problems in using English for all four macro skills (receptive
skill and productive skills) at the extremely high level. It is not surprising that these
skills are rated equally. It is interesting that participants rated these skills at the
extremely problematic level equally. It leads to the conclusion that students were not
prepared to enter this WCSSP. They just graduated from the regular Thai program and
then jumped into the WCSSP.

Receptive skills: Listening and reading. Listening involves responding to
language rather than producing it. Listening involves making sense of the meaningful
(having meaning) sounds of language. In this case, students just listen to teachers’
lectures or conversations on CDs or VCDs which is not enough to practice listening;
each week has only three periods, one period is only fifty minutes. Buengkan
Secondary School is located near the banks of the Mekhong River in the Northeast of
Thailand, which is very far from Bangkok, the capital of Thailand. It is not a main
tourist attraction. There are very few tourists visiting here each year. Therefore,
students do not have the chance to listen to English from native speakers. A few
students have the chance to listen because their parents have a computer at home.
Therefore, most students try to use computers connected with the Internet at school.
This can help them practice English.

Reading involves responding to text, rather than producing it. Very simply we
can say that reading involves making sense of text. To do this we need to understand
the language of the text at word level, sentence level and whole-text level. We also
need to connect the message of the text to our knowledge of the world. In this case,
there is no need for students to read English materials, and English newspapers and

English magazines are rather expensive and rare. Some students may have chance to
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read English from the Internet; however, most of them do not have this chance.
Students read only textbooks because they are assigned to read in order to pass an
examination. They do not like to read because they think English is very difficult for
them. This may be due to the fact that students have not learned strategies for
receptive skills. These results corresponded with the findings of Meemark (2002), who
found that the learners in English for tourist police had problems in listening,
speaking, reading, and writing respectively.

Productive skills: Speaking and writing. Speaking involves using speech to
express meaning to other people. Thai students are always shy about speaking English
because they worry about mistakes that may occur. There is no need for students to
speak English because the people around them are Thai. The teachers agreed with this;
they mentioned that students were not good at speaking, especially in presentations or
discussions. These findings are consistent with those of Meemark (2002) who
indicated that learners in the English for tourist police course had problems both in
listening and speaking. Bumrongthai (1996) also indicated that the vocational students
studying in the Technical English course had problems in listening and speaking.
Writing involves producing language rather than receiving it. We can say that writing
involves communicating a message by making signs on a page. To write we need a
message and someone to communicate it to. Students write when the teachers ask
them to write; they are not good at vocabulary or grammar. These results
corresponded those of Hongboontri (1996); his study revealed that the students in the
faculty of Science, Mahidol University, had the most difficulty with academic writing.

Therefore, in order to answer research question two, all four macro skills
were problematic for students. The reason is probably because students have little
opportunity to practice English and they lack confidence. This may affect the students’
opinions towards the macro skills they want to study. Thus, understanding the
problems of the students can help them solve difficult situations.

In brief, if students do not have opportunities to use these four skills in
their daily life, it is likely that they will not feel confident in using English. The
teachers also agreed with this; they thought that one way to be good at the four skills is
for the students to practice and practice like a singer or a football player practices

singing or playing football. Therefore, in order to teach the four skills in English
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effectively, teachers should try to build students’ confidence in using English by
motivating and encouraging them in many ways (Schleppergrel & Royster, 1990).

5.3 Discussion of results of students’ wants

English skills: The results of this study reveal that reading was ranked as
the most important skill, and the second was the writing. Students may think that
reading is easier than other skills because when they are assigned to do homework or
any reading assignment, they just read and answer the questions; while, when
practicing listening, they have to be familiar with tone and sounds, and they have to
know vocabulary. In speaking, students have to practice pronunciation, know a lot of
vocabulary, and be confident in speaking. In writing, students need to know what they
are going to write, and also they have to be good at grammar, structure, and
vocabulary. Reading is the skill that is not complicated, and students can do it easily,
so they ranked it as the most wanted skill. These findings are consistent with those of
Bumrongthai (1996), who indicated that learners in the Technical English course
wanted all the four English skills in the Technical English classes. Samathdana (2009)
also indicated that students in the bilingual program at Winit school wanted the four
macro skills, too.

Objectives: This study shows that the respondents rated all of the
objectives for learning in the WCSSP (using English language like a native English
speaker, using English as a medium of learning, being able to study in an international
program at the university level, and being able to pass the entrance examination) at the
very strong level. This seems to indicate that English, at present, is very widely used in
many fields such as education, transportation, trade, tourism, and sports (Primo,
Sandler, Goldfrad, & Perpignan, 2010). Therefore, students have set themselves the
goal of being as good at English as native speakers for their future education and
careers.

Content: It was found that the respondents wanted content from both Thai
and foreign texts, and wanted the culture of native speakers be added; both wants
were at the very strong level. The rest of the content was rated at the strong level. The

results of this study suggest that students wanted integrated content as well as the
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culture of native speakers in both Thai and foreign contexts in their English course in
order to prepare them for their future education and occupations. The results of this
study agree with the ideas Nunan (1988), Hutchison and Waters (1987), and Jordan
(1989) that it is essential for students to consider materials in terms of what they want
to for learning and teaching materials; selection of materials is a deliberate attempt to
bring about certain kinds of interaction in the classroom.

Teaching process: This study found that the respondents wanted to learn
by doing, to learn through an integration across subjects, and to learn experientially
outside the classroom at the very strong level. Other types of methodology were rated
at the strong level. It would seem that students prefer to practice and practice in
learning English in an integrated manner. Specifically, they wanted experiential
learning outside the classroom. The results of this study agree with those of Crookall
and Oxford (1990), that learning through various methods and relaxing techniques can
motivate students to learn.

