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ABSTRACT

The purpose of this study was to investigate the needs, problems, and wants in
using English in the specialized studies for the bilingual students studying at Winit
Secondary School, Thailand. A needs analysis was conducted according to Tyler
(1949) and Hutchinson and Waters (1987), and the mixed methods of quantitative and
qualitative research were employed. The population included five groups (total 1,336),
and only 400 responded to questionnaires: 241 students, 71 parents, 20 teachers, Six
administrators, and 62 alumni, selected by cluster sampling. Twenty three were
selected by purposive sampling to be interviewed by means of both semi-structured
(15) and focus group interviews (8). All of the participants were involved in the
program. Three research tools were used to collect data: semi-structured interviews,
questionnaires, and focus group interview. The results of the semi-structured
interviews were used as a guideline to design questionnaires and future needs.
Questionnaires and a focus group interview were used to investigate needs, problems,
and wants. They were field tested for validity and reliability. The Cronbach alpha
reliability coefficient of the questionnaires was 0.89. Data were analyzed by using
descriptive statistics (mean and standard deviation). The results indicated learners
needed to improve their four communicative skills in order to gain the most from the
program. Learners had problems with speaking during discussions and presentations.
They also had difficulties with writing: producing compound and complex sentences.
Learners wanted to be able to use English mainly for academic purposes; especially
for future study at university. Finally, the language needs for their future seemed to be
expressing their opinions, listening to presentations and lectures, conversing with
foreigners, as well as giving explanations and instructions in two languages. The
results of this study can provide information which can be used to develop curricula
and teaching methodologies.
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CHAPTER |
INTRODUCTION

This study investigates needs analysis (NA) in a bilingual program for grade
seven to nine learners in a Thai private secondary school. This investigation used a
theoretical framework for the needs, problems, and wants of the learners to shape the
study framework for this research. The mixed methods of quantitative and qualitative
research were applied to reach the findings of the study. The results of this study could
provide an input to develop the curriculum and teaching methodology for a context

similar to that upon which this research is based. There are five chapters to the study:

Chapter one is an introduction to the thesis. It provides a background as well as
a context for the study. This section includes background, rationale, a statement of the

problem, purposes, significance, definitions, and scope and limitation of the study.

Chapter two is a literature review that provides the information relevant to the
topic of this study. This section includes the background to bilingual education, the
development of English for specific purposes, needs analysis, and related research

topics.

Chapter three is the research methodology. This section explains the
procedures for both methods, quantitative and qualitative, for this research. This
chapter describes the population and subjects, the instruments, the data collection, data

analysis, and research reliability and validity of the study.

Chapter four is the research findings. This section presents a description of the

respondents including the findings of both quantitative and qualitative research.
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Chapter five is a discussion of the research findings. This section discusses the
findings while answering research questions one to three. Therefore, it provides a
description of the respondents including the findings from semi-structured interviews,

questionnaires, and a focus group interview.

Chapter six is the conclusion of the study. This section consists of discussions,

conclusions, and suggestions for the implementation and for future study.

1.1 Background of the study

Need analysis (NA) is very essential for any course or for curriculum design
and development because (1) the results of the NA will be a useful resource in
developing appropriate courses to address their needs (Read, 2008). (2) The syllabus
developed will maximize learning and teaching because they are each provided for in
relevance to the needs, wants, and interests of target students (Nunan, 1988; Johnson,
1989; Long, 2005). Following Tyler’s principles of setting objectives for designing a
syllabus, it is suggested that it is necessary to identify the learners’ needs in order to
gear the syllabus to the students. Tyler’s model for designing a syllabus is composed
of learning objectives, content, learning processes, and evaluation. To accomplish this,
a syllabus designer must identify the learners’ needs during the first stage of the design
(Tyler, 1949; Hutchinson & Waters, 1987; Nunan, 1988; Johnson, 1989; Robinson,
1990; Jordan, 1997; Long, 2005; Read, 2008).

Research has shown (Gardener & Winslow, 1983; Long, 2005; Richterich,
1983; West, 1994) that there is often a lack of awareness of the existence of NA.
Needs Analysis has been used as a tool in ESL course design, especially in bilingual
courses where the specific needs of the students are difficult to determine (Harmers &
Blanc, 2000). Thus, it is important to identify learner needs, problems, and wants for a
bilingual program within a particular context (Hutchinson & Waters, 1987). The early
studies of NA are associated with Munby (1978) who developed one of the earliest
models of NA for language course design. Over the past three decades, the definition
of NA has varied amongst many scholars. One of the earliest concepts of NA was
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largely established during the 1970s by the Council of Europe in the field of English
for Specific Purpose (ESP) (Richterich, 1973/1980) although one of the most general
terms of NA is defined as a “gap or measurable discrepancy between a current state of
affairs and a desired future state” (Berwick, 1989: p.52). However, in broader terms,
NA can be described as identifying “what learners will be required to do with the
foreign language in the target situation, and how learners might best master the target
language during the period of training” (West, 1994: p.1). More recently, task-based
NAs have been gaining attention (Gilabert, 2005; Long, 2005; Long & Crookes,
1992/1993; Long & Norris, 2000) due to their use of multiple sources and methods to
gather quality data. According to Brindley (1989), the needs are individual learner
needs in the learning situation, which entail a number of affective, cognitive, and
social factors; whereas, some researchers such as Nunan (1988) use *objective as
factual, and subjective as perceived” to describe information about learners’
objectives. Moreover, there are various ways in which information can be gathered
about the needs of learners; the most frequently used being questionnaires, interviews,
observation, and data collection (Hutchinson & Waters, 1987; Johnson, 1989; Long,
2005). Because Needs Analysis is a complicated process, the analysis should use more
than one of these methods. The methodologies selected depend on the time and
resources available; therefore, the procedures of each will partly depend on
accessibility (Hutchinson & Waters, 1987).

The sources of data may come from: teachers, learners, subject matter, and
milieu; a syllabus design should include the opinions of those in the population who
are going to be involved with the learners and the program (Tyler, 1949; Schwab
1969; Berwick, 1989). There are various ways in which NA can be diagnosed, which
vary according to the purpose of the analysis and the context (Berwick, 1989; Swales,
1989; Kormaos, 2002).

English is now most widely taught as a foreign language in over 100 countries
such as China, Japan, Thailand, Germany, and Brazil (Crystal, 2003). There are also
many countries like Singapore, India, and the Philippines that teach English as a

second language because they use English as an official language (Crystal, 2003).
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Furthermore, English is also the language people commonly use through media,
libraries, schools, and institutes by way of books, audio/visual mediums, computers,
telecommunication systems; and all kinds of teaching and learning materials are
increasingly available in English (Crystal, 2003; Richards, 1985). This shows that
English is a widespread need in education for many counties (Richards & Rodgers,
2001; Crystal, 2003; Read, 2008). According to Crystal’s (2003) analysis, there are
three main objectives dictating why a person may use English: (1) it is the official
language of a country; (2) it is a tool in certain fields of education; and (3) it is able to
assist in economical growth.

Thailand is one of those countries where English is used as the first foreign
language of basic education, and this is a stated policy (Ministry of Education, 2007).
Therefore, the Ministry of Education has undertaken several ways to promote the
teaching and learning of English for communicative purposes. These include the
formulation of a long-term strategic plan (2005-2015) to increase the ability of young
Thais to effectively communicate in English (Office of the National Education
Commission, 2007). That is why a project focusing on five types of innovative schools
has been promoted (Office of the National Education Commission, 2007). One of the
five types of model school, in which students will be regarded as individuals with

different capabilities and aptitudes, is the Bilingual School.

Bilingual Education in Thailand is composed of three types: Intensive English
Program (IEP), Mini-English Program (MEP), and English Program (EP)
(Kittisuksatit & Puripokiyom, 2006). The Office of the Basic Education Commission
(OBEC) assists schools that want to establish bilingual schools in terms of curricular
substance, the teaching-learning process, and requirements regarding knowledge and
qualifications of teachers. The EP, MEP, and IEP are different with respect to the
subjects available in English (Ministry of Education, 2007). The EP and MEP have to
be approved by the OBEC in order to carry out these programs in schools. The IEP is
similar to the MEP, but any school can provide an IEP without permission from the
OBEC.
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According to Kittisuksatit and Puripokiyom (2006), the IEP and EP are the
programs that use English as a medium of instruction in some subjects such as
Mathematics, Science, and/or Physical Education. In contrast, English is used as a
medium of instruction for all subjects in the EP. However, Thai Language and Social
Studies which are related to Thai tradition, culture, and law are not allowed to be
taught in English within bilingual programs. This program has been in operation since
1996, but the curriculum was developed without the results of any NA at all. Thus,
this study investigates the needs, problems, and wants of students who have studied
(past and present) in the Bilingual Program at Winit Secondary School, Lopburi

Province.

The Bilingual Program at Winit Secondary School is considered an IEP. There
are six classes from grades 7-9 at Winit Secondary School where there are normally
both secondary and high school levels from grades 7-12 consisting of more than 4,000
students. This large non-profit private school which is owned by a Buddhist temple
started its bilingual program in 1996 (Winitsuksa School, 2000). The first private
schools to start bilingual education in Thailand were the Sarasat Schools in 1995 while
the first public school, Yothin Burana, started its program in 1997 (Jaiaree &
Thongban, 2005). All bilingual programs in Thailand use the same curriculum handed
down from the OBEC (Ministry of Education, 2007).

1.2 Rationale of the study

Needs analysis (NA) should be the first step for designing syllabuses, course
materials, teaching methodology, and learning processes (Jordan, 1997). It is essential
to develop the NA in order to adapt any language course to suitably accommodate the
learners. To establish the NA for the bilingual learners at Winit Secondary School,
what NA research has been done in the past until now should be reviewed. In doing so,
what aspects of NA research have not been done, especially relating to bilingual

education in the Thai context, will be revealed.
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The formal idea of NA was established during the 1970s by the Council of
Europe in the field of ESP (Riterich, 1980). During that period, Munby (1978)
purposed more details on NA by focusing on learners’ needs using the performance-
based approach. The approach relates to the areas of practicalities and constraints,
teaching methods, learning strategies, and materials selection. Moreover, NAs in ESP
and ESL were conducted with different sets of data collections (Benesch, 1996;
Brindley, 1989; Flucher, 1999; Hutchinson & Waters, 1987). More recently, task-
based NAs have been gaining attention (Gilabert, 2005; Long, 2005). Regarding NA
within a Thai context, there have been several research projects carried out related
mostly to ESP and EAP (Anekjumnongporn, 1993; Bumroongthai, 1996;
Khemateerakul, 1996; Naruenatwatana, 2001; Soranastaporn, 1993). All of the Thai
context NA research that has been investigated has been with learners at the university
level. As of yet, NA research for bilingual learners at Winit Secondary School has not

been done.

Consequently, NAs relating to bilingual learners in the Thai secondary level
context should be established in order to be an essential part of developing the
bilingual program. Winit Secondary School should start reviewing learner needs in
order to be able to teach other subjects in English in the bilingual program. The initial
step is to solve learning problems in the bilingual program, especially the language

difficulty in learning other subjects through the English language.

1.3 Statement of the problem

Bilingual learners need to use English for academic purposes since they learn
English through other subjects. Thus, the planning, teaching, and learning in a
bilingual program need to be analyzed in order to match the learners’ needs and the
particular program provided. There are two main problems which Winit Secondary

School has to face in forming an NA for its learners.

First, the Bilingual Program at Winit Secondary School has been in existence

for 12 years without any analysis of the learners’ needs. There was only a survey by
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way of a questionnaire to investigate the wants of the parents in 1995 before starting
the program. Pointedly, this means that Winit Secondary School has never analyzed

the learners’ needs since the founding of the program.

Second, all bilingual programs, including Winit Secondary School, have
followed the OBEC curriculum. The idea of one curriculum fitting all schools has long
been discredited by research findings, specifically regarding NA for language learners
(Long, 2005). This may lead to the bilingual learners’ having problems in which the
language and skills in the syllabus are simply not what they need. This is another

reason why the school has to conduct an NA of its learners.

Research has shown (Gardner & Winslow, 1983; Long, 2005; Richterich,
1980; West, 1994) that there is often a failure to use NA as a tool in EFL course
design, especially in ESP courses where the specific needs of the learners are difficult
to determine. The lack of NA and the idea of a one-size-fits-all approach are the two
main problems which a school has to solve in order to help learners improve their

language ability and to further develop the program.

1.4 Purposes of the study

The purposes of this study are to investigate the needs, problems, and wants of
the bilingual students in grades seven to nine at Winit Secondary School. The findings
of this research could be used as a guideline to develop and improve a new, suitable
curriculum for the learners in a particular context. Those chosen to contribute to this
study are divided into five groups of people who have been involved with the bilingual
program at Winit Secondary School: (1) students, (2) teachers, (3) school
administrators, (4) parents, and (5) bilingual alumni students. Therefore, three research

questions are listed below.

(1) To what extent do the bilingual students need to use English in both these

situations: their present, and their future?
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(2) To what extent do the bilingual students have problems in using English in
their specialized studies?
(3) Finally, what are the learners’ wants regarding the purpose, content, and

methodology of the bilingual program?

1.5 Significance of the study

(1) The results offer some relevant information about the needs, problems, and
wants of the students in current and future situations.

(2) The results will assist administrators to develop a Bilingual Program which
matches students’ needs and interests.

(3) The findings will provide a framework for the bilingual program teachers
to develop more effective English language skills for their students.

(4) The findings provide useful suggestions to the bilingual program planners,

instructors, and administrators.

1.6 Limitations of the study

(1) This study focused on the Bilingual Program at Winit Secondary School,
Lopburi Province, Thailand during the 2008 academic year.

(2) This study involved the Thai Ministry of Education curriculum.

(3) This study was based on the opinions of respondents who offered input
through questionnaires, semi-structured interviews, and a focus group

interview.

1.7 Definition of key terms

(1) Needs Analysis (NA) is a set of procedures for specifying the parameters
of a course of study. Such parameters include the criteria and rationale for
grouping learners, the selection and sequencing of course content,
methodology, and course length, intensity and number of hours (Nunan,
1988: p.45).
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(2) Needs refer to what the learners have to know in order to function
effectively in the target situation (Hutchinson & Waters, 1987: p.55).

(3) Wants refer to the perception of the learners’ needs, that is to say, what the
learners want or feel they need (Hutchinson and Waters, 1987: p.55).

(4) Problems refer to the difficulties caused by gaps between the students’
present target language ability and the level required in the academic target
situation (Wilkins, 1976).

Problems as a noun is a state of difficulty that needs to be resolved; “she and
her husband are having problems”; “it is always a job to contact him”; “urban

problems such as traffic congestion and smog” (Richards, Platt & Platt, 1996).

(5) Bilingual Education is an educational program provided by using a second
or foreign language as a means of instruction of content subjects in school.

Bilingual education programs may be of different types and include:

a) The use of a single school language which is not the child’s home
language. This is sometimes called an immersion program.

b) The partial or total use of the child’s home language when the child
enters school, and later changes to use the school language of
instruction only. This is sometimes called transitional bilingual
education (Richards, Platt & Platt, 1996).

Consequently, a study of needs, problems and wants of students studying in the
Bilingual Program at Winit Secondary School context necessitates a procedure these

further precisions:

(1) Needs refers to what the learners have to know in order to be able to learn
in the Bilingual Program.
(2) Problems refers to what Bilingual Program learning difficulties are caused

by the learners’ English language ability.
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(3) Wants refers to what the learners would appreciate having in order to learn
in the Bilingual Program.

(4) The Bilingual Program at Winit Secondary School is the educational
program provided by using English as a medium of instruction for nine
content subjects: (a) additional mathematics, (b) additional science, (c)
additional social studies, (d) home-economics, (e) physical education, (f)

health studies, (g) computers, (h) activity clubs, and (i) additional English.

1.8 Conclusion

This chapter has shown that a needs analysis is was essential for the learners in
a bilingual program for effective curriculum planning, teaching, and learning of
English for academic purposes. An ESP course design without a systematic analysis
could lead to a waste of time, effort, and possible learning failure (Pierson &
Friederich, 1981). This is a general concern for language course design and especially
in the Bilingual Program at Winit Secondary School. The goal of this chapter was to
present the background, the significance, the purposes, the statement of the problem,
the limitations, and the definitions for the study. The next chapter will be the literature

review relevant to this study.
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CHAPTER I
LITERATURE REVIEW

The purpose of this study is to investigate the learners’ needs and problems in
using language, and wants for the purpose, content, and methodology of a bilingual
program in a secondary level Thai context. Bilingual education in Thailand has grown
rapidly since the Ministry of Education in Thailand formulated the bilingual education
policy in 1997 (Kittisuksatit & Puripoki, 2006). In foreign and second language
teaching, one of several consequences was the increasing importance attached to the
careful study of learner needs as a prerequisite for effective course design (Long,
2005).

Accordingly, the term “analysis of needs” was first used. The Needs Analysis
procedure in the field of language teaching was first used by Michael West in a survey
report published in 1926 (White, 1988). In the terms of English for Specific Purposes
(ESP), the Needs Analysis of Hutchinson and Waters (1987) attempted to show that it
was possible to specify the learners’ needs in a general English learning context.
Needs Analysis is the most important first stage in designing any ESP course as it is
essential to gather as much as information as possible about the learners in order to
establish realistic and acceptable objectives (Mackay & Mounford (1978). Moreover,
the methodology of conducting a Needs Analysis should be reviewed as well as the
groups of participants in order to determine the validity, reliability, and generalization
of the study (Long, 2005). To provide background information relating to the areas of
this study, the review literature is presented in the following sections.

2.1 Bilingual Education

2.2 Background and development of English for specific purposes.
2.3 Needs Analysis

2.4 Methodology of Need Analysis
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2.5 Related research

2.6 Conceptual Framework

2.1 Bilingual Education

The future of majority and minority languages in the world are unpredictable
as current economic, political, social and cultural situations continually change.
Bilingual education is increasingly seen as an asset as the “communication world” gets
smaller (Baker, 2006). The importance of bilingual education has been stressed in
many countries in order to increase the target language ability for a variety of
purposes. This section presents the definitions, purposes, the types of bilingual

education, and bilingualism in Thailand.

2.1.1 Definition of bilingual education

Scholars have been of different views in regard to defining bilingual

education. Examples are as follows.

1. Bilingual education means any system of education in which, at a
given point in time and for a varying length of time, simultaneously or consecutively,
instruction is given in two languages (Harmers & Blanc, 2000).

2. Bilingual education normally signals the promotion and use of more

than one language for teaching and learning curriculum subjects (Leung, 2005).

The definitions have been given as part of general use. Some contexts
may define the term differently depending on the specific purpose. However, these
definitions provide a guide as to how this study generalized the idea of bilingual

education.
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2.1.2 Purposes of Bilingual Education

Bilingual education is manifested in a variety of curriculum constructs
and serves many different purposes in a range of contexts. Ferguson (1977), as cited in
Baker C. (2006), provides 10 examples or verifying the aims of bilingual education.

(1) To assimilate individuals or groups into the mainstream of society.

(2) To unify a multilingual society.

(3) To enable people to communicate with the outside world.

(4) To provide language skills which are marketable, aiding
employment and status.

(5) To preserve ethnic and religious identity.

(6) To reconcile and mediate between different linguistic and political
communities.

(7) To strengthen elite groups and preserve their privileged position in
society.

(8) To give equal status in law to language where there is unequal
status in daily life.

(10) To deepen an understanding of language and culture.

2.1.3 Types of Bilingual Education

Many scholars have categorized the types of bilingual education. As a
result, many countries around the world provide bilingual education with a variety of
objectives. In America, most of the states provide bilingual education for minority or
majority languages. In Asia, they provide bilingual learning for the reason of
communicating with the outside world. Mackay (1970/1976) distinguishes varieties of
bilingual education. He proposes a typology based on language use in space and time
in four domains: home, school, environment, and nation as cited in Harmers and Blanc
(2000). Therefore, bilingual education is categorized into two types (Harmers &
Blanc, 2000).
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(1) Instruction is given in two languages simultaneously.
(2) Instruction is given first in L1 and the learner is taught until he/she

is able to use L2 as a means of learning.

The largest proportion of instruction is given through L2, and L1 is introduced

at a later stage, first as a subject and later as a medium of instruction.

According to the Ministry of Education (2007), there are two types of bilingual
education; namely, English Program and Mini-English Program, which are taught by
bilingual teachers or monolingual teachers. The teachers may use only L2 in teaching
and the Thai teacher may summarize the content in Thai (L1) for 10 minutes before
the end of each class. Therefore, the bilingual teachers teach in L1 until the students
are able to understand L2 then use L2 in teaching as a means of learning

Leung (2005) divides bilingual education into three divisions as follows.

(1) Time division of language use; for example, the teacher teaches
math in English (L2) in the morning and math in Spanish (L1) in the afternoon.
Another model is teaching L1 on one day and continuing on to new content in that

subject in the other language (L2) on the following day.

(2) Curriculum division of language use; for example, students in
grade two studying other subjects in Spanish (L1) and by the third grade they study
other subjects in English (L2). Another example in this model is that the students

learn the content in a lecture class in (L1) and shift to (L2) for a practical class.

(3) Speaker division of language use; for example, there are two
teachers in each class. The English speaking teacher will teach in English for only
half of the curriculum and the other half of the curriculum is taught in Spanish by the

Spanish speaking teacher.
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There are other scholars who have categorized the types of bilingual education.
These are just a few examples that demonstrate an overview of how bilingual
education has been divided. These kinds of bilingual education may be used in
developed countries where there are many immigrants who speak a multitude of
languages. They are also used in developing countries where people have to plan
worldwide education and economic expansion surrounding political needs and/or
social needs. The next topic will consider the approach that is most often used in

bilingual education.

2.1.4 Bilingual Education in Thailand

Bilingual Education in Thailand offers an education where both the
Thai and the English languages are used for instruction. The students are taught each
subject in both languages or in English by using the Thai Ministry of Education
curriculum. They receive instruction in English and then a Thai teacher will reinforce
what has been taught using Thai. The children are, therefore, totally immersed in the
English language and learn the language naturally. The goal is to provide the students
with a global education, based on Thai culture and values (Kaewkead, 2005).

The purposes of this initiative are to support the Education Reform in
Thailand and to use English as a medium of instruction. The ultimate goal is to
improve the English proficiency of Thai students (Ministry of Education, 2007).

1) The maximum usage of English is 50 percent of the total number of
classroom periods per week.

2) English is used in selected subjects including English Language,
Mathematics, Science and Physical Education. The advantages of the
teaching-learning process, in terms of the ability to communicate in
English as well as the knowledge and understanding of the substance of

each subject, are taken into consideration.
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3) English is used in all subjects, except for Thai Language and Social
Studies (which are the areas of the curriculum related to Thai tradition,

culture and law).

Public schools operate English programs at the Primary and Secondary
education level (75 public schools). Private schools, including 121 private vocational
schools, operate English programs from Kindergarten to Secondary level (Ministry of
Education, 2007).

The bilingual schools follow the curriculum of the Thai Ministry of
Education. A bilingual program will prepare students for the future global society. The
bilingual curriculum offers language, arts, music, mathematics, science, social studies,
computers and physical education. Textbooks and teaching materials are up to date,
interesting to students and academically excellent. The teacher has various talents in
addition to teaching expertise. All teachers are committed to providing students with
the finest education possible (Ministry of Education, 2007).

2.2 Back ground and development of English for Specific Purposes
(ESP)

According to Jordan (1997), the first use of the term “English for Specific
Purposes (ESP)” appears to have been in 1974. Jordan (1997) states that ESP has two
main strands: English for Occupational/Vocational/Professional Purposes and English
for Academic Purposes (EAP). Students may need EAP for higher education studies
in their own country. The following figure illustrates the generally accepted purposes

for which English is needed.

Hutchinson and Waters (1987) define ESP as an approach to language learning
and it is based on learners’ needs. What they mean is that ESP does not involve a
particular kind of language, teaching material or methodology. They suggest that the
foundation of ESP involves the learners, the language required and the learning
context, which are based on the primacy of ESP needs.
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Robinson’s (1991) definition of ESP is based on two criteria; 1) ESP is
normally ‘goal-directed’; and 2) ESP courses develop from a Needs Analysis which
aims to specify what exactly it is that students have to do through the medium of
English. She adds that there are a number of characteristics which explain that ESP
courses are generally constrained by a limited time period in which their objectives
have to be achieved and are taught to adults in homogenous classes in terms of the

work or specialist studies in which the students are involved.

