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ABSTRACT

The purpose of this study was to investigate the relationship between
Mattayom 6 (Yearl2) EFL students’ performance in English on teacher-made tests
(GPA), and the Ordinary National-Educational Testing (O-NET). Participants of the
phasel study were 1,039 newly graduated high school students from 13 schools in
Srisaket Educational Area 2. The subjects’ scores from the O-NET taken in 2007, and
the accumulative GPA of English courses were collected from each school. Statistical
analyses used were Pearson’s Product Moment Correlation Coefficient (Pearson’s r),
the Standard Deviation (SD), and the Arithmetic Mean (M).

Results revealed that the students’ mean GPA was 2.57; whereas, the mean O-
NET score was 26.53. The correlation coefficient of scores from these two tests was
low, but it was statistically significant at the .01 level (r =.16, p <.01). However, the
mean scores of GPA and of the O-NET did not correlate if they were compared by the
grading scheme of the Ministry of Education. It was found that subjects’ mean GPA
was almost twice higher than the mean O-NET score. This indicated that some EFL
teachers, particularly in a large-sized school, might have upgraded or inflated their
students’ scores for some purposes. In this case, it was to increase the students’
possibilities to pass the new university admission scheme.

Semi-structured interviews were employed later to obtain contextual details to
corroborate the first findings. Participants were three specific defined groups: 3 EFL
teachers, 3 high achieving, and 3 low achieving students. Consequently, the results
revealed some possible reasons why the students’ O-NET scores were low. Most
interviewees stated that O-NET scores were not significant and necessary for some
students who ended their education at this level. Moreover, it was obvious that some
institutes did not require the O-NET scores in the admission procedures. According to
EFL teachers, the schools’ lack of effective equipments, and instructional materials
could somehow hinder classroom instructions and finally affect the student learning
and performances.

KEY WORDS: TEACHER-MADE TESTS / STANDARDIZED TESTS/
CORRELATION /RELIABILITY & VALIDITY
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CHAPTER |
INTRODUCTION

1.1 Introduction

Due to the era of globalization, English is used as the international language
by the world’s citizens (Phillipson & Skutnabb-Kangas, 1996). The very fact that
English is an international language means that no nation can have custody over it
(Nunan, 2003; Widdowson, 1994). As a result of English being used worldwide, it is
necessary for students to learn English as a means for general communication,
academia, and in occupational areas (Noytim, 2006; Sifakis & Sougari, 2003). As one
of the countries dominated by the era of globalization, Thai learners should have
proficiency in English, computer literacy, analytical ability, innovation, and critical
thinking if Thailand wants to compete with other countries economically
(Wongboonsin, Khunawat, Prapphal, Hongladarom, Surasiangsung, Chowpreecha,
Bunjerdpong, & Opanon-Amata, 2003).

English language teaching (ELT) in Thailand can be traced back to the reign
of King Rama Il (1824-1851 A.D.) (Durongphan, Aksornkul, Sawangwong, &
Tianchareon, 1982), signaling a trend towards a western style of education. The
growing number of westerners in the country made knowledge of English essential.
However, it was not until 1921 that English became a compulsory subject for students
beyond Grade four. It was felt that English language teaching should not be confined
to only a few groups of people or elites but should be expanded to accommodate other
children. The goals of ELT then were two-fold: to produce modern thinkers for the
country and to provide children with a sufficient knowledge of English to be able to
function in English-speaking classrooms (Aksornkul, 1980).

Nowadays, a great many high school classroom teachers in Thailand
apparently find themselves teaching English as foreign language (EFL) learners. The
total number of EFL learners in Thai public high schools is more than 1.9 million, or

12.6 % of the total school population (Drug Demand Reduction Bureau : ONCB,
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2008). This number continues to rise because the population growth rate tends to
increase each year and the total number of Thai population will rise up to 70 million in
2019 (National Statistical Office, 2008). Not all communities have large populations
of learners, but many do, and others will experience changes in the diversity of their
populations, especially schools in the inner suburbs of metropolitan centers
(Hodgkinson, 2001).

Because assessment is a critical part of effective literacy instruction, it is
important for classroom teachers to know how to evaluate their learners’ literacy
development. Nevertheless, many teachers are unprepared for the special needs and
complexities of appropriate and fair assessment (Lenski, Ehlers-Zavala, Daniel, &
Sun-Irminger, 2006). To complicate the matter further, the Ministry of Education
(MOE) of Thailand has established assessment mandates that all schools must follow.
The MOE requires that students of all schools at four different year levels: Year 3,
Year 6, Year 9 and Year 12 must be included in a statewide standardized testing
known as the O-NET or the Ordinary National Educational Testing (National
Institution for Educational Test Service: NIETS, 2008b). The results of the test are
reported in a segregated data format that highlights the achievement of each group of
students, and learners must make Adequate Yearly Progress (AYP) for the schools to
meet the state requirements (Abedi, 2004).

Over the years, EFL learners have historically lagged behind their native-
English-speaking counterparts, and this achievement gap is not likely to close in the
near future (Strickland & Alvermann, 2004). The students come to public schools in
large numbers, and they have unigue learning and assessment needs. The students also
bring a wide range of educational experiences and academic backgrounds to schools.
Moreover, they represent a variety of socioeconomic, cultural, linguistic, and ethnic
backgrounds (Lenski et al., 2006). Therefore, whether the learners are students in
urban schools or from suburban areas, they are disadvantaged if assessment,
evaluation, and the curriculum do not make allowances for their distinctive differences
(Gay, 2001; Gitlin, Buendia, Crossland, & Doumbia, 2003; Greenfield, 1997).

Generally, the assessment is a “process of collecting and documenting
evidence of student learning and progress to make informed instructional, placement,

programmatic, and/or evaluative decisions to enhance student learning (Ehlers-Zavala,
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2002). Assessments of EFL learners; however, are more critical. Many teachers have
little experience with EFL learners and may not understand the challenges faced by
students in the process of acquiring English. Because assessment practices pave the
way to making instructional and evaluative decisions, teachers need to consider all
educational stakeholders (i.e., the students themselves, parents, policy makers,
administrators, and other teachers) as they plan to assess the students from different
backgrounds (Hurley & Blake, 2000). Furthermore, because the MOE legislation
drives state standards, teachers should consider those standards as they assess their
learners.

In Thai contexts; however, the relationship between language teaching and
testing has been reflected throughout the history of English teaching. Before the
change in the English syllabus for secondary schools in 1960, memorization and
grammar translation with the aural-oral method dominated the teaching methodology
(Prapphal, 2008). As a result, the associated achievement tests practiced in most
schools, focused mainly on translation, pattern drills, and structures. With the advent
of the communicative approach, the national syllabus was changed. The four skills
were then emphasized in order to help students to communicate in English.
Unfortunately, language testing methods did not keep pace. Discrete-point tests in
multiple-choice format were still the most common approach, especially in high-stakes
entrance examinations, which induce the largest amount of washback on teaching
practices (Prapphal, 2004).

In 1996, the national syllabus was modified again when English was made
compulsory for all primary students. The syllabus was of the functional-
communicative type (Wongsothorn, Hiranburana, & Chinnawongs, 2002). However,
most of teacher-made tests still aimed to test the structure of the language and its
functions. The mismatch between efforts to modify the national syllabus and the
testing practices in Thai institutions is a familiar problem in many Asian contexts.
Teaching practices tend to follow testing practices, so policies to legislate a
‘communicative’ syllabus are undermined whenever tests are not concurrently
redesigned to assess communicative outcomes (Prapphal, 2008).

The major reform in the English language curriculum was introduced in 1999

after Thailand’s new constitution was adopted in 1997. According to the new
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curriculum, English became a compulsory foreign language subject from the first
grade. The aim at the primary level is to build language knowledge, skills, and positive
attitudes towards English (Wiriyachitra, 2004). The curriculum reform may; however,
have missed the opportunity to reform testing practices in Thailand.

Moreover, several issues of language testing in Thai contexts are considered
problematic: the washback effects of language tests employing inadequate methods;
the use of language tests in school admissions; issues of validity, the use of
standardized tests; the reflection of societal values in language tests; the use of
computer and technology in language testing; and the analyses of the success or failure
of curriculum reform efforts (Praphal, 2008). Furthermore, the use of tests such as
standardized or teacher-made tests has frequently been criticized. Some of the popular
opinions may take the following forms: the tests are too difficult or too easy; the tests
measure content which has not been taught in class or is not specified in the syllabus;
the tests do not show what the student has actually achieved; finally there is often the
question of how the quality of the teacher-produced tests can be measured
(Soranastaporn, Chantarasorn, Suwattananand, Janvitayanujit, & Suwanwongse,
2005).

1.2 Background of the Study

As reform movements continue to sweep the educational landscape in
Thailand, educators and practitioners explore and attempt innovative practices within
the field of education. Highlighted in this wave of reform is the implementation of a
newly introduced educational testing system. Today, the forty-year-old university
entrance examinations (traditional entrance exams) for Thai university admissions,
which required Gradel? students to take only one written national test, were
abandoned and replaced for the academic year 2006 with a newer and more
controversial university admissions scheme. That scheme includes the standardized
Ordinary National Education Testing (O-NET) administered by the National Institute
of Educational Testing Service: NIETS (Noppakunthong, 2007).

One reason for the major change was that students concentrated only on
subjects required for their desired faculty and neglected other core curriculum

subjects. This alarmed the Council of University Presidents of Thailand and the Office
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of the Higher Education Commission (OHEC) that high school graduates were not
equipped with the broad knowledge afforded by the other subject areas required by the
Ministry of Education's (MOE) national curriculum. Besides, tutorial schools only
made it worse by emphasizing the importance of college entrance exams, and not
encouraging students to dedicate themselves to the full curriculum. The “entrance
exam only" approach leads to a lack of interest by students in the overall school
curriculum. The new admissions system, then, hopes to make students apply
themselves to the full curriculum by including an average of their class grades among
the admissions criteria, whether it is their grade point average (GPA) or their
accumulated grade point average (GPAX), along with the results of the O-NET
(Noppakunthong, 2007).

Typically, the O-NET is administered once a year in the last term of four
different school years. The examination is administered nationwide for all students on
the same date at the test sites at various university campuses in Bangkok and regional
centers (NIETS, 2008b). As mentioned above, the test scores have also been used as
the data for a university entrance screening procedure. Since 2006, the students’ O-
NET scores have basically been used by each university as the 35 — 70% proportion on
which university admission decisions are made. In addition to the O-NET scores, the
students’ accumulative six-semester grade point average (GPAX), which they receive
from their schools will be included as a 10% proportion in the university screening
decision. Moreover, the grade point average (GPA) of 3 to 5 subjects from eight
particular subjects will also be considered as a 20% proportion of a total score used in
the university entrance selection procedure (NIETS, 2008a). The proportions of scores
used in a university admission scheme in Thailand are demonstrated on table 1.1.

In a university admission scheme, Gradel2 students are required to take the O-
NET, which previously comprised of the following five core subjects: Thai, English,
Mathematics, Science, and Social Studies. However, the NIETS later demanded that
the O-NET on March 1-2, 2008, include three additional core subjects - health and
physical education, vocational subjects and technology, and arts, which are already
parts of the national curriculum. The announcement along with the university

admission scheme; nevertheless, has been received with widespread resistance among
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students and parents (Noppakunthong, 2007). The reasons for this will become
apparent later in this study.

Tablel.l. Criteria for Thai university admission scheme used in 2007 — 2009

Criteria for a university admission scheme Percentage
GPAX (6 semesters) 10%

GPA (6 semesters) 20%
O-NET (3 to 5 core subjects) 35-70%
A-NET (not more than 3 subjects) 0-35%

(adapted from NIETS, 2008a)

1.3 Rationale of the Study

In the era of globalization and the educational reform, teachers and educators
need to prove themselves and keep up educational standards (Soranastaporn,
Chantarasorn, & Wongsuwan, 2003). One of the most effective ways for teachers and
educators to standardize themselves is to produce and use effective tests when
assessing the student performance. Shohamy (1992) has pointed out that tests are
frequently used as instruments of educational policy and as such can be very powerful.
The most common purpose of a test and an assessment is to certify student learning
and achievement (Hogan, 2007). Moreover, the student achievement on the tests will
indicate the extent to which student performance is at a standard level. Thus, tests and
measurements must be valid and reliable. Normally, teacher-made tests are tools that
teachers use for this purpose, and they should be benchmarked with standardized tests
one way or another (Soranastaporn et al., 2005).

The impetus for Thai language curriculum reform has come from a recognized
need to base language pedagogy and assessment practice on a firm theoretical
framework. Central in this rationale is test validity (Prapphal, 2008). Bachman (1990)
proposes two approaches in language testing: the Ability Approach and the Real-Life

Approach. These two approaches have different construct definitions. For the Ability
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Approach, Bachman & Palmer (1996) propose that test design be based a model of
language ability that consists of organizational competence, pragmatic competence
and strategic competence. Although the model has met with criticism (Skehan, 1998;
McNamara, 1996) in that it lacks details regarding the role of strategic competence,
incapacity of the components of the model to predict real world performance, and a
lack of attention to underlying processing factors, the Real-Life Approach takes into
account the extent to which test performance replicates some specified non-test
language performance (Bachman, 1990). A focus on Real-Life Approaches may
provide a way forward in the Thai context.

The standardized tests which are popular in Thailand are TOEFL, IELTS, and
TOEIC. Prapphal and Opanon-Amata (2002) report that Thai graduates, alongside
those from neighboring Laos, had the lowest levels of English proficiency in Southeast
Asia. Thailand’s TOEFL average was below 500. This average is based on four years
of score data from 1995 to 1998, during which period over 180,000 Thais took the
TOEFL. The survey showed that Singapore and the Philippines, with averages of over
550, ranked at the top. The other five countries in the region (Malaysia, Vietnam,
Indonesia, Myanmar, and Cambodia) averaged between 500 and 550. IELTS has
recently become popular in Thailand as an alternative to TOEFL. At present, there are
increasing numbers of testing centers in Bangkok and in the other parts of the country.
Also increasingly popular is the TOEIC. Many companies use this test as a criterion in
recruiting personnel or promoting them to higher positions. Perhaps because of the
objective format of the test, more than three million TOEIC tests are administered
annually all over the world. According to the TOEIC report on test-takers worldwide
between 1997 and 1998, 27,330 of these examinees were from Thailand (Prapphal,
2008).

In addition, the latest national standardized test designed to ensure quality of
English language teaching was first administered by the National Institute for
Educational Testing in 2006. The test itself is known as the O-NET and students in
Year 3, Year 6, Year 9, and Year 12 will be assessed for their knowledge, skills, and
competencies in core subjects, including English (Prapphal, 2008). Likewise, to ensure
that graduating students meet the expectations demanded by stakeholders, students are

now given tests before graduation. The exit standards are decided by the council of
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each university based on its goals. These “exit criteria’ again bring to the fore the issue
of test fairness, since Thai graduates’ future employment opportunities depend on the
results of standardized tests which can be enhanced by extracurricular cramming. The
long-term consequences of the new emphasis on educational accountability will need
careful evaluation in the future.

The O-NET, moreover, is believed to act out as a counterbalance for GPA and
GPAX in cases the schools inflate students’ grades in order to increase students’
chances of being admitted into universities (Noppakunthong, 2007). Advocates of O-
NET say the exam reflects how a student compares academically to other students on a
national scale. Further, the O-NET is said to reflect the quality of teaching, as such, it
forces teachers to improve their knowledge and teaching skills in order to better
prepare students to pass the exam. If teachers were allowed to give tests on their own,
without the O-NET as a standardized assessment, advocates fear teachers would pass
students without them obtaining very much knowledge.

On the other hand, critics of O-NET say teachers focus too much on the
national curriculum — which is geared directly to the national exam — and neglect the
school’s local curriculum. Besides, many students object to the ministry’s move to add
three more subjects to the 2008 O-NET, making a total of eight core subjects on the
exam. They argue that the additional objects contribute nothing useful and are not
required by their chosen faculty. Some students believe the three subjects only add a
burden to the current five-subject study load (Noppakunthong, 2007). However, it is
likely that in the future more weight will be given to high school grade-point average
and less will be given to the exam scores, though the extent of the shift to school-
based assessments is still under consideration. The effort to introduce more school-
based assessment in university admission procedures has met with opposition. There
is, for instance, a lack of confidence in the equivalence of grades assigned by the

secondary schools (Prapphal, 2008)

1.4 Statement of the Problem
It is both the weighting and inclusion of the GPA and GPAX in the university
admissions scheme that have attracted the ire of students, parents, and administrators.

GPA measures the average grade for each core subject for upper secondary school,
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which would help colleges select students based on their expertise and capability. For
instance, when a student has a high GPA in science-related subjects, he or she has a
greater chance of successfully applying to a science faculty. GPAX, on the other hand,
gives a general overview by reflecting the average grade that students earned for all
subjects throughout their final three years at secondary school (Noppakunthong,
2007).

Nonetheless, there was a critical discussion among Thai educational fields
when the administrative court has accepted the impeachment prosecuted by three Thai
high school students who appealed for a cancellation of using the students” GPAX,
GPA, and O-NET scores in the university admission scheme (Kom Chad Luek,
2008a). They claimed that some schools might have inflated the students’ grades in
order to enhance their possibility to pass the university admission scheme and that
taking the O-NET only once in a lifetime is unfair to those who might be unable to
attend the exam on a scheduled day. Likewise, many students, teachers, and parents
agree that schools have different grading standards, and therefore it would be a
problem to assign a very high weight to the GPA. In conclusion, it is questionable
whether the GPA accurately measures students' academic abilities because of these
varied grading standards among schools. It is widely acknowledged that many schools
are too quick to assign high marks; many are reluctant to assign high grades; while
others assign grades on a fair and reasonable basis (Sirichana, 2007).

The disadvantages of comprising both the GPA and the GPAX in the
university admission scheme are still widely discussed. One can be seen at an increase
in students cheating because the education system forces students to compete against
one another for the few coveted seats in the best universities. This forces students to
do almost anything to attain a high grade, even cheating on exams (Phanichamnuay,
2007). Likewise, including the GPA among university admissions criteria will make
students selfish and less likely to assist their fellow students, unwilling to share class
notes and study materials, and even act in improper ways to get a good grade
(Srinawawong, 2007). A clear example of how grading policies in most schools differ
is seen when a former student at the all-girls’ Mater Dei School who used to receive

only average grades transferred to a state school. Surprisingly, the relaxed grading
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policies at the new school elevated her to the number two student in her class
(Yaowaphankul, 2007).

On the other hand, there are still some different opinions of those who
advocate to comprising GPA and GPAX in the university admission scheme. Since
GPA has been in the spotlight, teachers are reporting that students are more attentive
and motivated to learn in class (Radomkit, 2007). Alike, if classroom grades are not
tied to college admissions, students are less interested and class attendance drops as
entrance exam approach. The GPA makes classroom studies more meaningful
(Limpives, 2007). In addition, the GPA also measures students’ work and efforts
during their final three years in high school, rather than a few hours tested by the O-
NET. Another positive point is that it allows students time to prepare for college;
otherwise some students would wait until the national exam and cram to pass it.

Unfortunately, despite the reform of university admission scheme, tutoring
schools are still booming. The new admissions scheme did not resolve the issue of
students rushing to take tutorial courses, as students, teachers and principals alike
acknowledge that the inclusion of the GPA did not reduce the number of students
taking tutorials. Students view tutorial classes as beneficial not only for the O-NET
and A-NET, but also for their GPA as well, as they can function as a review of class
materials. According to Sirichana (2007), tutorials are always viewed inevitable as
long as the government uses examinations to assess students’ qualifications. He goes
on to state that students are not confident about their [academic] competence in
comparison to other students. They do not want to lag behind, and they are not
confident that the school's curriculum is sufficient to prepare them for the
examinations.

Many students do not blame the high number of students that use tutorial
courses on teacher quality. Instead, they politely offer the excuse that their teachers are
not experts in every subject area. Therefore, they are wise to seek help from an outside
course. Similarly, teachers are reluctant to admit their lack of teaching skills for fear of
damaging their school's reputation. Further, advocates of tutorial courses also argue
that tutorials teach exam techniques to students and train them to answer questions
under exam conditions, which allow students a set amount of time to complete each

section. However, tutorials teach students bad habits because the instructors, in order
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to complete massive amounts of course material in a short time, spoon feed students
every answer (Leelajaruskul, 2007). As a result, students are not required to think or
otherwise struggle to attain the best answer. When students return to class they expect
regular teachers to give them the answers without requiring any effort from students.

More importantly, there is a significantly low correlation between Thai high
school students” GPAX and their performance on the National Test (Daily News,
2008; Kom Chad Luek, 2008b; Thairath, 2008). In Kanjanavasi’s (2008) study, he
investigated the correlation between Mattayom six students’ O-NET scores of five
core subjects and their GPAX of five learning content groups in 2,583 schools. His
findings discovered that some schools determined their students’ grades higher than
what they should be. Comparing them with the lower scores they received from the O-
NET, the findings showed that 1,224 schools inflated their students’ actual
performance. It was found that many students, who got good grades from their
schools, mostly in the small-sized or grade ‘C’ schools, did not perform well or even
worst on the O-NET scores.

On the other hand, there were also some students whose O-NET scores were
quite high; however, they were contrastively given low grades from their schools. The
findings revealed that 1,238 schools determined their students’ grades lower than their
performance on the O-NET. Most of the schools in this group were the large-sized
schools, or a few popular grade ‘A’ schools in Bangkok. Surprisingly, it was found
that only 121 schools, most of which were the middle-sized or grade ‘B’ schools,
determined their students’ grades consistently to their actual performance on this
national test. In fact, those students who are highly proficient and perform well should
gain high scores from both tests, or vice versa.

More recently, some lecturers from the faculty of medical science and the
faculty of engineering, Chulalongkorn University, revealed that there was an increase
of the number of students who failed or got the ‘F’ in their major subjects. They
believe that this happened due to the reform of the university admission scheme
(Office of Basic Educational Commissions: OBEC, 2009).

Due to the critical issues mentioned above, this study was thus conducted to
investigate the relationship between the achievement of Grade 12 students on teacher-
made tests (GPA) and a standardized test (O-NET). The findings from the study were
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at least expected to give us a clue to consider whether or not the students’ scores on

the GPA and the GPAX be included in a university admission scheme.

1.5 Purpose of the Study

The purpose of this study is to investigate the relationship between the student
achievements in English on a national standardized test, the Ordinary National
Educational Testing (O-NET), and teacher-made tests of Mattayom 6 (Grade 12)
students in Srisaket Educational Area 2, academic year 2007. Given the focus, three
main research questions were thus framed to guide:

1. What is the Mattayom six students’ performance in English on teacher —
made tests?

2. What is the Mattayom six students’ performance in English on a national
standardized test (O-NET)?

3. What is the correlation between the Mattayom six students’ performance in
English on teacher-made tests and a national standardized test?

To answer these questions, the present study; therefore, was conducted to
address the relationship between the Mattayom six EFL learners’ performance in
English on teacher-made tests and the O-NET.

1.6 Significance of the Study

It is likely that a testing correlation study of this nature will have important
ramifications for language teaching pedagogy. If, for example, the correlation between
the O-NET and the GPA scores is statistically significant and meaningful, then this
implies that the ranked scores from either test are comparable, and that language
teachers should feel free to continue using the preceding instructional activities and the
course syllabus. Conversely, if they are found to correlate slightly or the results of the
study are either statistically insignificant or meaningless, then it would seem as though
a test type that gives students credit for the O-NET scores, as well as the learners
grade point average (GPA) of English might be a false indicator of a student’s
performance. Most importantly, the result from this study is expected to be a

corroboration of a very few previous research studies and to address a critical issue of
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whether or not the students” GPA, and GPAX be used as parts of a consideration in the

university admission procedure.

1.7 Conceptual Framework

Teacher-made Tests: Standardized Tests:
Students’ accumulative Students’ O-NET
GPA of English Courses CORRELATION Scores of English,
in high school Level Year 2007

Figure 1.1. Research conceptual framework model

1.8 Basic Assumption

The high school graduated students of Srisaket Educational Area 2 in academic
year 2007 were a source for data collection in both the GPA scores and the O-NET
results in English. However, the obtainment of both variables was successfully done
through the assistance of officials of all thirteen schools in this area. The teachers were
asked for their student evaluative data and they were told that their information do not
affect their performance in teaching and the reputation of their schools. Moreover, this
research was conducted under the assumption that those who are intelligent students
must perform well both on teacher-made tests and the O-NET. On the other hand,
those who were poorly graded on the GPA should not obtain high scores on the O-
NET either.

1.9 Limitation of the Study

This particular study attempts to corroborate correlation studies on the GPA of
English and the O-NET scores with three specific types of learners: 1) they are from
different school grades and sizes; 2) they are students from Srisaket: a small remote
city in the north east of Thailand, and 3) they are all Thai EFL high school learners. It
should be acknowledged; however, that it also brings forth some entirely new

questions and possible avenues toward additional research.



Bunnisa Pukmai Introduction / 14

First, this study investigates the relationship between EFL high school learner
performance in English on Teacher-Made Tests (GPA), and their Ordinary National
Educational Testing (O—-NET) scores. This indicates that the participants and the tools
used in the study are quite specific. It is recommended that latter researchers conduct
the further studies, using some other samplings or materials. For example, a further
study may investigate different students of the different year levels, like, Grade 3,
Grade 6 or Grade 9. Moreover, instead of investigating only in English, this type of
study can be conducted to investigate some other core subjects combined in the O-
NET.

Second, if it is found that the statistically significance is meaningless or
slightly correlated, it is suggested that latter researchers may investigate into factors
that cause no correlation between these two tests. It might be a result from the course
syllabus, the language teacher’s instructional practices, and even the standardized tests
themselves. | do believe that the results found from the study will absolutely be useful
for educators and practitioners to at least improve the evaluation or assessment
systems in Thai educational contexts in the future.

Lastly, comparing them with the whole population in this country, all of the
samplings participated in the study is merely a tiny spot on a large plain blanket. The
results of the study may thus be argued that they can not be regarded as representatives
of all high school students in this country. However, this small scale study is expected
to repeatedly corroborate the findings of the previous research conducted by
Kanjanavasri (2008), and to inform to public on what situations really happen in Thai

educational areas nowadays.

1.10 Definition of Terms

1.10.1) Teacher-made tests are various methods and assessments developed by
teachers to assess their student performance. They are useful for most educational
decisions in the classrooms (Kubiszyn & Borich, 1993; Hogan, 2007). Soranastaporn
et al. (2005) point out that teacher-produced tests are encouraged because they can be
tailored to particular curricula or specific needs of students. Teacher-produced tests are

designed to measure the achievement of students. The scores of tests are used to
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determine to what extent students have mastered what has been taught. Such tests
provide information on small units of instruction not covered by standardized tests.

1.10.2) Standardized tests are tests constructed by test construction specialists.
They are called standardized because they are administered and scored according to
specific and uniform (that is, standard) procedures (Kubiszyn & Borich 1993).
Furthermore, the purposes of using standardized testing are as follows: (a) the scores
of each student can be compared and grouped so students are placed at the same level;
(b) the scores reveal the strengths or weaknesses of students so that appropriate
teaching and learning situations can be tailored to their needs; and, (c) the student
scores may be used to assess the effectiveness of teachers, schools, and even entire
districts (Robinson & James, 1989).

1.10.3) The Ordinary National Educational Testing (O-NET) is an achievement
national standardized test produced by The National Institute for Educational Testing
Service (NIETS). It is administered to assess Thai student performance in their final
semester of the particular four year levels: Year 3, Year 6, Year 9 and Year 12 in eight
core subjects (NIETS, 2008b).

1.10.4) GPA refers to the students’ grade point average of each group of eight
core subjects, accumulated from all grades a student obtains in each course during the
six semesters of a high school level (NIETS, 2008a). Before an introduction of a new
university admission scheme, the mean GPA in English subjects of the entire high
school students was 2.55 (Somnanchai, 2006). However, it was lifted up to 3.07 in
2009 when the new admission scheme has been used (OBEC, 2009).

1.10.5) GPAX refers to the students’ grade point average accumulated from all
core subjects a student obtains during the six semesters of a high school level (NIETS,
20084a).

1.10.6) Correlation means the measure of the relationship between things
(Boyle & Fisher, 2007). The effort to correlate two variables that have been measured
on interval scales needs the particular formula called “Person’s correlation
coefficient”, or its full name, “Pearson’s Product Moment Correlation Coefficient” or

just “Pearson’s r (Bailey, 1998).



Bunnisa Pukmai Literature Review / 16

CHAPTER II
LITERATURE REVIEW

The present study was established to investigate the relationship between the
student achievements in English on a national standardized test: the Ordinary
National- Educational Testing (O-NET), and teacher-made tests (GPA) of Mattayom 6
students in Srisaket Educational Area 2, academic year 2007. Previous chapter
provides introductory information about the impact of a national standardized test
(The O-NET) and students’ GPA within the fields of education in Thailand. To
provide the background information, this chapter presents the relevant literature of

language testing and assessment in a full detail. The chapter is outlined as follow:

2.1 Language Tests and Assessments

2.1.1 A test or assessment

2.1.2 Purpose of testing

2.1.3 The assessment plan

2.1.4 Test blueprint
2.2 Characteristics of good assessment

2.2.1 Reliability

2.2.2 Validity
2.3 Kinds of test

2.3.1 Teacher-made Tests

2.3.2 Standardized Tests

2.3.3 Comparison of standardized tests and teacher-made tests
2.4  Grading decisions
2.5 The Ordinary National Educational Testing (O-NET)
2.6 The Washback Affects of Language Tests

2.7 Correlation of the tests
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2.1 Language Tests and Assessments

Every day in every language classroom, teachers assess and make decisions
about their classroom climate, instructional success, and student’s learning (Airasian,
1991). Taken together, these assessments and decisions enable language teachers to
organize, carry out, and monitor activities such as planning and providing instruction,
maintaining order and discipline, determining students’ achievement, and grading
learners. Without the collection, interpretation and synthesis of a great variety of
information, the language classroom would be neither a social nor an educational
environment, and the teacher could not provide effective order and instruction.

2.1.1 A Test or assessment

The definition of a test or assessment has been similarly defined by many test
experts. According to Airasian (1991), an assessment is the process of collecting,
interpreting, and synthesizing information to aid in decision making in the classroom,
i.e., the students’ learning, the success of the instruction, and the social climate in the
classroom. First and foremost, tests are one of many ways to obtain assessment
information about students. In addition, he points out that assessment information can
be collected in many ways, i.e., a teacher’s informal observation of a student, a prior
teacher’s comment about a student, a student’s behavior on the play ground, a social
studies project prepared by a student, or the student’s performance on a formal
achievement test. Each of these types of assessment information can be used to help a
teacher make decisions about students or instruction.

Likewise, one of the brief and precise definitions of a test or assessment has
been given by Brown (2001). He states that a test or assessment is a method of
measuring a person’s ability or knowledge in a given domain. Therefore, the primary
use of language tests is to make inferences about test takers’ language ability.
Moreover, the results of language tests are also used to provide information for
making decisions about individuals (Bachman & Palmer, 1996).

