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ABSTRACT 

The present study aimed to examine the perception of Regular program 

students and English program students by studying the teaching and learning 

materials, teaching process of teachers, and parents’ support that affect students’ 

English O-Net test scores. The populations were 52 English program students and 34 

Regular program students. A questionnaire, interview questions, and O-Net test were 

used in this current study. Arithmetic mean, standard deviation, and t-test were 

employed in this study. 

The results of the study were as follows: (1) the English program students 

have more satisfaction with teaching and learning materials than the Regular program 

and the teaching and learning materials of both programs are not significantly different 

(2) the English program students have more satisfaction with teaching processes of 

teachers than the Regular program and teaching processes of teachers in both 

programs are not significantly different, as well (3) English program students reported 

that they received their parents’ support much more than the Regular program at a 

significant level (4) it was also found that English program students have higher 

English O-Net test scores than Regular program students’ at a significant level.   
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CHAPTER I 

INTRODUCTION 

 

 

1.1 Background and Significance of the Study  

              People in every region of the world are able to contact on another by using 

information technology in which English is encoded. Hence, English has become the 

universal formal language and people who can communicate in English gain more 

opportunities than others. As a result their countries are more likely to develop rapidly. 

               Thailand is one of the countries affected by the development of information 

technology with many kinds of information flowing in and out per minute. In order to 

provide Thai people with understanding of information technology to use for learning and 

career adaptation, Thai people must enforce efficient English learning.   

 It is widely known that Thailand has encouraged Thai people to succeed at 

learning English for years. Regardless, Thai people remain largely deficient in English 

fluency. Obviously, most Thai people cannot communicate in English either in their 

daily lives or in business environments. One report named “Studying and Learning 

Management and the Needs of Foreign Languages in Thailand” (Pranee Kulawanit, 

2007) was conducted by lecturers in four of the regional universities in Thailand. The 

report surveyed data collected from primary students to college students under state 

management and innovatively illustrated the learning and teaching of English in 

Thailand as being fraught with numerous difficulties in the system.  Despite the 

strength of the Ministry of Education, or any relevant staff who have tried to solve 

those problems, the problems continue to affect educational system.  

 The success of English learning and teaching depends upon on a number 

of variables. Pramote Krongboonsri (2533) asserted that student background, i.e. total 

years of studying, experiences living abroad,  use of beneficial teaching materials, 

English language usage in families, economic status and motivation to study English, 

all positively affect students’ English communication abilities. Furthermore, teachers 

are also an important factor in learning English. Sumittra Anwattanakul (2537) 
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suggested that teachers’ qualifications, knowledge, capacity for teaching and teaching 

techniques also play integral roles in English teaching. previous teaching styles focusing on 

too much content and explanations fail to successfully promote communication skills. In 

contrast, using appropriate classroom activities is at the heart of English learning and 

teaching. Those activities not only encourage students to practice their English skills 

but also naturally motivate them to learn more in  a relaxed classroom atmosphere. 

According to Chinnapen Rattanawong’s study (2547), the use of interesting learning 

and teaching activities in classrooms were found to arouse students’ interest and 

enthusiasm. 

 In order to reach the abovementioned objectives in learning and teaching 

English, teachers must realize and understand all of the positive variables affecting 

students’ English ability. Many researchers have studied factors affecting students’ 

achievement in studying English.  For example, Michael J. Dunkin and Bruce J. 

Biddie, (1974:38-45) studied and categorized variables influencing English learning 

achievement into the following three groups: a number of 

1. Presage Variables are all about teachers, e.g.  age, attitude, experience 

in English training or seminars and teaching experience. 

2. Context Variables are about students, e.g. age, gender, skills, and  

environmental variables, such as curriculum or school type. 

3. Process Variables are teaching methods, students’ learning styles and 

relationships between teachers and students. 

 The findings share the same core points with the study of Luksana 

Boonimit (2542) who summarized concepts and theory, emphasizing that students’ 

achievement in learning English depends on many variables: 

1. Student variables:  Behavior, thought, understanding, intellectual level, 

skills, interest, attitude and motivation. 

2. Learning and teaching variables: How much time is spent studying, 

teachers and teaching styles, as well as interaction between teachers and students. 

3. Environmental variables:  Family environments i.e. parents, relationships 

between parents and students, and school or classroom environments. 
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Moreover, according to the findings of a study called “Achievements of 

Secondary Students of the National Educational Committee” (1987: 178-179), 

students who earn good grades come from good families where parents take good care 

of their children. 

 Bandura (1986) said that learning skills alone are insufficient for students 

to attain higher learning achievement. Another key element is student perception of 

self-efficacy. Sometimes self-efficacy is even more important than other learning 

skills. Thus, in order to organize effective English teaching and learning so students 

attain higher English achievement, students' self-efficacy and learning achievement 

should be emphasized together. 

 Saowapa Jansong (2547) aimed to qualitatively study English program 

organization in 10 elementary schools under the jurisdiction of the Ministry of 

Education. The research focused on studying both environmental and curricular 

variables i.e. school policies, curriculum provision and management. In addition 

Primrot Nonthaphak (2547) also studied English program organization in 2 schools 

with particular focus on the difficulty factors and support factors in English program 

organization. 

 Both of the studies are similar in terms of their objectives. Both of them 

show that the most common problems are the qualifications of Thai and foreign 

teachers, i.e. qualification deficiency in that some foreign teachers fail to perform as 

obligated in their employment contracts, studying and learning materials are out of 

date and insufficient, and the most important problem is the students themselves who 

have low or limited English skills. Finally, the students achieve low English scores. 

Also Suparuthai Sumonwiriya (2550) studied a comparison of out-of-class 

English language learning activities, learning strategies and attitudes toward the 

autonomous English language learning of English and Regular program students. The 

findings revealed that English program students reported doing English activities 

outside class and used all learning English strategies more often than Regular program 

students.  Moreover, the findings indicated that the factors affecting high and low 

autonomous learners were intrinsic motivation, metacognitive knowledge about tasks 

and strategies and support from school and family. 
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 In conclusion, both teachers and parents have all been found to be essential 

factors in students’ English learning.   The present study aims to focus on parent and 

teacher roles, as well as learning and teaching variables, i.e. teaching and learning 

materials and English achievement in Matthayom 3 students on the belief that this 

group of students has been studying English for almost 10 years. Furthermore, these 

students are going to make a huge decision on their further studies in the upper 

secondary level. In order to see the differences between the variables positively 

affecting students’ English achievement i.e. learning and teaching materials, teachers, 

and parents, this study examined two population groups i.e. students both English and 

Regular programs. The findings of the study will lead to learning and teaching 

modification, more parental support, or learning and teaching materials which should 

be continuously focused on meeting students’ needs. 

 

 

1.2 Research Objectives 

1.2.1 To study the teaching and learning materials, teaching processes and  

parental support in Regular and English programs for students. 

1.2.2 To compare the teaching and learning materials, teaching processes 

and parental support in Regular and English programs students.  

1.2.3 To compare the English O-Net scores of students in Regular and 

English program students. 

 

 

1.3 Expected Research Outcomes 

1.3.1 To know the perceptions of students in Regular and English 

programs about teaching and learning materials, teaching processes, parental support 

and English O-Net scores. 

1.3.2 To know the similarities and differences of the perceptions of 

students in Regular and English programs about teaching and learning materials, 

teaching processes, parental support and English O-Net scores. 
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1.3.3 To establish baseline data for teachers in improving English teaching 

methods in Regular and English programs. 

 

 

1.4 Research Questions 

1.4.1 What are the perceptions of students in Regular and English 

programs toward teaching and learning materials, teaching processes and parental 

support? 

1.4.2 What are the differences in teaching and learning materials, teaching    

processes and parental support between Regular and English programs? 

1.4.3 What are the differences in O-Net test results between the Regular 

and English program students? 

 

 

1.5 Research Hypotheses 

 The findings of a study by Suparuthai Sumonwiriya (2550) showed that 

the English program students reported doing English activities and using all learning 

strategies more often than Regular program students. However, the English program 

students also showed higher positive attitudes toward autonomous English than 

Regular program students. Moreover, Wilailak Dhecha (2549) showed that the 

students in bilingual schools had better English skills and more confidence than 

students in general schools. Therefore, the hypotheses of this research are divided into 

the following four issues: 

1.5.1 Mathayom 3 students in English programs have more satisfaction in 

teaching materials than Mathayom 3 students in Regular programs.  

1.5.2 Mathayom 3 students in English programs have more satisfaction in 

teaching processes than Mathayom 3 students in Regular programs.  

1.5.3 Mathayom 3 students in English programs have more satisfaction in 

parental support than Mathayom 3 students in Regular programs.  

1.5.4 Mathayom 3 students in English programs have higher Results for 

O-net scores than Mathayom 3 students in Regular programs.  
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1.6 Scope of the Study 

1.6.1 The population of the study comprised Mathayom 3 students in an 

English program at a Bangkok public school providing both English and Regular 

programs i.e. Mutthayomwatnairong School under the jurisdiction of the Basic 

Education Commission with the second English program launched in a public school.  

1.6.2 The most important indicator of English output is the O-Net score, 

but the following studying and teaching processes are also addressed: 

1.6 2.1 Curriculum 

1.6.2.2  Teaching and learning materials 

1.6.2.3  Teaching processes. 

1.6.2.4 Participation and support from parents. 

1.6.2.5 Students’ background in studying English programs. 

1.6.3 To evaluate the outcome of Regular programs and English programs 

for students, the researcher evaluated from the students’ English O-Net scores. 

 

 

1.7 Definition of Terms 

 The researcher has defined the following terms to set the framework for 

the study and the content of the questionnaire used as an instrument in this study as a 

guideline to analyze the findings after collecting the required data. 

Regular program  means a program providing instruction based on the Basic 

Education Curriculum and using the Thai language as the 

medium of instruction in all subjects. 

English program       means a program providing instruction based on the 

Basic Education Curriculum and using the English language as 

the medium of instruction in all subjects. 

Students   means scholars studying in Mathayomsuksa 3 in the Regular 

and English programs who may or may not have previously 

taken the O-net test. 
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O-net Test Results means the English scores of students who have taken the O-Net 

exam which is the requirement of the Office of the Basic 

Education Commission.  

Teaching and Learning Process means the teaching materials, the learning 

processes of Regular program students and English program 

students, teaching processes, students’ output evaluation, 

parental participation and  parental support. 

 

 

1.8 Organization of the Current Study 

This study is organized into five chapters. The contents of each chapter are 

as follows: 

Chapter one identifies the background and significance of the problem.   

This chapter also presents the research question, the research objectives, expected 

research outcomes, the scope of the study, definition of terms and the research 

hypothesis for the study. 

Chapter two reviews the historical and general concepts of (1) English 

teaching and learning management of bilingual education - this part describes the 

principles and procedures, student recruitment, materials, language laboratory and 

evaluation. (2) English learning achievement - this part describes English learning 

achievement assessment, benefits of assessing English learning achievement and 

factors influencing learning English achievement. (3) Perceived self-efficacy - this 

part describes basic theories related to perceived self-efficacy, sources of self-efficacy 

information, assessment of perceived self-efficacy and relationships between 

perceived self-efficacy and learning a second language 

Chapter three describes the research methodology. This chapter includes a 

seven-step method. The first method presents the research design and the second 

method describes the samples of the study. The instrumentation is included in the third 

method. The fourth method describes the research variable. The reliability and validity 

are included in the fifth method. The sixth method presents data collection and the 

seventh method describes data analysis. 
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Chapter four reveals the findings of the research which consist of 3 parts.  

The first part presents the findings on the perceptions of students in the English and 

Regular programs toward teaching and learning materials, teaching processes and 

parental support. The second part presents a look at the differences between teaching 

and learning materials, teaching processes and parental support for the English and 

Regular program students.  The third part presents the differences in the O-Net test 

results between the English program and the Regular program students. 

Chapter five reveals the conclusion, discussion and recommendations 

which are divided into four parts.  The first part consists of an overview. The second 

part presents the conclusions on teaching materials, teaching processes, parental 

support and O-Net scores. The discussion is included in the third part and the fourth 

part presents the recommendations. 
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CHAPTER II 

LITERATURE REVIEW 

 

 

 To provide background information relating to the areas of this study, This 

literature review discuss five parts about English learning achievement, perceived  self 

- efficacy and also English teaching and learning management of education bilingual. 

The final part presents related research documentations. The review literature is 

presented in the following sections.  

 

 2.1 English Teaching and learning Management of Education bilingual 

2.1.1 Policies, Principles, and Procedures 

2.1.2  Principles and Procedures 

2.1.3  Students Recruitment 

2.1.4  Materials 

2.1.5  Language laboratory 

2.1.6  Evaluation 

2.2 English Learning Achievement 

2.2.1 English Learning Achievement Assessment 

2.2.2 Benefits of Assessing English Learning Achievement 

2.2.3 Factors with Influencing Learning English Achievement 

2.3 Perceived Self-Efficacy 

2.3.1 Basic Theories Related to Perceived Self-Efficacy 

2.3.2  Source of Self-Efficacy Information 

2.3.3 Assessment of Perceived Self-Efficacy 

2.3.4 Relationship between perceived self-efficacy and Learning a          

Second Language 

2.4 Related Researches  
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2.1  English Teaching and learning Management of Education 

bilingual 

Pleansuphab Suchada (2549) stated in politics, principal, and procedures 

of educational bilingual as follow:   

 

2.1.1 Policies, Principles, and Procedures  

 In order to ensure that the English Learning and Teaching Management for 

pre- primary, primary, and high school of the Educational Ministry is efficient, equal 

for everyone, and unbiased some of the policies are launched;  

 Learning and Teaching Management in English is one of the alternatives 

in which schools can only provide students with some subjects. 

 According to the Educational Ministry, in case of schools have extra 

charge to parents, a fund must be provided for students who reach the course 

requirement. 

 English Learning and Teaching Management should support Thai 

Learning and Teaching Management by sharing materials, English laboratory or any 

subject other laboratories, and staff. 

 There must be a controlled, tracked, and evaluated system regularly to 

solve problems and ensure the quality 

 The tuition fee charging must be indicated and monitor to meet suitable 

condition by the first-line organization by schools committees  

English Learning and Teaching Management must be processed as the Educational 

Ministry principles and instructions 

 

2.1.2  Principles and Procedures 

  These are the principles and procedures to establish English program 

 1) Schools that are efficient enough to provide the English learning and 

teaching for pre-primary and so on must present their projects to the first-line 

organization by schools committees before any teaching and learning. The first-line 

organization indicates topics and the ways to write the projects. 
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 2) There must continuously be Thai teachers training project in schools of 

which there are both Thai and English learning and teaching in order for them to be 

efficient in English and can teach English for Communication as if it is their first 

language.  

 3) There must be school committees to examine and revise the project 

processing which focus on student characteristics and student’s learning outcomes. 

Then do an annual report and present it to the first-line organization to schools 

committees or any relevant people in order to develop learning and teaching quality 

continuously. 

 4) Time and available Subjects 

4.1 Pre-Primary Level: English is used at least 50% of 

learning and studying. 

4.2 Primary Level: English is integrated in Mathematics, 

Sciences, and P.E.  

4.3 High School level: English can be used in all subjects 

except Thai, Social, Thai Law, Thai Tradition, and Thai Culture. 

5) Teachers 

5.1 In pre-primary level there must be foreign teachers who 

have standard English accent and work together with Thai teachers who can 

communicate in English. 

5.2 All teachers must sign one academic year contract with 

strict punishment. 

5.3 All teachers must get bachelor degree at least and show 

academic certificate in each field. 

5.4 Teachers who are not English tongue must get the TOEFL 

point of 550 or the IELTS of 5.5. 

5.5 All teachers understand children’ s nature and learning and 

studying method by having registered 15 credits in teaching. 

5.6 Foreign teachers must be trained about Thai curriculum, 

Thai, and Thai Culture at least 15 hours. 
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5.7 Teachers of both Thai and English learning and studying 

management must be trained together on how to teach in order to reinforce the child-

center by schools. 

5.8 Schools must provide teachers opportunities to be trained 

both in Thailand and abroad three times a year. 

 

2.1.3 Students Recruitment 

1) Both Thai and foreign students are welcomed. 

2) Class members should be; 

 - Pre-primary not over 24 students 

 -  Primary and high school not over 30 students 

 -  Vocational level not over 30 students 

 

2.1.4  Materials 

 1) Thai and English curriculum of Educational Ministry must 

be provided for teachers. 

 2) Schools textbooks must be approved by the Educational 

Ministry. 

 3) English external reading, exercises, books, and other 

handouts must be provided in suitable amount for students. 

 4) Learning and teaching materials must be up-to-date, 

sufficient, and be along with the curriculum and students can use them efficiently. 

 

2.1.5 Language laboratory 

 Classrooms, language laboratory, and student’s set-up workplace must be 

provided for students as schools standard. 

 

2.1.6 Evaluation 

1) The evaluation must be done following the Educational 

Ministry Disciplines or curriculum requirement, English achievement certificates must 

be provided for students.  
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2) Schools must also focus on students moral and 

characteristics by evaluating, improving, and correcting evidently. 

2.1.6.1 Controlling, tracking and evaluating 

 1) Educational ministry and schools must provide tracking and evaluating 

both of the Thai and English learning and studying programs in all aspect such as 

school preparation, administration, school processing, and students’ efficiency. 

 2) Educational ministry must campaign the research of English learning 

and teaching management in order to empower students’ achievement, reduce costs, 

teachers’ efficiency, and administrative quality. 

 3) Educational ministry must support the research to solve any learning 

and teaching problems  

 

 

2.2 English Learning Achievement 

The meaning of English learning achievement: 

Mauritz C. Linvall and Angthong J. Nitko (1967) defined learning 

achievement as  an indicator obtained by a process that does not require testing, e.g. 

observation or examining homework, and may be in the form of scoring. 

Jess Stain (cited in Laksana Bunnimit, 2542) asserted that achievement is 

the knowledge or ability of each learner about what the learner has learned. 

Wasana Kowithaya (2525) stated that learning achievement is success in 

learning language content and skills by learners who have already been taught and 

drilled.  It is a reflection of past learning.  

Hence, we can conclude that learning achievement in English means the 

knowledge and ability of each learner which occurs during learning development in 

terms of knowledge and skills i.e. learning and ability from learning whereby content 

and objectives have been clearly specified.  It is success due to the learner’s physical 

and mental abilities. 
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2.2.1 English Learning Achievement Assessment 

English teaching is currently influenced by language teaching concepts 

aimed at language for communication focusing on language to convey meaning.  

Therefore, the assessment of achievement in line with educational goals is assessment 

which must take into consideration language usage ability for the communications of 

the learner and should involved global or integration testing, which is a combination of 

knowledge, comprehension and skills in a variety of aspects  in communication in line 

with the true conditions of human language communication.  Assessment should not 

be limited to only discrete testing, such as testing only for vocabulary or grammar.  

Language assessment or testing should include a sub-skills e.g. teaching listening-

speaking, listening-writing or reading-writing altogether like in everyday 

communications.  In addition, testing must take social and cultural factors into 

consideration as well. 

As for discrete point testing in language ability, Sumitra Angwattanakul 

(2539) stated that the aforementioned type of testing is for assessing language 

components, such as accent, vocabulary, structure or skills, which are divided into  

listening, speaking, reading and writing skills with testing carried out in sections 

according the language components or according to the skills requiring assessment as 

follows: 

1. Audio testing is a widely used for of testing i.e. testing of ability 

regarding how to differentiate between similar and dissimilar sounds.  In addition, 

there is testing focused on words/syllables stressed and two sentences might be heard 

to test ability in differentiating intonations in the sentences, etc. 

2. Vocabulary Testing – In vocabulary testing, we are unable to test for all 

of the vocabulary contained in the teaching objectives.  Selection of vocabulary to be 

included in testing should be considered in terms of curriculum, text books or 

vocabulary terms learners tend to misspell or misuse testing word types, possibly 

using the method of matching vocabulary terms to pictures, definitions or same 

meanings, etc. 

3. Grammar Testing – Grammar testing involves testing for ability 

concerning sentence structure.  Testing types may be in the form of choosing the 
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correct sentence in terms of grammatical accuracy or determining which parts of 

sentences are incorrect, etc.  