Each of these definitions has validity but also weaknesses. Considering
Hutchinson and Waters’ definition, Anthony (1997) noted that it is not clear where
ESP courses end and General English courses begin because numerous non-specialist
ESP instructors use an ESP approach in that their syllabi are based on an analysis of
learner needs and their own specialist personal knowledge of English for real

communication.

2.2.1 Types of English for Specific Purpose (Jordan, 1997)

ESP has traditionally been divided into two main areas according to
when they take place: 1) English for Academic Purposes (EAP) involving pre-
experience, simultaneous/in-service and post-experience courses, and 2) English for
Occupational Purposes (EOP) for study in a specific discipline (pre-study, in-study,
and post-study) or as a school subject (independent or integrated). Pre-experience or
pre-study courses will omit any specific work related to the actual discipline or work
as students will not yet have the needed familiarity with the content; the opportunity
for specific or integrated work will be provided during in-service or in-study courses.

Another division of ESP divides EAP and EOP according to disciplines
or professional areas in the following way: 1) EAP involves English for (Academic)
Science and Technology (EST), English for (Academic) Medical Purposes (EMP),
English for (Academic) Legal Purposes (ELP), and English for Management, Finance
and Economics; 2) EOP includes English for Professional Purposes (English for

Medical Purposes, English for Business Purposes — EBP) and English for VVocational
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Purposes (Pre-vocational English and Vocational English); in EAP, EST has been the
main area, but EMP and ELP have always had their place. Recently, the academic
study of business, finance, banking, and economics has become increasingly
important, especially Master’s in Business Administration (MBA) courses; and 3)
EOP refers to English for professional purposes in administration, medicine, law and
business, and vocational purposes for non-professionals in work (language training for
specific trades or occupations) or pre-work situations (concerned with finding a job

and interview skills).

2.3 Needs Analysis

This section provides the following information related to Needs Analysis.

2.3.1 Definition

2.3.2 Rationale for need analysis
2.3.3 Types of needs analysis

2.3.4 Methodology for need analysis

2.3.1 Definition of need analysis

Why a Needs Analysis should be conducted can be best answered by
simply stating “what Needs Analysis” is. Berwick (1989: p. 52) suggests a basic
definition of a need: a need is a “gap or measurable discrepancy between a current
state of affairs and a desired future state”. Thus, a number of educators have discussed

the idea of Needs Analysis in different ways.

Richards and Rodgers (1986: p. 156) define Needs Analysis as the
process of identifying general and specific language needs which can be addressed in
developing goals, objectives, and content in a language program by focusing on the

learners, teachers, instructional resources as well as societal expectations.
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Needs in the language-centered approach is the ability to comprehend
and/or produce the linguistic features of the target situation. “Target needs” is
something of an umbrella term, which in practice hides a number of important
distinctions. It is more useful to look at the target situation in term of necessities, lacks
and wants (Hutchinson & Waters, 1987).

Nunan’s (1988) Needs Analysis is a set of procedures for specifying the
parameters of a course of study which include the criteria and rationale for grouping
learners, the selection and sequencing of course content, methodology, and course

length, intensity and duration.

Needs Analysis in language teaching is the process of determining the
needs for which a learner or group of learners requires a language and arranging the
needs according to priorities (Richards, Platt & Platt, 1992).

Needs Analysis is the process of identifying and evaluating needs in a
community or other defined population of people. The identification of needs is a
process of describing the “problems” of a target population and possible solutions to

these problems. A need has been described as the following.

e “A gap between ‘what is’ and ‘what should be’” (Witkin et al.,
1995)

e “A gap between real and ideal that is both acknowledged by
community values and potentially amenable to change.” (Reviere,
1996, p. 5).

e It may be different from such related concepts as wants (“something
people are willing to pay for”) or demands (“something people are
willing to march for”). (McKillip, 1987)

e Problems refers to the difficulties caused by gaps between the
students’ present target language ability and the level required in the
academic target situation (Wilkins, 1976).
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e Problems are a state of difficulty that need to be resolved (Richards,
Platt & Platt, 1996).

e Bilingual Education is an educational program provided by using a
second or foreign language as a means of instruction of content
subjects in school. Bilingual education programs may be of different
types and include (Richards, Platt & Platt, 1996):

(@) The use of a single school language which is not the child’s home
language. This is sometimes called an immersion program.

(b) The partial or total use of the child’s home language when the
child enters school, which later changes to use the school
language of instruction only. This is sometimes called

transitional bilingual education.

2.3.2 Rationale for Needs Analysis

According to Pratt (1980), Needs Analysis refers to an array of
procedures for identifying and validating needs, and establishing priorities among
them. Needs Analysis in language curriculum development serves the following

purposes.

1) Providing a mechanism for obtaining a wider range of input into the
content, design, and implementation of a language program.

2) ldentifying general or specific language needs that can be addressed
in developing goals, objectives and content for a language program.

3) Providing data that can serve as the basis for reviewing and

evaluating an existing program.

Hawkey (1980), cited Munby (1978), pointed out that Needs Analysis enables
course designers to obtain a profile of what the learners’ needs are in a particular
vocational field. The course designers can provide training courses or specific

language courses related to the communication described in the needs profiles.
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Nunan (1988) mentions that a major trend in language syllabus design has been
the use of information from and about learners in curriculum decision-making. Learner
purposes are used as a guideline for the course. Also, syllabus designers believe that
an effective course design should be based on the learner’s intentions. Learner views
will vary since they are specific, and their wishes regarding language skills

development differ.

In conclusion, Needs Analysis is an essential part of any language course. The
results of the analysis will enable language course developers to design courses that
respond to learner needs. In other words, an effective language course should be based

on the learner’s purposes.

2.3.3 Types of Needs Analysis

Many practitioners divide “needs” into various types. The following are

examples of “needs.”

Nunan (1988) classifies Needs Analysis under two headings:
“objective” needs and “subjective” needs. He says that objective needs are diagnosed
by the teacher on the basis of the personal data for the learners. In light of this data, the
teacher can select or plan a suitable syllabus. Subjective needs are derived from the

learners themselves and influence the teaching methodology of the syllabus.

“Objective data is that factual information which does not require the
attitudes and views of the learners to be taken into account. Thus, biographical
information on age, nationality, home language, etcetera is said to be ‘objective’.
Subjective information, on the other hand, reflects the perceptions, goals, and
priorities of the learner. It will include, among other things, information on why the
learner has undertaken to learn a second language, and the classroom tasks and

activities which the learner prefers.” (Nunan, 1988: p. 18).
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“While objective Needs Analysis and content are commonly linked, as
are subjective needs and methodology ... it is, in fact, also possible to have a
content/subjective needs dimension (learners deciding what they want to learn) and a
methodology/objective needs dimension (teachers deciding how content might best be
learnt). The dimensions themselves are represented as a series of graduations rather
than discrete categories.” (Nunan, 1988: p. 44).

Mackay (1978: p. 28) roughly divides the needs of learners into:

1) Academic needs, where English is required for future academic
study e.g. bilingual students requiring English in order to
understand lectures and read textbooks in English.

2) Job needs, where English is required in order to perform a particular
practical job e.g. technicians requiring English in order to work on a

project in which English is used.

Bloor (1984: pp.16-17) divides Needs Analysis into:

1) Target-centered, which considers the learners’ future role(s) and
attempts to specify what language skills or linguistic knowledge the
learners need to perform the role(s) adequately.

2) Learner-centered, which examines what the learners can do at the
commencement of the course, what problems they may have or
what skills they may possess that will enable them to learn well in a

certain direction.

Hutchison and Waters (1987: pp. 53-54) divide needs into:
1) Target needs which refer to what learners needs to do in the target
situation.
2) Learning needs which refer to what the learner needs to do in order

to learn.
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Factors affecting ESP course design

W hat? A ESP Methodology How?
LANGUAGE Syllabuses COURSE LEANING
DESCRIPTIO W THEORIES

Natural
particular
target and
learning
situation

W ho? W hat?
W here? W hen?
NEED ANALYSIS

Hutchinson & W aters, 1987

Figure 1 English for Specific Purposes course design

Moreover, Target needs can be sub-divided into “necessities”, “lacks”

and “wants”.

“Necessities” are called objective needs. These refer to what the

learners have to know in order to function effectively in the target situation.

“Lacks” are the gaps between the target proficiency and the existing

proficiency of the learners.

“Wants” or subjective needs of the learners can be referred to as the
perception or preference of the learners, which is what the learners want or feel they

need.
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2.3.4 Components of Needs Analysis

Different components of language Needs Analysis are employed to
investigate different focuses and issues in language planning, development, teaching
and learning. Many ESP scholars suggest that TSA (Target Situation Analysis) and
PSA (Present Situation Analysis) are the fundamental components for assessing
language needs of learners. The theoretical aspect of the Needs Analysis is based on
PSA and TSA components. So, it is necessary to inform the readers about the
definitions of TSA and PSA.

2.3.4.1 Target Situation Analysis (TSA)

The term, “Target Situation Analysis” (TSA) was introduced by
Chambers (1980). Target Situation Analysis (TSA) is a form of Needs Analysis,
which focuses on identifying the learners’ language requirements in the occupational
or academic situation they are being prepared for (West, 1994). Robinson (1991: p.8)
argues that a Needs Analysis, which focuses on students’ needs at the end of a
language course, can be called a TSA (Target Situation Analysis). Munby (1978)
formulates the best-known framework for a TSA type of Needs Analysis. He presents
a communicative needs processor, comprising a set of parameters within which
information on the students’ target situation can be plotted. The model formulated by
Munby has been widely studied and discussed. Comprehensive data banks are among
its useful features. For example, micro-skills and attitudes can be used as checklists for
the resultant syllabus. A helpful insight, codified by Munby, relates to target level
performance: for certain jobs students may require only a low level of accuracy. The
TSA may thus pinpoint the stage at which a “good enough” competence for the job is
reached. TSA refers to tasks and activities learners are/will be using English for in the
target situation. TSA generally uses questionnaires as the instrument (Dudley-Evans &
St. John (1998: p.125).

According to Dudley-Evans and St. John (1998: p.124), TSA includes

objective, perceived and product-oriented needs. They explain that the objective and
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perceived needs are derived by outsiders from facts, from what is known and can be
verified. Therefore, “to be able to spell English words correctly” is an
objective/perceived need. Product-oriented needs are derived from the goal or target

situation.

2.3.4.2 Present Situation Analysis (PSA)

According to Robinson (1991: p. 8), “PSA (Present Situation Analysis)
seeks to establish what the students are like at the start of their language course,
investigating their strengths and weaknesses”. Dudley-Evans and St. John (1998:
p.124) state that PSA estimates strengths and weaknesses in language, skills and
learning experiences. Richterich and Chancerel (1980) give the most extensive range
of devices for establishing their PSA. They suggest that there are three basic sources
of information: the students themselves, the language-teaching establishment, and the
“user-institution”, for example the students’ place of work. For each of these, an ESP
practitioner seeks information regarding their respective levels of ability, their
resources, and their views on language teaching and learning. ESP practitioners might
also study the surrounding society and culture; that is to say, the attitude held towards
English language and towards the learning and use of a foreign language. Munby
(1978) argues that PSA represents constraints on the TSA. According to McDonough
(1984), PSA involves “fundamental variables”, which must be clearly considered
before the TSA. In practice, one is likely to seek and find information relating to both
TSA and PSA simultaneously. Thus, Needs Analysis may be seen as a combination of
TSA and PSA.

2.4 Methodology of Need Analysis

Hutchison & Waters (1987) state that there are various ways in which,
information can be gathered about the needs of learners. The most frequently used are
questionnaires, interviews, observation, and data collection. Because Needs Analysis

is a complicated process, the analysis should use more than one of these methods. The
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methodologies selected depend on the time and resources available; also the

procedures of each will depend partly on accessibility.

The initial step in the assessment process of conducting Needs Analysis is to
organize the research design to answer the research questions (Nunan, 1988). The
interviews, observations, and questionnaires allow the curriculum developer to
establish a need for the program, identify the overall objectives of the program, and
provide a fairly strong indication that the careers would be desirable (Long, 2005).
Then, the next step should be discussions with focus groups to identify specific needs
for the particular fields. In order to develop curricula of quality, developers must have
valid information on which to base their curricular decisions (Johnson, 1989). The
various methods of needs assessment are valuable tools that provide curriculum
developers with this information (Hutchison & Waters, 1987). By incorporating needs
assessments in their curricular decisions, curriculum developers can select options that

benefit both the learners and society (Nunan, 1988).

However, the next step is to develop the instruments for questionnaires, for
semi-structured interviews, and focus group interviews. Therefore, the instruments
must have reliability and validity for any question tools (McMillan & Shumacher,
1997). Needs Analysis is important for both of these elements of curriculum
development (Tyler, 1949; Johnson, 1989; Long, 2005). Information about actual
needs is required for the procedural development of the program and can also help
identify some of the implications and consequences that assist the curriculum designer
in making the required value judgments of the program. Consequently, in order to
ensure good quality for those instruments, one may have to consider the principles of
curriculum design. The Tyler rationale of developing curricula is still being used by

curriculum designers and scholars (Grier, 2005).
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2.4.1 How to construct the instruments for analyzing needs

The Tyler Rationale is relatively pragmatic and straightforward, and it
can be readily applied to career and technical program development. It closes the loop
between curriculum development and assessment. Though not necessarily a linear
process (Tyler, 1949), this non-linearity allows the developer to adjust the information
in each stage of development based on information and decisions made in other stages.
This adjustment is important as the information gathered at various stages is used to
triangulate the data. It is, however, easier to describe the process if it is explained one

step at a time.
The curriculum questions Tyler (1949) proposed are as follows.
1. What are the purposes or objectives of the program?
2. What experiences are likely to attain these objectives?
3. How can these experiences be effectively organized?

4. How can the effectiveness of learning be evaluated?

The first question forces the curriculum developer to contemplate and
clarify the nature of the educational process in which he or she is involved. In other
words, it requires the specification of aims, goals and objectives. The second question
relates to the content of instruction and requires the curriculum designer to articulate
the subject matter which will be used as a vehicle for attaining the pre-specified aims,
goals and objectives. The third question, relating to the organization of the educational
processes, requires the curriculum designer to articulate the principles for staging and
sequencing input for the curriculum. The final question, on attainment of pre-specified
purposes or objectives, relates to the area of evaluation.

In other words, Ralph Tyler suggested that a rational curriculum is
developed by first identifying goals and objectives, then by listing, organizing and
grading the learning experiences, and finally, by finding a means for determining
whether the goals and objectives have been achieved (Tyler 1949). For many, Tyler’s

book, “Basic Principles of Curriculum and Instruction”, which was published in 1949,
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is seen as the early bible of curriculum design. In it, Tyler provides a model for the
systematic development of the curriculum. He asserts that the development of any
curriculum for any subject whatsoever must be based on a consideration of the four
fundamental questions. Figure 2 below demonstrates the process of developing a
curriculum according to Tyler (1949).

Fundamental Questions in
Developing Curriculum Q 1

9:@ - |E===> | Leamning Objectives

Fundamental Questions in :
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2 What
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3 How can these

cni Learning Process
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Fundamental Questions in Q 4
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et ] (2> | Learning Evaluation

whether and to

what extent these
purposes are FA?"

being attained?

Figure 2 Tyler’s model for the systematic development of curriculum

Language curriculum development, like other areas of curriculum
activity, is concerned with principles and procedures for the planning, delivery,

management, and assessment of teaching and learning (Tyler, 1849; Richards, 1990).
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Curriculum development processes in language teaching comprise Needs Analysis,
goal setting, syllabus design, methodology, and testing and evaluation. Objectives for
the program have to be developed as well as syllabuses and instructional materials
(Richards, 1990). This study has applied the four fundamental questions from Tyler’s
framework to construct the questions for the research instruments utilized in the

questionnaires and interviews.

In this perspective, Nunan (1989) makes one substantial departure from
the “traditional” approach to curriculum design. With a traditional approach, such as
the one suggested by Tyler, the curriculum designer first decides on the goals and
objectives of instruction. Once these have been satisfactorily specified, the curriculum
content is then specified. The learning experiences are then decided upon, and, finally,
the means for assessing learners and evaluating the curriculum are established. The
process in Figure 1 is thus a linear one which operates in one direction, with a

feedback loop from evaluation to goals similar to Tyler’s suggestion.

2.4.2 Who should be the participants in a needs analysis?

When a Needs Analysis is conducted by using questionnaires,
interviews, observations, or other methodologies, then the consideration of who will
be the participants is a significant question. It is not until the goals, objectives, and
content of a language program have been determined that decisions about
methodology can be taken up in detail. The focus of this phase of program
development is on the kind of instruction that will be required to achieve the goals of
the program. From the perspective of curriculum development, questions of
methodology do not center on the choice of a “method”. Appropriate teaching
methodology is not predetermined; it cannot be imposed on teachers and learners.
Rather, it evolves out of the dynamics of the teaching process itself. This does not
mean, however, that effective teaching cannot be planned and conceptualized in
advance (Richards, 1990: p. 11).
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2.4.2.1 Methodology overview of Richards (1990)

Methodology can be characterized as the activities, tasks, and learning
experiences selected by the teacher in order to achieve learning, and how these are
used within the teaching/learning process. These activities are justified according to
the objectives the teacher has set out to accomplish and the content he or she has set
out to teach. They also relate to the philosophy of the program, a view of the language
and language learning that the program embodies, and the roles of teachers, learners,
and instructional materials in the program. Since the assumptions underlying
methodology are not necessarily shared by teachers, administrators, and learners, it is a
useful exercise for all involved in a language program to clarify their assumptions
about the kind of teaching and learning the program will try to exemplify. This can be
done through teacher preparation activities that examine attitudes, beliefs, and

practices concerning five central issues (Richards, 1990: p. 1).

1) The approach or philosophy underlying the program

2) The role of teachers in the program

3) The role of the learners

4) The kinds of learning activities, tasks, and experiences that will
be used in the program

5) The role and design of instructional materials

2.4.2.2 Methodology Overview of Schwab (1969)

The purpose of Schwab’s overview (1969) was to examine what should
be the concerns of curriculum designers. His suggestions on the “six signs” and the
“four commonplaces” might be part of the theoretical framework for those who are to
be investigated as participants. In other words, it is necessary to find the best groups
to investigate in order to establish learner needs before developing a suitable
curriculum for the learners.

From 1969 to 1986 Schwab produced six articles relating to the six signs. The

six signs are as follows:
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(1) A translocation of its problems and the solving of them from the
practitioners of the field to other men is the first one (Schwab, 1969: p. 301). This
means that the solutions for a curriculum or the public solution are from good
educators, but those educators are not necessarily in the context. The solutions may
not be suitable to a particular context.

(2) The second sign is “a flight from use of principles and methods to talking
about them” (Schwab, 1969: p. 301). This means that there are so many and
complicated principles and theories which the teachers may not able to apply in
practice. If the teachers, who are the practitioners, cannot understand the theory, then

they are not able to apply their use in teaching the curriculum.

(3) The third sign is “an attempt by practitioners to return to the subject matter
in a state of innocence, shorn not only of current principles but of all principles”
(Schwab, 1969: p. 301). This relates to the attempt of the teachers or the practitioners
who try to contribute or develop the curriculum to use their own experiences and
opinions. On the other hand, they ignore all significant theories and principles.

(4) The fourth sign is “a flight to the sidelines, to the role of observer,
commentator, historian and critic of the contributions of others to the field”” (Schwab,
1969: p. 301). Educational outsiders take the role of commentators and criticize the

curriculum, but they never provide any solutions for the practitioners.

(5) The fifth sign is ““a repetition of old and familiar knowledge in new
languages which add little or nothing to the old meanings as embodied in the older
and familiar language™ (Schwab, 1969: p. 301). In other words, they use the same
theories, principles, or knowledge, but they put it in new and difficult words. This may
be confusing to the practitioners who must invest their time to comprehend the new

vocabulary.

(6) The final sign is “a marked increase in eristic, contentious and ad

hominem debate” (Schwab, 1969: p. 302). This means there are so many debates and
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various comments to be considered when developing a curriculum that no one can

decide which ones are right and wrong.

The six signs relate to the four commonplaces for the curriculum designers.
The four commonplaces that educators have to concern themselves with when

developing a curriculum are as follows (Schwab, 1969).

1) Learners
2) Teachers
3) Subject matter

4) Environment

Schwab’s four commonplaces are teacher, learner, subject matter, and milieu.
A syllabus design should include the opinions of those in the population who are going
to be involved with the learners and the program. There are various ways in which an
NA can be conducted, which vary according to the purposes of the analysis and the
context. The most common instruments are questionnaires, interviews, observations,
and consultations, which may be designed for various groups such as learners,

teachers, and administrators.

2.5 Related Research

2.5.1 Related research/studies conducted in Thailand

Wongbiasaj (1982) surveyed the need for the use of English by first
year medical students and first year science students at Mahidol University by
comparing the opinions of first year medical students with those of first year science
students. The results revealed that reading was the most required skill for both groups
of students. Both groups needed English in the present and in the future. Medical
students needed to use English more immediately than science students did. Science
students reported that English was important because English was an international
language. However, the need of science students for English was not that great.
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Savangvarorose (1983) studied the needs for using business English of
Thai business community and such English available to students at universities in
terms of relevancy. It was found that business English was important to business
careers of the Thai business community. Writing was used to a considerable degree;
listening, speaking and reading were used to a moderate degree. Translation was used
only a little. Business persons had to listen to and speak about general topics and
business accounts or events to a moderate degree, and listen and speak for business
communication to a considerable degree. As for the curriculum, skills taught at
private universities were more relevant to the needs of Thai business community than
those taught at the state universities. Moreover, the private universities had a more
direct contact with business persons. Even the business English content in their

curricula corresponded more with the needs of the Thai business community.

Naruemol (1984) did a survey of the needs, wants, and expectations for
the use of English by nursing students at Mahidol University. The study investigated
the opinions of both nurses and coordinators. It was found out that there were needs,
wants, and expectations for the use of English in each group of subjects for all four
skills.  However, the opinions of the nurse group differed from the opinions of the
coordinator group in considering the importance of reading skills. The nurses
expressed the view that reading was the most widely used skill. Nursing students
considered that there was a need to improve the English courses. The nurse group
reported that they suffered from an inability to understand foreign patients, an inability
to follow talks in international conferences, and an inability to advise foreign patients
about symptoms or appropriate care. The problems faced by nurses, according to the

coordinator’s point of view, were listening, speaking and reading.

Ongsakul (1984) compared the opinions of teachers of English with
those of engineering students at King Mongkut’s Institute of Technology Lardkrabung
(KMITL) as regards the status, problems, and needs for the teaching and learning of
Technical English at KMITL. The objective of this study was to provide helpful
recommendations in order to improve the quality of the technical English program in

the Faculty of Engineering. Two sets of questionnaires were used as instruments. The
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subjects were eight KMITL teachers and 309 second and third year engineering
students in the academic year 1983. Both teachers and students wanted the subject
matter, teaching methods, educational aids, teacher-made tests, and other facilities to
be improved. Moreover, it was found that reading was the most important skill. The

content of the English course should be relevant to engineering.

Pleansaisurb (1984) investigated the needs, wants and problems of
medical students at Mahidol University in using the four skills in their studies and in
their future occupations. Subjects were first-year medical students, third-year medical
students, lecturers, interns, residents, and administrators. Four different questionnaires
were distributed to the first-year medical students, third-year medical students, interns,
residents, and some of the lecturers. Structured interviews were conducted with the
administrators and the rest of the lecturers. The findings revealed that the medical
students and the residents needed reading skills most. However, the medical students

wanted listening and speaking skills to be included in the English course.

Wanasiree (1985) surveyed the needs and problems in the use of
English as well as the preferred English course for residents in clinical science at
Ramathibodi Hospital. The results revealed that the residents’ needs were great in
reading and writing skills, while they had greater problems in listening and speaking.
These medical graduate students wanted an English class to be provided in the first
year, emphasizing listening and speaking skills; the content should cover both medical

and general English.