To summarize, the definition of a test includes the following essential
components. First, a test is a method. It is a set of techniques, procedures and items
that establish an instrument of some sort that requires performance or activity on the
part of test-takers. Next, a test has a purpose of measuring. A test measures not only a

person’s ability or knowledge but also his or her competence. It samples performance
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but infers certain competence. For instance, a language test samples language behavior
and infers general ability in a language. Finally, a test measures a given domain. In the
case of a proficiency test, even though the actual performance on the test involves only
a sampling of skills, that domain is overall proficiency in a language - general
competence in all skills of a language (Brown, 2001).

In educational terms, however, a test has subject matter or content, and a test is
a task or a set of tasks that elicit observable behaviors from the test takers. The test
may consist of only one task, such as writing a composition, or a set of tasks. Different
test tasks represent different methods of eliciting performance so that, taken together,
tests are not a single method of collecting information. Furthermore, tests yields scores
that represent attributes or characteristics of individuals. In order to be meaningful, test
scores must have a frame of reference. Test scores along with the frame of reference
used to interpret them is referred to as measurement. Thus, tests are a form of
measurement (Genesee & Upshur, 1998)

2.1.2 Purpose of Testing

The measurement literature is full of various categorization schemes for
defining the purposes of educational achievement tests (Brennan, 2006). For example,
Bloom, Hastings, and Madaus (1971) propose a three-part categorization scheme
based in part on when during instruction the assessment is administered: (a) initial
evaluation used to diagnose strengths and weaknesses or place students in course, (b)
formative evaluation used to evaluate progress during instruction and prescribe next
steps, and (c) summative evaluation used to summarize student attainment after
completion of a course or course of study. Furthermore, four major types of decisions
for test data were latterly proposed: (a) instructional decisions, including diagnosis,
attainment of learning outcomes, and evaluating curriculum; (b) counseling decisions,
for occupational, educational, and personal planning; (c) administrative decisions,
including selection, classification, placement, curriculum planning and evaluation; and
(d) research and program evaluation decisions (Mehrens & Lehman, 1991).

Moreover, Millman and Greene (1989) offer a two-dimensional scheme: (a)
type of inference to be made (i.e., individual attainment, individual mastery, or group
attainment, and (b) domain to which inferences will be made. These defining schemes;

however, can simply be written on Table 2.1 which presents examples of types of test-
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Table 2.1. Test Purposes, Context of Use, and Inferences

TEST PURPOSE

CONTEXT OF USE

INFERENCES

Placement

Diagnosis

Selection

Classification

Progress

Course placement

Counseling

Remediation

Enrichment

Instructional interventions

College Admission

Licensure/certification

Graduation/Exit
End-of-course
Grade promotion

Growth over time

* Knowledge needed to enter
a specific course “ready to

learn”

* Relative strengths and
weaknesses in knowledge
across various content
domains

* Degree of knowledge
mastery across various
content domains relative to
established content
standards

* Knowledge needed to

succeed in college

* Knowledge needed to
meet established
standards of safe and
effective professional

practice

* Change in knowledge
Over time relative to
curricular domain or
established standard

* Level of knowledge upon
completion of course,

grade, level of education

(adapted from Brennan, 2006).
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score inferences for several different test purposes and uses. Besides, note that the test
purposes focus mainly on educational decisions about individuals.

In summary, teachers assess their students for a variety of purposes since they
are required to make a broad range of decision (Airasian, 1991). The most common
purpose of assessment is to certify student learning. This is the primary use of most
teacher-made tests (Hogan, 2007). Further, Bachman and Palmer (1996) point out that
the primary use of language tests is to make inferences about their language ability. In
many situations, the results of language tests are also used to provide information for
making decisions about individuals. For example, end of unit tests and final exams are
intended to certify student learning. Certification of the student learning is also the
primary purpose of most statewide assessment programs and standardized tests, such
as advanced placement exams and job-related tests. When this purpose is being
pursued, the assessments often result in assignment of a grade (Bachman & Palmer,
1996; Genesee & Upshur, 1998)

Still, Hogan (2007) goes on to state that a second purpose of assessment is for
planning, especially instructional planning. In this application, teachers examine
student status, not only as an end in itself, but also a plan for future action. The future
action might be setting an appropriate level of instruction or varying the approach to
instruction. Further, a third purpose of assessment is prediction. Although
conceptually distinct from the planning function, prediction is closely related to
planning from a practical perspective. A fourth purpose of assessment is to provide
feedback to students. The information can help guide their learning. Parents and
guardians of the students also want feedback about students’ progress or lack thereof
(Bachman, 1991; Spratt, Pulverness, & Williams, 2005; Hogan, 2007). Schools
administrators and the public at last also use assessment information as feedback about
the overall success of the educational process.

In addition, a fifth purpose of assessment is motivation. Despite our fondest
hopes that students will pursue learning for its own sake, there is little doubt that the
prospect of taking a test serves as an important motivator for many students. Periodic
assessment helps to keep the attention of everyone involved in the educational
enterprise: students, teachers, parents, and administrators. The sixth and final purpose

of assessment is research. This is very important. When conducting research on
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educational issues, researchers frequently need to use some types of assessment
(Hogan, 2007).

2.1.3 The Assessment Plan

After a teacher has completed instruction on a unit or chapter and decides that
it is time to gather formal information about how well students have mastered what
they have been taught, a number of questions must be answered (Airasain, 1991).
According to Airasian (1991), the teacher must decide the following to proceed with

the assessment:

e What procedures will best determine how much students have learned.

e Whether to give equal emphasis to all that was taught or to weight some
things more heavily than others.

e Whether to administer a paper-and-pencil assessment instrument or to
directly observe each student carrying out the desired behavior. If a paper-and-pencil
approach is selected, the teacher must decide what type of questions to use — supply or
selection.

e How long the assessment should take.

e What information to provide students regarding the assessment and how
best to prepare students for it.

e Whether to use the assessment provide with the textbook or to construct

their own assessment device.

Additionally, Hogan (2007) states that before a teacher prepares a specific test
or assessment, he or she must prepare an overall assessment plan. According to Hogan
(2007), the overall assessment plan should cover the following points. First, indicate
the purposes of different elements in the plan. There are various purposes of different
types of assessments. Second, decide on the frequency of assessments. As a general
rule, more frequent is better than less frequent for two reasons: (1) more frequent
assessment will promote reliability, and (2) there is evidence that more frequent
assessment promotes student learning (Black & William, 1998a, 1998Db). Besides, they
state that one reason for holding more frequent assessment is that, as a practical

matter, assessment does capture student attention. Periodic assessment helps to keep
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students on task.

The third point of Hogan’s (2007) assessment plan is to consider the schedule
for assessment. He states that teachers should make sure to leave enough time to
complete instruction on a topic before assessing their students. That is because, the last
minute rush to cover a ton of material does not promote student learning. Fourth, plan
for the right mix of types of assessments. And fifth, for important assessments that will
affect students’ grades, plan to revise the assessments periodically. Using, exactly the
same assessment repeatedly is an invitation to cheating, at least from the middle grade
upward. Finally, decide about use of textbook-based tests. Teachers should not assume
that these tests are valid just because they come with the text. Instead, teachers should
decide to what extent they will use these materials. To make this decision, teachers
need to examine the test items or other assessments (Hogan, 2007).

Schmeiser and Welch (2007) also emphasize the importance of an assessment
plan. They state that the most important stage in the development of an educational
achievement test is the design stage. In the design stage, all of the important overall
decisions about the test are made. These decisions include: affirming test philosophy;
determining test purposes and uses; defining the intended examinee populations;
identifying logistical and administrative constraint on test design (including test length
and test timing); identifying relevant legal considerations that affect test design;
establishing a validation foundation for the test; designing test specification; and
reviewing, refining, and reaffirming validity evidence for test design (Schmeiser &
Welch, 2007).

Likewise, Genesee and Upshur (1998) note about planning evaluation as
follows: to be useful and effective, an evaluation requires planning. Further, they point
out that instruction and evaluation should be considered together in order to ensure
that instruction lends itself to evaluation, and that the results of evaluation can direct
ongoing instructional planning. Moreover, if evaluation is not planned along with
instruction, the time required for assessment activities will most likely not be
available. When planning evaluation, the following questions are relevant: (1) Who
will use the results of assessment and for what purposes? (2) What will | assess? (3)
When will I assess? (4) How will I assess? and (5) How will I record the results of my

assessment?
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2.1.4 Test Blueprint

The first crucial step in designing a test is to prepare the test blueprint. Test
blueprint is the semi technical term for the outline of the intended test content.
Another name for it is the “table of specification” (Kubiszyn & Borich , 1993;
Genesee & Upshur, 1998; Hogan, 2007). The blueprint reflects the learning objectives.
If test users have developed a good set of objectives, preparing the blueprint is easy
(Hogan, 2007). Test specifications are often called blueprint because they specify how
the test or pool is to be constructed. Furthermore, the blueprint itself consists of
percentage of the test content (Kubiszyn & Borich , 1993; Hogan, 2007). Just as an
architect’s specifications for a building dictate whether the content is wood or steel,
the form ranch or skyscraper, and the functional requirements include resistance to
hurricanes or imperviousness to earthquake, so also do the specifications for a test
form or pool describe its content, form, and functional requirements. Although test
developers use different concepts than architects — history may be the content,
constructed response may be the form, and a certain targeted statistical distribution
may be a functional requirement — the purpose of specifications is the same; to provide
direction for construction (Schmeiser & Welch, 2007).

According to Kubiszyn and Borich (1993), much like a blueprint used by a
builder to guide building construction, the test blueprint used by a teacher guides test
construction. The test blueprint is also called a table of specifications. The blueprint
for a building ensures that the builder will not overlook details considered essential.
Similarly, the test blueprint ensures that the teacher will not overlook details
considered essential to a good test. More specifically, it ensures that a test will sample
whether learning has taken place across the range of (1) content areas covered in class
and reading and (2) cognitive processes considered important. It ensures that a test will

include a variety of items that tap different levels of cognitive complexity.

2.2 Characteristics of good Assessments

In considering the specific qualities that determine the overall usefulness and
good characteristics of a given test, it is essential to take a systematic view considering
tests as parts of a larger societal or educational context (Airasian, 1991; Bachman &

Palmer, 1999). Tests can serve pedagogical purposes, but this is not their primary
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function. Four of the test qualities — reliability, validity, authenticity, and practicality
were, thus, discussed with respect to test shared by other components of learning
program in order to promote a good assessment (Bachman & Palmer, 1999). Two of
the test qualities — reliability and validity— are, however, critical for tests, and are
sometimes referred to as essential measurement qualities. This is because these are the
qualities that provide the major justification for using test scores — numbers — as a
basis for making inferences or decisions. Likewise, two key characteristics of good
assessment are called “reliability” and “validity”. They are the most important
characteristics that assessment information can process (Messick, 1989).

2.2.1 Reliability

It is obvious that, to study the relationship between scores of two tests, the term
“reliability” is required to be discussed. Hughes (1989) states that, the reliability of the
test refers to the consistency with which it yields the same rank for an individual
taking the test several times. In other words, reliability can be considered to be a
function of the consistency of scores from one set of tests and test tasks to another or
the consistency of scores across replications of a measurement procedure (Bachman,
1991; Brennan, 2001). Similarly, it is noted that a test is reliable if it consistently
yields the same, or nearly the same, ranks over repeated administrations during which
we would not expect the trait being measured to have changed. Reliability is,
therefore, often defined as consistency of measurement (Bachman, 1991; Kubiszyn &
Borich, 1993; Bachman & Palmer, 1996; Hughes, 2000; Brown, 2001). In the same
way, a reliable test score will be consistent across different characteristics of the
testing situation (as shown in figure 2.1). Furthermore, test users have to construct,
administer, and score tests in such a way that the scores actually obtained on a test on
a particular occasion are likely to be very similar to those which would have been
obtained if it had been administered to the same students with the same ability, but at a
different time. The more similar the scores would have been, the more reliable the test
is said to be” (Hughes, 2000).

If we think of test tasks as sets of task characteristics, then reliability can be
considered to be a function of consistencies across different sets of test task

characteristics (Bachman & Palmer, 1996). This can be presented in Figure 2.1.



Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 25

Scores on test tasks Reliability Scores on test tasks

A
\4

with characteristics A with characteristics

Figure 2.1. Reliability (Source: Bachman & Palmer, 1996)

In this figure, the double-headed arrow is used to indicate a correspondence
between two sets of task characteristics (A and A") which differ only in incidental
ways. For example, if the same test were to be administered to the same group of
individuals on two different occasions, in two different settings, it should not make
any difference to a particular test taker whether she takes the test on one occasion and
setting or the other. Thus, in a test designed to rank order individuals from highest to
lowest, if the scores obtained from different forms do not rank individuals in
essentially the same order, then these scores are not very consistent, and would be
considered to be unreliable indicators of the ability we want to measure. Similarly, in a
test designed to distinguish individuals who are at or above a particular mastery level
of ability from those who are below it, if the scores obtained from the two forms do
not identify the same individuals as ‘masters’ or ‘non-masters’, then this test would be
unreliable for making such classification decisions (Bachman & Palmer, 1996).

Bachman (1991) also states that the investigation of reliability is concerned
with answering the question, ‘How much of an individual’s test performance is due to
measurement error, or to factors other than the language ability we want to measure?,
and with minimizing the effects of these factors on test scores. Validity, on the other
hand, is concerned with the question, ‘How much of an individual’s test performance
is due to the language abilities we want to measure? and with maximizing the effects
of these abilities on test scores. The concerns of reliability and validity can thus be
seen as leading to two complementary objectives in designing and developing tests:
(1) to minimize the effects of measurement error, and (2) to maximize the effects of
language abilities we want to measure (Bachman, 1991).

The concern of reliability is to quantify the precision of test scores and other
measurements. Like test validity, test score reliability must be conceived relative to

particular testing purposes and contexts. The definition, quantification, and reporting
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of reliability must each begin with considerations of intended test uses and
interpretations. However, whereas validity is centrally concerned with the nature of
the attributes tests measure, reliability is concerned solely with how the score resulting
from a measurement procedure would be expected to vary across replications of that
procedure. Thus, reliability is conceived in more narrowly statistical terms than is
validity (Brennan, 2006).

The best synonyms for reliability are consistency and stability. A reliable
measure yields consistent information, and a reliable measure is stable (Hogan, 2007).
In contrast, there are three general sources of unreliability (Genesee & Upshur,
1998). The first has to do with instability or nonsystematic fluctuation in the person or
among the people collecting the information. They state that the difference between
two or more raters is called assessor-related reliability or rater reliability. The second
source of unreliability concerns the person about whom information is being collected.
This is called object-related or person-related reliability. Finally, the third source of
unreliability resides in the procedures used for collecting information. This is called
instrument reliability.

2.2.2. Validity

Comparable to the topic mentioned above, test validity is worth discussing
when conducting a research study of this nature. Many educators and researchers have
similarly given the definitions of test validity. According to Messick (1989), the key
issues of test validity are the interpretability, relevance and utility of scores, the import
or value implications of scores as a basis for action, and the functional worth of scores
in terms of social consequences of their use. Likewise, test validity pertains to the
meaningfulness and appropriateness of the interpretations that we make on the basis of
test scores (Bachman & Palmer, 1996). By far Brown (2001), states that the most
complex criterion of a good test is validity; the degree to which the test actually
measures what it is intended to measure. As Hughes (2000) notes, a test, part of a test,
or a testing technique is said to have construct validity if it can be demonstrated that it
measures just the ability which it is supposed to measure. Hogan (2007) states that the
customary definition of validity is the extent to which a test measures what it purports

to measure.
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In addition, Kubiszyn and Borich (1993) point out that a test is valid if it
measures what it says it measures. For instance, if it supposed to be a test of third-
grade arithmetic ability, it should measure third-grade arithmetic skills, not fifth-grade
arithmetic skills and not reading ability. Clearly, if a test is to be used in any kind of
decision making, or indeed if the test information is to have any use at all, it is
essential that the test be valid. In the same way, validity refers to the extent to which
the assessment information permits teachers to make appropriate generalizations and
decisions about student behavior or performance (Airasian, 1991).

The essential question of test validity is how well a test does the job it is
employed to do (Cureton, 1951). He goes on to say that validity has two aspects,
which may be termed relevance and reliability. “Relevance” concerns the closeness of
agreement between what the test measures and the function that it is used to measure.
Validity is, therefore, defined in terms of the correlation between the actual test scores
and the “true” criterion scores. In addition, validity refers to the degree to which
evidence and theory support the interpretations of test scores entailed by proposed use
of tests. The process of validation involves accumulating evidence to provide a sound
scientific basis for the proposed score interpretations. It is the interpretations of test
scores required by proposed uses that are evaluated, not the test itself. (AERA, APA,
& NCME, 1999).

2.3 Kinds of Test

Teachers use tests to obtain information which vary from situation to situation
(Hughes, 1989). In addition, test users depend on different reasons in using each type
of tests to assess their learners (Brown, 2001). For instances, at the beginning of a
course, learners might be given a test to find out what they know and do not know.
This is called a diagnostic test. The information from the test helps teachers decide
what to teach and which learners need help in which areas of language (Spratt et al,
2005). Placement tests, as their name suggests, are intended to provide information
which will help to place students at the stage (or in the part) of the teaching
programme most appropriate to their abilities. Typically, they are used to assign
students to classes at different levels (Hughes, 1989). After having finished teaching a

part of a course or a unit, teachers may want to find out how well learners have learnt
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it by giving them a test. This is called formative assessment or a progress test (Spratt
et al, 2005).

Formative Test use is prospective in character, and may be regarded as
assessment for learning (Boyle & Fisher, 2007). It is designed to provide:

* a source of effective feedback to the test taker about a gab between present
performance and a desired longer-term goal,

* a means of activity involving the test taker in his/her own learning by gaining
an understanding of his/her strengths and weaknesses; and

* information from the results of the test to help those teaching or supporting
the test taker to identify ways of making teaching and learning more effective.

The information from the formative test will be used to decide if the teachers
need to continue teaching this area or not, and to give learners feedback on their
strengths and difficulties in learning in this area (Spratt et al, 2005). Equally
important, at the end of a particular course of instruction, an assessment is sometimes
required to determine how well the learners have mastered the skills or knowledge
presented in the course. A test designed to provide this information is referred to as an
achievement test (Hughes, 1989; Bachman, 1991; Bachman & Palmer, 1996; Bailey,
1998; Hughes, 2000; McNamara, 2000; Brown, 2001; Spratt et al.,2005).
Achievement tests accumulate evidence during, or at the end of, a course of study in
order to see whether and where progress has been made in terms of the goals of
learning (McNamara, 2000) Learners usually receive a score or grade from this kind of
tests, which is sometimes called a “summative test” (Spratt et al., 2005). The
characteristics of formative and summative assessments are shown below on Table
2.2.
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Table 2.2. The characteristics of formative and summative assessments

Formative Summative
Purpose To monitor and guide the  To judge the success of a
process while it is still in  process at its completion
progress
Time of Assessment During the process At the end of the process
Type of Assessment Informal observation, Formal tests, projects,
Technique quizzes, homework, pupil and term papers

questions, worksheets

Use of Assessment Improve and change the  Judge the overall success
Information process while it is still of a process; grade,
going on place, promote

Source: Airasian (1991).

Sometimes learners take tests to see how good they are at a language. This
kind of test is called a proficiency test (Spratt et al, 2005). The contents of the test are
not based on a course, curriculum or a single skill in the language that the learner has
followed (Hughes, 1989; Bachman, 1991; Bachman & Palmer, 1996; Bailey, 1998;
Hughes, 2000; McNamara, 2000; Brown, 2001; Spratt et al.,2005). A typical example
of a standardized proficiency test is the Test of English as a Foreign Language
(TOEFL) produced by the Educational Testing Service (Brown, 2001). However,
achievement tests relate to the past in that they measure what language the students
have learned as a result of teaching, proficiency tests look to the future situation of
language use without necessarily any reference to the previous process of teaching
(McNamara, 2000). Another kind of assessment method is a portfolio, which is a
collection of learners’ work, which the learner creates him/herself, or with the
teachers, during a course (Spratt et al, 2005). In addition, learners may be encouraged
to share in the responsibility for assessment, and be trained to evaluate their own
capacities in performance in a range of settings in a process known as self-assessment
or peer assessment when assessing one another (McNamara, 2000; Spratt et al,

2005).They usually do this informally with checklist to guide them. The reason for
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using both of these kinds of assessment is to help learners to understand their language
use and performances better and so become more autonomous.

To sum, there are many kinds of test, each with a specific purpose and a
particular criterion to be measured (Brown, 2001). Additionally, below are
descriptions of two test types that are in common use within the field of education:
teacher-made tests and standardized tests. Explanations here are only for the purpose
of helping readers to identify and differentiate among types, since the purpose of this
study is to investigate the correlation of scores an individual student received from
both of these test types.

2.3.1 Teacher-Made Tests

The Types of formal classroom assessment that have been discussed so far are
ones that are initiated and controlled by the classroom teacher. The teacher decides
who to assess, when to assess, what to assess, how to assess, how to score, and how to
use the results of the assessments (Airasian, 1991; Lenski et al., 2006). In other words,
these teacher-made tests are fundamental ingredients in the teaching-learning process
in the classroom (Airasian, 1991).

However, a crucial question about how an individual teacher goes about
developing assessments is still emerged in some local school systems. Actually, this
question is clearly answered in the previous sections. Hogan (2007) suggests that
teachers first consider how to plan for assessment and how to approach development
of a specific test. Moreover, in order to understand the methods of test construction,
Airasian (1991) proposes three simple steps to construct teacher-made tests. They are

apparently shown in figure 2.2.

Select Educational ' Write Test Items - Administer Tests
Obijectives (total number needed)

Figure 2.2. Steps in Constructing Teacher-Made Tests (Airasian, 1991).
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Interestingly, few teacher-made tests are standardized. Most are constructed for
personal use and reflect the particular instruction provided in a given classroom.
Teachers select the type and the level of difficulty of their questions to match their
pupils. The information from the assessment is used to determine the performance of
pupils in that one class, and there is no intent or desire to administer the same test to
pupils in other classes for comparative purposes. Essentially, teacher-made tests are
intended for one-time use with a single group of pupils at a single point of time
(Airasian, 1991). An example of a teacher-made test is shown in Appendix C.

2.3.2 Standardized Tests

Some of the information teachers collect and use in their classrooms come
from assessment procedures that are standardized (Airasian, 1991). “Standardized”
refers to the extent to which an assessment procedure is administered, scored, and
interpreted in the same way for different test takers at different times and in different
places. Airasian (1991) goes on to note that the main reason for standardizing
assessment procedures is so that the scores can be compared across students and
groups without the conditions of administration, scoring, and interpretation distorting
the comparison.

After World War |, the use of standardized achievement tests grew
dramatically because of the practical, large scale success of the Army Alpha test, the
establishment of large city school research offices and bureaus of cooperative
research, and Ralph Tyler’s conceptualization of the field of educational education
intended to assess how well instructional programs had achieved their objectives
(Cook, 1941; U.S. Congress, Office of Technology Assessment, 1992; Maduas &
Stufflebeam, 2000)

Standardized tests are tests constructed by test construction specialists, usually
with the assistance of curriculum experts, teachers ,and school administrators, for the
purpose of determining a student’s level of performance relative to the performance of
other students of similar age and grade (Kubiszyn & Borich, 1993). Similarly,
Airasian (1991), states that most standardized tests are constructed by companies or
organizations outside of local school systems, who consult with test specialist,
curriculum experts, and teachers in developing their tests. Such tests often take years

to construct as opposed to a few days for a teacher-made test. They are called
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standardized because they are administered and scored according to specific and
uniform (that is standard) procedure (Kubiszyn & Borich, 1993).

The word ‘Standardized”, in the field of educational assessment, actually has
three different meanings. First, when the term is used in the definition of testing, it
refers to uniform procedures for administering and scoring. That is, there are definite,
clearly specified methods administering the test. There are rules for scoring the test
and it is essential that the test be administered and scored according to these
procedures. Second, in other contexts, “standardized” means that the test has norms
based on thousands of cases. Third, encountered especially in media reporting, and
public discussions, equates standardized testing with group administered, machine
scored, multiple-choice test of ability and achievement (Hogan, 2007).

Standardized tests usually consist of a set of materials including (1) a test
booklet with the test items and instructions to the test taker, (2) an answer sheet, (3) an
administration manual containing instructions on how to administer the test, and (4) a
technical manual with information on uses of the test, how it was developed, how it is
to be scored, and how the scores can be interpreted (Richards, 1998; Hogan, 2007).
Likewise, standardized assessment procedures require precise and detailed information
about how the procedure is to be administered, how much time test takers can spend
on it, what they are to be hold before the test begins (Airasian, 1991). Usually, the
administrator is given a script to read to test takers, for example, “Good morning.
Today you will take the ...... Test. Do not open your booklet until I tell you to do so.”
The same script, time limits, and procedures are used wherever, and whenever the
procedure is given.

Genesee and Upshur (1998) point out that Standardized language tests are used
widely in some educational settings for both first and second language assessment. For
example, most foreign students applying to universities in the United States and
Canada are required to take the TOEFL in order to qualify for admission. In Thailand,
the Ordinary National Educational Testing (O-NET), the Advanced National
Educational Testing (A-NET), the Professional Aptitude Test (PAT), and the General
Aptitude Test (GAT) are examples of standardized tests administered for Thai students
(NIETS, 2008a). Nearly at the end of February and at the beginning of March, the high

school students will be administered the same test, under the same conditions, with the
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same directions, in the same amount of time as all other students in the whole country
who are taking the test at that time. Further, the results of the test will be scored and
interpreted the same way for all test takers.

2.3.3 Comparison of Standardized Tests and Teacher-Made Tests

Although most language classrooms are dominated by teacher-led assessments
in terms of frequency and importance, two types of standardized assessments:
commercially published national achievement tests and state-mandated achievement
tests, can also be found in most school systems (Airasian, 1991). These standardized
assessment instruments are ones that (1) are designed to be used in many classrooms
in many different locations, and (2) are administered , scored and interpreted in the
same way no matter when or where they are administered. Further, these assessments
are not under the direct control of the classroom teachers and tend to be less related to
the day-to-day work of teachers and students. Besides, commercially published,
national, achievement tests are constructed and sold to school systems by private
testing companies (Cannell, 1988).

Most school systems administer at least one commercial test to students in each
grade each school year. Decisions about the use of commercial tests are made either
by individual school systems or by the state board of education for their entire state
(Cannell, 1988). Classroom teachers have little or no say in the selection of a
commercial test. The main purpose of such test is to provide information that
compares the performance of a given student to the performance of similar students
from across the nation.

State-mandated achievement tests or national standardized tests, on the other
hand, are a more recent phenomenon and, as their names suggest, are mandated and
developed by a state legislature or board of education for use in classroom across the
state (Airasain, 1979; Jaeger & Tittle, 1980; Madaus, 1985; Airasian, 1987). They are
used either to make decisions about an individual student’s promotion to the next
grade/level or graduation from high school or to provide a general assessment of
learning in schools. Local schools systems have no discretion regarding whether to test
or which particular test to use; the state education department mandates testing and
usually provides the test that must be used.

Commercial and state-mandated achievement tests are similar in that both are
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standardized, intended for use in many different schools, assess contents that are not
selected by the classroom teacher, and are administered infrequently, typically once a
year (Airasian, 1991). They also differ from each other in many ways. Commercial
achievement tests are given at the discretion of the local school system; whereas local
systems have no discretion about giving state-mandated achievement tests. Their
purposes also differ. Commercial achievement tests are intended to compare the
performance of each student to the performance of similar groups of students
nationwide. State-mandated achievement tests, however, are intended to determine
whether an individual student or a group of students has achieved a minimum level of
competence in basic skills defined by state educational authorities. Table 2.3 compares
teacher-made, commercial published, and state-mandated achievement tests on a
number of important dimensions.

Table 2.3 shows that teacher-made tests focus more on instructional objectives
specific to a particular classroom than commercial or state-mandated achievement
tests, which tend to base on common objectives that are taught in most classroom. The
type of test item found on teacher-made tests varies at the teacher’s discretion, while
most commercial and state-mandated tests are composed solely of multiple choice
items. The information provided by the three kinds of test also varies: teacher-made
tests provide information about the number of percentage of items a test taker gets
right; commercial tests provide information about how a student compares to his or
her peers nationwide; and state-mandated tests indicate student and group mastery of
basic skills defined by state authorities. While the classroom teacher determines how
to interpret scores on his or her own test, most commercial test scores are interpreted
in a norm-reference manner while state-mandated test scores are generally interpreted

in a criterion-reference manner.
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Table 2.3. Comparison of teacher-made, commercial, and state mandated

achievement tests

Teacher-made tests

Commercial tests

State-mandated

tests

Content/
Objectives

ltem
Construction

Item Type

Item Selection

Scoring

Scored
Reported

Interpreting
Scores

Specific to class
instruction; selected
by teachers; narrow
range of content
tested, usually one
unit or chapter of
instruction in a
subject

Written and selected
by classroom teacher

Various types used

Teacher picks or
writes items as
needed for test

Teacher

Number correct,
percent correct

Norm or criterion
referenced,
depending on
classroom teacher’s
preference

Topics commonly
taught in many
schools across the
nation; broad range
of content covering
a year of instruction
in a subject

Professional item
writers

Multiple choice

Many items written
then screened and
tried out on students
before few best
items chosen for test

Machine

Compare student to
students nationwide;
percentile rank,
grade-equivalent
scores

Norm-referenced

Topic commonly
taught or desired
to be taught in
schools of a state;
broad range of
content covered in
a subject area,
often covering
many years of
instruction in a
subject

Professional item
writers

Multiple choice
Many items
written and
screened; best
items chosen for
test

Machine

Usually pass/fail

Criterion-reference

(adapted from Airasian, 1991).
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In the same way, one of the common features of standardized achievement
tests is that they aim to measure school-base learning. So do teacher-made tests
(Hogan, 2007). However, the most important difference between these two test types
is the level of detail addressed by both tests. The teacher-made tests typically aim at a
highly specific level of detail, such as the content of the instruction of the past two
weeks. In contrast, the standardized test is likely to sample across a wide range of
spelling words, math skills, or reading selections. Moreover, the standardized test will
not assess much detail about the ins and outs of multiplying fractions. It may have
only one item or no items on this particular skill (Hogan, 2007).

A second major difference between standardized and teacher-made tests is
their respective research bases. Items in the standardized test will usually have an
extensive research base. They will have been reviewed for content and bias, tried out
with large groups of students, and subjected to various statistical analyses. Individual
teachers rarely have the resources to do these things. Lastly, standardized tests usually
have some types of norms, most frequently a national or state norm. Usually, teacher-
made tests will have norms based only on this teacher’s previous students and then
only rather informally. A final difference between standardized and teacher-made tests
relates to their frequency of occurrence. This is certainly not a theoretical difference. It
is just a simple fact of life. Standardized testing occurs infrequently, perhaps once a
year. Teacher-made tests (should) occur frequently, many times during the year.

