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ABSTRACT 

 
The purpose of this study is to explore factors that affect learners’ decisions to 

use a Self-Access Center (SAC) in one Thai university.  These factors included 
learners’ beliefs, motivation, and confidence about autonomous learning. The study 
particularly examined how learners’ beliefs affected their motivation and confidence 
in learning English independently in the center. The subjects of the study were 
students taking a compulsory English course in the first semester of the 2007-8 
academic year.  The course required that they use facilities in the center to complete 
particular assignments.  Two research instruments, a questionnaire and a semi-
structured interview, were employed. Three hundred ninety four students returned the 
questionnaire.  Among these, eighteen students volunteered for the interview.   

The learners were found to believe that autonomous learners should set their 
own learning objectives, choose the materials they would like to learn, and decide on 
ways to learn the materials. Data also revealed that these learners were confident to do 
such activities.  However, they were found to not be confident evaluating and 
assessing their own learning.  In fact, they believed that they still needed teachers’ 
support because they had an inadequate background concept of autonomous learning 
and basics of the English language. The course requirements were found to strongly 
influence their decision to go to the center before they found themselves internally 
motivated by some learning materials they had explored and they later found their 
confidence increased.  

The findings suggest that in order to prepare life-long learners, psychological 
preparation and methodological preparation are needed. 
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การศึกษาปจจัยที่มีผลตอการใชศูนยการเรียนรูดวยตนเอง  
FACTORS AFFECTING LEARNER USE OF A SELF-ACCESS CENTER 
 
อภิญญา   เชยทอง   4736488  ARAL/M  

ศศ.ม. (ภาษาศาสตรประยุกต) 

คณะกรรมการที่ปรึกษาวิทยานิพนธ:  กรศิริ บุญประกอบ, Ph.D., สนธิดา เกยูรวงศ, M.A. 

บทคัดยอ 

การวิจัยนี้มีจุดประสงคเพื่อศึกษาปจจัยซ่ึงมีผลตอการตัดสินใจของผูเรียนในการเรียน
ภาษาอังกฤษในศูนยการเรียนรูดวยตนเอง ณ มหาวิทยาลัยแหงหนึ่ง ปจจัยที่ศึกษาเปนปจจัยภายใน
ซึ่งไดแก ความเชื่อ แรงจูงใจ และความมั่นใจในการเรียนรูดวยตนเอง การศึกษานี้มุงเนนสํารวจ
ความเชื่อของผูเรียนที่มีตอแรงจูงใจ และความมั่นใจในการเรียนภาษาอังกฤษดวยตนเองที่ศูนยการ
เรียนรู  การวิจัยนี้เก็บรวบรวมขอมูลจากนักศึกษาซึ่งกําลังเรียนวิชาภาษาอังกฤษพื้นฐานในภาค
การศึกษาที่ 1 ปการศึกษา 2550 ในการเรียนวิชาพื้นฐานนี้ นักศึกษา ตองเขาเรียนในศูนยการเรียนรู
ดวยตนเองเพื่อทําใบงานตามที่กําหนดในรายวิชาสงใหครบ ผูวิจัยเก็บขอมูลโดยใชเครื่องมือ 2 ชนิด
คือ  แบบสอบถามและแบบสัมภาษณ  ขอมูลที่นํามาวิเคราะหมาจากแบบสอบถามที่นักศึกษาสงคืน
มาจํานวน 394 ชุด และจากขอมูลการใหสัมภาษณของนักศึกษาที่อาสาสมัครใหสัมภาษณจํานวน   
18 คนในกลุมเดียวกันนี้  

 ผลการวิเคราะหขอมูลแสดงใหเห็นวานักศึกษามีความเชื่อวาในการเรียนรูดวยตนเอง
นักศึกษาตองมีบทบาทในการกําหนดเปาหมายในการเรียน เลือกบทเรียนและวิธีการเรียนที่เหมาะ
กับตนเอง  ขอมูลดังกลาวยังแสดงใหเห็นอีกวานักศึกษามีความมั่นใจวาตนเองมีความสามารถใน
บทบาทดังกลาว  อยางไรก็ตามนักศึกษายังขาดความมั่นใจและยังคงตองการความชวยเหลือจาก
อาจารยในสวนของการวัดและประเมินผลการเรียนรู เนื่องจากเชื่อวาตนยังขาดความรูพ้ืนฐานเรื่อง
การเรียนรูดวยตนเองและความรูพ้ืนฐานทางภาษาอังกฤษ ผลการวิเคราะหขอมูลยังชี้ใหเห็นวาใน
ระยะแรก แรงจูงใจภายนอกมีอิทธิพลตอการตัดสินใจเขาใชศูนยการเรียนรูดวยตนเองเปนอยางมาก 
แตเมื่อนักศึกษาไดมีประสบการณการเรียนในศูนยการเรียนรูดวยตนเองมากขึ้น แรงจูงใจภายในจะ
เขามามีอิทธิพลมากขึ้น  

ขอคนพบจากการศึกษาครั้งนี้ชี้ใหเห็นวาในการที่จะเตรียมใหนักศึกษามีความพรอมที่จะ
เรียนรูตลอดชีวิตไดนั้น ควรมีการจัดเตรียมใหนักศึกษาไดรับการอบรมทั้งในดานจิตวิทยาการ  
เรียนรูดวยตนเอง และระเบียบวิธีตลอดจนกระบวนการการเรียนรูดวยตนเองที่มีประสิทธิภาพ 
 
104  หนา 
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CHAPTER I 

INTRODUCTION 

 

 
This chapter describes background of the study, problem statement, 

significance of the study, purpose of the study, scope of the study and definitions of 

terms. 

 
1.1 Background of the study 

Thailand has now been in the process of educational reform (the National 

Education Act B.E. 2542, 1999) and Amendments (Second National Education Act 

B.E. 2545 (2002)). A goal of Thai educational reform is to develop its citizen to 

become life-long learners (Ministry of education, 2002 & 2005). Such a goal is 

derived from the idea that when people have a lot of knowledge as well as high sense 

of morality, they then can develop their society as well as country’s economic system 

(Pongpaiboon, 2000). This is because knowledge is not static. Knowledge and theories 

have always been updated by current research and experiments. Therefore, people of a 

country need to always keep themselves updated with the knowledge in order to help 

develop their countries. For individuals, life-long learning promotes learners’ 

creativity, intuition, and responsibility. Life-long learners know how to set up their 

learning objectives, choose learning materials, choose learning strategies, and evaluate 

what has been learnt. With updated knowledge, producers are able to create 

innovations; labors in factories are able to learn how to improve their working skills 

which develops a country’s economic system; and businessmen are able to gather 

more information about marketing strategies to reach their target customers. All these 

contribute to country’s business success. In other words, higher education relates 

positively to country economical development (Organization for Economic Co-

operation and Development, 2004). Skills for life-long learning are therefore necessary 

for all individuals.  
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Due to the importance of life-long learning to the development of a country, it 

is essential that the citizen of the country knows how to become autonomous learners. 

That is, ones should learn to know how to learn by themselves. An expert (Sheerin, 

1991) defines autonomous learning or self-access learning in two ways: ‘the logical 

manifestation of individualization’, and a ‘means of promoting learner autonomy and 

self-directed learning’. Tananontchai (2004) proposed that self-access is a basic idea 

of life-long learning. That is, self-access learning derives from learner’s motivation 

and their needs. Therefore, the knowledge of how to learn can serve individual 

differences because each learner feels free to choose what, when and how he or she 

would like to learn (Tananontchai, 2004).  