Learning activities: It was found that the respondents wanted group work
and outside and inside class activities at the very strong level. They also wanted pair
work and individual work at the strong level. This is probably due to the fact that
students feel confident in learning with their groups because they can share ideas or
knowledge with their friends. Then, when they have more confidence, they want to do
pair work and individual work in that order. With respect to these results, the teachers
should make efforts to enhance the students’ confidence by assigning them to work in
groups first and then ask them to work in pairs and, finally, individually.

Teaching techniques: This study reveals that the respondents rated
computer aided instruction and telling jokes to reduce tension during the lesson at the
very strong level. The other teaching techniques were rated at the strong level. The
explanation can be that students can learn better and faster when they are happy and
having fun. This result is consistent with the Thai Ministry of Education’s outcomes
for education (Ministry of Education, 2007), which state that, after graduation,
students should be excellence and happy in their daily life. There is no need to have a
solemn atmosphere in learning. However, it is very important for teachers to provide a
good atmosphere and to tell stories to the students in order to help them relax and learn
better.
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Assessment and evaluation: It was found that the respondents rated nearly
every aspect of assessment and evaluation (cooperative learning among the learners,
testing, tasks, worksheets and portfolios, deciding the learners’ performance by using
criteria, and deciding the learners’ performance by considering learners’ progress) at
the very strong level; only observing learners’ development was rated at the strong
level. The explanation can be that students wanted to have assessments and
evaluations that are authentic, simple, and useful in everyday lives. The results of this
study agree with those of Read (2008) that the teacher should evaluate what the
learners have learned in the course. The assessments and evaluations process should
be based on clear criteria, too.

Instructors: It was found that the respondents wanted both Thai teachers
and foreign teachers to use English while teaching. Students also wanted teachers to
work as a team in class at the highest level. The other wants were rated at the strong
level. It appears that respondents wanted both Thai and foreign teachers to work
together or to work as a team because Thai teachers use the mother tongue to explain
what students do not understand, so students can comprehend the content of the
course. Then, they can do exercises, reports, or projects well. Learning occurs. The
more they understand, the more learning activities they do, the more skills they gain.
On the other hand, foreign teachers can be the best example of pronunciation for
students. Both Thai and foreign teachers should be facilitators of the communication
process, and they should update themselves from time to time by attending training
courses and/or seminars to learn more teaching techniques. Additionally, the foreign
teachers should learn some Thai in order to explain things and be sure that the students
understand. Moreover, both Thai and foreign teachers should pay attention to and

familiarize themselves with all students so that the students feel more comfortable.
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5.4 Conclusion

In brief, the results of this study reveal that students need all four macro
skills equally, at the very high level, and they also have problems in using all four
macro skills (listening, speaking, reading, and writing) at the extreme level. It seems
that students need to use all four major skills in their learning. Moreover, they have
problems in using all four skills. Regarding the students’ wants, the results of this
study show that reading was ranked as the most important skill; the second was the
writing. According to Hutchison and Waters (1987), if students’ needs and interests
are met, students can learn faster and better. Therefore, the English teachers should
review students’ needs and problems in order to develop the syllabus and the content
and to select appropriate teaching methodologies, in order to help students succeed in
their learning. Finally, the results also suggest that the WCSSP should provide various
extra activities for students, both inside and outside the classroom, in order to give

students opportunities to practice their English in different situations.
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CHAPTER VI
CONCLUSION

In order to improve education, the opinions of all stakeholders should be
taken into account when conducting a Needs Analysis prior to designing an English
course for students. Needs Analysis or Needs Assessment is an essential step in
planning the educational program. Buengkan Secondary School did a Needs Analysis
in order to develop its curriculum and plan for learning processes and teaching
methodologies to meet students’ needs and satisfy their interests. According to
Hutchison and Waters (1987), if students’ needs can be met, the students can learn

faster and better.

This study analyzed the needs, problems, and wants of students studying in
the WCSSP at Buengkan Secondary School. The study is based on: (a) the four
rationales of Tyler (1949) including learning objectives, subject matter, learning
process, and learning evaluation in order to improve the curriculum, (b) the four
commonplaces of Schwab (1969) including learners, teachers, subject matter, and
environment, and (c) the needs analysis methodology of Hutchison and Waters (1987).

The following are the specific research questions that this study aimed to answer:

1) What are the needs of the WCSSP students in using English in their
specialized study?

2) What are the problems of the WCSSP students in using English in their
specialized study?

3) What are the students’ wants regarding the purpose, content, and

methodology of the WCSSP?
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6.1 Summary of the study

The purposes of this study were to clarify the needs, problems, and wants
of the WCSSP students at Buengkan Secondary School. This study employed mixed
quantitative and qualitative methods to collect the data. For the quantitative data,
content validity was assured by basing the questionnaires on information obtained
from semi-structured interviews and a literature review; construct validity was assured
by the way the instruments were designed, that is, by basing them on the theoretical
framework from the literature review. Furthermore, the two interviews, semi-
structured interview and focus group interview, were recorded and transcribed. The

results of the study can be summarized under two major categories.

The results of the present study show that speaking is the most needed
skill, and the second most needed skill is writing for students in the WCSSP. It might
be that students need to communicate with teachers in both speaking and writing. In
class, the students have to ask and answer the questions. At the same time, they have
to write assignments, too. The students had problems in all four major skills. They
had few opportunities to practice listening, speaking, reading, and writing because of
the limitations imposed by their situation. Therefore, it is essential for Buengkan
Secondary School to improve the curriculum and provide learning and teaching

processes to meet the students’ needs and interests.