In summary, contrasts between standardized and teacher-made test are
concluded as follow: they both have their strengths and shortcomings; they both have
their places in a ‘best practices’ approach to education. Learn to use them both
intelligently. Although there are clear contrasts between standardized and teacher-
made tests, the contrasts should not be over emphasized. In many areas, the two types
of assessment will yield similar, if not identical, information. In general, students who
do well on one type of assessment will do well on the other type. That is, performance
on the two types of assessment will usually be at least moderately correlated (Hogan,
2007). For a better and clear understanding, another precise comparison of
standardized and teacher-made achievement tests is thus apparently demonstrated
below in Table 2.4.
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Table 2.4. Comparison of Standardized and Teacher-Made Achievement Tests

Standardized Achievement Tests

Teacher-Made Achievement
Tests

Learning
outcomes
and
content
measured

Quality of
test items

Reliability

Administra
tion and
scoring

Interpretati
on and
scoring

Measures general outcomes and
content appropriate to the majority
of schools. They are tests of general
skills and understanding that tend
not to reflect specific or unique
emphases of local curricula.

Quality of test items generally is
high. Items are written by
specialists, pre-tested, and selected
on the basis of the results of
quantitative item analysis.

Reliability is high, commonly
between .80 and .95, and frequently
above .90

Procedures are standardized,
specific instructions are provided.

Scores can be compared to norm
groups. Test manual and other
guides aid interpretation and use.

Well adapted to the specific and
unique outcomes and content of
local curriculum. They are
adaptable to various sizes of
learning groups, but tend to
neglect complex learning
outcomes.

Quality of test items is often
unknown. Quality is typically
lower than that of standardized
tests due to the limited time of
the teacher.

Reliability is usually unknown,
but can be high if items are
carefully constructed.

Uniform procedures are
possible, but usually are flexible
and unwritten.

Score comparisons and
interpretations are limited to
local class or school situation.
Few, if any, guidelines are
available for interpretation and
use.

(adapted from Kubiszyn & Borich , 2000).

2.4 Grading Decisions

It is obvious that teachers use a variety of techniques to gather information

about their students’ learning (Airasian, 1991; Kubiszyn & Borich, 1993; Genesee &

Upshur, 1998). Moreover, classroom teachers are required to make judgments about

the quality of their students’ performances. The process of judging the quality of
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performances is called “grading” (Airasian, 1991; Genesee & Upshur, 1998; Brennan,
2006; Hogan, 2007). It is the process by which scores and descriptive information are
turned into marks or letters, and finally into “grades” that denote how well each
student has learned. As a result, assigning grades to students is one of the most
important professional responsibilities a teacher has (Airasian, 1991; Kubiszyn &
Borich, 1993; Genesee & Upshur, 1998).

Grading; however, is a difficult task which few teachers look forward to with
pleasure (Airasian, 1991). Part of the reasons for this is that few have had formal
instruction in how to grade students or in the purpose and consequence of various
approaches to grading (Hills, 1981). Moreover, teachers know that grades are taken
seriously by both parents and students. They are formal, permanent, publics, and
important parts of a student’s school record. Further, grades represent the public the
permanent record of a student’s performance in a subject area. Consequently, there is a
pressure on the teacher not only to provide an accurate report on student performance,
but also to minimize the negative repercussions of the grades (Lortie, 1975; Airasian,
1991).

When assigning grades, teachers have responsibilities to be fair to all students
and not to misuse the power that they possess (Airasian, 1991). In Thailand, grades are
usually assigned once in a school year for the under high school level students. On the
other hand, in the high school level, students’ grades will be assigned every semester
or twice in a school year (OBEC, 2009). In addition, teachers often consider test
scores and other data in making decisions about who gets A’s, B’s, and so on. The test
data are used; naturally it is important that such data be acquired from appropriate
tests. As with instructional decisions, teacher-made tests are usually the most
appropriate for grading decisions (Kubiszyn & Borich, 1993).

To determine grades, a teacher must compare a student’s performance to some
group of standard (Hills, 1981; Gronlund, 1985; Ebel & Frisbie, 1986). There can be
no grading without comparison (Airasain, 1991). Since grading is one form of official
judgment, school systems demand that teachers make periodic written judgments
about their students’ performance. The form of these written judgments varies from
school system to school system (Terwilliger, 1971; Hills, 1981). Some school systems

record students’ performance in the form of letter grades (e.g., A, A+, B, B+.....),
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some in the form of achievement categories (e.g., good, satisfactory, or unsatisfactory,
some in the form of numerical grades (e.g. 80-100 = 4, 70-79 = 3....), and some in the
form of pass-fail (Kunder & Porwoll, 1977).

In Thailand, the most widely used are numerical grades, which are the main
grading system in upper elementary, middle, and high schools. Teachers assign grades
to their students by comparing an individual’s summative scores, usually out of one
hundred, with the grading scheme determined by the Ministry of Education (OBEC,

2009). The grading scheme and grade definition are presented below on Table 2.5.

Table 2.5 Grading Scheme assigned for Thai students

Scores Grade Assigned Grade Definition
80-100 4 Excellent

75-79 85 Very Good

70-74 3 Good

65-69 R 5 Satisfactory
60-64 2 Fair

55-59 NS Poor

50-54 1 Marginal passed
0-49 0 Failed

(adapted from Office of the Basic Education Commissions, 2009)

Grade inflation or the tendency for teachers to assign higher grades today than
in the past for the same level of performance has become a matter of considerable
public concern (Kubiszyn & Borich, 1993; Kanjanavasri, 2008). For most students,
grading decisions are probably the most influential decisions made about them during
their school years. All students are familiar with the effects grades have on them, their
peers and their parents. The teachers who adhere to an acceptable grading policy, who
use data obtained to appropriate measurement instruments, and who know the uses and
limitations of such data will be the teachers who make sound grading decisions, most
likely will be fair in assigning grades, and most likely will be able to define the grades
that are assigned (Kubiszyn & Borich, 1993).
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2.5 The Ordinary National Educational Testing (O-NET)

The O-NET or the Ordinary National Educational Testing is a standardized
achievement test. The test is intended to be administered for Thai students in their
final semester of four particular year levels: Year 3, Year 6, Year 9 and Year 12. The
O-NET has been first introduced into the field of education as a state-mandated test
since 2006 due to the educational reform policy in Thailand. In the educational year of
2007, the students of Year 6 were assigned to take the test for the first time. Moreover,
the other two school year students: Year 3 and Year 9 took the test in 2009 (Academic
year 2008) for the first time. Typically, the O-NET is administered once a year during
the end of February and at the beginning of March. To administer the test, students
neither need to apply for taking the test nor to make any payment. Besides, students
are assessed in eight core subjects taught in schools. The test contents are designed
base on the Basic Educational Curriculum of the Ministry of Education (NIETS,
2008). Furthermore, the test itself is produced and administered by an examining
boards of the Ministry of Education: The National Institute of Educational Testing
Service (a public organization) or NIETS. Prof. Dr. Uthumporn Jamornman , a
director of the National Educational Testing Service, states that the ‘O-NET’ is a kind
of standardized achievement tests (a test after learning) which consists of four levels
of difficulty : 15 % easy, 60 % moderate, 20 % difficult and 5 % very difficult
(NIETS, 2009). The test content is, therefore, feasible to be an instrument to assess
the students’ performance in general.

The O-NET Test content

The contents of the O-NET are based on the course objectives of each
particular content group. The test objectives are, therefore, relevant to the content
standards stated in the Basic Educational Curriculum, 2001 (NIETS, 2008b).
Similarly, English subject is included in the foreign language content group, thus, the
O-NET English test content is designed similarly to the course objectives taught in
schools. The learning objectives are divided into four content standards as shown

below. Moreover, a genuine English O-NET is shown in Appendix D.

Content Standard 1: Language for communication

FLS 1.1 Understand the process of listening and reading. Able to
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analyze the contents of the listening and reading texts from
different medias and considerably integrate the acquired
knowledge to daily lives.

FLS 1.2 Be skillful in language communication — message exchanging,
Feeling expression, and opinion expression through the
use of technology and feasible management for sustainable
learning.

FLS 1.3 Understand the process of speaking, writing and conveying
messages, opinion and conceptual ideas creatively, efficiently
and beautifully.

Content Standard 2: Language and Cultures
FLS 2.1 Understand the relationship between a language and its cultures
and are able to perform those cultures in daily lives
appropriately.
FLS 2.2 Understand the similarities and differences between a foreign
language and cultures and Thai language and cultures, and able
to considerably

integrate the foreign language and cultures to daily lives.

Content Standard 3: Language and a relation to other content groups
FLS 3.1 Relate the foreign language with other learning content groups

as a fundament in developing one’s own visions.

Content Standard 4: Language and a relation to communities and the world
FLS 4.1 Able to use a foreign language in various situations in schools,
a community, and a society.
FLS 4.2 Able to use a foreign language as a means for occupational
learning, working, coordination making , and living with the

others in societies.

Note: FLS = Foreign language standard
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2.6 The Washback Effects of Language Tests

Scholars and educators in language testing and assessment define ‘washback
effects’ variously. Shohamy (1992), and Cheng and Watanabe (2002), contend that
washback refers to the impact that tests have on teaching and learning practices. In
addition, Bachman and Palmer (1996) point out that washback can also be viewed as a
subset of a test’s impact on society, and on educational systems. Alderson and Wall
(1993), and Bailey (1999) conclude that tests that have important consequences are
more likely to have stronger degrees of washback.

In the Thai context, the washback effects of university entrance exams are
clearly observable. Due to the large-scale of these exams, the multiple-choice format is
mainly used to obtain reliability and practicality in scoring. This format has an impact
at both micro and macro levels. The teaching and learning process in the last semester
of the last academic year of the upper secondary level (Grade 12) in many schools
focuses on reviewing the content and format of the university entrance exams
(Prapphal, 2008). In addition, there are many coaching or cram schools set up for this
purpose, usually long before the last year of high school. The influence of cram
schools in many Asian contexts raises issues of fairness in testing. For instances, it
was found that students from rural areas, where the approach to cram schools was less
possible, tended to have less learning capacities than those from urban schools
(Pinyopornpanish, Wongsawasdi, Panjaisee, & Buauyen, 2004). To the extent that
success on high stakes examinations such as those for university admissions depends
on test preparation, the quality and quantity of test preparation can be expected to
affect test outcomes.

High-stakes testing refers to a situation in which the outcome of a test has
exceptionally important consequences for an individual (Hogan, 2007). Contemporary
uses of the term high-stakes arose in the context of competency exams in the schools
instituted in the accountability era. The researcher described this trend earlier in the
previous chapter. One concrete aspect of the trend was the development and
application of exams for high school graduation and/or promotion from grade to grade.
The use of such exams has proliferated in recent years. Passing such exams obviously

has high stakes for the students.
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Interestingly, some exams may be high stakes for people other than those
actually taking the test (Hogan, 2007). For example, on test in the O-NET, some
individual students may not require the scores. Thus, the test is not high stakes for the
some of them. However, the students’ scores are aggregated for an entire state. A state
superintendent of education may be in hot water if the state average is low. Thus, the
test is high stakes for the superintendent, but not for the students. In still other cases,
the test may be high stakes for both students and school personnel. If Grade 12
students at Lincoln High do poorly on the state competency exam, the students may
not get their high school diplomas, the high school teaching staff will take a lot of

heat, and the principal’s job will be in jeopardy (Hogan, 2007).

2.7 Correlation of the Tests

In everyday life we often observe relationship between things, for example, by
and large as people’s height increases so does their weight. A correlation is the
measure of this relationship and the correlation coefficient is the statistic that gives a
number to it (Bailey, 1998; Kanjanavasri, 2000). Further, correlations have to be
worked out on pairs of measures, in this study, scores from the same person derived
from two achievement tests. Correlation is also about prediction, predicting one value
from another. For example, if we know that muscle strength is correlated with sporting
success we can predict the level of sporting success of an individual if we know their
muscle strength. (Boyle & Fisher, 2007).

Pairs of values taken from the same set of individuals can increase in
proportion to each other, in other words, as one value increases so does the other, this
is called a positive correlation or equally usefully for prediction, as one value
increases the other value decreases — a negative correlation (Boyle & Fisher, 2007). In
addition, Bailey (1998) states that there are some instances you may encounter a
negative correlation. A ‘negative’ correlation is not bad, nor is a “positive’ correlation
good. These terms simply refer to the direction of the relationship. So, what type of
numbers can we correlate? For the purpose of this study, they need to be pairs of
measurement taken from the same person. When we are trying to correlate two

variables that have been measured on interval scales, the particular formula we use is
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called “Person’s correlation coefficient”, or its full name, “Pearson’s Product Moment
Correlation Coefficient” or just “Pearson’s r (Bailey, 1998, Boyle & Fisher, 2007).

There are times, though, when we are interested in the extent to which an
individual’s position or rank in one distribution is similar or dissimilar to his or her
position or rank in a different distribution. That is, at times, we want to determine how
closely scores in different distributions are related to each other. Or, simply, we wish
to know if individuals with high scores in distribution ‘A’ tend also to obtain high
scores in distribution ‘B’. This issue concerns with the extent to which two different
distributions of score correlate. A statistic called a correlation coefficient helps us
address general issues or answer a specific question like “Do students with high grades
in high school really tend to get high grades in college?” (Kubiszyn & Borich, 1993).

All of the statistics examined so far have dealt with only one variable (e.g., a
set of tests scores) at a time. Sometimes we are interested in the relationship between
two variables. For instance, what is the relationship between performance on a college
entrance test and actual performance in college? This question deals with the
relationship between two variables. This calls for bivariate statistics. The primary
method for expressing relationship between two variables is the correlation
coefficient (Hogan, 2007).

Similarly, this study aims to examine the correlation of two variables, in this
case scores from the same person. The correlation coefficient (r) is, therefore, required
to scrutinize the data used in the study. To conduct the study, related literatures and
previous studies were thus presented in this chapter. This was done in order to provide
background knowledge about testing and scoring procedures. This research was
conducted to corroborate Kanjanavasri’s (2008) study of equating students’
performance on the O-NET and the GPAX. In addition, it aims to provide feasible
answers to the controversial issue about the questionable university admission scheme.
Above of all, the findings from the study are expected to reveal useful information for

educators and practitioners within the fields of education in this country.
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CHAPTER 111
METHODOLOGY

This mixed methods research was conducted to investigate the relationship
between Mattayom 6 (Year 12) students” English O-NET scores, and the accumulative
grade point averages (GPA) of six-semester English courses. This chapter describes
the methodology and procedures used in the study. Its contents were divided into four
subsections. First, the characteristics of the population and participants were
described. Second, two research variables were mentioned. Third, the procedure was
explained how data was collected. Last, statistical devices were discussed to analyze

the data. This chapter can be outlined as follows:

3.1 Population and Sample
3.2 Research Instruments
3.2.1 The quantitative instruments
3.2.1.1 The O-NET scores
3.2.1.2 The accumulative GPAs
3.2.1.3 Validity and reliability of quantitative instruments
3.2.2 The qualitative instrument
3.2.2.1 Semi-structured interview
3.2.2.2 Validity and reliability of a qualitative instrument
3.3 Data Collection Procedure
3.3.1 Quantitative data collection procedures
3.3.2 Qualitative data collection procedures
3.4 Data Analysis and Statistical Devices
3.4.1 Descriptive statistics

3.4.2 Correlation statistics
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3.1 Population and Sample

3.1.1 Population

The target population in this study was more than 1.9 million high school
students in Thailand. They were newly graduated Mattayom 6, or high school level
students at Thai public high schools of academic year 2007. Moreover, the population
were native Thai EFL learners both males and females whose ages ranged from 17 to
20 years of ages, and they have learned English for 8 to 12 years. Therefore, it is
believed that population and samples are supposed to have different learning attitudes,
different language performance and different learning competence.

3.1.2 Sample

As the population of this mixed methods research study was extremely large,
stratified random sampling, simple random sampling, and purposive random sampling
were thus employed to select samples from the total population. Moreover, this study
was divided into two phases: the first part as a quantitative phase; whereas, the second
part as a qualitative study. Stratified random sampling and simple random sampling
were employed in the first part of the study. In stratified random sampling, a large
pool of subjects would be divided into a number of groups or ‘strata’ and then
randomly select subjects from within each group (Simon, 2000). In addition, simple
random sampling technique was employed for the study. With this method, four
regions of the whole nation were given index numbers which later were randomly
selected. As a result, a group of seventeen provinces in the north-eastern region was
picked at random. Then every province in the northeast was given an index number,
and they were picked at random again until one province: Srisaket, was selected.

However, a total number of high school students in this selected province were
still very large; four different educational areas in Srisaket were thus given index
numbers for another sample random selection. The last set of the index numbers were;
therefore, picked at random sampling until the sample size was reached. Consequently,
the sample size of this study was a total of 1,039 students from all 13 schools listed in
the Office of Srisaket Educational Area 2. Due to this method, it could assure that
every member of the population had an equal chance of being selected for the study
(McMillan & Schumacher, 1997). For better understanding, Figure 3.1 presents how

the samplings were randomly selected.
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The Entire Nation

|

The Northeast

|

Sri sa ket Province

|

Office of the
Educational Area 2

|
} } }

A large-sized school Four medium-sized Eight small-sized
School (n = 314) Schools (n = 376) Schools (n = 349)

Figure 3.1. Summary of a sample selection procedure

Purposive random sampling, on the other hand, was employed in the second
part of the study. This technique was engaged because qualitative inquiry typically
focuses in depth on relatively small samples, even single cases (n = 1), selected
purposefully (Patton, 2007). Moreover, the researcher had a purpose in mind
(Trochim, 2006). In this qualitative phase, the researcher aimed at interviewing three
specific defined groups — English language teachers, high achieving students, and low
achieving students. Besides, the second part of the study was conducted to provide
additional information to corroborate the findings of the first part.

The researcher decided to investigate the O-NET scores and the accumulative
GPAs of a total 100 % of high school students in this area owing to the respect that the
larger the sample, the more representative can be directly generalized the whole
population (Tappoon, 2008). Similarly, McMillan and Schumacher (1997) also state

that the basic rule of determining the sample size is to use the largest sample as



Bunnisa Pukmai Methodology / 48

possible. Therefore, all newly graduated Mattayom 6 students of academic year 2007
were engaged as the subjects in the first phases of the study. The subjects were both
males and females whose ages ranged from 17 to 20 years of ages, and they were from
three different school sizes: small, medium, and large school sizes, from the Office of
Srisaket Educational Area 2. For better understanding, Figure 3.1 presents the

conceptual research design model used for this study.

A large-sized
School

1

All M. 6
Students

Teacher-made Tests:

4 medium-
sized Schools

1

All M. 6
Students

8 small-
sized Schools

!

All M. 6
Students

Standardized Tests

Students’ O-NET
Scores of English,
Year 2007

Students’ accumulative
GPA of English Courses
in high school Level

<CORRELATIO>

Figure 1. Research Design Model

Typically, quantitative data is more efficient, able to test hypotheses; however,
they may miss contextual detail (Neil, 2007). In order to corroborate the findings of
the first part, a qualitative paradigm was thus engaged as a second phase of the study.
In this part of the study, the researchers conducted the semi-structured interviews with
three different specific defined groups: three EFL teachers, three high achieving
students, and three low achieving students. Therefore, the total number of the
participants in the second part was 9. The subjects engaged in both a quantitative and

qualitative parts are shown on Table 3.1.
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Table 3.1. Summary of population and sample size

N
School Types Schools Phase 1 | Phase 2

Small-sized Benjaprachasan School 13 -

Schools
Koklamwittaya School 26 -
Phai-ngam Pittayakom School 31 -
Jaturabhoomwittayakan School 34 -
Bungboon School 55 -
Thungsimwittayakom School 44 -
Pukmaiwittayanukul School 79 3
Thungchaipittayarajamangkalabhisek 67 -
School

Medium- sized

Schools Worakhun-uppathum School 55 -
Sompoipittayakom School 70 -
Kleeklingpattanathorn School 47 -
Huaitabtanwittayakom School 204 3

Large-sized

School Kamphaeng School 314 3

Total 13 schools 1,039 9

In summary, the samples of the study were chosen from three different school
sizes: one large-sized school, four medium-sized schools, and eight small-sized
schools. All newly graduated high school students from the selected schools were Thai
EFL learners who had approximately studied English for 8 years, but with the unequal
numbers of English courses taken. The samples were thus supposed to have different
learning attitudes, different language performance and different learning competence.
The total number of samples used in the phasel study was 1,039.
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Apart from the student samples, this study also included 3 EFL teacher
subjects in the phase 2 study. Each teacher sample was randomly selected in simple
random sampling as a representative from each school type. Moreover, two student
samples of each school type were selected for two specific defined purposes: a high
achieving student, and a low achieving student. The researcher also employed
stratified random sampling in this procedure. Each school in each group or strata was
given an index number. A number was picked at random for a representative of each
school type. Thus, the total number of subjects for the phase 2 study was 9: three
teachers, and six students from three different school types. However, since all
participants were graduated, the three schools’ officials were asked for telephone
numbers of EFL teachers, and the required ex-students. The interviews were thus

conducted by both face to face and by way of telephoning.

3.2 Research Instruments

As mentioned above, this mixed methods research was divided into two phases
of study: a quantitative part and a qualitative one. Besides, the purpose of this study
was to examine the relationship between Mattayom six students” scores from two test
types. Therefore, the research instruments required for the phase 1 study were scores
of the two tests obtained from each school. The first variable was the samples” O-NET
scores of English; whereas, the second variable was the samples’ accumulative GPA
of English courses. Furthermore, the researcher used a semi-structured interview in the
phase 2 study in order to obtain the in depth information to corroborate the results of
the first findings.

3.2.1 The quantitative instruments

Quantitative research is the systematic scientific investigation of quantitative
properties and phenomena and their relationships. The objective of quantitative
research is to develop and employ mathematical models, theories and/or hypotheses
pertaining to the nature of phenomena (Khun, 2009). Besides, the process of
measurement is central to quantitative research because it provides the fundamental
connection between empirical observation and mathematical expression of quantitative
relationships. Similarly, Neil (2007), states that quantitative research is all about

quantifying relationships between variables. Variables are things like weight,
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performance, time, and treatment. Researchers measure variables on a sample of
subjects, which can be tissues, cells, animals, or humans. Then, they express the
relationship between variable using effect statistics, such as correlations, relative
frequencies, or differences between means.

Likewise, Hopkins (2002), points out that the aim of quantitative research is to
determine the relationship between one thing and another in a population. Moreover,
quantitative research designs are either descriptive (subjects usually measured once) or
experimental (subjects measured before and after a treatment). A descriptive study
establishes only associations between variables. An experiment establishes causality.
For an accurate estimate of the relationship between variables, a descriptive study
usually needs a sample of hundreds or even thousands of subjects whereas an
experiment, especially a crossover, may need only tens of subjects. Therefore, the
participants of this study were larger than one thousand in order to ensure the
reliability of the study, as McMillan and Schumacher (1997) propose that the basic
rule of determining the sample size is to use the largest sample as possible. .

In the same way, the purpose of this study was to investigate the relationship
between two variables: the samples’ English O-NET scores and their accumulative
GPAs of English courses the samples took during their high school years. The
quantitative paradigm was employed in the first phase of the study because the
researcher needed to collect numerical data which was in the form of number. Besides,
the researcher knew clearly in advance what she was looking for and all aspects of the
study was carefully designed before the data was collected (Neil, 2007). For better
understanding, the explanation of 2 variables used in this quantitative part of the study
is shown as follows:

3.2.1.1 The O-NET scores

As mentioned in Chapter Il, the O-NET or the Ordinary National
Educational Testing is a kind of a state-mandated achievement test. The test itself aims
to assess the students’ performances in eight particular core subjects, including
English. Since it is considered an achievement test, the test objectives and its contents
are thus relevant to the MOE’s basic educational curriculum. As mentioned

previously, the O-NET test content consists of four levels of difficulty: 15 % easy,
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60% moderate, 20 % difficult and 5 % very difficult (Jamornman, 2009). The contents
of the test; hence, are feasible to assess the students’ performance in general.
Furthermore, the O-NET of English subject consists of one hundred multiple
choice items with the total score of one hundred. The test is not considered very
difficult for the purpose of encouraging learners to at least receive an average score of
thirty (NIETS, 2008b). In order to make sure that each content standard of English
subject was included in the test contents, a number of one hundred test items was
divided into four groups of content standards. Table 3.2 presents the number of test
items divided into four categories of each content group. It is noticeable that 80 % of
the test items were included in Content Standard 1: Language for Communication.
This might happen because the basic educational curriculum requires an instruction in
a language classroom to focus mainly in communicative language teaching
(Wongsothorn et al, 2002). The other 20% were included in Content Standard 2:
Language and Cultures; whereas, the other 2 content standards were equally integrated

in the two previous content groups.

Table 3.2. Summary of a division of the English O-NET test items in each content

standard

Content Standards Number of Items

Content Standard 1: Language for 85
communication

Content Standard 2: Language & Cultures 15

Content Standard 3: Language & Relation included in

to other content groups content
standard 1 &

Content Standard 4: Language & Relation 2

to community and the world

Total 100 items

(adapted from NIETS, 2008a)
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3.2.1.2 The accumulative GPAS

In education, a grade or mark is a teacher’s standardized evaluation of a
student achievement. In some countries, evaluation can be expressed quantifiable, and
calculated into a numeric grade point average (GPA), which is used as a metric to
assess and compare students (Hogan, 2007). An accumulative GPA grade point
average is the mean GPA from all semesters; whereas, GPA may only refer to a single
semester.

Typically, grade point average (GPA) is calculated by dividing the total
amount of grade points earned by the total amount of credit hours attempted. The
grade point average may range from 0.0 to 4.0. To get the example students” GPA, the
total grade points are divided by the total credits hours attempted. To calculate a
student’s accumulative GPA, total credit hours and the grade points from all
semesters, then divide the total grade points by the total credit hours (OBEC, 2009).

In this study, the participants’ GPAs were calculated from all English courses
they took during six semesters of the high school level (Year 9 to Year 12). The total
credits of English courses the subjects earned during six semesters were ranged from
9.00 to 14.00. This indicates that the participants who were even from the same
schools took unequal English courses. The unequal studying was explained by the
teachers that this happened because high school students are divided into two groups:
the Science & Mathematics students, and the Arts & Languages students. Therefore,
these two student groups were required to take different core courses including
English. However, the accumulative grade point average of each participant was
similarly calculated in a computer program called Student Grade Point Average
Calculating Program for Windows. All participated schools in this study use this
program to ensure the validity and reliability of the students’ GPAs.

3.2.1.3 Validity and reliability of quantitative instruments

Since the aim of quantitative research is to use the systematic scientific
investigations to classify features, count them, and construct statistical models in an
attempt to explain what is observed (Neil, 2007; Khun, 2009), this research, therefore,
employed the quantitative paradigm in the first part of the study. The purpose of the
phase 1 study was to investigate the correlation of 2 variables: the subjects’ O-NET

scores of English and their accumulative GPAs of English courses.
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It is obvious that the 2 variables: the O-NET scores and the GPAs were
confidential numerical data of a particular student. The O-NET, which is considered as
a state-mandated achievement test, is designed by the test specialist (NIETS, 2008b).
Besides, it is administered by The National Institute for Educational Testing: one of
the reliable public educational organizations. Besides, the scoring procedure of the O-
NET is done in a computer program which reveals precise results of the test. Likewise,
the participants’ grades were assigned by teachers and schools, and their cumulative
GPAs were calculated in the same reliable computer program called the Student Grade
Point Average Calculating Program for Windows. These procedures simply ensure the
validity and reliability of the two variables used in this study. Moreover, the two
variables were calculated in a standard mathematical model: Pearson Product Moment
Correlation Coefficient (r) in SPSS. The revealed statistical values could be used to
address the set up research questions. Furthermore, for an accurate estimate of the
relationship between variables, a descriptive study usually needs a sample of hundreds
or even thousands of subjects (Hopkins, 2002). The amount of participants employed
in this study (n = 1,039); therefore, could ensure the reliability of the procedures.

3.2.2 The qualitative instruments

The term *“qualitative” is applied to several procedures of data-collection as
much as to different procedures of data analysis. In relation to data collection, the
qualitative methods include non-structured procedures from observation to interview,
self reports or written narratives (Barrio, 1999). The focus is within the situation or
within individual: the information collected is not established a prior, as the gathering
of information is open ended in nature. Likewise, qualitative data collections are
involved with having a researcher to collect the data in the field. The researcher will
observe and obtain direct experience of what is happening in the field (McMillan &
Schumacher, 1997).

In relation to data analysis, an analysis is qualitative whenever there is not a
numeric translation of data beyond the translation to absolute or percentage
frequencies. The useful focus is on the meaning of the information collected either by
way of the interpretation of a content analysis, more descriptive (Ericson & Simon,
1984), or the interpretation of the responses in terms of level of complexity (Selman,

1980).These qualitative analysis proceed coding the information into categories or
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levels looking for similarities and differences among data (Barrio, 1999). Since the
purpose of data collection in this phase was merely to corroborate the findings of the
first part, the most adequate qualitative instrument engaged in this part was thus a
semi-structured interview.

3.2.2.1 Semi-structured interview

As mentioned previously, the second phase of the study was conducted
to corroborate the findings of the first part. Qualitative paradigm was required for this
section because the researcher required to gather data about participants’ beliefs and
opinions of the O-NET and instructional practices of English courses in their schools.
To obtain those useful information, a semi-structured interview, was employed in this
part. According to Honey (1987), the semi-structured interview is the most adequate
tool to capture how a person feels and thinks of a particular domain. It is one of the
most frequently used qualitative methods (Turiel, 1983; Honey, 1987; Barrio, 1999).
Its combination of faith in what the subject says with the skepticism about what she/he
is saying, about the underlying meaning, induces the interviewer to go on questioning
the subject in order to confirm the hypothesis about his/her beliefs (Honey, 1987).

On the other hand, very often the terms used in the questionnaires have not the
same meaning for every subject, especially for the young people, so their real meaning
can thus be masked (Honey, 1987). Moreover, semi-structured interviews are guided
conversations where broad questions are asked, which do not constrain the
conversation, and new questions are allowed to arise as a result of the discussion
(Mertens, 1998). In addition, semi-structured interviewing is more flexible than
standardized methods such as the structured interview or survey (Hockey, Robinson,
& Meah, 2003).

Basically, the researcher aimed at creating relaxed atmospheres which
interviewees feel less stress and comfortable to express their opinions. This is different
from questionnaires and surveys where there are very structured questions that are not
deviated from the list. A semi-structured interview is therefore a relatively informal,
relaxed discussion based around a predetermined topic (Hockey et al., 2003). In other
words, semi-structured interview minimizes the hierarchical situation in order that the

subject feels comfortable talking with the interviewer (Barrio, 1999).
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According to this study, an interview script was used, consisting of a set of
questions as a starting point to guide the interaction. Nevertheless, as the aim was to
capture as much as possible the subject's thinking about a particular topic or a practical
task, the interviewer follows in depth the process of thinking, posing new questions
after the first answers given by the subject. While the original script of the interview
guarantees the uniformity of topics across the whole sample, each particular interview
was different due to the new probe questions elicited by the particular answers given
by the interviewee. Consequently, at the end, every interview was quite different from
each other. A full version of a set of broad questions used in the interviews is shown

below.
A set of questions used in the semi-structured interviews

Broad Questions:
1. What is your opinion about learning/teaching English?
2. What do you think of your English language teachers/students?