4. Listening Skills Testing – Listening skills testing may be testing 

involving actual listening e.g. audio categorization and listening to intonations in 

sentences and testing for listening comprehension, etc. 

5. Verbal Skills Testing – Verbal skills testing involves testing for skills in 

speaking ability which can carried out in a number of ways e.g. answering questions 

from pictures, describing pictures, telling stories according to specified topics or 

showing the roles of interviewers or interviewees, etc. 

6. Reading Skills Testing – Reading skills testing can be carried out in a 

number of ways e.g. testing by reading aloud, reading for comprehension, reading to 

obtain information such as reading journals, newspapers, advertisements and 

schedules, etc. 

7. Writing Skills Testing – This type of testing contains content that 

should be assessed and evaluation i.e. ability in terms of language components:  

mechanisms and plans, including the vocabulary and grammar of the language, and 

ability to convey meanings used in everyday life through writing e.g. writing letters, 

completing forms and writing essays according to specified guidelines, etc. 

Atchara Wongsothorn (1996) provided the following details regarding the 

types of test questions to be used with discrete language ability testing:  

1. Selection Type Items – This type of test questions have answers 

provided for the test respondents to choose from.  The answering method may involve 

choosing the correct answer, the most suitable answer or the best answer from a total 

of three to five choices offered as follows:  

1.1 Multiple Choice – This type of test question is the most 

widely used due to its convenience for objective examination and scoring used with 

testing for voice, vocabulary, grammar, reading, listening and writing. 

1.2 Matching – This type is used with listening tests to 

determine comprehension, speaking, grammar, vocabulary, objective writing and 

reading for comprehension. 

1.3 True/False – This type is used for reading and listening 

comprehension tests. 
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2. Supply Type Item – This type of tests has no answers provided as 

follows: 

2.1 Completion – This type of test question is used to test for 

grammar, vocabulary, reading, listening, controlled writing and completing forms. 

2.2 Transformational test questions are used for testing 

grammar, new writing vocabulary, controlled writing and writing according to 

designated guidelines. 

2.3 Short answer test questions are used with written tests 

from photos. 

2.4 Test questions to written according to instructions. 

2.5 Essay Tests or Summary Tests 

In conclusion, assessments of English learning achievement according to 

language teaching concepts for communication can be tested in terms of 

comprehension and expression with the main principle being that learner capacity in 

the area of language use for communication must be truly assessed, which will be 

considered as an overall assessment or test. Assessments of English learning 

achievement may use forms to assess only sub-topics of knowledge about the language 

by testing vocabulary pronunciation, structure, including skills in listening, speaking, 

reading and writing. 

 

 2.2.2 Benefits of Assessing English Learning  Achievement 

 Assessing achievement involves evaluation with test objectives regarding 

the extent  of knowledge and skills in academic subject contents for each learner or the 

average learner. Therefore, the content of achievement tests must be limited only to 

content learned by learners. 

 In assessing achievement, educators may test learners at any time the 

educator sees fit, e.g. after finishing each lesson, by weekly tests or examinations at 

the end of the academic year (Sumitra Angwattanakul, 2537). The results of 

achievement tests will become important feedback data educators can implement in 

their teaching. There are two types of achievement tests i.e. performance tests, where 

test results are used for goals in evaluating learning progress or errors, and conclusive 

testing where tests are used to evaluate final teaching objectives. The results will 
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decide whether the student passes or fails in which subjects (Atchara Wongsothorn, 

2539). 

 Harold Madsen (1983) and Adrian Doff (1988) summarized the benefits of 

evaluating achievement as follows: 

1. For educators, the results of achievement tests can tell whether or not 

their lessons were effective and how much most students were able to understand what 

educators have taught. Educators will also be able to know what topics require special 

reviews or emphasis. Furthermore, educators will receive feedback data concerning 

the quality of tests in evaluating achievement which will become guidelines for 

improvements in future education and testing. 

2. For students, tests can help enhance learning, especially if educators 

arrange tests periodically because doing so will require students to pay constant 

attention. Furthermore, test results will make students aware of their capabilities and 

which topics to improve upon. Test results will help create positive attitudes in 

students, so they feel successful in their education. Hence, tests must have quality e.g. 

appropriate levels of difficulty and coverage of content studied, while educators must 

give sufficient advance notice regarding test schedules so students will have time to 

prepare for tests. 

 Wassana Kowittaya (2525) categorized the benefits of evaluating learning 

achievement as follows: 

 1. Benefits to Educators - The data obtained will help educators improve 

education appropriately and more effectively, which will also help educators become 

aware of student achievement levels at various times in order to eventually draw 

conclusions regarding the student’s overall learning results. 

 2. Benefits to Students – Achievement tests help make student learning 

meaningful because students will receive data indicating strong and weak points on 

tested topics, feedback data and critique, including explanations to help students learn 

content better. 

 3. Benefits to Guidance - Learning achievement will be of benefit in 

recommending education and selecting occupations. 
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 4. Benefits to Education Administration - The acquired data can 

accompany considerations involving education administration such as curriculum 

result evaluations, class organization and division of student groups. 

 5. Benefits to Educational Research - Effective and successful education 

meeting set goals. 

 It can be concluded that assessing learning achievement has benefits for 

educators, students, including persons involved with education. For educators, 

assessments of achievement will allow educators to know whether or not students 

comprehend what educators have taught. For students, assessments of achievement 

will help students realize their capabilities, which leads to greater motivation in 

learning. 

 

 2.2.3 Factors with Influencing Learning English Achievement 

 Different levels of English learning achievement for each student are 

caused by influence from various personal, socio-cultural and academic factors as 

follows: 

1. Personal factors influencing English learning achievement comprise 

factors concerning attitude, motivation, anxiety, learning methods and competence in 

learning English. 

1.1 Attitude - Approach to learning English influences English 

learning achievement in that students with good attitude towards English will have 

higher levels of English learning achievement than persons with bad attitudes toward 

learning English (Atchara Wongsothorn, 2539). It has been found that both attitude 

about wanting to be a member of language owners and attitude about wanting to use 

language play significant roles in English learning achievement with the superior role 

belonging to attitude about wanting to be a member of language owners. 

1.2 Motivation - Laksana Boonnimit (2542) asserted motivation 

for learning English as a factor influencing English learning achievement. Students 

with high levels of motivation will have higher English learning achievement than 

students with low levels of motivation. Motivation to learn English is related to and 

can predict English learning achievement. 
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  Gardner (1985) studied attitude and motivation in learning 

second languages and organized motivation as an attitude element and divided 

motivational elements in learning second languages or foreign languages into two 

types consisting of integrative motivation and instrumental motivation as follows: 

 1.2.1 Integrative motivation means incentive 

reflecting a willingness or desire to make oneself like or the same as owners of a 

foreign language. This type of motivation or desire to socialize or contact language 

owners in order to learn foreign languages drives or triggers students to accept some 

appropriate behaviors indicating the character of the owners of that language in 

students’ behaviors. The aforementioned behaviors include acceptance of vocabulary, 

grammar, sentence structure and pronunciation methods. These behaviors indicate 

success in learning languages, a desire to learn about owners of that language, meet 

and get to know language owners and learn the culture of the language owners. 

 1.2.2 Instrumental motivation means incentive in 

the form of a desire to be socially accepted or receive economic benefits from 

knowledge of foreign languages. This type of motivation is directed at students. The 

fact that students learn foreign languages to obtain benefits from the language learned 

may be called the fact that languages are instruments or methods leading to 

destinations. 

1.3 Anxiety – English learning anxiety causes negative effects 

on the English learning achievement of students. Students with high levels of anxiety 

will have low levels of English learning achievement. Anxiety can cause both positive 

and negative effects on English learning achievement. Students with minimal anxiety 

may be prompted to pay more attention to learning, thus leading to higher levels of 

English learning achievement than in students with high levels of anxiety but low 

levels of English learning achievement. However, when considered in terms of skill 

levels, Young (1992) conducted a study and found anxiety to negatively affect every 

skill, especially speaking skills, which were most strongly affected. 

1.4  Learning Methods – Wang (cited in Wannakorn Moyadi, 

2544) asserted that English learning methods were another factor influencing English 

learning achievement. Students who used frequent, multiple and more efficient 
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methods in learning English will have greater success and learning achievement that 

students who use few English learning methods. 

1.5 Students with English learning competence will be able to 

learn English more quickly and easily than students without such competence, which 

will lead to higher levels of English learning achievement. 

 2. Socio-cultural factors are another factor influencing English learning 

achievement. Jakobovits (1971) studied and found that students with cultures similar 

to the culture of English-speaking persons will be able to comprehend, learn  and have 

higher levels of achievement in English than students with cultures that are different 

from English-speaking cultures. Furthermore, students in societies with opportunities 

to contact and interact with English speakers will have success in learning with higher 

levels of learning achievement than students with fewer opportunities. 

 3. Educational Factors - Education, whether in terms of quality or method, 

affects English learning achievement. Different qualities and methods of education 

cause students to have different levels of English learning achievement. Siriporn 

Chantanon (2532) conducted a study and found quality of education to be able to 

predict English learning achievement in students with both high and low capabilities. 

 When considering the aforementioned factors affecting English learning 

achievement, we may conclude that differences level of English learning achievement 

for students are affected the following: personal factors, socio-cultural factors and 

educational factors. In organizing English education activities, educators should 

consider the aforementioned factors in order to help students have maximum learning 

achievement. 

 

 

2.3 Perceived Self-Efficacy 

2.3.1 Basic Theories Related to Perceived Self-Efficacy 

Bandura stated that perceived self-efficacy is based on Social Cognitive 

Theory and that learning can be defined as a change in behavior that is no different 

from the learning of other psychologists. Bandura, however, interpreted differently 

from behavioral psychologists because behavioral psychologists view changes in 
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terms of performance i.e. a person must have performance in changed behaviors in 

order to be considered as having learned. Bandura’s view was that learning does not 

require consideration of performance and acquisition of new knowledge is sufficient to 

consider learning as having taken place, even though there is no performance. For 

Bandura, therefore, the term “learning” usually emphasized changes in internal 

behaviors with no need for performance. Bandura believed changes in personal 

behavior to be a result of interaction between one or another of three elements 

consisting of behaviors, environmental influences, and personal elements (intelligence, 

biological and other internal factors. These three elements share reciprocal 

determinism among one another as shown in Figure 2.1. 

 

 

 

 

 

 

 

Figure 2.1 Reciprocal determinism of factors in terms of behaviors (B), 

environmental conditions (E) and personal elements (P) consisting of 

intelligence, biological and other internal factors with impact on learning 

and actions (Bandura, 1986). 

 

 According to Figure 1, Bandura (1986) explained that behaviors, 

environmental conditions and personal elements are indicators with reciprocal 

determinism of one another i.e. if any one element changes, there will be impacts 

leading to other elements to change accordingly. The reciprocal determinism of the 

aforementioned elements does not mean that all three elements have equal influence 

on reciprocal determinism. Some elements may have more influence than others and 

the influence of all three elements does not occur at the same time but requires times 

when any element has impact on determining other elements.  

 Therefore, it is evident that if there is a need to change behavior of a 

person (B), personal elements (P) and environmental conditions (E) can be changed. 
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The concept of the Social Cognitive Theory emphasizes changes in a person’s 

behavior by primary use of personal elements. One of the methods proposed by 

Bandura was that correct perception of self-efficacy by a person can prompt changes 

in behavior. 

 Bandura (1986) defined perceived self-efficacy as decisions made by a 

person concerning the person’s ability to perform any action in a given situation. Some 

situations may be vague, unclear, strange and unable to predict future events, and these 

situations will usually cause people to feel stressful. Perceived self-efficacy is not 

dependent on the current skills of a person at that time but on decisions of the person 

in terms of what the person can achieve with the person’s existing skills. Perceived 

self-efficacy can be used to predict individual behaviors. 

 Bandura (1977) stated that perceived self-efficacy affects decisions to 

perform behaviors. Performance or non-performance of any behavior by a person 

depends on the following two factors: 

1. Efficacy expectation, which Bandura later changed to perceived self-

efficacy, is perceived ability to manage and act on behaviors to succeed in line with 

expected goals. 

2. Outcome expectation means the beliefs of a person in estimating the 

values of specific behaviors that can be performed in leading to expected results. 

Outcome expectation is the anticipated results caused by behaviors performed as 

shown in Figure 2.2. 

 

        Person             Behavior          Outcome 

 

 

 

 

 

 

 

Figure 2.2 Relationship between Perceived Self-Efficacy and Outcome Expectation 

(Bandura, 1977) 

 

Outcome 

Expectation 

 

Perception of Self-

Efficacy 
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 According to Figure 2.2, perceived self-efficacy and outcome expectation 

appear to be related and the relationship between these two variables affects decisions 

to perform behaviors by persons as can be seen in Figure 2.3 as follows 

 

 Outcome Expectation 

 

          High                       Low 

 

Inclination toward 

Certain Action 

 

Inclination toward No 

Action 

 

Inclination toward No 

Action 

 

Inclination toward 

Certain Non-Action 

 

Figure 2.3 Relationship between Perceived Self-Efficacy and Outcome Expectation 

(Bandura, 1977) 

  

 Figure 2.3 shows the relationship between perceived self-efficacy and 

outcome expectation i.e. if a person has a high level of perceived self-efficacy and 

outcome expectation, the person will also tend to make a definite decision to perform 

the behavior. If the person has a low level of perceived self-efficacy and outcome 

expectation, or any expectations in the opposite direction, the person will not lean 

toward performing the behavior. 

 

2.3.2 Source of Self-Efficacy Information 

Bandura (1986) proposed that perceived self-efficacy was a development 

of the following four factors: 

1) Enactive attainment is considered the most influential factor over 

perceived self-efficacy because enactive attainment is an experience that occurs 

directly with the person. When a person is successful for a number of times, the person 

Low 

High 
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will have a higher level of perceived self-efficacy and stronger improvement of 

perception with more frequent successful experiences. 

2) Vicarious experience is enjoying success through the successful 

experiences of other persons.  When a person sees the successful examples of other 

people with similar behaviors, the person will have increased levels of perceived self-

efficacy.  The person holds the view that he/she can also be successful if other persons 

with equal or similar capabilities to him/her are successful.  At the same time, if a 

person sees other persons with characteristics similar to him/her fail, the person may 

lose confidence or have lower levels of self-esteem, thereby changing perceived self-

efficacy. 

3) Verbal persuasion is use of words to create confidence in persons so 

they are encouraged to perform behaviors in order to have success, which will increase 

perceived self-efficacy. However, the persons who use verbal persuasion must be 

respected and trusted by the persons to be persuaded, or persons of sufficient 

importance, because persuasion may be ineffective if the persuader lacks the 

aforementioned qualities. Furthermore, use of persuasive words must be truthful or the 

persuasion may fail, thereby causing lower perceived self-efficacy.  

4) Physiological State – A part of decisions concerning self-efficacy 

comes from physiological state. If the body is in a ready state, the person can perform 

behaviors in line with set goals. However, if the body is over-stimulated, especially in 

terms of emotions, the person will experience fear, anxiety or stress, which leads to 

lover levels of perceived self-efficacy. 

 Perceived self-efficacy stems from 4 sources comprising enactive 

attainment, vicarious experience, verbal persuasion and physiological state. All of 

these sources are significant. Therefore, if there is a need to improve a person’s 

perceived self-efficacy, these sources must be considered in detail so the person can 

improve their perceived self-efficacy as much as possible. 

 

 2.3.3 Assessment of Perceived Self-Efficacy 

According to the concept of Bandura (1977) that perceived self-efficacy is 

related to specific situations and consists of 3 dimensions, including dimensions 

related to size or difficulty of a task, dimensions related to proliferation and 
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dimensions related to intensity in assessing perceived self-efficacy to be presented 

below by whatever method, the acquired scores will be related to the person’s 

behaviors or performance and the person will be evaluated concerning various 

performances. According to Bandura’s theory concerning assessment of perceived 

self-efficacy, the following 3 methods were found for assessing perceived self-

efficacy: 

1) Assessing the strength of self-efficacy is the method most frequently 

implemented in perceived self-efficacy assessment. The method is performed by 

asking how confident the respondent is in performing work with greater difficulty. 

Questions usually involve evaluating confidence from “not confident” (0) to “fully 

confident” (10), which may be carried out by using other scales, such as from 0% to 

100%, etc. 

2) Self-efficacy magnitude is a method implemented to assess perceived 

self-efficacy following assessment of intensity. The method of assessment will be 

performed by asking the respondents whether or not they can perform a specific task 

this is more difficult. Questions usually have yes/no scales. “yes” has a score value of 

1 point and “no” has a score value of 0 points. Therefore, high scores indicate high 

levels of self-efficacy. 

3) Combined assessments are assessments evaluating both strength and 

magnitude by using a single question with two different spaces for answers. One space 

is a yes/no scale and the other space is a rating scale or evaluates in percentage values.  

Scoring is carried out by totaling the scores of strength only in questions where 

respondents answered “yes”. 

4) Similar to the third method, this method assess strength and magnitude 

with the difference of converting the raw score into a Z score. 

5) Assess strength by using one question concerning the specified work 

and have the respondents evaluate their confidence in the specified work. 

 

2.3.4 Relationship between Perceived self-efficacy and Learning a 

Second Language 

Language learning involves an interaction between emotional factors in 

learners and extrinsic and intrinsic elements of learners e.g. interest, attitude, anxiety 
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and perceived self-efficacy. These internal elements have impact on the language 

learning ability of persons, a finding that concurred with Krashen and Terrell’s (cited 

in Kannika Chittbantao) presentation of the Effective Filler Hypothesis according to 

second language learning theory that emotional factors influencing learning second 

languages comprise the following: 

1) Motivation - Persons with high levels of motivation in learning 

languages will be better adapted to accepting languages. 

2) Self-confidence - Persons with self-confidence perceive their capabilities 

and have better self-images, so they are able to accept second languages better. 

3) Anxiety - Persons with low anxiety will be able to accept second 

languages better. 

 Clement and Kruidenier (1986 cited in Kannika Chitbantao, 1996) 

proposed elements influencing ability to learn second languages according to the 

following graph: 

 

 

 

 

 

 

 

 

 

 

 

Chart 2.1  Elements Influencing Ability to Learn Second Languages 

 

  Clement and Kruidenier shared the view that perceived self-efficacy in 

language was a learner variable with both direct and indirect influences on motivation 

to learn second languages because perceived self-efficacy is the primary driving 

source causing learners to exert effort toward learning or achieving goals which will 

eventually have impact on learning achievement. 
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 Perceived self-efficacy is related to learning second languages. Persons 

who perceive high self-efficacy will have self-confidence, low anxiety and good 

attitudes toward learning languages, which will eventually lead to language learning 

achievement. 

 

 

2.4 Related researches  

  Rattana Lekpook (2537) studied “A comparison of knowledge and ability 

in English descriptive writing between mathayom suksa six students in government 

schools and private schools, Bangkok Metropolis”. The subjects were 210 government 

school students and 210 private school students in the 1993 academic year selected by 

multi-stage random sampling technique. The instruments used in this study were a test 

of knowledge and a test of ability in English descriptive-writing constructed by the 

researcher. The arithmetic mean, percentage, standard deviation and t-test were used 

for data analysis. In comparing the knowledge and ability in English descriptive 

writing between mathayom suksa six students in the government and the private 

school students, it was revealed that the private school students had a mean score 

higher than the government school students out of the total points for knowledge and 

ability, and in each case at the .01 level of significance, which proves the  hypothesis. 

 Kannika Jitbuntao (2539) studied relationships between self-efficacy, 

expectancy in learning English language and English reading comprehension ability of 

Mathayom Suksa five students. The sample was 295 Mathayom Suksa five students in 

secondary school. The research instruments were the questionnaire of self-efficacy. 

The collected data were analyzed by means of Pearson product moment correlation 

and multiple correlations. The results of the study revealed that self-efficacy and 

expectancy were positive and significantly correlated with English reading 

comprehension ability (p < 0.01). 