In educational practice, self-access centers (SACs) have been established to 

purposefully help students develop their autonomous learning skills. Cotterall (1995b), 

for example, included requirements for students to do activities provided in a SAC as a 

component in a language learning program. The major purpose is to promote 

autonomy in language learning among the learners. Since self-access learning is 

considered contributive to life-long learning, setting up learning centers is a policy of 

educational reform of Thailand (Office of the National Education Commission, 2003). 

Part of the policy reads: 

 

The State shall promote the running and establishment, in sufficient 
number and with efficient functioning, of all types of life-long learning 
sources, namely public libraries, museums, art galleries, zoological 
gardens, public parks, botanical gardens, science and technology 
parks, sport and recreation centers, data bases, and other sources of 
learning (p.14). 
 

In compliance with the country educational reform policy, many SACs have 

been established in many educational institutes throughout Thailand to encourage 

learners to take more responsibility in their learning. There are also some studies that 

were conducted to explore about learners’ attitude toward some of theses SACs 

(Kotphet, 1993; Ruechakul, 1996; Musaw, 2000). The studies showed that learners 

were satisfied with learning, materials, and activities in the center (Musaw, 2000). 

Some of the learners also stated that the center promoted self-directed learning 
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(Kotphet, 1993). Moreover, some learners’ ability in listening skill improved after they 

spent time studying independently (Ruechakul, 1996).   

To develop learners’ autonomy, however, is not a simple matter. It is not only 

a matter of physical establishment of SAC. It is the matter of how the sense of 

responsibility and commitment to become life-long learners are developed. Miller and 

Gardner (1994) recommended that in order to evaluate the effectiveness of self-access 

language learning facilities, it is important to explore more practical data about 

methods that help motivate or sustain learners’ motivation in using the center. It is 

important, however, that for a SAC to be successful, learner differences must be taken 

into consideration.  Sheerin (1989) pointed out five types of differences among 

learners that should be concerned if their sense of responsibility and commitment to 

become life-long learners is to develop. They are motivation, psychological 

differences, study habits, personality differences, and differences in purposes of 

learning. She also emphasized that educators should regards these differences as 

prerequisite of students’ learning. Riley (1987, as cited in Sheerin, 1991) also 

suggested conducting a study on learner’s needs, motivation, objectives, and interests. 

In terms of learners’ needs, Strevens (1980, as cited in Sheerin, 1991) has clarified that 

a typical ESP (English of Specific Purposes) analysis of needs is restricted to areas 

such as topic/subject of specialization, ultimate purposes for use of the language, the 

skills required, and so on. In fact, other factors such as social, affective, personality, 

cognitive and cultural factors also need to be taken into account.  

Regarding the importance of autonomous learning and the importance of 

learner differences, the present study aims to focus on learners’ intrinsic factors in 

relation to beliefs, motivation and confidence that affect their use of a SAC. In 

addition, it explores the extent to which beliefs affects motivation and confidence in 

studying English in the center. The next section presents the problem statement 

underlying the necessity of the present study. 

 

1.2 Problem statement 

Many SACs have been established in many educational institutes throughout 

Thailand. The present researcher had a chance to observe a SAC in a Thai university. 

The center aims to help learners and university staff improve their English proficiency 
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through independent learning.  From the informal observation of the center and some 

informal talks with the students, the researcher found that many students went to the 

center because of the requirement of the course, not because of their own awareness to 

take active roles in learning as stated in the autonomous learning theories. The record 

of the center showed that a lot of students went to study in the center a month before 

the end of the semester to complete the required assignments as part of the evaluation 

of courses they were enrolling for. Some students just copied the answers from their 

classmates. This happened even for the exercises that require students to express their 

personal opinions.  Some of them just collected the assigned worksheets but did not 

complete them. Other was neither aware of the usefulness of the center nor understood 

why they were required to study independently at the SAC. 

From the observation, the researcher wondered whether students in other 

institutes are in the same situation. That is, do students really understand why they are 

required to go to study independently in the center? Do they have positive beliefs 

about self-access learning? Are they confident to study English independently?  Are 

students willing to go to study English independently? 

In order to answer these questions, the researcher has primarily reviewed some 

previous studies about the use of the SAC (Stevens, 1991; Kotphet, 1993; Farmer, 

1994; Ruechakul, 1996; Chullawatchanatana & Srimavin 2005; Chia, 2005). Most of 

the previous studies were found to noticeably focus on examined students’ attitudes 

towards the electronic materials, the effectiveness of SAC, and learning programs or 

courses in which self-access learning process is integrated. Some are carried out to 

explore factors that encourage learners to study in the center. From the literature 

reviewed, previous studies were found to have some limitations. First, in some of these 

studies, researchers purposefully designed tasks or a study program packages and 

assigned their students to complete those tasks or study the program packages in order 

to examine the effectiveness or students’ attitudes towards those tasks or study 

program packages. Second, some studies investigated such as learners’ attitudes, 

opinions and needs on specific designed tasks or programs of studies. Some studies 

looked into external factors that affected learners’ use of SACs. The present study, 

however, aims to examine the extent to which learners’ intrinsic factors—beliefs, 
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motivation and confidence —affect their use of a SAC and to find out the extent to 

which beliefs affect their motivation and confidence in using the center. 

Why is this study important? The next section describes its significance. 

 

1.3 Significance of the study 

The findings from this study are anticipated to be significant for three reasons. 

First, the understanding of the nature of learners focusing on their intrinsic factors 

would provide insights into how SACs should be managed to maximize learners’ 

motivation in order to develop their autonomous learning. This might help improve the 

Self-Access Learning Center (SALC). Second, with a better understanding of learners’ 

intrinsic factors for the development of autonomous learning, teachers could better 

help their learners to become autonomous. Furthermore, the study is anticipated to 

provide useful information for researchers in the area of autonomous learning.  

Thus, the present study was conducted for some specific purposes stated in the 

following sections.  

 

1.4 Purpose of the study 

The purpose of this study was to explore learners’ intrinsic factors which were 

beliefs, motivation, and confidence in learning English in a Self-Access Learning 

Center (SALC) at one particular Thai university. Also, it explored the extent to which 

beliefs affect motivation and confidence to study English in the SALC. The study 

addressed four main research questions as follows: 

1. What are learners’ beliefs about independent English language learning in 

the SALC? 

2. What motivates learners to learn English in the SALC?  

3. To what extent learners feel confident about independent English language 

learning in the SALC? 

4. To what extent learners’ beliefs affect their motivation and confidence? 

Since the study was carried out in a particular formal educational context, the 

study has some limitations which are described in the section that follows.  
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1.5 Scope of the study 

1. This study was conducted in a particular Thai university in Thailand where 

English was a required foreign language course for the undergraduate 

students. 

2. Even though there are other intrinsic factors relating students’ learning, this 

study focused only on beliefs, motivation, and confidence in learning 

English in the SALC. The reason for this is that these three factors tend to 

be influential in one’s learning (Tarone & Yule, 1989; Littlewood, 1996; 

Gardner & Miller, 1999; Lightbown & Spada, 1999) 

3. The subjects of the study were Thai students taking a required college 

undergraduated foundation English course during the first semester of 2007 

academic year.  

4. The study was conducted on a large scale (394 students), the instruments 

employed were limited to a set of questionnaire, and a semistructured 

interview. The number of volunteer interviewees was limited to eighteen. 

 Within the scope of the study, generalization of the findings must be taken 

cautiously. 

 The next section includes the definitions of terms that are specifically 

employed for this study.  