3. What do you think of the school assessments and the national testing?

Probe Questions:

1. What do you think about instructional practices and materials used in your
school?

2. How do you like learning/teaching English?

3. What is your opinion for assessments and evaluations of English courses in
your school?

4. What do you think of the O-NET of English subject?

5. How did you prepare yourself/your students before taking the O-NET?

6. What do you think are the reasons why the students obtained low O-NET
scores?

7. Have you got any suggestions for the school to improve the student’s O-
NET results?

The aim of these verbal questions was to obtain additional information from

the selected subjects. In this study, the face-face-face interviews were preferred for
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both parties because they were able to see each other during the talks. Telephoning
interviews; on the other hand, made it comfortable and fast while the talks were quite
formal at the beginnings. Due to the characteristics of semi-structured interviews;
however, the interviewer was able to make the conversations less stressed. Moreover,
each interview involved only one subject at a time while the researcher was engaged
as an interviewer.

Before an interview started, the researcher briefly explained the purposes of the
interviews and assured them that each interview would be kept confidential. During
the interviews, the subjects were allowed to express themselves at length, but the
researcher facilitated interviews to prevent aimless talks. Generally, the interviewer's
role was engaged and encouraging but not personally involved (Hockey et al., 2003).
The interviewer of this study, therefore, facilitated the interviewees to talk about their
views and experiences in depth but with limited reciprocal engagement or disclosure.

3.2.2.2 Validity and reliability of a qualitative instrument

Being considered as the most adequate tool to capture how a person
feels and thinks of a particular domain, semi-structured interview is one of the most
frequently used qualitative methods (Turiel, 1983; Honey, 1987; Barrio, 1999).
According to this study, participants were supposed to express their ideas and beliefs
about the GPA of English courses the students obtained from the schools, and the
English O-NET test contents in their own words. Since this topic is quite a new issue
and there is no researcher conducted any study of this nature before, a set of questions
used in the interview was thus written by the researcher herself. However, a set of
questions was finally selected and approved by a thesis advisor.

To conduct an interview, all participants were assigned to cope with the same
materials to ensure the validity and reliability of the method. Further, the researcher
was the only interviewer who conducted semi-structured interview. Therefore, this
could be claimed that there was a high consistency in conducting the procedure.
Besides, the language used in the interview was less complicated and could be easily
understood by the participants.

More importantly, each interview in this study was audio-taped in order to
increase the validity of the qualitative data and then transcribed verbatim to ensure
high reliability of the data (McMillan & Schumacher, 1997). Tape recording is
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important for the interview because the researcher could obviously transcribe the
scripts as soon as the interview was completed (Lynch, 1996). Before an interview, the
researcher asked permission to record from the interviewees, in advanced, and explain
the rationale for recording. This was important because the researcher would like to
make certain that she got down everything the interviewee had to say and to
communicate a sense of respect for the person being interviewed. Moreover, each
tape-recorded interviews was immediately transcribed and analyzed within the same

day after the data was collected.

3.3 Data Collection Procedures

This study was employed both quantitative and qualitative instruments. The
quantitative instruments were comprised of the subjects” O-NET scores of English and
their accumulative GPAs of English courses. The qualitative instrument was semi-
structured interviews. The following section presents information about how the data
collection procedures took place.

3.3.1 Quantitative data collection procedures

In the first phase of the study, a letter of permission and request for two
required data was written and sent to an individual school to ensure that procedures
would be standard throughout data collection. Before giving those data to the
researcher, the officials of each school were informed that the schools’ and the
students’ names would be strictly kept confidential in the result reported parts and that
their responses had no effect on their teaching and the school status. Then, the
samples’ O’NET scores and their GPA of English courses of all 1,039 ex-students
were given to the researcher. Consequently, all the collected data was analyzed in the
SPSS program for Windows.

3.3.2 Qualitative data collection procedures

In comparable to the quantitative phase, the second part of the study was
conducted immediately after the disclosure of the quantitative findings. As mentioned
above, 9 participants; 3 EFL teachers and 6 Mattayom six newly graduated students
were employed in the semi-structured interviews. The participants were selected in
purposive random sampling because the researcher aimed at interviewing three

specific defined groups: the EFL teachers, the high achieving students, and the low
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achieving students. The researcher got the participants’ telephone number from their
schools and made appointments for the interviews. Therefore, the face to face
interviews were conducted with four students and one teacher. On the other hand, the
other two teachers and two students were interviewed by way of telephoning owing to
their convenience. A set of questions used in the interviews was approved to ensure
reliability by a thesis advisor; while, the interview duration was ranged from 4 to 7
minutes. In addition, each interview was tape recorded with the permission of the
interviewee, and it was immediately transcribed, coded and grouped as shown in
Appendix B.
3.4 Data Analysis and Statistical Devices

The program of Statistic Package for Social Science (SPSS) for
Windows was used to analyze data obtained from all 13 schools. The data were
systematically coded for an analyzing. The obtained data were subsequently coded for
using in the program of SPS S as follows: A1 = student 1 of “A” school, B1= student
1 of “B” school, C1= student 1 of “C” school, D1= student 1 of “D” school, E1=
student 1 of “E” school, F1= student 1 of “F” school, G1= student 1 of “G” school,
H1= student 1 of “H” school, J1= student 1 of “J” school, K1= student 1 of “K”
school, L1= student 1 of “L” school, M1= student 1 of “M” school, N1= student 1 of
“N” school. The subjects’ O-NET scores and their accumulative GPA are shown in
Appendix A. The data from the collection were then calculated by the following
statistics.

3.4.1 Descriptive statistics

Descriptive statistics are useful for both readers and researchers to understand
how the participants responded as a group to the inventories in the study (Heppner &
Heppner, 2004). Arithmetic mean (M) and the standard deviation (SD) are the most
frequently used to describe these statistics (McMillan & Schumacher, 1977).

Arithmetic Mean (M)

The mean is simply the arithmetic average of all the scores which can be
calculated by summing all the scores and then dividing the sum by the number of
scores (McMillan & Schumacher, 1997). It is the most commonly used to measure the
central tendency because it takes all scores into account. If the scores are distributed

along a scale, the mean will fall exactly at the balance point (Hatch & Farhady, 1982).
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Standard Deviation (SD)

The standard deviation is a numerical index that indicates the average distance
of the scores from the means (McMillan & Schumacher, 1977). In other words, SD
indicates how much scores deviate from the mean. If there is larger standard deviation,
this means that there is more variability from the central point in the distribution
(Hatch & Farhady, 1982). On the other hand, the smaller the standard deviation, the
closer the distribution is to the central point. Therefore, SD is used to compare the
distribution of scores that have the same mean but a different range (Maharachpong,
2008; Tappon, 2008). In this study, the SD indicated the distribution of the student’s
O-NET scores and their GPA of English courses.

3.4.2 Correlations statistics

Since this study aimed at examining the relationship between the students’ O-
NET scores and their GPA of English courses, the most common used correlation
technique was employed in this study, it is:

Pearson Product-Moment Correlation Coefficient (Pearson’s r)

The Pearson Product-Moment Correlation Coefficient, represented by r, is the
most common technique which indicates the direction and strength of the relationship
between two or more variables (McMillan & Schumacher, 1997). The Pearson’s r is
used when the variables are measured on interval and ratio scales (Katter, 2004). The
obtained data will be tested for significance and meaningfulness — approximate the
degree of association between two or more variables. Correlation coefficient values
are always ranged from +1.0 to — 1.0 (Brown, 1996). Directions of relationships are
divided into three types: positive, negative, and no relationship (Maharachapong,
2008). In other words, if r-values closer to +1.0, this indicates a positive relationship,
whereas r-values closer to -1.0 indicate a negative relationship.

The following diagram (Figure 3.3) presents the direction offered as a

guidance to interpret the degree and direction of relationship between two variables.
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-5 +.5
Correlation coefficient: -1« 0 >+1
Strength of relationship: high moderate  low low  moderate high
Direction: negative positive

Figure 3.3. Relationship of strength and direction of correlation
(Source: McMillan & Schumacher, 1997, p. 226)

In this study, 2 variables refer to the students’ O-NET scores of English
subject, administered in 2007, and their GPA of English courses. These variables were
employ

ed to examine for the correlation of the test scores. The resultant coefficient
provides information regarding the extent to which the two sets of scores vary in
relation to each other. The interval-scale data was input into the Pearson’s r formula to
show if the two test scores are spreading the students in relatively the same way. Both
of these test scores are then tested for significance to determine whether or not the
results occurred purely by chance or by other factors. Finally, the Pearson’s r
coefficient is tested for meaningfulness. The coefficient of determination represents
the proportion of overlapping variance between two sets of scores and therefore is an
indicator of a correlation’s meaningfulness.

To sum up, this chapter describes the systematic design of the present study. It
explains how the research methodologies were chosen. Details of subjects, the
settings, method usage, data collection procedures, and data analysis were explained.
Moreover, all research methodologies were found to be able to answer all research
questions in this study. The next chapter; therefore, will reveal the findings of the
study with tabulated results analyzed by the compilation of the SPSS program. In
addition, the descriptive details from the qualitative methodologies conducted in phase
2 study were given to provide a more complete picture of the results.
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CHAPTER IV
RESULTS

This chapter presents the findings of the study. To establish the findings, the
characteristics of the participants were described first. In Phase 1, the total participants
of this part comprised of 1,039 newly graduated high school students from 13 schools
in the Office of Srisaket Educational Area 2. The participants included 513 males
(49.37%) and 526 females (50.62%). In addition, 6 more student participants: 3 males
(50%), and 3 females (50%), and three EFL teacher participants: 1 male (33.33%), 2
females (66.66%) were employed in Phase 2 study. All student participants had 8
years experience of learning English, whereas the teacher participants have had 6, 10,
and 13 (M = 9.33) years experience of EFL teaching experience. The obtained data

were analyzed to address three following research questions:

1. What is the Mattayom six students’ performance in English on teacher —

made tests?

2. What is the Mattayom six students’ performance in English on a national
standardized test: O-NET?

3. What is the correlation between the Mattayom six students’ performance in

English on teacher-made tests, and a national standardized test?

Then, the most commonly used correlation statistic was selected to analyze
data for answering these research questions. Those statistics values included in this
study were descriptive statistics: Arithmetic Mean (M) and Standard Deviation (SD),
and a correlation statistic: Pearson Product Moment Correlation Coefficient (Pearson’s
r). Consequently, the results of the quantitative analysis were discussed in relation to

the research questions mentioned above.
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Quantitative Results
4.1 Finding One

Research Question 1: What is the Mattayom six students’ performance in
English on teacher made tests?

To calculate the descriptive statistics of the cumulative GPA variable,
Arithmetic mean (M), Standard Deviation (SD) and other analyzing scatterplots:
minimum score, maximum score, range, and sum, were employed to investigate the
performance of the students in English on teacher-made tests, in this study, referred to
the participants’ cumulative GPA of English courses they took during their high
school level. As a result, the students’ performance in English on teacher-made tests
(GPA) is shown on Table 4.1.

Table 4.1. Summary of the students’ achievement in English on teacher-made
tests (GPA)

School Types N Min Max  Range Sum Mean SD
Mixed Types 1,039 .87 4.00 3.13 2676.61 2.57 .76
Large-sized 314 .87 3.96 3.09 945.46 3.01 .60
Medium-sized 376 1.00 4.00 3.00 955.18 2.54 .76
Small-sized 349 1.00 4.00 3.00 775.97 2.22 71

According to Table 4.1, it is obvious that the GPA’s mean score of all
participants was 2.57 and the dispersion of score or the SD value was .76. In the large-
sized school; however, the mean score was 3.01, which was considered the highest
mean GPA score found in these three groups. In addition, the standard deviation (SD)
of the GPA in the large sized school was .60, so it was found to have the lowest
dispersion value in all school types. On the other hand, the GPA’s mean scores of
students from the medium-sized and the small-sized schools were different from the
large-sized one. It was found that the mean GPA scores of the medium and small-sized
schools were 2.54 and 2.22; while, their standard deviations (SD) were .76 and .71

respectively.
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4.2 Finding Two

Research Question 2: What is the Mattayom six students’ performance in
English on a national standardized test: the O-NET?

Comparable to the research question one, to calculate the descriptive statistics
of this variable: the O-NET, Arithmetic mean (M), Standard Deviation (SD) and other
statistical values: minimum score, maximum score, range, and sum, were employed in
order to investigate the performance of the participants in English on the national
standardized test, in this study, referred to the participants’ O-NET scores of English.
As a result, the students’ performance in English on the O-NET is shown below on
Table 4.2

Table 4.2. Summary of the students’ achievement in English on the Ordinary
National Educational Testing (O-NET)

School Types N Min Max Range Sum  Mean SD
Mixed Types 1,039 1200 50.00 38.00 27574.00  26.53 4.84
Large-sized SEAR\\¥12)00\ \\d108y/ / R2900 8286.00  26.38 4.84
Medium-sized 376 14.00 50.00 36.00 10074.00  26.79 5.09
Small-sized 349  13.00 40.00 27.00 9214.00  26.40 4.58

As can be seen on Table 4.2, it was found that the mean score of the O-NET of
all participants was 26.53 and the dispersion of score or the SD value was 4.84.
Likewise, in the large-sized school, the O-NET mean score was 26.38, and was found
to be the lowest mean scores obtained by all participants of the three groups.
Moreover, its Standard deviation (SD) was 4.84, which was considered the same
dispersion value with the whole group. Similarly, the O-NET mean scores of students
from the medium-sized and the small-sized schools were 26.79, and 26.40
respectively. This indicated that participants from the medium-sized schools obtained
the highest English mean O-NET score. Besides, the standard deviations (SD) of these
two school groups were 5.09, and 4.58 respectively. In general, the findings revealed
that mean O-NET scores of each school group were not distinguishingly different.



Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 65

4.3 Finding Three

Research Question 3: What is the correlation between Mattayom six students’
performance in English on teacher-made tests and a national standardized test; the
O-NET?

After calculating the descriptive statistics of each variable by using the
analysis of each scatterplot, Pearson product-moment correlation coefficient
(Pearson’s r) was employed to investigate the relationship between the O-NET’ scores
and the accumulative GPAs of each participant. Recognizing that coefficient
correlation techniques were not much different, Pearson product-moment correlation
coefficient was thus chosen as the main discuss of the finding because it was
considered as the most common correlation technique (McMillan & Schumacher,
1997) Consequently, the correlation of these two variables was divided into four
categories for better understanding: a small school-sized group, a medium school-
sized group, a large-school sized group, and mixed school-sized group.

A small school-sized group

According to the Pearson product-moment correlation coefficient, the findings
revealed that there was a statistically significant relationship between the participants’
O-NET scores and the GPAs (r =.192, p <.01), as presented on Table 4.3.

Table 4.3. Summary of the correlation between the O-NET scores and the GPAs

of participants in a small school-sized group (n = 349)

The participants’ O-NET scores

The participants’ GPAs 192**

** Correlation is significant at the 0.01 level (2 tailed)

According to the research question 3, it was apparently found that there was a
slightly positive relationship between the participants’ English O-NET scores and the
accumulative GPAs of English courses. The strength of the relationship (r = .192,

p <.01) was low; however, it was statistically significant.
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A medium-sized group

According to the Pearson product-moment correlation coefficient, the findings
revealed that there was a statistically significant relationship between the participants’
O-NET scores and the GPAs (r =.204, p <.01), as shown on Table 4.4.

Table 4.4. Summary of the correlation between the O-NET scores and the GPAs

of participants in a medium school-sized group (n = 376)

The participants’ O-NET scores

The participants’ GPAs 204**

** Correlation is significant at the 0.01 level (2 tailed)

Similar to the small-sized school group, it was apparently found that there was
a positive relationship between the English O-NET scores and the accumulative GPAs
of English courses of the participants in this school group. The strength of the
relationship (r =.204, p < .01) was low; however, it was statistically significant.

A large school-sized group

According to the Pearson product-moment correlation coefficient, the findings
from this school group revealed that there was a statistically significant relationship
between the participants’ English O-NET scores and their accumulative GPAs of

English courses (r =.138, p <.05), as presented on Table 4.5.

Table 4.5. Summary of the correlation between the O-NET scores and the GPAs

of participants in a large school-sized group (n = 314)

The participants’ O-NET scores

The participants’ GPAs 138**

** Correlation is significant at the 0.05 level (2 tailed)

According to the research question 3, it was apparently found that there was a
slightly positive relationship between the participants’ English O-NET scores and the
accumulative GPAs of English courses in this large-sized school. The strength of the
relationship (r = .192, p < .05) was the lowest when being compared to the other

groups; however, it was also considered statistically significant.



Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 67

A mixed school-sized group

According to the Pearson product-moment correlation coefficient, the findings
revealed that there was a statistically significant relationship between the participants’
English O-NET scores and the GPAs (r =.164, p<.01), as presented on Table 4.6.

Table 4.6. Summary of the correlation between the O-NET scores and the GPAs

of participants in a mixed school-sized group (N = 1,039)

The participants’ O-NET scores

The participants’ GPAs 164**

** Correlation is significant at the 0.01 level (2 tailed)

According to the research question 3, it was found that there was a slightly
positive relationship between the participants’ English O-NET scores and the
accumulative GPAs of English courses in this mixed school-sized group. The strength

of the relationship (r = .164, p <.01) was low, but it was also statistically significant.

Quialitative Results

The results were gathered through a qualitative research methodology: the
semi-structured interviews. Followings are some descriptive details from the six high
achieving students, the six low achieving students and three EFL teachers.

According to the participants; (1) high achieving students form a large-sized
school (HL), (2) from a medium-sized school (HM), (3) and from a small size school
(HS), (4) low achieving students from a large-sized school (LL), (5) from a medium-
sized school (LM), and of a small-sized school (LS), (6) an EFL teacher from a large-
sized school (TL), (7) from a medium-sized school (TM), and from a small sized —
school (TS), expressed their opinions that learning English was a necessity. However,
the interviews were conducted in Thai but their quotes were translated into English.

1. English significance: most participants expressed the same opinions about
learning English. They similarly stated that English was a significant and necessary
subject the students had to study and to be able to use it effectively not only in the
classroom, but also in the real world contexts. Below are some examples of their

opinions. (Note: R = researcher)
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R: What do you think of learning/teaching English?

HM: English is important because it’s an international language and is spoken all
over the world.

HS: English is important for my life because we use English to communicate with
foreigners.

T™: Learning English is necessary because our future world depends on it.

LM: English is good and important but...(thinking)...I’m not good at English.

LL: English is an important language. We use English when doing business with
foreigners.

HL: I think English is difficult, and 1 am not very good at it.

2. Instructional practices: participants expressed various opinions about
instructional activities that happened in their schools. In addition, they mentioned the
technological equipments, the teachers’ styles of teaching in terms of teaching

techniques, and the use of instructional materials.

R: What is your opinion about the English teachers and their instruction?

HM: I think they were quite outdated. | mean, they always used old traditional
teaching styles. They read in English and translated into Thai, sentence by
sentence. Some times, they went over an important issue without giving a

clear explanation.

HL: I think English instruction in my school was not strict enough, | felt that some of
the teachers had less attention when teaching. They sometimes ignored classes

T™: | felt that teachers lacked of good instructional techniques. | mean their teaching
techniques and their instructional materials were not interesting.

TS: In some primary schools, teachers who teach English had not graduated in English
major. This resulted in poor background knowledge of our students.

HS: I think they were kind, they paid attention to their students and took good care of us

R: What do you think about instructional materials used in your school?

TS: .., the power supplies in our school are in bad condition. We lack of electricity in

some classrooms so this causes a big problem when we need to use the tape
recorder or the video player. We don’t have a sound lab we don’t have enough
internet and computers for our students.
LM: Mostly, teachers used only text books and paper sheets to teach the students.
Internets and computers were seldom used in English classes. (Do you think there

were enough computers and internet?) Well. Uhmm...(pause)... not quite enough.
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3. Classroom assessment and the O-NET administration:  participants
expressed very interesting opinions about classroom assessments in their schools and
the national test or the O-NET. In addition, they mentioned about the possible reasons

why the students obtained low O-NET scores. They are all presented below.

R: What do you think of the teacher evaluation and the O-NET assessment?

HL: Testing in our school was usually done in the multiple choice items. We just guessed
the answers and we could easily pass the exams.

TS: | felt that the English O-NET was very difficult. The students did not have enough
vocabulary in mind. (Why, since the O-NET is designed relevantly to course the
objectives) | think the students were not taught in all aspects or objectives required
by the core curriculum.

HS: I think that the O-NET was very difficult (Why?) We don’t know the meanings of the
words. Most vocabulary were new to us and they were difficult to understand (You
have never met them before, haven’t you?) No. never in the classrooms. The
vocabulary taught in the classroom were from the textbooks. They were different
from vocabulary in the O-NET.

HM: I mean, the O-NET scores might not reveal the students’ real performances since the

scores could be obtained by guessing or by chances.

R: What do you think is the reason why test takers obtained low O-NET scores?

TL: I think this happened because some students didn’t expect to further their studies in
higher levels. Many of them wanted to quit school after their graduations, so they
didn’t pay attention to the test. The O-NET scores were useless and had no meaning
to them so the mean score of the school was low.

HL: Some students passed the university quota admissions, so they did not require the O-
NET scores. Moreover, some students did not further their study so they did not think

that the O-NET was important.
LM: We were not worried about our low O-NET scores. We did not aim to apply for the

university admissions. We decided to study in colleges where they did not require the

scores of O-NET.

To summarize, the findings revealed from the quantitative study yielded very
interesting information. It is obvious that the subjects’ performance on teacher-made
tests was “satisfactory” (M = 2.57). This number can be compared equally to 65 — 69%
in the school grading scheme (OBEC, 2009). Contrastively, the student performance
on the O-NET was surprisingly low (M = 26.53%). The correlation statistic, however,
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showed that the correlation of these 2 variables was statistically significant. The
discussion about why they were significantly correlated, and why the students
obtained lower O-NET scores than the GPAs, will be discussed in the next chapter.
Since the findings from the quantitative part had brought about many suspicious
questions in the researcher’s mind, the qualitative study was thus conducted later in
order to obtain in-depth information. As a result, the findings from the qualitative
study were expected to address the researcher’s suspicions and they will also be

discussed in the next chapter.
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CHAPTER V
DISCUSSION

In Chapter 1V, the findings of this study were analyzed and discussed in three
aspects in relation to the research questions. This chapter; therefore, presents the
implications of the study which includes four discussion areas in relation to the

research questions and implications of the study. They are:

5.1 Discussion of the finding one: The Mattayom six students’ performance in
English on teacher-made tests (the mean accumulative GPA of English courses taken
during 6 semesters)

5.2 Discussion of the finding two: The Mattayom six student’s performance in
English on a standardized test (the mean score of The Ordinary National Educational
Testing: the O-NET the participants took in 2007)

5.3 Discussion of the finding three: The relationship between Mattayom six
students’ performances in English on teacher-made tests (the accumulative GPAs) and
their Ordinary National Educational Testing (the O-NET) scores

5.4 Implications of the study

5.1 Discussion of the Finding One

The Mattayom six students’ performance in English on teacher-made tests (the
mean accumulative GPA of English courses taken during 6 semesters)

To discover the students’ performance in English on teacher-made tests, the
findings were derived from one single variable — the participants’ accumulative GPAS
of all English courses they took during their high school years — which was calculated
in the SPSS program for Windows. To explore the findings, two descriptive statistics
were used in the procedures. First, arithmetic mean (M) was employed to find the
arithmetic average of all the scores (Hatch & Farhady, 1982; McMillan &
Schumacher, 1997). Second, standard deviation (SD) was engaged to indicate the
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average variability of the scores, in other words, to indicate how much the scores
deviate from the mean (Hatch & Farhady, 1982; McMillan & Schumacher, 1997).

To deeply discuss the findings from the study, all participants were thus
distinguished into four different school groups: a mixed school-size group, a large
school-sized group, a medium school-sized group, and a small school-sized group.

A mixed school — size group

In this group, all participants’ data were combined and calculated together. The
findings revealed that the performance in English of the Mattayom six students in
Srisaket Educational Area 2 on teacher-made tests was determined “Satisfactory”
(M = 2.57)(OBEC, 2009). This finding indicated that Thai EFL high school students’
achievement in English was judged satisfied by their EFL teachers and their schools.
This finding was relevant to Somnanchai’s (2006) report which states that the
accumulative GPA in English of all high school students in Thailand was 2.55.
However, the national mean GPA score tends to increase each year and it was believed
to be resulted from the new university admission scheme. According to the OBEC’ s
(2008) statistics, it was surprisingly found that the national mean accumulative GPA
of all English subjects rose up to 3.07 , or 0.57 higher than it was in the past few years
(M = 2.5). This finding showed that most EFL teachers in Srisaket Educational Area 2
seem to maintain their standards in assigning grades to students similarly to the way
they did in the past. In other words, this finding indicated that most teachers in this
study did not inflate the students’ grades despite the new procedure of university
admission scheme.

Moreover, the standard deviation (SD) of all participants was .76. This statistic
indicated that the dispersion of the students’ scores from this variable was low.
Further, this finding revealed that the subjects’ GPA scores were not varied. In other
words, the students were assigned quite similar grades. This could be inferred that
teacher-made tests used in this area were feasible instruments for assessing the
students’ performance in English.

A large school - sized group

In a large-sized school; however, it was found that the participants’
performance in English on teacher-made tests was determined “Good” (M = 3.01)
(OBEC, 2009). This was the highest mean accumulative GPA within three school
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groups participated in this study. The revealed finding from this group was consistent
to the OBEC’ s (2008) statistics which indicates that the national mean accumulative
GPA of all Mattayom six students from the whole nation was 3.07. However, this
statistic was higher than the one in the past few years, when the traditional university
entrance examination was still in use. At that time, the mean accumulative GPA of
English of Thai EFL students in the whole nation was 2.55 (Somnanchai, 2006). In
addition, the standard deviation value of this group was the lowest (SD = .60). This
indicated that the students in this large-sized school were similarly assigned the high
grades in English courses. Therefore, the finding might be an indicator to show that
EFL teachers in a large-sized school in Srisaket Educational Area 2 tended to inflate
their students’ grades for some purposes, in this case, was to enhance the students’
possibility to pass the university admission scheme (Noppakunthong, 2007).

A medium school — sized group

In the medium-sized schools, the participant’s performance in English on
teacher-made test was determined “Satisfactory” (M = 2.54) (OBEC, 2009). This
finding indicated that the students were assigned grades relevantly to Somnanchai’ s
(2006) statistics which present that the national mean accumulative GPA in English of
Thai EFL student was 2.55. This statistic was the English mean accumulative GPA of
all Mattayom six students in the whole nation of the academic year 2005, when the
traditional university entrance examination was still in use (Noppakunthong, 2007).
Retaining almost the same mean score with the national statistic of the past few years,
this finding indicated that EFL teachers in this school group tended to use the most
reasonable criteria in determining their students’ grades. However, if we compared
this revealed statistic with the latest national accumulative GPA of English (M = 3.07)
(OBEC, 2009), it seemed as though students’ grades from the medium-sized schools
were underestimated.

A small school - sized group

In the same way, the performance of the students in English on teacher-made
tests of students from the small-sized schools was “Fair” (M = 2.22) (OBEC, 2009).
This finding indicated that most EFL teachers in the small-sized school group
determined their students’ grades relevantly to the statistics recorded in the past few

years (M = 2.55) (Somnanchai, 2006). As mentioned above, this statistic yielded out
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during the age of the university admission was done in the traditional entrance
examination. Therefore, the finding from this group indicated that the EFL teachers in
the small-sized schools were not persuaded by any reasons to inflate their students’
scores or grades. On the other hand, it was found that they tended to determine the
students’ performance lower than the latest national accumulative GPA of English
(M =3.07) (OBEC, 2009).

5.2 Discussion of the Finding Two

The Mattayom six students’ performance in English on the standardized
achievement test (the participants’ mean score of the Ordinary National Educational
Testing or the O-NET of English subject)

To discover the students’ performance in English on this standardized
achievement test, the findings were derived from one variable — the participants’ O-
NET scores of English subject taken in 2007 — which was calculated in the SPSS
program for Windows. To explore the findings, two descriptive statistics were used in
the procedures. First, arithmetic mean (M) was employed to find the arithmetic
average of all the scores (Hatch & Farhady, 1982; McMillan & Schumacher, 1997).
Second, standard deviation (SD) was engaged to indicate the average variability of the
scores, in other words, to indicate how much the scores deviate from the mean (Hatch
& Farhady, 1982; McMillan & Schumacher, 1997).

In comparable to the above discussion, all participants were thus distinguished
into four different school groups in order to deeply discuss the findings from the study.
They were: a mixed school-size group, a large school-sized group, a medium school-
sized group, and a small school-sized group.

A mixed school-size group

In this mixed-school group, the findings revealed that the performance in
English of the Mattayom six students in Srisaket Educational Area 2 on the O-NET
could be defined as “Failed” (M = 26.53%)(OBEC, 2009). This finding indicated that
the participants” achievement in English on the state-mandated test was almost twice
lower than its marginal passed level (50%). Moreover, the result from the study was
consistent to Prapphal and Opanon-Amata’s (2002) report, which state that Thai

graduates, alongside those from neighboring Laos, had the lowest levels of English
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standardized proficiency tests in Southeast Asia. For example, Thailand’s TOEFL
average was below 500. However, this finding was not different from this year (2009)
English O-NET average score of all Mattayom six students in the country (M =
35.97%). Likewise, this result was closer to the four-year accumulative English O-
NET score (2006-2009), which was 32.12% (Jamornman, 2009). To sum, the
participants’ mean O-NET score was very low but not too much lower than the
national four-year accumulative English O-NET result (5.59% lower than the national
average). The standard deviation (SD) of scores in this holistic group was 4.84. This
indicated that the dispersion of O-NET scores was higher than the GPA’s. In addition,
it indicated that the students tended to have more various performances on the state-
mandated tests than they did on teacher-made tests.

A large school - sized group

In a large-sized school, it was found that the participants’ performance in
English on a standardized test (the O-NET) could also be defined as “Failed” (M =
26.38) (OBEC, 2009). This was the lowest mean O-NET score within three school
groups participated in the study. The revealed finding from this group was consistent
to Jamornman’ s (2009) statements which indicate that the national four-year
accumulative mean O-NET score of all Mattayom six students throughout the nation
was lower than the marginal passed level (M = 32.12%). In addition, this finding
seemed to corroborate Prapphal & Opanon-Amata’ s (2002) work which claims that
Thai EFL students do not perform well in English standardized tests. The standard
deviation (SD) of scores was 4.84, which was similar to the SD value of the mixed-
school group

A medium school — sized group

In addition to the previous two school groups, the performance of students
from the medium-sized schools in English on a standardized test (the O-NET) could
be defined as “Failed” (M = 26.79%)(OBEC, 2009). This was considered the highest
mean English O-NET score within the three school groups. In addition, this revealed
finding was relevant to Jamornman’ s (2009) statements which indicate that the
national four-year accumulative mean O-NET score (from 2006 to 2009) of all
Mattayom six students throughout the nation was lower than the marginal passed level

(M = 32.12%). Moreover, this finding seemed to corroborate Prapphal & Opanon-
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Amata’ s (2002) statements that Thai EFL students do not perform well in English
standardized tests. However, it was found that the standard deviation of scores in this
group was 5.09. This was the highest SD value of the total participants in this study.
This statistic indicated that the students in this group tended to reveal the most various
scores on the O-NET.