 Lugsana Boonnimit (2542) studied the Relationships among roles of 

parents, teachers and peers in supporting English learning, the  motivation in learning 

English and English learning achievement of mathayom suksa three students in 

schools under the department of general education, Bangkok metropolis. The samples 
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were 398 mathayom suksa three students. The research instruments were questionnaire 

and the English learning achievement test. The result of this research were the positive 

relationship between the role of parents and teachers in supporting English learning 

and English learning achievement at the .01 level of significance but there was no 

significant relationship between the roles of peers in supporting English learning and 

English learning achievement. There was positive relationship between English 

learning motivation and English learning achievement at the .01 level of significance. 

There were positive relationships between the roles of parents, teachers and peers in 

supporting English learning and English learning motivation at the .01 level of 

significance. 

 Wannakorn Moryadee (2544) studied  Effect of cooperative learning using 

student team-achievement divisions technique on self-efficacy and English  learning 

achievement of Prothom suksa five students. The subjects were 78 Prathom suksa five  

students of Samsen Kindergarten school. The data were analyzed by t-test. The result 

were 1. the students studied through STAD have self-efficacy and English learning 

achievement after the treatment higher than before the treatment at .01 level of 

significance. 2. On the posttest, the students studied through STAD have self-efficacy 

and English learning achievement higher than those students studied through the 

conventional method at .01 level of significance 

 Utumporn Chuenwinya (2545) studied “An evaluation of English program 

curriculum for secondary school level of Yothinburana School, Department of General 

Education” Populations were school administers, teachers, students, student's parents, 

graduates and their academic advisors. The instruments used were evaluation forms 

and documentation analysis forms. Research results showed as follows: Context 

evaluation: Data indicated that the program's objectives were relevance to the 

Educational Act. B.E. 2542 and the Ninth National Economic and Social Development 

Plan regarding the human development guidelines. Input evaluation: Data revealed 

that the appropriateness of the curriculum structure were rated at the high level, 

curriculum content were rated at the moderate level, teacher's qualifications and 

teaching competency were rated at the high level, student's competencies were rated at 

the high level. The Curriculum also were relevance to the Educational Reform policies 

whereby the elective subjects were rated at the moderate level. Buildings and ground 
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were rated at the high level, whereby the laboratories were rated at the moderate level 

for the appropriateness and were rated at the low level for the utilization. Library were 

rated at the moderate level for among of textbooks and journals required, whereby 

toilets were rated at the low level. Process evaluation: Data showed that instructional 

activities were rated at the moderate level, While remedial teaching activities were 

rated at the moderate level. Supervisory activities were rated at the high level, 

teacher's assignment criteria were rated at the high level, While supporting services 

were rated at the moderate level. Product evaluation: Data showed that the outputs 

were relevance to the program's objectives at the moderate level, While English 

competencies were rated at the high level except skill in grammar was rated at the 

moderate level.  

 Areewan Iamsa-ard (2546) studied about “Development of a Standard-

Based Education Model for English at the Elementary Level: A Case Study at 

Bangkok Christian College” and found that the success of Development of a Standard-

Based Education Model for English will depend on these five following elements: 

administrators, teachers, students and parents, learning material and learning source 

organizing, and assessment and evaluation. 

 Primrose Nonthapakdee (2547) studied “A multicase study research for 

studying the operation of bilingual school” by using the qualitative research as a 

multicase study research for two schools consisted of Benjamarachutit and Wat 

Nairong School. The research data were collected by analyzing related documents, 

employing participatory and non- participatory observations as well as interview and 

focus group technique. The research data were analyzed by employing content 

analysis, inductive conclusion and comparison. The research results were found that 

The similar supportive factors in both of two schools consisted of appropriate class 

size, systematic fiscal management, students' family background and participation of 

guardians. The different supportive factors of Benjamarachutit School consisted of 

school reputation, media and instruments availability, furthering study result, 

development of teacher quality, student quality and Wat Nairong School consisted of 

systematic school management, project's public relations and the proficiency of special 

teachers. The similar obstacle factors in both of two schools consisted of giving up 

teachers' contract, the teachers who were not graduated in education, non readiness on 
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language of students and the guardians' expectation. The different obstacle factors of 

Benjamarachutit School were the time for period changing and the difficulty in finding 

teachers and Wat Nairong School consisted of the special teachers' time for students 

was less. 

 Saowapa Jansong (2547) studied “The organization of English program 

curricula in primary school. The purpose of this research were to study the state and 

problems of the organization of English program curricula. The tools used were a 

structured-interview sheet and a content analysis sheet. The population were 10 

primary bilingual schools. The finding were Thai teachers were provided with proper 

training courses, seminars and field studies. Foreigner teacher were provided with in-

house training regarding instructional activities, and field studies. The school focused 

on student-centered approach in learning. The instructional materials included real and 

artificial objects. Curriculum organization was monitored and evaluate through 

personnel and parents discussion at the end of each academic year. 

 Settakorn Nor-Kam (2548) studied “Development of indicators for the 

quality of english-based instructional management in bilingual schools”. The 

participants of this research were 101 schools which instructional management of 

English program (EP) were the sample, drawn by stratified sampling method. The 

research varibles were quality of English-based instructional management in 

Billingual schools. The research tools were the interview and questionnaires. Data 

analyzed by descriptive statistics through SPSS for Window Version 11.5.  The 

research results found that the results of confirmatory factor analysis were found 

quality of English - based instructional management indicators in Billingual Schools 

was fit to the empirical data consisted of 3 factors and 64 indicators from variables 

studied 77 indicators. The results of second order confirmatory factor analysis of the 

model for the quality of English-based were found the model was fit to the empirical 

data , factor loadings of 15 sub-factors were positive, their sizes were from 0.68-

0.95.The higher factor loading sub-factors were expectantly characteristic of students. 

Factor loadings of quality of English - based instructional management in 3 main 

factors were positive, their sizes from 0.90-1.00 which were similar size. 

 Wilailak Dhecha (2549) studied a comparative analysis of English  

instructional management models in secondary schools of bilingual and general 
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schools. The objective were to study, compare and survey the models of English 

instructional management in secondary of bilingual and general schools. A mixed 

method research was employed. Starting with a multi case study of 2 secondary 

schools. One was a good practice bilingual school and a good practice general school. 

Then she survey research of 258 administrators and English teachers in 43 bilingual 

schools and 43 general schools was collected by a questionnaire and analyzed by 

description statistics and t-test. The research results revealed that 1) in a good practice 

bilingual school, the English instructional management model believed in child 

centered, integrated  instruction, and authentic assessment. The whole period was 

communicated in English and various exercises were employed. Students development 

were evaluated through the student’s learning product and native speaker teachers 

were arranged and supported to plan and produce teaching and learning materials 

together with extra activities. The bilingual school required more English subjects than 

the general school also the school can provide native speaker teachers and its students 

had better English skill, and more confidence than students in general school   

 Suparuthai Sumonwiriya (2550) studied a comparison of out-of-class 

English language learning activities, learning strategies, and attitudes towards 

autonomous English language learning of English program and Regular program 

students in secondary schools. Factors affecting learner autonomy of high and low 

autonomous learners were investigated. The participants were 499 ninth grade students 

in English program and Regular program in public secondary schools in Bangkok.     

A questionnaire and interview questions were used to collect the data. The finding 

revealed that English program students reported doing English activities outside class 

more often than Regular program students at the significant level of 0.05. English 

program students were found to use all learning English strategies more often than 

Regular program students at the significant level of 0.05 and English program students 

seemed to have higher positive attitudes toward autonomous English language 

learning at the significant level of 0.05. Factors affecting high and low autonomous 

learners in this present study were found to be intrinsic motivation, metacognitive 

knowledge about task and strategies, and support from school and family. 

 Pantita  Samrankit (2551) studied “State and problems of operation on 

English program for young children”. The purpose of this study state and problems of 
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operation on English program for young children in four aspects: an administration, a 

curriculum development, an organizing of English experience and language 

environmental arrangement. The samples were 568 teachers and 75 Head of English 

programs. The instruments were a questionnaire, an interview form, an observation 

form, and a survey form. The finding were the school administration had had a policy 

to join the English program for more than 5 years, a curriculum development was 

made a special curriculum for the English program project learning strand of English 

program is set in the school curriculum, language environmental arrangement of the 

school was considered the documentary board to promote teaching and learning 

English language within the classrooms as well as to provide learning area outside the 

classroom. There were lack of the foreign language teachers as indicated along with 

the Ministry of Education. Thai teachers were lack of English language ability. 

 Wuttiya Payukmak (2551) studied “Factors affecting English communicative 

ability of English program students: a multiple case study”. The purposes of this 

qualitative research were to 1) evaluate English program students’ communicative 

ability 2) study factors affecting their communicative ability and 3) study strategies for 

improvement. Two case studies were purposefully selected from schools operating 

English programs for more than two years: one situated in Bangkok, and the other in 

the central region of Thailand. Key informants consisted of head of the program, 

foreign teachers, Thai co-teachers and grade 9 students from each school. Field study 

consisted of 4 stages: 1) study school’s profile, environment and management of 

English program 2) observe class and test students’ communicative ability 3) study 

factors affecting their abilities relating to students’ factors, teachers’ factors, teaching 

and learning factors and schools’ factors 4) study strategies for improvement. Data 

was collected using a questionnaire, interview forms, an English test, and deduced by 

analytic analysis and cross-checked comparison. The research results revealed that    

1) Students’ communicative ability was at a reasonably good level. 2) Classroom 

based factors comprised student’ attention and practice, cooperation and self-

confidence, teachers’ various teaching techniques, the ability to motivate class 

interaction and create a relaxing and fun atmosphere. Classroom learning and teaching 

factors were a variety of activities, a promotion of communication in the classroom 

and an offer of equal opportunity for participation. Factors concerning atmosphere 
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included a suitable classroom condition, good relationship between teachers and 

students and a relaxing class atmosphere. School’s factors were provision of adequate 

materials and learning resources, good management and recognition of the importance 

of English language learning and teaching, and suitable school environment. 

Additional factors found in this research were students’ aptitude, family support, 

background knowledge, out of class tutoring, teachers’ qualification and expertise, a 

strong English curriculum and monitoring of teachers’ recruitment and quality.          

3) Strategies for improvement, students need to be attentive, cooperative and 

enthusiastic to communicate, and have a strong commitment on both in and out of 

class study. Teachers must be able to plan lessons effectively, organize different 

interesting activities, and create relaxing atmosphere. Class activities must focus on 

communication skills and building up students’ self-confidence. Schools need to 

monitor teachers’ recruitment and quality, and promote the use of learning resources.                 

 Rungrawee Samawathdana (2552) studied the needs, problems and wants 

of students studying in bilingual program at Winit secondary school. The purpose of 

this study was to investigate the needs, problems, and wants in using English in the 

specialized studies for the bilingual students studying at Winit Secondary School, The 

population included five groups (total 1,336), and only 400 responded to 

questionnaires: 241 students, 71 parents, 20 teachers, six administrators, and 62 

alumni, selected by cluster sampling. Three research tools were used to collect data: 

semi-structured interviews, questionnaires, and focus group interview. The results 

indicated learners needed to improve their four communicative skills in order to gain 

the most from the program. Learners had problems with speaking during discussions 

and presentations. They also had difficulties with writing: producing compound and 

complex sentences. Learners wanted to be able to use English mainly for academic 

purposes; especially for future study at university. Finally, the language needs for their 

future seemed to be expressing their opinions, listening to presentations and lectures, 

conversing with foreigners, as well as giving explanations and instructions in two 

languages. 

 The literature review has presented in the chapter two, research 

methodology used in current study is presented in chapter three. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

 

 This study comprised quantitative research on the teaching and learning 

processes and O-Net score of students in the Regular and English programs at 

Mutthayomwatnairong School. This chapter describes the research methodology to 

examine the data in terms of the research objectives and questions. The units of 

analysis researched were the Regular and English program students, as well as the 

director and teachers in each program. The instruments comprised a questionnaire and 

interviews. The research methodologies consisted of the following seven steps: 

3.1 Research Design 

3.2 Samples Studied 

3.3 Instrumentation 

3.3.1 Questionnaire(s) 

3.3.2 English O-net tests for 2009 

3.4 Research Variables 

3.5 Reliability and Validity 

3.5.1 Reliability 

3.5.2 Validity 

3.6 Data Collection 

3.7 Data Analysis 

3.7.1 Questionnaire Data Analysis 

3.7.2  Interview Data Analysis 
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3.1 Research Design 

 The aim of this research was to study the teaching and learning processes 

employed in the Regular and English programs at Mutthayomwatnairong School under 

the Office of the Basic Education Commission by studying processes concerned with 

teaching and learning materials, teaching processes, parental support and the outcomes 

of both programs students i.e. O-Net scores. The research population comprised 

students in Mathayom 3 in the Regular and English programs, as well as directors and 

teachers in both programs. The research instruments included a questionnaire, a list of 

aspects for observation and questions for interviews. The questionnaire was used to 

collect data from the students, while the directors and teachers were interviewed. The 

questionnaire employed in data collection had already been validated, so the 

researcher distributed one questionnaire to each student and collect the completed 

questionnaire for data analysis. The data from the interviews with the directors and 

teachers were also collected for analysis. 

 

 

3.2 Population of the Study 

The sample groups comprised a total of 194 Mathayom 3 students chosen 

from both the Regular and English programs. Mathayom 3 students were selected in 

order to allow a contrastive study of the outcomes among students at a primary level in 

whom English skills can be developed to a higher level. In this study, the students 

were classified based on their programs.    

 

Numbers of Students at the Mattayom 3 level  

Program Number of Students 

English program 

Mini English program 

Intensive English program 

Regular program 

60 

60 

39 

35 

Total 194 
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Students were chosen from Regular and English programs as the 

population in a contrastive study between the programs. 

  Due to limitations in the population size used in the research, the 

researcher selected each of the samples in the population without using inclusion 

criteria in selecting the sample group.  According to the random sampling statistics of 

the sample group, the following sample group was selected by the researcher. 

 

Population Return Rate 

60 English program Students 52  students 

35 Regular program Students 34  students 

 

 Two population groups were studied in this research. First, the 

questionnaires were distributed to all 60 English program students who returned only 

52 of the questionnaires.  Then the questionnaires were distributed to 34 of the 

Regular program students who returned all of them. 

 

Main Respondents for the Questionnaire 

English program Students 52 students 

Regular program Students 34 students 

 

Main Respondents for the Interviews 

Respondents English  Program Regular program 

Director 1 

Head of program 1 1 

Foreign teacher 1 - 

Thai teacher - 1 

  

 In addition, the director, the head of the English program and both Thai 

and foreign English language teachers were interviewed about the teaching processes 

employed in those programs. Mutthayomwatnairong School is one of the 

coeducational schools managed by the Office of the Basic Educational Commission, 
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Ministry of Education, which was founded in 1995 as the first school established in 

Thonburi area and the second school in Bangkok to offer  teaching and learning in the 

English language for students from Mathayom 1 to 6.  

The school has achieved tremendous excess in operating their English 

program named the “Best Practice” in learning and teaching management by the 

Ministry of Education and becoming a “CLIL” (Content and Language Integrated 

Learning) model.  The school is one of nine Thai schools joining with English students 

in the Dream & Teams project run by the British Council.  It is also a model of 

English learning and teaching management in Educational Area 3, Bangkok, and a 

model in English program administration using SMART EP: SMART ICT. 

Participating in many national projects such as Face to Faith: Tony Blair 

Faith Foundation, River of the World, The Pitch under the association of England, the 

British Council and the Office of Basic Educational Commission, Thailand. 

 

Mathayom 1 to 3 Program 

 English program: English is used as the teaching language in all subjects, 

except subjects involving Thai art and culture. Two sections are available with 30 

students enrolled in each. The tuition fee is 35,000 baht per semester. 

 Mini English program: English is used as the teaching language in English 

subjects, Sciences and Mathematics. Two sections are available with 30 students 

enrolled in each. The tuition fee is 17,500 baht per semester. 

 Intensive English program: English is used as the teaching language in all 

subjects and intensively English subjects. One section is available for 40 students. The 

tuition fee is 5,000 baht per semester. 

 Regular program: All subjects are organized in Thai formats by Thai 

teachers. 

 

 Program for Mathayom 4 to 6 

 Students can independently choose one of the following:  

Mathematics-Sciences    

English-French 

English-Chinese 
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 There are three main groups available at this school: 

English program  

Mini English program 

Intensive English program 

 Moreover, the school also provides additional learning sources to 

encourage students improving their English abilities which are; 

- E-Learning is used for learning and teaching and all classrooms have 

completed ICT: 

-  Air-conditioning and E-classroom. 

- Self-Access Center using high speed internet as well as English 

textbooks and cable television. 

-  Computer room using the IMAC system in which students can learn via 

internet and easily search for information with a computer for each student. 

- E-library using E-book System as well as book tracking via the internet.  

 

 

3.3 Research Variables 

 This study involved the following three variables: 

3.3.1  Program Type 

 3.3.1.1 Regular program 

 3.3.1.2 English program  

  

 3.3.2 Process 

 The researcher chose the variable factors of process from Wuttiya 

Payukmak (2551) who studied “Factors Affecting English Communicative Ability of 

English program Students: A Multiple Case Study” and Settakorn Nor-Kam (2549) 

who studied “Development of Indicators for the Quality of English-Based 

Instructional Management in Bilingual Schools”. The selected variable factors are as 

follows: 

3.3.2.1 Curriculum 

3.3.2.2  Teaching materials 
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3.3.2.3  Teaching and learning processes 

3.3.2.4 Parental support 

 

 3.3.3 Output 

 To evaluate the English outcomes of Regular program students and 

English program students, researcher assessed according to the students’ English       

O-Net scores. The English O-Net test the researcher chose as the instrument was the 

O-Net test for the 2009 academic year. 

 

 

3.4 Instrumentation 

 Methods of questionnaire construction and related questionnaires were 

studied, while the approving the learning and teaching processes of Regular and 

English program chosen from the second established English program in public 

schools. The questionnaire used to collect data from the students was divided into 

three parts. Part 1 covered the students’ information; Part 2 was concerned with 

teaching and learning processes and teaching materials and Part 3 addressed teaching 

processes and parental support. Types of questions were adapted from Ms. Sethaporn 

Norkham’s (2548) and Ms. Saowapha Chansong’s questionnaires (2547).  

 

 3.4.1 Questionnaire 

 Part One:  Student Information 

 In this part, students were asked about their personal information i.e. 

names and length of time they had studied courses in the English project, etc. 

 

Part Two: The Teaching and Learning Materials for the Regular and        

English programs 

 In this part, students were interviewed with nine questions (No.1-9) 

concerning how they experienced learning processes and teaching materials organized 

by their teachers and school. The participants were asked to indicate which learning 
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processes in English teaching were closest to the approach they actually experienced, 

using a five- point Likert scale as follows: 

 

5 = Students strongly agree that teaching and learning materials are 

efficient and sufficient. 

4 = Students agree that teaching and learning materials are efficient 

and sufficient. 

3 = Students neither agree nor disagree that teaching and learning  

materials are average. 

2 =  Students disagree that teaching and learning materials are less 

efficient and sufficient. 

1 = Students strongly disagree that teaching and learning materials 

are the least efficient and sufficient 

 

 Part Three: Teaching Processes and Parental Support 

In this part, the teachers in each program were interviewed in regard to 

their teaching processes, including the assistance and support received from parents. 

The participants were asked to indicate which learning processes in 

English teaching were closest to the approach actually experienced by the students, 

using a five- point Likert scale as follows: 

The questionnaires are divided into two parts.  Items 10-24 addressed 

teaching and learning processes and Items 25-39 on students’ parent support. 

 

 The Likert Scale from the first part was resorted in this part: 

 

 5 = Students strongly agree that teaching and learning  

processes fulfill their knowledge and understanding of English. 

4 = Students agree that teaching and learning  

   processes fulfill their knowledge and understanding of English. 

3 = Students neither agree nor disagree that teaching and learning  

   processes fulfill their knowledge and understanding of English. 

2 = Students disagree that teaching and learning  

   fulfill their knowledge and understanding of English. 
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1 = Students strongly disagree that teaching and learning  

   fulfill their knowledge and understanding of English. 