Uraisakul (1988) investigated the problems, wants and needs in
learning and using English of the undergraduate computer students at the Faculty of
Science, the University of the Thai Chamber of Commerce. The findings concerning
the extent of problems and wants in using the four English skills indicated that
students wanted speaking to be very greatly emphasized. The curriculum was reported
to emphasize greatly reading and writing skills and only moderately stress listening
and speaking skills. Regarding the needs for using the four English skills in studying

in computer courses, students reported that they had a very great need for reading, a
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great need for writing, and a moderate need for both listening and speaking, whereas
the computer instructors thought that the students had only a moderate need for
reading and little need for the other three skills. Nevertheless, the students had to use

a lot of computer terms, mostly in English.

Khamnungsook (1989) carried out the research by using a
questionnaire to survey the problems and wants in learning and teaching of English for
Communication Arts at Bangkok University, and to investigate the significant
differences between teachers’ and students answers. The subjects were 10 English
teacher and 293 third-year Communication Arts students at Bangkok University. It
was found that a large number of students had problems in applying English to the
study of their major subjects and in improving their abilities in the four English
language skills. The respondents wanted the content of the English course to be a
mixture of students” major subjects and students’ daily life. As for the significant
differences between teachers and students, the results indicated that the answers about

wants were not significantly different whereas the ones about problems were.

Rongsa-ard (1990) carried out research by using a questionnaire to
survey the needs of the learners in the ‘English for Doctors’ course at Siriraj Hospital,
Mahidol University, during the 1987-1988 Academic Year. The subjects were 116
doctors who were taking this course. A three-section questionnaire was administered
at the start of the course. It was found that the largest group ranked reading as the
most important skill. In other words, the respondents stated that the most needed skill
was reading (i.e. reading medical journals or reports). The lowest priority was placed
on speaking. The results reflect insights into the processes of teaching and learning
with an emphasis on learners’ needs and expectations as sources of motivation in

effective and efficient language learning.

Soranastaporn (1993) investigated the needs, problems and wants in
English language teaching and learning of nursing students at Nursing Colleges under
the Control of the Nursing College Division, Office of the Permanent Secretary,

Ministry of Public Health, Thailand. It was found that both nursing students and
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teachers felt positive towards English and wanted more English language courses.
Students and teachers had a great need in reading. However, students want to practice

listening and speaking whereas teachers want them to practice reading and writing.

Suwattananand (1993) studied the needs of paramedical students of the
Ministry of Public Health by using a mailed questionnaire. The subjects were 230
paramedical students who had finished the courses for Medical Record Librarians,
Cytotechnicians and Medical Radiographic Technicians between 1965 and1989. The
data obtained were used as major components in a model course designed for
paramedical students. The results revealed that the students needed an emphasis on
the Technical English rather than General English. Reading academic articles and
scientific publications was the most important skill that the paramedical students

needed, followed by writing, translating, speaking and listening respectively.

Akkakoson (1994) carried out an examination of the use of English for
business communication in top Thai companies. The subjects of the study were 17
human resource management representatives of 15 sampled companies divided into
three levels: high-level company, middle-level company and low-level company. The
results of the study revealed that English was an important tool for business
communication and English. All our skills were required. English was very useful for
most of the employees. The human resource management representatives of the high
status group were thought that all four macro skills were also important to supervisory
level staff while only listening and speaking skills were very important to junior level
staff. The human resource management representatives of the middle status group
thought that only listening and reading were of importance to the supervisory level
whereas the human resource management representatives of the low status group

considered that listening, speaking and writing were essential to the supervisory level.

Koetpo-kha (1994) investigated the needs and problems in English of
science students at Silapakorn University, Sanamchan Campus, by using a
questionnaire. The information obtained was applied an the development of an ESP

course. The subjects of the study were in three groups: 87 first-year science students,
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36 science teachers, and six English language teachers. The findings revealed positive
attitudes of the three groups towards the ESP course. The three groups of subjects
agreed on the science students’ problems in developing English language skills. The
main reasons for the students to take the ESP course were to be able to read scientific
texts written in English and to learn technical terms used in the fields of science. The
students realized the importance of English language teaching and learning in the
study of science. The ESP courses should be designed for occupational uses and

academic studies.

Bumroongthai (1996) undertook a needs analysis as the basis for
syllabus design for Technical English courses for Food and Nutrition students at
Rajamangla Institute of Technology, Chotiwet Campus. It was found that Food and
Nutrition students had problems in listening, speaking, writing, reading, and
translation, particularly in reading terms about food and nutrition, and in reading
recipes and menus, non-linear texts, short passages, and simple articles, cooking

instructions, and translating recipes and menus from Thai into English and vice versa.

Hongboontri (1996) conducted a study at the Faculty of Science,
Mahidol University, aiming at analyzing the structures of SERP writing in English,
and investigating the students’ needs and problems in using certain micro language
skills in academic science studies. The information obtained was used as the basis for
proposing an English Scientific (EST) Writing course for graduate students at the
Faculty of Science, Mahidol University. The subjects were 117 graduate science
students in the first or second academic year from eight science majors, and 71 science
lecturers from six different science fields. The instruments were two sets of self-
administered questionnaires. The results showed that English writing was not only the

most important but also the most difficult skill in academic studies.

Jiranapakul (1996) investigated the language needs for communication
by Thai engineers. The major purpose of this study was to reveal the actual usage of
English in engineering companies. The subjects were twenty-one operational

engineers and twenty-one managerial engineers. The instrument was an interview
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schedule. The results revealed that both groups of subjects considered English was an
important tool for communication. English in all four skills was very useful for them
since it was an additional factor in career advancement. The operational engineers
needed listening and speaking most, whereas managerial engineers needed writing and
speaking most.

Khemateerakul (1996) investigated the needs and problems of students
in using English in the International Program at Bangkok University by using
questionnaires. The researcher also examined students’ wants regarding which
English skills should be emphasized in the intensive English course. Data obtained
were used as the basis for the improvement of the intensive English course in the
International Program at Bangkok University. The subjects were first year students,
second and third year students, and instructors in the International Program at
Bangkok University. The total number of subjects was 351. All the respondents

perceived all skills as urgent needs; listening was needed most.

Singto (1997) investigated the needs and problems of dental technician
students at the Faculty of Science, Mahidol University in using English for academic
studies. The purpose of the study was to propose an English course for dental
technician students. The subjects were 29 first year and second year dental technician
students, 30 lecturers from the Faculty of Dentistry, and 10 dental technicians from the
Faculty of Dentistry. The instruments employed in this study were questionnaires and
structured interviews. The questionnaires were distributed to dental technician
students and lecturers, while structured interviews were conducted with dental
technicians. The results of the study revealed, in general, that English was essential
for academic studies for the subjects. It was also found that reading was the most

essential skill for dental technician students.

Sucompa (1998) used four sets of questionnaires to investigate the
needs and problems in English language use in the tourism industry in Thailand and at
Rajamangala Institue of Technology (RIT). The aims of this study were to determine

content, method and duration of the course for “Technical English for Tourism” for
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higher certificate level students at RIT. The subjects were 394 tourism workers, 95
employers or owners of travel agencies, 20 English language teacher, and 135 tourism
students. The results revealed that tourism workers regarded reading, speaking, and
listening as more important than writing and translation. Employers and owners of
travel agencies regarded speaking as the most important skill. They required tourism
workers to have efficient reading, speaking, and listening skills over writing and
translation skills. The English language teachers believed that tourism students
needed to emphasize reading, speaking, listening, and writing more than translation.
RIT tourism students regarded translation as the most important. All groups of

subjects wanted the English course for tourism to be developed.

Suwaroporn (1998) investigated the professional needs and problems in
English language use of nursing staff at King Chulalongkorn Memorial Hospital. The
instruments used in this study were questionnaires administered to 291 nurses at King
Chulalongkorn Memorial Hospital. The findings indicated that all nursing staff
wanted English language courses. They had a strong need for reading, especially
reading texts, journals and any documents related to medical and nursing areas in
order to help plan nursing care. They also had a strong need for writing, especially
writing laboratory investigation reports in individual nursing care plans and writing
reports about patients’ physical examinations in general. However, they also had a
serious problem in speaking.

2.5.2 Related research/studies conducted in other countries

Frankel & Dunlop (1981) conducted a survey of English language
needs at the Asian Institute of Technology (AIT). The instruments used in this study
were questionnaires and follow-up interviews. The subjects in the study were students
and instructors. The results revealed that reading was a very important skill but was
not a major problem. There were more urgent needs for instruction in listening
comprehension, in interaction in speech and in writing. There was general agreement
between students and instructors about the need to improve students’ English.

However, there was disagreement about methods of doing the needs analysis which
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related to the standard of English proficiency to be expected from AIT graduates. In
other words, instructors usually set a fairly high standard and had a relatively low
opinion of students’ English but students tended to overrate their level of competency.
This study had a policy orientation. It concluded with implications for testing and
program development.

Schutz & Derwing (1981) conducted a survey of English language
needs of educated Taiwanese who were working or studying in the areas of science
and technology. More than half of the informants reported that English was useful for
their studies and professions. Most of them thought that English was the best
international language. They rated speaking the least important of the language skills
in terms of needs. However, they ranked speaking first in case of their wants. In other
words, there was a conflict between objective needs and personal wants.

Seymour (1984) investigated the language skills required by medical
students in their first pre-clinical year (the third-year students), at the University of
Kuwait, during the academic year 1981-1982. It was found that the students of
medicine in their first pre-clinical year needed to do the following in English:

Listen to lectures and take relevant notes.

Read books and sections of books and take relevant notes.

Combine notes taken from different sources in order to answer

questions.

Ask lecturers for clarification.

Make a contribution in tutorials and discuss problems.

Prepare and deliver seminars in teams of 6-8.

Answer exam questions (MCQs, paragraphs and mini-essays).

Vijchulata & Lee (1985) investigated students’ needs for English at
University Pertanian Malasia (UPM). The instrument used in this study was a
questionnaire. The purpose of the study was to find out what was expected from the
English courses they took. It was found, in general, that students preferred small

classes of 10-19 students. Most of them ranked oral English as the most preferred skill
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and reading comprehension as the second most preferred. With regard to writing,
report-writing was ranked as the most important activity. Apparently, students were
not in favor of the course content which was related only to general science. They
preferred courses based on a combination of “general English”, “English related to
their field of study”, and “English related to general science”. Most students agreed
that proficiency in English was necessary for them to do well in their examinations at
the university and that the English language was useful in their studies. However,
based on students’ self-evaluation, their ability to read and comprehend materials in
English seemed to be rather low, though the frequency of students’ reading materials

in English was found to be high.

Zughoul & Hussein (1985) investigated the needs for English at
Yarmouk University in Jordan. The instrument used in this study was two sets of
questionnaires distributed to students and the teaching staff of the faculties. The study
intended to discover three major aspects: the extent of English language use at the
university, perceptions of students’ language abilities, and perceptions of English
language needs. The results revealed widespread use of English in most educational
settings except for class discussion and raising questions in lectures. Both students
and instructors agreed on the primary importance of the listening skill. There was also
the evidence that students tended to overestimate their abilities in different language
skills.

Boswood (1993) conducted a study to discover the post-graduation
employment-related language needs of EPC students. The sample in this study was
131 informants who passed through five screening questions at the start of the
interview. The data were gathered by two methods: a telephone survey of private
sector companies an informal survey of newspaper advertisements. The findings were
that EPC graduates would be able to find employment in organizations of all sizes,
particularly in the media, trade, service and finance sectors. Job titles had many
permutations, but the relevant positions were categorized in terms of function as
involving administrative-managerial, customer-client liaison, marketing and clerical

duties.
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Littlewood, Liu, and Yu (1996) did a survey by using two sets of
questionnaires conducted as part of the LEAP (Learning Experiences and Proficiency)
Project based at the English Centre of the University of Hong Kong. The main
purposes were to investigate the English learning experiences, proficiency and
perceptions of students entering tertiary education in Hong Kong by focusing on
students’ oral English, and to find out teachers’ perceptions of undergraduates’
English competence and teachers’ judgments’ of the domains of competence most
important for academic success. The target population for the student survey was
first-year undergraduates in Hong Kong universities. The target population of the
teacher survey was teachers at the University of Hong Kong (HKU) and the Chinese
University of Hong Kong (CUHK). The investigation revealed that students who
entered tertiary education in Hong Kong had grown accustomed to passive speech
roles in class and had limited experience of speaking. The results of these surveys
indicated the need for three areas of development which have implications both for

English language learning and for wider aspects of the students’ learning.

Edwards (2000) provided an ESP course which focused on the business
context. The course involved three German officials. To design a course relevant to the
needs of learners, a needs analysis was conducted. The analysis consisted of a list of
general questions for the students about their past learning experience and future
objectives. Based on the advice of the school director and the researchers’ own needs
analysis, the course’s aim was to improve of the students’ spoken English for use in
business meetings and negotiations, giving presentations and to improve skills for
writing reports, reading short articles related to banking and listening to language used
by native speakers in meetings. The researcher designed a multi-layered syllabus
which consisted of three components: functions, topics and vocabulary. The syllabus
could be supplemented by a variety of authentic materials and relevant topic-based
activities such as role plays. The course was assessed by test results, discussions,

interviews and informal means.

Kormos (2002) investigated the language wants of English majors in

Hungary. First, a questionnaire was administered to 279 students at all the six
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universities in Hungary where there were students majoring in English language and
literature combined with TESOL. The study used questionnaires to gather the data
from year 2 students. The study found that students used English mainly for academic
purposes during their university studies. The most important functions for English
majors looking towards their future occupations seemed to be expressing their
opinions, reading texts on the Internet, conversing with non-native speakers, writing e-
mail messages, giving explanations and instructions, and translating oral and written

English in a variety of possible occupations.

Cook (2006) investigated the aspirations of Adult ESOL learners, the
institutional factors constraining them, and the consequent implications for Adult
ESOL practitioners. The study drew on a corpus of 76 interviews with adult migrants
learning English in the UK, analyzing four of them in detail using a case study
methodology. Despite the high levels of motivation, investment and individual
‘agency’ of all four, the case studies show that the constraining effects of structural
and institutional factors must also be taken into account when planning for the
educational needs of migrants. The paper goes on to examine the classrooms in which
these learners were studying and suggests that the methods employed for attempting to
meet their needs, such as individualized learning plans, are inadequate because they
ignore the real life experiences of ESOL learners. It also suggests that the activities
and practices of ESOL classrooms, while fulfilling some needs, such as the affective
and social, often fail to equip migrants to realize their full potential as users of

English, and as members of the work force and future citizens.

Holmes (2006) derived a set of qualitative techniques for Needs
Analysis grouped as Participatory Appraisal (PA) from an aid project approach,
known as Participatory Rural Appraisal (PRA), assessing how these helped evolve
course structures that both responded to changing needs, and began to advance learner
independence in the EAP reading classroom. The study found that the development of
a learner-centered classroom helped the learners take on more responsibility for their

learning advancement. Therefore, most learners had positive attitudes to learning.
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Bacha and Bahous (2007) reported on a study of business student and
faculty views at the Lebanese American University as to the students’ language
proficiency levels, writing in particular, and what the specific writing needs were in
order for students to be effective in their course work. The findings indicated that
students perceived their writing skills as more satisfactory than faculty did. They also
differed on what writing tasks were necessary, but agreed that both the business and
English faculty should cooperate in the teaching of English. Implications were drawn
for ongoing cooperation in the teaching/learning of writing between the business

faculty and that of the English as a foreign language department.

Cowling (2007) conducted a study of the needs analyses (NA) for the
development of a set of English language intensive courses at a large Japanese
industrial firm. The case study highlights the NA practices of using multiple sources
and multiple methods in the data gathering stage and uses triangulation in order to
validate results. The perceived needs of different informant groups, resource
constraints, data gathering techniques and syllabus design are all discussed in light of
current theory and research. It was found that great care and thought is required in the
planning and execution stages as this area of course and syllabus design is often far

more complex than described in the syllabus design literature.

Ming, Aziz and Razak (2008) conducted an ESP Needs analysis
leading to the design of a language course, which would better meet learners’ needs.
The study was designed to develop an ESP speaking course framework for foreign
postgraduates in the fields of science and technology at National University of
Malaysia. The study used a questionnaire and semi-structured interviews as
instruments for data collection,. The samples for the interviews included 252 foreign
postgraduate students in the fields of science and technology from three faculties in
the university. This study contributed to the introduction of a framework for the ESP

speaking course, necessary for these foreign postgraduates.

Read (2008) conducted a study entitled “ldentifying Academic

Language Needs through Diagnostic Assessment™ which examined the rationale for
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the assessment program. The study took into account some specific provisions
governing university admission in New Zealand law. The study considered in some
detail: 1) the way in which the Diagnostic English Language Needs Assessment
(DELNA) is presented to staff and students of the university, and 2) the procedures for
reporting the results. It also considered the criteria by which the programme should be
evaluated. The results suggested that the DELNA assessment programme had a
number of features that differentiated it from other tests of English for Academic
Purposes. First, it did not function as a gatekeeping device for university admission,
and students could not be excluded from the institution on the basis of their results in
either phase of the assessment. The fact that some students found this hard to believe
helped to account for the relatively low participation rate in the diagnostic phase of
DELNA among those who were recommended to take it. Secondly, it was not simply a
placement procedure to direct students into one or more courses within a required EAP

program according to their level and areas of need.

2.6 Conclusion

The ideas of Tyler (1949) and Schwab (1969) can be synthesized to develop a
curriculum. Tyler’s four basic principles for developing a curriculum can be drawn
upon as a component in curriculum design in order to construct the content for
research instruments. Therefore, the four commonplaces of Schwab can be used by
way Needs Analysis participants. Moreover, Hutchinson & Waters’ (1987) model of
Needs Analysis for an ESP course can be applied for the framework of this study as

shown in Figure 3 below.

The conceptual framework for designing the NA model for this research
utilizes Tyler’s framework for syllabus design, Hutchinson and Waters” model of ESP
course design, and Schwab’s idea of four commonplaces, which is illustrated in Figure
3 below. The framework corresponds to the following research questions of this study:
(1) To what extent do the Bilingual students need to use English in both their present
and future situations? (2) To what extent do the Bilingual students have problems in
using English in their specialized studies? Finally, (3) what are the learners’ wants

for the purpose, content, and methodology of the Bilingual Program?
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Needs Analysis:
- Learners
- Teachers
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Figure 3 Conceptual Framework for Winit Secondary School NA
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CHAPTER 111
METHODOLOGY

This chapter describes the research methodology of the study. The description
begins with research design. The population, participants, and sampling are then given
in detail. The next part explains the research instruments, data collection procedures,

and data analysis. The chapter can thus be outlined as follows.

3.1 Research design
3.2 Population, participants, and sampling
3.2.1 Population and participants
3.2.2 Sampling for questionnaire participants
3.2.3 Sampling for semi-structured interview participants
3.2.4 Sampling for the focus group interview participants
3.3 Instruments
3.3.1 Questionnaires
3.3.2 Semi-structured interviews questions
3.3.3 The focus group interview questions
3.4. Reliability and Validity
3.3.1 Reliability
3.3.2 Validity
3.5 Distribution and Collection
3.6. Data Analysis
3.6.1 Questionnaire Analysis
3.6.2 Semi-structured interviews and the focus group interview
Analysis

3.7 Conclusion
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3.1 Research design

The present study is a survey that using mixed methods for gathering both
quantitative and qualitative data. The quantitative part is a survey using questionnaires
to find the opinions of the learners, teachers, administrators, parents, and alumni who
are involved in the bilingual program. The qualitative approach is the method used for
collecting the deep and detailed data by using semi-structured interviews and a focus

group interview. The research design can be illustrated as follows.

Semi-structured interviews
&
Review of Literature

\ 4

Research
questions v

Questionnaires Focus group interviews

A\ 4

A

Data Analysis

A4
Finding, Discussion & Suggestions

Figure 4 Research design

3.2 Population and participants

The total population of 1,336 for the research included 280 students, 20
teachers, 6 administrators, 280 parents, and 750 alumni from the Bilingual Program at
Winit Secondary School. The five groups of participants were the population who
were categorized for data collection methods, questionnaires, semi-structured
interviews, and for focus group interviews. Below, Table 1 shows the details of the
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population, questionnaire participants (distributed and responded), semi-structured
interview participants, and focus group interview participants. The details in Table 1
and the explanations for how the researcher selected the sample size for this study are
described below Table 1.

Table 1 The participants and respondents

Subjects Students | Teachers | Administrators | Parents | Alumni Total
The target 280 20 6 280 750

population 1,336
Questionnaires 100% 100% 100% 30% 10%

Distributed 280 20 6 84 75 465
Questionnaire 241 20 6 71 62 400
respondents (86%) (100%) (100%) (84.5%) | (82.6%) | (86.02%)
Semi- 3 3 3 3 3 15
structured

interview

Focus group - 2 2 2 2 8
interview

3.2.1 Sampling for questionnaire participants

It is recommended that a qualified quantitative research should provide
reliability of the result (Mcmillan & Shumacher, 1997). One of the best ways to do
this is for the study to use as large a sample size as possible. As a result, the larger the
sample, the more representative it will be for the population. For this reason, this
study used 100 percent of learners, teachers, and administrators. Even though, the
study was not possible to include all of the parents and alumni in the sample, the
researcher attempted to include 30% of the parents (280) from all levels in the
Bilingual program. Moreover, there were 750 alumni in the population, but only 10%
of them (75) were in the sample for this study. The last two groups were selected by
using cluster sampling techniques. The sample size was relatively large, greater than
or equal to 30, which means that the sample size is adequate for this study (Mcmillan
& Shumacher, 1997). (See Figure 5).
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Groups Method of Sampling Total
100%0 of the total population
Students Year 7 | | - Year 7 students (N= 93) Total
(N= 280) - Year 8 students (N=93) [~
- Year 9 students (N= 94) N= 280
Teachers e | All bilingual teachers I—' Total
(N= 20) N= 20
'(Al‘\ld:ngl)mStrators = | All bilingual administrators I_. Total
N=6
Classified according to Selected by random sampling
grade level
_, | Parents from 30% of the parents |
Year 7 (N=93) from Year 7 (N=28)
Total
Parents (N=280) [ | Parents from 30% of the parents " N= 280
Year 8 (N=93) from Year 8 (N=28) ~

Alumni (n= 750)

Parents from

Year 9 (N=94)

30% of the parents |
from Year 9 (N=28)

Classified according to

grade level

Upper Secondary

1 (N= 490)

availability

v

Undergraduate
(N=220)

Upper Secondary
(N=50)

Working (N= 40)

| Undergraduate (N= 15)

Selected by sampling according to

Total

\ 4

Working (N= 10)

" N=75

Figure 5 Sampling of five groups who responded to questionnaires
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The five groups of subjects who responded to the questionnaires are as

follows.

(1) All bilingual students enrolled at Winit Secondary School in the
academic year 2008. The total number is 280.

(2) All teachers who taught in the bilingual program at Winit Secondary
School during the academic year 2008. The total number is 20.

(3) All bilingual program administrators at Winit Secondary School
during the academic year 2008. The total number is six.

(4) 30% of the parents (280) whose children were studying at Winit
Secondary School during the academic year 2008. The questionnaires were
distributed to twenty-eight parents from each of three levels (14 from all 6 classes).
The total number is 84.

(5) 10% of the alumni (1,336) who had studied at Winit Secondary
School since the Bilingual program started. The total number is 750.

The participants in the semi-structured and focus group interviews were
selected by using a purposive sampling technique from groups four and five

respectively.

3.2.2 Sampling for semi-structured interview participants

The semi-structured interviewees were selected from the five groups of
the population. This included three from each group who were selected by using
purposive sampling. The semi-structured interviews were used in order to gather
information from questionnaires and also to investigate in-depth data for students’
wants focusing on research question three. The criteria for purposive sampling for the

five groups are explained below. (See Table 2)

3.2.2.1 The criteria for selecting the sample for semi-structured

interviews
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Table 2 Criteria for purposive sampling for semi-structured interviews

Groups

Criteria

1. Students

2. Teachers

3. Administrators

4. Parents

5. Alumni

Studied in the Program in academic year 2008
Participated in most of the Program activities
Understood the leaning process in the Program

Were selected to be student representative from each level
(year 7-9)

Taught in the Program in academic year 2008
Participated in most of the Program activities
Understood the teaching process in the Program

Were home-room teachers for each level (years 7 — 9)
Were administrators in the Program in academic year
2008

Participated in most of the Program activities
Understood the administrative process in the Program
Were parents of the students studying in the Program in
academic year 2008

Participated in most of the Program activities
Understood the teaching and learning process in the
Program

Were alumni of the Program

Participated in most of the Program activities
Understood the teaching and learning process in the
Program

Were representatives for different levels: upper secondary
level, undergraduate level, and working level

3.2.2.1 Sampling information for the semi-structured interviews

The sampling details for the 15 participants for the semi-

structured interviews are outlined and described as follows.

seven to nine.