A small school - sized school group

In comparable to the other school groups, the performance of students from the
small-sized schools in English on a standardized test (the O-NET) could also be
defined as “Failed” (M = 26.40%)(OBEC, 2009). This was higher than the large-sized
school mean English O-NET score, however. In addition, this revealed finding was
consistent to Jamornman’ s (2009) statements which indicate that the national four-
year accumulative mean O-NET score (from 2006 to 2009) of all Mattayom six
students throughout the nation was lower than the marginal passed level (M =
32.12%). Moreover, this finding seemed to corroborate Prapphal & Opanon-Amata’ s
(2002) statements that Thai EFL students do not perform well in English standardized
tests. Further, the standard deviation of the O-NET scores in this group was 4.58. This
was the lowest statistic of all participants in this study. Therefore, it indicated that the
students’ O-NET scores in this group were not varied or very different. In other words,

they seemed to equally obtain similar low O-NET scores.

5.3 Discussion of the Finding Three

The relationship between Mattayom six students’ performances in English on
teacher-made tests (the accumulative GPASs) and the Ordinary National Educational
Testing (the O-NET) scores

To discover the relationship between these variables, the findings were derived
from scores of two test types — the participants’ accumulative GPAs of all English
courses, and the O-NET scores of English taken in 2007 — which were collected and
later calculated in the SPSS program for Windows. To explore the findings, a
correlation statistic was thus employed in the process. The correlation statistic used in
this part was Pearson Product Moment Correlation Coefficient (Pearson’s r). This
statistical device was employed to indicate the direction and strength of the

relationship between two or more variables (McMillan & Schumacher, 1997).
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Furthermore, it is used when the variables are measured on interval and ratio scales
(Katter, 2004).

The findings of this study revealed that the relationship of the Mattayom six
students in the Srisaket Educational Area 2 on standardized tests (the O-NET) and
teacher-made tests was slightly correlated. The correlation coefficient was statistically
significant at the .01 level. This finding indicated that in spite of their positive
correlation (r = .16, p < .01), the strength of relationship was “low” (McMillan &
Schumacher, 1997; Bailey, 1998; Boyle & Fisher, 2007). This could be resulted from
the nature of both test types. Since both teacher-made tests and the O-NET were
achievement tests, which aim to assess students’ performance after learning, they thus
somehow reflect the students’ achievement. In this case, it was found that the students
who obtained high O-NET scores were likely to get high accumulative GPAs. This
finding ensured the validity and reliability of these two tests. Hughes (1989), Bachman
(1991), Kubiszyn and Borich (1993), Bachman and Palmer (1996) state that a test is
reliable if it consistently yields the same, or nearly the same, ranks over repeated
administrations during which we would not expect the trait being measured to have
changed. Reliability is, therefore, often defined as consistency of measurement.
Moreover, Hughes (2000) goes on to note that “The more similar the scores would
have been, the more reliable the test is said to be”.

However, if the mean scores of these two tests (O-NET = 26.57%, GPA =
2.57) were compared by the MOE Grading Scheme, it was found that the two test
scores were not correlated at all. In other words, it was clearly seen that most students
got “Satisfied” grades derived from teacher-made tests; however, all of them failed to
do the standardized test: the O-NET. This finding clearly corroborated the previous
research conducted by Kanjanavasri (2008). According to his study, Kanjanavasri
(2008) states that almost 50% of high schools in Thailand inflate their students’
grades. It is not a surprise at all when grade inflation becomes emerged in the era of
the educational reform. Most educators believe that it is the new university admission
scheme that causes this problem, particularly in high schools (Noppakunthong, 2007;
(Daily News, 2008; Kom Chad Luek, 2008b; Thairath, 2008; OBEC, 2009).
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5.4 Discussion Summary

If it is merely a question of wanting to know which scoring system is more
reliable in indicating the students’ actual performance in English, this study lends
credence that the O-NET and GPA were somehow uncorrelated. Then, how could we
assure that which of these two test types possesses higher reliability and validity, and
deserves the most acceptance? One may argue that the O-NET is a national
standardized test and it aims to evaluate Thai student performance in the entire
country. The test contents; therefore, maybe too difficult or are unable to be
comprehended by some students, particular those who study in a remote area and lack
the opportunities to be taught in knowledgeable circumstances or in tutoring schools.

It is important to consider; however, that the participants’ GPA in this study
might not represent the participants’ actual performance. They might be upgraded or
added by the schools for some purposes. This finding corroborated Kanjanavasri’s
(2008) study, which indicates that almost 50% of the high schools in Thailand inflated
their students’ GPA. In this case, the O-NET scores might reveal the students’ actual
achievement; whereas, the GPA revealed their unreal ability. Particularly in the large-
sized school, where the correlation was significant at the .05 level, was considered the
school that most upgraded their students’ scores. Equally important, the correlation
coefficient found in the medium, and the small — sized schools was equally significant
at the .01 level. This indicated that these two school groups tend to determine their
student achievement more relevantly to their actual performance than the first one did.

Why and how did these critical issues happen in our national academia? What
were possible reasons that persuaded some high school teachers to add or upgrade
their students’ scores? There will not be any easy answers to these issues; therefore,
researchers and teachers must make informed decisions based on careful
considerations when evaluating the learners’ achievement. Consequently, the
discussion can be divided in relation to the results as follows:

1) The findings from this study indicated that the correlation between the
participants” O-NET scores of English and their cumulative GPA of English courses
was statistically significant, but at a very low level (p < .01). This could be resulted
from the purposes of the two tests. In other words, a participant’s cumulative GPA was

mostly derived from teacher-made achievement tests. Likewise, the O-NET is
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considered a kind of achievement tests (NIETS, 2008b). Their purposes are to assess
and evaluate the learners’ performances after learning (Hughes, 1989; Airasian, 1991;
Bachman, 1991; Bachman & Palmer, 1996; Bailey, 1998; Hughes, 2000; McNamara,
2000; Brown, 2001; Spratt et al., 2005; Boyle & Fisher, 2007). Therefore, it is obvious
that both tests: the O-NET and teacher-made tests, possess the same purposes and they
are used to reflect the same thing, in this case, refers to the students’ achievement in
English.

2) According to the interviews, it was found that many participants did not pay
as much attention as possible to the O-NET administration because their O-NET
scores had no meaning to them. One of the teachers revealed that the students’ low O-
NET scores may be caused by some reasons. She pointed out that, most of the students
in rural areas were from poor families, and that their parents could not afford their
further studies. Therefore, most of the participants intended to quit school after their

graduation. Some of them aimed to find jobs in big cities and left their hometown in

order to earn money to support their families. Typically, this is the nature of high

school students from the northeast. Moreover, four of the interviewees: one teacher
and three students said that many students paid less attention to the O-NET because
the O-NET scores were not required in their university and/or college admissions.

As mentioned in Chapter |, the O-NET scores are used in the university
admission procedures only in 21 state universities in Thailand (NIETS, 2008b). Most
provincial colleges or some famous universities in the capital city request for no any
state-mandated tests scores, including the O-NET, from students in the admission
schemes. As a result, most of the students had no motivation to attain high scores on
the O-NET (Spratt et al, 2005). One of the interviewees said that her family could not
support a four-year study (Bachelor’s Degree) in a state university; she therefore
decided to study in a provincial vocational college where she had to spend only two
years studying for a higher vocational certificate. This was an important reason why
she and some of her friends did not devote themselves for the O-NET. To sum up, in
order to solve the national low average O-NET score problem and not to unnecessarily
lose the governmental budget, it is recommended that the O-NET be administered for
those who aim to further their study at university level only. In other words, it should
be applied to students like the TOEFL, TOEIC, or IELTS.
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Furthermore, comparing to students in big cities, most of these participants
never had chances in taking extra courses in tutoring or cram schools due to their
poverty and less motivation. This finding is similar to Pinyopornpanish et al.’s (2004)
study which compared the academic achievement of Chiangmai graduate medical
students who were selected by quota, entrance and rural project. Their findings
revealed that the rural project students had the greatest difficulty studying in this
program. Therefore, since the majority of high school students are from provincial or
rural schools and are poor in term of academic achievement, the mean scores of the
whole country were thus low when being combined together. Thus the results may not
be worth to represent the achievement of the entire students.

3) In spite of being the same type of tests, the GPA and the O-NET scores are,
however, obtained from different sources. As mentioned previously, the participants’
accumulative GPAs were derived from teacher-made tests, both formative tests and
summative assessments (Airasian, 1991; Spratt et al., 2005; Boyle & Fisher, 2007).
Typically, an accumulative GPA was calculated from each student’s grades he/she
obtained from all English courses taken within six semesters or during his/her high
school years. In addition, a grade was assigned by an EFL teacher after the
completion, or at the end of a course (Airasian, 1991; Genesee & Upshur, 1998;
Brennan, 2006; Hogan, 2007). Moreover, Airasian (1991), state that the contents and
the objectives of teacher-made tests and state-mandated tests are different. He states
that teacher-made tests are designed specifically to class instruction; selected by
teachers; narrow range of content tested or in a single particular skill, usually one unit
or chapter of instruction in a subject. State-mandated tests’ content, on the other hand,
are often covering many years of instruction in a subject. The topics are commonly
taught or designed to be taught in schools of the nation; broad range of content or
more than one single skill covered in a subject area (Airasian, 1991).

Furthermore, grading decision takes place twice a year and the teacher used
many various criteria, including testing to judge the student’s performance or to
determine the student’s grade. These various criteria may affect the grading decision
because during the process of judging students’ achievement, an unreliability or bias
may occur. Some problems could possibly happen because a teacher might have to

assign grades to more than one hundred students, and it could affect the intra-rater
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reliability (Bachman & Palmer, 1996). Moreover, the students’ scores may not come
from the teacher-made tests only. The teacher might employ some performance tests,
e.g., students’ assignments, students’ project work, etc. as parts of criteria for a
grading decision.

The O-NET, on the other hand, is a state-mandated or standardized
achievement test which is constructed by test experts or specialists (Kubiszyn &
Borich, 1993), and administered by a public organization. Further, the scoring
procedure was done in a computer program to ensure the reliability of the test results.
Each student takes this achievement test once in a life time after he/she has learned a
particular subject for three years or six semesters (NIETS, 2008b). In addition, it
seems that the test aims to assess what the students have learned for three years. The
resource of the O-NET scores is thus completely different from the accumulative GPA
that a grade is assigned once a semester or twice a year. The O-NET test content,
therefore, may be too difficult when being compared with the resources of the
accumulative GPA. Consequently, this could be one of the reasons why the mean GPA
is higher than the mean O-NET score.

4) Although the O-NET test contents were designed relevantly to the content
standards written in the national basic curriculum and the course objectives guided in
Thai high schools’ instructional practices (Jamornman, 2008), the level of language
difficulty and complexity used in the classroom instructions and constructing the O-
NET may be not consistent. In rural areas, particularly in small schools in a sub-
district area, students lack of opportunity to get exposed to high level of language
difficulty. After the interviews, the interviewer found that all interviewees expressed
that the language used in the O-NET test contents were very difficult. All of them said
that they could not understand some vocabulary and that many words were unseen and
unknown before. This indicated that most participants were not taught in the feasible
level of language difficulty and complexity required by the national curriculum.

During the interviews, one of the EFL teachers pointed out that he usually had
to face with difficulty when trying to use higher level of language difficulty and
complexity in class. He found out that most students were unable to comprehend a
high level of language complexity; therefore, he had to use a feasibly simple level of

language difficulty relevant to their capacities. Conversely, the instructional practices
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in most famous schools in big cities of each region were different from those in rural
areas. The level of language complexity taught in those privileged schools was high

because of the higher level of language performance of their pupils.

5.4 Implementations of the Study

In summary, the findings from this study are critical for the following stake
holders who might be needed to take them into consideration when designing their
own pedagogical contexts in order to enhance the students” learning achievement.

5.4.1 Educators and policy makers who are in an account for planning any
educational practices should set up collaborations in order to deal with these problems.
Moreover, they should help to seek for any solutions to increase students’
performances in both teacher-made tests and the state-mandated tests. More
importantly, they will have to make a decision of the critical issue of whether or not
the GPA and GPAX be used in the university admission scheme.

5.4.2 The school administrators and the teachers are supposed to collaborate in
order to find solutions for the students’ low score on the standardized test (O-NET).
Teachers in the same department will have to help findings ways to increase students’
performance on the O-NET. Moreover, supervision in each department is necessary.
To do this, the school administrator, the head of department will have to play the
important roles when supervising their teachers.

5.4.3 Since being considered the people who are close up to the students the
most, the parents become persons who are usually affected by their children learning
the most. They will have to regularly monitor their children learning and behaviors.
Besides, the parents must immediately deal with the problems when being noted by
the schools, and they must report their children’s undesirable behaviors to the schools
immediately when exploring them.

5.4.4 More importantly, the students themselves will have to pay attention to
this problem in order to enhance their learning. They are expected to pay attention to
their learning and to improve their achievement both in teacher-made tests and the
national standardized tests. They should at least set up their goals in order to raise their

standards comparing with other students from other schools. Consequently, this will
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lead to their success in learning and to get to proudly study in their favorite subjects of
their dream university.

To conclude, this chapter offers discussion of the study by comparing the
results of this research study with previous studies in the field. The current findings
show that the correlation statistic revealed that the Mattayom six student achievements
on teacher-made tests and the national standardized test were significantly correlated.
The strength of their relationship; however, was low but it was statistically significant.
On the other hand, the descriptive statistics revealed contrast findings. The mean
scores of both tests do not go in the same direction. The qualitative paradigm was thus
conducted to corroborate the phase 1 findings. As a result, the researcher got the clear
answers why the descriptive statistics in the phase | study revealed such statistical
values. One of the important reasons was that many students lacked of motivations to
take the test. In other words, the O-NET scores were not significant for them.
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CHAPTER VI
CONCLUSION AND RECOMMENDATION

This chapter is the last section of the study. It provides a brief conclusion and
recommendations for further studies. Moreover, it aims to summarize the important
issues of the previous chapters and to suggest the following researchers who are

interested in this topic in more specific details.

6.1 Conclusion

At present, due to the era of educational reform in the MOE of Thailand, many
new methods have been introduced into our national academia. Some practices could
achieve their goals; however, some could not. One of the most critical issues that
reveals critical and controversial discussion throughout the country is an introduction
of a new university admission scheme. At first, this procedure was believed to be a
remedy for a problem of high school students’ less intention in the classrooms. Today,
the process of considering both students’ GPA and GPAX in the university admission
procedure has been widely criticized for its weakness. The most powerful argument is
that how much we can trust in students’ GPAs and GPAXs assigned by various
teachers from many different schools. In other words, the most critical question which
has been discussed in our academia is, “Do all high schools in Thailand possess the
same standard in grading their students?”

This controversial issue stimulated the researcher to eagerly seek for the
answers and to address the above question. This research study was thus conducted to
examine the relationship between the students’ scores on teacher-made tests and a
national standardized test. The main purpose of the study was to find out whether the
students’ GPAs indicate their actual performance or not. To obtain the answers, the
research was conducted in a mixed-method paradigm, and was divided into two phases
of study. The first phase was conducted quantitatively with 1,039 participants, who

were newly graduated Mattayom six students from all 13 high schools from the office
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of Srisaket Educational Area 2. The subjects were both males and females whose ages
ranged from 17 to 19 years of age and they had learned English for 8 years. The
second phase of study was conducted after the disclosure of the findings of the first
part. This qualitative study required the semi-structured interviews in order to obtain
the in depth contextual information. Subjects of this phase were 3 EFL teachers and 6
students, who were purposively selected.

To explore the findings, two research instruments were employed as the basis
data for the study. These two instruments were the subjects’ accumulative GPA of
English and the English O-NET scores. Typically, both of them were obtained from
the achievement tests. However, it is obvious that they come from different resources.
The accumulative GPA is derived from teacher-made test whereas the O-NET score is
derived from a standardized test. Then two descriptive statistics were used to reveal
the mean scores of both test types: they were arithmetic mean (M) and standard
deviation (SD). Then another correlation statistic was employed to find the
relationship of the two variables. It was Pearson Product Moment Correlation
Coefficient (Pearson’s r). Moreover, the semi-structured interviews were conducted
later to corroborate the findings of the first part. The interviews were tape - recorded
and transcribed for in depth information.

The findings revealed that there was a low statistically significant relationship
between the students’ performance in English on teacher-made tests (GPA) and the
standardized test (O-NET). The correlation coefficient of the scores from these two
tests was statistically significant at the .01 level (r = .16, p < .01). This finding
indicated that despite their positive correlation, the strength of the correlation was low.
This could be explained as a result of their being the same type of assessment. Since
both the GPA and the O-NET were achievement tests, they aimed to assess students’
performance after learning. Thus, students who obtained high O-NET scores tended to
get high GPA; on the other hand, the low grade assigned students tended to obtain
lower O-NET scores. However, the descriptive statistics revealed very important and
interesting information. It was found that the students’ mean O-NET score was very
low (M = 26.53%) while the mean accumulative GPA was quite satisfied (M = 2.57).
The definition of a grade 2.57 is “Satisfactory” in the MOE grading scheme. In the

same way, the score of 26.53% is always graded as “0” or “Failed”.
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If it is merely a question of wanting to know which scoring system is more
reliable in indicating the students’ actual performance, this study lends credence that
the O-NET and cumulative GPA are somehow uncorrelated. Then how could we
assure that which of these two test types possesses higher reliability and validity, and
deserves the most acceptance? To find the solutions for this problem, one may argue
that the O-NET was a national standardized achievement test which aimed to assess or
evaluate Thai student performance within the entire country. Moreover, the test was
constructed by the test construction specialists with the assistance of curriculum
experts. To preserve the name “standardized test”, the O-NET test contents were thus
difficult and eventually unable to be comprehended by most students. This, therefore,
resulted in the unsatisfied results of the high school students’ scores obtained from the
O-NET. The teacher-made tests, on the other hand, were kind of tests administered
soon after learning. The students, therefore, were able to remember the contents they
had just learned. Moreover, the students usually knew well what they were to be
assessed; therefore, they knew how to prepare themselves for the tests. As a result, this
could help in obtaining high scores or grades in the schools.

In conclusion, no matter how the tests’ results affect the educational practices
in our academia, | think that the most important thing for us to do right now is to
improve and raise the students’ mean O-NET score. It is obvious that the latest
statistics revealed that Thai high school learners “failed” in every core subject assessed
on the O-NET, even Thai language. As mentioned previously, the students need help
from all stakeholders to improve their learning achievement. Therefore, the argument
about whether or not the GPA and GPAX be included in the university admission
scheme, is no more a critical issue. Instead, the first and foremost problem to be
instantly discussed and to find solutions is that how we can help to raise the student

performance on this national state-mandated test: the O-NET.

6.2 Recommendations for further studies

The purpose of this study was to investigate the relationship between the
students’ performance on teacher-made tests and a standardized test among the
Mattayom six students in Srisaket Educational Area 2. According to this purpose, only

one single type of participants was employed. They were provincial high school
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students from the remote rural areas. The students and teachers, therefore, might lack
the opportunity to create proper instructional environments. The schools might lack of
up to date teaching materials and high technological equipments, so this could
somehow affect students’ learning. Consequently, it led to a low mean score from the
state-mandated test. Therefore, the latter researchers should study the different groups
of samples. For instances, a latter researcher may conduct a study in different school
grades (Grade A, Grade B, and Grade C), or in different school contexts, e.g., in some
popular schools in big cities. Then compare the findings from each context in order to
find the most reliable findings of this critical issue.

Further, this study was conducted to investigate the relationship of the scores
of only one single subject, in this case was English, with one small group in Srisaket
Province. It is recommended that latter researchers investigate into different groups of
subjects in order to increase reliability and to infer to the whole population in the
country. All eight core subjects and other different school contexts are therefore
recommended. Lastly, latter researchers should conduct studies to examine the
instructional obstacles happened in classrooms, to investigate evaluations or
assessments practiced in schools, and to look into factors that affect students’ learning
achievement. The study of lacks and necessities of learning and teaching English
should be done widely and deeply, so the real causes of problems, as well as lacks and
necessities will be revealed. Then the correct solution will be applied appropriately. As
a result, this will help improving the students’ performance on both the national

standardized tests and teacher-made tests.



Bunnisa Pukmai Bibliography / 88

BIBLIOGRAPHY

Abedi, J. (2004). The No Child Left Behind Act and English language learners:
Assessment and accountability issues. Educational Researcher, 33, 4-14.

Airasian, P. W. (1979). A perspectives on the uses and misuses of standardized
achievement tests. NCME Measurement in Education, 10(3), 1-12.

Airasian, P. W. (1987). State mandated testing and educational reform: Context and
consequences. American Journal of Education, 95(3), 393-412.

Airasian, P. W. (1991). Classroom Assessment. NY: McGraw-Hill.

Aksornkul, N. (1980). EFL Planning in Thailand: A case study in language planning.
Unpublished doctoral dissertation. Georgetown University.

Alderson, J. C., & Wall, D. (1993). Does washback exist? Applied Linguistics, 14(2),
115-129.

American Educational Research Association (AERA), American Psychological
Association (APA), National Council on Measurement in Education
(NCME). (1999). Standards for educational and psychological testing.
Washington, DC: American Educational Research Association.

Bachman, L.F. (1990). Fundamental considerations in language testing. Oxford:
Oxford University Press.

Bachman, L.F. (1991). Fundamental Considerations in language Testing. Oxford:
Oxford University Press.

Bachman, L.F., & Palmer, A.S. (1996). Language Testing in Practice. Oxford: Oxford
University Press.

Bailey, K.M. (1998). Learning About Language Assessment: dilemmas, decisions,
and directions. MA: Heinle & Heinle Publishers.

Bailey, K. M. (1999). Washback in Language Testing. TOEFL Monograph Series,
Princeton, NJ: ETS.

Barrio, C.D. (1999). The use of semi-structured interviews and qualitative methods
for the study of peer bullying. Retrieved April 10, 2009, from
http://old.gold.ac.uk/tmr/reports/aim2_madrid1.htmi




Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 89

Black, P., & William, D. (1998a). Assessment and classroom learning. Assessment in
education, 5(1), 7-74.

Black, P., & William, D. (1998b). Inside the black box: Raising standards through
classroom assessment. Phi Delta Kappam, 80(2), 139-144.

Bloom, B.S., Hastings, J.T., & Madaus, G.F. (1971). Handbook on formative
summative evaluation of student learning. San Francisco: McGraw-Hill.

Boyle, J., & Fisher, S. (2007). Educational Testing: A Competence-based Approach.
The British Psychological Society: PBS Blackwell.

Brennan, R. L. (2001). An essay on the history and future of reliability from the
perspective of replications. Journal of Educational Measurement, 38, 295-
817/

Brennan, R. L. (2006). Educational Measurement. Westport, CT: American Council
on Education and Praeger Publisher.

Brown, H. D. (2001). Teaching by principles: An interactive approach to language
pedagogy. White Plains, NY: Addison Wesley Longman.

Brown J. D. (1996). Testing in language programs. Upper Saddle River, NJ: Prentice
Hall regents.

Cannell, J. J. (1988). Nationally normed elementary achievement testing in America’s
public schools: How all 50 states are above the national average.
Educational Measurement: Issues and Practices, 7(2), 5-9.

Cheng, L. & Watanabe, Y. (2000). Washback in Language Testing. Mahwah, NJ:
Lawrence Erlbaum.

Cook, W. W. (1941). Achievement tests. In W. S. Monroe (Ed.), Encyclopedia of
educational research (pp. 1283-1301). NY: Macmillan

Cureton, E. E. (1951). Validity. In R. L. Brennan (Ed.), Educational Measurement
(pp. 1-15). NY: American Council on Education and Praeger.

Daily News. (2008). Education, Religion and Public Health. 25 July.

Durongphan, M., Aksornkul, N., Sawangwong, W., & Tiancharoen, S. (1982). The
Development of English Teaching in Thailand: A Rattanakosin
Experience. Bangkok: Aksorn Charoentat for Thai/TESOL.

Drug Demand Reduction Bureau : ONCB. (2008). Basic Information About Schools
And Students in Thailand. Retrieved January 14, 2009, from



Bunnisa Pukmai Bibliography / 90

http://www.drbonch.com/preview.php?cid=0b7fd9d2155471c9ae714ee8b6
709386&aid=7788 c7fe6aclb224cce53de996ch97e0.

Ebel, R. E., & Frisbie, D. A.(1986). Essentials of educational measurement.
Eaglewood Clifts, NJ: Prentice-Hall.

Ehlers - Zavala, F. (2002). Assessment of the English language learners: An ESL
Training module. Chicago: Board of Education of the city of Chicago.

Ericsson, K. A. & Simon, H. A. (1984). Protocol analysis: Verbal reports as
data. Cambridge, MA: MIT Press.

Gay, G. (2001). Preparing for culturally responsive teaching. Journal of Teacher
Education, 53, 106-115.

Genesee, F. & Upshur, J. A. (1998). Classroom-Based Evaluation in Second
Language Education. Cambridge: Cambridge University Press.

Gitlin, A., Buendia, E., Crossland, K., & Doumbia, F. (2003). The production of
margin and center: Welcoming-unwelcoming of immigrant students.
American Educational Research Journal, 40, 91-122.

Greenfield, P. M. (1997). You can’t take it with you: Why ability assessments don’t
cross cultures. American Psychologist, 52, 1115-1124.

Gronlund, N. E. (1985). Measurement and evaluation in teaching. NY:
Macmillan.

Hatch, E., & Farhady, H.(1982). Research design and statistics for applied
linguistics. MA: New Bury House Publisher.

Hills, J. R.(1981). Measurement and evaluation in the classroom. Columbus, OH:
Charles E. Merrill.

Hodgkinson, H. (2001). Education demographics: what teachers should know.
Educational Leadership, 57, 6-11.

Hogan, T. P.(2007). Educational Assessment: A practical Introduction. Wiley
& Jossey — Bass Education.

Honey, M. A. (1987). The interview as text: Hermeneutics considered as a model for
analyzing the clinically informed research interview. Human Development,
30, 69-82.

Hughes, A. (1989). Testing for language teachers. Cambridge University Press.

Hughes, A. (2000). Testing for language teachers. Cambridge University Press.



Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 91

Hurley, S.R. & Blake, S.(2000). Assessment in the content areas for students
acquiring English. In S.R. Hurley & J.V. Tinajero (Eds.), Literacy
assessment of second language learners (pp. 884-103). Boston: Allyn &
Bacon.

Hockey, J., Robinson, V., & Meah, A. (2003). ESDS Quali-data teaching resource:
Exploring diverse interview types. Retrieved April 10, 2009, from
http://portals.wi.wur.nl/msp/?page=1236.

Hopkins, W. G. (2002). Quantitative Research Design. Retrieved April 15, 2009,
from http://www.sportsci.org/jour/0001/wghdesign.html.

Jaeger, R. M. & Tittle, C. K. (1980). Minimum competency achievement testing.
Berkeley, CA: McCutchan.

Jamormnan, U. (2008). The Ordinary national Educational testing Contents of Matta-
Yom six students, academic year 2007. Retrieved October, 24, 2009,
fromhttp://www.niets.or.th /pdf/blueprintm6.pdf.

Jamornman, U. (2009). Low national testing scores: A crisis in Thai Academia.
Retrived April 10, 2009, from http://www.niets.or.th/.

Kanjanavasri, S. (2000). The use of SPSS program for research studies: Data analysis
and Implementations of the findings. BKK: Chulalongkorn University
Press.

Kanjanavasri, S. (2008). Equation of The Ordinary National Educational Testing
(O-NET) scores and the accumulative grade point averages (GPAX) of
schools in Office of The Basic Educational Commissions. BKK:
Chulalongkorn University Press.

Katter, C. T. (2004). Statistical basics for biology : p’s, alphas, and measurement
scales. In M. A. O’ Donnell (Ed.) Tested studies for laboratory
teaching, 25, pp. 334-339: Proceedings of the 25th Workshop/Conference
of the Association for Biology Laboratory Education (ABLE).

Khun, T. (2009). Quantitative Research. Retrieved April, 15, 2009, from
http://en.wikipedia.org/wiki/Quantitative_research

Kom Chad Luek. (2008a). Education, Public Health & Cultures. 27 June.

Kom Chad Luek. (2008b). Education, Public Health & Cultures. 29 July.




Bunnisa Pukmai Bibliography / 92

Kubiszyn, T., & Borich, G. (1993). Educational Testing And Measurement:Classroom
Application and Practice. NY: Harper Collins College Publishers.

Kubiszyn, T., & Borich, G. (2000). In S. Soranastaporn et al., The relationship
between standardized and teacher- produced tests. The Journal, 1, 31-48.

Kunder, L.H., & Porwoll, P.J. (1977). Reporting pupil progress: Policies, procedures,
and systems. Arlington, VA: Educational Research Service.

Leelajaruskul, C. (2007). A booming of tutorial schools. Bangkok Post. 6 August.

Lenski, S.D., Ehlers-Zavala, F., Daniel, M. C. & Sun-Irminger, X., (2006). Assessing
English Language Learners in mainstream classrooms. The reading
Teacher, September, 2006, 60 (1):24 — 34.

Limpives, Y. (2007). More meaningful classrooms. Bangkok Post. 6 August.

Lortie, D. C. (1975). Schoolteacher. Chicago: University of Chicago Press.

Lynch, B. K., (1996). Language program evaluation: Theory and practice.
Cambridge: Cambridge University Press.

Madaus, G. F. (1985). Public policy and the testing profession — you have never had it
so good? Educational Maeasurement: Issues and Practices, 4(4), 5-11.

Madaus, G. F., & Stufflebeam, D. L. (2000). Program Evaluation: A historical
overview. In D. L. Stufflebeam, G. F. Mandaus, & T. Kellaghan (Eds.),
Evaluation models: Viewpoints on educational and human services
evaluation (pp. 3-18). Boston: Kluwer Academic.

Maharachphong, J. (2008). Relationship between language learning strategies and the
psychomotor domain of life skills among first- year students at
Mahidol University. Unpublished master’s thesis (Applied Linguistics),
Faculty of Graduate Studies, Mahidol University, BKK, Thailand.

McMillan, J. H., & Schumacher, S. (1997). Research in education: A conceptual
introduction. NY: Addison Wesley Longman.

McNamara, T. (1996). Measuring second language performance. London: Longman.

McNamara, T. (2000). Language Testing. Oxford: Oxford University Press.

Mehrens, W.A., & Lehmann, | .J. (1991). Measurement and evaluation in educational
and psychology. Fort Worth, TX: Holt, Rinehart & Winston.

Mertens, D. M. (1998). Research methods in education and psychology: Integrating

diversity with quantitative and qualitative approaches. London: Sage.



Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 93

Messick, S. (1989). In R. L. Linn (Ed.), Educational measurement. (pp. 13- 103).
NY: American Council on Education and Macmillan.

Millman, J., & Greene, J.(1989). The specification and development of tests of
achievement and ability. In R. L. Linn (Ed.), Educational measurement
(pp.335 - 366). NY: American Council on Education and Macmillan.

National Institution for Educational Test Service: NIETS, (2008a). Ways to pass
the university admission scheme. Retrieved June 15, 2008, from
http://www.niets.or.th/pdf/ved 101108 web.pdf.