The results also suggest that the WCSSP should provide various extra
activities for students such as English camp and field trips for students in order to give
students opportunities to practice their English in different situations. The students
also want teachers to use English in class at least 50 % of the tine at first and increase

that amount as time goes on.
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6.2 Implications for Administrative Policy
Policy is essential for WCSS, and it should be guided by the results of

research, not instinct. Three sets of administrative policy are proposed.

Students. The results of the present study suggest that students face
problems in using their English in the WCSSP. Thus, they should be prepared well in
terms of both English and study skills before entering this program. Contextually,
students who have been educated in the WCSSP since the primary level will work
efficiently at the secondary level because they are familiar with and skilled in the
methods used in the WCSSP.

Teachers. Both Thai and native English speakers should be trained. The
former should be trained in English for science and technology, whereas the latter
should be trained in science and mathematics. Then both should work together and
learn from each other. Moreover, Thai teachers who devote themselves to teaching in
this program should be promoted and given rewards such as higher salaries. After
these Thai and native English speakers who teach in this program have gained
experience, they should share their knowledge and experience with other teachers.
Then they will be mentors for other teachers whose classes will be included in the
WCSSP.

English environment. BK school is situated in a remote area, and most

parents are of low socio-economic status. Students rarely have opportunities to use
English in their environment, so it becomes the responsibility of the schools, or more
exactly, of the Thai government to provide facilities for these students. For example,
better and faster computers connected to the Internet and e-Learning in English should
be provided. Classroom and extra-curricular activities which encourage students to use
English should be organized more frequently and creatively, so students will have
opportunities to use English in real situations as well as to create some new stories or

dialogues.
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6.3 Recommendations for Practice

The following recommendations for practice are suggested.

1. Principals of schools in the North-east where the context and conditions
are the same as those at BK school and BK school should use the findings from this
study to redesign the current WCSSP and try to eliminate its weaknesses.

2. Administrators and teachers, both Thai and English native speakers,
should meet and try to solve problems together and design a suitable curriculum to
meets the students’ needs and satisfy their interests.

3. The teachers should study and use the results of this study to reorganize
and manage the process, techniques, methods of learning and teaching, so students
will be of high quality and have a higher potential to live and work in Thai society and

the global society ethically, happily, and competitively.

4. The parents should be concerned with students’ wants and support their
children’s efforts to learn English because most of the students really like to study

English as they chose to study in this program by themselves.

5. Students can evaluate themselves while studying in this program in
order to find their strengths and weaknesses as well as prepare themselves for their
future education and careers.

6. Above all, some fund-raising should be carried out to allow the school
to buy needed supplies and equipment such as computers connected to the Internet,
English textbooks, or English media, because the government often works slowly

when allocating budgets.
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6.4 Recommendations for Future Research

Due to the limitations of this study, future research can be done to
strengthen and to confirm the results. These are the recommendations for future

research.

1. A similar study can be done with other schools to confirm the results
and to rectify the weak points of this study.

2. A needs analysis should also be conducted in all 500 WCSSs to find
out whether the results are the same or not. Also, the results of needs analyses at the
regional level should be compared and contrasted. Then policy can be established

systematically and scientifically.

3. Additional research is needed on the results of WCSSP, for example, an
evaluation of all 500 WCSSP schools should be done. The results of this evaluation
can serve as inputs for improving the WCSSP so that it meets the specific needs of

students and solves problems and conflicts in society, both Thai and global.
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QUESTIONNAIRE FOR TEACHERS
A SURVEY STUDY OF THE NEEDS, PROBLEMS, AND WANTS OF
STUDENTS STUDYING IN THE WORLD-CLASS STANDARD SCHOOL
PROGRAM AT BUENGKAN SECONDARY SCHOOL

Objective: This questionnaire is designed to survey the needs, problems, and wants of
the students studying in the World-Class Standard School Program at Buengkan
Secondary School. The data collection will be analyzed, and the results are expected
to improve teaching/leaning and planning for the curriculum for the program.

This questionnaire is divided into four parts.

Part 1: Background information about the teachers.

Part 2: Teachers’ opinions concerning the learners’ problems and needs in English
learning skills for World-Class Standard School Program.

Part 3: Teachers’ opinions concerning the learners’ wants in the World-Class
Standard School Program in terms of curriculum, content, methodology, skills,
times, and teachers.

Part 4: The teachers’ attitudes towards teaching and learning in the World-Class
Standard School Program.

Part 1: Background Information
Instruction: Please put v" in the [J of each item that you choose.

1.
2.

3.

Gender: [] Male (] Female

Age [J Under25 [126-35 [136-45 [ More than 45
Natiohalitey: " . . . NSCHEE W/ . L\ N (SN .. .\
Yougraduated 1n ........ooiviiiiiii i
0 B.A. QMAJor: £ 5...... ~m————_" A . \Y.. A&
IR\ 72 VY, -1 T ) S
O PhD. Major: ..ot et e e

(1 Others Major: .o.uuinnieetitieeit e et ae e,

. You are teaching ( SUbjeCt ).......covviiiiiiiiiiiiii i,
(] Main teacher ~ [J Co-teacher

. Do you teach in the subject that is related to your graduated field?
[ Yes ) No

L O e o
. How much time do you communicate in English with your learners?
O Yes, in the classroom for.........oovviiiiiiiiiiiiiiii i, %
[ Yes, outside the classroom.........ccouuvuiiieiiiiiinnnnn %
[0 Never

. Do you teach your learners for extra hours after school?
L Y €S, DECAUSE ..ottt e,
O NO, DECAUSE ..ot
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8. Your students using ............ to communicate with ...............
( Put number 1-3; number 1 as the most often and 3 as the less often )
With teacher With friends
[J Thai [J Thai
[ English [J English
[J Other........... [ Other .............