(1) The three students selected were representative of years

The three students were the captains of each level and were

recommended by the head of the Program as they were the students who were each

selected by their friends to be representatives to communicate and cooperate with

teachers, students, administrators and the community for the Program activities. In

being so, they always participated in the Bilingual Program activities. The students

were interviewed face to face while being audio recorded for 15 minutes during the
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lunch break. The detailed information for the three students who were interviewed is
described below:

(@) Student one (S1) was the captain of year seven
students. He was 12 years old and was born in Muang District, Lopburi Province.
His English ability was mid-level for a year seven student. His mother worked as a
primary school teacher in Lopburi, and his father was a businessman in Lopburi
Province. He lived with his parents. His family participated in the Partner School
Exchange Program of 2008 as host to a Singaporean student.

(b) Student two (S2) was a year eight student. She was
a 13-year-old girl who was born in Lopburi Province. Her English ability was
considered of a higher level than that of the other year eight students. She lived with
her parents. Her mother was a nurse and her father was a doctor in Lopburi Province.
In 2008, she participated in both the Sister School Exchange Program in Australia and
the Partner School Exchange Program in Singapore. She was selected to be to give a
speech welcoming the Partner School Program students.

(c) Student three (S3) was 15 years old and a year nine
student who was born in Singhaburi Province, about 40 kilometers north of Lopburi
Province. His English ability was mid-level for his age. His mother was a housewife,
and his father was a policeman in Singhaburi Province. He participated as a host to a

Singaporean student the year before.

(2) The three Thai homeroom teachers for each level, years
seven to nine, were selected to participate in the semi-structured interviews. There
were two Thai homeroom teachers for each level, but only one was selected. The
researcher selected the one who had the experience of being a homeroom teacher for a
longer period of time in the Program. All of those selected were homeroom teachers
in the Program since the Program started. The reasons for selecting the homeroom
teachers for the interviews are as follows. First, they were very close to the students
and the students always asked them for advice when they had problems. Second, the
foreign teachers always asked the homeroom teachers to translate to or communicate
with the students and their parents and to help them discipline the students when

needed. Finally, the homeroom teachers handled all information about the students
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regarding every subject. The three teachers were interviewed face to face using an
audio recorder after the researcher explained the purposes of the study and a consent
form was signed. The detailed information for the three teachers who were
interviewed is described below.

(@) Teacher one (T1) was selected as the year seven
homeroom teacher in the Program. She was 47 years old and had taught at Winit
Secondary School for 21 years. She taught years seven and eight non-bilingual
English. She was also the co-teacher for core English in her homeroom class.

(b) Teacher two (T2) was selected from year eight.
She was 45 years old and had worked at Winit Secondary School for 19 years. She
taught non-bilingual English for years eight and nine. She was also the co-teacher for
core English in her homeroom class.

(c) Teacher three (T3), a year nine homeroom teacher
in the Program, was 47 and had worked at Winit Secondary School for 24 years. She
taught non-bilingual English for years eight and nine. She was also the co-teacher for

core English in her homeroom class.

(3) The three parents were selected from each of the three
levels of years seven to nine. These parents’ representatives were also recommended
by the head of the Bilingual Program as they always cooperated in the school
meetings and activities relating to the Bilingual Program. They were interviewed by
telephone and audio recorded after the researcher passed along an invitation letter and
consent form through their children who studied in the Program. The characteristics
of the three parents who were interviewed are described as follows:

(@) Parent one (P1) was the representative from the
parents of year seven’s students. He was a 43-year-old solider who lived in Lopburi
Province. He had two children. His older son was in year seven of the Program and
his youngest daughter was in primary year six in Lopburi Province. His wife was a
housewife.

(b) Parent two (P2) was the year eight parent

representative. She was 47 years old and a teacher who lived in Lopburi Province.
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She had only one child who was in year eight. Her husband was a businessman in
Lopburi Province.

(c) Parent three (P3) was the parent representative for
the year nine students. He was a government official who was 44 years old, living in
Lopburi Province. He had two children. His younger daughter was in year nine in the
Program. His oldest daughter was an alumna of the Bilingual Program who was then
studying in year 12 at Winit Secondary School. His wife was also working as a

government official in Lopburi Province.

(4) Three administrators who were involved in the Bilingual
Program were selected for the semi-structured interviews. The purposes of the
interviews were known to them and consent forms were signed before starting the
audio recordings during the face to face interviews. The detailed information for the
three administrators who were interviewed is described below:

(@) Administrator one (Adm.1l) had been the vice-
director of the academic department for seven years. She was responsible for the
entire academic program at the school including the Bilingual Program. She was 51
and had worked at Winit Secondary School for 28 years.

(b) Administrator two (Adm.2) had been the former
head of the Bilingual Program and head of the foreign department for more than 10
years and was, at the interview time, 54 years old. She was responsible for the
Program’s academics, activities, and discipline and had also been responsible for the
Bilingual Program teachers from when the Program started until 2007. She was still
the head of the foreign department when she was interviewed.

(c) Administrator three (Adm.3) was selected to be part
of the administrative category because he was the head of the foreign bilingual
teachers. He was a British teacher who taught health studies for years seven to nine,
core English for year seven and eight, and additional English (Listening and
Speaking) for years seven to nine. He had worked in the Bilingual Program for two

years. He led the Bilingual teachers’ meeting once a week.
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(5) Three alumni who were involved in the Bilingual
Program were selected for the semi-structured interviews. They were informed of the
purposes of the interviews and consent forms were signed before starting the audio
recordings during the face to face interviews. The detailed information for the three
alumni who were interviewed is described below.

(@) Alumnus one (Al) was a 16-year-old high school
student who studied in year 11 at Winit Secondary School. She received scholarships
to study at the upper secondary school level in the Road to University Program; the
program focus was science and mathematics for high-achieving students.

(b) Alumnus two (A 2) was a 3" year undergraduate
student who studied Mass Communications (International Program) at Thammasat
University. He studied in the Bilingual Program from years seven to nine and went
on to study in a Languages and Arts Program at one of the best upper secondary
schools in Bangkok before passing the university entrance exam.

(c) Alumnus three (A 3) was a professional national
golfer who began studying in the second year of Winit Secondary School’s Bilingual
Program. He continued studying at the upper secondary levels at Winit Secondary
School before going on to study Physical Education at the Faculty of Education,

Radchaphat Thepsatree University in Lopburi Province.
3.2.3 Participants in the focus group interview.

The participants in the focus group interview were different individuals
from those of the semi-structured interviews. The purposive sampling for the focus
group interview was conducted in four groups: teachers, administrators, parents, and
alumni. Two subjects from each group were selected from different districts in order
to have variety. Thus, the criteria for purposive sampling for the focus group

interview are presented in Table 3.
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Table 3 Criteria for purposive sampling for the focus group interview

Groups Criteria

2. Teachers Taught in the Program in academic year 2008

Taught in the Program more than 3 years

Participated in most of the Program activities

Understood the teaching process in the Program

Were from different districts

Were administrators of the Program administration in

academic year 2008

e Participated in most of the Program activities

e Understood the administrational process in the Program

4. Parents e Were parents of the students studying at the Program in
academic year 2008

e Participated in most of the Program activities

Understood the teaching and learning process in the

Program

Were from different districts

Were alumni of the Program

Participated in most of the Program activities

Understood the teaching and learning process in the

Program

e Were the representatives from different level: upper
secondary level, undergraduate level, and working level

e Were from different districts

3. Administrators

5. Alumni

The details for the eight subjects are given below.

(1) The two teachers were selected because they had taught in the
Bilingual Program for the longest amount of time and for the most hours in a
semester. The detailed information for the two teachers who were in the focus group
is described as follows.

(@) The first teacher of the focus group (FG: T 1) was a 34-year-
old Filipino teacher who had worked at Winit Secondary School for six years. He
lived in Thalai-Chopsorn Sub-district, Lopburi Province. He had a doctoral degree in
Business Administration and was certified in teaching English as a Second Language.
He taught home economics for years seven and nine, additional social studies for
years eight and nine, and additional English (Reading) for year eight. He was able to

communicate in Thai very well.
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(b) The second teacher of the focus group (FG: T2) had taught in
the Bilingual Program for eight years, the longest of any teacher. He lived in Banmei
District, Lopburi Province. He was a Chinese-British teacher acting as liaison
between the foreign teachers and the school as he could speak both Thai and English

very well. He also taught additional mathematics for years seven to nine.

(2) The two administrators were selected from among the six Bilingual
Program administrators. Three of them participated in the semi-structured interviews.
The school Director was the only administrator who did not participate in either the
semi-structured or focus group interviews. He asked to be excused from the process
as he felt the other administrators worked more closely with the Program and knew
the learners quite well. The remaining two administrators who participated in the
focus group interview were as follows.

(@ The first administrator (FG: Adm.1) was 34 and the head of
Foreign Relations who took care of the foreign teachers’ paperwork and the teaching
materials for the Bilingual Program. He was also the coordinator of the school
exchange programs. He lived in Ang-Thong Province, about 25 kilometers south of
Lopburi Province.

(b) The second administrator of the focus group (FG: Adm.2) had
been the head of the Bilingual Program for two years and also taught additional
science for year one in the Program. She was 48 years old and was responsible for the
Program’s academics, activities, and discipline. She was also responsible for the

Bilingual Program teachers. She lived in Tha-Chang Sub-District, Lopburi Province.

(3) The parents in the focus group were selected by using the same
criteria as for the participants in the semi-structured interviews. The detailed
information for the parents is described below:

(@) The first parent in the focus group (FG: P 1) was a teacher
teaching English at Winit Secondary School for 16 years. She was a 43-year-old
single mom. Her only son studied in year seven of the Bilingual Program. She lived

in Pra-Baht District, Saraburi Province.
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(b) The second parent in the focus group (FG: P 2) was a 45-
year-old nurse who worked in Koksomrong District, Lopburi Province. Her daughter

studied in year nine of the Bilingual Program.

(4) The two alumni were selected because they had been heavily
involved with the Bilingual Program, participating in and helping with organizing
many Bilingual Program activities such as the Bilingual Program Exhibition and the
schools exchange programs. They also promoted the Bilingual Program in the
community. The detailed information for the two alumni is described as follows:

(@ The first alumnus (Al) of the focus group was a year 12
student who was studying in the Japanese-English Program at Winit Secondary
School. He participated in the Singapore Exchange Program when he was in year
eight of the Bilingual Program and was a host for an Australian student as part of the
Sister School Exchange Program when he was in year nine. He often acted as the
Master of Ceremonies for the welcoming and farewell dinners for the school
exchange programs as well as for the meetings of the Bilingual Program parents.

(b) The second alumna (A2) was an English teacher who had been
a student in the pilot year of the Bilingual Program at Winit Secondary School. She
participated in the Singapore Exchange Program when she was in year nine of the
Bilingual Program. She studied in the Language Program for Gifted Kids at the upper
secondary level of a public school in Lopburi before she entered the Faculty of Arts,

Thammasat University as an English major.

The suitable number for a focus group is reported to be between six to eight
participants, as smaller groups show greater potential (Krueger & Casey, 2000).
Furthermore, the goal in selecting participants is to purposively search for those who
continued to participate with the bilingual activities. Which is to say, ideally they
should be familiar with both the purpose and the function of Winit Secondary
School’s Bilingual Program. Also, focus group interviewees were included because of
their higher knowledge and varied experience (Krueger & Casey, 2000). The
purposive sampling for the focus group interview was used in this study as to assure

that the subjects were representative of different locations and communities.
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Following Schwab (1969), the four commonplaces of educational thinking, the
affected learners, teachers, subject matters, and milieu, were used to as factors in
collecting the data. However, the learners were not in this focus group interview as
the objective of the interview was to investigate the problems of the curriculum that
effect the learners from an adult perspective. A focus group interview is a strategy for
obtaining a better understanding of a problem or an assessment of a problem,
concerns, a new program, or idea by interviewing a purposefully sampled group of
people rather than an individual (McMillan & Shumacher,1997).

3.3 Instruments

The instruments employed in this study included semi-structured interviews, a

focus group interview, and questionnaires.

3.3.1 Questionnaires

There were four separate sets of questionnaires for the students,
teachers, administrators, and parents. The questionnaires for the students,
administrators, and parents were predominantly the same and were written in Thai in
order to minimize ambiguity and misinterpretation. The questionnaires for the
teachers were written in both Thai and English as the instructors might be either Thai
or English speakers. The questions contained in the questionnaires were of both

closed and open form. The questionnaires comprised four parts as follows.

Part 1: Background information for the respondent.

Part 2: The respondent’s opinions concerning the needs and problems
in regards to English learning skills for bilingual learners.

Part 3: The respondent’s opinions concerning the wants of the
bilingual learners in terms of curriculum, content, methodology, skills, times, and

teachers.
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Part 4: The respondent’s attitudes towards learning in the bilingual

program.

The questionnaires mirrored all research questions which pertained to the
needs in the present and future, problems, and wants of learners using a five-point
Likert scale. The full version of the questionnaires for the five groups is attached in
Appendix I. The average mean scores were translated according to the formula cited
by Lerdchayantee (1996). The mean range for each scale is defined below in Table 2.

Table 4 Five Point Likert Scale Criteria

Scale Needs and Problems Wants Mean Range
5 Very extensive Very strong 4.21-5.00
4 Extensive Strong 3.41-4.20
3 Moderate Moderate 2.61-3.40
2 Rarely Rare 1.81-2.60
1 Least Least 1.00-1.80

Construction and development of the questionnaires

The procedures in constructing the questionnaires were as follows.

(1) Literature and research related to bilingual education, English for special
purposes, and needs analysis were reviewed.

(2) Bilingual students, teachers, administrators, and parents from Wini
Secondary School were interviewed by semi-structured interview to obtain
preliminary data.

(3) Based on the information from the literature study and the interviews,
draft questionnaires were designed for learners, teachers, administrators, and parents
focusing on the purpose of the study and the research questions.

(5) The draft questionnaires were modified and revised based on the

suggestions of three authorities in the field before being piloted.
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(6) The draft questionnaires were piloted on the different sample groups,
including some bilingual learners, instructors, and parents at Naray School in Lopburi.

(7) The questionnaires were analyzed for reliability and ambiguous items were
edited or eliminated.

(8) The draft of the questionnaires was revised.

(9) The final questionnaires were given to students, teachers, administrators,

and parents.

3.3.2 The semi-structured interview questions

The interviews were conducted in two ways: namely, face to face
interviews and telephone interviews. The data obtained were used as a guideline in
drafting questionnaires and in gathering in-depth data for analyzing the needs,
problems, and wants. The semi-structured interview guestions were constructed using
the review literature from the framework for curriculum design which is composed of
learning objectives, subject matter, teaching process, and assessment process (Tyler,
1949). The questions for the semi-structured interviews consisted of three parts
which were (1) language skills needs, (2) language used and, (3) leaning objectives,
content, teaching process, and assessment process. An example of the guidelines for

the semi-structured interviews questions is shown as follows.

An Example of Semi-structured Interview Questions

Part 1 Language skills

1. What English language skills do the Bilingual Program learners need in
order to be able to learn in this program?

2. What English language skills do the Bilingual Program learners lack?

3. What English language skills do the Bilingual learners use most often in
their daily lives?

4. What English language skills do the Bilingual learners use most often in

the classroom?
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5. Do you think learning other subjects in English is effective with respect to
the learners understanding the content or not? In what way?

6. Do you have any ideas to help solve any issues pertaining to number 5?

Part2 Language used

1. Do you think the Bilingual teachers should be from native English
speaking countries? Why or why not? From which country(s) would you
prefer the teachers be?

2. What percentage of L2 and L1 should the teachers in the Bilingual
Program use while teaching in the classroom?

Should the Bilingual classes have a Thai co-teacher? Why or why not?

4. Should Thai-teachers teach in the bilingual program? Why or why not?

5. Which English skills should the foreign teachers focus on in the Bilingual
Program classroom?

6. What level of education and/or training should the foreign teachers

possess? In which areas?

Part 3 Leaning objectives, content, teaching process, and assessment process.

1. Inyour opinion, what are the objectives of having a bilingual program?

2. How should the Bilingual materials be found or prepared? (Should the
Program use materials from other countries? Or retrieve them from the
internet? Or translate the material from Thai texts?)

3. Which subjects should be learned in English?

Which teaching processes or methodologies should be used in the Program?

4. What learning strategies should the learners have in order to learn in the
Program?

5. What kind of assessment or evaluation should the Bilingual Program use?

6. What kind of extra activities or projects should the school provide for the

learners?
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7. Do you think English camp is useful for the learners? In what way and
why?

8. Do you think that the exchange programs (Singapore and Australia) are
useful to the learners? Why? If possible, please offer more comments on
these programs.

9. Do you think the school could provide more exchange program with other

countries? If yes, please indicate which countries you would suggest?

All of the questions for the semi-structured interviews were similarly

used for each of the five groups of participants.

3.2.3 The focus group interviews

The focus group interviews were conducted in order to analyze in-
depth data using audio recordings. The purposive sampling was with selected subjects
for the focus group interview. (See Table 1). An example of focus group interview

questions is provided as follows.

An Example of Semi-structured Interview Questions

Part 1 Language skills

1. What English language skills do the learners need in order to learn in the
Program?

With which English skills do the learners have problems or difficulties?
What language skills do the learners use most in the classroom?

What about outside of the classroom?

a > N

Do the teachers have difficulties teaching the learners in the Program?

Please expand upon your opinions.
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Part2 Language used

o K~ N

What language do the teachers use most when teaching in the Bilingual
Program?

Do the teachers use Thai when teaching?

What language do the students use with their classmates?

What language do the students prefer the teacher to use while teaching?

Do the students have difficulties in understanding the content when

learning in English?

Part 3 Leaning objectives, content, teaching process, and assessment process.

In your opinion, what are the objectives of having a bilingual program?
How should the Bilingual materials be found or prepared? (Should the
Program use materials from other countries? Or retrieve them from the
internet? Or translate the material from Thai texts?)

Which subjects should be learned in English?

Which teaching processes or methodologies should be used in the
Program?

What learning strategies should the learners have in order to learn in the
Program?

What kind of assessment or evaluation should the Bilingual Program use?

Construction and development of the interviews

The procedures in constructing the interviews are as follows:

(1) The preliminary interviews were conducted in order to obtain basic data

for preparing the questionnaires. The interviews were conducted at Winit Secondary

School. The representatives of the students, administrators, and parents were

interviewed. They were asked to specify problems, needs, and wants in English and

other subjects which the students had to learn in English. They were also asked for
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their comments and their wants for the current bilingual program curriculum at the
school. The information from the interviews was used as guideline to draft

questionnaires for students, teachers, administrators, and parents.

(2) The focus group interviews were conducted in order to analyze in-depth
data. The purposive sampling representatives for the focus group interview were from

the four groups: teachers, administrators, alumni, and parents. (See Table 1)

3.4 Reliability and Validity

3.4.1 Reliability

Reliability refers to the consistency of measurement, the extent to
which the results are similar over different forms of the same instrument or occasions
of data collection (McMillan & Schumacher, 1997). Kirk and Miller (1986) identify
three types of reliability referred to in quantitative research, which relate to: (1) the
degree to which a measurement, given repeatedly, remains the same (2) the stability
of a measurement over time, and (3) the similarity of measurements within a given
time period. Four groups of subjects who responded to questionnaires reveal the
reliability. The results of both qualitative and quantitative research from the four

groups can be compared to ensure that they are approximately the same or similar.

3.4.2 Validity

Two goal of research is to draw valid conclusions concerning the
effects of an independent variable and to make valid generalizations to the population
and setting of interest (Kirk, 1982). There are 6 primary types of validity. Following
is a brief description of content and construct validity which are important for this
study (Krueger, 1994).
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(1) Content Validity
This form of validity is based on the content (actual questions)
used in a survey or questionnaire. Content validity is established by a professional or
professionals selecting appropriate content for questions and statements. The results
of a questionnaire or survey are considered valid if the questions are appropriate and

necessary to identify a specific attribute, state or quality.

(2) Construct Validity
This form of validity is the most difficult to establish. It is normally
based on demonstrating meaningful relationships among elements of states, attributes,

results, problems or disorders.

This research used semi-structured interviews and literature review
to build the questionnaires. Therefore, it can be claimed that this part of the
questionnaires is valid in terms of content validity. In addition, construct validity is
demonstrated by the creation of the instruments which were built from a theoretical
framework from the review of the literature. Moreover, the semi-structured interviews
were audio-taped in order to increase the validity of the qualitative data and then
transcribed verbatim to ensure high reliability of the data (Kirk, 1982; Krueger, 1994;
McMillan & Schumacher, 1997).

3.5 Distribution and collection of research tools

This section provides the summary of how the research instruments were used
to collecting the data from the subjects. There were three ways of gathering the data
in this study. First, the semi-structured interviews were taped by an audio recorder.
The researcher interviewed the subjects face to face or by telephone. The questions
were prepared to be guidelines for the interviews. Then the audio recordings were

transcribed for the analyses on the same day the interviews were done.

Second, the questionnaires were both in Thai and English. The Thai version

of the questionnaires was given to Thai native speakers, while the English version was
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given to the foreign subjects who were comfortable with the language. It was
explained to the subjects that the questionnaires were designed to collect data to
develop the bilingual program and help the students to improve how to learn in the
target language. Moreover, they were reminded that there was no right or wrong
answer. The distribution of the questionnaires was done in three ways as there were
five groups. The group of learner subjects was given time to complete the
questionnaires during their home-room period. The subject group of teachers and
administrators were given time to complete the questionnaires during the bilingual
staff meeting. Then letters of consent were sent to the parents of the bilingual
students by their children. The students were asked to pass the questionnaires to their
parents and bring them back to the researcher within a week for further analysis. The
questionnaires were posted to alumni with the envelopes returned to the researcher.
The number of respondents for the five groups is shown in Table 1.

Finally, a focus group interview was conducted and taped by audio recorder.
The location of the interview was in the school conference room on the negotiated
date agreed to by the subjects. Each interview lasted thirty minutes. After the
interview, the audio tape was transcribed for the analysis immediately after the

interview.

3.6 Data analysis

3.6.1 Questionnaire analysis

After the questionnaires had been returned to the researcher, all data
from questionnaires were analyzed using descriptive statistics. To answer the research

questions, the following statistical procedures were employed.

(1) Percentage and Frequency Distribution were used in the analysis of
answers concerning general background, and wants for other factors (e.g.

time, teachers) of the bilingual program.
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(2) A five point Likert Scale was used to score the levels for the needs,
problems and wants in the questionnaires. The criteria used for scoring is
shown in Table 4.

(3) Arithmetic Mean and Standard Deviation were used for all of the research
questions, and the data from the questionnaires were analyzed through
descriptive statistics to find the arithmetic mean and the standard
deviation. The arithmetic mean provides average levels for the data.
Standard deviation was used to measure how widely spread the values in a
data set were. If the data points are all close to the mean, then the standard
deviation is close to zero. If many data points are all far from the mean,
then the standard deviation is far from zero. If the data values are equal,
then the standard deviation is zero (McMillan & Schumacher, 1997).

(4) The Cronbach alpha reliability coefficient was employed to ascertain the
reliability of the responses for the items which used a five point Likert
scale.

(5) Weighted Scores were used to rank the wants of students, teachers,
administrators, and parents concerning the skills and preferred content. A
specific weight, as exemplified below, was assigned for each specific rank
(the first rank = the highest weight, and the last rank = the lowest weight).
See Table 5.

Table 5 Weighted Scores for Ranking

Rank Weighted Scores
1 4

2 3
3 2
4 1
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3.6.2 Semi-structured interviews and the focus group interviews Analysis

After the audiotaped data for both semi-structured interviews and the
focus group interview were transcribed. The researcher analyzed the data by using
the three competencies for the interviews analyst which identified by Henderson
(1995).