 

1.6 Definitions of terms 

 Some key terms are defined so as to set out the background of this present 

study. 

1. Intrinsic factors refer to factors that influence learners’ independent study of 

English language. These factors come from learners’ inner mind. According to 

Dickinson’s (1987) theory about psychological preparations for independent 

learning and Littlewood’s (1996) theory about willingness to learn 

independently, these factors include learners’ beliefs, motivation, and 

confidence.   

2. Beliefs are judgment and evaluation which people make about themselves, 

about others, and about other things around them (Yero, 2001). In this study, 

this judgment focuses on learning English in the SALC.  

Copyright by Mahidol University



Fac. of Grad. Studies, Mahidol Univ.                                                         
       
 

M.A. (Applied Linguistics) / 7

3. Motivation refers to an arousal which influences learners to decide to do 

something and sustain or persist their effort in order to achieve their goals 

(William & Burden, 1997) in learning English in the SALC. Motivation is 

categorized into two groups according to Deci and Ryan (1985): intrinsic 

motivation and extrinsic motivation. In this study, intrinsic motivation refers to 

self-access learning behaviors of learners to experience pleasure and 

satisfaction in English self-access learning. In contrast, extrinsic factor refers to 

self-access learning behaviors of learners to receive some external rewards or 

to avoid some punishment.   

4. Confidence refers to learners’ feelings or beliefs about their own ability to 

accomplish the tasks (Brown, 2000). In the present study, the tasks focus on 

learning English in the SALC. 

5. Self-access learning refers to a method or methods that learners applied to 

study on their own. Self-access learning skills include learners’ skills to set 

their own learning goals, choose materials and how to learn the materials, 

monitor their own learning, and assess and evaluate their own learning 

progress (Cotterall & Reinders, 2001; Benson, 2001). In other words, learners 

can self-monitor their learning, self-assess what they have learned, and self-

evaluate the progress of their learning (Martyn, 1994). 

6. Self-Access Center (SAC) refers to a place containing resources and facilities 

to learn languages. The center allows learners to study independently. 

Specifically, the SAC where the present study was conducted is mentioned as 

SALC according to its full name “Self-Access Learning Center” 

 

The next chapter describes some related theories including learner autonomy, 

resource-based learning approaches, and self-access learning. It also reviews related 

previous studies. 
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CHAPTER II 

LITERATURE REVIEW 

 

 
 The present study is guided by the following four research questions.  

1. What are learners’ beliefs about learning English in the Self-Access 

Learning Center? 

2. What motivates learners to learn English in the Self-Access Learning 

Center?  

3. To what extent learners feel confident about learning English in the Self-

Access Learning Center? 

4. To what extent learners’ beliefs affect their motivation and confidence? 

 

To help answer these questions, this chapter describes some theories and related 

literature presented under the following headings: 

 2.1 The description of the context of the study 

2.2 Learner autonomy 

      2.2.1 The meaning of learner autonomy  

      2.2.2 Characteristics of autonomous learners 

      2.2.3 Factors involved in the development of learner autonomy 

 2.2.3.1 Belief 

 2.2.3.2 Motivation 

 2.2.3.3 Confidence 

      2.2.4 Theories about the development of learner autonomy 

2.3 Resource-based learning approaches 

2.4 Self-access 

      2.4.1 The meaning of self-access 

      2.4.2 The meaning of self-access centers 

      2.4.3 The reasons underlying the establishment of self-access centers  

2.5 Related literature about self-access  
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2.1 The description of the context of the study 

 This section describes the general information about the context of the study. It 

includes the description of the university, the description of the Self-access Learning 

Center, and the description of the English course. 

 The present study was carried out in a Thai university whose name is regarded 

as anonymous for the study. The Self-Access Learning Center (SALC) of this study is 

situated in one of the five campuses. In the year the study was conducted, there were 

13 faculties in this campus. Most of them are science-based faculties. The students 

from all faculties were required to study at least two English courses which were 

Foundation English I (FEI) in the first semester and Foundation English II (FEII) in 

the second semester. The components of the FEI course are: 

 1. In class: Attending a class twice a week. Each period was one hour. It was 

an integrated skill course. The contents of the course included four main parts as 

follows. 

  a) Reading for specific purposes such as skimming, scanning, reading 

for main ideas and details, identifying facts and opinions and transferring what has 

been read into a table or diagram 

  b) Writing short paragraphs about students’ experience and a 

descriptive paragraph about process  

  c) Listening English conversations in daily life in order to identify main 

ideas, details, inference, transfer and summarize. 

  d) Making a short conversation about daily life, making requests, 

asking and giving information, and also using communicative strategies to make 

successful communication 

 2. Outside class: Students were required to do self-study. There were two parts 

of self-study. 

  a) Studying an English package called ELLIS as preparation for 

examinations 

  b) Studying English materials on the topics students were interested in 

at the Self-Access Learning Center (SALC) for 2% as a part of the evaluation of the 

course  
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 The Self-access Learning Center (SALC) of the university had a long history 

but its establishment was officially recorded in 2002.   The main purpose of the center 

is to provide various kinds of learning materials to all of the university staff members 

and students in order to support them to learn autonomously.  It is situated on the 4th 

floor of the administrative building of the Faculty of Liberal Arts. The opening hours 

are from 9.00 a.m. - 5.00 p.m. from Monday to Thursday and from 8.30 – 12.00 a.m. 

on Friday. There are various kinds of learning materials in the center such as printed 

materials, electronic materials including CAI, VCD, DVD, satellite TV, and so on. 

 The policy of the center includes: 

1. to promote and support all of the university staff members and 

students to learn autonomously according to their interests, abilities, 

and proficiency apart from learning in the classroom. 

2. to support the courses provided in the Faculty of Liberal Arts. 

3. To be an academic resource for teachers, supporting staff, and 

students in the faculty. 

4. to provide autonomous learning materials. 

5. to run activities supporting autonomous learning. 

With the stated purpose and policies and with the requirements of the English 

courses, at the beginning of the semester, the students were assigned to go to study 

English materials in the center. They were told that they could choose the learning 

materials independently according to their interests or choose to further study 

materials on the topics that they studied in class but did not understand. Some teachers 

suggested the students, especially those who were weak, to study more English 

grammar materials to prepare themselves for the exams. The students were also 

required to report what they had studied to the teacher by submitting the report four 

times a semester, twice before the midterm examination and twice before the final 

examination. Students who submitted all the assignments would automatically get two 

percents of the total scores as part of the evaluation of the course. No training about 

autonomous learning was provided for these students before they study independently 

in the center.  
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2.2 Learner autonomy   

 It is important that concepts relevant to learner autonomy are elaborated at the 

outset of the study. This section, thus, includes definitions of learner autonomy, 

characteristics of autonomous learners, factors involved in the development of learner 

autonomy, and some theories about the development of learner autonomy.  

 2.2.1 The meaning of learner autonomy 

From the literature reviewed so far, the definitions of autonomy from many 

educators mostly focus on learners’ ability to control over their own learning. For 

example, Holec (1981) defined “autonomy” as “the ability to take charge of one’s own 

learning” (p.3). This means learners should have and hold their own responsibility for 

all the decisions involving all aspects of the learning. Benson (2001) seemed to view 

learner autonomy in the same way as Holec. Benson defined the terms “autonomy:” as 

the capacity of learners to take charge of their own learning.  