Part 2: Teachers’ opinions concerning the learners’ problems, needs in English
learning skills for the WCSS program.
Instruction: Please v" in the [ of each item that you choose.

Very extensive need or problem =5 Extensive need or problem = 4
Moderate need or problem =3 Rarely need or problem = 2
The least need or problem = 1

Questions Need Problem

51432 |1|5]4|3|2 |1

1.To what extent do the learners need or have
difficulty to use English skills?

1.1 Listening

1.2 Speaking

1.3 Reading

1.4 writing

1.5 Others
( Please, specify ) .....coovvvuiininninnnn.

2. Listening skills: To what extent do the learners 5143|2154 (3|2 |1
need or have difficulty in the listening skills?

2.1 Listening to lecture

2.2 Listening to presentation

2.3 Listening to general conversation as following 51432 |1|5|4|3|2 |1

-Telephone

- Music or watching movie

- News or documentary programs

- Advertisement

- Skype

-You tube

2.4 Others ( Please, specify ) ............

3. Speaking: to what extent do the learners need or
have difficulty in the speaking skills ?

3.1 Genera conversation

3.2 presentation in class

3.3 Asking/answering questions in class

3.4 Discussing in class especially with foreigner
teachers

3.5 Chat

3.6 Skype

3.7 Others ( Please, specify ) ....oooveviniinannnn....
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4. Reading: To what extent do the learners need or
have difficulty in the reading skills?

4.1 Reading textbook

4.2 Reading question on the testes or Exercises

4.3 Reading news or magazine

4.4 Reading novel, short story, advertisements, or
news

4.5 Reading for letters, emails

4.6 Reading information on the internet; website,
Blog, MSM

4.7 Others ( Please, specify ) ............ccoouen...

5. Writing: To what extent do the learners need or
have difficulty in the writing skills?

5.1 Writing Wh-& yes/No- question

5.2 Writing simple sentences

5.3 Writing compound & complex sentences

5.4 Taking note

5.5 Writing letters

5.6 Writing summary

5.7 Writing essay

5.8 Writing report/project

5.9 Writing email

5.10 Writing Blog

5.11 Writing MSM

5.12 Others ( Please, specify ) .........cccevvnnnnn..

Part 3: Teacher’ opinions concerning their wants in teaching and learning in the
WCSS program in terms of curriculum’s objective, content, methodology, and
teachers.
Instruction for item 1 and 2: Please write your answer where the bank in provided.
1. From the four major skills, please rank them in order from 1-4 ( with 1 as the most
important,1>2>3>4 )

1.1 Listening Rank .......... 1.2 Speaking Rank ..........

1.3 Reading Rank.......... 1.4 Writing Rank ..........
2. Please, rank the following subjects that you want the school to provide by teaching
the subject in English from 1-11 ( | as the most wanted, and I | the less wanted )

Subject Rank Reasons

2.1 Mathematic ( core course )

2.2 Mathematic ( additional course)

2.3 Science ( core course )

2.4 Science ( additional course )

2.5 Social (additional course )

2.6 Social (additional course )

2.7 Health study

2.8 Physical study

2.9 Art

2.10 Computer

2.11 Home economy
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3. Instruction: Please put v in the [J of each item that you choose.

A very strong want = 5 Astrongwant=4 A moderate want =3
Ararely want =2 The least want = 1
Questions want
3. Objective of leaning in the WCSS Program 5 4 13|21

3.1 To be able to use English language as the native English speaker.

3.2 To be able to use the language as a medium of learning ( to be an
autonomous learner )

3.3 To be able to study in an international program in the
university level

3.4 To be able to pass the entrance exam

3.5 Others (please, specify)........

4. Content of learning 5 4 13]12]1

4.1 All content of each subject should be translated from Thai
textbooks which the normal program use for learning

4.2 Some content should be taken from Thai textbooks and some
from foreign textbooks.(cover the curriculum of Ministry of
Education: MOE)

4.3 All content should be taken from foreign textbooks

4. 4 Culture of native speaker of English should be added

4.5 History or knowledge on native speaker of English should be
added

5. Teaching Methodology 5 4 13121

5.1 Lecturing

5.2 Learning by doing

5.3 Searching information to prepare presentation

5.4 Integrated across subjects

5.5 Class discussion

5.6 Experiential learning from outside the classroom

5.7 Project-based

5.8 Problem-based

5.9 Others(please, specify)...........

6. Learning Activities 5 4 13121

6.1 Group work

6.2 Pair work

6.3 Individual work

6.4 Outside classroom activities

6.5 Inside Classroom activities

6.6 Others(please, specify)...........

7. Teaching techniques 5 4 13|21

7.1 Using song to memorizing vocabularies

7.2 Computer aid instruction

7.3 Using drama / play

7.4 Role play

7.5 Telling Joke to relaxing during the instruction

7.6 Others (please, specify)...........

8. Assessment and evaluation 5 4 312 |1

8.1 By considering corporative learning among the learners

8.2 By testing

8.3 By tasks, worksheet and portfolio
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8. Assessment and evaluation 5 4 13121

8.4 By abserving learners development

8.5 Deciding the learners performance by using criteria

Questions want
8.6 Deciding the learners performance by considering learners’
progress
8.7 Others(please, specify)...........
9. Instructors 5 1413|221