Henderson (1995) identifies the following three competencies for the

interviews analyst as follows.

e Organize disparate information into categories.
e Analyze key points that will support decision making.
e Detach self from the findings and report negative findings as

good data for decision making.

3.7 Conclusion

Quantitative and qualitative methods were used for gathering the data in order
to find the needs, problems, and wants of the Bilingual learners at Winit Secondary
School by using questionnaires, semi-structured interviews, and a focus group
interview. The population included these groups: students, teachers, administrators,
parents, and alumni. Descriptive statistics were used to analyze the results of the five
point Likert scale questionnaires, while, the transcription of the audio recording from
the semi-structured and focus group interviews were used to analyze the content for
in-depth data. The instruments in this study also were tested for reliability and
validity. The next chapter will describe the findings in order to respond to the three

research questions.
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CHAPTER 1V
FINDINGS

This chapter provides the results for the three research questions. (1) To what
extent do the bilingual students need to use English in their situations both present,
and future? (2) To what extent do the bilingual students have problems in using
English in their specialized studies? Finally, (3) what are the learners’ wants for the
purpose, content, and methodology of the bilingual program? The findings from the
returned questionnaires, semi-structured interviews, and a focus group interview are

presented in Table 6-15.

(1) Tables 6 to 10 show background information for the respondents from
the five groups.

(2) Tables 11 and 12 present learners’ needs both present and future.

(3) Tables 13 illustrate learners’ problems.

(4) Tables 14 and 15 demonstrate learners’ wants.

4.1 Background Information

Background information for the five groups of subjects, namely students,
teachers, administrators, parents, and alumni, are presented in Tables 6-10. Nearly
90% of the participants returned the questionnaires. This shows that the participants
gave full cooperation and understood the importance of the needs analysis process for
this study. This might be because the participants understood and saw necessity of
this study.
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4.1.1 Background information for the students group

Table 6 shows that there were almost twice as many female students as
males. Nearly 10% of the students were continuing their studies from a primary level
bilingual program, and most of them had started to learn in a bilingual program at this
school. However, more than 70% began learning English as a foreign language in
kindergarten and all of them had had some English learning background. It seemed
that most of them liked to learn English, and less than 10% said that they disliked
learning English. Thus, most of them chose to study in the bilingual program by
themselves. Nearly half of them preferred not to participate in the school exchange
programs because their personal budgets were limited and/or they lacked confidence
in speaking English. As for their future study plans, there were similar percentages in
the groups of those who did and did not wish to study abroad; that is to say, up to 40%
would like to study abroad for their Master’s; whereas, nearly half of them intended to
study in a normal program for their higher education. Moreover, they used Thai as a

means to communicate with their families and their friends at school.
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Table 6 Background Information for the Bilingual Students at Winit Secondary
School (N=241)

Background information f %
1. Sex:
e Male 83 34.4
e Female 158 65.6
Total 241 100.0
2. Study level:
e Year7 64 26.5
e Year8 92 38.1
e Year9 85 35.4
3. You graduated from a bilingual program in Grade 6:
o Yes 22 9.1
e No 219 90.9
Total 241 100.0
4. You started learning English at ......... level.
¢ Kindergarten 189 78.5
e Primary 1-3 42 17.4
e Primary 4-6 10 4.1
e Secondary 0 0.0
Total 241 100.0
5. You like to learn English.
o Yes 223 92.5
e NoO 18 7.5
Total 241 100.0
6. You learn English for extra hours after school.
e Yes 213 88.4
e No 28 11.6
Total 241 100.0
7. You chose to study in the bilingual program by
yourself.
e Yes 220 91.3
e No 21 8.7
Total 241 100.0
8. You plan to participate in an exchange program
abroad.
e Yes, inyear7 14 5.8
e Yes,inyear8 48 19.9
e Yes, inyear 9 and higher 82 34.0
e NO 97 40.3

Total 241 100.0
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Table 6 Background Information for the Bilingual Students at Winit Secondary

School (N=241) (cont.)

Background information f Y%
9. You plan to study abroad in the future.
e Yes, for secondary 11 4.6
e Yes, for BA 20 8.3
e Yes, for MA 97 40.2
e NO 113 46.9
Total 241 100.0
10. You communicate with family using
....... language(s) 239 99.2
e Thai 2 0.8
e English 241 100.0
Total
11. You communicate with friends at school
using...language(s) 240 99.6
e Thai 1 0.4
e English 241 100.0
Total

4.1.2 Background information for the group of teachers

Table 7 presents the background information for the Bilingual Program

teachers at Winit Secondary School. Up to 80% of the teacher respondents were

female. The age of the teachers was mainly in the 25 to 35 range. Most of the

teachers had obtained a Bachelor's Degree, and 95 % of them taught in the same field

as their concentration at university. For example, the teacher who taught Health

Studies in Year 7-9 in the bilingual program had been graduated a Bachelor’s degree

in Nursing. More than half of the teachers used English as a means to communicate

with their students both inand out of the classrooms. Up to 90 % of the teachers

believed that the students used only Thai with their friends in the classroom, while

they used both English and Thai with their teachers. As can be seen from the table,

80 % of the teachers taught extra lessons after school.
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Table 7 Background Information for the Bilingual Teachers at Winit Secondary
School (N=20)

Background information f Y%
1. Sex:
e Male 4 20
e Female 16 80
Total 20 100
2. Age:
e Under 25 1 5
e 2535 8 40
o 36-45 S 25
o Qver45 6 30
Total 20 100
3. You graduated with a....
e Bachelor’s Degree 17 85
e Master’s Degree 2 10
 Doctoral Degree 1 5
e Other 0 0
Total 20 10
4. You are teaching as a......
e Main teacher 14 70
e Co-teacher 6 30
Total 20 100
5. Do you teach in a field related to that from which you
graduated?
e Yes 19 95
e No 1 5
Total 20 100
6. Do you communicate in English with your students?
e Yes, only in class 6 30
e Yes, both in and out-side classroom 12 60
e NO 2 10
7. Do you teach after school?
e Yes 16 80
e No 4 20
Total 20 100
8. The students use...... to communicate with you.
e Thai 10 50
e English 10 30
Total 20 100
9. The students use...... to communicate with friends.
e Thai 18 90
e English 2 10

Total 20 100
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4.1.3 Background information for the group of administrators

Table 8 presents the background information for the Bilingual Program
administrators at Winit Secondary School. There are six administrative positions:
Head of School Health, Foreign Relations, School Consultant, Vice Director of
Student Affairs, Head of the Bilingual Program, and Vice Director of Academics.
Table 8 shows that two-thirds of the administrators were male and 83 % were over 45
years old. They were equally split between having Bachelor’s and Master’s degrees.
All of them had been on field trips both inside and outside Thailand, encouraged their
students to use English inside and outside the classroom, and provided extra class
after school. Almost 70% of them believed that students used Thai more than English
to communicate with their teachers. Finally, all of them believed that students used

Thai to communicate with friends at school.
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Table 8 Background Information for the Bilingual Administrators at Winit
Secondary School (N=6)

Background information f Y%
1. Sex:
e Male 4 66.7
e Female 2 33.3
Total 6 100.0
2. Age:
e Under 25 0 0.0
o 25-35 1 16.7
o 36-45 0 0.0
e Over45 5 83.3
Total 6 100.0
3. You graduated with a....
e Bachelor’s Degree 3 50.0
e Master’s Degree 3 50.0
o Doctoral Degree 0 0.0
e Other 0 0.0
4. You have been on field trips ......
e only in Thailand 0 0.0
e only abroad 0 0.0
e Both 6 100.0
o Never 0 0.0
Total 6 100.0
5. Do you encourage the students to use English to communicate?
e Yes, inclass only
e Yes, outside of class only 0 0.0
e Yes, both 0 0.0
e NO 6 100.0
Total 0 0.0
6 100.0
6. Do you provide extra classes after school?
e Yes, 6 100.0
e No 0 0.0
Total 6 100.0
7. The students use...... to communicate with teacher.
e Thai 4 66.7
e English 2 33.3
Total 6 100.0
8. The students use...... to communicate with friends.
e Thai 6 100.0
e English 0 0.0

Total 6 100.0
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4.1.4 Background information for the group of parents

Table 9 presents the background information for the parents of the
bilingual learners at Winit Secondary School. The occupations of the parents were as
follows: government officials, business people, teachers, nurses, bankers, politicians,
soldiers, and other employees. More than half of the respondents were mothers, and
most of them were in the middle-aged group. Most of the students did not speak
English at home. Nearly 40 % of the parents attempted to communicate in English.
They stated in response to open-ended questions that they used English about 10 %
each day. Most parents stated that their children had decided to study in the bilingual
program on their own, and they also preferred that their children participate in the
school’s international exchange program. The percentages for future education
plans were very similar in terms of (1)studying abroad, (2) studying in an
international program in Thailand, and (3) studying in a normal program in
Thailand. With regard to the language used at home, only a few of them claimed to
use English at home, while, the entire group of parents believed that their children

used Thai to communicate with their friends at school.
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Table 9 Background Information for the Bilingual Students’ Parents at Winit
Secondary School (N=71)

Background information f %
1. Sex:
e Male 27 38.0
e Female 42 59.0
e No response 2 3.0
Total 71 100.0
2. Age
e Under 25 4 5.6
e 25-35 4 5.6
e 36-45 35 49.3
e Over45 25 35.2
e No response 3 4.3
Total 71 100.0
3. Do you use English to communicate with your child?
o Yes 26 36.6
e No 45 63.4
Total 71 100.0
4. Do you think that your child like English or not?
e Yes 64 90.1
e No 7 9.9
Total 71 100.0
5. Do you send your child to study English after school?
e Yes 55 77.5
e No 16 22.5
Total 71 100.0

6. Did your child choose to study in the Bilingual program by
him/herself?

e Yes, 64 90.1
e No 7 9.9
Total 71 100.0
7. Do you want your child to participate in the exchange program?
e Yes 53 74.6
e No 18 25.4
Total 71 100.0
8. Do you plan to send your child to study ........ ?
e Abroad 24 33.8
e Inan International Program in Thailand 25 352
e No 21 29.6
e No response 1 14
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Table 9 Background Information for the Bilingual Students’ Parents at Winit
Secondary School (N=71) (cont.)

Background information f %
9. Your child uses...... to communicate at home.

e Thai 67 94.4
e English 2 2.8
e No response 2 2.8
Total 71  100.0

10. Your child uses...... to communicate at school.
e Thai 71  100.0
e English 0 0.0
Total 71  100.0

4.1.5 Background information for the group of alumni

Table 10 presents the background information for the Bilingual

Program alumni at Winit Secondary School.

There were twice as many female alumni as male, and all of the
respondents were teenagers and adults. Nearly 70 % were studying at the secondary
level; almost 20 % were at the undergraduate level; and about 13 % were working.
All of alumni agreed that they liked studying in the program and 61% had studied
English for additional hours after school when they were in the program. Most of
them had decided to study in the program by themselves. Some alumni did not
participate in the school exchange program. Nearly all of them believed that the
program helped them to develop their English ability. However, a fair amount of
them (59.7%) believed that their English ability was just a little better than that of
their friends who were not in the bilingual program.
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Table 10 Background Information for the Bilingual Alumni at Winit Secondary
School (N=62)

Background information f Y%
1. Sex:
e Male 20 32.3
e Female 42 67.7
Total 62 100.0
2. Age:
e Under 15 0 0.0
e 15-20 54 87.1
o 21-25 8 12.9
e Over25 0 0.0
Total 62 100.0
3. At what level are you studying now?
e Secondary 42 67.7
e Bachelor’s degree 12 194
e Master’s degree 0 0.0
e  Others/ working 8 12.9
Total 62 100.0
4. Did you like studying in the Bilingual Program?
o Yes 62 100.0
e No 0 0.0
Total 62 100.0

5. Did you study English for extra hours after school when you
were in the Program?

e Yes 38 61.3
e No 24 38.7
Total 62 100.0
6. Did you choose to study in the Bilingual Program by
yourself? 44 71.0
e Yes, 18 29.0
e No 62 100.0
Total

7. Did you participate in the school exchange program when
you were in the Program?

e Yes 25 40.3
e NO 37 59.7
Total 62 100.0

8. Do you think that you were able to develop your English
ability while in the Program?
e Yes 60 96.8
e No 2 3.2
Total 62 100.0
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Table 10 Background Information for the Bilingual Alumni at Winit Secondary
School (cont.)

Background information f Y%
9. How does your English ability compare with that of your
friends who did not study in the Program?

e Less 2 3.2
e Equal 10 16.1
e Little bit better 37 59.7
e Much better 13 21.0
Total 62 100.0
4.2 Needs

The results of needs both present (See Table 11.) and future (See Table 12.)

are described below.

4.2.1 Present needs

4.2.1.1 Findings for present needs from questionnaires

Table 11 shows the findings for the present English needs of
the bilingual learners at Winit Secondary School; responses were gathered from the
responses of the five groups to the questionnaires. Participants said that students
needed all four English skills to communicate at an extremely high level. The mean
scores for the main skills and for the sub skills were somewhat different. To
illustrate, of the main skills, speaking and listening scored the highest, while the
highest for the sub skills were speaking for general conversation, reading for
examinations and exercises, and reading textbooks. However, the results show that
the mostly needed sub skills of English speaking and listening had very similar mean
scores. For example, the mean scores for speaking for general conversation, reading
examinations and exercises, and reading textbooks only had a difference of 0.01. On
the other hand, the least needed sub skills were reading stories or ads, and writing

letters and E-mails. The lowest needs mean score for the main skills was writing.
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4.2.1.2 Findings for present needs from the focus group interview

This section is based on the various statements expressed
during the focus group interview. For example, an administrator said, "...they need to
have and practice all four communicative skills because they have to learn other
subjects through English language.” The two alumni also gave similar opinions
when they said, “Yes, we did improve all skills because we had to use the four skills
all the time... and when we were in the program we had to listen to the teachers at all
times as during lectures, for classroom directives and rapport.” Listening to lectures
in the classroom seemed to be very important as they always had to listen to their
teachers giving lectures. Also, practice in listening to reports or presentations and
additional audio/visual materials such as CDs and DVDs seemed to be of
importance. The teachers added information as to how they address the needs for
English skills when they said, “We usually assign the learners to read, write, and
present for related content reports, so they can practice all skills." Consequently, the
results for present needs for sub skills of English show that the learners needed
reading for searching for information to prepare for reports. They also needed the sub
skill of writing for reports as well as speaking skills to present their reports in the

classroom.
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Table 11 Present English needs of the bilingual learners at Winit Secondary

(N= 387- 395)
Present needs for Mean SD a Needs
1.  Speaking 4.46 0.78 093 VE
2.  Listening 4.45 0.75 093 VE
3. Reading 4.18 0.88 0.93 E
4.  Writing 4,13 0.92 0.93 E
Present needs for listening to
e Lectures 4.06 0.85 0.93 E
e Presentations 4.05 0.88 0.93 E
e News and Documentaries 4.04 0.92 0.93 E
e Music and Movies 3.92 0.99 0.93 E
Present needs for speaking to
e General Conversation 4.32 0.85 0.93 VE
e Discussions 4.22 0.87 0.93 VE
e Presentations 4.13 0.85 0.93 E
e Questions and Answers 4.10 0.85 0.93 E
Present need for reading to
e Examinations and Exercises 4.32 0.87 0.93 VE
e Textbooks 4.31 0.89 0.93 VE
e E-mail and Internet Information 3.92 1.01 0.93 E
e Newspaper and Magazines 3.90 0.94 0.93 E
e Stories, Novels, or Ads 3.80 0.99 0.93 E
Present needs for writing
e Wh- and Yes-No Questions 4.26 0.83 093 VE
e Compound and Complex 4.19 0.89 0.93 E
Sentences
e [Essays 413 0.87 0.93 E
e Summaries 4.10 0.88 0.93 E
e Simple Sentences 4.09 0.99 0.93 E
e Classroom Notes 4.03 0.92 0.93 E
e Letters and E-mails 3.85 0.96 0.93 E

Note: VE = Very Extremely

E= Extremely (See Table 4)



Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 85

4.2.2 Future needs

4.2.2.1 Findings for future needs from questionnaires
Table 12 shows the findings for the future English needs of
the Bilingual learners at Winit Secondary School. The group of alumni participants
completed the questionnaires, and their answers were recorded during semi-structured

interviews.

Table 12 Future English needs of the Bilingual learners at Winit Secondary School

(N=56-62)
Future needs for Mean SD o Needs
1. Listening 4.52 0.70 095 VE
2. Speaking 4.42 0.76 095 VE
3. Reading 4.24 0.80 095 VE
4.  Writing 3.98 0.93 0.95 E
Future need for listening to
e Presentations 4.07 0.78 0.95 E
e |Lectures 3.95 0.75 0.95 E
e News and Documentaries 3.90 0.90 0.95 E
e Music and Movies 3.81 1.03 0.95 E
Future need for speaking to
e General Conversation 4.41 0.78 095 VE
e Discussions 4.20 0.82 0.95 VE
e Presentations 4.10 0.72 0.95 E
e Questions and Answers 4.07 0.80 0.95 E
Future needs for reading to
e Examination and Exercises 4.30 0.86 0.95 E
e Textbooks 4.16 0.92 0.95 E
e E-mail and Internet Information 3.90 0.90 0.95 E
e Newspaper and Magazines 3.82 0.90 0.95 E
e Stories, Novels, or Ads 3.65 0.94 0.95 E
Future needs for writing to
e Wh- and Yes-No Questions 4.20 0.85 0.95 E
o Essays 4.12 0.83 0.95 E
e Compound and Complex Sentences 4.10 0.95 0.95 E
e Summaries 4.05 0.85 0.95 E
e Simple Sentences 4.03 0.89 0.95 E
e Classroom Notes 3.93 0.85 0.95 E
e Letters and E-mails 3.77 0.95 0.95 E

Note: VE = Very Extremely E= Extremely (See Table 4.)
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The results for future needs obtained from the questionnaires suggest
that the learners need all four main skills in communication. The most needed of the
main skills was listening and the least needed was writing. In contrast, the most
needed of the sub skills was reading examinations and exercises, but the least needed
was listening to presentations. However, the range of the mean scores shows all of the
main skills and sub skills varied from very extremely high to extremely high. Of the
sub skills, the highest speaking needs were for general conversation, for discussions
and for presentations; the highest reading needs were examinations and exercises, and
textbooks; and, the highest for writing needs were writing questions, essays, as well as

compound and complex sentences.

4.2.2.2 Findings for future needs from the focus group interview

The needs for English skills in present or future situations
depended on each situation according to the focus group interviews. The parents said
that their children would need to use English skills for higher education as one of the
parents said, ““... after year 9 most of the children continue to study in years 10 to 12
and then on to a university; so most of the English skills needed would be reading
textbooks or other sources of learning like the internet to help them learn better.
However, if they study in an international program they would need all skills --
especially listening and reading as in listening to lectures and reading textbooks.”
This shows that the future needs mostly were reading for lectures and reading for
textbooks. An alumnus who studied under a Thai curriculum “mainly used English to
read texts and research online because the other three skills just weren't called
upon. The first phase findings for the semi-structured interviews’ were also
supported by the findings of the focus group interview as an alumnus who is now an
International student used all four skills. He said ““I have to use all skills in order to
learn in this program. The first year until this one, my third year, |1 have been
listening to a lot of classroom lectures as well as reading textbooks to prepare for
examinations. | also have done a lot of presentations. And before my presentations, |
always have had to research information and then write reports ...””. Finally, a golfer
used speaking most and very frequently as he said, “I’m so lucky to have been a

former bilingual student because | have to speak English when | have competitions
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both in Thailand and outside of Thailand since | mostly have international
tournaments. | mostly use my speaking skills in a golfing context and for general
conversation.” The needs of English majors seemed to depend on their individual
opinions and personal lifestyles, the texts they read online, and conversation with

various foreigners.

4.3 Problems

4.3.1 Findings for problems from questionnaires

Table 13 shows the findings for the problems of the bilingual learners
at Winit Secondary School in using English. The five groups of participants

completed the questionnaires and were interviewed in a focus group.

The participants rated the problems in using English for speaking, listening,
writing, and reading skills at a moderate level. They also rated the problems for
speaking in discussions, presentations, questions and answer, and general
conversation as well as reading for examination, textbooks, and newspaper at a
moderate level. Moreover, they rated the problems of writing compound and complex
sentences, summaries, essays, letters and E-mails, classroom notes, and Wh-and Yes-
No questions at a moderate level. However, they rated the problems of listening to
lectures, presentations, news and documentaries, and music and movies at the rare
level. They also rated the problems of reading stories, novels, or ads, E-mail and

internet information, and writing for simple sentences at the rare level. (See Table 13).
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Table 13 Problems of the bilingual learners at Winit Secondary School in using
English (N = 357-360)

Problems for Mean SD a Problem
1. Speaking 3.11 1.16 0.93 M
2. Listening 2.98 1.12  0.93 M
3. Writing 2.95 1.16 0.93 M
4. Reading 2.73 1.09 0.93 M
Problems for listening to
e |Lectures 3.07 1.12 0.93 M
e Presentations 2.94 1.08 0.93 M
e News and Documentaries 2.83 3% W93 M
e Music and Movies 2.53 1.09 0.93 R
Problems for speaking to
e Discussions 3.12 1.11 0.93 M
e Presentations 2.98 1.11 0.93 M
e Questions and Answers 2.83 1.04 0.93 M
e General Conversation 2.80 1.16 0.93 M
Problems for reading to
e Examination and Exercises 2.85 1.12 0.93 M
e Textbooks 2.77 1.16 0.93 M
e Newspaper and Magazines 2.76 1.14 0.93 M
e Stories, Novels, or Ads 2.58 1.14 0.93 R
e E-mail and Internet Information 2.57 1.11 * 0.93 R
Problems for writing to
e Compound and Complex 399 118 0.93 M
Sentences
e Summaries 3.20 1.15 0.93 M
e [Essays 3.16 1.23 0.93 M
e Letters and E-mails 2.99 1.15 0.93 M
e Classroom Notes 2.85 1.18 0.93 M
e Wh- and Yes-No Questions 2.78 1.08 0.93 M
e Simple Sentences 2.52 1.12 0.93 R
Note: M = Moderate R= Rare (See Table 4)

4.3.2 Findings for problems from focus group interview

During the focus group interview, opinions were expressed in more
detail; therefore the results portray a deeper understanding of the problem issues. The

first point of view came from Thai teachers who taught English. They stated that
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large class sizes caused a big problem because they could not provide feedback and
correct errors in students’ writing assignments in terms of style, organization, and
grammar as often as they desired. Moreover, teachers wanted all students in class to
have opportunities to speak and do activities, but they could not conduct more and
varied speaking activities. Teacher one (T. 1) stated that, “For writing skills, though
the teachers are teaching the students grammar while continually correcting their
errors, when they have to submit their homework or reports, there remain to be many
mistakes. It is quite difficult to correct each and every error made by each and every
student on each and every homework assignment or report.” Furthermore, the large
class size was a hindrance to effective speaking activities. As teacher two (T. 2) said,
“The time factor and the large class size are the main problems for learners because
45-47 students in a class and 50 minutes for each class are not always enough for
learners to practice their speaking skills effectively. And, often times the teachers
gave the lecture and follow up with a related exercise for the lesson, so the learners
mostly listen to the teachers but do not much use the other skills.”” Moreover, reading
and listening were moderate problems as the learners had more time to practice
listening and reading skills. For example, alumni one (A. 1) said "Yes, when | was in
M1 (year 7), | sometimes had problems because 6 years ago most of the foreign
teachers could not speak Thai at all, so | was so scared of using English in the
classroom and | didn’t understand ... When | was in M2 (year 8), | felt it was much
easier for me to listen to lectures by the foreign teachers as we had to listen to them
all of the time. For reading as well because we had to read the textbooks, notes,
exercises, and exams so, | think, unlike the speaking, we had more time to practice

our listening and reading skills."