National Institution for Educational Test Service: NIETS, (2008b). What is O-NET
and A-NET? Retrieved September 15, 2008, from http://www.niets.or.th.
National Statistical Office (2008). Population Growth Rate in Thailand. Retrieved

December 14, 2008, from http://www.nso.go.th.

Neil, J. (2007). Qualitative versus Quantitative Research: Key points in a classic
debate. Retrieved April 15, 2009, from http://wilderdom.com/research/

Qualitative VersusQuantitativeResearch.html
Noppakunthong, W. (2007). Finding the right formula. Bangkok Post. 6 August.

Noytim, U. (2006). The impact of internet and English language teaching: A case
study at a Thai Rajabhat University. Unpublished doctoral dissertation,
Faculty of Education, University of Technology, Sydney, Australia.

Nunan, D. (2003). The impact of English as a global language on educational policies
and practices in The Asia-Pacific Region. TESOL Quarterly, 37(4), 589-
613.

Office of Basic Education Commissions: OBEC, (2008). Students > GPA Zone.
Retrieved July 9, 2008, from http://www.gpa.moe.go.th/.

Office of Basic Education Commissions: OBEC, (2009). Expertise Conference on A
Critical Issue: Cancellations of GPAX on the university admission
scheme. Retrieved February 27, 2009, from http://www.obec.go.th/news/.

Patton, M. Q., (2007). Sampling, Qualitative (Purposive). Retrieved April 8, 2009,
from http://www.blackwellreference.com/public/tacnode?id=g9781405.

Phanichamnuay, E. (2007). Ethics compromised in grading decisions. Bangkok Post.
6 August.



Bunnisa Pukmai Bibliography / 94

Phillipson, R., & Skutnabb-Kangas, T. (1996). English only worldwide, or language
ecology. TESOL Quarterly, 30(3), 429-542.

Pinyopornpanish, M., Wongsawasdi, L., Panjaisee, N., & Buauyen, V. (2004).
Comparison of the academic achievement of Chaingmai graduate
medical students which selected by quota, entrance and rural project.
Chiang Mai Med Bull, 43(2):77-86.

Prapphal, K. (2004). University admissions in Thailand : Past, present and future.
Paper presented at the International Seminar on University Admissions:
Insights and Issues. BKK, Thailand, 24-25 May.

Prapphal, K. (2008). Issues and trends in language testing and assessment in Thailand.
Language Testing, 2008, 25(1), 127-143.

Prapphal, K., & Opanon-Amata, P.(2002). An investigation of English proficiency
of Thai graduates. Chulavijai, 21, 12-16.

Radomkit, S. (2007). GPA as motivators for a new university admission scheme.
Bangkok Post. 6 August.

Richards, J. C. (1998). Classroom - based Evaluation in Second Language Education.
Cambridge: Cambridge University Press.

Robinson, G. E., & James, M. C. (1989). Assessing and grading student achievement.
In S. Soranastaporn et al. The relationship between standardized and
teacher- produced tests. The Journal, 1, 31-48.

Schmeiser, C. B., & Welch, C. J. (2007). Test Development. In R. L. Brennan
(Ed.), Educational Measurement (pp. 307-351). NY: American Council
on Education and Praeger.

Shohamy, E. (1992). Beyond proficiency Testing: A diagnostic feedback testing
model for assessing foreign language learning. Modern Language Journal,
76, 513-521.

Sifakis, N., & Sougari, A. (2003). Facing the globalization challenge in the realm of
English language teaching. Language and Education, 17(1), 59-71.

Simon, S. (2000). Research Design. Retrieved April 7, 2009, from http://www.
childrens-mercy.org/stats/ask/starta.asp.

Sirichana, V. (2007). The latest university admission scheme. Bangkok Post. 6 August.



Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 95

Skehan, P. (1998). A cognitive approach to language learning. Oxford: Oxford
University Press.

Soranastaporn, S., Chantarasorn, A., & Wongsuwan, S. (2003). The achievement in
English language Learning of Medical Students. SLLT: Studies in
Language and Language Teaching, 12, 18-28.

Soranastaporn, S., Chantarasorn, A., Suwattananand, N., Janvitayanujit, S., &
Suwanwongse, S. (2005). The relationship between standardized and
teacher- produced tests. The Journal, 1, 31-48.

Spratt, M., Pulverness, A., & Williams, M. (2005). The teaching knowledge test
course. Cambridge University Press.

Srinawawong, P.(2007). Students’ perceptions on university admissions. Bangkok
Post. 6 August.

Strickland, D.S., & Alvermann, D. E. (2004). Bridging the literacy achievement gap
grades 4-12. NY: Cambridge University Press.

Tappoon, A. (2008). Relationship between language learning strategies and the
cognitive domain of life skills among first-year students at Mahidol
University. Unpublished master’s thesis (Applied Linguistics), Faculty of
Graduate Studies, Mahidol University. BKK: Thailand.

Terwilliger, J. S. (1971). Assessing grades to students. Glenview, IL : Scott,
Foresman.

Thairath. (2008). Education, Religion and Public Health. 30 July.

Trochim, W. M. (2006). Research Methods Knowledge Base. Retrieved April 8,

2009, from http://www.socialresearchmethods.net/kp/sampnon.php.

Turiel, E. (1983). The development of social knowledge. Cambridge: Cambridge
University Press.

U. S. Congress, Office of Technology Assessment. (1992). Testing in American
Schools :  Asking the right questions ( OTA — SET-519). Washington,
DC : U.S. Government Printing Office.

Widdowson, H. G. (1994). The ownership of English. TESOL Quarterly, 28(2),
377-389.



Bunnisa Pukmai Bibliography / 96

Wiriyachitra, A. (2004). English language teaching and learning in Thailand in this
decade. Retrieved December 12, 2008, from http://www.apecneted.org/

knowledgebank.

Wongsothorn, A., Hirunburana, K., & Chinnawongs, S. (2002). English language
Teaching in Thailand today. Asia-Pacific Journal of Education, 22, 107-
166.

Wongboonsin, K., Khunawat, M., Prapphal, K., Hongladarom, S., Surasiangsung,
S., Chowpreecha, S., Bunjerdpong, D. & Opanon-Amata, P. (2003).
A study on the future of Thai workforce. National Research Council of
Thailand.

Yaowaphankul, L. (2007). Grade Inflation. Bangkok Post. 6 August.




Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 97

Copyright by Mahidol University



Bunnisa Pukmai

APPENDIX A

Appendix / 98

Quantitative Data: Participants’ Accumulative GPAs of English Courses and
the O-NET scores of The Small School-Sized Group (n = 349)

No Student GPA | O-NET No. | Student GPA | O-NET
1 Al 2.25 25.00 31 A3l 2.41 20.00
2 A2 3.16 36.00 32 A32 2.58 31.00
3 A3 2.16 22.00 33 A33 2.41 25.00
4 A4 2.00 26.00 34 A34 2.33 25.00
5 A5 3.58 26.00 35 A35 2.50 32.00
6 A6 3.91 40.00 36 A36 3.08 40.00
7 AT 1.66 24.00 37 A37 2.50 26.00
8 A8 AV, 22.00 38 A38 1.33 32.00
9 A9 3.58 31.00 39 A39 1.91 23.00

10 Al10 3.00 24.00 40 A40 1.16 25.00
11 All 3.50 28.00 41 A4l 1.58 23.00
12 Al2 1.91 23.00 42 A42 1.16 22.00
13 Al3 2.83 25.00 43 A43 1.50 20.00
14 Al4 2.16 32.00 44 Ad4 1.16 27.00
15 Al5 3.00 34.00 45 A45 1.19 32.00
16 Alb6 3.33 34.00 46 A46 1.58 30.00
17 Al7 3.33 37.00 a7 A47 2.58 21.00
18 Al8 3.50 33.00 48 A48 2.33 23.00
19 Al9 2.08 34.00 49 A49 1.75 20.00
20 A20 1.08 17.00 50 A50 1.33 22.00
21 A2l 1.66 22.00 51 Ab51 1.08 29.00
22 A22 1.66 29.00 52 A52 1.00 23.00
23 A23 1.25 23.00 53 A53 1.00 26.00
24 A24 1.33 20.00 54 A54 2.00 30.00
25 A25 1.25 26.00 55 A55 1.50 27.00
26 A26 1.58 25.00 56 A56 1.16 31.00
27 A27 1.16 34.00 57 A57 2.16 30.00
28 A28 2.83 33.00 58 A58 3.50 36.00
29 A29 2.00 22.00 59 A59 1.91 28.00
30 A30 241 22.00 60 AG60 1.58 27.00
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Quantitative Data: Participants’ Accumulative GPAs of English Courses and
the O-NET scores of The Small School-Sized Group (cont.)

No. | Student GPA | O-NET No. | Student GPA | O-NET
61 A6l 241 17.00 91 B24 3.87 37.00
62 A62 1.83 20.00 92 B25 2.16 26.00
63 AB3 1.58 28.00 93 B26 3.41 29.00
64 Ab64 2.25 30.00 9 B27 3.16 26.00
65 ABS5 2.25 32.00 95 B28 3.29 30.00
66 A66 2.66 27.00 96 B29 2.16 23.00
67 AG67 191 20.00 97 B30 241 18.00
68 Bl 2.12 25.00 98 B31 3.70 25.00
69 B2 1.75 31.00 99 B32 3.83 35.00
70 B3 1.45 26.00 | 100 B33 2.66 27.00
71 B4 1.66 25.00 | 101 B34 3.20 25.00
72 B5 1.75 AN B35 2.20 23.00
73 B6 50 31.00 | 103 B36 2.62 24.00
74 B7 154 20.00 | 104 B37 3.41 31.00
75 B8 73 27.00 | 105 B38 3.04 24.00
76 B9 1.66 23.00 | 105 B39 2.33 31.00
77 B10 1.58 27.00 | 107 B40 3.04 27.00
78 Bll 2.29 29.00 | 108 B4l 2.87 24.00
79 B12 1279 24.00 | 109 B42 3.16 28.00
80 B13 325 23.00 | 110 B43 1.40 35.00
81 B14 3.54 2400 | 111 B44 1.60 25.00
82 B15 2.20 29.00 | 112 B45 1.60 26.00
83 B16 1.87 22.00 | 113 B46 1.33 29.00
84 B17 2.16 26.00 | 114 B47 1.36 25.00
85 B18 2.70 31.00 | 115 B48 2.03 33.00
86 B19 2.58 27.00 | 116 B49 1.50 27.00
87 B20 2.54 20.00 | 117 B50 1.40 32.00
88 B21 2.91 33.00| 118 B51 1.63 28.00
89 B22 3.12 24.00 | 119 B52 1.76 24.00
90 B23 2.20 29.00 | 120 B53 1.23 19.00
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Quantitative Data: Participants’ Accumulative GPAs of English Courses and
the O-NET scores of The Small School-Sized Group (cont.)

No. | Student GPA | O-NET No. | Student GPA | O-NET
121 B54 1.80 31.00 | 151 C5 1.07 34.00
122 B55 1.60 24.00 | 152 C6 2.25 34.00
123 B56 1.50 32.00 | 153 C7 3.50 13.00
124 B57 1.20 26.00 | 154 C8 2.16 26.00
125 B58 1.76 29.00 | 155 C9 3.16 35.00
126 B59 2.30 25.00 | 156 C10 341 29.00
127 B60 1.70 29.00 | 157 C11 3.33 27.00
128 B61 1.93 18.00 | 158 .12 2.58 26.00
129 B62 2.10 23.00 | 159 C13 1.66 38.00
130 B63 1.96 23.00 | 160 C14 3.08 32.00
131 B64 2.03 ve, (AN 00 C15 1.75 35.00
132 B65 1.63 26.00 | 162 Cl6 1.00 23.00
133 B66 SRS 23.00 | 163 C17 291 26.00
134 B67 1.66 32.00 | 164 C18 1.07 21.00
135 B68 1.90 20.00 | 165 C19 1.22 25.00
136 B69 1.53 21.00 | 166 C20 1.00 34.00
137 B70 1.93 27.00 | 167 C21 1.30 22.00
138 B71 2.20 21.00| 168 C22 1.00 31.00
139 B72 2.00 28.00 | 169 C23 3.25 34.00
140 B73 1.80 25.00 | 170 C24 3.83 20.00
141 B74 1.73 23.00| 171 C25 2.58 23.00
142 B75 2.43 26.00 | 172 C26 2.66 27.00
143 B76 1.90 3400 | 173 C27 2.66 35.00
144 B77 2.16 28.00| 174 C28 2.83 22.00
145 B78 1.70 21.00 | 175 C29 2.00 24.00
146 B79 2.36 32.00| 176 C30 291 23.00
147 C1 1.00 28.00 | 177 C31 2.66 26.00
148 C2 1.07 22.00| 178 C32 1.00 25.00
149 C3 1.15 27.00| 179 C33 1.00 27.00
150 C4 1.15 28.00 | 180 C34 1.07 28.00
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Quantitative Data: Participants’ Accumulative GPAs of English Courses and
the O-NET scores of The Small School-Sized Group (cont.)

No. | Student GPA O-NET No. | Student GPA O-NET
181 C35 1.00 25.00 211 D21 2.63 25.00
182 C36 3.75 28.00 212 D22 2.83 33.00
183 C37 1.00 29.00 213 D23 3.00 31.00
184 C38 1.41 25.00 214 D24 2.75 29.00

185 C39 3.00 21.00 | 215 D25 2.66 27.00
186 C40 2.58 26.00 | 216 D26 2.61 27.00

187 C41 1.75 26.00 | 217 D27 2.83 29.00
188 C42 2.75 36.00 | 218 D28 2.97 25.00
189 C43 1.66 22.00 | 219 D29 2.25 37.00
190 C44 n’s 26.00 | 220 D30 2.11 29.00
191 D1 2.08 vy (AN D31 2.00 21.00
192 D2 2.58 28.00 | 222 D32 1.83 24.00
193 D3 1.86 24.00 | 223 D33 2.30 31.00
194 D4 2.61 26.00 | 224 D34 2.66 29.00
195 D5 2.38 19.00 | 225 D35 2.16 24.00
196 D6 2.61 30.00 | 226 D36 2.00 33.00
197 D7 2.66 23.00 | 227 D37 1.58 24.00
198 D8 2.88 24.00 | 228 D38 2.00 25.00
199 D9 291 30.00 | 229 D39 2.22 28.00

200 D10 2.94 15.00 | 230 D40 2.16 23.00
201 D11 2.16 26.00 | 231 D41 3.22 27.00
202 D12 2.11 30.00 | 232 D42 2.22 35.00
203 D13 2.30 27.00 | 233 D43 2.47 28.00
204 D14 2.47 23.00 | 234 D44 2.75 27.00
205 D15 2.16 26.00 | 235 D45 2.94 31.00
206 D16 2.63 23.00 | 236 D46 2.50 24.00
207 D17 2.83 29.00 | 237 D47 2.52 31.00
208 D18 2.27 21.00 | 238 D48 3.13 25.00
209 D19 2.58 30.00 | 239 D49 2.52 25.00
210 D20 3.00 36.00 | 240 D50 1.50 24.00
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Quantitative Data: Participants’ Accumulative GPAs of English Courses and
the O-NET scores of The Small School-Sized Group (cont.)

No. | Student GPA | O-NET No. | Student GPA | O-NET
241 D51 1.50 20.00 | 271 E26 2.00 26.00
242 D52 2.16 30.00 | 272 E27 1.33 20.00
243 D53 2.08 30.00 | 273 E28 3.58 21.00
244 D54 2.05 27.00 | 274 E29 2.33 25.00
245 D55 2.05 21.00 | 275 E30 1.83 23.00
246 El 1.16 15.00 | 276 E3l 241 23.00
247 E2 1.83 24.00 | 277 E32 2.91 16.00
248 E3 141 23.00 | 278 E33 3.16 23.00
249 E4 1.25 20.00 | 279 E34 1.33 29.00
250 ES5 2.00 21.00 | 280 F1 1.89 28.00
43 E6 1.91 23.00 | 281 F2 1.81 22.00
252 E7 1.00 28.00 | 282 F3 1.95 28.00
253 E8 50 23.00 | 283 F4 2.00 24.00
254 E9 3.00 26.00 | 284 F5 2.33 26.00
255 E10 3.66 29.00 | 285 F6 2.58 23.00
256 E1ll 4.00 22.00 | 286 F7 2.66 29.00
257 Pl 4.00 31.00 | 287 F8 1.91 27.00
258 E13 3.08 34.00 | 288 F9 2.16 29.00
259 El4 2.91 33.00 | 289 F10 2.58 27.00
260 E15 2.75 24.00 | 290 F11 2.58 30.00
261 E16 2.83 23.00 | 291 F12 2.27 24.00
262 E17 4.00 28.00 | 292 F13 1.93 19.00
263 E18 2.83 26.00 | 293 F14 2.04 23.00
264 E19 4.00 25.00 | 294 F15 1.97 26.00
265 E20 1.33 21.00 | 295 F16 2.14 23.00
266 E21 1.16 29.00 | 296 F17 2.02 22.00
267 E22 2.58 27.00 | 297 F18 2.04 31.00
268 E23 1.16 27.00 | 298 F19 1.60 21.00
269 E24 2.83 29.00 | 299 F20 2.08 29.00
270 E25 3.58 29.00 | 300 F21 1.91 24.00
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Quantitative Data: Participants’ Accumulative GPAs of English Courses and
the O-NET scores of The Small School-Sized Group (cont.)

No. | Student GPA | O-NET No. | Student GPA | O-NET
301 F22 2.58 35.00 | 331 L21 2.09 24.00
302 F23 1.89 24.00 | 332 L22 1.31 30.00
303 F24 2.00 21.00 | 333 L23 1.62 30.00
304 F25 1.83 21.00 | 334 L24 1.72 21.00
305 F26 2.02 24.00 | 335 L25 1.79 27.00
306 F27 2.00 33.00 | 336 L26 2.92 21.00
307 F28 2.25 26.00 | 337 M1 3.10 29.00
308 F29 2.12 27.00| 338 M2 2.88 25.00
309 F30 2.16 21.00 | 339 M3 2.83 25.00
310 F31 2.20 31.00 | 340 M4 3.24 29.00
311 L1 .o 2400 | 341 M5 2.73 30.00
312 L2 2.50 23.00 | 342 M6 2.83 30.00
313 L3 T 26.00 | 343 M7 3.40 27.00
314 L4 2.60 22.00| 344 M8 2.94 30.00
315 L5 1.70 18.00 | 345 M9 2.18 22.00
316 L6 2.80 29.00 | 346 M10 2.50 31.00
317 L7 1.60 21.00 | 347 M11 3.41 25.00
318 L8 2.03 16.00 | 348 M12 2.10 31.00
319 L9 2.68 27.00 | 349 M13 2.55 21.00
320 L10 211 31.00
321 L11 2.34 20.00
322 L12 1.50 27.00
323 L13 1.42 26.00
324 L14 1.52 29.00
325 L15 1.64 31.00
326 L16 241 21.00
327 L17 1.62 28.00
328 L18 2.54 28.00
329 L19 2.65 29.00
330 L20 251 31.00
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Quantitative Data: Participants’ Accumulative GPAs of English Courses and the
O-NET scores of The Medium School-Sized Group (n = 376)

No. | Student GPA | O-NET No. | Student GPA | O-NET
1 Gl 3.34 37.00 31 G31 3.19 27.00
2 G2 3.29 20.00 32 G32 3.11 28.00
3 G3 3.02 30.00 33 G33 3.70 27.00
4 G4 3.27 28.00 34 G34 3.95 37.00
5 G5 2.61 21.00 B85 G35 3.20 33.00
6 G6 2.52 19.00 36 G36 3.54 19.00
7 G7 3.52 32.00 37 G37 3.38 24.00
8 G8 2.97 23.00 38 G38 2.70 28.00
9 G9 S8 26.00 39 G39 3.56 34.00

10 G10 2.47 20.00 40 G40 3.36 30.00
Y. Gl1 3.05 26.00 41 G41 3.09 38.00
12 G12 h VL 19.00 42 G42 3.22 27.00
13 G13 843 34.00 43 G43 3.68 26.00
14 Gl14 3.81 37.00 44 G44 3.22 27.00
15 G15 3.95 36.00 45 G45 3.19 22.00
16 Gl6 2.86 25.00 46 G46 3.83 36.00
17 G17 3.45 31.00 47 G47 2.69 26.00
18 G18 2.88 33.00 48 G48 2.77 28.00
19 G19 4.00 41.00 49 G49 3.55 46.00
20 G20 3.88 37.00 50 G50 2.75 20.00
21 G21 2.72 28.00 51 G51 2.72 33.00
22 G22 3.36 26.00 52 G52 2.45 28.00
23 G23 3.09 25.00 53 G53 3.22 30.00
24 G24 2.90 34.00 54 G54 3.25 27.00
25 G25 3.27 33.00 55 G55 2.94 24.00
26 G26 3.22 34.00 56 G56 3.27 31.00
27 G27 3.81 30.00 57 G57 3.22 27.00
28 G28 3.34 25.00 58 G58 2.05 24.00
29 G29 4.00 50.00 59 G59 244 35.00
30 G30 3.52 32.00 60 G60 2.58 23.00
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Quantitative Data: Participants’ Accumulative GPAs of English Courses and the
O-NET scores of The Medium School-Sized Group (cont.)

No. | Student GPA O-NET No. | Student GPA O-NET

61 G61 2.50 28.00 91 GI1 2.33 28.00
62 G62 2.83 27.00 92 G92 2.47 23.00
63 G63 2.36 22.00 93 G93 2.11 32.00
64 G64 3.15 24.00 94 G94 1.10 22.00
65 G65 2.68 31.00 95 G95 1.86 21.00
66 G66 2.63 31.00 96 G96 1.50 24.00
67 G67 2.88 25.00 97 G97 1.80 21.00
68 G638 2.47 24.00 98 G98 1.94 21.00
69 G69 3.05 24.00 99 G99 1.27 21.00
70 G70 B 28.00 | 100 G100 1.91 32.00
71 G71 2.36 290007 IEG G101 1.91 31.00
72 G72 2.44 14.00 | 102 G102 1.72 24.00
73 G73 AL 24.00 | 103 G103 1.83 27.00
74 G74 aars 25.00 | 104 G104 1.58 28.00
75 G75 2.61 29.00 | 105 G105 1.13 35.00
76 G76 3.08 22.00 | 105 G106 1.33 25.00
7 G177 2.61 29.00 | 107 G107 1.80 20.00
78 G78 2.55 26.00 | 108 G108 1.94 23.00
79 G79 2.38 22.00 | 109 G109 2.36 23.00
80 G80 2.44 29.00 | 110 G110 2.36 26.00
81 G81 2.52 30.00| 111 G111 1.50 28.00
82 G82 2.61 23.00| 112 G112 1.36 25.00
83 G83 2.58 25.00| 113 G113 1.41 23.00
84 G84 2.91 27.00 | 114 G114 1.38 25.00
85 G85 2.66 21.00 | 115 G115 1.63 26.00
86 G86 2.69 22.00 | 116 G116 191 20.00
87 G87 2.36 26.00 | 117 G117 1.44 21.00
88 G88 2.66 37.00 | 118 G118 2.02 30.00
89 G89 2.52 26.00 | 119 G119 2.02 14.00
90 G90 2.22 24.00 | 120 G120 1.80 28.00
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Quantitative Data: Participants’ Accumulative GPAs of English Courses and the
O-NET scores of The Medium School-Sized Group (cont.)

No. | Student GPA | O-NET No. | Student GPA | O-NET
121 G121 1.44 33.00| 151 G151 2.05 27.00
122 G122 1.94 25.00 | 152 G152 1.80 30.00
123 G123 1.47 31.00 | 153 G153 1.62 24.00
124 G124 1.94 29.00 | 154 G154 2.12 27.00
125 G125 1.38 28.00 | 155 G155 1.91 27.00
126 G126 1.72 28.00 | 156 G156 2.05 30.00
127 G127 1.77 28.00 | 157 G157 2.19 32.00
128 G128 2.27 20.00 | 158 G158 2.33 24.00
129 G129 2.22 25.00 | 159 G159 2.16 20.00
130 G130 1.88 35.00 | 160 G160 1.98 32.00
131 G131 1.86 veo (AN 01 G161 2.21 23.00
132 G132 2.08 29.00 | 162 G162 3.21 37.00
133 G133 1.88 32.00 | 163 G163 2.08 18.00
134 G134 2.05 26.00 | 164 G164 3.23 40.00
135 G135 1.42 25.00 | 165 G165 2.94 36.00
136 G136 1.58 23.00 | 166 G166 2.42 29.00
137 G137 2.85 29.00 | 167 G167 2.66 32.00
138 G138 1.48 23.00 | 168 G168 2.73 26.00
139 G139 1.50 26.00 | 169 G169 2.92 34.00
140 G140 gl 22.00 | 170 G170 3.17 24.00
141 G141 1.58 23.00| 171 G171 2.30 28.00
142 G142 1.98 33.00| 172 G172 2.23 27.00
143 G143 1.55 27.00| 173 G173 2.16 30.00
144 G144 1.42 33.00| 174 G174 1.82 28.00
145 G145 1.66 19.00 | 175 G175 1.87 26.00
146 G146 1.73 23.00| 176 G176 1.43 23.00
147 G147 2.12 31.00 | 177 G177 1.42 29.00
148 G148 2.05 25.00| 178 G178 1.44 22.00
149 G149 2.39 29.00 | 179 G179 1.14 24.00
150 G150 1.96 26.00 | 180 G180 1.25 20.00
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Quantitative Data: Participants’ Accumulative GPAs of English Courses and the
O-NET scores of The Medium School-Sized Group (cont.)

No. | Student GPA O-NET No. | Student GPA O-NET
181 G181 1.26 28.00 211 H7 3.33 25.00
182 G182 1.44 27.00 212 H8 3.66 29.00
183 G183 1.28 39.00 213 H9 3.83 22.00

184 G184 2 24.00 | 214 H10 3.91 30.00
185 G185 1.28 22.00 | 215 Hi1l 3.16 27.00
186 G186 1.92 27.00 | 216 H12 4.00 37.00
187 G187 1.46 26.00 | 217 H13 3.66 30.00
188 G188 1.28 19.00 | 218 H14 3.91 35.00
189 G189 1.19 24.00 | 219 H15 3.66 24.00
190 G190 1.44 27.00 | 220 H16 3.16 20.00
191 G191 .38 . A0 H17 3.66 23.00
192 G192 2N ¢ 26.00 | 222 H18 3.50 26.00
193 G193 Y13 25.00 | 223 H19 3.75 32.00
194 G194 1.80 42.00 | 224 H20 3.66 21.00
195 G195 2.05 26.00 | 225 H21 291 30.00
196 G196 3.35 31.00 | 226 H22 2.96 16.00
197 G197 3.58 28.00 | 227 H23 291 25.00
198 G198 2.37 34.00 | 228 H24 2.81 21.00
199 G199 3.28 30.00 | 229 H25 3.08 29.00
200 G200 2.55 24.00 | 230 H26 2.31 28.00
201 G201 3.69 37.00| 231 H27 2.50 17.00
202 G202 3.07 26.00 | 232 H28 2.28 26.00
203 G203 2.25 23.00| 233 H29 2.75 27.00
204 G204 1.96 29.00 | 234 H30 3.25 30.00

205 H1 4.00 36.00 | 235 H31 3.33 33.00
206 H2 2.33 18.00 | 236 H32 2.68 34.00
207 H3 3.33 30.00 | 237 H33 3.15 25.00
208 H4 3.83 31.00 | 238 H34 3.66 17.00
209 H5 2.83 20.00 | 239 H35 3.16 27.00

210 H6 3.83 28.00 | 240 H36 3.25 25.00
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Quantitative Data: Participants’ Accumulative GPAs of English Courses and the
O-NET scores of The Medium School-Sized Group (cont.)

No. | Student GPA | O-NET No. | Student GPA | O-NET
241 H37 3.16 26.00 | 271 H67 3.11 19.00
242 H38 3.16 22.00 | 272 H68 2.88 20.00
243 H39 3.21 24.00 | 273 H69 2.78 29.00
244 H40 2.91 21.00 | 274 H70 2.78 38.00
245 H41 3.35 25.00 | 275 J3 141 31.00
246 H42 2.16 30.00 | 276 J2 1.41 24.00
247 H43 2.65 20.00 | 277 J3 3.33 28.00
248 H44 2.38 25.00 | 278 J4 1.50 24.00
249 H45 Ehe 28.00 | 279 J5 1.50 27.00
250 H46 3.08 29.00 | 280 J6 1.16 25.00
251 H47 B.28 20.00 | 281 J7 1.08 29.00
252 H48 191 29.00 | 282 J8 1.58 30.00
253 H49 2.16 26.00 | 283 J9 1.33 32.00
254 H50 2.93 22.00| 284 J10 1.00 21.00
255 H51 3.06 21.00 | 285 J11 2.83 18.00
256 H52 3.05 31.00 | 286 J12 1.16 26.00
257 H53 3.50 23.00 | 287 J13 1.16 30.00
258 H54 2.85 27.00 | 288 J14 2.58 30.00
259 H55 3.00 37.00 | 289 J15 2.66 26.00
260 H56 3.58 25.00 | 290 J16 291 33.00
261 H57 2.85 20.00 | 291 J17 2.08 19.00
262 H58 3.15 29.00 | 292 J18 141 28.00
263 H59 3.33 26.00 | 293 J19 2.16 26.00
264 H60 3.41 25.00 | 294 J20 241 31.00
265 H61 3.41 25.00 | 295 J21 2.16 22.00
266 H62 2.38 22.00 | 296 J22 1.33 31.00
267 H63 2.08 27.00 | 297 J23 1.00 31.00
268 H64 3.13 34.00 | 298 J24 141 32.00
269 H65 3.46 27.00 | 299 J25 1.33 34.00
270 H66 3.03 27.00 | 300 J26 1.08 27.00
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Quantitative Data: Participants’ Accumulative GPAs of English Courses and the
O-NET scores of The Medium School-Sized Group (cont.)

No. | Student GPA | O-NET No. | Student GPA | O-NET
301 J27 1.25 23.00 | 331 K10 3.61 33.00
302 J28 1.16 20.00 | 332 K11 3.49 31.00
303 J29 1.08 24.00 | 333 K12 2.78 31.00
304 J30 1.16 21.00 | 334 K13 2.86 31.00
305 J31 1.08 30.00 | 335 K14 3.03 19.00
306 J32 341 29.00 | 336 K15 2.67 29.00
307 483 2.00 30.00 | 337 K16 3.68 28.00
308 J34 1.08 21.00| 338 K17 3.21 27.00
309 J35 74z 30.00 | 339 K18 2.85 17.00
310 J36 2S 19.00 | 340 K19 2.87 25.00
311 J37 2.65 20.00 | 341 K20 2.72 26.00
312 J38 291 24.00 | 342 K21 2.72 27.00
313 J39 3.3 27.00 | 343 K22 3.15 22.00
314 J40 2.66 27.00 | 344 K23 2.98 27.00
315 J41 3.00 27.00 | 345 K24 3.43 28.00
316 J42 2.75 31.00 | 346 K25 2.62 25.00
317 J43 1.00 28.00 | 347 K26 2.71 18.00
318 Ja4 3.58 27.00| 348 K27 2.13 23.00
319 J45 2.00 27.00 | 349 K28 2.50 30.00
320 J46 2.66 27.00 | 350 K29 2.97 21.00
321 Ja7 1.83 21.00| 351 K30 2.58 24.00
322 K1 3.42 27.00 | 352 K31 2.72 25.00
323 K2 2.84 26.00 | 353 K32 2.40 28.00
324 K3 2.09 2400 | 354 K33 2.88 18.00
325 K4 1.86 23.00 | 355 K34 3.24 22.00
326 K5 2.40 22.00 | 356 K35 2.74 22.00
327 K6 2.87 27.00 | 357 K36 2.94 22.00
328 K7 2.24 30.00 | 358 K37 2.62 27.00
329 K8 2.72 21.00 | 359 K38 3.49 26.00
330 K9 3.06 28.00 | 360 K39 2.65 23.00
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Quantitative Data: Participants’ Accumulative GPAs of English Courses and the

O-NET scores of The Medium School-Sized Group (cont.)