9.1 wants the teacher to use English 100% while teaching

9.2 wants the teacher to use English 50% while teaching

9.3 wants the teacher to use English ............ % while teaching

9.4 want only native English teacher to teach every subject

9.5 want native English teacher to teach only English subject

9.6 want native English teacher to teach grammar

9.7 want Thai teacher to teach grammar

9.8 want Thai teacher who are able to use English nearly native
English speaker to teach other subject such as math, science and P,E

9.9 want Thai teacher and foreigner teachers to teach at the same time
in one class as a team-teaching

9.10 Others (Please, specify)......ccovevrenriiniiiannannnn..

Part 4: The teachers’ attitudes towards learning in the bilingual program

1. In your opinion, you think that your student like to learn other subjects in English in
the World-Class Standard School program ( please rank the subject below )
Rank: NSRRI L= \ WA\ NN )/ | SRR

2. Do you like the World-Class Standard School program at this school?
Yes BeCauSe ....vvviiiiiiiiii
N0 BeCAUSE ...t
3. How do you like the special activities and programs at the WCSS as shown below?

A very strong want = 5 Astrongwant=4 A moderate want =3
Ararely want = 2 The least want = 1
Questions want

5 4 |3 |2 |1

1. English Camp

2. Field trip

3. Exchange program for teacher and students between
Thailand, Singapore, China

5. Other ( please, specify )

Comments

Thank you very much for your kind cooperation Udom Nilsalai
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APPENDIX B

Transcription of the Focus Group Interview
(teachers, administrators, and parents) January 8, 2012 (12.00-13.00)
Participants: Teacher (2 females) Administrator (1 female)

Parents (1 male, 1 female) M =Male F = Female

1. How do the communicative skills for students in the WCSS program
differ from those in the normal school program ?

1. T1: They differ because the students in the WCSS program have spent
more time to practice on four skills than those in the normal school program.

2. T2: The students in the WCSS program have often a chance to practice
four skills more than those in the normal school program.

3. Al: | think the students in the WCSS program can develop their
listening skill better than those in the normal school program.

2. What are the problems caused by students learning mathematics and
science in English while in the WCSS Program ?

1. MP: | think it is new for students so it has to take times for the students
to be familiar with program.

2. FP: Yes, the students do not catch what the teachers teach, so the
students should try to follow what the teachers teach. It is better.

3. T1: The students do not have much time to practice each skill in class
because sometimes the teachers just explain difficult task the time is over because one
period has only 50 minutes.

3. What are the parents’ expectations for the program ?

1. MP1: 1 think all parents want their children be good at English, the
students can speak English very well.
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2. FP1: 1 think they want their children can use English effectively, both
for their education and future career.

3. FT: As one of students’ parents studying here, I think the teachers
should evaluate their teaching all the time to check the students’ progress.

4. How about teachers in the program ? Are there enough the WCSS teachers ?

1. FP: I think | want the teacher who can teach both English and
mathematics, the new generation teachers.

2. FA: We have enough Thai teachers, sometimes the foreign teachers
could not work with us for long because of some reasons. That is our problems we
have.

5. How do parents react to this problem ?

1. FP1: I think they understand the reasons. However, the school should
prepare how to solve this problem.

2. FP2: I think it is not serious problem we can accept it, however, | think
Thai teachers or foreign teachers is OK.

3. FT1: Even though the school does not provide enough foreign teachers,
it is not a problem because we know the school has limitation with the budget.

6. Are there any problems with using English as a medium for teaching
and communicating in the classroom ?

1. FT2: At the beginning the students did not understand at all, now I think
they are better for listening and speaking.

2. FT1: I agree with you, Not only the students are shy, but also they are
scared of using English. They are worried about their pronunciation.

3. FP: When | was young, | used to dream to be good at English but |
felt scared of using English, I did not practice any skills enough, so | can use
English a little bit.

7. How about the assessment system ? Are there any problems ? How does
the program manage assessment ?

1. FT1: We try to assess the students’ progress in every skill, some skills
take time to correct such as writing.

2. FT2: For an assessment, we employed many tools to assess the

students’ progress such as portfolio, project work, paper-test, and presentation,
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etc. However, these problems are solved because we prepare each of assessment
to be done step by step.

8. How about the results of the tests ? Are there any problems in regards to
the tests ?

1. FT1: No problems, because we emphasize the process, we do not
emphasize the product. The students can show their abilities through their assignments
and performance.

9. Do you have any problems with having Thai teachers in the program ?

1. FA: No, Thai teachers are very good in using English, they try to use
English in the class for their students all the time unless it is absolutely necessary.

10. Do the teachers in this program need to learn new teaching methodologies ?

1. FA: Yes, our teachers participate the teaching seminar many times every year.

2. FT2: In one year the teachers need to be trained at least 20 hours because
it is one of many policies of Thai government to develop the teachers.

11. What are the objectives of providing English language training in this school ?

1. FA: To offer an alternative and a good opportunity for students in
Buengkan province, because there are many parents and students who want to study in
the WCSS program and they cannot study.

2. FP1: We do not want to send our children to study away from home.

3. FT2: We want to encourage students be able to use English as a medium
of learning because nowadays we need to use academic resources available in English.
We also want students to be able to read and gain knowledge from any websites.

12. Regarding to the curriculum and the text content, what curriculum does
this program use ? And what texts do the students study from ?