Defining the terms “autonomy” in the same way as Holec did, Cotterall 

(1995a) clarified the ideas of learners’ ability as “the ability to use a set of tactics for 

taking control of their (learners’) learning” (p.195). These tactics include setting goals, 

choosing materials to study and tasks to complete, planning practices, and monitoring 

and evaluating one’ s own progress in learning. Cotterall (1995a) argued that learners 

would use these tactics with varying degrees. She contended that the variability of 

these tactics was accounted by differences in learners’ beliefs.  

Littlewood (1996) also focused his definition of learner autonomy on learners’ 

capacity. However, as for him, capacity covers a wider range of situations; that is, he 

defined autonomy as “a capacity for thinking and acting independently that may occur 

in any kind of situation (including, of course, a situation where the focus is on 

learning)” (p.428).  

Gathering ideas from many educators, Boud (1988) considered that the notion 

of autonomy has three different focuses. The first group of educators regarded 

“autonomy” as a goal of education. Individual learners are expected to develop their 

ability to make their own decisions about what they think or do. The second one 

considered it as an approach of educational practice. It is a way to conduct courses so 

that students’ independence and responsibility for decision making are stressed. The 

last group focuses on autonomy as an integral part of any kind of learning. That is, to 
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become effective learners, ones need to be able to make ones’ own decisions on what 

to do or not to do when they are learning. This is because teachers cannot guide them 

in every aspect of their learning.  

Agreeing with the idea that autonomy is necessary an integral part of learning, 

Thanasoulas (2000) argued that learner autonomy would be achieved only when 

cognitive and metacognitive strategies, motivation, attitudes, and knowledge about 

language learning were developed.  

So far, despite of the fact that educators used different key words to define 

learner autonomy, these definitions are common in that they share the idea of 

responsibility of learners. To be autonomous learners, ones need to be able to take 

control over their own learning, make decisions about their learning, implement their 

learning plan, and follow and evaluate their learning achievement. In order to have 

such an ability, learners need to have cognitive and metacognitive strategies in 

learning, motivation to learn, and knowledge about their language learning.  

As for the present study, learner autonomy refers to ideas commonly shared by 

Holec (1981), Cotterall (1995a), and Thanasoulas (2000). That is, learner autonomy 

involves learners’ beliefs about responsibility in learning in terms of knowing ways to 

find new knowledge, correcting errors, setting learning goals, planning the lesson, and 

assessing their learning progress.  

 With the concepts of learner autonomy, a lot of attempts have been made to 

define characteristics of autonomous learners. These characteristics are reviewed in 

the following section. 

2.2.2 Characteristics of autonomous language learners 

Among the characteristics of autonomous language learners, these 

characteristics were described both a concrete terms and abstract terms. Holec (1981) 

proposed that an autonomous learner is a person who holds responsibility to make a 

decision on these activities: “determining the objectives, defining the contents and 

progressions, selecting methods and techniques to be used, monitoring the procedure 

of acquisition properly speaking (rhythm, time, place, etc.), and evaluating what has 

been acquired” (p.3). 

Similar to characteristics proposed by Holec, Dickinson (1987) focused on 

learners’ responsibility in learning in the classroom. In Dickinson’s view, learners 
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should accept responsibility in four areas. First, autonomous learners are aware of and 

accepting the aims and objectives of the course. Second, they monitor the development 

of the course and its continuing relevance to their own objectives. The course refers to 

either the course directed by a teacher or the course that is undertaken by learners. The 

third one is to assess themselves in terms of their achievement of the learning tasks 

and level of proficiency.  The last one is to take an active role in learning such as 

seeking opportunity to understand, practice and learn.  

Boud (1988) seemed to agree with the ideas proposed by Holec (1981) and 

Dickinson (1987). He, in addition, proposed more specific responsibilities of 

autonomous learners. These added responsibilities are working collaboratively with 

others, deciding on where and when to learn, depending on teachers as guides and 

counselors rather than instructors, being responsible for additional non teacher-

directed work, determining criteria to apply to their work, and reflecting on their 

learning processes. 

Instead of focusing on their duties in learning, Littlewood (1996) defined the 

characteristics of autonomous learners in a more abstract way. That is, he defined an 

autonomous learner as “one who has an independent capacity to make and carry out 

the choices which govern his or her actions” (p.428). He also explained more about the 

word “capacity”. As for Littlewood (1996), the “capacity” depends on two main 

components: ability and willingness. That is, as he maintained: 

 

Ability depends on their possession of both knowledge about the 
alternatives from which choices have to be made and the necessary 
skills for carrying out whatever choices seem most appropriate. 
Willingness depends on having both motivation and the confidence 
to take responsibility for the choices required (p.428). 

 

Many scholars (Holec, 1981; Dickinson, 1987; Littlewood, 1996) seemed to 

agree with the idea that autonomous learners need to be responsible for their own 

learning both in and out of class contexts. They need to set their own learning 

objectives, plan or monitor the lessons led by teachers, find what to learn in terms of 

both content and strategies, seek advice or consultation from experts if necessary, 

monitor their own progress, and assess their own learning. In order to have such 

responsibilities, however, autonomous learners also need to have knowledge, skills, 
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motivation, and confidence to make their choices of learning. With all these, 

autonomous learners will be successful in acting autonomously (Littlewood, 1996). 

Independent learning has been treated as a way to support learners to cope with 

their learning in the future. Cotterall (1995b) pointed out the importance of preparing 

learners for a rapid change in the future, in which independence learning will become 

more important in the society. Therefore, helping learners become more independent 

in their learning is a way to provide them with their life choices. Therefore, many 

researchers have tried to search for factors and ways to influence the development of 

learner autonomy. The next section presents the factors and proposed ways that are 

proposed to promote learner autonomy.  

2.2.3 Factors involved in the development of learner autonomy 

A lot of attempts have been devoted to promote learner autonomy (Dickinson, 

1996; Fonseka, 1996; Paladesh, 2002; Karlsson, Kjisik, & Nordlund, 2007). Victory 

and Lockhart (1995) demonstrated that there needs to be an investigation of some 

factors that can lead to in and out of class language learning behaviors and autonomy. 

However, this study focuses only on three factors which are learner’s belief, 

motivation, and confidence. The reason why each of these factors is considered to be 

important factors in promoting autonomous learning will be presented in the following 

sections. 

      2.2.3.1 Belief 

      Learners’ belief is a factor that can influence the development of learner 

autonomy (Gardner & Miller, 1999). Belief, as defined by Yero (2001), means 

judgment and evaluation which people make about themselves, about others, and 

about “the world around” (p.2). Victori and Lockhart (1995) stated that students 

themselves develop both accurate and inaccurate beliefs about how cognitive factors, 

such as motivation, intelligence, attitude, and age affect language learning. As well, 

learner’s beliefs about their weaknesses and strengths and their self-concept as 

learners also influence their language learning. Moreover, ways learners develop their 

ideas about the use of strategies and their potential effectiveness have influenced the 

development of learner autonomy. Victory and Lockhart also remarked that if learners 
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developed or maintained misconception beliefs and attitudes about their own learning, 

they were not likely to adopt responsibility and never become autonomous.  

Evidence of previous studies also underscores the importance of the 

development of learner beliefs as a factor to foster learner autonomy. Cotterall (1995a) 

explored learners’ beliefs and attitudes about learner autonomy. The subjects of the 

study were 139 ESL students who were enrolled in intensive English for Academic 

Purposes course. The researcher developed a questionnaire about language learning 

and distributed to students. In this study, the researcher did not use pre-established 

categories of beliefs in the questionnaire. The researcher employed factor analysis to 

identify the underlying constructs which the various responses could be organized. Her 

data revealed that there were six factors of beliefs that students held. They were beliefs 

about the role of the teacher, role of feedback, learner independence, learner 

confidence in study ability, experience of language learning, and approach to studying. 