  

   The Likert Scale is also adopted for this part on parental support; each 

scale was interpreted as follows: 

5 = Students strongly agree that parental support in English  

  learning fulfills their knowledge and understanding of English. 

4 = Students agree that parental support in English  

  learning fulfills their knowledge and understanding of English. 

3 = Students neither agree nor disagree that parental support in 

English learning fulfills their knowledge and understanding in  

English. 

2 = Students disagree that parental support in English learning 

fulfills their knowledge and understanding of English. 

1 =  Students strongly disagree that parental support in English 

learning fulfill their knowledge and understanding of English  

 

 3.4.2 2009 English O-net Tests  

 The O-net (Ordinary National Educational Test) is a mandatory national 

test for all students of all curriculums. Presently, the test is generally perceived as 

being the test requiring students in Prathom 6, Mathayom 3 and Mathayom 6 to 

achieve rather good standards because the test questions are based on the core 

curriculum. (http://www.niets.or.th). 

 The O-net is a standardized tool because it has been used as a national 

academic aptitude test in all schools in every educational service area. If students of a 

school or educational service area have high scores on the test, it is an indication of the 

quality of the teaching and educational management driving the students to have great 

interest in seeking knowledge.   

The aims of the O-net (Ordinary National Educational Test) are listed below. 

1. To test educational proficiency and understanding of students based on 

the Basic Education Act 2001 

2. To evaluate the test results to improve education in schools. 
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3. To bring the results and apply them to the national evaluation of 

students. 

The English O-net 2009 test was used as the instrument for evaluating the 

English competency of the students in this research.  

 

 Revision of the 2010 O-net Test 

 Compared with last year’s test, some parts of the subjects are different. 

Students are required to make two correct answers for a sub-item in order to earn 1 

point and the test is short, while all of the subjects and standards are in a set in order to 

minimize test time.  

 The O-net test for Mathayom 3 students is divided into two sets of subjects 

under 8 groups of knowledge and 76 learning standards of the Ministry of Education’s 

Basic Education Act 2001.  

 Set 1 includes social studies, religion and culture for a total of 50 points 

and a requirement to finish within 1 hour and 30 minutes. 

 Set 2 includes Thai, science, physical education, health education, arts, 

vocation and technology for a total of 50 points and a requirement to finish within 1 

hour and 30 minutes. 

 

 Revision of the 2009 English Test  

 There are 40 items under 2 sections. Each section is divided into the 

following parts: 

 Section 1 - Language Usage 

 Part 1 - Sign (No. 1-2) – In this part, students must look at each sign and 

choose the best answer to the question. Each sign is followed by two questions. Both 

answers must be correct for students to earn one mark. If either of their answers is 

wrong, the students will not earn any marks. 

 Part 2 - Questions and Answers (No.3-8) – There are two related questions in 

each item. Students must choose the correct answer to each of the two questions. Both 

answers must be correct in order for students to earn one mark. If either of their 

answers is wrong, the students will not earn any marks. 
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 Part 3 - Dialogues (No. 9-15) – In this part, students must read each 

situation and dialogue carefully then choose the appropriate expression for the first 

missing part (Item A) and the response/reaction to the expression for the second 

missing part (Item B). Both answers in Items A and B must be correct for students to 

earn one mark. If either of their answers is wrong, the students will not earn any 

marks. 

 Part 4 - Sentence Completion (No.16-20) – In this part, students must read 

sentences carefully then choose the item that best completes the first part of the 

sentence and the item that best completes the second part. Both answers in the items 

must be correct for students to earn one mark. If either of their answers is wrong, the 

students will not earn any marks. 

 Section 2 - Reading Ability 

 This section contains two parts, namely, vocabulary and reading 

comprehension. Each part has its own instructions. Students must read the passages 

carefully and choose the best answer. Students will earn one mark for each correct 

answer. 

 Part 1 - Vocabulary (No. 21-27) 

 Part 2 - Reading Comprehension (No. 28-40) 

 

 3.4.3 Interviews with the Director and Teachers  

 In addition to collecting questionnaires from students, interviews were 

conducted with the director, the head of the English project and the English language 

teachers, including both Thai and foreign teachers. With questions targeting the 

curriculum structure and management of teaching, evaluation of learning competency 

and projects, the interviews were modified in relation to this study and adapted from 

Ms. Panthita Samrankit (2551) and Ms. Saowapha Chansong (2547). 

There director’s interview comprised the following five parts: 

 Part 1 - Curriculum structure (5 items) 

 Part 2 - Teacher qualification (2 items) 

 Part 3 - Teaching plan defining (2 items) 

 Part 4 - Teaching materials (3 items) 

Copyright by Mahidol University



Pornnapat  Thaptim-on          Research Methodology / 44 

 Part 5 - English evaluation of students (3 items) 

 

 There are 5 parts of the teacher’s interview as follow: 

Part 1 - Curriculum preparation (7 items) 

Part 2 - Instructional processes (6 items) 

Part 3 - Teaching materials (7 items) 

Part 4 - Evaluations of students (4 items) 

Part 5 - Students’ learning proficiency (6 items) 

 

 

3.5 Reliability and Validity 

 3.5.1 Reliability 

 Consequently, the questionnaire reliability test shows Cronbach’s alpha to 

be 0.85 for Part 1, Items 1-9 on the teaching and learning processes and materials. The 

second part covers teaching processes from Items 10-24 and Cronbach’s alpha was 

0.90.  For parental support in Items 25 to 39, Cronbach’s alpha was 0.94. The 

researcher determined the reliability value for the questionnaire with 30 Mathayom 3 

students from Pothisarn School. The overall Cronbach’s alpha for the questionnaire 

was 0.95 

 

 3.5.2 Validity  

3.5.2.1 The questionnaire was validated by three of the 

professional lecturers in terms of contents to obtain all vital information from the 

population, language usage and selection of terminology. The instrument was then 

revised by the researcher and tried out with representatives.  

3.5.2.2 The O-Net test was employed as a data collection 

instrument because it is a standardized national test which evaluates students’ English 

skills. The test version employed was purposively selected from the 2009 academic 

year because this version is the O-Net test used most recently, so it is fresh and up-to-

date. New versions of the test will be continually introduced in subsequent years. 
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3.6 Data Collection 

 The aim of this research was to study teaching and learning processes in 

English and Regular programs by assessing outcomes in terms of the students’ O-Net 

test scores. The following steps were taken to accomplish the research. 

 

3.6.1 Pre-data Collection 

Relevant research and documents were studied in order to obtain the 

overall image of the topic studied and obtain the research model for this study. Firstly, 

according to Suchada Pleanwithi’s the “Bilingual School Hand Book” (2549),  the first 

three established schools providing English programs  chosen as populations were 

Yothinburana, Mutthayomwatnairong and Phothisan Schools, respectively.  Due to the 

limitations in data collection at the first established school, Mutthayomwatnairong 

School became the research sample rather than Yothinburana because Muttayomwat- 

nairong was among one of the public schools pioneering an English program in the 

country.  Prior to the observation and data collection, the school had been providing its 

English program for decades, having shown highly acclaimed success as well as 

gaining credibility among parents wishing to enroll their children at the school. 

Moreover, Mutthayomwatnairong School is the second school in this country to 

provide an English program and the first in the Thonburi area of Bangkok. 

 

3.6.2 Data Collection 

3.6.2.1 A letter of permission was issued by the Research 

Institute for Languages and Cultures of Asia, so the researcher would have an 

opportunity to observe, collect data, discuss and request information.  All of the 

participants, the head of the English program, teachers and students in 

Mutthayomwatnairong School were very willing to help. 

3.6.2.2 A questionnaire was used to collect data from students 

and interviews to collect data from directors, the head of English program and the Thai 

and foreign teachers with the intention of collecting details about the Regular and 

English programs in terms of teaching and learning processes, materials, parental 

support and observation of the students in both programs. 
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3.6.2.3 Once the questionnaire and interviews had been piloted 

and become more suitable for data collection, the researcher explained the research 

objectives and the importance of this study to the director, the head of the English 

program, and the Thai and foreign teachers and students in the Regular and English 

programs before asking them to respond to the interviews and complete the 

questionnaires. 

3.6.2.4 Once the respondents had completed the questionnaire 

and the interviews, the researcher collected data for analysis. 

 

 

3.7 Data Analysis 

 Two types of data were collected for this study; the analysis differed for 

the questionnaire data and the interview data. 

 The data were analyzed by Microsoft office Excel as follows: 

 Descriptive Statistics (Mean and standard deviation and t-test) were used 

to analyze the teaching materials, teaching process and parental support. 

 

 3.7.1 Questionnaire Data Analysis 

 These data were analyzed using the Statistic Package for Social Science as 

follows: 

 

 1) The mean is shown as follows: 

 

 

  

    

 

 When  X    represents   mean 

   ΣX     represents   total scores 

   N    represents  number of population 

  

 

 

N

X∑
=X
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 2) Standard Deviation 

 

1)(NN

2)X(2XN
S.D.

−
∑ ∑−=  

  

When  S.D. represents standard deviation of scores 

 represents number of population 

 represents sum of total scores  

 represents the exponential sum of  

  each population 

3. T-Test 

t    =     

n

s

n

s

xx

2

2

2

1

2

1

21

+

−

 

 

 When 

  X represents Mean 

 S
2 represents Variance of the sample 

 n represents Number of the sample 

 

Score Interpretation 

  

 Teaching Materials 

 For the teaching materials in Regular programs, the mean scores were 

interpreted as follows: 

 4.21 - 5.00 mean Excellent teaching materials  

 3.41 - 4.20 mean Good teaching materials   

 2.61 - 3.40 mean Average teaching materials  

 1.81 - 2.60 mean Poor teaching materials  

 1.00 - 1.80 mean Very poor teaching materials 
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 For the teaching materials in English programs, the mean scores were 

interpreted as follows: 

 4.21 - 5.00 mean Excellent teaching materials  

  3.41 - 4.20 mean Good teaching materials   

 2.61 - 3.40 mean Average teaching materials  

 1.81 - 2.60 mean Poor teaching materials  

 1.00 - 1.80 mean Very poor teaching materials  

 

 Teaching Processes 

 For the teaching process of teachers in Regular programs, the mean scores 

were interpreted as follows: 

 4.21 - 5.00 mean Excellent teaching process 

 3.41 - 4.20 mean Good teaching process 

 2.61 - 3.40 mean Average teaching process 

 1.81 - 2.60 mean Poor teaching process  

 1.00 - 1.80 mean Very poor teaching process 

For the teaching process of teachers in English programs, the mean scores 

were interpreted as follows: 

4.21 - 5.00 mean Excellent teaching process 

3.41 - 4.20 mean Good teaching process 

2.61 - 3.40 mean Average teaching process 

1.81 - 2.60 mean Poor teaching process 

1.00 - 1.80 mean Very poor teaching process 

  

 Parental Support 

 For parental support of Regular programs, the mean scores were 

interpreted as follows: 

 4.21 - 5.00 mean Excellent parental support 

 3.41 - 4.20 mean Good parental support 

 2.61 - 3.40 mean Average parental support 

 1.81 - 2.60 mean Poor parental support 

 1.00 - 1.80 mean Very poor parental support 
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 For Parental support of English programs, the mean scores were 

interpreted as follows: 

4.21 - 5.00 mean Excellent parental support 

3.41 - 4.20 mean Good parental support 

2.61 - 3.40 mean Good parental support 

1.81 - 2.60 mean Good parental support 

1.00 - 1.80 mean Good parental support 

 

 And then the researcher used the descriptive analysis as follows: 

Descriptive analysis were used to analyze the interviews with the director 

and teachers who are both Thai and foreigner and  heads of the English program. 

 

3.7.2 Interview Data Analysis 

             Descriptive analysis was employed in organizing interviews with the 

director, the head of the English program and two English language teachers, i.e. one 

Thai and one Foreign teacher. 

 When the method of statistics had been applied, the data was presented in 

terms of descriptive analysis 

3.7.2.1 The students’ perception toward teaching and learning 

materials, the teaching process of teachers and parental support of Regular and English 

programs. 

3.7.2.2 English O-Net scores for students in Regular and English 

programs.  
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CHAPTER IV 

RESEARCH RESULTS 

 

 

 This chapter presents the findings obtained by the present study from 

questionnaires and interviews. The results are reported in the same order as the 

research questions as follows: 

 

4.1 What are the perceptions of students in Regular and English programs 

toward teaching and learning materials, teaching processes and parental support? 

4.2 What are the differences in teaching and learning materials, teaching 

processes and parental support between Regular and English programs? 

4.3 What are the differences in O-Net test results between the Regular and 

English program students? 

 

The findings on the first research question for the study of the perceptions 

of students both in the Regular program and in the English program toward teaching 

and learning materials, the process of teaching and parental support were answered by 

data collection from the questionnaires and the interviews with teachers. 

The second research question was answered by studying the differences 

between teaching and learning materials, the teaching process and parental support for 

the Regular and English the program students. The question was also answered by data 

collected from questionnaires and teacher interviews.  

The last research question focused on the differences of O-Net test results 

between the Regular program and English program students. The O-Net test scores for 

both groups of students are presented in a table illustrating the significant differences. 
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4.1 Research Question 1: What are the perceptions of students in Regular and 

English programs toward teaching and learning materials, teaching processes and 

parental support? 

The questionnaire devised for answering the above question comprised 

three parts as follows:  9 items on teaching and learning materials; 15 items on the 

teaching process and 15 items on parental support. The researcher analyzed by finding 

the mean score, standard deviation and t-test analysis to show the opinions of the 

students in the Regular and English programs about learning materials, the teaching 

process and parental support.  

The researcher also employed interviews with the director, foreigner 

teachers and Thai teachers. The researcher used the following abbreviations to 

represent the director and teachers when presenting the interview dialogue to support 

the data as follows: 

  

FT refers to Foreigner Teacher 

TT refers to  Thai Teacher 

HP refers to  Head of English program 

DA refers to Director Assistant 
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 4.1.1 Teaching and Learning Materials for Regular program Students 

 

Table 4.1 Teaching and Learning Materials for Regular program Students N=34 

Variable Factors X  SD Level 

Instruction and study practice and materials 

1.  Teaching tools e.g. computers and multimedia evaluated in 

terms of modernity and adequacy in meeting student needs. 

 

2.  Provision of additional media services for English studies in   

     the classroom e.g. vocabulary boards; extra English books, etc. 

 

3.  Provision of additional learning facilities outside the    

     classroom for the purpose of strengthening English skills e.g.  

     vocabulary boards, English news, etc. 

 

4.  Student accessibility to the media provided for English 

learning e.g. computers, multimedia, electronics, etc. 

 

5. Sufficient English interactive channels in school areas e.g.  

    signs, boards, etc.  

 

6.  Sufficient facilitation for computers relevant to the  

    numbers of students in order to support additional English  

    learning. 

 

7.  Provision of a language laboratory and library in order to  

    augment English learning for students.  

 

8.  Arrangement of both indoor and outdoor activities to 

    fortify students' English fluency e.g. English camp and 

    debates, etc.  

 

9. Organization of O-Net pre-examinations so students  

   can prepare for testing in the subject of English language. 

 

3.85 

 

 

3.79 

 

 

3.71 

 

 

 

3.85 

 

 

 

3.47 

 

 

3.88 

 

 

 

3.56 

 

 

3.71 

 

 

 

3.68 

 

 

0.93 

 

 

0.98 

 

 

1.09 

 

 

 

0.86 

 

 

 

1.08 

 

 

0.88 

 

 

 

0.93 

 

 

0.91 

 

 

 

1.34 

 

Good 

 

 

Good 

 

 

Good 

 

 

 

Good 

 

 

 

Good 

 

 

Good 

 

 

 

Good 

 

 

Good 

 

 

 

Good 

Total 3.72 1.00 Good 

 

 Table 4.1 illustrates the teaching tools for the Regular program. According 

to all nine observations, it can be summarized that the first five opinions the students 

shared common were that the school had provided sufficient numbers of computers for 

the number of students so they could improve their English skills.  Secondly, the 

students felt they had access to tools such as computers, multimedia and electronic 

devices. Thirdly, the instruction and study supplies such as computers and multimedia 

were modern and relative to students’ needs. Class environments also show an 
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exertion of English practicing schemes, such as vocabulary boards, additional English 

books and more activities both inside and outside the classroom, such as English 

camps and competitions. A sample response to interview questions about the English 

teachers’ supportive media is shown here: 

Interviewer : Do you often use different forms of modern technology, 

especially multimedia and the internet? 

   TT : “Yes, sometimes, but I do not use them every time.” 

 According to the interviews with Regular program teachers, the school has 

sufficiently allocated language apparatus relative to students’ needs, while Regular 

program teachers seldom apply multimedia to their instruction.  

  

 4.1.2  Teaching and Learning Materials for English program Students 

 

Table 4.2 Teaching and learning materials for English program students N=52 

Variable factors X  SD Level 

Instruction and study practice and materials 

1.  Teaching tools e.g. computers and multimedia evaluated in 

terms of modernity and adequacy in meeting student needs. 

 

2.  Provision of additional media services for English studies in       

     the classroom e.g. vocabulary boards; extra English books, etc. 

 

3.  Provision of additional learning facilities outside the classroom  

     for the purpose of strengthening English skills e.g. vocabulary    

    boards, English news, etc. 

 

4. Student accessibility to the media provided for English learning 

e.g. computers, multimedia, electronics, etc. 

 

5. Sufficient English interactive channels in school areas e.g.  

    signs, boards, etc.  

 

6.  Sufficient facilitation for computers relevant to the  

    numbers of students in order to support additional English  

    learning. 

 

7.  Provision of a language laboratory and library in order to  

    augment English learning for students.  

 

 

 

3.96 

 

 

3.77 

 

 

3.62 

 

 

 

3.81 

 

 

3.56 

 

 

3.81 

 

 

 

3.71 

 

 

0.77 

 

 

0.92 

 

 

0.84 

 

 

 

0.97 

 

 

1.00 

 

 

0.89 

 

 

 

0.91 

 

Good 

 

 

Good 

 

 

Good 

 

 

 

Good 

 

 

Good 

 

 

Good 

 

 

 

Good 
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Table 4.2 Teaching and learning materials for English program students N=52 

(cont.) 

Variable factors X  SD Level 

8.  Arrangement of both indoor and outdoor activities to 

    fortify students' English fluency e.g. English camp and 

    debates, etc.  

 

9. Organization of O-Net pre-examinations so students  

   can prepare for testing in the subject of English language 

 

3.96 

 

 

 

3.67 

 

 

0.84 

 

 

 

1.02 

Good 

 

 

 

Good 

 

 

Total 3.76 0.91 Good 

 

 Table 4.2 illustrates the process and instruments for English program 

teaching with nine questions, which can be summarized in that the first three opinions 

the students held in common were modernity and adequacy of teaching media, e.g.  

computers and multimedia. The school has encouraged both indoor and outdoor 

activities, e.g. English camp and competitions, to improve English skills. Likewise, the 

students were able to access media, such as computers, electronic devices and 

multimedia. In addition, the school provides sufficient numbers of computers and 

generously develops classroom settings conducive to enhancing students’ education 

with media such as vocabulary boards, additional English books, etc. According to the 

interviews with foreign teachers and the Head of English program, reinforcing 

teaching media are as follows: 

Interviewer : Do you use various forms of teaching materials in every 

class? 

FT :  “Yes, of course. I use a number of materials in class, such as Power 

Point presentations, computer learning, CDs and  newspapers.”  

 In addition, the head of the English program expressed her opinion toward 

teaching materials s follows; 

Interviewer :  Do you use various forms of teaching materials in every class? 

HP :  “Of course.  As you can see, each EP room is equipped with a 

projector screen and internet access in every room, because the 

English program in this school is the ICT system and they always 

make improvements for EP students, so we have enough to use.”  
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 Besides, the head of the English program further explained about learning 

and teaching outsides classroom of English program students as follows; 

Interviewer : Do you always encourage students to acquire knowledge 

outside the classroom? 

HP : “Yes, of course. Our school provides an English camp for the  

students. That means students can improve their English outside the 

classroom. And we provide the activities by the same standards as 

other English programs. Sometimes we offer English activities e.g. 