1. FA: We use the Basic Education Core Curriculum as the normal school
program which covers eight learning areas: Thai language, mathematics, science,
social studies and religion and culture, health and physical education, arts, occupation
and technology and foreign languages. However, the students in the World-Class
Standard school Program have to study additional subjects such as theory of
knowledge, extended essay, global education and creation of project work.
Particularly, science and mathematics are assigned to be taught in English. For the

contexts, the English teachers usually use the integrated contexts which taken from
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many resources such as educational websites, or textbooks from both Thailand and
other countries.

13. Do the students have difficulty learning subjects other than English ?

1. FT1: I think most of the year seven students have trouble in learning
mathematics and science in English because they are not familiar with learning in
English. For the eight year students and/or the students in the next higher level, they
might not have trouble much because they get familiar with being taught in English.
However, students in this program have more chance to learn English than those in the
normal program

2. FT2: We learn more English, both Thai contexts and technical terms in
subjects in English than those in the normal program.

14. Do the students learn mathematics and science more slowly than those
in the normal program ?

1. FT2: Some students used to tell me that learning math in English is not
difficult because we learn step by step and it has an example for students to follow.
The math language has the same terms all over the world, so it is not different between
learning mathematics and science in these programs.

2. FT1: In the first semester, everything looks seem difficult, both for
teachers and students. The teachers worried about the texts, how to teach, how to
manage class while students worried about listening English , answering the teachers’
questions in English. After the first term, it became easier because we started with the
same background knowledge.

15. How about evaluation ?

1. FT1: We evaluate the students’ progresses in many ways such as
authentic assessment, portfolio, project work , paper-test, and tasks.

16. Do you have outside classroom activities or an external curriculum to
help students develop their English language skills ?

1. FA: We have English camp for all class in the WCSS program in
different time. The results of evaluation of the project, the students enjoying learning
English in this program very much.

17. How about parents ? What do you think about the camp or external

activities ?
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1. FP1: We agree and support any special programs that this school
provides for students to develop their studies all the time, because this is one of many
ways to help students in learning.

2. FP2: 1 think it is better if the school evaluate the program after finishing
program and report for parents.

3. FA: Beside considering about the food, accommodation and others, the
school also provide insurance for all students every time we have outside activities.

18. Let’s turn to the skills in learning English. In regards to writing and reading skills,
do the students have any problems or difficulties ?

1. FT1: When we teach writing and ask students to write some
assignments, the teachers usually mark the mistaken points with red pen and then the
student correct the errors by themselves. If we correct their mistakes it will cause
negative reinforcement. For reading skill, the teachers teach how to read with many
strategies such as skimming, scanning, or others. The students can read and focus what
they want to search by themselves. This works very well for reading.

19. In regards to listening skills, what listening skills are mostly developed in the
classroom ?

1. FT2: The students listen to English from their teachers all the time
during their class including lectures, and presentations. We also provide some CD,
VCD of English for students to practice listening at home.

2. FT1: Many times we require some websites for students to practice
listening through the Internet.

20. How about the needs for listening skills ? What should we provide students in
order to be able to study in this program ?

1. FT1: The students need to listen to any activities in class such as
presentation, lectures, or any reports.

2. FT2: The students can understand the technical terms of mathematics
more.

3. FA: The teachers try to use English all the time, this way can help
students learn English well.

21. Any suggestions or comments ?
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If not, | would like to express my thanks to everyone for sacrificing your
time to answer my questions and give me very useful suggestions. Thank you very

much.
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Semi-structure interview for students 1: Kamonwan
Face to Face Interview: on January 3, 2012 (12.00-13.00)

Student A was the captain of year seven students. She was 12 years old
and was born in Muang Buengkan District, Buengkan Province. Her English ability
was mid-level for a year seven student. Her father was a primary school teacher in

Buengkan and her mother was a housewife. She lives with her parents.

Language skills

1. What English language skills do the WCSS students need in order to be
able to learn in this program ?

S. | think all four skills are necessary, however, speaking, listening and
writing are used most because I have to answer teachers’ questions and write
homework for teachers nearly everyday when we have class.

Q1.1 How about reading?

S. I think reading skill, I did not read an English textbook everyday. When
I read aloud | am tired.

2. Do you think learning other subjects in English will be a problem for
understanding the content or not? In what way?

S. Yes, very much, at the beginning I did not understand what the teacher
said, even though | tried | did not understand at all. However, after first semester
passed, | understood a little, sometime the teacher explained in English and Thai.

3. Do you have any idea to solve these problems?

S. | think the best way is that we should have both Thai teacher and
foreign teacher, or Thai teacher should speak English and Thai half and half. When the
teachers are sure that students can be good at English, the teacher use English more

about 60 % or 70 % respectively.
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Learning objectives, content, teaching process, and assessment process

4. Do you think the WCSS teachers should be from native English
speaking countries or not ? why ? Which country would you prefer ?

S. Yes, because the English native speaker can speak English very well, it
can be good example for pronunciation. However, Thai teacher can explain grammar
very well.

5. Which English skills should the foreigners teach in the WCSS class ?

S. | think they should teach all four skills but speaking and listening the

best because they can speak English correctly and fluently.

Learning processes

6. What are the objectives of having the WCSS program in your opinion ?

S. I think it is the government’s policy to prepare the students to be ready
for ASEAN in 2015, so Thai students should communicate with foreign people from
other countries by using English which is an international language.

7. How should the WCSS materials be found or prepared ? (Should they
use materials from other countries ? Or take them from the Internet ? or translate the
materials from Thai texts ?

S. I think we should use texts from both Thailand and other countries or
integrated texts because each of text has different good point.