4.4 Wants

Table 14 shows the findings for the wants for English skills, wants for
objectives, content language, teaching and learning process, and wants for
instructional language of the Bilingual learners at Winit Secondary School. The
learner participants completed the questionnaires and were audio recorded for the

semi-structured interviews.
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Table 14 Wants of the bilingual learners at Winit Secondary School in using English

(N=204-241)
Wants for Mean SD a Wants
e Writing 3.06 1.03 0.91 M
e Reading 299 090 091 M
e Listening 221 098 0091 R
e Speaking 1.64 090 0.91 L

Wants for objectives:

e To use English as fluently as a native English 463 062 091 VS

speaker
e To pass the entrance exam 452 070 091 VS
e Tobeableto study inan international 448 073 0.91 VS
program at the university level
e To use as a medium of learning (autonomous 437 074 091 VS
learning)
Wants for content:
e From Thai and foreign texts 426 083 091 VS
e From foreign texts 405 091 091 S
e Translated from Thai texts 395 094 0091 S
Wants for methodology:
e Experiential learning outside the classroom 444 0.78 091 VS
e Learning by doing 426 089 091 Vs
e Integrated subjects 406 1.00 091 S
e Lectures 392 090 0091 M
e Class discussions 391 097 0091 M
e Problem-based 3.84 095 0091 M
e Research presentations 381 1.00 0.91 M
e Project-based 361 099 0091 M
Wants for learning activities:
e Qutside the classroom 450 079 091 VE
e Group work 417 097 091 S
e Pair work 4,07 096 091 S
e Inside classroom 396 093 0091 M
e Individual 3.70 1.14 0091 M
Wants for teaching techniques:
e Telling jokes to relax during the instruction 457 084 091 \%
o CAI 436 084 0091 \%
e Using songs 425 094 091 \%
e Role play 406 106 0.91 A%
e Drama/play 396 1.14 0091 S
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Table 14 Wants of the bilingual learners at Winit Secondary School in using English
(N=204-241) (cont.)

Wants for assessment and evaluation by Mean SD o Wants
e Testing 422 082 091 V
e Evaluating the learners’ performance by 420 086 091 V

considering learners’ progression
e Considering cooperation among the learners 418 079 091 S
e Evaluating the learners’ performance by using 402 09 091 S
criteria
e Tasks, worksheets and portfolios 396 094 091 S
e Observing the learners’ development 395 099 091 S
Wants for instructional language:
e The teachers use 70 % English while teaching 428 093 091 V
e The teachers use 50% English while teaching 423 090 091 V
e Native speakers teach grammar 420 099 091 V
e Thai and foreign teachers teach at the same 413 108 091 S
time as a teaching team
e Thai teachers who are good at English teach 407 102 091 S
bilingual subjects
e Native speakers teach only English in the 387 102 091 S
Program
o Native speakers teach every subject in the 381 114 091 S
Program
e Thai English teachers teach grammar 372 120 091 S
e Teachers use 100% English while teaching 369 091 091 S
Note: VS = Very strong S = Strong M = Moderate
R = Rare L = Least (See Table 4)

Findings for wants from questionnaires and semi-structured interviews
have been grouped and commented on under three headings: wants for (1) language
skills, objectives, and content language, (2) teaching processes, and, (3) assessment

and instructional language.
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4.4.1 Wants for language skills, objectives, and content language

4.4.1.1 Findings from questionnaires

Students said that they wanted to be competent in writing and
reading skills at the moderate level. However, they wanted to improve their listening
skills at the rare level and for speaking at the least wanted level. Students rated all of
the objectives for learning in the Bilingual Program at the very strong level, especially
the want to speak as fluently as a native speaker. With respect to the contents of the
text books, it was preferred to use all forms of texts: Thai and foreign, only foreign,

and Thai translations.

4.4.1.2 Findings from semi-structured interviews

In order to illustrate the content wants from another
perspective, the year seven student said, ““I have to continue studying in Thailand, so |
need to learn from Thai texts but in English. As well, | want to know what kind of
content is studied by the international students. | think | want both Thai and
international texts." The interviews pertaining to the learners’ wants show that they
preferred writing skills to communicate more than speaking as they
lacked the confidence of speaking correctly. For example, the year eight student said,
“l want to be able to speak but it’s too difficult and I'm afraid of people laughing at
me when | make a mistake. | think writing is better because when | make any
mistakes, the teacher always corrects them for me”. As for the objectives for learning
in the Bilingual Program, it was important to be able to use English as a tool for
learning, for their higher education, and for having a good job in the future. For
instance, the student from year nine said “Actually, | think I want to be able to use
English for my future study like to use content in English from internet for my reports
as well as to get good scores for entrance examinations in both higher secondary and
university level. And also, | want to get a good job as people who have better English

always get a better job.”
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4.4.2 Wants for teaching processes

4.4.2.1 Findings from questionnaires

Students rated “Experiential learning outside the classroom”
and “Learning by doing” at the very strong level, whereas the rest were all rated at the
moderate level. Learning activities were in alignment whereby "Outside the classroom
activities” was at the most wanted level. “Group work, pair work, “inside classroom,
and “individual work” were rated at the moderate level. Referring to the wants for
teaching techniques, “Telling jokes during instruction”, CAl, and "Using songs" were
very popular as the students rated them at the level of strong wants. However, the
students rated “Role play and drama/play at the moderate level. This was confirmed
by the results of the semi-structured interviews.

4.4.2.2 Findings from semi-structured interviews

Three present students from year seven to year nine who
studied at the Bilingual Program at Winit Secondary School were interviewed. These
students said that they preferred their teachers to tell them jokes, use CAIl and songs in
class rather than use lectures alone. For example, the year 9 student said ““I liked
when teachers were telling us some kind of fun stories and at the same time giving us
some knowledge, also when teachers were teaching via computer presentation. “That
is because those teaching aids could help us understand clearer.” The student from
year seven expressed her opinion “lI think leaning by doing help me better
understanding.” Also, it was voiced that using a second language as an instructional
language was very difficult at the beginning, but having practice helped them to
understand better. Group activities helped them learn from one another. However,
some preferred individual work because some students sometimes did not take full
responsibility for their tasks. For instance, the year eight students stated that “I like
doing group work when we have to do some activities in the classroom because we
can help each other. But sometimes | prefer to do paper work by my own because it is

so difficult to finding a good time for everyone to do one paper work. And it takes a
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lot of times to make agreement what to do or who will do for each piece of work. So,

sometimes I had to do all of the group work alone in order to finish it on time.”

4.4.3 Wants for assessment and instruction

4.4.3.1 Findings from questionnaires

Students preferred to have tests to evaluate their learning
outcome as they rated wants for assessment and evaluation by testing at the highest
level. Similarly, students preferred their teachers to judge their achievement by using
their performance. Assessments and evaluation should include cooperation, tasks,
worksheets, and portfolios, and students rated them at the strong level. It may be
concluded that the students wanted their teachers to set the criteria for assessments
and evaluation explicitly. In addition, students also wanted their teachers to include

their learning development in one part of the assessment and evaluation process.

Referring to wants for instructional language, the learners
preferred the teachers to give instruction in English more than in Thai; they rated this
statement at the very strong level. They also said that they wanted to have native
English speakers teach grammar at the very strong level. In addition, students said
that they wanted both Thai and foreign teachers to teach together at the strong level.
The students added that they wanted Thai teachers who were good at English to teach
in the Program at the strong level. Moreover, students mostly preferred only native
English speakers to teach English subjects or others at the strong level. The students
wanted Thai English teacher to teach grammar and to use only English while teaching

at the strong level.

4.4.3.2 Findings from semi-structured interviews

The data for semi-structured interviews for the assessment and
evaluation category show that students preferred to be evaluated on their

achievements by considering their performance, for example the year 8 student said



Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 95

“I didn't want to do the test because I didn't know what would be on the test and that
there was so much content to study and remember for the test. It was unlike doing
some kind of work point by point or using my knowledge to apply to the work at
hand. | think this way is better.”” Furthermore, an example relating to the language
used for instruction was from the Year seven student: ““I prefer to have both Thai and
foreign teachers for the non-English subjects like Math or Science because even
though the content may be difficult, the Thai teacher can help in our understanding
the more difficult words and ideas."

In addition, Table 15 shows the number of learners
who wanted to learn a variety of other subjects in English within the Bilingual
Program.

4.4.4 Wants of the bilingual learners for learning other subjects in
English

Table 15 Wants of the bilingual learners at Winit Secondary School for learning
other subjects

Subject f Y% Group
1. Computer 50 20.7 1°
2. Physical Education 40 16.6 1°
3. Math (add) 24 10 2"
4. Math (core) 21 8.7 2"
5. Home-economics 19 7.9 2"
6. Science (core) 18 75 2"
7. Art 14 5.7 3
8. Science (add) 13 5.7 31
9. Health studies 9 3.7 3"
10. Social (add) 7 2.7 31
11. Social studies 5 2.1 3"
(core)
No response 21 8.7
Total 241 100
(N=241)

Note: Add = additional subject

Core = core subject
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4.4.4.1 Findings from questionnaires

Table 15 shows that students wanted to study two subjects in
English most: computer (20.7%) and physical education (16.6%). This demonstrates
that the students preferred to learn the subjects that related to practical skills rather
than intensive content subjects. In contrast, their second wants to study courses by
means of English were core and additional mathematics, home-economics, and core
science. Finally, they least wanted to study arts, additional science, health studies,

social studies, both core and additional courses, by means of English.

4.4.4.2 Findings from semi-structured interviews

Moreover, the findings from the semi-structured interview
with the learners were clearly similar to the results obtained from the questionnaires
in that the learners preferred to learn computer, physical education, math, and science
in English. During the open-ended part of the interview, the students were asked why
they chose those subjects and they provided interesting and practical reasons. To
illustrate, Year seven students, who had just started learning in the Bilingual Program,
said, “I want Computers and P.E because they are used in everyday life ... The reason
| chose Math is because Math uses familiar (technical) terms in English. But, other
subjects need to be explained using new words. Math and Computers and P.E.

are more practical and we are learning by doing.”

4.5 Conclusion

The findings of this study have been presented by both quantitative and
qualitative data. Research questions one to three have been responded to. The results
of the questionnaires have been given in two parts. The first part was background
information for the five groups of respondents comprised of students, teachers,
administrators, parents, and alumni. The background information for the students
indicates that many of them did not come from bilingual programs in the primary

level. This shows most students had similar English ability backgrounds because they
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started studying in the bilingual program in Year 7 at Winit Secondary School. The
bilingual teachers had at least a Bachelor’s degree with significant teaching
experience. The parents and administrators gave full support to the students in terms
of providing money to develop the learning abilities of the students. The various
statuses of the alumni provided useful information for future needs for this study.

The second part was the results of the needs, problems, and wants. The results
from both quantitative and qualitative support one another. The study shows that
present and future needs for learners were very similar. Those needs include the four
skills of English communication, especially sub skills in speaking for presentations
and general conversation, sub skills in writing reports and compound and complex
sentences. The questionnaire findings for problems indicates that the students had
most English skill problems at the moderate level, but problems in listening to music
and movies, in reading to stories and novels, and in writing simple sentences were at
the rare level. However, the results from the qualitative data show that the students
had serious problems in writing skills, especially writing reports and compound and
complex sentences. Finally, the students expected to improve their English ability
while studying in this program, so they would be able to use English as a tool of
learning and communication. In term of subject matter for this program, the students
preferred to learn from Thai and foreign textbooks and from various resources which
cover the Ministry of Education curriculum. For the learning process and evaluation
aspects, the students wanted to have a variety of learning and assessment processes in
order to reflect their learning outcomes. The findings from this chapter will be

discussed in the following chapter.
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CHAPTER V
DISCUSSION

This chapter provides a discussion of the findings obtained from the study and
suggestions for improving the teaching and learning process as well as the curriculum
for contexts similar to that of the Bilingual Program at Winit Secondary School. The
discussions follow the order of the findings for the three research questions: (1) To
what extent do the bilingual students need to use English in their situations both
present, and future? (2) To what extent do the bilingual students have problems in
using English in their specialized studies? Finally, (3) what are the learners’ wants for
the purpose, content, and methodology of the bilingual program?

This chapter can thus be outlined as follows.

5.1 Discussion of finding one: Present and future needs
5.2 Discussion of finding two: Problems

5.3 Discussion of finding three: Wants

5.1 Needs

5.1.1 Discussion of the present needs

To discover the present needs for the bilingual students at Winit
Secondary school, responses to the questionnaires and the focus group interviews were
analyzed. These two research tools allowed the researcher to elicit comprehensive
data to analyze. This method corresponds to Hutchinson and Waters (1987) in that (1)
the most frequently used instruments to gather information about the needs of learners
were questionnaires, interviews, and observations and (2) NA is a complicated
process; thus, the analysis should rely on more than one of these methods for the

researcher to obtain well-rounded data.
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Academic needs refers to the English required for both present and future
academic study; for instance, bilingual students require all four communicative
English skills in order to understand lectures, read textbooks, and take notes in English
(Mackay, 1978). The overall findings for learner needs indicate that they need all four
English language skills to use as a means of communication. According to
questionnaires results, all of the four skills are equally important for the learners in
order for them to excel in the program. The findings for present needs from the
interview are similar to those from the questionnaires in that they show that learners
need all four skills for English communication. The two alumni in the focus group
interview confirmed that they needed to have and practice all four skills all the time
while learning in the program because they learnt other subjects in English. This
might a result of the fact that the bilingual students have to use all communicative
English skills to learn many content subjects in English. This finding is consistent
with the results obtained in other Thai contexts including Anekjumnongporn (1993) at
Bangkok University, Bumroongthai (1996) at Chotiwet Campus, Rajamangkala
Institute of Technology, and Naruenatwatana (2001) at Rangsit University. These
studies found that the learners needed all four communicative English skills at a very
extensive level. In addition, the findings from the flight attendant study (Long, 2005,
p. 56) showed that almost every participant needed to use the four language skills for

communication on their job.

Moreover, the following sections are divided according to the four sub skills of

listening, speaking, reading, and writing.

(1) The present needs for the sub skills for listening which were
derived from the questionnaires are listening to lectures, presentations, news and
documentaries, and music and movies. The results show that the students have an
extensive need for all of these sub skills in listening (M = 3.92-4.06). The students
seem to have a lot of opportunities to practice listening skills while listening to the
teachers give lectures every weekday as well as while taking notes from the lectures.
Both teachers in the focus group interview agreed that they always gave oral

presentations and lectures in English to the students. An alumnus from the focus
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group interview also supported the statements of the two teachers. He had studied in
the bilingual program two years before and now he is studying in a Japanese and
English program in this school. He stated that “when | was in the program | had to
listen to the teachers lectures all the time..” This finding is consistent with Akkakoson
(1993), Jiranapakul (1996), Khemateerakul (1996), and Sucompa (1998) who found
that the students in International program or English for Hotel and Tourism program
urgently needed listening skills at a very extensive level.  The explanation for this
may be attributed to the course context because international programs require using
listening for listening to lectures, and English for tourism might require using most
skills for listening to clients.  Studies in other countries have also reported that
learners needed listening skills in order to learn content in the target language (Zuhoul
& Hussein, 1985; Edwards, 2000; Holme, 2006).

(2) The present needs for speaking subkills discovered from the
questionnaires were speaking for general conversation, discussions, presentations, and
questions and answers. The students rated general conversation and discussion at the
very extensive need level. Similarly, they reported that they needed to give oral
presentations and to ask questions and to answer their teacher’s questions at the
extensive need level. The results from the interviews also indicate that the students
need speaking skills for oral presentations, and oral discussions with the foreign
teachers. This finding corresponds with the study of English for business in the top
fifteen Thai companies which found that junior level staff mostly needed speaking and
listening skills (Akkakoson, 1994). Additionally, Sucompa (1998) indicated that the
students studying in the English for tourism course need not only listening skills, but
also speaking skills in order to communicate with customers. However, Rongsa-ard
(1990) found that students in the English for Doctors course rated speaking skills as
the last priority among the communicative English skills. Another NA for an ESP
speaking course in Malaysia (Rahman, Ming, Aziz & Razak, 2008) indicated that the
learners needed speaking skills for oral presentations, classroom discussions, and
asking and answering foreign teachers’ questions. Consequently, students need macro

and micro speaking skills depending on the context of course.
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(3) The present need for reading subskills in found in this study
include reading for examinations, and reading textbooks, online information,
newspapers and magazines, and stories and advertisements. The findings show that the
students need those skills at the very extensive and extensive level. Moreover, the
findings from the qualitative part also show that the students need to use reading skills
in for examinations, and for reading textbooks, online information, and newspapers.
The reason for this is that the students need to read textbooks and online resources in
order to prepare for their examinations. The importance of reading was reinforced by
the qualitative data. The two alumni from the focus group interviews stated that “the
teachers always assigned us to read and present for related content reports in English
in all subjects that we learnt in English in the program.” This corresponds to the
findings of another study of the English needs of Hungarians university learners which
showed that they mainly used the receptive skills, such as reading and listening, as
they read newspapers and textbooks, and online information (Kormos, 2002). A
number of studies in the Thai context (Pleansaisurb, 1984; Rongsa-ard, 1990;
Soranasataporn, 1993; Suwattananand, 1993; Koetpo-kha, 1994; Suwaroporn, 1998)
also found that students needed reading skills for academic purposes, such as reading

scientific textbooks, English magazines, journals, and reports at the great need level.

(4) Among the four language skills, the need for writing was
perceived as the most necessary as the learners have to understand their teachers
giving lectures and be able to make study notes. The sub skills for English writing
which were found from responses to the questionnaires in this study are writing Wh-
questions and Yes-no questions, compound and complex sentences, essays,
summaries, simple sentences, classroom notes, and letters and emails. The mean
scores show that the students need most sub writing skills at the extensive need level.
Only writing Wh-questions and Yes-no questions was perceived at the very extensive
need level. The focus group interview results confirmed that students had to write
reports, take notes, and write essays. Kormos, (2002) also found that the university
learners in Hungary mainly needed the English skills of writing and speaking for their
presentations. In addition, Hongboontri (1996) found that the science students at

Mahidol University needed writing skills for their academic studies. Both the findings
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from the questionnaires and the interviews lead to the conclusion that the present
needs of the Bilingual Program students are mostly for listening to lectures and for
classroom activities, writing reports, reading from the Internet, and speaking for

presentations and classroom discussions.

5.1.2 Future needs

The results for both present and future needs were very similar as the
participants rated all skills at the very extreme and extreme level of needs. Therefore,
the results from both approaches tend in the same direction, which is the need for the
four skills as they had to learn other subjects in English. English majors’ needs seem
to depend on their opinions and personal life choices. The study of future needs for
communicative English skills have seldom been found in the Thai context because
most NA research has only focused on present needs. However, future needs for the
bilingual secondary school should be considered for their higher studies. Therefore,
this study can predict future needs of learners from NA research at the university level
and/or in a company. For example, the study of Needs analysis: Planning a syllabus
for a series of intensive workplace courses at a leading Japanese company found that
many Japanese workers had different needs for sub-skills of English as it depended on
their job descriptions (Cowling, 2007). The results of Cowling’s (2007) are similar to
those of this research which are described in the following section. The future needs
for the learners in this study were also investigated by interviewing bilingual alumni of
Winit Secondary School. The former students found that it had been useful to have
been in the bilingual program when they had to use English skills in their higher
education or in their professional life. The following discussion includes the results

for the sub skills of listening, speaking, reading, and writing.

(1) The future needs for the different listening subskills found
in this study depended on the future target situations. This finding corresponds with
Hutchinson and Water (1987) stated that the future needs of the students depend on
their target educational situations. Moreover, the results from both the qualitative and

quantitative instruments are similar in that they confirm that the sub skills of future
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listening needs re listening to lectures, presentations, and news and documentaries, and
music and movies. An international university program alumnus stated he needed the
skills of listening to lectures, presentations, news, and TV programs. This finding is
consistent with that of Khemateerakul (1996) who indicated that students using
English in the International Program at Bangkok University needed listening skill as
they had to listen to lectures and presentations at the very extensive need level.
Moreover, Zuhoul and Hussein (1985) studied the needs for English at Yarmouk
University, Jordan. The study indicated both students and instructors agreed that the
most important need for listening skills was for class discussions and lectures. On the
other hand, learners in the normal program in both higher secondary school and
university levels use listening skills than the alumni who are in an international
program. The study corresponds to those of Pleansaisurb (1984), Rongsa-ard (1990),
Soranasataporn (1993), Suwattananand (1993), Koetpo-kha (1994), and Suwaroporn
(1998).

(2) The future needs for speaking sub skills found from
responses to the questionnaires are speaking for general conversation, and for
discussions, as the participants rated those skills at the very extensive level. Similarly,
speaking for presentations, and for questions and answers were rated at the extensive
level of need. This finding corresponds with that of Seymour (1984) who found that
medical students in Kuwait needed listening to lectures. In addition, Zughoul and
Hussein (1985) investigated the needs for English for university students in Jordan,
and they found that both students and instructors agreed on the primary importance of
listening skills. However, the results from the focus group interviews are likely
different because the results from the interview indicate that the future needs of
learners depended on their target situations. For example, international alumni need
more speaking skills for oral presentations, and for speaking to foreign teachers than
do those alumni who are in a normal program. Additionally, the alumnus who was a
golfer indicated that he needed speaking skills for conversations with other golf
players related to his golf career. He used the language to express his opinions in job-
related conversations and in conversations with non-native speakers with a weekly

frequency. This finding is consistent with that of Hutchinson and Waters (1987) and
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Cowling (2007). The finding is inconsistent with that of Schutz and Derwing (1981)
who surveyed the English language needs of educated Taiwanese workers and
students studying in the area of science and technology. The conclusion stated that the

participants rated speaking at the lowest level of need.

(3) The reading sub skills of reading for examinations, and
reading textbooks, online resources, newspapers and magazines, and stories and
novels were rated at the extensive level according to the results from the
questionnaires. The results from the focus group interview are similar to those from
the questionnaires. The interview also provided more details which indicated that
reading textbooks and online resources were important needs. The role of the Internet
also increases to a considerable extent after graduation. Participants with an English
degree use English most frequently for reading texts on the Internet. The overall
findings for future needs are consistent with those for present needs. This corresponds
the findings of Pleansaisurb, (1984), Rongsa-ard (1990), Soranasataporn (1993),
Suwattananand (1993), Koetpo-kha (1994), and Suwaroporn (1998) who also found
that students needed reading skills for academic purposes, like reading scientific

textbooks, English magazines, journals, and reports at the great need level.

(4) The future needs related to the sub skills of writing, as
derived from the questionnaires, are similar to the findings for present needs. The
findings for writing Wh-questions and Yes-no questions, essays, compound and
complex sentences, summaries, simple sentences, classroom notes, and letters were
rated at the extensive level. The results from the quantitative part suggest that after
graduation from the bilingual program, the students studying as English majors use
productive skills in English more frequently during their university studies. The
findings are consistent with those of Hongboontri (1996) in the Thai context, and
Cowling (2007) in Japan who both found that students needed writing skills in order to
develop. However, this is inconsistent with Sucompa (1998) who found that writing
skills were less needed than reading, speaking, and listening for the English for

Tourism course in Rajamongkala Institute of Technology.
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5.2 Problems

Discussion of problems

The results revealing the students’ problems show that these problems
are mostly at the moderate level. Only the four subskills of listening to music and
movies, Reading stories and novels, reading for online information, and writing simple
sentences were rated at the rare level. Moreover, the results from both quantitative
and qualitative research support each other in that the interview provides more details
about the learners’ problems; especially since the results from the questionnaire
scarcely revealed the learners’ problems.

The qualitative results for the sub skills of the receptive skills fewer
problems in this area than for productive skills. Studying in the bilingual program
requires them to read and listen to English language all the time.  Therefore, the
frequent use of reading and listening skills has decreased their problems in using those
skills. This finding is inconsistent with Wanasiree (1985) who indicated that learners
in the English for clinical science course had problems both in listening (receptive
skills) and speaking (productive skills). Moreover, Bumrongthai (1996) found that the
vocational students studying in the Technical English course had problems in listening
and speaking. However, these studies did not clearly indicate the problem areas for
the different subskills. In addition, Frankel & Dunlop (1981) found the learners had
problems in listening comprehension at the Asian Institute of Technology (1985).
Bosher and Smalkoski (2004) also found that students had problems in speaking and

listening skills.