New Year day, Christmas, Halloween etc. for students to show their 

English ability”    

 

 The table 4.3 below shows that English students have greater satisfaction 

regarding teaching materials than Regular program students. The average value of the 

English program students is  = 3.76, SD = 0.91, which is considered a high 

measurement, while the average value for Regular program students is  = 3.72, SD = 1.00 

as shown in the table 4.3 below. 

 

4.1.3 Comparison of the Teaching Materials for Regular program 

Students and English program Students 

 

Table 4.3 Comparison of the Teaching Materials of Regular program Students         

N = 34 and English program Students N = 52  

EP students (N = 52) RP students (N = 34) 
Variable Factors 

X SD X SD 
t.  Sig. 

 

Teaching materials for   

Regular program and 

English program 

 

 

3.76 0.91 3.72 1.00 -0.28 0.78 

*p<.05 
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 The table indicates that utilization of media in teaching was relatively high 

both Regular and English programs. However, the difference in the  value is 0.10 and 

the SD is 0.11, the finding is not significantly different. Regarding the interviews with 

Regular and English program lecturers, the sphere of teaching and learning processes 

has a mutual thriving structure. The school is well organized in terms of educational 

resources pertinent to the numbers of students. Students can access the internet and 

multimedia system tools. Similarly, the school fully supports extracurricular activities 

both inside and outside the classroom, e.g. English camps and competitions. 

 

4.1.4  Teaching Process for the Regular program 

 

Table 4.4  Teachers' teaching process for Regular program N=34 

Variable Factors X SD Level 

Teaching schemes have an impact on the success of English 

learning in the English program. 

 

1. Lecturers have added games or activities in order to help    

     students ease tension during class. 
 

2. Lecturers consistently communicate with students in English  

      throughout class hours. 
 

3. Lecturers have added vigorous English content aside from  

       textbooks.  
 

4.  Lecturers attempt to create a positive learning atmosphere so 

      students can enjoy studying English. 
 

5. Lecturers encourage students to have positive attitudes    

     toward English learning beyond textbooks.  
 

6. Lecturers give students assignments to deepen their 

understanding about English matters from various media 

e.g. internet, English newspapers, music and movies.  
 

7. Lecturers attract students’ interest in English by means of  

      describing the benefits of English fluency. 
 

8. Lecturers properly extend English activities compatible to 

lessons e.g. narrating fiction or theatrical performances in 

English.  

 

 

 

 

3.47 

 

 

3.26 

 

 

3.65 

 

 

3.56 

 

 

 

3.74 

 

 

 

3.29 

 

 

 

3.68 

 

 

3.47 

 

 

 

 

1.16 

 

 

1.33 

 

 

1.10 

 

 

1.28 

 

 

 

0.96 

 

 

 

1.03 

 

 

 

0.91 

 

 

1.16 

 

 

 

 

Good 

 

 

Average 

 

 

Good 

 

 

Good 

 

 

 

Good 

 

 

 

Average 

 

 

 

Good 

 

 

Good 

 

9. Lecturers educate about foreign culture through board-

organizing on important events like Christmas and 

Halloween. 

 

4.09 

 

 

 

0.79 

 

 

 

Good 
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Table 4.4  Teachers' teaching process for Regular program N=34 (cont.) 

Variable Factors X SD Level 

10. Lecturers review English subjects so students can  

        prepare for O-Net examinations. 

 

3.68 1.12 Good 

11. Lecturers always inform students about O-Net information. 3.85 1.16 Good 

    

12. Lecturers advise students beforehand about O-Net sources of  

        information or websites.   

 

13. Lecturers offer students counselling about English learning   

        after class hours. 

 

14. Lecturers always notify students about exam results as a   

        reference for subsequent exams.   

 

15. Lecturers praise students who can correctly respond in 

English.  

3.26 

 

 

 

3.71 

 

 

3.56 

 

 

3.65 

 

1.36 

 

 

 

1.00 

 

 

1.05 

 

 

1.07 

 

Average 

 

 

 

Good 

 

 

Good 

 

 

Good 

 

 

Total 3.59 1.12 Good 

 

English teaching schemes have an impact on the success of language 

learning in the Regular syllabus. In reference to the above 15 questions, it can be 

summarized that the first five opinions the students shared in common were as 

follows: 1) Lecturers educate about foreign culture through boards on important 

events like Christmas and Halloween; 2) Lecturers always inform students about       

O-Net information; 3) Lecturers encourage students positive attitudes toward English 

learning beyond textbooks; 4) Lecturers offer students counselling about English 

learning after class hours and 5) Lecturers review English subject for students so they 

can prepare for O-Net examinations. The top three opinions the students’ shared in 

common on an average level were as follows:  1) Lecturers consistently communicate 

with students in English throughout class hours; 2) Lecturers advise students 

beforehand about O-Net sources of information or websites and 3) Lecturers assign 

students to deepen their understanding about English matters from various media, such 

as the internet, English newspapers, music and movies.  

 It can be observed that lecturers are well prepared on the subject of O-Net 

admission by contributing previous papers in favor of student preparations before an 

examination takes place. At any rate, lecturers have exposed students to positive 
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philosophy and English traditions along with textbook learning. The responses of one 

lecturer who supports positive attitudes about traditions and culture is shown below: 

Interviewer : How do you instill good attitudes toward English among 

your students? 

TT : “I told them that how importance of English and how necessary of it. 

When I have a class I try to make students a good with English by 

assign them to practice from the simple English conversation. This 

can be intimately acquainted them to English”. 

 

Interviewer : How do you include English culture in lessons for 

students? 

TT : “I encourage the students by letting them know how English and 

Thai cultures are different  e.g. being on time.” 

 

4.1.5 Teachers' Teaching Process for English program        

 

Table 4.5 Teachers' Teaching Process for English program N=52 

Variable Factors X SD Level 

Teaching schemes have an impact on the success of English 

learning in the English program. 

 

1. Lecturers have added games or activities in order to help students  

     ease tension during class. 

 

2. Lecturers consistently communicate with students in English  

      throughout class hours. 

 

3. Lecturers have added vigorous English content aside from   

    textbooks.  

 

4. Lecturers attempt to create a positive learning atmosphere so 

     students can enjoy studying English. 

 

5.  Lecturers encourage students to have positive attitudes toward   

    English learning beyond textbooks.  

 

6. Lecturers give students assignments to deepen their understanding 

about English matters from various media e.g. internet, English 

newspapers, music and movies.  
 

 

 

 

3.56 

 

 

3.96 

 

 

3.87 

 

 

3.65 

 

 

4.08 

 

 

 

3.81 

 

 

 

 

 

 

 

 

1.02 

 

 

0.71 

 

 

0.86 

 

 

0.79 

 

 

0.65 

 

 

 

0.89 

 

 

 

 

 

 

 

 

Good 

 

 

Good 

 

 

Good 

 

 

Good 

 

 

Good 

 

 

 

Good 
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Table 4.5 Teachers' Teaching Process for English program N=52 (cont.) 

Variable Factors X SD Level 

7. Lecturers attract students’ interest in English by means of 

    describing the benefits of English fluency. 

3.83 

 

0.83 Good 

 

8. Lecturers properly extend English activities compatible to  

      lessons e.g. narrating fiction or theatrical performances in   

      English.  

 

 

3.67 

 

 

0.92 

 

Good 

9. Lecturers educate about foreign culture through board- 

      organizing on important events like Christmas and Halloween. 

 

4.17 0.73 Good 

10. Lecturers review English subjects so students can  

        prepare for O-Net examinations. 

3.48 1.00 Good 

    

11. Lecturers always inform students about O-Net information. 

 

12. Lecturers advise students beforehand about O-Net sources of  

        information or websites.  

 

13. Lecturers offer students counselling about English learning   

        after class hours. 

 

14. Lecturers always notify students about exam results as a  

      reference for subsequent exams.   

 

15. Lecturers praise students who can correctly respond in  

        English. 

3.56 

 

3.42 

 

 

3.92 

 

 

 

4.00 

 

 

3.94 

1.00 

 

1.11 

 

 

0.74 

 

 

 

0.89 

 

 

0.96 

Good 

 

Good 

 

 

Good 

 

 

 

Good 

 

 

Good 

Total 3.79 0.90 Good 

 

 In consideration of the 15 questions related to teaching management of the 

English program, we can say that the first five opinions the students had in common 

were as follows: 1) Teachers educate about foreign culture through boards on 

important events like Christmas and Halloween; 2) Teachers encourage students to 

have positive attitudes toward English beyond textbook learning; 3) Teachers always 

notify students about exam results as a reference for subsequent exams; 4) Teachers 

consistently communicate with students in English throughout class hours and           

5) Teachers offer students counselling about English learning after class hours.  

Moreover, the teachers have advocated for students to develop language fluency apart 

from textbook learning. Some samples of the responses of teachers who support 

English language instruction in class are shown below: 
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Interviewer : Do you always use English as a communication tool in class? 

FT : “Sure, I use English with them both inside and outside class.” 

Moreover, the teachers use various and interesting forms of teaching 

techniques to attract the students’ attention.  The response of one teacher is shown 

below: 

Interviewer : What techniques are used when doing any English 

activities in class? 

FT: “I always think of my students as my kids. I teach them like Iteach 

my own kids.” 

 Whenever the students took tests, the teachers always reported their 

feedback every time.  One report on students’ proficiency from a supportive English 

teacher is shown here: 

Interviewer : Do you often report students’ proficiency to them? 

FT: “Every time I test them, I give them feedback.” 

 In teaching and learning in the classroom, however, the teacher also 

encourages students to have positive attitudes toward English learning beyond 

textbooks. The response of one supportive English teacher is shown here: 

Interviewer : How do you instill positive attitudes toward English among 

your students? 

FT : “I instill positive attitudes by teaching them with lessons in class as 

often as I can.” 

 

4.1.6 Comparison of the English Teaching Processes in Regular and 

English Program Students 
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Table 4.6 Comparison of the English teaching processes in the Regular (N = 34) and 

English program students (N = 52) 

EP Students  

(N = 52) 

RP Students  

  (N = 34) Variable Factors 

X SD X SD 

t. Sig 

English Teaching Processes in 

the English and Regular 

programs  

3.79 0.90 3.59 1.12 -1.43 0.16 

*p<.05 

 

 According to table 4.6, it is indicated that teaching preparation for both the 

English and Regular programs have a reciprocally high average.  However, the  values 

and SD are atypical at 0.17 and 0.10 in sequence. Hence, the finding is not statistically 

significant (p>.05). From the students’ responses to the questionnaire, it can be concluded 

that both the Regular and English teaching programs equally encourage positive attitudes 

and English culture among students during every class hour. 

 One teaching approach of the foreign lecturers in the English program is 

focused on linguistic communication with students in class. English is used in 

interactive conversation every hour or even outside of class and including notification 

of exam results.  In the Regular program, teachers mostly communicate with students 

in Thai. 

 From Item 2 in the questionnaire, “Lecturers consistently communicate 

with students in English throughout class hours,” the mean score level for the English 

program students was good, while the Regular program students was average, which 

means the lecturers in the English program mostly communicate with students in 

English and use English more often than the lecturers in the Regular program. 

 One of the lectures interviewed provided the following response: 

Interviewer : What language do you use as a tool in communicating with 

students in the classroom? 

TT : “As much as 80% in Thai, but sometimes I use English.” 

 With reference to Item 6 in the questionnaires, "Lecturers give students 

assignments to deepen their understanding about English matters from various media 
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e.g. internet, English newspapers, music and movies,'' the English program students 

gave a rating of “Good”, while the Regular program students gave a rating of 

“Average”. This shows that teachers in the English program provide students more 

chances to learn English from different sources than the teachers in the Regular program. 

With reference to Item 12 in the questionnaires, “Lecturers advise students 

beforehand about O-Net sources of information or websites,” the English program 

students gave a rating of “Good” while the Regular program students gave a rating of 

“Average”. This shows that teachers in the English program provide students with 

more opportunities to learn from the O-Net test than the teachers in the Regular 

program. 

 

 4.1.7 Parents’ support of Regular program students 

 

Table  4.7 Parental encouragement towards English learning in Regular program N = 34 

Variable Factors X SD Level 

Parental encouragement towards English learning in Regular 

program students  
 

   

1. Parents play supportive role for students relating to homework  

   or assignment  

 

3.65 1.12 Good 

2. Parents help students reviewing English lessons 

 

3.68 1.04 Good 

3. Parents join the provided English activities  

 

3.18 1.17 Average 

4. Parents support students via English conversation  

 

3.53 1.16 Good 

5. Parents are good counsellors about English learning when  

    students have problem with the course  

 

3.56 1.19 Good 

6. Parents encourage students to learn an extracurricular English  

    course 

 

3.76 1.30 Good 

7. Parents encourage students’ English learning by means of  

    purchasing gadgets that support linguistic comprehension eg.  

    CD, tape cassette, talking dictionary and dictionary.  

 

3.35 1.12 Average 

8. Parents reward students in return for excellent score in English  

    subject  

 

3.29 1.34 Average 

9. Parents encourage students to listen to radio and television  

    which broadcasting in English  

3.21 1.34 Average 
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Table  4.7 Parental encouragement towards English learning in Regular program N = 34 

(cont.) 

Variable Factors X SD Level 

10. Parents advise students asking for help from lecturer when  

      they do not understand English lesson  

 

3.65 

 

1.18 Good 

11. Parents support students to join English activities eg. English  

      camp or O-Net preparation provided by the school  

 

3.71 1.36 Good  

12. Parents help students find O-Net information 

 

3.44 1.31 Good 

13. Parents advise students about O-Net source of information   

     for the examination details and for previous test typifying  

 

3.29 1.34 Average 

14. Parents support students to study extracurricular courses as    

     O-Net preparation  

 

3.50 1.13 Good 

15. Parents recommend relevant English course of study to   

      students 

3.50 1.48 Good 

    

Total 3.49 1.24 Good 

 

 In Regular program, students’ five agreements about parental 

encouragement towards English study are parents assist students on the subject of an 

assignment. Parents help students revise English comprehension. Parents encourage 

students to learn an extracurricular English. Parents advise students asking for help 

from lecturer when they do not understand English lesson. Parents support students to 

join English activities eg. English camp or O-Net preparation provided by the school.  

 In Regular program, students’ five disagreements about parental 

encouragement towards English study are parents join the provided English activities. 

Parents encourage students’ English learning by means of purchasing gadgets that 

support linguistic comprehension eg. CD, tape, talking dictionary and dictionary. 

Parents reward students in return for excellent score in English subject. Parents 

encourage students to listen to radio and television which broadcasting in English. 

Parents help students find O-Net information. 
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 4.1.8  Parental Support among English program Students 

 

Table 4.8 Parental encouragement in English learning among the English program 

students N=52 

Variable Factors X SD Level 

Parental encouragement in English learning among the English 

program students. 

   

    

1. Parents play supportive roles for students in relation to   

    homework and assignments. 

3.94 

 

1.00 

 

Good 

 

2. Parents help students review English lessons. 3.81 

 

0.95 

 

Good 

 

3. Parents participate in the English activities provided 3.77 

 

0.98 

 

Good 

 

4. Parents support students by means of English conversation.  3.52 

 

1.00 

 

Good 

 

5. Parents are good counsellors about English learning when  

    students have problems with the course.  

3.92 

 

0.93 

 

Good 

 

6. Parents encourage students to learn in extracurricular English  

    courses. 

4.19 

 

0.82 

 

Good 

 

7. Parents encourage students’ English learning by means of  

    purchasing gadgets that support linguistic comprehension e.g.  

    CDs, tape cassettes, talking dictionaries and dictionaries.  

4.15 

 

0.83 

 

Good 

 

8. Parents reward students for excellent scores in English.  3.85 0.89 Good 

9. Parents encourage students to listen to radio and television  

 programs broadcast in English.  

4.31 0.78 Excellent 

10. Parents advise students to ask for help from lecturers when  

     they do not understand English lessons.  

4.29 0.70 Excellent 

11. Parents support students to join English activities eg. English  

     camp or O-Net preparation provided by the school 

4.23 0.83 Excellent 

12. Parents help students find O-Net information. 3.60 1.16 Excellent 

13. Parents advise students about O-Net sources of information 

for the examination details and pre-testing.  

3.40 1.16 Good 

14. Parents support students in studying extracurricular courses 

for O-Net preparation. 

3.71 1.07 Good 

15. Parents recommend relevant English courses of study to  

     Students. 

4.21 0.78 Excellent 

Total 3.93 0.97 Good 
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 In the English program section, the students share the following five 

opinions in common regarding parental encouragement in English studies: 1) Parents 

encourage students to learn in extracurricular English courses; 2) Parents encourage 

students’ English learning by means of purchasing gadgets that support language 

comprehension, such as CDs, tape cassettes, talking dictionaries and other dictionaries; 

3) Parents encourage students to listen to radio and television programs broadcast in 

English; 4) Parents advise students to ask for help from lecturers when they do not 

understand English lessons and 5) Parents support students in joining English activities 

e.g. English camps or O-Net preparation provided by the school. In the English program 

section, the students’ displayed the following five disagreements about parental 

encouragement in English studies: 1) Parents help students to review their English 

lessons; 2) Parents join the English activities provided; 3) Parents support students via 

English conversation; 4 Parents help students find O-Net information and 5) Parents 

support students in preparing for O-Net examinations. 

 At the same time, the following areas were rated as “excellent”:  Parents 

encourage students to listen to radio and television programs broadcast in English, 

advise students to ask for help from lecturers when they do not understand English 

lessons, support students in joining English activities e.g. English camps or O-Net 

preparation provided by the school and recommend relevant English courses of study 

to students. 

 

4.1.9 Comparison of Parental Support in the English Learning of the 

Regular and English program Students 

 

Table 4.9 The comparison of parental support in the English learning of Regular 

program students N = 34 and English program students N = 52 

EP students 

(N = 52) 

RP students 

(N = 34) Variable Factors 

X SD X SD 

  t. sig 

Parental support in the English 

learning of Regular program 

students and English program 

students 

 

 

3.93 

 

 

0.97 

 

 

3.49 

 

 

1.24 

 

 

-2.48 

 

 

0.02 

*p<.05 
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 The above table shows the degree of parental encouragement on the 

subject of English skills development in both English and Regular program students. 

Accordingly, both programs share high average values. The differences in the  values 

and SD are a typical at 0.44 and 0.28, respectively, and the results are statistically 

significant (p < .05). 

 

 According to the questionnaire, it can be concluded that the English and 

Regular program students agreed on parental encouragement as follows: 

1. Parents encourage students to learn in extracurricular English courses.  

2. Parents advise students to for help from lecturers when they do not     

understand English lessons. 

3. Parents support students in joining English activities e.g. English camps 

or O-Net preparation provided by the school. 

 

 Regular and English program students disagreed on the following items on 

parental encouragement: 

 1. Parents participate in English activities provided by the school. 

 2.  Parents help students find O-Net information. 

 

 With reference to Item 3 in the questionnaire, “Parents participate in the 

English activities provided,'' the English students gave a rating of “Good” while the 

Regular program students gave a rating of “Average”. This shows that the parents of 

the students from the English program support their children by participating in 

English activities at school more than the parents of the students in the Regular 

program. 

 With reference to Item 7 in the questionnaire, “Parents encourage students’ 

English learning by means of purchasing gadgets that support linguistic 

comprehension e.g. CDs, tape cassettes, talking dictionaries and other dictionaries'', 

the English program students gave a rating of “Good”, while the Regular program 

students rated the same area as “Average”. This shows that the parents of the students 

from the English program support their children by buying extra English study 

materials for them more than the parents of the students in the Regular program. 
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 With reference to Item 8 in the questionnaire, “Parents reward students for 

excellent scores in English,'' the English program students gave a rating of “Good”, 

while the Regular program students gave a rating of “Average”. This shows that the 

parents of the students from the English program try harder to reward and encourage 

their children who achieve good grades in English than the parents of the students in 

the Regular program. 

 With reference to Item 9 in the questionnaire, “Parents encourage students 

to listen to radio and television which broadcasting in English,'' the English program 

students gave a rating of “Excellent”, while the Regular program students gave a 

rating of “Average”. This shows that the parents of the students from the English 

program encourage their children to get English content from the media more than the 

parents of the students in the Regular program. 