She discussed each factor in turn and finally she proposed that beliefs play an 

important role in language learning. This is because each learner comes to the class 

with different beliefs according to his experience. If he thinks that conducting learning 

is teacher’s duty only, he might not want to accept more responsibility to manage their 

own learning. Cotterall (1995a) maintained: 

 
…these beliefs will affect (and sometimes inhibit) learners’ 
receptiveness to the ideas and activities presented in the language 
class, particularly when the approach is not consonant with the 
learners’ experience… By exploring (these) beliefs, learners and 
teachers can hope to construct a shared understanding of the 
language learning process and of the part they play in it. This 
awareness is an essential foundation of learner autonomy. (p.203) 
 
 
Another study was carried out by Chan (2001a). The study investigated 

students’ attitudes towards autonomous learning. The subjects of this study were 30 

undergraduate students in a university in Hong Kong. They had little or no experience 

in autonomous learning. Data from a questionnaire revealed two major findings. First, 

students have far more positive attitudes toward learner autonomy than it was 

expected. Second, they welcomed the chance to work autonomously especially in 

collaborative work. They seemed to accept more responsibility in their learning and 
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this demonstrated their readiness for autonomous learning. That is, they were able to 

define their own learning goals, and to get involved in evaluation their learning. 

Apart from investigating learner’s beliefs and attitudes, motivation is another 

factor that needs to be taken into considerations as a factor to promote learner 

autonomy. The following section presents evidence to show why motivation must be 

examined as a factor to develop learners’ autonomy. 

 2.2.3.2 Motivation 

 Motivation, as defined by William and Burden (1997), is an arousal which 

influences learners to decide to do something and sustain or persist their effort in order 

to achieve their goals. The arousal might be triggered by various causes. Two major 

causes are identified as intrinsic and extrinsic motivation. Intrinsic motivation refers to 

internal arousals such as interests or curiosities of the learners to learn, while extrinsic 

motivation refers to arousals which derive from external influences such as other 

people, events or rewards.  

Many researchers stress the importance of motivation in language learning. 

Lightbown and Spada (1999) regarded motivation as one of many factors that could 

lead learners to become successful in second language learning. Gardner (1988, as 

cited in Crookes and Schmidt, 1991) maintained that if learners had more intrinsic 

motivation, they tended to be more successful in their learning. That is, when students 

would like to be part of the community using the target language, or would like to 

interact with those people, they seem to have positive motivation to learn. This can 

lead to success in learning. 

In addition, motivation can influence autonomy in language learning in terms 

of decision making. Motivation is one of the four basic components of learner 

autonomy including knowledge, skills, and confidence that affect the way learners 

make and carry their decisions in doing specific tasks as well as using language in 

their every day lives (Littlewood, 1996). Learners’ decision making is important in 

self-access. According to Dickinson (1987), in self-access learning, learners need to 

make their own decisions in setting objectives, and choosing activities to learn in order 

to reach their own objectives. In addition, they need to decide what to do first and 

next, and decide on ways to assess their own learning. 
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Motivation not only affects autonomy in terms of learners’ decision making, 

but it also influences the development of motivation. Dickinson (1995) pointed out 

that motivation and autonomy share the same characteristics which are “learner 

independence, learner responsibility and learner choice” (p.168). That is, when 

learners play an active role in their learning, their motivation to learn will increase and 

their learning will be effective.  

So far, beliefs and motivation have been discussed. The following section will 

discuss about confidence as the last factor that involves in the development of learner 

autonomy. 

 2.2.3.3 Confidence 

 Confidence is considered as an important factor in language learning. 

Brown (2000) and Atsuta (2003) described confidence as a kind of beliefs about one’s 

own ability to accomplish the task. According to Tarone and Yule (1989), self-

confidence is regarded as an influence on successful learning. It is also a vital factor 

for learners to overcome “occasional setbacks or minor mistakes in the process of 

learning a second language (p.139)”. That is, whenever students are confident to learn, 

they tend to perform tasks without being afraid of making mistakes, especially in 

language learning which required students to write or speak while learning. Therefore, 

they tend to be more successful in their learning. Similarly, Ebata (2008) maintained 

that the most crucial factor in language learning is self-confidence. With self-

confidence, students will be motivated and have positive attitudes to learn a language. 

Self-confidence will be a driving force to assist students to acquire and enjoy what 

they are learning, and will increase a willingness to use a language to communicate in 

the real situation. If students lack of confidence, they cannot accomplish the target 

language.  

According to Littlewood (1996), self-confidence has some influence on 

autonomous learning. Littlewood proposed that there are two main components of 

autonomy. They are ability and willingness. Learners who have ability to learn 

autonomously refer to learners who have knowledge and skills to organize what they 

are learning. For learners who have willingness to learn, they are those who have 

motivation and confidence to make choices of what to learn and to take responsibility 

for their own learning. The following diagram illustrates the components of 

autonomous learning as proposed by Littlewood (1996).  
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Figure 1 The Components of Autonomous Learning 

 

According to Littlewood (1996), if a learner wants to succeed in autonomous 

learning, he or she needs to have knowledge, skill, motivation, and confidence to 

learn. If a learner gets familiar with learning with a lot of teacher support, he or she 

might have less confidence to manage his or her own learning.  

Taking into considerations what involves in the development of learner 

autonomy, a lot of efforts have been devoted to help develop learner autonomy. The 

following section reviews related research and theories including one which is used to 

frame the present study. 

 

 2.2.4 Theories about the development of learner autonomy 

Among a lot of attempts to develop learner autonomy, Benson (2001) proposed 

six approaches to develop learner autonomy.  These approaches are resources-based 

approach, technology-based approach, learner-based approach, classroom-based 

approach, curriculum-based approach, and teacher-based approach.  

The first approach is resource-based approach. It emphasizes independent 

interaction of learners with learning materials. Within this approach, there are three 

main methods: self-access, self-instruction, and distance learning. The second 

approach is technology based. It is similar to the resource-based approach but focuses 

on technologies used to access electronic learning resources. While the first two 

approaches are about learning resources, another approach, learner-based approach, 

mainly focuses on learner development or learner training of strategies to cope with 

effective learning. Similarly, classroom-based approach focuses on learners with the 

Autonomy 

Ability Willingness 

Knowledge Skills Motivation Confidence 
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most emphasis on learners’ control over the planning and evaluation of classroom 

learning. Learners can involve in the decision-making process about management of 

their learning. Curriculum-based approach is similar to classroom-based approach, but 

it allows learners to take into account learners’ control over the whole curriculum. The 

last approach, teacher-based approach, is totally different from the rest. It mainly 

emphasizes the role of the teacher and teacher education to promote learner autonomy.  

Benson (2001) also mentioned that although these approaches have their own 

advantages for particular effectiveness over the others, researchers accept that they are 

interdependent and might be used in an eclectic way. 

As for the present study, the approach which seems to match the most with the 

purposes of the study is resource-based approach. The purposes of the study are to 

explore learner’s beliefs, motivation and how they feel confident in self-access 

learning when they were required to spend their own time studying in the SALC. In 

addition, it also focuses on the extent to which beliefs affect motivation and 

confidence in English self-access learning in a university context. The SALC in a 

particular university, where this study was conducted is specifically established on the 

basis of self-access theory, one of the three methods in resource-based approach. The 

theory of resource-based approach and self-access will be borrowed to frame this 

study. Following is the description of the resource-based approach and self-access.  