However, the interview clearly showed the learners had serious
problems in writing and speaking. As a result, the large size classroom caused a
problem regarding the time needed to correct the students’ written works as well as a
limitation on providing speaking activities for every student. According to Read &
Hayes, (2003), international students, particularly from East Asia who studied in New
Zealand, were required to demonstrate their proficiency in English as a condition of
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admission by achieving Band 6.0 on the IELTS. Even though they passed the IELTS,
they still had difficulties in meeting the academic expectations of their lecturers and
tutors. Their cultural background and previous educational experience caused them to
be perceived as serious problems (Read & Hayes, 2003). Hongboontri (1996) also
indicated that the students in the Faculty of Science, Mahidol University, had the most

difficulty with academic writing.

Therefore, the needs for EFL of the migrants or refugees, who have
received much if not all of their secondary education in the host country is relevant to
this study. The study found that the English ability of the refugees met the academic
requirements for university admission, but they still experience difficulties with
academic reading, speaking, and writing in particular (Harklau, Losey, & Siegal,
1999). Language learning is a hard task which can sometimes be frustrating and
become an obstacle on the learning route. Thus, understanding the difficulties of the

learners can help them solve the causes of their problems (Long, 2005).

5.3 Wants

Discussion of wants

The wants for English skills are clearly demonstrated in the learners’
preference for using writing to express their understanding rather than speaking. This
result does not mean that they do not see the benefit of speaking but, in fact, they do
not have sufficient confidence to speak. Consequently, it might be surmised that they
want to be able to speak correctly. The students often suffer from confidence
problems when speaking and give more importance to accuracy than to fluency and
communication (Cowling, 2007). A number of studies in the Thai context (Uraisakul,
1981; Pleansaisurb, 1984; Wanasiree, 1985; Soranasataporn, 1993) indicated that
students preferred to develop speaking and listening skills. These studies are consistent

with this research finding.
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Focusing on “Why did they want to learn in this program?”, the
findings show that the learners want to use English for their future
learning. Therefore, the text books for the program should be selected from Thai and
foreign texts. It is important to consider materials in terms of what the learners may
suggest as teaching materials; this is a deliberate attempt to bring about certain kinds
of interaction in the classroom (Nunan, 1988; Littlejohn & Windertt, 1989;
Hutchinson & Waters, 1987; Jordan, 1997). Moreover, Ongsakul (1984), Wanasiree
(1985), and Khamnungsook (1989), who conducted NAs in the Thai context, found
that students wanted the content in the English course to be integrated with the

students’ major subjects and students’ daily lives.

With respect to the results of the findings involving teaching methodology, the
learners preferred having experiential learning, a variety of teaching methods and
relaxing techniques while learning. Using a variety of simulations which can imitate
real-life situations provides experiential learning for learners as well as increases
learning motivation (Crookall & Oxford, 1990). It is clear from the semi-structured
interviews that authenticity should play a major role in the course and that creating
lessons which incorporate realistic activities should provide for some authenticity.
This would allow for the “*stimulation of the learners’ language’” (Willis, 1997) and
give the students the chance to see how the language skills they already have can be
adapted to different situations. Moreover, Bosher (2002), Cook (2006), and Cowling
(2007) found that university students wanted English courses to provide a variety of

teaching methods with authentic learning processes.

Surprisingly, the results for assessments and evaluation from the questionnaires
differ from the interview results as the questionnaires show the highest mean score for
testing but the interviews show a preference for performance. For this finding
however, the mean score for evaluation by performance was also very close to that for
evaluation by testing. In addition, both sets of results for instructional language are
the same as the respondents wanted to have two teaching languages as well as a Thai
teacher present in the classroom to assist the learners during the class. When

designing exams for English majors it is necessary that the English department have
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reliable information on the language use of these students during and after their studies
so that what is taught and what is tested matches their needs as closely as possible
(Mackey, 1978; Kromos, 2002). Read (2005) also suggested that teachers should
evaluate the learners about what they have learned in the course. The assessments and
evaluations process should also provide clear criteria. Regarding the subjects students
wanted to learn in English, the findings from questionnaires show that they wanted to
learn computer and physical education in English. Mathematics, both the core course
and the additional course, seemed to be a popular subject for learners. That might
result from the fact that the students study those core subjects in L1; therefore, they
have a better understanding when they learn the additional subjects in L2. For
example, the students learn core science in Thai (L1), but learn additional science in
English (L2). The students can understand the content of the subject that they learn in
L2 as they understand the basic content from the core subject. When the students
understand the content in their native language, they are able to translate the content
from their native language to the second language more smoothly (Jaiaree &
Thongban, 2005; Baker, 2006). Moreover, the results from the semi-structured
interviews are able to confirm those from the questionnaires. The reasons for
choosing those subjects should be considered in preparing the bilingual syllabi as well
as in teaching methodology. The students preferred learning any subjects in English
that were simple and useful for everyday life. The reason for learning by doing in the
nature of those subjects also suggests a teaching methodology adjusted to other

subjects to be taught in English, like science, health, and social studies.

5.4 Conclusion

In conclusion, the results show that the present English curriculum for the
bilingual program has two main inappropriate parts since the results of the finding
concerning problems shows critical problems in speaking skills in a large size
classroom. The second serious problem is writing skills since teachers have to correct
many errors in the learners’ written work. However, this program seems to provide
very numerous benefits in English skills for learners as the alumni show success in

their present lives. The skills that learners want might be something that they are
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comfortable using, as they preferred writing to speaking. This shows that they want
both writing and speaking but the teacher might have to find better ways for them to

practice.

Finally, the results suggest that the bilingual program should provide a variety
of teaching methodologies and techniques by focusing on giving them authentic
experiences in learning and practicing the language. For example, the teachers should
give the students more opportunities to speak the language with foreigners outside the
classroom. Having two languages by using 70% of English during instruction was

requested by the learners.
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CHAPTER VI
CONCLUSION

Needs analysis is an important step in the planning of any educational
program. An NA of the Bilingual Program at Winit Secondary School was done in
order to design a curriculum and provide for learning processes which meet the
learners’ needs and interests. Every language course should be planned in terms of
specific purposes (Long, 2005). Bilingual Education in Thailand has been attractive to
many parents in Thailand as the need for using English as a global language increases.
As a result, the Ministry of Education in Thailand provides four types of bilingual
programs: English Program (EP), Mini-English Program (MEP), Intensive English
Program (IEP), and International Program (Kittisuksatit & Puripoki, 2006). English,
Mini-English, and Intensive Programs are under the Ministry of Education curriculum
while the International Programs are based on other nations’ curriculums like on an
American, British, or Singaporean curriculum. The idea of a one-curriculum-fits-all
concept has long been discredited by research findings on course design (Long, 2005).
Therefore, a needs analysis should be concerned with the needs specifications at the
level of the individual, or the learners’ types of contexts as in the Bilingual Program at

this school.

The analysis of needs, problems, and wants of the Bilingual learners at Winit
Secondary School have been described in this thesis using Tyler’s (1949), Hutchinson
and Waters’ (1987), and Schwab’s (1969) frameworks. The following are the specific
research questions that this study aimed to explore.
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(1) To what extent do the Bilingual students need to use English in both these
situations: their present, and their future?

(2) To what extent do the bilingual students have problems in using English
in their specialized studies?

(3) What are the learners’ wants regarding the purpose, content, and

methodology of the Bilingual Program?

6.1 Summary of the study

The purpose of the study was to investigate the present needs, future needs,
problems, and wants of the learners studying in the Bilingual Program at Winit
Secondary School. Mixed methods of quantitative and qualitative research were used
to collect the data. Reliability and validity were attained by using construct and
content validities. The questionnaires were piloted, and the reliability coefficient was

0.899. The results of the study can be summarized under two major findings.

The results show that the present English curriculum for the Bilingual
Program has two main problematic areas. The results found critical problems in
speaking skills due to the large class size and the second serious problem was with
writing skills since the teachers had to correct so many written errors by so many
students. However, this program seems to provide numerous benefits in acquiring
English skills for the alumni showed success in their present lives. The skills that
learners want might be those which they were comfortable using like preferring
writing more than speaking. This shows that they want both writing and speaking but

the teacher might have to find better ways for the students to practice.

The results suggest that the bilingual program should provide a variety of
teaching methodologies and techniques by focusing on giving learners authentic
experiences in learning and practicing the language. For example, learners had the
opportunity to speak English with foreigners outside the classroom. Lastly, having
two languages appears to be unavoidable but using 70% English during the instruction

is required by the learners.
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6.2 Implementation and recommendations for further studies

From the findings of the present study, the implementation and
recommendations for further studies should be carried out to gain beneficial
information as well as a deeper understanding of bilingual programs. Ways of

application are recommended below.

6.2.1 Implementation of the study

(1) Policy makers can use the results of this study as a guideline for
designing a suitable curriculum that meets the needs of bilingual learners and the
community. The findings from learners’ needs, problems, and wants can be
considered as part of the decision making process to encourage, contribute and/or

provide more supporting projects for the learning abilities of the learners.

(2) Instructors may consider the results of the study as applying to
their learning management because the findings in terms of methodology, learning,
and assessment come from the learners’ needs analysis. Thus, teachers can manage
and provide teaching techniques, content and tasks, and assessments more effectively

than in the past.

(3) Parents should be more concerned to better understand their
children in relation to previous and future needs and difficulties in learning within a
bilingual program. The findings also show that some students did not decide to study
in the Bilingual Program by themselves which suggests that some of the learners were
forced to study in this Program by their parents. This scenario might cause the
students difficulties in being in the Program. Consequently, the results of this study
might be beneficial to the parents if they are able to apply this information to help

their children solve their problems.
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(4) Students can recognize similarities and/or evaluate themselves
while studying in this program as well as prepare themselves for their future careers.
Therefore, the study might help the learners to understand their needs which might be
more necessary than their wants. The learners might only consider things from their
own perspective as they might have less experience than the adults. The needs
assessment should be inspected from a larger picture to find needs that must be
addressed in order to expand students’ options in the target language used in the
context (Goldstein, 1992). Therefore, the learners should understand the learners’
needs from the adults’ perspective because these adults have had more varied

experiences (Long, 2005).

6.2.2 Recommendations for further study

(1) Researchers should examine more groups of various participants,
especially representatives from the community. For example, in its sampling, this
study could have included representatives from the Lopburi Commercial Association,
the Travel Agency Authority of Lopburi, and the Lopburi OTOP Association as they
would suggest some community needs for the language. Even though this study
included participants from different districts of the community, it did not focus on the
community’s needs in terms of language use. Representatives of the community
would provide more comments or suggestions in the areas of language needs for the
learners in order to interpret the marginal value of the community’s need for the
language (Brecht & River, 2005).

(2) A further study should collect data by observing the learners’
performance during their study and/or by checking the learners’ written assignments
in order to identify the problems or difficulties in studying in a bilingual program. As
the participants might not feel comfortable listing the problems of the learners or of
the program, questionnaires alone might be deficient in identifying the problems.
Thus, more in-depth interviews might have to be used in order to find the problems.
So, it is highly suggested that the learners’ performance and work be scrutinized to

better assist in identifying their problems.
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(3) The study might compare the correlation of the results of the
learners’ needs and wants with the results of the teacher’s group. The findings from
such a correlation may reflect a contrasting reality of the teachers’ views and
students’ views. Once this reality is known, compromises may be made in order to

better manage bilingual programs in more suitable and unique ways.
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APPENDIX A

QUESTIONNAIRE FOR TEACHERS

A STUDY OF THE NEEDS, PROBLEMS, AND WANTS OF STUDENTS
STUDYING IN THE BILINGUAL PROGRAM AT WINIT
SECONDARY SCHOOL

Objective: This questionnaire is designed to survey the needs, problems, and wants
of the students studying in the bilingual program at Winit Secondary School. The
data collection will be analyzed, and the results are expected to improved
teaching/learning and planning for the curriculum for the program.

This questionnaire is divided into three parts.

Part 1: Background information about the learners.

Part 2: Teachers’ opinions concerning the learners’ problems and needs in English
learning skills for bilingual program.

Part 3: Teachers’ opinions concerning the learners’ wants in the bilingual program in
terms of curriculum, content, methodology, skills, times, and teachers.

Part 4: The teachers’ attitudes towards teaching and learning in the bilingual program.

Part 1: Background Information
Instruction: Please put V in the o of each item that you choose.

1.
2.

3

Gender: o Male o Female
Age o Under 25 0 26-35 036-45 o0 More than 45
Nationalifh\ QU Fomucc-rrorrrrraey e ee R R
. You graduatCijin,. CA.¥ .€" .0 op == % &
O0B.A. Majorgy.... ... 5. 09 . <
OM.A. Major: ..... ae——————a@®.
OPh.D. Major: ....oooiiiiiiiiiie e

0 Others Major: ......c.ooviiiiiiii e,

. You are teaching (subjects)............ccevviieeninn.n

0 Main teacher o Co-teacher

. Do you teach in the subject that is related to your graduated field?
O Yes 0 No
OOthers: ..o e,
. How much time do you communicate in English with your learners?
0 Yes, in the classroom for ........................... %
O Yes, outside the classroom.......................... %
o Never

. Do you teach your learners for extra hours after school?

OYeS, Decause .....oovvi i,
ONo,because ...,
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8. Your students using ............. to communicate with .............
(Put number 1-3; number 1 as the most often and 3 as the less often)
With teachers With friends
0 Thai 0 Thai
o English o English
0 Others ............... O Others ...............

Part 2: Teachers’ opinions concerning the learners’ problems, needs in English
learning skills for the bilingual program.
Instruction: Please put ¥ in the 0 of each item that you choose.

Very extensive need or problem = 5 Extensive need or problem = 4
Moderate need or problem = 3 Rarely need or problem = 2
The least need or problem = 1

Questions Need Problem

1. To what extent do the learners need or
have difficulty to use English skills?

1.1 Listening

1.2 Speaking

1.3 Reading

1.4 Writing

1.5 Others
(Please, SpeCify) .oooveiveiiiiiiiiianinnnn,
2. Listening skills: To what extent do the
learners need or have difficulty in the 514132154321
listening skills
2.1 Listening to lecture
2.2 Listening to presentation
2.3 Listing to music or watching movies

S|4 13 |2 |1 |54|3]2]1

2.4 Listening to news or documentary
programs

2.5 Others

(Please, Specify) .o.ovvvviiiiiiiiiiiiiiinnn,
3. Speaking: To what extent do you need
or have difficulty in the speaking skills
3.1 General conversation

3.2 Presentation in class
3.3 Asking/answering questions in class

3.4 Discussing in class especially with
foreigner teachers

3.5 Others

(Please, Specify) .oovveeriiiiiiiiiiannnnn.
4. Reading: To what extent do you need
or have difficulty in the reading skills
4.1 Reading textbook

4.2 Reading questions on the testes or
Exercises
4.3 Reading news or magazines




Rungrawee Samawathdana Appendix / 128

Questions Need Problem

4. Reading: To what extent do you need
or have difficulty in the reading skills
4.4 Reading novel, story telling, short
story or advertisements

4.5 Reading for letters, emails, or
information on the internet

4.6 Others

(Please, SpeCify) ...ovieiiiiiiiiiiiiininnnn,
5. Writing To what extent do you need
or have difficulty in the writing skills
5.1 Writing Wh- & Yes/No- questions
5.2 Writing simple sentences

5.3 Writing compound & complex
sentences

5.4 Taking note

5.5 Writing letters
5.6 Writing summary

51413215143 2|1

5.7 Writing essay
5.8 Others
(Please, SpeCify) .ouoveeieiiiiiiiiiianinnnn,

Part 3: Teachers’ opinions concerning their wants in teaching and learning in the
bilingual program in terms of curriculum’s objective, content, methodology, and
teachers.

Instruction for item 1 and 2: Please write your answer where the bank in provided.

1. From the four major skills, please rank them in order from 1-4 (with 1 as the most
important, 1 >2 >3 > 4)

1.1 Listening Rank ...... 1.2 Speaking Rank ......

1.3 Reading Rank ...... 1.4 Writing Rank ......

2. Please, rank the following subjects that you want the school to provide by teaching the
subjects in English from 1-11 (1 as the most wanted, and 11 as the less wanted)

Subjects Rank Reasons

2.1 Mathematic (core course)
2.2 Mathematic (additional course)
2.3 Science (core course)

2.4 Science (additional course)
2.5 Social (additional course)
2.6 Social (additional course)
2.7 Health study

2.8 Physical education

2.9 Art

2.10 Computer

2.11 Home economy
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Instruction: Please put \ in the o of each item that you choose.

A very strong want =5 A strong want = 4 A moderate want = 3
A rarely want = 2 The least want = 1
Questions Want
3. Objective of leaning in the bilingual Program 51413121

3.1 To be able to use English language as the native English speaker.
3.2 To be able to use the language as a medium of learning (to be an
autonomous learner)

3.3 To be able to study in an international program in the university
level

3.4 To be able to pass the entrance exam

3.5 Others (Please, SPeCify)...uiritititietiiteii e,
4. Content of learning 51413121
4.1 All content of each subject should be translated from Thai textbooks
which the normal program use for learning

4.2 Some content should be taken from Thai textbooks and some from
foreign textbooks. (cover the curriculum of Ministry of Education:
MOE)

4.3 All content should be taken from foreign textbooks

5. Teaching Methodology 51413121
5.1 Lecturing

5.2 Learning by doing

5.3 Searching information to prepare presentation
5.4 Integrated across subjects

5.5 Class discussion

5.6 Experiential learning from out side the classroom

5.7 Project-based

5.8 Problem-based

5.9 Others (Please, SPeCify)........uuitiiiiiiieit it aieiaieeaennn,
6. Learning activities 51413121
6.1 Group work

6.2 Pair work

6.3 Individual work

6.4 Outside classroom activities

6.5 Others (Please, Specify)......oviiiriiiiiiiii e
7. Teaching techniques 51413121
7.1 Using song to memorizing vocabularies

7.2 Computer aid instruction

7.3 Using Drama/play

7.4 Role play

7.5 Telling jock to relaxing during the instruction

8. Assessment and evaluation 5143|121

8.1 by considering corporative learning among the learners

8.2 by testing

8.3 by tasks, worksheet and port folio
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Questions Want

8.4 by observing learners’ development

8.5 deciding the learners performance by using criteria

8.6 deciding the learners performance by considering learners’
progressive

8.7 Others (Please, SPeCify)........oooiiuiiiiiiiiiiiiiii .
9. Instructors 51413121
9.1 wants the teacher to use English 100 % while teaching

9.2 wants the teacher to use English 50 % while teaching

9.3 wants the teacher to use English ................ % while teaching

9.4 want only native English teacher to teach every subject

9.5 want native English teacher to teach only English subject

9.6 want native English teacher to teach grammar

9.7 want Thai teacher to teach grammar

9.8 want Thai teachers who are able to use English nearly native
English speaker to teach other subjects such as math, science and P,E

9.9 want Thai teachers and foreigner teachers to teach at the same time
in one class as a team-teaching

9.10 Others (Please, SPeCIfy).......vvueutiieieiiiiii it ieaeeaeannnnn

Part 4: The learners’ attitudes towards learning in the bilingual program
1. In your opinion, you think that your students like to learn other subjects in English in the
bilingual program (please rang the subject below)

Rank 16 \SOUSSSSSSSNEE | | B Y0\ \WERL. J SN/ | SR—

Rank\2 47 5 .. \ NN /(= /AR \ W)/ / SRR

Ranlqg8, €. NS0T N/ .\ NN /I . .

Rank 48\ ... 00 an O /AR e 4
2. Do you like the bilingual teaching at this school?

o Yes

Because ...... 0. . SO F § 4 M M L. 0. ..

o No

Because ......ooovnini R
3. How do you like the special activities and programs at the bilingual program as shown
below?

A very strong want =5 A strong want =4 A moderate want = 3
A rarely want =2 The least want = 1
. Want
uestions
Q 5/413|2|1

1. English Camp

2. Partner School Program, Singapore

3. Sister School Program, Australia

4. Field trip

5. Other (please, SPeCify) ....ovvviiiiiiiiiii e
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APPENDIX B

Semi-structure Interviews & a Focus Group Interview

A STUDY OF THE NEEDS, PROBLEMS, AND WANTS OF STUDENTS
STUDYING IN THE BILINGUAL PROGRAM AT WINIT
SECONDARY SCHOOL

Semi-structure interviews for Student 1: M

Face to face Interview: on December 7, 2008 (12.00-12.24)

Student one (S1) was the captain of year seven students. He was 12 years
old and was born in Muang District, Lopburi Province. His English ability was mid-
level for a year seven student. His mother worked as a primary school teacher in
Lopburi and his father was a businessman in Lopburi Province. He lived with his
parents. He participated in the Partner School Exchange Program of 2008 as a host

to a Singaporean student.

Language skills
1. What English language skills do the bilingual program learners need in order to
learn in this program?

M: | think listening and speaking because they have to listen to the lectures from the
foreign teachers as well as needing to communicate in English with the teachers.
And | think the students mostly have problems with speaking because they have
no confidence and are afraid of making mistakes.
Q1.1: How about writing and reading?

M: I think for writing they need to follow the correct form of grammar
because they have to write essays and reports. For reading, they have to
be concerned with pronunciation while reading aloud.

Q2.1: How about the language used in their daily life?

M:  All of the four communicative skills.
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2 Do you think learning other subjects in English will be a problem for
understanding the content or not? In what way?

M: Yes, at the beginning because it delays us and it takes time for the teachers to

explain the content in English, but if sometimes the teachers explain in Thai that

would help.

3 Do you have any idea to solve these problems?

M: The teachers should use both language for teaching if necessary. For foreigners
who cannot speak Thai, then the school should provide a Thai teacher to help
them in those classes.

Q.3.1: In using both languages for teaching, what should the ratio between
using Thai and English be?

M: Hmm! | think the two languages should be used for teaching when the
content of the subject is very difficult or complicated with the ratio of

80% for using Thai and 20% for using English.

Leaning objectives, content, teaching process, and assessment process

4 Do you think the bilingual teachers should be from native English speaking
countries or not? Why? Which country would you prefer?
M: Yes, for teaching their language. However foreign non-natives can also teach if

they are good in English and know the content of that subject very well.

5 Which English skills should the foreigners teach in the bilingual class?
M: They should teach all four skills especially focusing on listening and speaking

because students need to have good listening skills to learn in the program.

Q2.1: Which skills for reading are the most important or needed?

M: Skimming, scanning and reading for understanding.
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Leaning processes

6 What are the objectives of having a bilingual program in your opinion?

M: To be able to communicate in English with native English speakers and
communicate like international students. As English is the global language. The
bilingual program should help the students to be able to use English as a tool for
learning in higher education and also if they are good in English it is easy for
them to find a good job.

7 How should the bilingual materials be found or prepared? (Should they use
materials from other countries? Or take them from internet? Or translate the
materials from Thai texts?

M: It is depends on the content of the subject. If the subject is related to Thai
culture, then the content should be translated from Thai text books. If the
content is worldwide content like Math, then it should be a mix of Thai and

foreign text books.

o

Which subjects should be taught in English?
M: 1 think social studies because the students can apply it for use in their daily life.

©

Which teaching processes or methodologies should be used in the program?
M: It should be the learning by doing; also teachers should not use too many
theories that are not practical. Also they should encourage the learners to be

confident in using the language and practice with workshop activities.

10 Do you have any particular learning strategies in order to learn in this program?

M: | try to apply English in daily life as much as possible. However that is a
different context because | have motivation and | have to use English because
everyone in the school uses English. For the Thai context, | think the students
should do a lot of home work and practice using the language by watching

English movies, listening to English music and studying hard.
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11

12

13

14

15

What kind of assessments or evaluation should be used in this program?
Testing but it’s kind of difficult because there is so much content to be read, so

maybe performance and tasks, and presentations might be better.

What kind of extra activities or projects should the school provide for the
learners?

I think English camp, the exchange student program and field trips are help

Do you think English camp is useful for the learners? In what way? Why?
Yes, because in the classroom we don’t have much time to speak English but for

the camp if they have more activities for students to use that is very helpful

Do you think that the exchange programs (S’pore and Australia) are useful for
the learners? Why? Please suggest if you have more comments on these
programs.

Yes, because we learn the new culture and have the opportunity to use the

language in real situations.

Do you think that the school should provide more exchange programs with other
countries or not? If yes, please indicate which countries the school should
include.

I think as many countries as possible because we have to learn and live in this
world, so if we know a lot of things about other countries it is an advantage for

us in our life.

k,hkkkhkhkkkhkhkkkhkhkhkkhhkkhhkkhkhkkhkkihkkhhkhihkiihkik
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Semi-structured interviews for Teacher 1: Luck

Face to face interview on December 12, 2008 (11.30-11.45)

Teacher one (T1) was selected as the year seven homeroom teacher in the
Program. She was 47 years old and had taught at Winit Secondary School for 21
years. She taught years seven and eight non-bilingual English. She was also the co-
teacher for core English in her homeroom class.