 With reference to Item 10 in the questionnaire, “Parents advise students to 

ask for help from lecturers when they do not understand English lessons,” the English 

students gave a rating of “Excellent” while the Regular program students gave a rating 

of “Good”. This shows that English program students’ parents advise their children to 

ask their teachers questions when they have any trouble understanding more than the 

parents of the students in the Regular program.  

 With reference to Item 11 in the questionnaire, “Parents support students 

in joining English activities e.g. English camps or O-Net preparation provided by the 

school,” the English program students gave a rating of “Excellent”, while the Regular 

program students gave a rating of “Good”. This shows that English program students’ 

parents encourage their children to attend extracurricular English events at school 

more than the parents of the students in the Regular program. 

 With reference to Item 13 in the questionnaire, “Parents advise students 

about O-Net sources of information for the examination details and pre-testing,” the 

English program students gave a rating of “Excellent”, while the Regular program 

students gave a rating of “Average”. This shows that the parents of students in the 

English program stimulate their children in more O-Net test preparation than the 

parents of the students in the Regular program.  

 With reference to Item 15 in the questionnaire, “Parents recommend 

relevant English courses of study to students,” the English program students gave a 
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rating of “Excellent”, while the Regular program students gave a rating of “Good”. 

This shows that English program students’ parents encourage their children to take part in 

the English standard tests more than the parents of the students in the Regular program.  

 According to the questionnaire, it can be said that the parents of students in 

the English program provided more support for English studies whether in terms of 

comprehension and teaching media to help develop English learning skills, such as 

talking dictionaries, CDs or tape cassettes.  Furthermore, parents also help by 

recommending extracurricular sources for English learning while recommending 

sources for O-Net testing information for students.  Therefore, students in the English 

program have more opportunities to practice English language learning. 

 At the same time, the parents of students in the Regular program provide 

English language learning support for students concerning comprehension. For 

example, they help students and offer advice about lessons and assignments.  They 

also provide support in terms of teaching media to encourage English learning skills to 

a certain degree and less than the parents of students in the English program.  

 

 

4.2 Research Question 2: What are the differences in teaching and learning 

materials, teaching processes and parental support between Regular and English 

programs? 

 With reference to Research Question 2, we can see the mean score 

differences for teaching and learning materials, teaching process and parental support 

of Regular and English program.  
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 4.2.1 The Difference in Teaching and Learning Materials, Teaching 

Process and Parental Support for the Regular and English programs.  

 

Table 4.10 Teaching and Learning Materials, Teaching Process and Parental Support 

for the Regular and English programs 

EP students 

(N = 52) 

RP students 

(N = 34) Variable Factors 

X SD X SD 
t Sig. 

1. The teaching and learning 

materials for the English program  

and Regular program 
3.76 0.91 

 

3.72 

 

1.00 -0.28 0.78 

2. The teaching process for English 

in the English program  and Regular 

program 
3.79 0.90 3.59 1.12 -1.43 0.16 

3.Parental support in English 

learning for the English and Regular 

program students 
3.93 0.97 3.49 1.24 -2.48 0.02 

*p<.05 

 

 In relation to the English program, teaching process, media, parental and 

teacher encouragement, it is indicated that all of these factors are ready and sufficient 

for the number of students who can apply available learning media competently in 

order to ameliorate linguistic literacy. Over and above, the school and study syllabus 

facilitate activities for additional linguistic learning e.g. English camps. In the aspect 

of teaching procedures, the lecturers in the English program focus on corresponding 

with students in English during in and outside classroom. In some measure of the 

teaching process, the lecturers also append a positive deliberation on the English 

language apart from textbook learning. As for the English program students, parental 

reinforcement significantly supports students in taking extra English tutorial classes 

together with purchasing instruments, such as CDs, tape cassettes, talking dictionaries 

and dictionaries, for learning and developing English skills.  Furthermore, parents also 

encourage students to listen to radio and television programs broadcast in English. 

Whenever students are faced with learning difficulties, such as failure to comprehend 

lessons, parents advise them to ask for help from the lecturers. Likewise, parents 
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support students in participating in English activities e.g. English camp and O-Net 

exam preparation provided by the school. 

 While the teaching apparatus and parental reinforcement denotes that 

teaching and learning processes in the Regular program are ready and sufficient for 

students’ needs to a certain extent. Students extensively use learning media to 

strengthen English fluency. The findings regarding the aspect of teaching approach 

were similar to the findings for the English program in that lecturers focus on 

encouraging positive opinions and English culture to students by means of organizing 

info-boards on important events like Christmas and Halloween. In addition, the 

lecturers give students opportunities to practice for O-Net admission testing before the 

examination actually takes place. 

 In terms of the parental encouragement perspective for Regular program 

students, the greatest concern is focused on assisting students with assignments,  

reviewing English comprehension and support for extracurricular English classes. 

Whenever students have trouble about learning English, e.g. lesson incomprehension, 

parents advise them to ask for help from the lecturers. Likewise, parents support 

students in participating in English activities e.g. English camps and O-Net exam 

preparation facilitated by the school. 

 

 

4.3 Research Question 3: What are the differences in O-Net test results between 

the Regular and English program students? 

 The O-Net test contains forty items divided into two sections. Each section 

consists of 20 items as follows:  

 Section 1 covers language usage and consists of the following: 

Part 1 - Signs: In this part, the students are required to look at each sign 

and choose the best answers to the questions. Both answers must be correct in order 

for students to gain one mark. If either of the answers is wrong, the students will not 

gain any marks. 

Part 2 - Questions and Answers: There are two related questions in each 

item. Students must choose the correct answer to each of the two questions. Both 
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answer to must be correct in order for students to gain one mark. If either of their 

answers is wrong, students will not gain any marks. 

Part 3 – Dialogues:  In this part, the students must read each situation and 

dialogue carefully. Students must choose the appropriate expression for the first 

missing part (Item A) and the response/reaction to the expression for the second 

missing part (Item B). Both answers in Items A and Item B must be correct in order 

for students to gain one mark. If either of their answers is wrong, students will not gain 

any marks. 

Part 4 - Sentence Completion:  In this part, the students must read each  

sentence carefully then choose the item (A) that best completes the first part of the 

sentence and choose the item (B) that best completes the second part. Both answers in 

Items A and B must be correct in order for students to gain one mark. If either of their 

answers is wrong, students will not gain any marks. 

Section 2 - Reading Ability 

This section contains two parts, i.e. Vocabulary and Reading 

Comprehension. Each part has its own directions. The students must read the passages 

carefully and choose the best answers. The students will gain one mark for each 

correct answer.  

 Part 1 - Vocabulary 

 Part 2 - Reading Comprehension 

 The English O-Net score results for the English program students are 

shown in Table 4.11 and the English O-Net score results for the Regular program 

students are shown in Table 4.12 as follows: 
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 4.3.1 The English O-Net score of Regular program students 

 

Table 4.11 The mean value for English O-Net scores of the Regular program students 

Regular program Students 

(N=34) X  SD 

Section 1 (20 points) 6.60 2.36 

Section 2 (20 points) 6.24 2.10 

Total Score (40 points) 12.82 3.60 

 

 The table shows the mean level of English O-Net scores in each section for 

the Regular program student. The mean scores for Sections 1 and 2 are 6.60 and 6.24, 

respectively. The mean score of these two sections are at the low level when compared 

with the English program students as supported in the following teacher interview: 

Interviewer : Do students have satisfactory O-net outcomes as expected 

in terms of the school objectives, especially in English? 

TT : “Quite satisfactory overall, but not good enough when compared 

with the English program students.” 

 

 The interview data about English learning proficiency in all aspects of 

Thai teachers can be supported as follows: 

Interviewer : Do students have satisfactory learning proficiency in all 

aspects as expected in terms of the school objectives, 

especially in English? 

TT : “It’s fair.  

  

 According to the table, it can be seen that the students in the Regular 

program had low O-Net test scores in both sections, which may indicate that the 

English language ability of the students in the Regular program was ranked as 

“Satisfactory”, which was supported by the interview response of one English teacher 

who commented on satisfaction in O-Net test scores that the scores were satisfactory 

to a certain degree.  
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 4.3.2 English O-Net Scores for the English program Students 

 

Table 4.12 The mean value for English O-Net scores of the English program students 

English program Students (N=52) X SD 

Section 1 (20 points) 17.32 2.69 

Section 2 (20 points) 16.09 3.29 

The Total score (40 points) 33.42 5.10 

 

 The table shows the mean for the total score and the mean for each section 

of the O-Net for the English program students. The mean scores for both sections are 

at a high level.  The mean score for Section 1 is 17.32 with a SD of 2.69 and the mean 

score for Section 2 is 16.09 with a SD of 3.29. And the total score is 33.42, SD is 5.10 

 Moreover, the interviews with the English foreign teachers and the head of 

the English program indicated sufficient support for O-net test preparation and 

encouraging the students in seeking O-net test information. Thus, the English program 

students achieved high scores.  As shown in the following teacher interviews: 

Interviewer : Do you prepare your students for O-NET testing? If so, 

how? 

FT: “Of course, by teaching them with Thai curriculum because the       

O-Net test comes from Thai curriculum.”  

 

Interviewer : Do you prepare your students for O-NET testing? If so, 

how? 

HP : “We prepare the students by giving them information on O-Net 

testing by posting it on information boards in every class and also 

hold special classes for reviewing English grammar for the 

students.” 

 

 The interviews with the director and foreign teachers about satisfaction 

regarding students’ O-net test results are shown below: 
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Interviewer : Do students have satisfactory O-net outcomes as expected 

in terms of the school objectives, especially in English? 

FT : “Yes, sure. 85% of them get high scores.” 

 

Interviewer : Do students have satisfactory outcomes as expected in the 

school objectives, especially in English? 

DA :  “I am satisfied because the O-net scores of the students are at a high 

level by national standards.” 

 

4.3.3 Comparison of O-Net Scores in Each Section for the Regular 

Program Students and English program Students 

 

Table 4.13 The comparison of O-Net scores in each section for the Regular program 

Students and English program Students 

English program 

Students (N=52) 

Regular program 

Students (N=34) Population 

X SD X SD 

t Sig. 

Section 1 

 
17.32 2.69 6.60 2.36 -19.53 0.00 

Section 2 

 
16.09 3.29 6.24 2.10 -17.05 0.00 

The Total score 

(40 scores) 
33.53 5.09 12.82 3.60 -22.07 0.00 

*p<.05 

 

 According to the table, it can be summarized that the English program 

students had higher scores than the Regular program students in Section 1, whereby 

the difference of X  is 10.72 and the SD is 0.33. These findings are statistically 

significant (p<.05). In section two, the English program students show higher scores 

than the Regular program students whereby the difference of X is 9.75 and the SD is 

1.19. These findings are statistically significant (p<.05). Therefore, the indication is 

that the English program students are proficient in linguistics and have stronger 

theoretical competency than Regular program students. Also, the interviews with the 

head of the English program who mentioned the language fluency of the English 

program students is pointed out here: 
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Interviewer :  Are the students’ O-Net examination results in English 

satisfactory  or not? 

HP : “Well, the English program will be graded in the first place. 

Students will be screened at the beginning, and so will the readiness 

of their families. So, it’s not surprising that the English results, or 

even O-Net scores, are very satisfying”. 

 

 The interview with the head of the above program illustrations the 

satisfaction of the head of the program toward the overall O-Net test scores achieved 

by the English program students in the subject of English.  Furthermore, it can be said  

of the higher O-Net scores of the students may in part be due to the factors concerned 

with teaching media, teaching process and parental support in English studies. 

 

 

4.4 Conclusion 

 According to the data analysis, it is indicated that English program 

students have higher English and O-Net competency than Regular program students 

with better language usage and reading ability. In terms of teaching media, teaching 

approaches and parental reinforcement, English and Regular program students are all 

set within the same fields. For example; students from both programs learn to use 

more language knowledge-based networks, such as multimedia and computers. 

 In English program an innovative teaching approach gains more interest 

from students. Every assessment is announced to students via Face book. Lecturers 

enrich English culture and attitudes for students, and communicate in English both 

during and after class hours. In the Regular program, lecturers assign students to 

arrange an event board with themes such as Christmas to strengthen English cultural 

knowledge. Lecturers have prepared students in the English subject for O-Net by using 

previous exams for pre-tests. However, Thai is frequently used during and after 

classroom, while English is only used for some communications. 

 In the English program, parents encourage students to take extra English 

courses. In addition, they purchase supportive devices like CDs, tapes, talking 
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dictionaries or other dictionaries. They also encourage students to listen to radio and 

television programs broadcast in English. Parents advise students to ask for help from 

lecturers when they do not understand English lessons. Parents support students to join 

English activities e.g. English camp or O-Net preparation provided by the school.  

 In the Regular program, parents help students with homework or 

assignments and review lesson comprehension in English. Parents encourage students 

to study extracurricular English. Moreover, they advise students to ask for help from 

lecturers when they do not understand English lessons. Finally, parents also support 

students in joining English activities e.g. English camps or O-Net preparation provided 

by the school.  

 O-Net Score Outcome regarding the scores for each section, the English 

program students achieved higher scores than the Regular program students. The total 

score for the English program students was at a high level ( X = 33.53) with statistical 

significance (p<.05), while the score of the Regular program students was at a low 

level ( X = 12.82). These findings, therefore, can support Research Question 3, “What 

are the differences in O-Net test results between the Regular and English program 

students?”, in that the English program students have higher English ability and 

English O-net ability than the Regular program students. 

 It can be concluded that the students’ English achievement is supported by 

teaching and learning materials as well as the teaching process and parental support.  

 While the O-Net scores for the students in the Regular program are lower, 

we might say that the factors of teaching and learning materials, teaching process and 

parental support may partially affect students’ O-Net scores to a certain degree, but to 

a lesser degree than for the students in the English program. 
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CHAPTER V 

CONCLUSION DISCUSSION AND RECOMMENDATIONS 

 

 

 This chapter presents the research findings in four sections. The first 

section presents an overview of the research. The second section describes the 

conclusions drawn from the study. The third section discusses the research and the 

fourth section proposes recommendations for further studies. These sections are 

outlined as follows: 

 5.1 Overview 

 5.2  Conclusion 

5.2.1 Teaching materials 

5.2.2  Teaching process  

5.2.3 Parental support 

5.2.4 O-Net scores 

 5.3 Additional Findings 

 5.4  Discussion 

 5.5  Recommendations 

 

 

5.1 Overview of the Research  

 The objectives of this research was to study the teaching and learning 

processes of the English and Regular programs, and to compare the teaching and 

learning processes of both programs with further comparison of the English O-Net 

scores between the English and  Regular program students. 

 5.1.1 Three research questions are addressed in the present study: 

5.1.1.1 What are the perceptions of students in Regular and 

English programs toward teaching and learning materials, teaching processes and 

parental support? 
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5.1.1.2 What are the differences in teaching and learning 

materials, teaching processes and parental support between Regular and English 

programs? 

5.1.1.3 What are the differences in O-Net test results between 

the Regular and English program students 

5.1.2 The variables in this study comprise the following:  

5.1.2.1 Program Type 

-  Regular program 

-  English program 

5.1.2.2 Teaching Processes 

- Curriculum 

-  Teaching materials 

-  Teachers’ teaching process 

-  Parental support 

5.1.3 Output 

5.1.3.1  Students’ English O-Net scores 

 

Mutthayomwatnairong School was chosen as the setting for conducting 

this research. A total of 94 questionnaires were used with the English program 

students and the Regular program students.  Of these, 87 questionnaires were returned 

(52 from the English program students and 34 from the Regular program students). 

Descriptive statistics (mean and standard deviation and t-test) were used to  

analyze data by SPSS with Microsoft Office (Excel) for teaching  materials, teaching 

process and parental support. 

 Descriptive analysis was used to analyze the interviews with the director, 

the head of the English program and teachers who are both Thai and foreigners. 
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5.2 Conclusion 

In this part, the researcher summarizes the findings of the study into four  

parts i.e. teaching materials, teaching process, parental support and O-Net scores of the 

Regular and English program students. The findings are as follows: 

5.2.1 Teaching Materials 

 The teaching materials for the English program students were all at a good 

level ( X = 3.87, SD = 0.88), while the teaching materials for the Regular program 

students were the same i.e. all were at a good level ( X = 3.77, SD = 0.99). These 

findings were not statistically significant (p>0.005). According to the mean and SD 

value, it can be concluded that English program students have more satisfaction about 

teaching materials than Regular program students.   

5.2.2 Teaching Process  

 The teaching processes in the English program were all at a good level   

( X = 3.79, SD = 0.90), while the  teaching process in the Regular program was mostly 

at a good level, but some were at an average level ( X  = 3.63, SD = 1.10). These 

findings were not statistically significant (p>0.005). According to the mean and SD 

value, it is indicated that the English program students have greater satisfaction 

regarding the teaching process than the Regular program students. Moreover, teachers 

who use teaching materials such as multimedia and internet are different from the  teaching 

process in the Regular program teachers who use fewer of these higher-tech materials. 

5.2.3 Parental Support 

 The parental support of the English program students was mostly at a good 

level with some students giving ratings at an excellent level ( X = 3.93, SD = 0.97), 

while the parental support for the Regular program students was mostly at a good level 

with some students giving ratings at an average level ( X = 3.49, SD = 01.24). These 

findings are statistically significant (p<0.005). According to the average and SD 

values, it is indicated that the English program students have greater satisfaction 

regarding parental support than the Regular program students. The parents of English 

program students encourage their students to attend English activities provided by the 
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school and buy English teaching materials, such as English dictionaries or talking 

English dictionaries, etc. 

5.2.4 Students’ English O-Net Scores 

The English O-Net scores for the English program students were (X = 17.32, 

SD = 2.69 p<0.05) for Section 1, while the same scores for Section 2 were ( X = 16.09, 

SD = 3.29 p<0.05). The English O-Net scores for the Regular program students in 

Section 1 were ( X = 6.60, SD = 2.36, p>0.05), while the same scores for Section 2 

were ( X  = 6.24, SD = 2.10, p>0.05) The gap for Section 1 was 10.72 and the gap for 

Section 2 was 10.25, thus showing that the English program students have more 

English efficiency than the Regular program students. 

 

 

5.3 Additional Findings 

According from teacher interviewing, the researcher found the significant 

differences between Regular program and English program as follows;  

5.3.1 The differences between administrative procedures; GPA is used as 

standard factor in both program, but students whose GPA are higher are chosen in 

English program. 

5.3.2 Parental Support; most English program students have sufficient 

encouragement from parents as well as financial support for tuition fees. 

5.3.3 Individual English Abilities; most English program students 

naturally have more English abilities than Regular program students. 

5.3.4 The differences between teaching process as well as teaching 

materials; the context of English learning in schools is not only text book learning, 

which has a higher level than the textbooks used by the general level of students. 

Besides, the teaching hours of English classes in English program are more frequently 

than Regular program. Moreover teaching materials of the English program are more 

sufficient and up-to-date, as well as the teaching methods of English teachers, 

including encouragement from parents, all of which are more prevalent than in the 

Regular program. 
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 5.3.5 As for teaching process in Item 12, “Teachers advise students 

beforehand about O-Net sources of information or websites”, the responses to the 

questionnaire ranked satisfaction on this topic at “Average”, while the interview 

responses of native Thai English teachers about O-Net testing preparation for students 

were as follows:   

Interviewer : Do you prepare your students for O-NET tests? If so, how? 

TT : Yes, I do. I prepare the students for O-Net test admission by   

contributing previous papers in favor of students’ preparation. 

Therefore, it is significant that students would expect to get more 

information or practice more in O-Net test paper before taking the O-Net test formally. 

 

 

5.4 Discussion 

This section presents the discussion of the research findings obtained from  

the study and suggestions for improving the English teaching and learning processes 

for the English and Regular program students at Mutthayomwatnairong School. The 

discussion follows the order of the findings for the research questions:  (1) What are 

the perceptions of students in English and Regular programs toward teaching and 

learning materials, teaching processes and parental support? (2) What are the 

differences in teaching and learning materials, teaching processes and parental support 

between English and Regular programs?   (3) What are the differences in O-Net test 

results between the English and Regular program students? 