 

2.3 Resource-based approach 

Resource-based approach mainly emphasizes on the learners’ independent 

interaction with learning resources. Such an approach allows learners to take control 

over their learning plans, the selection of learning materials and the evaluation of 

learning (Benson, 2001). There are three main methods to help promote learner 

autonomy: self-access, self-instruction, and distance learning. This study, however, 

focuses only on the self-access method. This is because the SALC in which the study 

was conducted was purposefully established on the basis of the theory of self-access. 

In order to give an overview of self-access learning method, the description of self-

access learning is presented in the next section.  
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2.4 Self-access 

 2.4.1 The meaning of self-access 

Self-access has been defined in different ways. Martyn (1994) describes self-

access as a way of learning that learners can directly access to learning resources, and 

it involves some degree of learners’ decision making. That is, learners need to initially 

make decisions on setting their own learning objectives and particular skills that they 

need to work on. Then they need to choose appropriate activities and materials to work 

on to reach their own objectives. Finally, they need to know how to do those activities, 

and to decide on the sequence of their learning tasks or activities, and on how to assess 

their own achievement relating to their learning objectives. In addition, learners need 

to make their own decisions on time and place to do those activities (Martyn, 1994).  

Gardner and Miller (1999) defined self-access more generally. Their definition 

focuses on an environment for learning which involves resources, teachers, learners, 

and the systems that the environment is organized.  

As for Sheerin (1991), self-access is “a way of describing materials that are 

designed and organized in such a way that students can select and work on tasks on 

their own” (p. 143).   

According to these definitions, while Sheerin (1991) and Martyn (1994) 

referred to learning resources as materials and activities for learning, Gardner and 

Miller (1999) include human resources such as teachers, learners, and the systems to 

organize these resources. 

The following section describes self-access center in a more specific way. 

2.4.2 The description of self-access centers 

Many scholars describe a self-access center in a similar way. Self-access 

centers are similarly described by Benson (2001) and Cotterall and Reinders (2001).  

As for Benson (2001), a self-access center is “any purpose-designed facility in which 

learning resources are made directly available to learners” (p.114). Learning resources 

may include printed materials, audio and video materials, and computer software. 

Some self-access centers contain spaces for group or pair work, and/or counseling 

services. Some have their own websites. Similarly, Cotterall and Reinders (2001) 

described a self-access center as a place where a number of resources were provided in 

the form of materials, activities, and support. It was designed to accommodate learners 
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of different levels of language proficiency, learning styles, goals, and interests and to 

develop autonomy among the users.  

In fact, self-access centers had not been established until the last decade. Why 

was it so? The following section reviews how self-access language learning comes 

into play particularly in Thailand educational contexts. 

2.4.3 The establishment of self-access centers  

Since 1990, there has been a great interest in self-access language learning in 

many parts of the world (Miller & Gardner, 1994) with many different reasons. From 

the literature reviewed, what seems to lie in the establishment of self-access centers 

could be divided into four main areas: the differences among learners who are the 

integral part of teaching and learning process (Sheerin, 1989), the change in teaching 

method (Sheerin, 1989), the need to learn how to learn because of the information 

explosion (Sheerin, 1989; Sturtridge, 1997), and the educational policy of the country 

(Kamcharoen, 1999). 

 The first reason underlying the establishment of self-access centers mentioned 

by Sheerin (1989) is to serve the differences among learners. Educators generally 

accept that learners are individuals with different learning needs, styles, interests, 

purposes and with different degree of motivation. These differences should be 

considered as important factors with the provision of education. One teaching method 

can not cope with all of these differences of students in one class. Learning through a 

particular teaching method, individuals in the same class have differences in what they 

have acquired and what not. As contended by Sheerin (1989), educators should 

cautiously regard psychological differences, study habits, personality differences, and 

different purposes as important elements of education. 

Sheerin (1989) maintained that some psychological differences among learners 

such as differences in cognitive abilities and language aptitudes also influence the 

establishment of a self-access center. Some students learn quickly and easily, while 

others learn slowly. They also differ in learning styles. Some learn well with analytical 

thinking, but others learn quickly by listening or looking.  In addition, different 

learners have different learning habits. Some like to learn through different media such 

as books, activities or games. Others like learning through different process such as 

inductive, deductive, memorizing, etc. Group arrangement also differs. Some prefer to 

Copyright by Mahidol University



Apinya Chaythong                                                                                                    

 

Literature Review / 22

study alone, but others prefer to work in group. Study time and place are also different. 

Moreover, every learner is different in personality. For example, some people who are 

sociable and outgoing tend to have qualities to learn language. Learners are also 

different in the degree of tolerance of ambiguity.  

Another reason underlying the establishment of the self-access center is 

concerned with purposes of learning. In learning English language, each student has 

different purposes. They may study English because they have to use it in their future 

occupation. Some may need it because they have to use it in every day life. The 

variety of students’ demands of learning English involves some degree of 

individualization. 

To serve the individual differences of learners, Sheerin (1989) proposed that 

self-access learning is the practical solution to many teaching and learning problems 

such as classes of students with mixed abilities, and students’ psychological and 

personality differences. However, Sheerin emphasized that it is necessary to provide 

self-access materials with an organized framework. Therefore, learners can learn 

according to their needs. 

The change in teaching methods can also influence the establishment of self-

access learning. As Sheerin (1989) pointed out with traditional teaching and learning 

teachers took a lot of control over content, knowledge, selection of activities, and error 

correction. Students were passive learners and always led by teachers. They were not 

provided with opportunities to take any responsibility in their learning. With 

communicative language teaching trend, however, learners are regarded as the key 

agents in the learning process (Benson, 2001). Learners are required to take more 

active roles and responsibilities for their own learning. Teachers change their roles to 

be resource people or consultants for learners and train them to be independent 

learners. Self-access learning can help serve such a change in trends of teaching 

methodology, self-access learning method focuses on learner-centeredness and learner 

autonomy. Learners are provided with opportunities to direct their own learning with 

some consultation from teachers.   

Apart from the change in teaching methods, information explosion plays its 

role to raise the need of learners to study independently. This drive accelerated the 
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establishment of self-access centers (Sheerin, 1989; Sturtridge, 1997).  Nowadays, 

people’s ways of life are changing and with the information technology breakthrough 

there is a lot of new knowledge available from all over the world. Therefore, people 

need to spend more time trying to catch up with new knowledge for such purposes as 

their professional and country economic development. Sheerin (1989) emphasizes that 

“life should be seen as a continuing process of education” (p.4) and so there is “a 

radical need to equip people with the tools for overtaking their own learning” (p.4). As 

a result, a self-access center might be necessary for students to help them learn how to 

learn in order to be able to seek for new knowledge on their own in the near future. 

The educational policy of the country also plays an important role in 

establishing self-access centers. In Thailand, in particular, there has been the 

implementation of self-access centers at many levels of education. One of the 

objectives of the National Education Act of B.E. 2542 (1999) aims to promote 

learners’ capability of self-learning on a continuous basis (Ministry of Education, 

2005). Schools were then required to establish self-access centers. Apart from the 

National Education Act, one of The Goals of Language Education in Higher Education 

(1996-2005) proposes that every university create self-access learning centers for 

learners to do self-improvement in their language use (Kamcharoen, 1999). 

Consequently, most educational institutions have their self-access centers established.  

 So far the chapter has provided theories and information concerning learner 

autonomy, approaches to develop it, and rationale underlying the establishment of 

self-access center, following is the review of previous studies concerning self-access.  