No. | Student GPA | O-NET
361 K40 2.78 28.00
362 K41 3.10 38.00
363 K42 2.77 24.00
364 K43 32 18.00
365 K44 2.98 20.00
366 K45 1.87 29.00
367 K46 2.55 22.00
368 K47 3.02 27.00
369 K48 2.88 27.00
370 K49 2.63 30.00
371 K50 2.80 25.00
372 K51 2.50 26.00
373 K52 2.96 28.00
374 K53 3.08 31.00
375 K54 3.14 24.00
376 K55 2.63 32.00
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Quantitative Data: Participants’ Accumulative GPAs of English Courses and the
O-NET scores of The Large School-Sized Group (n = 314)

No. | Student GPA | O-NET No. | Student GPA | O-NET
1 N1 3.68 20.00 31 N31 3.62 26.00
2 N2 3.04 21.00 32 N32 3.40 23.00
3 N3 3.18 23.00 33 N33 3.62 27.00
4 N4 3.68 25.00 34 N34 3.50 21.00
5 N5 3.54 23.00 8BS N35 3.62 16.00
6 N6 3.72 24.00 36 N36 3.45 26.00
7 N7 3.12 23.00 37 N37 3.04 27.00
8 N8 3.54 33.00 38 N38 341 33.00
9 N9 3.54 31.00 39 N39 3.50 20.00

10 N10 3.54 26.00 40 N40 3.63 31.00
Y. N11 3.54 35.00 41 N41 3.50 30.00
12 N12 3.90 38.00 42 N42 3.75 28.00
13 N13 3.40 33.00 43 N43 3.27 31.00
14 N14 A 28.00 44 N44 3.75 37.00
15 N15 3.66 34.00 45 N45 3.87 31.00
16 N16 3.70 25.00 46 N46 2.33 19.00
17 N17 3.79 40.00 47 N47 3.09 31.00
18 N18 3.83 31.00 48 N48 3.50 41.00
19 N19 3.70 30.00 49 N49 3.18 25.00

20 N20 3.54 29.00 50 N50 3.08 24.00

21 N21 2.79 21.00 51 N51 3.27 30.00

22 N22 3.66 27.00 52 N52 3.77 30.00

23 N23 3.86 29.00 53 N53 3.12 20.00

24 N24 3.75 24.00 54 N54 3.40 25.00

25 N25 3.59 23.00 55 N55 3.18 19.00

26 N26 3.66 25.00 56 N56 3.31 23.00

27 N27 3.83 23.00 57 N57 2.78 16.00

28 N28 3.96 38.00 58 N58 3.25 18.00

29 N29 3.25 29.00 59 N59 3.79 23.00

30 N30 3.77 30.00 60 N60 3.75 27.00
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Quantitative Data: Participants’ Accumulative GPAs of English Courses and the
O-NET scores of The Large School-Sized Group (cont.)

No. | Student GPA | O-NET No. | Student GPA | O-NET
61 N61 3.79 27.00 91 N91 3.45 27.00
62 N62 3.54 26.00 92 N92 2.91 24.00
63 N63 3.33 29.00 93 N93 3.18 28.00
64 N64 3.50 34.00 94 N94 291 33.00
65 N65 3.79 20.00 95 N95 3.20 19.00
66 N66 3.29 26.00 96 N96 3.50 30.00
67 N67 3.66 12.00 97 N97 3.63 31.00
68 N68 3.59 24.00 98 N98 3.58 22.00
69 N69 3.58 29.00 99 N99 3.76 39.00
70 N70 3.70 22.00 | 100 N100 3.80 29.00
71 N71 8,98 20.00 | 101 N101 3.57 30.00
72 N72 3.18 29.00 | 102 N102 3.42 33.00
73 N73 - 28.00 | 103 N103 3.58 28.00
74 N74 3.80 31.00 | 104 N104 3.33 28.00
75 N75 3.70 26.00 | 105 N105 3.62 23.00
76 N76 3.66 40.00 | 105 N106 3.50 29.00
77 N77 3.87 28.00 | 107 N107 3.20 29.00
78 N78 3.58 21.00 | 108 N108 3.73 22.00
79 N79 3.50 25.00 | 109 N109 3.62 27.00
80 N80 3.45 27.00 | 110 N110 3.12 22.00
81 N81 3.59 2400 | 111 N111 3.54 25.00
82 N82 3.50 26.00 | 112 N112 3.37 19.00
83 N83 3.63 26.00 | 113 N113 3.61 31.00
84 N84 3.54 29.00 | 114 N114 3.37 26.00
85 N85 3.79 31.00 | 115 N115 3.33 20.00
86 N86 3.68 35.00 | 116 N116 3.45 25.00
87 N87 3.40 24.00 | 117 N117 3.40 24.00
88 N88 3.72 30.00 | 118 N118 3.45 21.00
89 N89 3.78 31.00 | 119 N119 3.76 26.00
90 N90 2.95 34.00 | 120 N120 3.77 33.00
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Quantitative Data: Participants’ Accumulative GPAs of English Courses and the
O-NET scores of The Large School-Sized Group (cont.)

No. | Student GPA O-NET No. | Student GPA O-NET

121 N121 3.54 39.00 | 151 N151 2.83 27.00
122 N122 3.75 23.00 | 152 N152 3.10 21.00
123 N123 3.60 25.00 | 153 N153 2.90 26.00
124 N124 3.45 27.00 | 154 N154 2.95 34.00
125 N125 ks 21.00 | 155 N155 3.00 30.00
126 N126 3.36 25.00 | 156 N156 3.13 26.00
127 N127 3131 29.00 | 157 N157 3.12 20.00
128 N128 3.68 22.00 | 158 N158 3.04 28.00
129 N129 2.95 24.00 | 159 N159 3.00 25.00
130 N130 3.54 25.00 | 160 N160 3.45 27.00
131 N131 3.62 SOEL A N161 3.30 31.00
132 N132 3.69 34.00 | 162 N162 3.25 27.00
133 N133 3.18 30.00 | 163 N163 3.18 19.00
134 N134 2.62 25.00 | 164 N164 3.33 17.00
135 N135 2.44 35.00 | 165 N165 3.50 27.00
136 N136 .87 25.00 | 166 N166 3.09 33.00
137 N137 198 22.00 | 167 N167 2.77 27.00
138 N138 2.33 27.00 | 168 N168 3.53 30.00
139 N139 2.50 28.00 | 169 N169 3.00 23.00
140 N140 1.88 23.00 | 170 N170 3.36 21.00
141 N141 2.44 3200 171 N171 2.65 28.00
142 N142 2.50 22.00| 172 N172 2.70 25.00
143 N143 2.25 25.00| 173 N173 2.70 25.00
144 N144 3.09 27.00| 174 N174 1.91 31.00
145 N145 2.18 32.00| 175 N175 2.45 27.00
146 N146 2.11 30.00 | 176 N176 2.11 26.00
147 N147 2.65 28.00 | 177 N177 2.11 33.00
148 N148 2.56 22.00 | 178 N178 2.00 36.00
149 N149 2.95 30.00 | 179 N179 1.83 28.00
150 N150 3.60 26.00 | 180 N180 1.75 27.00
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Quantitative Data: Participants’ Accumulative GPAs of English Courses and the
O-NET scores of The Large School-Sized Group (cont.)

No. | Student GPA | O-NET No. | Student GPA | O-NET
181 N181 2.85 26.00 | 211 N211 1.83 31.00
182 N182 2.22 28.00 | 212 N212 1.28 21.00
183 N183 2.42 21.00 | 213 N213 1.33 24.00
184 N184 2.65 25.00 | 214 N214 1.72 25.00
185 N185 2.60 30.00 | 215 N215 1.55 23.00
186 N186 2.35 24.00 | 216 N216 1.72 32.00
187 N187 2.05 26.00 | 217 N217 2.70 26.00
188 N188 2.81 26.00 | 218 N218 2.00 22.00
189 N189 2.15 30.00 | 219 N219 2.00 21.00
190 N190 2.22 31.00| 220 N220 2.86 24.00
191 N191 2.40 21.00 | 221 N221 2.42 25.00
192 N192 3.31 1900 |~ 222 N222 2.59 26.00
193 N193 2.50 RN N223 2.70 21.00
194 N194 3.00 27.00 | 224 N224 2.45 23.00
195 N195 3.08 30.00 | 225 N225 2.86 25.00
196 N196 2.87 32.00 | 226 N226 3.08 28.00
197 N197 3.18 32.00 | 227 N227 3.22 28.00
198 N198 3,33 30.00 | 228 N228 2.90 30.00
199 N199 2.91 19.00 | 229 N229 2.54 22.00
200 N200 2.88 29.00 | 230 N230 2.62 34.00
201 N201 2.94 25.00 | 231 N231 2.55 20.00
202 N202 3.04 29.00 | 232 N232 2.91 27.00
203 N203 3.22 2400 | 233 N233 3.09 23.00
204 N204 2.36 27.00 | 234 N234 3.27 31.00
205 N205 3.18 30.00 | 235 N235 3.00 32.00
206 N206 3.27 26.00 | 236 N236 3.27 24.00
207 N207 2.61 34.00 | 237 N237 3.31 29.00
208 N208 3.25 25.00 | 238 N238 3.04 30.00
209 N209 1.81 20.00 | 239 N239 2.84 25.00
210 N210 2.63 24.00 | 240 N240 3.46 36.00
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Quantitative Data: Participants’ Accumulative GPAs of English Courses and the
O-NET scores of The Large School-Sized Group (cont.)

No. | Student GPA O-NET No. | Student GPA O-NET

241 N241 el 26.00 | 271 N271 3.15 16.00
242 N242 2.95 27.00 | 272 N272 3.50 26.00
243 N243 2.50 22.00 | 273 N273 3.04 23.00
244 N244 2.42 31.00 | 274 N274 2.83 22.00
245 N245 1.66 24.00 | 275 N275 3.08 22.00
246 N246 2.35 25.00 | 276 N276 2.88 25.00
247 N247 2.27 24.00 | 277 N277 3.20 21.00
248 N248 1.50 22.00 | 278 N278 2.71 24.00
249 N249 1.28 26.00 | 279 N279 3.05 23.00
250 N250 1.78 26.00 | 280 N280 2.44 21.00
251 N251 1.64 e (AN N281 2.33 25.00
252 N252 28 23.00 | 282 N282 1.71 24.00
253 N253 2.42 30.00 | 283 N283 2.72 24.00
254 N254 s 30.00 | 284 N284 1.75 21.00
255 N255 B3 16.00 | 285 N285 1.78 22.00
256 N256 2.87 36.00 | 286 N286 2.21 31.00
257 N257 1.42 25.00 | 287 N287 2.35 33.00
258 N258 2.50 20.00 | 288 N288 2.92 21.00
259 N259 3.54 21.00 | 289 N289 2.00 28.00
260 N260 2.88 31.00 | 290 N290 3.27 25.00
261 N261 2.44 30.00| 291 N291 2.45 22.00
262 N262 2.38 21.00 | 292 N292 2.68 29.00
263 N263 3.50 27.00 | 293 N293 2.31 23.00
264 N264 2.86 25.00 | 294 N294 1.87 25.00
265 N265 3.13 25.00 | 295 N295 3.18 27.00
266 N266 2.33 25.00 | 296 N296 2.68 20.00
267 N267 2.95 31.00 | 297 N297 2.77 19.00
268 N268 3.20 27.00 | 298 N298 2.72 25.00
269 N269 3.04 21.00 | 299 N299 2.75 27.00
270 N270 2.86 29.00 | 300 N300 3.00 25.00
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Quantitative Data: Participants’ Accumulative GPAs of English Courses and the

O-NET scores of The Large School-Sized Group (cont.)

No. | Student GPA | O-NET
301 N301 2.90 34.00
302 N302 2.80 31.00
303 N303 2.90 21.00
304 N304 3.16 25.00
305 N305 3.08 20.00
306 N306 3.04 26.00
307 N307 2.90 23.00
308 N308 2.77 30.00
309 N309 2.70 31.00
310 N310 2.70 18.00
311 N311 2.95 20.00
312 N312 XE 24.00
313 N313 2.95 14.00
314 N314 2.71 39.00
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APPENDIX B

Qualitative Data: Transcriptions of Semi-Structured Interviews

1D:

High Achieving Student
Date January 17, 2009

School Type: Large-sized

Interviewer Bunnisa Pukmai
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Interviewer:
Interviewee:
Interviewer:
Interviewee:
Interviewer:
Interviewee:

Interviewer:

Interviewee:

Interviewer:
Interviewee:

Interviewer:
Interviewee:

Interviewer:
Interviewee:

Interviewer:

Interviewee:

Interviewer:

Interviewee:

What do you think of learning English?

I think English is quite difficult and I’m not very good at it.

Do you like learning English?

Urrr....Yes, | do.

What is your opinion about the English instruction in your school?

I think English instruction in my school was not very strict, | felt that
some teachers had less attention when teaching. They sometimes
ignored classes

Do you think your English teachers are knowledgeable enough in this
subject?

Not really. | think that they should make good preparations before
coming to class. They should provide good and interesting instructional
materials in order to create a joyous and attractive instructional environment.
What were the materials mostly used in your English classes?

The teachers sometimes had us study from the computer soft wares and
had us play games, or listen to the songs in the language laboratory. |
did not like that

What do you think teachers should do to improve their instructions?

It could be their teaching contents, | think. The teachers should provide
feasible contents to teach the students. If the contents are good and
interesting, | believe that students can absolutely improve their learning.
What is your opinion about the English assessments done in your school?
Testing in our school was usually done in the multiple choice items. We
just guessed the answers and we could pass.

What is your opinion about the O-NET of English subject?

| felt that the English O-NET was difficult and I got low score in English.

Do you think the English O-NET content was relevant to what you had
learnt in class?

Well, actually, all the contents we learned in classes and what we had
acquired were found in the O-NET. However, there were some parts or
something in the O-NET we have never been taught before. | didn’t
know why? It might be teachers who did not teach us all we were
required to learn.
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Interviewer: How did you prepare yourself before doing the O-NET?

Interviewee: Reading the old exams. Reviewing the text books

Interviewer: What do you think make students pay less attention to the O-NET?

Interviewee: Some students passed the university quota admissions, so they did not
require the O-NET scores. Moreover, some students did not further
their study so they did find it’s important.

Interviewer:  Any suggestions you would like to make to help increasing the students’ O-
NET scores?

Interviewee: It could be the teacher instructions, | want teachers to change their
teaching habits and to use more interesting techniques when teaching
the students.

Interviewer: Well, Thank you very much for your participation.

Interviewee: You’re welcome.
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School Type: Medium sized
Interviewer: Bunnisa Pukmai
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Interviewer:
Interviewee:

Interviewer:
Interviewee:
Interviewer:
Interviewee:

Interviewer:

Interviewee:

Interviewer:
Interviewee:

Interviewer:
Interviewee:

Interviewer:
Interviewee:

Interviewer:
Interviewee:

Interviewer:

Interviewee:

What do you think of learning English?

English is a good and important language. We use it to communicate
with people from foreign countries. It’s also a medium to promote a
good relationship among people. Knowing English, therefore, is
advantageous because it’s an international language and is spoken all
over the world.

Do you like learning English?
Yes, | do.

What is your opinion about your English teachers?

I think they were quite outdated. | mean, they always used old traditional
teaching styles; namely, they always used a translation technique when
teaching. They read in English and translated into Thai, sentence by sentence.
Some times, they went over an important issue without giving a clear
explanation.

Do you think your English teachers are knowledgeable enough in this
subject?

Not really. | think that they should make good preparations before coming to
class. They should provide good and interesting instructional materials in
order to create a joyous and attractive instructional environment.
What were the materials mostly used in your English classes?
The materials used in our English classes were quite common. Teachers
tended to use the books of some publishing companies as their core
materials. They sometimes, however, produced their own paper sheets
and they once or twice had us study in the language laboratory.
What do you think teachers should do to improve their instructions?

It could be their materials, | think. The books should be more updated,
and there should be a modern sound lab where students can practice
their listening skills and watch some visual learning materials.
What is your opinion about the English assessments done in your school?
Testing in our school was usually done on the basis of what we’d learned in
classes. Unfortunately, we sometimes did not really understand the contents or
the topics the teachers taught in class, but we had to deal with them because
the tests seemed to be done in order to follow the teaching plans.
What is your opinion about the O-NET of English subject?

| felt that the English O-NET was such a standardized test for evaluating a
student’s performance. However, the test might be unreliable since the clever
students’ scores might be lower than those of the dull ones. | mean, the scores
might not reveal the students’ real performances since the scores could be
obtained by guessing or by chances.

Do you think the English O-NET content was relevant to what you had
learnt in class?

Partly, I can tell. | felt that the O-NET content was quite specific and
not quite similar to what we learned in class. To say, we did not learn
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Interviewee:
Interviewer:
Interviewee:

Interviewer:
Interviewee:

Interviewer:
Interviewee:
Interviewer:

Interviewee:
Interviewer:

Interviewee:
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as hard as it was in the O-NET. Therefore, before doing the O-NET, we
joined in tutoring courses for the O-NET. These were necessary
because we only studied general contents in classes, like, grammars, or
something in common. | think that the O-NET and the teacher’s tests
possess different standards. To say, the language complexity was really
different and this might be the reason why my English O-NET score
was very low when comparing with my GPA.

Did you attend any tutoring schools before doing the O-NET?

No.

But you said that you joined in some O-NET tutoring courses.

Right, we did it in our school. The school held the extra courses for us and we
started when we were in Mattayom 5. However, | didn’t attend in every
tutoring classes and only 20 - 30 % of M.6 students participated.
Why was there quite a few proportion of students joined in tutoring classes?
They might find it useless to attend the classes because they felt that the
O- NET content was more difficult than the ones they studied in regular
classes. They felt that they might learn nothing from these classes.
Who were the tutors?

Most of them were our English teachers and some were invited tutors.
Do you think the contents the teachers taught in class were adequate and
could help you with the O-NET?

Not really, I think.
Any suggestions you would like to make to help increasing the students” O-
NET scores?

I would like to see classroom instructional improvements. Teachers must use
whatever techniques to enhance their students’ learning. The school should
provide more extra courses of English and teachers should teach students not
only to win in some academic competitions but also for their own sake.



Fac. of Grad. Studies, Mahidol Univ.

1D:

High Achieving Student
Date: January 21, 2009

M.A. (Applied Linguistics) /121

School Type: small-sized
Interviewer: Bunnisa Pukmai

B R R R R R R R R R S R R R R R R R S S R R R R R R R R R R S S R S R R R R R R R R R R R R R R R R R R R R R R R e R e e e

Interviewer:
Interviewee:

Interviewer:
Interviewee:

Interviewer:
Interviewee:

Interviewer:
Interviewee:

Interviewer:
Interviewee:

Interviewer:

Interviewee:
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Interviewee:

Interviewer:
Interviewee:

Interviewer:
Interviewee:

Interviewer:
Interviewee:

What do you think of learning English?

I think English is an important subject to my everyday life. We use it to
communicate with foreigners, or with people from foreign countries.
Do you like learning English?

Yes, very much.

What is your opinion about your English teachers?

I think they were kind, they paid attention and showed their concerns to the
students, and they took good care of us. WWhenever we had problems, we
went to find them, and we got some helps

What do you think about the instructional activities in the classrooms?
Teachers usually distributed us with sheets of papers, and had us practice
doing exercises or assignments in the papers. They then gave us the correct
answers later in class.

What is your opinion about the instructional material?

The materials in class were quite sufficient, but we lack of electronic media
like the internet. We always had problems when we need to search for
information because there was a very few internets available.

Do you think your English teachers are knowledgeable enough in this
subject?

I think they were...(Uhrr..)... quite knowledgeable ..(thinking).. because
they could explain the contents to us and we could comprehend what
we have been taught .

What is your opinion about the English assessments done in your school?
It was OK, I think. It was good. (What techniques?) paper and pencil
tests, mostly. We sometimes did the dictation.

What is your opinion about the O-NET of English subject?

I think that the O-NET was very difficult (Why?) Because we don’t
know the words” meaning. Most vocabulary were new to us and they
were difficult to understand (You never met them before?) No. never in
the classrooms. The vocabulary taught in the class room were from the
textbooks. They were different from the O-NET.

What do you think are the results for obtaining low O-NET score?

I think it’s because of the test takers themselves. We might not have
enough preparing for the test.

How do you prepare yourself for the O-NET?

Reviewing old exams. The O-NET and the entrance exams of the past.
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Large sized
Bunnisa Pukmai
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What do you think of learning English?
English is an important language because we use it to communicate with
people from foreign countries. We also use English to do business with
foreigners.
Do you like learning English?
Ummrrr... sometimes, | think.
What is your opinion about your English teachers?
I think they were good teachers and they did good teaching, but it was
difficult so I didn’t really like it..
What were the materials mostly used in your English classes?
The materials used in the schools were good and quite adequate. We
had the internets, computers, and a sound lab.
What do you think teachers should do to improve their instructions?
I think the teachers should provide the contents or the texts that are
suitable for the students’ level of ability. Sometimes, the contents were
higher than our ability level, and we did not understand what the
teachers aimed to teach us.
What is your opinion about the English assessments done in your school?
I think they were suitable with the students. Some parts were difficult,
some were easy and some moderate. They were suitable.
What is your opinion about the O-NET of English subject?
Both the O-NET and tests of the teachers were almost the same. Both
of them were very difficult to do. So my scores from school and from
the O-NET were low.
Do you think the English O-NET content was relevant to what you had
learnt in class?
Yes, some contents were relevant.
Did you attend any tutoring courses before doing the O-NET?
Yes, but just a short course.
Any suggestions you would like to make to help increasing the student’s O-
NET score?
| want the teacher to increase the O-NET tutoring course in the school
or in the classrooms..
OK. Thank you very much for your participation.
You’re welcome.
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What do you think of learning English?
English is good, and important , but Uhuurr...I’m not good at English
so it’s hard to me. Urrr....English is important.
What is your opinion about the English instructions in your school?
Well, teachers tried to have us practice in this language: speaking,
learning, grammar, They tried to have all students practice those things.
Do you think your English teachers are knowledgeable enough in this subject?
Urrrr... 1 think the teachers were smart. They tried to teach us to learn
English. They taught us to know the meanings of English vocabulary.
What were the materials mostly used in your English classes?
Mostly, teachers used papers and sheets to teach the students. Internets and
computers were seldom used in English classes. (Do you think they were
enough?) Well. Urrr... not quite enough.
What do you think teachers should do to improve their instructions?
I’m not quite sure..(laughing)..
What is your opinion about the English assessments done in your school?
Teacher had standards in grading the students and they always relied on
those standards when assessing the students.
What is your opinion about the O-NET of English subject?
I think the O-NET was very hard and difficult for me. | couldn’t do it.
Its contents were complicated especially the error identification part.
(Why?) I did not pay attention to this subject.
Do you think the English O-NET content was relevant to what you had
learnt in class?
Yes.
How did you prepare yourself before taking the O-NET?
(Laughing) No preparing. (Why?) It is a difficult subject, 1 don’t
understand it so I don’t know where to start. | did prepare myself for
other subjects, however.
Do you think the contents the teachers taught in class were adequate
and could help you with the O-NET?
Not really, I think.
Any suggestions you would like to make to help increasing the
students’ O-NET scores?
I think at present, teachers do not teach us enough to do the O-NET.
They should increase more techniques to make students pay attention to
class and to learn the language.
Thank you very much for your participation.
You’re welcome.
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Bunnisa Pukmai
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What do you think of learning English?
I think English is important and necessary to learn. We use this language to
communicate with other people from foreign countries.
What is your opinion about the English instructions in your school?
English instruction in my school was OK. The teachers seemed to try their
best to teach us. However, sometimes | thought that learning English was very
difficult and boring.
Do you think your English teachers were knowledgeable enough in this
subject?
Of course they were.
What were the materials mostly used in your English classes?
The teachers generally used textbooks and paper sheets to teach the students.
They were quite boring some time.
What do you think teachers should do to improve their instructions?
I’m not quite sure..(laughing)
What is your opinion about the English assessments done in your school?
The teacher always administered the tests to obtain the students’ scores.
in each semester. We had to be alert whenever the teacher told us that
we were having the exams and we should be ready for them.
What is your opinion about the O-NET of English subject?
I think the English O-NET was very difficult and complicated. | couldn’t do it
atall, I admit..
Do you think the English O-NET content was relevant to what you had learnt
in class?
Not quite, I think. The vocabulary on the O-NET were something we have
never been taught before in the classrooms. They were really difficult to
guess for the meanings
How did you prepare yourself before taking the O-NET?
Just reading the old papers, and | attended in a short period of O-NET
tutoring class.
Do you think the contents the teachers taught in class were adequate and
could help you with the O-NET?
Not enough, I think.
What do you think is the reason why students obtained low O-NET
scores?
I think because we had not had enough knowledge. And it was because
some of the students didn’t mind about the scores. They did not need
them any more because they didn’t apply for a university admission.
Some just quit school and went to work in other big cities.
Thank you very much for your kind participation.
It’s my pleasure.
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What do you think of learning and teaching English?

Learning English is necessary for Thai students because our future
world depends on this language. The advanced technology also requires
English as a medium to spread out valuable knowledge and information
all over the world. English is therefore essential for our lives.

Do you like teaching English?

Yes, very much.

What is your opinion about your colleagues?
| think they were okay to me, however, | felt that they lacked of good
instructional technigues. | mean, their teaching techniques and their
materials were not quite interesting. | just want them to improve their
teaching by not only following the core curriculum, but should also
provide additional contents in order that students can integrate English
or what they learned in class to use in daily lives.

What do you think of your EFL students then?
I think they have poor background knowledge in this subject.
Do you think there were enough essential teaching materials or
technological instruments provided in your school?
Not enough, | think. I think English teachers should use other new
interesting materials in class so that the instructions wouldn’t be too
boring. Moreover, these varieties of materials could help attract
students” attentions when learning English.

What do you think EFL teachers should do to improve their instructions?
They should use various instructional materials and open a wider view
of teaching. Learning is not happened just in the classroom. Students
should sometimes be taken out of the classroom to study in the outside
real world.

What do you think about the English assessments done in your school?
I think that the English tests at the school were quite standard. We
evaluated students’ achievement, and thought that the tests must not be
neither too diffcult nor too easy for our students to do. We couldn’t use
high levels of language complexities with our students. We tried to
teach difficult contents but the students could not comprehend that.
What is your opinion about the O-NET of English subject?

I think the English O-NET was such a standardized test. The test did not
focus on grammars or sentence structures which we mainly taught in
our classes. Instead, it focused mainly on vocabulary or general
situations relevant to everyday lives. .
Do you think the English O-NET content was relevant to what you had
taught your students?

Quite similar. However, as | told you, we could not teach very complicated
contents to our students.

How did you prepare your students for the O-NET?
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Interviewee: | did prepare the students by having them studying form some text
books, and sometimes had them attended in some tutoring courses held
up in our school or by other organizations, such as the OBEC or the
OSEA2.

Interviewer: Do you think the contents you taught in class were adequate and could
help your students when doing the O-NET?

Interviewee: It was adequate with the grammar issues, however, | think the students
did not get sufficient vocabulary to deal with the O-NET. Moreover, |
think that the language complexity on thee O-NET was more difficult
than the one we studies in class.

Interviewer: Any suggestions you would like to make to help increasing the students’ O-
NET scores?

Interviewee: Actually, I don’t want the school to focus mainly on the O-NET scores
or any test results. Focusing too much on this issue could depress the
students and create a serious instructional environment. | just want
teachers and students to fully use their capacities during the instructions.
All in all, the teachers should not put pressure on their students. | believe
that a relaxed atmosphere promotes learning, and this will finally lead to
gaining high scores in any tests.

Interviewer: Thank you very much Mister for your Kind participation.

Interviewee: It’s my pleasure.
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What do you think of teaching English?

Teaching English is our responsibility. When the students got to grade
12, teacher always started teaching them to do the national exams. |
think that it was not enough because we taught 2 hours a week for one
class. And the O-NET was very difficult so to start preparing for the
exam from M. 6 is not enough.

Do you like teaching English?

Yes, | do.

What is your opinion about the English contents you taught in your schools?
I think they were quite good. | think that students from other schools
might not have learned something like this. The contents taught in Year
10 and 11 were not very difficult, but I think the one for the Year 12
students was difficult.

What were the materials mostly used in your English classes?
Some technological materials were good; however, we had less chance
using them. It was sometimes inconvenient to study in a sound lab.

What is your opinion about the English assessments done in your school?

Assessments in our school were quite standardized. The grading scheme
was complicated; however, our students could achieve the goals because
they tried hard in the past.

What is your opinion about the O-NET of English subject?

I think that the English O-NET was difficult; however, we had prepared
our students in our English classes, so this helped them a lot. Some parts;
however, were still difficult, i.e. error identification.

How did you prepare your students for the O-NET?

We set up tutoring classes both inside and outside schools, and many of
our students came to these classes.

What do you think why the O-NET scores were low?

I think this happened because some students didn’t expect to further
their study in the higher level, so they didn’t pay attention to the test.
The O-NET scores were useless to them so the mean score was low.

Any suggestions you would like to make to help increasing the students’
O-NET scores?

I think the teachers should start teaching/ have the students practiced doing
the O-NET since they were at Year 10. Besides, | want the school to focus
on communicative skills. Especially speaking skill, we teach our students in
class but they can’t make application of their knowledge to the outside
world. Moreover, we would like to have the English native speakers to teach
our students.
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What do you think of English instructions?

The school should provide Sound Lab and any other technology. (What
about the students) the students were considered low achieving because
the had poor background knowledge since they were in primary schools. In
some primary schools, teachers who teach English did not even graduated
in English major. They lack of English teachers.

Do your students pay attention in English class?

Not all of them. When we played the records, they always carefully
listen to it. Unfortunately, the power supplies in our school are in bad
condition. We lack of electricity in some classrooms so this causes a
big problem when we need to use the tape player or to play the video.
Some classes do not pay good attention to learning.

Does the school administrator promote teachers to improve their
professional career?

Yes, the school supports a lot in improving the teacher in their fields of
instructions. We were sent to seminars or meetings to learn some new
teaching techniques. We have enough teachers in English department
Do you think your English teachers are knowledgeable enough in this
subject?

Most of the teachers here are new teaches with 3-4 years teaching
experience.

What were the materials mostly used in your English classes?

The materials used in our schools were not adequate, some high tech
materials, like. , computers or internet are not enough. We need more
DVD players and interesting sound track movies. The school, however,
try to provide enough materials for the students.