8. What subjects should be taught in English ?

S. I think computer and social studies because the students can apply it for
use in their daily life.

9. Which teaching processes or methodologies should be used in the
program ?

S. It should be several ways such as learning by doing using educational
games, project work and field trip.

10. Do you have particular learning strategies in order to learn in this
program ?

S. In the past in my school | did not have a chance to see and speak with
foreigners. However, at present, | try to use English in daily life by many ways such as

reading more textbooks, listening to English CD or VCD because there are some
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teachers from other countries teaching in my school such as United State of America,
Africa, and China, so | want to speak with them.

11. What kind of assessment or evaluation should be used in this
program ?

S. | still like paper-test because every school use this way, but | want to
add authentic assessment, portfolio, and project work.

12. What kind of extra activities or projects should the school provide for
the students ?

S. | want many activities such as English camp, field trip, exchange
program, and English seminar because I think that only learning in class is not enough
to practice English.

13. Do you think English camp is useful for the students ? In what way ?
Why ?

S. Yes, very much. | think because when we have English camp we can
have many activities to do such as games, we can practice speaking by explaining
game’s rules for our friends.

14. Do you think that the exchange programs for China, Singapore, or
other countries are useful for the students ? Why ? Please suggest or comment about
these programs.

S. I think they are very useful because we have a chance to see and learn
new things, and we have a chance to practice our English.

15. Do you think should school provide more exchange programs with
other countries or not ?

S. Yes, | think the school should have all around the world trips such as
United State of America, England, Australia, and New Zealand. However, it is rather

difficult because of the limitation of budget.
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Semi-structure interview for teacher 1: Jiraporn
Face to Face Interview: on January 4, 2012 (12.00-13.00)

Teacher B was selected since she worked as both the year seven
homeroom teacher and an English teacher in the Program. She was 54 years old. She

taught English students in year seven and eight.

Language skills

1. What English language skills do the WCSS students need in order to be
able to learn in this program ?

T. I think they need all four major skills.

2. What English language skills do the WCSS students lack ? and Why ?

T. | think they lack listening skill because at present the school lack
foreign teacher from native speakers of English.

3. What are the English language skills that the WCSS students often use
in their daily life ?

T. All four skills: listening, speaking, reading, and writing respectively.

However, listening and speaking are used the most now.

Learning objectives, content, teaching process, and assessment process

4. Do you think the WCSS teachers should be from native English
speaking countries or not ? why ? Which country would you prefer ?

T. The World-Class Standard School Program should provide the foreign
teachers from the native English speaking countries the most because one of the
purposes of this program is to encourage students use English to communicate with
foreigners confidently.

5. How much L1 and L2 should the teachers in the WCSS program use

while teaching in the classroom ?
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T. I think at the beginning, the ratio of Thai and English should be 50-50
% first because the background of English of students are in low level, they need to be
prepared and then the ratio should increase from 50 % to 60-70 %.

6. How about Thai co-teachers, do you think the program should provide
co-teachers or not ? why ?

T. Yes, the program should provide co-teachers for all classes because all
students are new in this program and when students don’t understand English, Thai
teachers can explain for them.

7. Which English skills should the foreigners teach in the WCSS class ?

T. All four major skills: listening, speaking, reading, and writing, and sub
skills: presentation, discussion, note-taking, writing reports/projects, etc. Particularly,
they should teach students listening and speaking to class.

8. Should the school have the foreign teachers be trained ? In which
areas ?

T. Yes, the foreign teachers should be trained teaching techniques, Thai

cultures in order to understand Thai students.

Learning processes

9. What are the objectives of having the WCSS program in your opinion ?

T. To encourage students to use English as a tool for their higher education
and careers in the future.

10. How should the WCSS materials be found or prepared ? (Should they
use materials from other countries ? Or take them from the Internet ? or translate the
materials from Thai texts ?

T. They should be integrated.

11. What subjects should be taught in English ?

T. Computer, social studies.

12. Which teaching processes or methodologies should be used in the
program ?

T. Problem-based learning, student-centered, and learning by doing.
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13. What learning strategies should the students have in order to learn in
this program ?

T. Being enthusiasm, paying attention for class, being on time for any
assignment.

14. What kind of assessment or evaluation should be used in this
program ?

T. Performance, paper-test, portfolio, and project work.

15. What kind of extra activities or projects should the school provide for
the students ?

T. Many activities such as English camp, field trip, exchange program, and
English seminar.

16. Do you think should school provide more exchange programs with
other countries or not ?

T. yes, | think the school should have all around the world trips such as
United State of America, England, Australia, and New Zealand.
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Semi-structure interview for administrator 1: Supakij
Face to Face Interview: on January 5, 2012 (12.00-13.00)

Administrator 1 was the director of this school, he was 58 years old and he
has just moved to this school for 1 year. He was responsible for the entire academic

program at the school including the WCSS program.

Language skills

1. What English language skills do the WCSS students need in order to be
able to learn in this program ?

A. | think they need speaking, listening, reading, and writing.

2. What English language skills do the WCSS students lack ? and Why ?

A. Among four skills, I think they lack writing skill because | used to ask
them to write an essay about their dream, they can’t write, even though those students
studying in the year twelve.

3. What are the English language skills that the WCSS students often use
in their daily life ?

A. All four skills, however, speaking the first because when they do not

understand they can ask the teacher, | think.

Learning objectives, content, teaching process, and assessment process

4. Do you think the WCSS teachers should be from native English
speaking countries or not ? why ? Which country would you prefer ?

A. All countries that use English as a means of communication. However,
the students like England or United State of America because the accent is very clear.