 

2.5 Related literature about self-access  

The present research aims to explore learners’ beliefs, motivation and 

confidence to learn autonomously in a self-access learning center namely SALC. As 

well, it examines the relationship among these three factors. Reviewing previous 

studies, the present researcher found that the related studies have different focuses 

including 1) learners’ use of self-access materials and activities 2) learners’ 

characteristics and materials preferences 3) integration of self-access learning as part 

of the program 4) learners’ opinion on the effectiveness of self-access centers 5) 

teachers’ role 6) factors that affect the use of self-access centers.  
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Two studies (Ruechakul, 1996; Detaramani & Chan, 1999) were found to 

focus on learners’ use of different types of self-access materials and activities. 

Ruechakul (1996) carried out the study on secondary students’ attitudes toward self-

access activities in the self-access center, and reported on students’ success in English 

language learning. Ruechakul (1996) illustrated a self-access listening programme for 

secondary school students at Chaiwanwithaya Secondary School in Thailand. She and 

her colleagues decided to establish a listening corner in a self-access language learning 

center first, and to focus on preparing listening materials for M1 students (11 years 

old). After setting up the listening corner with suitable equipment and materials, 

teachers took students to the self-access center for two periods per week. Students then 

worked on listening tasks independently under teacher supervision. The subjects of 

this study were M.1 students. Interviews with pupils showed that young learners 

enjoyed learning with self-access listening materials. The success of this course was 

the great improvement in grades on listening tests. Detaramani and Chan (1999) 

conducted a study in order to examine students’ needs, their attitudes and motivation 

to learn language autonomously in a college in Hong Kong. There were 585 students 

participating in the study by completing a set of questionnaire and five percent of them 

voluntarily participating in the interview. The study revealed that according to the 

learners, the main roles of self-access centers are to help them learn English 

independently and equipped them for their future study and careers. Their favorite 

materials were multi-media and facilities which focused on speaking, listening, and 

English for the workplace. Considering the analysis and the interview data, it was 

found that extrinsic motivation played an important role in their use of the SAC. The 

findings revealed that they would like to improve their English; however, they seemed 

to be uncertain to study English independently in the SAC. The data also revealed that 

learners who are keen on using the SAC have stronger desire to improve their English, 

have higher intrinsic motivation, and more positive attitudes towards learning English.  

So far, the three studies reviewed indicate the relationship between learners’ 

attitudes and the types of materials, media, and activities. In addition to the selection 

of learning, learners’ knowledge and ability to use SAC also affected their motivation 

to study in the SAC. 
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A study was found to focus on learners’ characteristics and materials 

preferences. Kamcharoen (1999) conducted a study on the relationship between 

learners’ characteristics and self-access preference. Two groups of students preferred 

different types of self-access material preference. One preferred learning English from 

video materials and the other who preferred learning English from games and puzzles. 

This study was conducted in a university in Thailand. The subjects of this study were 

eight students using different types of materials. The results from the semi-structure 

interviews revealed that among four characteristics which were interest, goals, 

experience and belief, interest seemed to be the most influential factor on student’s 

preference of different types of materials. 

Other three studies relating to self-access learning were found to focus on the 

integration of self-access learning as part of the program. Farmer (1994) conducted a 

study on the extent to which independence learning programs at the Study Center has 

been successfully implemented in a university in Hong Kong. The Study-Center of the 

university offers two categories of programs which were Referral programs and 

Summer program. Referral programs were for students needing supplementary tuition. 

They went to study in pairs or small groups. For Summer program, it opened for all 

students, and the attendance was optional.  The subjects of this study were 171 

students attending the programs. A five-point scale questionnaire was used to evaluate 

the programs, the teaching/learning approaches, and learners’ level of confidence after 

students completed roughly three-quarters of their study program. The results of the 

study revealed that many students recognized the values of analyzing their needs and 

feel they have succeeded in the exercise. Moreover, most students had positive 

attitudes towards self-selection of materials of the core component. However, most 

students thought that teacher contact was important. Only 31% of students felt they 

developed some independence. That is, learners had no foundation to develop 

autonomy, and it was difficult to accept the notion of independent learning. Another 

research was carried out by Yang (1998). The researcher reported a project focusing 

on teaching students how to learn and how to become autonomous in their language 

learning and to reveal whether students like or dislike the course. The subjects of the 

study were 40 students who enrolled in the course and participated in the language 

learning project. The learners were asked to do peer-interviews, complete a 
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questionnaire, prepare a project proposal, keep a weekly learning diary, and finally 

share the project orally to the class. After the course, students’ attitudes were revealed. 

It was found that the students liked the course design and the class activities. 

Moreover, Yang also suggested the ways to help the teachers promote learner 

autonomy. Firstly, teachers should provide realistic guidance and encouragement to 

help students set realistic goals. Second, the teachers should encourage the use of 

strategies, and provide training for practicing strategies that can help promote learner 

autonomy. Thirdly, in case that students lacked self-discipline and needed some 

support from the teacher, the teachers should not force them, but the teachers might 

provide peer support groups to help them.  The last way for teachers to promote 

learner autonomy is that they should encourage or even convince students that they are 

able to assess their own learning progress by themselves. In order to do this, the 

teachers might advice the students to use local bilingual resources such as television 

news, subtitled films and written materials as assessment materials. This is because 

some students did not feel confident to assess themselves, and did not have assessment 

materials. In 2001, Cotterall and Reinders conducted a study on the perceptions and 

practices of a group of learners enrolled in an intensive English course in relation to 

their out-of-class language learning in a university in New Zealand. The 153 subjects, 

who came from 25 different countries, included two distinct groups. The first group 

was motivated by a desire to prepare for tertiary study in New Zealand; the second 

wished to develop their ability to use English for a range of professional purposes. A 

total of 15 staff was involved in delivering the course. This study was carried out by 

using two sets of questionnaires, interviews, observations, a structured discussion and 

LLC (Language Learning Center) database. One of their results revealed that of all the 

resources provided in the LLC, the listening materials proved the most popular. Eighty 

percent of the respondents rated the listening resources as “quite” or “very” useful, and 

73% rated the CALL programs as “quite” or “very” useful. 

Regarding the studies about the self-access centers, a study was reviewed. 

Kotphet (1993) examined learners’ opinions on the effectiveness of the Self-Access 

Resource Center (SARC) in a university in Thailand to serve their needs and promote 

self-directed learning. The subjects of the study were 239 first-year students who used 

the center and attended the English class. With data gathered from students’ 
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questionnaires, informal talks with students, and the researcher’s diary, Kotphet 

indicated that activities, materials, services and facilitation of English language 

learning matched learners’ needs. In addition, the center promoted self-directed 

learning. However, the center needed to be improved in terms of the quality and 

quantity of some games, reading and listening materials. Besides, a language 

consultant and learner training in how to make use of the center were needed.      

A study aimed to reveal factors that affected the use of self-access language 

learning. This study was different from other studies reviewed so far because it was 

conducted in a workplace context. Chullawatchanatana and Srimavin (2005) 

researched to find out factors affecting the use of the Self Learning Center (SLC) at 

the Bank of Thailand. The subjects of this study were 50 personnel who used SLC of 

the Bank of Thailand. The data was gathered by a questionnaire and informal talk. The 

results revealed that the factors affecting the use of the SLC were the atmosphere of 

the center, services, and learning materials. The researchers maintained that quietness, 

lighting quality, room decoration, and service hours are important factors to be 

considered in establishing a self-access language center for public. Librarians might 

need to help the users to set their goals, learning plan and so on. Moreover, learning 

materials should be up-to-date in content and there should be varieties of materials.  