 

 This part can be outlined as follows: 

 5.4.1  The teaching and learning materials for the English and Regular            

programs. 

 This part discusses the teaching and learning materials for the English  and 

Regular programs, and how these two programs are similar or different in terms of the 

materials used. 
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 5.4.2 The Teaching Process  

 This part discusses the teaching processes employed by teachers and what 

techniques teachers apply in class while further addressed the differences in teaching 

processes of the two programs. 

5.4.3 Parental Support 

This part discusses parental support and compares how parents offer 

different levels of support for English program students and Regular program students.  

5.4.4 O-Net Test Results  

This part addresses the differences in the O-Net scores of English and 

Regular program students. 

5.4.4.1 The Teaching Materials for the English and Regular 

programs 

The research findings on the subject of teaching media reveal 

the correlation premise that English program students have greater satisfaction 

regarding teaching media than the Regular program students. The English program 

provides ICT and effective teaching approaches focused on practice rather than 

theoretical study. Learning approaches and teaching media have the underlying goal of 

practical English fluency. Students take core subjects and 3-4 minor courses each 

semester. Students are also required to take other subjects using English as a medium 

in all cases, except for Thai and Buddhism. Sufficient learning tools for the English 

program students are efficiently used in each class hour as can be seen from one 

foreign lecturer’s interview, “I use Many materials in class such as Power Point 

presentations, computers, CDs and also newspapers.”  And from the head of the 

English program, “Well, it can be seen that we have equipped projectors and Internet 

in every room in the English program because our education system should have ICT 

support and gradually develop.” 

In the Regular program, learning approaches and teaching media 

have two significant paths – core English subjects and supplementary English courses. 

Core subjects are mainly taught by Thai lecturers while native speaking lecturers teach the 

latter courses. Multimedia is partly used during class as seen from the following response 

from one lecturer: “Well, it is partly used; frequently, but not always”. 
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 This investigation is likely associated with Payukmak (2551) 

in “Factors Affecting the English Communicative Ability of English program 

Students”.  According to the study of Wuttiya Payukmak, school factors were found to 

include provision of adequate materials and learning resources, good management and 

recognition of the importance of English language learning and teaching. The research 

indicates that the learning processes and media apparatus in the English program have 

been prepared better than in the Regular program in which is related to Research 

Hypothesis 1 in that Matthayom 3 students in English program have better results in terms 

of teaching materials than the Matthayom 3 students in the Regular program.  

5.4.4.2 Teaching Process of Teachers in the English and 

Regular programs 

 Regarding teaching management, evaluating academic 

proficiency motivates students in the English program. To make an assessment, 

English interactive communication will be conducted along with tutoring outside the 

classroom. Additionally, assignments manifestly help students prove English fluency 

through the internet and other printed media. On the other hand, Regular program 

lecturers seem to motivate students to participate in class by offering extra points. An 

assessment only takes place after class ends, which is not as frequent as in the English 

program. According to one Thai lecturer in the Regular program, “It depends on the 

lesson.  Sometimes it takes more or less time to end a chapter and we hold a test after 

each chapter.” 

  According to the research findings, the students in the English 

program were found to have greater satisfaction regarding the teaching processes of 

English teachers than the students in the Regular program whereby the students’ 

satisfaction and opinions differed in terms of the following three aspects:  1. Teachers 

consistently communicate with students in English throughout class hours; 2. 

Lecturers assign students to deepen their understanding about English matters through 

various media e.g. internet, English newspapers, music and movies; 3. Lecturers 

advise students beforehand about O-Net sources of information or websites.  

  This investigation is related to the study of Boonnimit  

Lugsana (2542), who studied the relationships among roles of parents, teachers and 

peers in supporting English learning, finding positive relationships between the roles 
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of parents, teachers and peers in supporting English learning and English learning 

motivation. In addition, the research of Payukmak Wuttiya (2551) about “Factors 

Affecting the English Communicative Ability of English program Students”, which 

indicated that classroom-based factors comprised student’ attention and practice, 

cooperation and self-confidence, various teaching techniques and ability to motivate 

class interaction in a relaxing and fun atmosphere. 

  With regard to all aspects of the exploration, we can say that 

the teaching process in English program met with greater success than that of the 

Regular program, because the lecturers attempt to fortify students in a practicable 

approach by communicating in English during and after class. 

5.4.4.3 Parental Support 

In English program, parents support students with educative 

devices, such as CDs, tape cassettes, talking dictionaries and other dictionaries, as well 

as encouraging them to learn English from bilingual television and radio broadcasting. 

Likewise, the parents of the students in the Regular program recommend students to 

diminish lesson impediment by asking lecturers for help. At some point, parents in the 

Regular program help students with assignments and review English lessons. 

Furthermore, parents in the Regular program also support students in taking extra 

English courses and encourage students to join in English activities. According to the 

opinions of students in both programs, the difference of parental support in the English 

program is that parents reinforce English conversation and reward students when they 

achieve good grades. 

According to the study of Payukmak Wuttiya (2551), “Factors 

Affecting English Communicative Ability of English program Students”, it was 

revealed that parents represent a significant factor affecting students’ success in 

English. Similarly, according to the findings of this study, it can be concluded that 

additional factors affecting students’ English communication ability were found to 

were students’ aptitude and family support. The research of Nonthapakdee Primrose 

(2547), “A Multi-Case Study Research for Studying the Operations of Bilingual 

Schools” indicated that students' family background was a supportive factors for 

studying in bilingual schools. Moreover, according to the study of Sumonwiriya  

Suparuthai (2550), “A Comparison of Out-of-Class English Language Learning 
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Activities, Learning Strategies and Attitudes Toward Autonomous English Language 

Learning of English program and Regular program Students”, the findings show the 

factors affecting high and low autonomous learners in this study to be intrinsic 

motivation, metacognitive knowledge about tasks and strategies, and support from 

school and family. 

 Above of all, the findings can support that parental 

encouragement improves English studies and is associated with students’ success, 

which correspond to the Research Hypothesis 3 in that Matthayom 3 students in the 

English program have better results for parental support than the Matthayom 3 

students in the Regular program. 

5.4.4.4 English O-Net Test Results 

According to the research findings on the O-Net English 

subject, the average scores for the English program students were higher than the 

Regular program students. According to the integrated point average, the English 

program students achieved a high ranking at X  = 33.53. On the other hand, the 

Regular program students achieved a low ranking at X = 12.82. Regarding one native-

speaking lecturer’s viewpoint on student readiness for O-Net’testing, “Of course; by 

teaching them with Thai curriculum because the O-Net test comes from Thai 

curriculum”. This finding concurs with expected satisfactory scored-tests from foreign 

lecturers who comment that “Yes, sure. 85% of them get high scores.” 

Regular program students’ test results are likely to be poorer 

when compared to English program students. According to one Thai lecturer’s 

viewpoint about O-Net scores, “It is acceptable and satisfactory. However, it 

definitely cannot be compared to the English program students overall.”  The head of 

the English program offered support on the same topic, “Well, the English program 

students will be graded in the first place. Students will be screened at the beginning, 

including the readiness of their family. So, it’s not surprising, the English results, or 

even O-Net scores, are very satisfying.” 

In Sumonwiriya  Suparuthai’s study (2550), ‘A Comparison of 

Out-of-Class English Language Learning Activities, Learning Strategies and Attitudes 

toward the Autonomous English Language Learning of English program and Regular 

program Students’, the findings revealed that English program students reported doing 
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English activities outside class more often than Regular program students at the 

statistically significant level of 0.05. English program students were found to use all 

learning English strategies more often than Regular program students at the 

statistically significant level of 0.05 and English program students seemed to have 

higher positive attitudes toward autonomous English language learning at the 

statistically significant level of 0.05 

In brief, the research findings support all of four research 

hypotheses in that Matthayom 3 students in the English program have better results in 

teaching materials than the Matthayom 3 students in the Regular program. 

Furthermore, Matthayom 3 students in the English program have better results in the 

teaching process than the Matthayom 3 students in the Regular program. Moreover, 

Matthayom 3 students in the English program have better results in parental support 

for teachers than the Matthayom 3 students in the Regular program and Matthayom 3 

students in the English program have higher O-net scores than the Matthayom 3 

students in the Regular program.  

The findings from the English and Regular programs can be 

explained in that appropriate and sufficient teaching materials effectively enhance 

English language teaching and provide various ways of learning with modern and fast 

data transmission. Moreover, well-prepared teaching techniques from instructors 

motivate students to learn. In addition, offering advice to access alternative language 

learning resources and counseling about learning English difficulties reinforces 

students to pursue better learning achievements. Finally, learning English with 

parental support can strengthen student success in learning from English from media 

i.e. broadcasting, joining English learning activities from schools and rewarding when 

students achieve higher English scores. As previously mentioned, these factors 

obviously matter in students’ learning English achievement, even with regard to O-Net 

scores. This study can support the research as follows: 

Although English and Regular programs are operated in the same school, 

the educational environment appears to be different.  According to the rationale of 

establishing English programs, there are three aspects which can be used to 

distinguish these two programs: medium of instruction, foreign teachers and facilities. 

In the English program, the English language is used as the medium of instruction, 
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while the Thai language is used in the Regular program. Also, students in the English 

program need to use English for communication with foreign teachers and for their 

learning (Ministry of Education, 2001). 

 

 

5.5 Implementation and Recommendations   

 According to the findings of the present study, implementation and  

recommendations for further studies should be carried out to gain beneficial 

information as well as a deeper understanding of English teaching and learning in 

English and Regular programs. Methods of application are recommended below: 

 5.5.1 Implementation of the Study 

5.5.1.1 The score on the questionnaire covering teaching 

process in the Regular program was found to be “Average”, so teachers should give 

greater importance to communicating with students in English throughout class hours, 

giving students assignments to deepen their understanding about English matters from 

various media e.g. internet, English newspapers, music and movies, and advise 

students beforehand about O-Net sources of information or websites.  

5.5.1.2 According to the findings on Regular program 

students’ O-Net scores, teachers should provide support and extra tutorial classes for 

the purpose of increasing students’ self-assurance for the real exam. 

5.5.1.3 Parents of Regular program students should be 

involved in English academic encouragement by recommending sources of 

information in order to build students’ English fluency. 

5.5.2 Recommendations for Further Research 

5.5.2.1 Further study should focus on English programs 

influenced by the differences in government and private schools with the intention of 

identifying intersects or diversity as well as locating teaching obstacles in order to 

further the development of teaching practice in English programs in the future. 
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5.5.2.2 Subsequent investigations should study the correlations 

of each variable affecting O-Net scores and the success of English learning in order to 

widen scholastic vision to advance students’ English skills. 

5.4.2.3 Studies should be conducted on factors affecting         

O-Net testing scores in English, e.g. parental support for English studies by exploring 

the differences between students with and without parental support. 

5.5.2.4 In-depth data collection is needed for future research, 

e.g. student profile collection, attitudinal discussion about English and other subjects 

studied, together with observing students’ learning implementation at some period of 

time for data reliability and validity. 
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APPENDIX B 

THE QUESTIONNAIRE 
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APPENDIX C 

QUESTIONS FOR DIRECTORS 

 

 

English Version 

 

Part I General information  

 

1. Name………………… Surname………………… 

 

2. Date of interview………………………………… 

Time of interview………………………………… 

Place of interview………………………………… 

 

3. Sex……………………………………………….. 

4. Degree Certificate……………………………….. 

5. Duration position…………………………………  

 

Part II 

 

Curriculum Structure 

1.  What standards is English program curriculum of your school based on? 

  
2.  Who are English program Officials define English program curriculum? 

 

3. How do you manage English program curriculum to suite and conform to  

    students’ abilities in your school? 

 

4. Does your school have problems about English program curriculum  

    defining? 

 

5. Does your school provide extracurricular activities? 

 

Teachers Qualification 

 

1. What are the criteria to select Thai teachers in your school?  

 

2. What are the criteria to select foreign teachers in your school? Or How do  

     you select foreign teachers? 

 

 Teaching plan defining 

 

1. Officials who take part in defining teaching plans consist of……. 
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2. Does your school have problems about defining teaching plans? 

 

Teaching Materials 

 

1. Does your school have enough teaching materials for students? 

 

 2. How your school provides teaching materials? 

 

3. Does your school have problems about teaching materials? 

 

Evaluation 

 

1.  Does your school has evaluated the English program result? 

 

2.  Does your school evaluate teachers regularly? 

 

3.  Does your school evaluate students’ study result every semester? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Copyright by Mahidol University



Fac. of Grad. Studies, Mahidol Univ.                      M.A. (Language & Culture for Comm. & Dev.) / 101 

Thai Version 
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APPENDIX D 

 

 

English Version 

 

Questions for teachers 

 

Part I General information  

 

 Name………………… Surname…………………. 

 Date of interview…………………………. 

 Time of interview………………………………… 

 Place of interview……………………………………… 

 Sex……………………………….. 

 Education……………………………. 

 Duration …………………. 

 

Part II 

Curriculum Preparation 

1. Have you ever studied English program curriculum, contents and         

description before?  

2. Are you responsible for organizing the curriculum and related documents?      

/ And how? 

3. How do you participate in the design of contents, learning activities based                  

on learner-centered and creative approaches?  

 

Instructional Process 

1. Do you always use English as communication tool in class? 

2. Do you often use various forms of modern technology especially 

multimedia and internet? 

3. Do you always enhance students to acquire knowledge outside the  

classroom? 
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4. How do you encourage students to participate class activities? 

5. Do you prepare your students for O-NET test? And how? 

6. How do you plant good attitude toward English on students? 

7. How do you imply English culture in lessons to students? 

8. What techniques are used when doing any English activities?  

9. How is your aim of teaching English?  

   

Teaching Materials 

1. What kind of teaching materials do you apply in class? 

2. What criteria do you use to choose instructional materials? 

3. Do you use various forms of teaching materials in every class? 

4. What language do you use as a tool in communication with students in 

classroom? 

5. What language do you use as a tool in communication with students        

outside classroom? 

 

Evaluation 

1. How can you evaluate your students’ English proficiency? 

2.  What criteria do you use to evaluate English proficiency 

3.  How often do you evaluate the students?  

4.  Do you often report students’ proficiency to them? 

 

Students’ Learning Proficiency 

1. Do you think your English program students can better communicate in 

daily lives? 

2. Can students use English as a tool for information retrieval? 

3. Do students have satisfied learning proficiency in all aspects as expected in  

the school objectives, especially English? 

4. Can the English program students further their studies in Thailand as well   

as in  abroad? 

5. Do students have satisfied O-net outcome as expected in the school             

objectives, especially English? 
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6. Do you think students’ language ability has changed after they            

graduated or   not? And how? 

 

Thai Version 

 
��������	��	(�)*+ ��!"!#��� 

 
������ 1  ��������� !���
'��()����2�F45  

1   �%��-�ก-� ddddddddd 
2    �����  ddddddddd 
3   � ��  ddddddddd. 
4   ������� ddddddddd 
5   �.I  ddddddddd. 
6    -Y,ก�"I1กF� ddddddddd. 
7   "*#*� �����+��"
����)��
(�/"
�"�#�dddddddd.  

 
������ 2 
ก�������	�,�ก�!��  

1. ����!+�I1กF�)��ก���" �����*�����
)��ก���" ��*��%��)���������
 English program 
��ก���)"%�!�� 

2.   ����!+����� �"� �(�(�ก�"	�+���)��ก���")"%���ก��"�"*ก�
)��ก���")"%�!��/
�#��
!" 

3. ����!+����� �"� �)"%�!��/�#��
!"(�ก�"��ก�

��%��)� ก,	ก""�ก�"�"�#�"���������()�'�� 
�"�#����� �"� � ��*��+
��ก!+��#��
�"��
�""�5 

 
ก�������
�ก�������ก�����     

1. ����(��2�F���
กGF�����%��ก�"������+��� /�
 
2. ����(���%��ก�"��������� ��)��ก)��# ��*������# /+#�X.�*�%������,���+�# �%��

�,����"5��K� 
3. ����!+���
��",�()���ก�"�#���ก�"�"�#�"����ก)��
�"�#�)"%�!�� 
4. ����!+�ก"*�-��()���ก�"�#����� �"� �(������"�#��-ก���#��
!"   
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5. ����!+���"�#�� ��."���()���ก�"�#� (�ก�"��
 o-net "�# ,��2�F���
กGF)"%�!�� 
�#��
!" 

6. ����!+��"��
��I���,���+����2�F���
กGF�ก���ก�"�#��#��
!" 
7. ����!+���+��"ก� ��"����
 �Y�Z""�2�F���
กGF�#��
!"
��
 
8. �������� ��
(�ก�"	�+ก,	ก""�2�F���
กGF�#��
!" 
9. ��������M�)��#(�ก�"	�+ก�"�"�#�ก�"�������2�F���
กGF�#��
!" 

 
,�ก)*�� ��ก�������ก�����     

1. ����(���%��ก�"����"*�2�(+
��
 
2.   ����(���ก4g5(+(�ก�".,	�"4���+��%�ก�%��ก�"�"�#�ก�"��� 
3.   ����(���%��ก�"��������� ��)��ก)��#(�ก�"�������*��� /�
�"�#�)"%�!�� 
4.   ����(��2�F�(+�%����"ก�
��ก�"�#�(�)��
�"�#� 
5.  ����(��2�F�(+�%����"ก�
��ก�"�#���ก)��
�"�#� 

   
ก������,�$���	
�",        

1. ������ ,Z�ก�" �+'��"*��,�'�ก�"�"�#� ,��2�F���
กGF�#��
!" 
2.  ����(���ก4g5(�ก�" �+'�ก�"�"�#� ,��2�F���
กGF�#��
!"    
3.  ������ก�" �+'��"*��,�'�
��#�.�#
(+ 
4.  ������ก�"
�ก'�ก�"��
ก��
 )"%�'�ก�"�"*��,��ก���ก�"�#�)"%�!�� 

           
",��	-�.
/��%ก�������'�%"!#�����     

1. �����,+ ����ก�"�#���� ������"�(�ก�"(��2�F���
กGF�.%��ก�"�%����"(��� ,� 
�"*	�� ��!+�+��1�� 

2. ��ก�"�#���� ������"�(�ก�"(��2�F���
กGF�.%��ก�"���� ��)�� ��"���.,����,�!+�    
3. ��ก�"�#���'����G�Z,h��
ก�"�"�#� ,��2�F���
กGF�"
�����M�)��#��
/"
�"�#�

)"%�!��         
4. ��ก�"�#�����"�I1กF����(�"*+�
�����
�1�����
(��"*��I��*���
�"*��I!+���ก���#   

���!)� 
5. ��ก�"�#���'����G�Z,h(�ก�"��
 o-net "�# ,��2�F���
กGF����������.�(	)"%�!�� 
6. �����,+ ��� ������"���
+���2�F���
��ก�"�#������#�!�(���
���+�)"%�!��)��
	�ก

���!+��"�#� English program 
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APPENDIX E 

THE ENGLISH O-NET TEST  

ACADEMIC YEAR 2009 

MATTHAYOMSUKSA 3 

 

 

���������	���
ก��
�ก�����
���� (	
��ก�������) 

��������       93        ����  ����	�
ก � 

�	����
!ก���"#   5   ก!���%��&�  %.
.  2553    )�*�   12.30 - 13.30  �. 

�.#	-����ก!*.................................................................  )*/�"#��#
�	�...................................... 
 

�����"#�	�.................................................................  �0	
�	�............................................ 
 