5. How much L1 and L2 should the teachers in the WCSS program use

while teaching in the classroom ?
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A. | think the rate for using English and Thai in class should be 50-50
% first.

6. How about Thai co-teachers, do you think the program should provide
co-teachers or not ? why ?

A. Many Thai teachers are good at teaching, | think they can work well
and deal with students effectively.

7. Which English skills should the foreigners teach in the WCSS class ?

A. They should teach speaking because the native speakers can make
students confident in speaking.

8. Should the school have the foreign teachers be trained ? In which
areas ?

A. Yes, the foreign teachers should be trained about the curriculum,

teaching methodologies or teaching processes.

Learning processes

9. What are the objectives of having the WCSS program in your opinion ?

A. The purpose of this program is to develop students’ abilities to be
standard.

10. How should the WCSS materials be found or prepared ? (Should they
use materials from other countries ? Or take them from the Internet ? or translate the
materials from Thai texts ?

A. They should be integrated from many resources.

11. What subjects should be taught in English ?

A. | think Mathematics, Science, and Computer.

12. Which teaching processes or methodologies should be used in the
program ?

A. Conceptual process, student-centered, and learning by doing,
particularly, ICT is necessary.

13. What learning strategies should the students have in order to learn in

this program ?
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A. The students must be good at English because we teach them
mathematics and science in English, and the students can create their knowledge by
themselves .

14. What kind of assessment or evaluation should be used in this
program ?

A. The teachers should use many ways to evaluate or assess students such
as authentic assessment, paper-test, performance, and participation.

15. What kind of extra activities or projects should the school provide for
the students ?

A. Many activities such as English camp, field trip, and English seminar.

16. Do you think should school provide more exchange programs with
other countries or not ?

A. Yes, | think the school should have an exchange program for United
State of America, or England.

17. Do you think students are interested to participate in an exchange
program ? How may percents ?

A. | think at least 5 % of students studying in this school will participate in

the program.
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Semi-structure interview for parent 1. Kongchan
Face to Face Interview: on January 6, 2012 (12.00-13.00)

Parent 1 was the representative from the parents of year ten students. He
was 54 years old who works as a primary teacher in Buengkan province. His wife is a

housewife.

Language skills

1. What English language skills do the WCSS students need in order to be
able to learn in this program ?

P. All macro skills: speaking, listening, reading, and writing.

2. What English language skills do you think that your child has problems
with ? Why ?

P. For four skills, 1 think they lack every skill because the environment is
Thai, so they do not have a chance to practice English enough.

3. What are the English language skills that the WCSS students often use
in their daily life ?

P. All four skills, however, speaking the first because when they do not
understand they can ask the teacher, | think.

4. Do you think learning subjects in English will be a problem in
understanding the content or not ? In what way ?

P. Yes, very much. If the teachers use Thai and English half and half, |
think it is not a serious problems.

5. Do you have ides to solve the problems from number 4 ?

P. I think students should give more attention for their studies, most of

students have an extra class after school.
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Learning objectives, content, teaching process, and assessment process

6. Do you think the WCSS teachers should be from native English
speaking countries or not ? why ? Which country would you prefer ?

P. Not necessary, it is better if we have both Thai and foreign teachers
because they can help students effectively.

7. How much L1 and L2 should the teachers in the WCSS program use
while teaching in the classroom ?

P. I think the rate for using English and Thai in class should be 40-60 %.

6. How about Thai co-teachers, do you think the program should provide
co-teachers or not ? why ?

P. | want co-teachers sometimes depending on the contexts. However,
many Thai teachers are good at teaching, | think they can work well and deal with
students effectively.

7. Should Thai teachers teach in the WCSS program ? Why ?

P. Yes, because Thai teachers can understand and help students in
teaching well.

8. Which English skills should the foreigners teach in the WCSS class ?

P. They should teach all four skills, speaking is the best.

9. How about other skills, listening, reading, and writing ?

P. The students should practice listening for lectures, presentation or
seminar, reading for gain more knowledge, writing for essays, reports, or emails.
These are useful to learn.

9. Should the school have the foreign teachers be trained ? In which areas ?

P. Yes, particularly, how to teach, Thai culture in order to understand Thai

students and how to adjust themselves for living in Thailand.
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Learning processes

10. What are the objectives of having the WCSS program in your
opinion ?

P. To prepare students for to ASEAN association.

11. How should the WCSS materials be found or prepared ? (Should they
use materials from other countries ? Or take them from the Internet ? or translate the
materials from Thai texts ?

P. From many resources; internet, and books from both Thai and other
countries.

12. What subjects should be taught in English ?

P. I think Mathematics, Science, and Computer.

13. Which teaching processes or methodologies should be used in the
program ?

P. Learning by performance, particularly, ICT is necessary.

14. What learning strategies should the students have in order to learn in
this program ?

P. The students should realize the value of English, and being diligent
students.

15. What kind of assessment or evaluation should be used in this
program ?

P. By paper-test because it is still very popular in Thailand.

16. What kind of extra activities or projects should the school provide for
the students ?

P. English camp, field trip, and English seminar.

17. Do you think English camp is useful for the students ? In what
way ? Why ?

P. Yes, very useful because the students can practice English speaking
outside the classroom. They enjoy learning English through games and working with
friends in different situations.

18. Do you think should school provide more exchange programs with
other countries or not ?

P. Yes, particularly with United State of America or England.
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19. Do you think that exchange programs are useful for the students ?
And why ?
P. Yes, because the students can use English in real situations and they can

learn new things.

20. Do you think students are interested to participate in an exchange
program ? How may percents ?

P. I think many students are interested to participate in this program.
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