What do you think teachers should do to improve their instructions?

It could be their materials, I think. The books should be more updated,
and there should be a modern sound lab where students can practice
their listening skills and watch some visual learning materials.
What is your opinion about the English assessments done in your school?
The students always get low scores or grades. (Why?) This could be a
result of the students’ lack of background knowledge and from teachers
themselves.

What is your opinion about the O-NET of English subject?

| felt that the English O-NET was very difficult. The students did not
have enough vocabulary in mind. (Why? The O-NET is designed
relevantly to course objectives, isn’t it?) | think the students were not
taught in all aspects or objectives required by the core curriculum.
What the school do before the students take the O-NET?

We had tutoring classes at the evening after school in the last term. And
2-3 weeks before the O-NERT administration, we paid for a famous
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tutor to teach our Year 12 students. All of them had to attend the
tutoring class because we checked the attendance.

Interviewer: How did the students find it interesting?.

Interviewee: Many students, particularly Year 12 were interested in the cram, but
Year 9 were not quite. They played and talked.

Interviewer: Any suggestions you would like to make to help increasing the students’ O-
NET scores?

Interviewee: | want the school to provide adequate instructional materials and
technology to enhance the student learning.

Interviewer: Thank you so much Miss for your kind participation.

Interviewee: It’s my pleasure.
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APPENDIX C

Example of a Teacher-Made Test used in a school in the office of Srisaket
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Direction: Choose the word doesn’t belong to the group. adennitliifnan)

1. a. weather b. work C. man d. news
2. a. traffic b. advice c. furniture d. idea
3. a. dictionary b. room c. homework d. house
4. a. money b. manager c. hammer d. chair
5. a. woman b. luck c. beach d. song
6. a. music b. banana C. problem d. choice
7. a. time b. spaghetti c. people d. energy
8. a. tea b. coffee c. milk d. egg
9. a. rice b. apple c. rain d. sugar
10. a. ice-cream  b. orange C. research d. happy
Direction: Choose the correct answer. qdonsneuiigndes)
11. I have ...................dictionary.

a. a b. an c. the d. -
12. Doyouneed .....................umbrella?

a. a b. an c. the d. -
13. John sat downon ................chair nearest the door.

a. a b. an c. the d. -
14. What happened to............... book | gave you?

a. a b. an c. the d. -
15. They want to drink............. water.

a. a b. an c. the d. -
16.  Thatmanis......................honest person.

a. a b. an c. the d -
17.  Thereis.......... most interesting book that | have ever read before.

a. a b. an c. the d -
18.  Weare going to........... cinema tonight, would you like to come with  us?

a. a b. an c. the d. -
19. computer is very good for researching.

a. a b. an c. the d. -
20. Canwegoto...............good restaurant today?

a. a b. an c. the d. -
21.  Sheislucky. She has.............. problems.

a. many b. much c. few d. little
22.  Therewas................traffic. We can get there in five minutes.

a. many b. much c. few d. little
23.  The weather has been very dry. We’ve had............... rain.

a. many b. much c. few d. little
24. Thereis.........ccceuvennn. milk left. | will have to buy another bottle.

a. many b. much c. few d. little
25.  We must be quick. We have........... time.

a. many b. much c. few d. little
26.  He hates reading, so he reads................. books.

a. many b. much c. few d. little
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27. I don’t think Jill would be a good teacher. She’s got.............. patience.
a. many b. much c. few d. little
28.  The theatre was very crowded. There were too........... people.
a. many b. much c. few d. little
29.  Thisis very boring place to live. There’s........... to do.
a. many b. much c. few d. little
30. I’m not very busy today. | haven’tgot.............. to do.
a. many b. much c. few d. little

Direction: Choose the suitable expression to complete the dialogue.
(AenteanummInzauauadluunaunu)

Situation: Starting a new job.

Larry: Welcome to Smith & Son Company; Bob, do you have any

questions?
BOb: % /4. (SilbIA— ~
Larry: At 8:30, and we have a small break at 10:30.
Bob: ...l L MRS Al

Larry: You are responsible for assisting the manager with daily jobs
like taking telephone message dealing with paper documents and
arranging his meeting schedules.

Bob: ...l IS B 7
Larry: No, but anyway you must wear a tie.
ELION . e N\ (8

Larry: Yes, we have regular extra work every other Saturday. During
this morning, you may study these documents first. Then, if you
need suggestions, you can call me anytime.

Bob: Thank you very much for your help, Larry.

Larry: Q. -g.- 0 (35). e

And what do I have to do in general?

By the way, do I have to work overtime?

I’m not sure whether | need to wear a uniform?
You’re welcome.

Yes, | wonder at what time do | start working?

Po0 o

Situation: Plans & Excuses

Frank: ......... (36)....... go to a movie together?

Martha: 1’d love to. When shall we go?

Frank: ........... (€70 P next Friday evening?

Martha: Let me se. Oh, ...... (39)...... I’m having dinner with a friend.
Frank: How about the following Tuesday?

Martha: .........(39)......... What shall we see?

Frank: Bat Man?

Martha: .........(40)........... How about Spider Man?

Frank: Sounds good to me. When shall we meet?
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Martha: Seven? In Major Complex?
Frank: Great, see you there.
36. a. Letthem b. Letyou c. Letme d. Let’s
37. a. How long b. How come c. Howabout d. How often
38. a. That’sjust fine Db. I’'m glad c. ’'mexcited d. I’msorry
39. a. That’d be great b. Isee...

¢. What would you recommend? d. Are you sure?

a. As soon as possible b. No, it’s boring

c. Marvelous d. It’s good idea

40.

Togl? ... ¢ N (41))..... oo
Anna: Yes?
Tom: Do you have a dictionary?
Anna: I’msorry | don’t. It’s at home.
Tom: ......... (42)..ccvennn

(AnaUT0 41-42)

That’s OK.

Can | lend you a dictionary?

It’s very kind of you.

Excuse me.

Oh! It’s terrible

o0 o

Customer: Excuse me!

Assistant: .......... 0 NNZR

Customer: Can | have a glass of orange juice, please?
Assistant: Large or small?

Customer: ........... (4] S
Assistant: Large or small?
Customer: ......... FF A

(MAoUT0 43-45)

a. What size would you like?

b. Pardon?

c. Large, please.

d. Can I help you?

e. What do you want?
Student : ...(46)............. The traffic is bad today.
Teacher : ..(47).................. Come and sit down. We are on page 10.
(AR UTD 46-47)

a. | have no idea.

b. Can I sit here?

c. I’msorry I’m late.

d. Excuse me.

e. Don’tworry.
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Situation: Saksiri borrows a pen from Thawi.

Saksiri: May | borrow your pen, please?
Thawi: Yes, certainly. Here you are.
Saksiri: Thank you.

Thawi: ............ (1) P

a. Never mind b. You’re welcome

c. ’'mOK d. The same to you
Susie: .......... (49) ...cccvvne

Emily : He’sadoctor. He like to help sick people.

a. What does your father do? b. Who is your father?
c. Is your father a doctor? d. How is your father?

Situation: At the library.

Librarian : What’s you name, please?
Cresson : My name’s Cresson.

Librarian: ............. (e e O/ W
Cresson : Sure. C-R-E-double -S-O-N
a. Can you spell that, please? b. Is anything wrong?

c. Have you got a member card?  d. Pardon?

Situation: At a shop.
Assistant : Hello. Can I help you?
Customer : Can | have a pizza, please?
Assistant: .......... BT/ .
Customer : Yes. A can of Coke, please.
Assistant : OK.
a. Isthatall? b. Here you are
c. Anything to drink? d. what would you like to order?

53. A: How much do you pay for a new dress?

Bl
a. Adozen b. Two pieces
c. One metre d. Five hundred baht
54, Al
B: At12.00 a.m.
a. Where do you have tea? b. What time do you have lunch?
c. How do you go to France? d. When do you go to bed?
55, Al
B: Three.

a. How much Coke do you want?

b. What kind of drinks would you like?

c. How many cans of Coke have you got?
d. Would you like some drinks?
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56. A e,
B: Forty-five kilos.
a. How tall is your sister? b. How old is your mother?
¢. How much do you weigh? d. How far is your school?
57. A: why were you at the hospital yesterday?
Bl
a. Because | had a cold.
b. Because it was a nice place to visit.
c. To see my girlfriend.
d. To have a birthday party.
58. Al
B: He’s tall and handsome.
a. What does he like? b. What is he like?
c. How does he like? d. How is he like?
59. Al e
B: It’s Jane’s.
a. Who buys that cat? b. Is it Jane’s cat?
c. Where’s the cat? d. Whose cat is that?
60. A: How long will your sister be staying with you?
B . .| R \
a. Just a week or so b. Two hundred miles

c. She drove herself d. She will stay with her son
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APPENDIX D

Example of a State-Mandated Test: The Ordinary National-Educational Testing
(O-NET), English subject, Academic Year 2007

Download from website: http://www.niets.or.th

Part One: Language Use and Usage (Items 1 - 40)

1. Oral Expression
Directions: Choose the best answer.

1.1 Conversation
Situation 1: Ladda studies at an international school. Today her teacher
asked to see her. Now Ladda is in front of her office.

Ladda: (Knock ... knock)....1....7

Mrs. Carson: Hello, Ladda. Please take a seat.

Ladda: Good morning, Mrs. Carson. | was told that you wanted to see me.
Mrs. Carson: .....2...... 7

Ladda: Fine. | find every subject interesting.

Mrs. Carson: Good. .....3..... . That’s why you get straight A’s every semester. Would
you like to join a competition? All the instructors agree that you
would be the right person.

Ladda: ... 4. ?

Mrs. Carson: It’s a speech contest.

Ladda:  ...... 5..... But when and where is it?

Mrs. Carson: Next month in Singapore.

Ladda: In Singapore?

Mrs. Carson: ......6..... There’ll be contestants from several countries in this region.

Ladda: Will there be any other contestants from Thailand?

Mrs. Carson: ........ Tovinnn, Well, I have been assigned to train you if you are willing
to join the contest.

Ladda: Ohyes. 8. | promise to do my best.

1. 1. May | come in 2. Anyone in the office

3. Can you see me 4. Should | see you for a few minutes
2. 1. How are you today 2. Do you like my class

3. Can | see your class report 4. How are you doing in your studies
3. 1. That ‘s very nice of you 2. That’s the way you are

3. You should always work hard 4. | know you always work hard
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. What is a competition 2. What kind of competition
. What is the contest about 4. What contest will be held

5. . I don’t think so 2.0h, I’d love to

. Well, I guess | do 4. I wouldn’t think of it
6. . That’s right 2. Of course

. You could say so 4. You may be right

. There might be some

. The contestants are Thai students

. Yes, Thai students can join the contest

. Yes, other contestants come from Thailand

. I’ll tell you later 2. I’'m happy to do it

. I’'msure I’ll do it 4. | need time to think it over

\‘
WOFRP,PRPWONFPFWOFRWPEFE WP

Situation 2: Maria is stopped by a policeman while she is driving.

Maria: Yes, Officer?..... 9...... %
Policeman:  Sorry, madam. ..... 10...... while driving.
Maria: Oh, .....11...... , but my daughter has had an accident at school and ...

Policeman:  But it’s against the law. It’s dangerous to telephone while driving. You
may have an accident.

Maria: I’m sorry, sir. ...Er... I’'minahurry. ....12... . My daughter ...

Policeman:  Sorry, madam, but ...13.... before letting you go. May | see your
driving license, please?

Maria: ....14....... ! | haven’t got it with me. | was in a rush when I left home.
Can’t you let me go this time? | must go to see my daughter now. If
you don’t believe me, you can talk to her teacher.

Policeman:  All right, madam. You may go. .....15......

Maria: Thank you very much.
9. 1. What can it be 2. What’s the matter
3. What do you want 4. What are you doing
10. 1. You can’t concentrate 2. It’s hard to use the mobile phone
3. I want you to stop talking 4. You mustn’t use a mobile phone
11. 1. help me 2. excuse me
3. | ask your pardon 4. 1 do apologize
12. 1. Please let me go 2. | want to go now
3. Come on, | have to go 4. Let’s go now, please
13. 1.1 will give you a ticket then 2. here is a ticket for you
3. you must take this ticket 4. I’m afraid | have to give you a ticket
14. 1. No way 2. Oh, dear me
3. No problem 4. Ah, my mistake
15. 1. See you later 2. Please hurry up
3. It’s time to go now 4. But be more careful

1.2 Situational Dialogs

16. A woman calls her husband at his office and asks him if they can have dinner out.
He says:
1. Yes, shall we eat out? 2. | haven't decided yet.
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3. I've never thought about it. 4. Great idea! Let’s have Japanese food.
17. Your boss has the flu and has to take sick leave. You want to know how
long he is going to be away. You ask his secretary and she says:
1. It's not very long.
2. I'm happy to help.
3. I'm not sure. Let me find out.
4. It takes me days to get everything done.
18. You go shopping at a new supermarket near your house and you ask a
cashier whether she accepts credit cards. She says:
1. Yes, please. 2. No, cash only.
3. Whatever you want. 4. I'll take credit for that.
19. A tourist asks you how to get to the National Museum. You say:
1. I think it’s too far to walk.
2. Thai history is very interesting.
3. You can ask anyone to drive you there.
4. The bus stop is in front of the National Museum.
20. My friend asks me what | think about his proposal. I say:
1. I haven’t had time to look at it.
2. | haven’t got any problem so far.
3. | have never made up my mind.
4. | have never heard about anything better.
21. A typist is worried that she is not good at typing and might lose her job. She
talks to her close friend and says:
1. Should I quit my job? 2. How do you like my job?
3. Should I use a new typewriter? 4. How can | improve my typing skills?
22. Nat forgot to tell his host family that he would not be back for dinner. When
he returns home he says:
1. Sorry that you have to wait.
2. | must apologize for not calling.
3. Pardon me. Am | late for dinner?
4. Too bad. | forgot to have dinner with you.
23. My friend suggests trying the new restaurant at the mall. | say:
1. OK, I heard it was great. 2. Yes, I’ve been to the mall.
3. Sure, the food was delicious. 4. Well, it’s a restaurant at the mall.
24. The manager asks an employee who is always late for work if he wants to
move closer to the office. The employee says:
1. It should be any time soon. 2. | rarely have any free time.
3. It’s too late to do you a favor now. 4. | wonder if that would be possible.
25. Your hostess offers you some more coffee. Yousay
1. Yes, | like drinking coffee. 2. Yes, | can wait a while.
3. No, thank you. I don’t mind. 4. No, thank you. I’ve had enough.

2. Error Identification
Directions: Four parts of each sentence below are underlined and marked with the
numbers 1, 2, 3, and 4. Identify the underlined part that makes the sentence incorrect.

26. The minutes of last month’s meeting will deliver to all the board members
1 2 3
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for approval before the next meeting.

4
27. A few tiny primitive moths have chewing mouth parts for which they feed on
1 2 3 4

pollen and spores.

28. The most troublesome types of pollution are the sewage of cities or the wastes of

1 2 3
industrial plants.
4
29. One must bear in mind that in the early stages of learning a new language, students
il 2
often return to something as childhood.
3 4
30. Some viruses can be transmitted from a sick to a well person only through close
1 2 3
person contact.
4
31. Quality customer-service leaders know that what their team members want and
1 2 3
provide it.
4
32. The majority of settlers on the continent were farmers, supported themselves
i 2 3
as much as they could by their own labors.
4
33. Electronics are one of the most recent and most exciting branches of electrical
1 2 3 4

science which is taught at most universities.

34. The soldiers who had been marching across the desert nearly died of thirst and

1 2 3
being exhausted.
4
35. The first passenger elevator was installed in a New York hotel; he traveled up and
1 2 3 4

down on a giant screw.

36. Most people were unhappy about the government, but they became

1 2
determined to protest against it.
3 4
37. It is important for understanding that people are not weak or old-fashioned if
1 2 3

they experience dissatisfaction caused by change.
4

38. A sudden losing of weight and the slow aging of the body result from many
1 2 3
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of the fat cells being absorbed into the body to be used as energy.

39. It is required that government plays an important role4in stopping
depressions and recessions in indlustrialized countries. i
40. Large dovgntown department stofes often spend vast amounts of money try to have
the best windowldisplavs in their community. i ;
4

Part Two: Writing Ability (Items 41 - 60)

1. Sentence Level
Directions: Choose the best item to complete each sentence.

41. When , the people must depend on the goodwill of other countries to
provide them with the food they need.
1. it is country famine 2. famine is in a country
3. a country is in famine 4. there is famine in a country
42. The more the girl practiced playing the piano, on stage.
1. she could the better perform 2. the better she could perform
3. she could perform the better 4. the better could she perform
43. information but it distributes it as well.
1. The computer stores not only 2. Not only does the computer store
3. Not only the computer stores 4. The computer does not store only

44. A patient is unlikely to make fast progress toward full recovery .
1. if he takes medicine regularly
2. once he takes medicine regularly
3. unless he takes medicine regularly
4. when the medicine is regularly taken
45. The new product was not popular for two reasons:
1. one was its quality, the other the price
2. the quality was one, another was its price
3. its quality was one of them, the price was other
4. the first one its quality, the price was another one

2. Paragraph Level
Directions: Choose the best item to complete the missing part.

Passage 1

Police Chief Tom Boggs informed the Sutherlin City Council this week that a
pest-removal company has trapped and removed 788 rats ......46..... An exterminator
will be brought in to poison any ....47......

The council declared the property a nuisance in early March and ....48... from
Douglas County to proceed with the extermination efforts.

Jerry Wilson, owner of The Relocator pest-removal company, will inspect the
house in a few months to make sure the rats ......49.......
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Neighbors at ...50.... say the smell has improved since March, .....51..... flies
are a problem.
...52....., Mary Pirkey, told the council the house needs ......53...... But the
chief told her the owner of the house has rights, too.

46. 1. in a house infested 2. from an infested house
3. out of a house being infested 4. away from an infesting house
47. 1. remaining rodents 2. rodents remained
3. remained rodents 4. rodents remain
48. 1. subsequent permission received 2. received subsequently permission
3. received permission subsequent 4. subsequently received permission
49. 1. have not returned 2. had not returned
3. would not return 4. might not return
50. 1. this week’s council meeting 2. the council’s meeting in this week
3. a council’s meeting for the week 4. a meeting of this week’s council
51. 1.s0 2.0r
3. but 4. for
52. 1. Neighbors 2. Any neighbor
3. One neighbor 4. Some neighbors
53. 1. burn down 2. to burn down
3. being burned down 4. to be burned down
Passage 2

Fossils are a faithful recording of ....54.... an accurate imprint of the past...
55....imagine a prehistoric fish swimming around in the sea a few million years ago.
One day, the fish dies ......56..... its body sinks down to the water bottom, where it
becomes buried in soft mud.

......57..... time passes, the flesh decays and 58 . An imprint of the skeleton
stays in the mud, even after the skeleton itself disintegrates. Many years pass. The
mud with .....59..... gradually hardens and turns to stone under the pressure of the
rock layers that have subsequently built up on .....60..... .

54, 1. animals and dead plants 2. dead animals and plants
3. animals and plants dead 4. animals’ death and plants
55. 1. First 2. Next
3. In conclusion 4. For example
56. 1.if 2. unless
3. and 4. because
57. 1. As 2. Until
3. Once 4. Before
58. 1. the skeleton only is left 2. only the skeleton is left
3. the skeleton is only left 4. the skeleton is left only
59. 1. an imprint is fish 2. fishy imprints
3. the fish's imprint 4. the imprint fish
60. 1. itstop 2. top of it
3. top of its 4. atop of it



Bunnisa Pukmai Appendix /142

Part Three: Reading (Items 61 - 100)
1. Vocabulary
Directions: Choose the word that best completes each blank.

Tom and his friend Dave drop by their favorite fast-food restaurant several
times a week for a meal of hamburgers, fries, and shakes. Their parents.....61..... that
this fast food will not provide the vitamins and minerals needed by growing teenagers.
Their basketball coach insists that their diet of high-fat, high-calorie food will ....62
..... with their athletic performance. The boys, who are active and not overweight, see
no.....63...... to change their eating habits.

Fast-food meals like Tom’s and Dave’s are the cause of much .....64.... . Diets
that continue to be high in fat may be ...... 65.... with heart disease and certain cancers
in later years. High-calorie diets may result in a ....66...... weight gain, which is
difficult to lose once growth has stopped and taste for such foods has formed. A
.....67..... meal of a cheeseburger, fries, and a shake provides a whopping 1,000

calories. This kind of caloric ...... GEV VY when you grow older could cause serious
weight problems.

If you enjoy fast-food meals once in a while, consider ...... ge. . .IN. milk or
orange juice for shakes and sodas. Use the salad bar in place of fries and onion rings.
Ifyou...... 70...... wise food habits now, they will help you throughout your adult
years.

61. 1. complain 2. report 3. announce 4. defend

62. 1. interact 2. combine 3. interfere 4. associate
63. 1. reason 2. choice 3. support 4. opinion
64. 1. tiredness 2. frustration 3. enjoyment 4. discussion
65. 1. linked 2. mixed 3. dealt 4. joined

66. 1. rising 2. gradual 3. sufficient 4. temporary
67. 1. plain 2. healthy 3. typical 4. nutritious
68. 1. intake 2. input 3. insight 4. instance
69. 1. enjoying 2. taking 3. substituting 4. consuming
70. 1. gain 2. form 3. change 4. follow

2. Reading Comprehension

Directions: Read the following extracts and choose the best answer for each

question.
Extract 1
Phone Message
To: Mr. Jack Smith Date: Jan. 12
Time: 2:00
From: Miss Mary Evans Remarks: Print order is in.
Lenox Graphics Please call before 4:00.
Phone: 909-0965-8743 Operator: Dan Walker
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71. The phone message was taken by .
1. Dan Walker . Lenox Graphics
3. Mary Evans 4. Jack Smith

72. The message was taken at

N

1. one o’clock 2. two o’clock

3. four o’clock 4. twelve o’clock
73. made the phone call.

1. Dan Walker 2. Lenox Graphics

3. Mary Evans 4. Jack Smith

74. The call was made to

1. place an order . order graphics

3. inquire about an order 4. confirm the incoming order
75. Before 4:00, ‘

1. the print order must be in

2. Dan Walker should call Mary Evans

3. Lenox Graphics will call Jack Smith

4. Jack Smith should dial 909-0965-8743

N

Extract 2

You’re standing at the supermarket checkout, frantically trying to pack
your weekly groceries alone, at the same time fumbling for your purse. The
assistant, meanwhile, does nothing to help, just sits glaring at the queue that’s
growing behind you. If it sounds familiar, you won’t be surprised to learn that
5 British people moan on average to no less than 13 friends about bad shop
assistants. But if poor service is increasing, it could be because, as a nation,
we’re the least likely to make a fuss about it.

Now big stores are turning to Chequers, a company which sends bogus
shoppers — women known as Checkmates — into shops to test out service.
10 Chequers’ reports go back to the stores, some of which have launched new
staff training programs in an effort to improve matters.

76. The word “fumbling” (line 2) can be replaced by .
1. grabbing quickly 2. looking carefully
3. searching clumsily 4. checking roughly
77. “The assistant ... does nothing to help” (lines 2 — 3) means that the assistant .
1. does not give advice to customers
2. refuses to make change for customers
3. just sits and looks at customers hopelessly
4. does not help customers pack their groceries
78. From the phrase “the queue that’s growing” (lines 3 — 4), we learnthat .
1. a line of people are on a waiting list
2. a queue of shoppers keep on waiting
3. more and more shoppers are waiting in the line
4. rows of people are waiting one behind the other
79. The phrase “make a fuss” (line 7) means .
1. worry 2. argue 3. protest 4. boast
80. The phrase “bogus shoppers” (lines 8 —9) refersto .
1. women hired to check service in stores
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2. those who own a company called Chequers
3. Checkmates doing the shopping in big stores
4. housewives who go shopping to test out service
81. The word “which” (line 10) refersto .
1. reports 2. stores 3. programs 4. Checkmates
82. We learn from the extract that most British people .
1. are patient with poor service in supermarkets
2. like talking about bad shop assistants the most
3. don’t mind talking about increasing poor service
4. enjoy shopping at the supermarket on weekends
83. It can be inferred that the staff training program will result in .
1. better working condition
2. generating higher profits
3. improving customer service
4. increasing employee morale

Extract 3
Postal Orders:

the handy way to send cash today
What is a Postal Order?

Postal Orders are the closest thing to cash you can send in the post.
They are simple to send and available in any amount from 50p to .20 with no
limit to the cash value you can buy.
Unlike cash, a Postal Order is traceable as the counterfoil provides you with proof
of purchase.

What can | use it for?

Any time you need to send money through the post, you can send a Postal
Order. They are especially useful for sending to people without bank accounts as
they are easily cashed at any local Post Office.

All your bills can be settled with Postal Orders. You can use them to pay
for catalogue shopping and mail order purchases, for competition entries, football
pools, film processing and many other uses.

Anyone can cash a Postal Order at their local Post Office, so they make
perfect gifts for children or anyone who does not have a bank account.

Postal Orders are one of the most popular methods of sending money
abroad, to businesses or individuals. They are accepted in around 50 countries
worldwide, and there is no limit to the cash value you can send.

84. The word “handy” (in the title) can be replaced by :

1. popular 2. convenient 3. unlimited 4. comfortable
85. The word “they” (line 10) refers to .
1. local Post Offices 2. Postal Orders 3. bank accounts 4. Bills

86. The idea discussed in paragraph 3 (lines 11 — 13) is :
1. Postal Orders can delay bill payments
2. catalogue shopping has many other uses
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3. any kind of bill can be paid by a Postal Order
4. the Postal Order is another way to catalogue shop
87. The last paragraph is mainly about .
1. how to cash a Postal Order
2. the cash limit for Postal Orders
3. a popular way to send money abroad
4. Postal Orders for businesses or individuals
88. According to the extract, all of the following are advantages of using Postal
Orders EXCEPT .
1. one can send money as a present through this method
2. the amount of money to be sent can either be very large or very small
3. the receiver of a Postal Order does not need to have a bank account
4. you can transfer money from your bank account to pay bills by this method
89. We should use a Postal Order to send money because itis .
1. easier to cash than a check
2. the most flexible method of sending money
3. possible to claim your money back if it gets lost
4. a better way to send money than any other means
90. The tone of the extractis __ .

1. suggestive 2. narrative
3. persuasive 4. descriptive
Extract 4

Genetics plays a big role in the way our skin develops, determining its color,
pore concentration, thickness, even the number of veins and nerves situated in its
deepest layer. Yet your skin’s well-being not only depends on a really efficient,
scientific skincare routine, but on a healthy lifestyle too.

Getting enough sleep is important, for example, because this is the time
when skin works especially hard at repairing itself. Lack of it leaves skin looking
dull. If you’re suffering from insomnia, the chances are that stress is a significant
factor. Whereas happiness makes skin glow, stress makes skin show the worst side
of its nature. Spots, pimples, eczema, blotchiness and flakiness: these are just
some of the stress symptoms you may see in your skin.

Luckily, one of the best ways of reducing stress is also very beneficial to
skin: getting more exercise. Both aerobic exercise such as tennis, dancing, and
jogging, and anaerobic exercise like stretching and yoga, are highly beneficial,
because they improve circulation. And it is blood that brings the vitamins and

nutrients necessary for cell metabolism to the skin. For your general well-being,
it is always best to mix the two types of exercise.

If you are not eating healthily, it certainly becomes evident swiftly in your
skin,which loses its glow and shine. The problem can be as simple as a lack of vitamin
C, which plays a vital role in collagen formation and cell repair. Although vitamin C

is found in fresh fruit like melon, oranges, and even in tomatoes, the body cannot
store it. Therefore, it needs regular supplies. Other important vitamins are the B
group, especially B2 and B12 and vitamin E, along with zinc.

But vitamin and mineral supplements are not the complete answer. The best
way to obtain a balanced mix of vitamins and minerals is to eat the freshest, most
natural foods. A diet rich in unsaturated fats such as olive oil rather than butter,
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unprocessed fiber, raw fruit and vegetables and low-fat protein such as fish and
chicken will provide everything your skin needs. If you can cut out caffeine, smoking
and alcohol, so much the better.

Do not forget to drink as much water as you can each day: six glasses at
least. It helps every organ in your body function better, aiding digestion, circulation
and even excretion of toxins through the skin’s pores.

91. The best title for this extractis .

1. Keeping Skin Shiny 2. Good Skin from Within

3. How Your Skin Works 4. Healthy Food, Healthy Look
92. The main idea of the extractis .

1. genetics is necessary for our skin’s well-being

2. genetics plays a big role in the way our skin develops

3. a healthy lifestyle is really important to our skin’s well-being

4. our skin’s well-being depends on a really efficient scientific skincare routine
93. __ isnot good for the skin.

1. Collagen 2. Vitamin C 3. Insomnia 4. Exercise
94. According to the extract, it is TRUE that .

1. skin works hard at night to repair itself

2. oversleeping may have bad effects on skin

3. the most important vitamins for skin are the B group

4. aerobic exercise is the best way to improve the skin
95. Your skin loses its glow and shine swiftly if you .

1. exercise regularly 2. reduce your stress level

3. consume alcohol and caffeine 4. have a healthy, balanced diet
96. The phrase “its nature” (line 9) refers to the nature of .

1. skin 2. stress 3. sleep 4. lifestyle
97. The phrase “two types of exercise” (line 16) refers to .
1. stretching and yoga 2. aerobic exercise and dancing

3. jogging and anaerobic exercise 4. aerobic and anaerobic exercise
98. The word “it” (line 21) refersto ___ .

1. the body 2. fresh fruit 3. vitamin C 4. cell repair
99. According to the last paragraph, water helps the body to do all of the following

EXCEPT ___ .

1. digest food 2. circulate blood

3. eliminate toxins 4. overcome insomnia
100. The extract is primarily intended for .

1. people trying to live longer

2. women desiring to lose weight

3. people wanting to have youthful skin

4. women preparing to enter a beauty contest
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APPENDIX E
PERMISSION LETTER

The use of a Teacher-Made Achievement Test

From: Sulaleewan Worakut<sworakrut@yahoo.com
To: Bunnisa Pukmai<pom_bunnisa@hotmail.com
Subject: Re: asking for an example of a final exam
Date: November, 18, 2008

OK, Pom. You have my permission to use my final exam papers, which I have
attached with this mail, in your Master’s thesis.

Good luck and enjoy your study.
Sincerely,
P’Sim

Sulaleewan Worakrut

Head of Foreign Languages Department,
Huaitabtanwittayakom School,
Huaitabtan, Srisaket,

33210 Thailand

---Original Message---

From: Bunnisa Pukmai<pom_bunnisa@hotmail.com
To: sworakrut@yahoo.com

Sent: November, 15, 2008

Subject: asking for an example of a final exam

Dear Ajarn Sulaleewan,

P’Sim Kha. I’'m now doing my research study entitled “The relationship
between EFL high school learners’ scores on teacher-made tests and the Ordinary
National-Educational Testing (O-NET)”. | wish to ask for one of your final exam
papers to use in my thesis as an example of a teacher-made test. Could you please send
me one?

I hope you would grant a permission for me to use your exam papers in my
study.

Sincerely,
Bunnisa Pukmai (Pom)
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