�1�	&���2 
 

1.  /0	�	���������	�
ก �   (29  ��0�) : 41����  40  /0	    ���   40   �6��� 

2.  ก�	��	��1����7�0)/"2��.#	-����ก!* )*/�"#��#
�	� �����"#�	��*6�0	
�	���

/0	�	� 

3.  7�0���4�	� �.#	 - ����ก!* )*/�"#��#
�	� ���������	�7�ก�6����1��	������
ก�����

890)/0��	���.	:�� ก�;":����
 7�0�40
890�!��	�)%.#	/	ก�6����1��	��1��	
 �*0�ก�	ก

/0	������.	�6��27�0���9�;� 

4. 7�ก���	� 7�07�0����	�1�)�	��  2B  �6��2�
ก*����)*.	ก7�ก�6����1��	�7�0)�=��


(�0���6��2�	ก�
)  �0��0	
ก��)>*"#2����)*.	ก7���  �0	
*�7�0�6	��4�����	2�1� 

�*0�4�
�6��2�
ก*����)*.	ก7��� 

5.  �0���1�/0	�	��*6ก�6����1��	�		ก4�ก�0	
�	� 

6.  :��	�!@��7�0890)/0��	�		ก4�ก�0	
�	�  ก�	����)�*��	� 

7.  :��	�!@��7�0890�!��	�)>B�	���/0	�	� 
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 ����	�
ก � 
 

SECTION 1 :   Language Use and Usage    (20  marks) 

 

�����"# 1 :   ก��7�0����     (20  �6���) 
 

Part 1 :   Signs (Nos. 1-2) 

Directions: Look at each sign and choose the best answers to the 

questions.  Each sign is followed by two questions.  Both answers must be correct 

in order for you to gain one mark.  If either of your answers is wrong, you will 

not gain any mark. 

7����*6/0	46�"�1�����	
�1�����"#���%��&�ก�� ��ก)�"2�46�0	
)*.	ก�1��	� �1�����

�1������C
�	
/0	7�0�9ก�0	
4�
46:�0���#
�6��� �0��	��1����/0	���#
/0	7�8��46:��:�0�6���)*2 
 

Example / ���	2��
 
 

No. 0.   Look at the sign below. 

 

 

WET PAINT      

 

 

A.  This sign says “___”.   

1.  This is used for wet paint   

2.  The paint is still wet 

3.  You must use wet paint on this item 

4.  We use only wet paint here 
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B.  Where would you see this sign? 

 1.  On a taxi         2.  On a book 

 3.  On a tree 4.  On a fence 

 

The correct answers are A2 and B4. Therefore, you must darken the circle under 

number 2 for question A and darken the circle under number 4 for question B as 

follows: 

 

    

Item No. 

    

 

Choice 1 2 3 4 

 A.     

      

0. B.     

 A.     

      

1. B.     

 A.     

      

2. B.     

 

Now start to work on the following questions. 
 

 

 

 

 

 

 

 

 

Copyright by Mahidol University



Pornnapat  Thaptim-on                                                                                                      Appendices / 110 

1. Look at the sign below. 

  

 

  

 

 

 

  

  A.  What does this sign mean? 

1. Stand near the bin. 

2. Throw your trash here. 

3. Buy this kind of basket here.  

4. This bin is useful. 

  

  B.  Where can you see this sign?  

  1.  In a public park  

  2.  In a field 

  3.  In the kitchen of a house  

  4.  In a hotel room    
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2. Read the sign below :  

 

 

Do not Disturb 

 

 

  A.  What does this sign say?  

  1.  No one is in the room. 

  2.  No one will disturb you. 

  3.  Do not knock on the door or go inside.  

  4.  People are not allowed in this area. 

 

  B.  Who might put up this sign?  

 1.  A hotel guest wanting to relax 

 2.  A librarian warning users not to annoy others 

 3.  A teacher telling her students to keep quiet 

 4.  A manager leaving his office  
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 Part 2:  Questions and Answers (Nos. 3-8) 

 Directions : There are two related questions in each item below. 

Choose the correct answer to each of the questions. Both answers must be correct 

in order for you to gain one mark. If either of you answers is wrong, you will not 

gain any mark.  

 7����*6/0	 46�"�1���� �	
�1�����"#���%��&�ก�� ��ก)�"2�46�0	
)*.	ก�1��	��1�����

�1������C
�	
/0	 7�0�9ก�0	
 4�
46:�0���#
�6��� �0��	��1����/0	���#
/0	7�8�� 46:��:�0�6���)*2  
 

Example / ���	2��
  

 
No.  0.  A.  Where is Mary?  

  1.  She lives there.   2.  She left this morning.  

  3.  She went out.   4.  She is in the library.  

  

 B.  What is she doing?  

  1.  She works very hard.  2.  She is doing it.  

  3.  She is reading a book.  4.  She reads a lot.  

 

The correct answers are A4 and B3. Therefore, you must darken the circle under 

number 4 for question A and darken the circle under number 3 for question B a 

follows: 
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 Item No. 

    

 

Choice 1 2 3 4 

 A.     

      

0. B.     

 A.     

      

1. B.     

 A.     

      

2. B.     

 
 Now start to work on the following questions.  
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 3. A.  How do you go to school?  

  1.  I live near my school.  

  2.  I go to school on foot.  

  3.  I went to school by bus.  

  4.  I go to school with my friend.  

 

  B.  This means that              . 

  1.  I walk  

  2.  I ride a bicycle   

                     3.  I go to school every day 

                    4.  My friend and I go to school by bus 

 

 4. A.  What do you usually do on your summer vacation? 

    1.   I study hard during the examination. 

    2.   I bought books and read them at home. 

    3.   I have already visited many countries in Europe. 

    4.   I either help my uncle on his farm or go camping.   

 

  B.  This means that            . 

 1.  I want to play tennis 

 2.  I would like to go to France       

 3.  I like to do outdoor activities 

 4.  I enjoy reading science fiction 
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 5. A.  Why was Grace late for school this morning? 

  1.  She was caught in traffic.             

    2.  She has just arrived in a taxi.   

    3.  She always works late at school.     

    4.  She prefers to play tennis in the morning. 

 

  B.  What happened? 

             1.  She gets up quite late. 

    2.  A bus has just run into a car. 

   3.  The taxi driver drove very fast.   

    4.  There was an accident near the school.   

 

 6. A.   How often does Julia go to the movies? 

                1.  She often goes to the movies alone. 

  2.  She has seen the movie twice.   

  3.  She is going to see a movie this evening. 

  4.  She goes to the movies twice a month.                 

   

  B.  What does she like to see?  

   1.  She wants to watch ghost movies.  

   2.  She is going to see a Thai movie.  

   3.  She enjoys adventure movies.  

   4.  She has already gone out to a movie.  
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7. A.  What does the new teacher look like? 

1.  He is a strange man. 

2.  He always looks serious. 

3.  He is looking for his notebook. 

4.  He is as tall as you are but thinner. 

 

  B.  What is he like?  

  1.  He likes ice-cream. 

  2.  He is kind and friendly.  

  3.  He loves playing tennis.   

  4.  He is very happy today.  

 

8. A.  What does your father do?    

  1.  He is an engineer.  

  2.  He is watering the flowers.  

  3.  He has done all the work.  

  4.  He helps me do my homework.  

  

 B.  Where does he work?  

  1.  He works very hard.  

  2.  He is working in the garden. 

  3.  He always works in his study.  

  4.  He works for a construction company.  
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Part 3 :  Dialogues (Nos. 9-15) 

Directions :   Read each situation and the dialogue carefully.  Choose   

1) the appropriate expression for the first missing part (Item A) and   

2) the response/ reaction to the expression for the second missing 

part (Item B). 

Both answers in Items A and B must be correct in order for you to 

gain one mark.  If either of your answers is wrong, you will not gain any mark. 

7����*6/0	46�"�1�����	
�1�����"#���%��&�ก�� ��ก)�"2�46�0	
)*.	ก�1��	��1�����

�1������C
�	
/0	7�0�9ก�0	
4�
46:�0���#
�6��� �0��	��1����/0	���#
/0	7�8��46:��:�0�6���)*2 

 

Example / ���	2��
  
 

No. 0.   Situation  :  Mary sees John in the morning at school. 

 

 Mary :  Good morning, John,     A      

 John : Good morning, Mary     B     And you?  

 

 A. 1.  Where have you been?  2.  Isn’t it nice to see you?  

  3.  What are you doing? 4.  How are you? 

  

 B. 1.  That’s fine.  2.  Oh, thank you.  

  3.  Fine, thanks.  4.  It’s very well.  
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The correct answers are A4 and B3.  Therefore, you must darken the circle under 

number 4 for question A and darken the circle under number 3 for question B as 

follows: 

 

 

Item No. 

    

 

Choice 1 2 3 4 

 A.     

      

0. B.     

 A.     

      

1. B.     

 A.     

      

2. B.     

 

 Now start to work on the following questions. 
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9. Situation :  Bob and Tom are talking about sports. 

 

  Bob : What are you doing Tom?  

  Tom :  I’m watching a basketball game on TV.  

  Bob :           A           Tom?  

  Tom : Well,         B         but I like to watch it. It is very exciting. 

   

A. 1.  Do you play basketball,  

 2.  How do you like basketball,  

 3.  Which basketball team do you like,  

 4.  Who is your favourite basketball player,  

  

B. 1.  I play this sport,  

 2.  I can’t play basketball,  

 3.  I think basketball is a good sport,  

 4.  I read about basketball every day,  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Copyright by Mahidol University



Pornnapat  Thaptim-on                                                                                                      Appendices / 120 

 10.  Situation : At a party, Jane is talking to her friends, Kelly and Ben.  

 

  Jane : Have you two met each other before?  

  Kelly :           A             

  Ben :           B           We went to see John at the same time. 

 

A. 1.  Is that so?  

   2.  I’m sorry, I don’t know.  

   3.  Oh, yes. John introduced us.  

   4.  I don’t think I have ever seen him.   

     

B. 1.  John is our old friend.  

2.  It was all right. We met John. 

3.  That’s right. We met in John’s office. 

4.  John was right. He knows both of us.  
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11. Situation : Krit is helping his teacher carry some books to her desk. 

  

  Teacher :          A         Thank you very much, Krit.  

  Krit :           B          

 

  A.  1.  What a boy you are! 

   2.  You must be a polite boy.  

   3.  It’s very kind of you to help.  

   4.  You are always grateful to me. 

 

  B. 1.  That’s fine. 2.  Not at all.  

   3.  Don’t say that.  4.  Forget it, won’t you?  

 

 12. Situation : Suda has just dropped Miss Clarke’s cup.  

       

   Suda : Oops!         A           

   Miss Clarke :             B         I have got another one.     

   

   A. 1.  Look at that nice cup.  2.  I’ve broken your cup.  

      3.  Did you get a new cup?  4.  Do you like your new cup?  

 

   B. 1.  Don’t worry, dear.  2.  It’s my birthday present.  

    3.  Please be more careful. 4.  Take good care next time. 
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13. Situation : Siree has just met a new friend at an international 

university. 

 

   Siree : My name is Siree. I’m Thai and I study law.        A          

   Lisa :  Hi, Siree!         B         I just arrived last week.  

    

   A.   1.  What do you do? 

    2.  What about you?  

    3.  What will you study?  

    4.  Are you interested in law?  

   

   B. 1.  Oh, I can speak many languages.  

    2.  Well, I went to Thailand last year.  

    3.  Have you ever been to Jordan before?  

    4.  I am a new student from Jordan.  

 

14. Situation : Your friend is crossing the street and he does not see 

a car coming towards him.  

 

   You :          A        for that car! 

   Friend :   Oh!        B            

   

   A. 1.  Stand still   2.  Be careful  

    3.  Look out  4.  Keep away 

 

   B. 1.  I should  2.  No problem.  

    3.  I don’t mind.  4.  Thanks for the warni 
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15. Situation : Tina is telling Kanda about buying a new refrigerator.  

 

   Tina :    I’m thinking of buying a bigger refrigerator.  

   Kanda :           A       But it’s rather expensive. 

   Tina :          B        The fridge I have is too small.  

    

    

   A.  1.  You like it.  

       2.  That’s a good idea.  

    3.  Why do you want it?  

    4.  Don’t you have one?  

 

   B.  1.  Well, I think so. 

    2.  Oh, I like new ones. 

    3.  I think I need more money.         

    4.  I really need a new one.  
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 Part 4 :   Sentence Completion (Nos. 16-20)    

 Directions :   Read each sentence carefully. Then, choose. 

1) the item that best completes the first part of the sentence and  

2) the item that best completes the second part.  

 Both answers in Items A and B must be correct in order for you to 

gain one mark. If either of your answers is wrong, you will not gain any mark.  

 7����*6/0	46�"�1�����	
�1�����"#���%��&�ก�� ��ก)�"2�46�0	
)*.	ก�1��	��1�����

�1������C
�	
/0	7�0�9ก�0	
4�
46:�0���#
�6��� �0��	��1����/0	���#
/0	7�8�� 46:��:�0�6���)*2   
 

Example / ���	2��
  

 
No. 0. 1.  The man in blue A    B  after he took a nap.  

   A.  1.  will fee 2.  had felt 

    3.  felt  4.  has felt   

 

   B. 1.  refresh 2.  refreshing 

    3.  refreshed 4.  refreshingly 

 

The correct answers are A3 and B3. Therefore, you must darken the circle under 

number 3 for question A and darken the circle under number 3 for question B a 

follows:  
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Item No. 

    

 

Choice 1 2 3 4 

 A.     

      

0. B.     

 A.     

      

1. B.     

 A.     

      

2. B.     

 

 Now start to work on the following questions.  
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 16. Sarah will apply  A  at an export company  B .   

   A.  1.  work 2.  for a job  

    3.  for an accountant  4.  an accountant 

   

   B.  1.  as an accountant  2.  to work 

    3.  for working  4.  of an accountant    

 

 17. When a baby dolphin is born, it  A     B  clearly. 

   A.  1.  not only can see well  2.  only sees well 

    3.  sees not only well 4.  cannot see well only  

     

   B. 1.  and can hear too  2.  and it can also hear 

    3.  but also can hear 4.  but it too can hear 

 

 18. Linda attended the meeting   A  she  B ill.    

      A.  1.  although 2.  since 

    3.  when 4.  whereas  

 

   B. 1.  is  2.  was 

    3.  is being  4.  has been  
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 19. Tom has gained weigh           A   he  B            

   A. 1.  or 

    2.  if 

    3.  and 

    4.  because 

 

   B. 1.  ate much, too 

    2.  ate too much  

    3.  didn’t eat enough 

    4.  didn’t eat too much  

 

 20. Oh, this is really a good job offer. If I  A  you, I   B it. 

   A. 1.  am 

    2.  were 

    3.  had been 

    4.  would be 

 

   B. 1.  would take  

    2.  am taking 

    3.  will take 

    4.  should have taken 
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 SECTION 2 :   Reading Ability    (20 marks) 

 

 �����"# 2 :  ����������7�ก��	���     (20 �6���)  
 
 

 Directions : In this section there are two parts : Vocabulary and 

Reading Comprehensions. Each part has its own directions. Read the passages 

carefully and choose the best answers. You will gain one mark for each correct 

answer.  

 	���)�.C	)�.#	
��	:>�"C �*6)*.	ก�1��	��"#�9ก�0	
�"#�!�)%"2
�1��	�)�"2� 7������"C��ก)�"2� 

46:�0���#
�6���)�.#	�	��9ก���#
/0	     
 
 Part 1 :  Vocabulary (Nos. 21-27) 

 Directions : Read the passage carefully and choose the best word to fill 

in each blank.  

 In the past, man showed little care for the survival of living things.          

He    21    animals for food, skins, sport or for making preserved collections.   22   living 

thing – such as plants, butterflies and birds’eggs and preserving them was once a   23 .   

hobby. As a result, some species have   24   . Today in many countries, people are not    25    

to collect certain species of plants and all birds’eggs. Photo-graphing plants and 

animals and   26   animal sounds are two   27   which have replaced collecting.  

 

 21.  1.  changed   2.  trained  

   3.  hunted   4.  followed 
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 22.  1.  Growing  2.  Collecting 

   3.  Catching  4.  Raising  

 

 23.   1.  public  2.  private 

   3.  positive  4.  popular 

 

 24.  1.  struggled  2.  changed  

   3.  disappeared  4.  escaped  

  

 25.  1.  allowed  2.  admitted 

   3.  accepted  4.  assigned   

 

 26.  1.  using  2.  recording  

   3.  repeating  4.  selecting  

  

 27.  1.  plans  2.  games  

   3.  hobbies  4.  exercises    
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 Part 2 :   Reading Comprehension (Nos. 28-40) 

 Directions : Read each passage carefully and choose the correct 

answer to each question. You will gain one mark for each correct answer.  

 	���)�.C	)�.#	
��	:>�"C �*6)*.	ก�1��	��"#�9ก�0	
�"#�!�)%"2
�1��	�)�"2� 7������"C 

��ก)�"2�46:�0���#
�6���)�.#	�	��9ก���#
/0	  
 
Passage 1 

 

Prathom Boys Girls Total 

2 19 16 35 

3 15 19 34 

4 18 20 38 

5 17 17 34 

    

    

 

 28. The largest class in he school is              . 

   1. Prathom 2 2.  Prathom 3 

   3. Prathom 4 4.  Prathom 5 

 

 29. The total number of students in these four classes is               . 

   1. 69  2.  72 

   3. 141  4.  152 
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 30. There are altogether                  boys in these classes.  

   1.  69  2.  70 

   3.  72  4.  141 

  

 31.  The statement that is TRUE is “            .” 

   1.  There are more boys than girls in Prathom 3. 

   2.  Prathom 2 is the smallest class in the school.  

   3.  There are 4 more girls than boys in four classes. 

   4.  Prathom 5 has an equal number of boys and girls.  

 

Passage 2 

 

Boiling water is dangerous. When water freezes, ice and snow on the roads can be 

dangerous. Thin ice is dangerous. Heavy snow storms and high tides may cause 

flooding. Homes and roads can be washed away.  

 

 32.  We learn from the passage that                   . 

   1.  water can be dangerous.  

   2.  flooding is caused by rainstorms. 

   3.  we cannot drink boiling water 

   4.  we cannot walk on ice and snow. 
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Passage 3 

 

Air over the sea is damp. The sun warms the damp air which then rises and cools. 

Clouds are then formed. Clouds are made of tiny water droplets. When the 

droplets get bigger, they fall as rain.  

 

 33. We learn from the passage               . 

   1.  when clouds are formed  

   2.  how damp air over the sea is  

   3.  why water droplets get bigger  

   4. where rain comes from 

 

 34. The word “droplets” (line 2) means        . 

   1.  clouds 

   2.  cold air 

   3.  damp sea 

   4.  drops of liquid 
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Passage 4 

 

Many natural fruit juices with no added sugar contain more total sugar than 

fruit drinks which have had sugar added. Cow and breast milk contain a sugar 

called lactose, but this does not seem to cause as much tooth decay as sucrose.  

 

 35. We learn from the passage that              . 

   1. fruit drinks with sugar added contain less total sugar than 

natural fruit juices  

   2.  natural fruit juices contain both lactose and sucrose 

   3.  lactose can be found only in cow milk 

   4.  tooth decay can be caused by lactose 

 

 36. The word “this” (line 3) refers to                . 

   1.  sucrose 

   2.  milk 

   3.  lactose 

   4.  sugar 
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Passage 5 

 

Paul Nelson graduated from university and went to work overseas for a year. 

When he returned to his hometown, a big company offered him a very good 

position with a reasonably high salary. He accepted the job, but finally became 

bored with it and wanted to do something more challenging. Therefore, he put an 

advertisement in 5 several newspapers, describing his work experience, his 

present responsibilities and the kind of work he was interested in.  

 

Several days late, he got a letter in response to his advertisement. The letter was 

not from a firm, but from a man who wanted a job. In his letter  he wrote : “Sir, 

could you be kind enough to mention my name to your present employer when 

you 10 get a new job?” 

 

 37. Immediately after Paul Nelson graduated, he worked                . 

   1.  abroad  2.  at home 

   3.  in his hometown  4.  upcountry 

  

 38.  Paul wanted to get a new job because                  . 

   1.  he did not have a good position  

   2.  his salary was not high enough 

   3.  he did not like his work any more 

   4.  he wanted to travel more oft 
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 39. To get a new job, Paul                  . 

   1.  wrote letters to several firms  

   2.  advertised in the newspapers 

   3.  announced what kind of work he wanted to do  

   4.  described his responsibilities in his company  

 

 40. The writer of the letter wanted                  . 

   1.  Paul’s position 

   2.  to be Paul’s boss  

   3.  an employer like Paul 

   4.  to say that Paul was kind 
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