Language skills

1. What English language skills do the bilingual program learners need in order to
be able to learn in this program?

T 1: | think they need every English skill.

2. What English language skills do the bilingual program learners lack? And Why?
T1: They don’t really have much problem in leaning in the Program as the teachers
understand the learners’ background. The students have very similar English

backgrounds, so they can develop their abilities from time to time. No problem.

3. What are the English language skills that the bilingual learners often use in their
daily life?
T1: 1 think listening because we have to listen to the teachers teaching us all the time

and also reading for textbooks, online research.

Leaning objectives, content, teaching process, and assessment process

4. Do you think the bilingual teachers should be from native English speaking
countries or not? Why? Which country would you prefer?
T1: Yes, if teaching English but for other subjects it is O.K to have non natives teach

if they are good in English and have good knowledge.
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5.

T1:

T1:

T1:

How much L2 and L1 should the teachers in the bilingual program use while
teaching in the classroom?
L2:...70...%and  L1:30.%

How about Thai co-teachers, do you think the program should provide co-
teachers or not? Why?

For year 7, it may be good for them to have a Thai co-teacher as they are new in
this program.

Which English skills should the foreigners teach in the bilingual class?
Every skill, they have to teach the learners especially for speaking to class,
discussions, presentations, and lectures. Writing reports, note-taking, and

essays.

Should the school have the foreign teachers be trained? In which areas?
Yes, teaching techniques, Thai culture and creating IT teaching aids.

Leaning processes

9.

T1:

10.

T1:

11.

What are the objectives of having a bilingual program in your opinion?

To help them to be able to use English as a tool for learning.

How should the bilingual materials be found or prepared? (Should they use
materials from other countries? Or take them from internet? Or translate the
materials from Thai texts?

Thai texts and from any other sources of useful information that are related to

the content that we need to learn.

Which subjects should be taught in English?
Additional subjects, but not the co-subject because this will help them

understand more about the content subjects.
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12.  Which teaching processes or methodologies should be used in the program?

T1: Integrated learning, student-centered, and learning by doing.

13. What learning strategies should the learners have in order to learn in this
program?
T1: Discipline and paying attention to the lesson, and being on time submitting

the assignments.

14.  What kind of assessments or evaluation should be used in this program?

T1: Portfolios, performance and testing.

15. What kind of extra activities or projects should the school provide for the
learners?
T1: Normally, the school tries to provide as many activities as possible that

benefit the learners like English camp, field trips, exchange programs.

16. Do you think that should school provide more exchange programs with other

countries or not?

T1: Yes, | think the school should have all around the world trips.

kkhkkkhkkhkkikkhkkikkkhkhkhkikkhkkihkkhkkhhkkikhkkikhihkiikkkikx
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Semi-structured interviews for Administrator 1:

Interview by face to face: on December 12, 2008 (11.30-11.45)

Administrator one (Adm.1l) has been the vice-director of the academic

department for seven years. She was responsible for the entire academic program at

the school including the Bilingual Program. She was 51 years old and had worked at

Winit Secondary School for 28 years.

Language skills

1

What English language skills do the bilingual program learners need in order to
be able to learn in this program?
T 1: All four skills

What English language skills do the bilingual program learners lack of? And why?
T1:Considered from the learners’ outcomes each year, all bilingual learners have
no problems learning in this program. And compared to the normal program,

their English ability is very satisfactory.

What are the English language skills that the bilingual learners often use in their

daily life?

T1: 1 think listening, reading, and writing, but speaking might be the least used
for the learners. They mostly use speaking for presentations and to talk with
their teachers, but not with their friends, because they always use Thai with

their classmates.

Leaning objectives, content, teaching process, and assessment process

4.

T1:

Do you think the bilingual teachers should be from native English speaking
countries or not? Why? Which country would you prefer?
Half and half, I mean if teaching English subjects then we should have native

speakers, but for other subjects it is O.K to have non native speakers to teach if
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T1:

they are good in English and have good knowledge. However, it would be best
to have native English speaking teachers who have a teaching degree in the field
that they teach in, but it is very hard and expensive to have very qualified native

speaking English teachers.

How much Thai and English should the teachers in the bilingual program used

while teaching in the classroom?

English:...70-100 % and Thai O- 30.%

Q5.1: How about Thai co-teachers, do you think the program should provide
co-teachers or not? Why?

T1: I think it is not necessary as an experienced teacher could control and

know how to deal with the Thai learners who are weak in English.

Which English skills should the foreigners teach in the bilingual class?
Every skill, they have to teach the learners especially for speaking in class

discussions, presentations, and lectures. Writing reports, note-taking, and essays.

Should the school have the foreign teachers be trained? In which areas?

Yes, teaching techniques, Thai culture and creating IT teaching aids.

Leaning processes

T1:

T1:

What are the objectives of having a bilingual program in your opinion?
To help them to be able to use English as a tool for learning and become

autonomous learners.

How should the bilingual materials be found or prepared? (Should they use the
materials from other countries? Or take them from internet? Or translate the
materials from Thai texts?

Thai texts and from any other sources of useful information that are related to
the content that we need to learn. And we do everything to have as many useful
materials for the learners as we can, also from our Partner School and Sister

Schools as well.
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10.
T1:

11.
T1:

12.

T1:

13.
T1:

14.

T1:

15.

T1:

Which subjects should be taught in English?
Additional subjects, but not the co-subject because this will help them

understand more about the content subjects.

Which teaching processes or methodologies should be used in the program?
Integrated learning, student-centered, experiential learning and learning by
doing. However, we also have to prepare them for the entrance exam. That
means we have to teach them by having them memorize and by lecturing.

What learning strategies should the learners have in order to learn in this
program?

Responsibility, if they have they will be able to learn anything.

What kind of assessments or evaluation should be used in this program?

A variety: portfolios, performance and testing.

What kind of extra activities or projects should the school provide for the
learners?
Normally, the school tries to provide as many activities as possible that benefit

the learners like English camp, field trips, exchange programs.

Do you think that the school should provide more exchange programs with other
countries or not?

Yes, | think the school should have all around the world trips. But we also have
to be concerned about the budget.

*hkhkhkhhhhhkhkhkkkhhhkhrhhhhhkhhhhiirhiiiikd
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Semi-structured interviews for Parent 1: Chai

Interview by telephone: on December 14, 2008 (13.00-13.17)

Parent one (P1) was the representative from the parents of year seven

students. He was a 43-year-old soldier who lived in Lopburi Province. He had two
children. His older son was in year seven in the Program and his youngest daughter
was in primary year six in Lopburi Province. His wife was a housewife.

Language skills

1 Q

p2:

2. Q:

p2:

3. Q:

p2:

p2:

5. Q:

p2:

What English language skills do you think that your child needs in order to
be able to learn in this program?
Speaking and writing

What English language skills do you think that your child has problems
with? And why?
Speaking because he does not have much chance to speak the language.

What are the English language skills that your child often uses in daily
life?

I think reading and listening because he has to read text books in English
and also he listens to the teachers in the classroom.

Do you think learning other subjects in English will be a problem in
understanding the content or not? In what way?

Yes, sure. However, | think he is O.K, because everyone in his class has a
similar English ability. So, I don’t think he has any serious problems with
that.

Do you have any idea to solve the problems from number 4?
I have him study extra classes after school.

Leaning objectives, content, teaching process, and assessment process

1. Q:

p2:

Do you think the bilingual teachers should be from native English
speaking countries or not? Why? Which country would you prefer?

No, I think it’s O.K. I know Ajarn Sherwin, Ajarn Ranjita, and others who
are not native English speaking teachers. They are very good, close to the
students, and care about the students. | feel like native speaking English
teachers are not very close to the students. It is good if students trust them
and are always able to ask them for help.
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2. Q:

p2:
Q:
p2:

7. Q:
P2:

How much English and Thai should the teachers in the bilingual program
use while teaching in the classroom?

Thai 20-30 % English around 60-100%

Should the bilingual classes have a Thai co-teacher or not? Why?

Yes, if the content that they teaching is too difficult to for the students to
understand, then the teacher should explain in Thai or ask the Thai co-
teacher to help.

Should Thai teachers teach in the bilingual program? why?
Yes, if they are qualified.

Which English skills should the foreigners teach in the bilingual class?
The four communicative skills.

Which skills for reading are the most important or needed?
Reading for helping them to be autonomous learners.

How about for writing? P2: reports, emails, and essays
And for listening? P2: lectures, presentations, and TV or radio
programs

Should the foreign teachers be trained? In which areas?
Yes, teaching and Thai culture. And also, up date content knowledge.

Leaning processes

8. Q:
P2:

9. Q:

p2:
10. Q:
p2:
11. Q:
p2:

12.Q:

p2:

What are the objectives of having a bilingual program in your opinion?
To prepare for their higher education, and to have a good job in the future.

How the should bilingual materials be found or prepared? (Should they use
the materials from other countries? Or take them from internet? Or
translate the materials from Thai texts?

From every useful source.

Which subjects should be taught in English?
The additional subjects should be taught in English, but not the main
subjects because they should understand the foundations in Thai clearly.

Which teaching processes or methodologies should be used in the
program?
Learning by doing, and practicing doing the entrance exam.

What learning strategies should the learners have in order to learn in this
program?

They should be diligent, and take responsibility for their work and review
what they have learned during the day.
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13.

14.

15.

16.

17.

18.

Q:
P2:

p2:

Q:

p2:

What kind of assessments or evaluation should be used in this program?
By testing because when they have to take any entrance exam, there is
always testing.

What kind of extra activities or projects should the school provide for the
learners?

English camp and exhibitions to demonstrate their abilities would help
them to keep practicing what they have learned.

Do you think English camp is useful for the learners? In what way? Why?
Yes, because they can practice the language at the same time they learn to
work with their friends and adapt themselves as part of their community.

Do you think that the exchange programs (S’pore and Australia) are useful
for learners? And why?

Yes, because they can practice using English with the exchange students
and learn to share cultural information.

Do you think that should school provide more exchange programs with
other countries or not? If yes, please indicate which countries the school
should include?

Yes, maybe with Asian countries because we are in the same region. .

Thank you for your information will be very use for the Bilingual Program.

*hkhkkkhkkhkkkhhkkkhkhkkkhikkhkikkhkihkkikiikkiik



Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 151

Semi-structured interviews for Alumni : AM

Interview by face to face: on December 9, 2008 (14.30-14.50)

AM is alumnus one (Al), a 16 year old high school student who studied in Year 11 at
Winit Secondary School. She received scholarships to study in upper secondary
school level at the school from the Road to University Program, the program was
science and mathematics for gifted students.

Language skills

1. Q What English language skills do the bilingual program learners need in
order to be able to learn in this program?
AM: | think all of the 4 skills because we have to use English for learning
other subjects. That means we need reading, writing, listening and
speaking.

2. Q: What English language skills do the bilingual program learners lack of?
And why?

AM:  Speaking and writing because we use Thai most of the time at home and at
school. During the class we use English only to talk to the teachers or
when the teachers force us to use English during group work or during the
learning activities.

3. Q: What are the English language skills that the bilingual learners often use in
their daily life?
AM: Reading and listening mostly, and then writing. Speaking is used less
compared with the other skills.

4. Q: Do you think learning other subjects in English will be a problem in
understanding the content or not? In what way?
AM: Yes, at the beginning because it delays us and it takes time for the teachers
to explain the content in English, but if sometimes the teachers explain in
Thai that would help.

5 Q: Do you have any idea to solve the problems from number 4?
AM: The teachers should use both languages for teaching if necessary.

Leaning objectives, content, teaching process, and assessment process

6. Q: Do you think the bilingual teachers should be from native English
speaking countries or not? Why? Which country would you prefer?
AM: It depends on the subjects. Yes, it should be used in English subjects, but
there is no need for it in every subject. For Math, science, computer or
other subjects, Thai, Indian, Pilipino, or Chinese teachers who are good in
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2. Q:
AM:

AM:

Q:
AM:

Q:
A .
Q:

5 Q:
AM:

English can be good teachers as long as they can teach that content very
well.

How much L2 and L1 should the teachers in the bilingual use while
teaching in the classroom?

L2:...50 - 100...% and  L1:50-99.9.%

Should the bilingual classes have a Thai co-teacher or not? Why?

Yes, if the teachers cannot speak Thai

Should Thai-teachers teach in the bilingual program? why?
Yes, if they are good at English and have knowledge in that subject.

Which English skills should the foreigners teach in the bilingual class?
The four communicative skills and also the sub skills of the four
communicative skills like speed reading, how to speak in front of the class,
how to write a report or take notes.

Which skills for reading are the most important or needed?
Skimming, scanning and reading for understanding.

How about for writing?
Note-taking, reports, conclusions and paraphrasing
And for listening? AM: lectures, presentations, and TV or radio programs

Should the foreigners be trained? In which areas?
Yes, teaching and Thai culture.

Leaning processes

6. Q:
AM:

7. Q:

AM:

AM:

8. Q:
AM:

What are the objectives of having a bilingual program in your opinion?
to help us have better English because English is a very important
language in the world of learning and work in the future.

How should the bilingual materials be found or prepared? (Should they use
materials from other countries? Or take them from internet? Or translate
the materials from Thai texts?

all of the above

Which subjects should be taught in English?
Every subject can be taught in English because we need to have technical
terms from all subjects when we study in the university.

Which teaching processes or methodologies should be used in the
program?

Learning by doing and sometimes we also need lectures as well but if the
teacher gives us lectures with some teaching added like PowerPoint and
pictures that would be more interesting and not boring.
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9. Q:

AM:

10. Q:

AM:

11. Q:

12. Q:

AM:

13.Q:

AM:

What learning strategies should the learners have in order to learn in this
program?

They should have some good techniques, understand the learners, have
good content, and have a good teaching methodology.

What kind of assessments or evaluation should be used in this program?
By testing but sometimes it should come from students” work and the
teacher should have clear criteria.

What kind of extra activities or projects should the school provide to the
learners?

| think English camp, the exchange student program and field trips are

helpful

Do you think English camp is useful for the learners? In what way? Why?
Yes, because in the classroom we don’t have much time to speak English
but for the camp if they have more activities for students to use that is

very much helpful.

Do you think that the exchange programs (S’pore and Australia) are useful
for learners? And why?

Yes, because we learn a lot about the new culture from S’pore how they
eat, how they live, and especially culture and language.

Do you think that should school provide more exchange programss with
other countries or not? If yes, please indicate which countries the school
should provide?

Yes, America, Europe, New Zealand or in Asia like Vietnam, China or any
country.

Thank you AM, your information will be very use for the Bilingual Program.

*hkhkkkhhkkkhhkkhkhkkhhhkkhkhhkhkihkkhiikiik
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Transcription of the Focus Group Interview

December 17,2007 Focus Group Interview (started 3.30 p.m.)

M1 M2 M3 M4
M =male Head Parent Teacher Alumni
F =Female F1 F2 F3 F4
Head Parent Teacher Alumni

Q1. How do the communicative skills for students in the Bilingual program differ
from those in the normal school program?

1 FP: They differ because the bilingual learners have better listening skills than
those in the normal school program.

2 FA: | think that the bilingual learners have more opportunity to learn different
accents, and learn more about countries and cultures from around the world.

3 MH: The M1 students are new to the program, so their ability may vary
greatly from one to another. However, they all get better after studying in the
program, because they learn many subjects and practice all of the four
communicative skills; they improve day by day and month by month.

4 FA: The learners improve in all four areas of English language acquisition
through their time spent with the foreign teachers.

5 MA: The four skills are developed and the students” English improves over
time.

Q2. What are the problems caused by students learning every subject in English
while in the Bilingual Program?

1 FH: They don’t have much chance to practice at home. The teachers should
focus on teaching learners how to think critically.

2 MT: Itis time consuming and the large class sizes are a problem for learners.
There are 45-47 students in each class and 50 minutes is not enough time for
all the students to practice their speaking skills. Sometimes the teachers only
lecture and give out exercises so the students only develop their listening skills
at the expense of the other three language skills.

3 FA: Yes, mostly just listening to the teachers and afterwards trying to
remember what has been taught in the lesson so that they can complete the
assigned exercises.
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Q3. What are parents’ expectations for the program?

1

2

FH: Mostly parents expect that their children will speak English very well.

FP: | think that they don’t have to be able to speak English fluently; just be
able to listen and read competently. | would be satisfied with this, because
they can then use their English skills for learning other things (using English
texts and the internet) more easily than just with their Thai language.

MH: Most parents won’t see the benefits of this program while their child is
still learning, but will see it after they finish when they are studying in higher
education and are able to speak English far more competently than their peers.

Q4. How about teachers in the program? Are there enough bilingual teachers?

1

FH: Yes, we have enough foreign teachers including some from the
Philippines, India, and China who are able to teach math, science, or PE in
satisfactory English. However, we do not have enough native English speakers
because of budgetary constraints.

Q5. How do parents react to this problem?

\

Q6.

1

FP: 1 think that we all understand the reasons. However, if possible we would
like to have native speakers teach English language lessons. In other subjects I
think that it is acceptable that non-native speakers teach so long as their
English is good enough and they know their subject well enough.

FH: Now that we understand the situation, and we can accept it. In the
beginning we were expecting that there would be only native English
speakers, but now we realize that this is not possible.

Are there any problems with using English as a medium for teaching and
communicating in the classroom?

FH: In the past we had Thai teachers to help the foreign teacher in every
class. We did this so as to help the learners and to act as disciplinarians. We
could assist the students in both Thai and English. Now most of the foreign
teachers can use a little bit of Thai in the classroom (using less than 20%) so
there is less of a problem with this issue.

MA: Yes, | remember when we were in M1. | sometimes had a problem
because six years ago most of the foreign teachers could not speak any Thai.
This meant that | felt scared of using English in the classroom, and I didn’t
always understand what was going on. We had a Thai teacher to explain
things. By the time | reached M3 | felt more comfortable as my English
became better and better. I didn’t really have a serious problem with the issue.
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Q7. How about the assessment system? Are there any problems? How does the
Bilingual program manage assessment?

1 MH: We evaluate the learners not only on their speaking ability; we also
evaluate their performance in the other three language skills. We focus our
assessment on evaluating the students’ development in the program. It is a
progressive evaluation. It takes time and a variety of different assessment tools
such as: portfolio, presentations, creative assessment, and of course exams in
both Thai and English - that means that learners have to take two versions of a
test in every subject that they learn in English.

2 MT: Yes, we have to prepare an English version of each subject to test the
bilingual learner about one week prior to the Thai version of the test in the
final examinations.

Q8. How about the results of the tests? Are there any problems in regards to the
tests?

1 FT: No, not very much. We compare Thai and English versions. Most of them
are very similar. They might have a problem with the Home Economics test
though because...

Q9. Do you have any problem with having Thai teachers in the program?

1. FT: No, Thai teachers are very good in using English and they do not use Thai
in the classroom unless it is absolutely necessary. They avoid using Thai even
though the learners want them to use more Thai.

Q10. Do teachers in this program need to learn new teaching methodologies?

1 FH: Yes, we send teachers to be trained and participate in teaching seminars
every year. Our school also has seminars for teachers every semester.

2 FT: Yes, | was sponsored by EF to participate in EFL training last year.

Q11: What are the objectives of providing English language training in this school?

1 FH: To offer an alternative and a good opportunity for learners in Lopburi
province, because there are many parents and learners who want to study in a
bilingual program and cannot study in Bangkok.

2 FP: Also, we don’t want to send our children to stay far away from us.

3 FA: Actually, the objectives are to help learners be able to use English as a
medium of learning because nowadays there are many academic resources
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available in English. We want learners to be able to read and gain from access
to this knowledge. If they understand English they will have access to more
information than if they only had access to Thai texts or Thai language
resources.

Q12. What are the strengths of the program?

1. FH: We have connections with other schools around the world and we provide
a partner school exchange between Thailand and Singapore, a sister school
exchange between our school and Australia, and international school trips.

These exchanges involve teachers, students, as well as administration
staff. These exchanges help us learn about other cultures and languages and
provide us with fresh ideas about areas such as educational methodologies and
the latest developments in IT.

Q13. In regards to the curriculum and the text content, what curriculum does this
program use? And what texts do the learners study from?

1. FH: We use the Thai MOE curriculum. Everything is the same as the normal
school program just that it is translated from Thai to English. We use Thai
texts and translate them to English and add more content to it depending on
the foreign teacher. Mostly, the foreign teachers search for content from the
UK, Singapore, Malaysia, and the USA. Our bilingual learners have to study
English for seven periods per week while students in the normal program only
study English for five periods per week. As well as English language the
students also learn English in other subjects such as math, science, health
studies, computer, home economics, and their activity clubs.

Q14. Are there any problems with the content in relation to the standard of teaching?
Are learners able to pass the entrance exam or NY test?

2 FA: Yes, | was in the first group of students who graduated from the bilingual
program at this school. When 1 left | then entered the ‘Generous program’ for
science at Wibolwittayalai school (there are thousands of students who apply
for this program, but there are only 90 students who manage to get admitted). |
was also able to pass the entrance exam for Thammasat University following
this. | have very good English skills because of the Bilingual program at this
school. This means that the Bilingual program offers content which is
comparable to the general curriculum.

3 MK: Actually, the NT test results for the bilingual learners are above and not
lower than the average rate for all subjects and they are especially high for
English subjects.
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Q15. Do the students have difficulty learning subjects other than English?

1. FA: 1 think that math, science and other subjects for M1 might be a bit
difficult but for M2 and M3 | think that they are OK. It becomes easier once
they get familiar with being taught in English. We have far better English than
the normal program students.

2. MA: We use the Thai MOE curriculum and add more content from other
international curricula because we also have additional texts from Singapore,
the UK, and the USA.

3. FA: We learn more technical terms in subjects in English.

Q16. Do the students learn math and science more slowly than those in the normal
program?

1. M: Math has its own language and we use the same terms all over the world
so there is no difference between learning math in the bilingual program and
the normal school program.

2 FA: In my case, in the beginning | worried that | wouldn’t be able to follow
the lessons and that there would only be me that was having this problem.
After the first term it became easier because we started with the same
background knowledge.

Q17. How about evaluation?

1. FH. We evaluate using authentic assessment tools such as performance
appraisals, tasks, individual work, and portfolios. We also compare English
and Thai testing tools.

Q18. Besides the tests, do you have other types of evaluations?

1. FH: We know from students that come to see the teachers when they don’t
know something or want assistance from the teachers.

Q19. Do you have outside classroom activities or an external curriculum to help
learners develop their English language skills?

1. FH: We have English camp for new M1 learners so they can adjust to the
basics of learning in English.
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Q20.

1.

Q20.

1.

Q21.

How about parents? What do you think about the camp or external activities?

FP:  We agree and support the school in providing this kind of activity,
because it helps our children by giving them more of a chance to learn the
language.

FA: The cost to participate in these activities is reasonable enough.

FH: Also, it includes insurance, accommodation, and food.

In regards to writing and reading skills, do the students have any problems or

difficulties?

FH: For writing skills the teachers always train them and correct errors when
they submit any reports. There are often a lot of mistakes and we have to
correct them point by point. If we correct all their mistakes it will cause
negative reinforcement. For reading we focus on comprehension of texts so
that students become familiar with technical terms. This works very well for
reading.

In regards to listening skills, what listening skills are mostly developed in the
classroom?

1. MT: Students listen to English from their teacher all the time during lectures

Q22.

and presentations. We also use audio tapes, radio, VDD, and DVD.

How about the needs for listening skills? What should we provide learners in
order to be able to study in this program?

FT: They need to be able to listen to the activities in the classroom such as
lectures and presentations.

MA: For mathematics, students can develop automatically from lesson to
lesson.

FH: For presentations, we get them to rehearse and we have criteria and scope
for them to prepare and present their work.

FT: First term is difficult but students improve and are later able to present
their work.

FK: Every teacher encourages the students to speak as much as possible. We
try not to discourage students by constantly correcting their errors.
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Q23. Anything to add or suggest?

If not, 1 would like to express my thanks to everyone for sacrificing your time
to answer my questions and give suggestions for the program.

Thank you all very much.
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