A study on teacher’s role in promoting learner autonomy was carried out by 

Chan (2001b). in order to reveal learners’ attitudes and expectations of language 

learning, teacher and learner roles, their learning preferences, and perceptions of 

learner autonomy.  The subjects of the study were 20 second-year language major 

students who enrolled in the ‘English at the Workplace’ course in a university in Hong 

Kong. Data were gathered by a set of questionnaire and an interview. The participants 

demonstrated positive attitudes toward the autonomous approach although they had 

come from traditional and authoritative backgrounds. They also had specific 

expectations of what the teacher should do. The research suggested that the teacher 

should create some balance between teacher-centredness and learner-centredness in 

the classroom practice. This was because there are some students who still wanted 

teacher’s explicit guidance and instructions. However, at the same time they also 
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would like to have the teacher who acted as a counselor to guide how to become 

autonomous. 

The studies which have been reviewed so far, although they were from 

different contexts and different parts of the world share something in common. That is, 

they focused on learners who spent time studying in self-access centers. However, not 

many studies revealed what really motivated learners to learn English in a self-access 

center and to what extent learners feel confident to study independently in the center.  

Therefore, the present study aims to reveal learners’ beliefs, motivation, and 

confidence which are considered as important factors that affect the use of a self-

access language learning center. Moreover, the present study aims to reveal the extent 

to which beliefs affect motivation and confidence. The detail of the subjects of the 

study, instruments, data collection procedures, and how the data was analyzed will be 

presented in Chapter 3. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

 
 This study is guided by the following research questions.  

1. What are learners’ beliefs about learning English in the Self-Access 

Learning Center (SALC)? 

2. What motivates learners to learn English in the SALC?  

3. To what extent learners feel confident about learning English in the SALC? 

4. To what extent learners’ beliefs affect their motivation and confidence? 

To answer these questions, this chapter describes the methodology of this 

research following these headings:  

3.1 Research setting  

3.2 Subjects 

3.3 Research Instruments 

3.4 Research study procedures 

3.5 Analysis of data and statistical techniques 

  

3.1 Research setting 

The present study was carried out in a university in Thailand. In the year the 

study was conducted, there were 13 faculties in this campus. Most of them are science-

based faculties. All students are required to take English courses in their first academic 

year. At the time the study was conducted, students who got national English entrance 

test score lower than 33 needed to take a remedial course before taking the required 

English courses. For others, who got the entrance test score higher than 33, needed to 

take the Foundation English I (FEI) course in the first semester and the Foundation 

English II (FEII) in the second semester. Taking FE I course, students were required to 

study English in the Self-Access Learning Center (SALC). They could choose the 

learning materials independently and they were required to report what they learned to 

the teacher in the class. They had to submit their assignments four times a semester, 
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twice before the midterm examination and twice before the final examination. 

Students who submitted all the assignments would automatically get two percents of 

the total scores as part of the evaluation of the English course.  

Informally talking to some students taking FEI course and teachers of this 

subject, the researcher found that some students might not be aware of the benefits of 

self-access learning. They went to the SALC and copied what is written in the books 

or worksheet to submit to the teachers. Some completed the worksheet for their 

friends. Others went to the center only a week before the submission deadline of the 

required worksheets. In other words, they did not really spend time studying 

independently. This situation left some questions to the researcher to explore: What 

are students’ beliefs in learning English independently in the SALC? Would there be 

any students going to study in the SALC without being required? What are their 

reasons to study English there? Would they feel confident to study English in the 

center without a teacher? The present study aims to find answers to these questions. 

 The self-access center where the present study was conducted is specifically 

named The Self-Access Learning Center (SALC). Its establishment was officially 

recorded in 2002. It is located on the 4th floor of the administration building of the 

Faculty of Liberal Arts. The opening hours are from 9.00 a.m. - 5.00 p.m. from 

Monday to Thursday and from 8.30 – 12.00 a.m. on Friday. There are various kinds of 

learning materials in the center such as printed materials, electronic materials 

including CAI, VCD, DVD, satellite TV, and so on. 

 The center was established in order to provide various kinds of learning 

materials to all of the university staff members and students in order to support them 

to learn autonomously. The policy of the center includes: 

1. to promote and support all of the university staff members and 

students to learn autonomously according to their interests, abilities, 

and proficiency apart from learning in the classroom. 

2. to support the courses provided in the Faculty of Liberal Arts. 

3. To be an academic resource for teachers, supporting staff, and 

students in the faculty. 

4. to provide autonomous learning materials. 

5. to run activities supporting autonomous learning.  
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 As for this study, only some students participated. The next section describes 

research participants sampling procedures.   

 

3.2 Subjects        

In educational research, it is rarely found the research that investigates the 

entire population. Meredith, Walter, and Joyce (1996) suggest that a sample of 

individuals must be selected instead. As for this study, the whole population was 2,637 

students studying at the campus where the SALC is located. They all were taking a 

required English course, Foundation English I, during the first semester of 2007 

academic year. They all were required to study independently at the SALC as part of 

the English courses they were taking.  

Based on the suggestion by Meredith, Walter, and Joyce (1996), instead of 

researching the entire population, a sample of individuals were selected. This study 

employed a simple random sampling technique. The table of determining a sample 

size by Krejcie and Morgan (1970) was used to calculate the total number of the 

population in order to get a sample size with a 95 percent of level of confidence. The 

number of subjects obtained from the calculation was 534 students.  

Five hundred and thirty four copies of questionnaire were distributed to all 

subjects. However, 394 students answered and returned the questionnaire.  This is 

accounted as 73 percent of the overall subjects. Approximately ninety three percent of 

them was the first year students and the rest was the third year students (4.3%) and the 

second year students (3.3%). There were 116 (29.4%) males and 278 (70.6%) females 

whose age varied between 17 to 21. They were from 13 faculties as shown in Table 1. 

 

Table 1 Number of participants 

Faculties Frequency Percent 

Engineering  

Management Sciences 

Natural Resources 

Liberal Arts 

79 

67 

38 

36 

20.1 

17.0 

9.6 

9.1 
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Table 1 Number of participants (Continued) 

 
Faculties Frequency Percent 

Science 

Pharmacy 

Nursing 

Law 

Agro-industry 

Medicine 

Economy 

Traditional Thai Medicine  

Dentistry 

31 

30 

25 

19 

20 

20 

12 

9 

8 

7.9 

7.6 

6.3 

4.8 

5.1 

5.1 

3 

2.3 

2 

Total 394 100.0 

 

 Among 394 participants, 90 of them volunteered to participate in the interview. 

However, only 18 of them participated in the interview. All of them were the first year 

students. There were 6 males and 12 females. Six of them were 18 and eleven of them 

were 19 years old, but one of them did not identify her age. They were from 7 faculties 

as shown in Table 2 

 

Table 2 Number of interview participants 

 

Faculties Frequency Percent 

Agro-industry 

Liberal Arts 

Science 

Management Sciences 

Natural Resources 

Law 

Engineering  

Medicine 

4 

4 

3 

2 

2 

1 

1 

1 

22.22 

22.22 

16.66 

11.11 

11.11 

5.55 

5.55 

5.55 

Total 18 100 
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 So far the setting and participants of the research has been described. The next 

section explains how research instruments were developed. 

 
3.3 Research Instruments 

 Since any single methodology could not capture all aspects of what is studied 

(Metz, 2000), the researcher applied both quantitative and qualitative data collection 

methods. Lamb (2004) pointed out that a combination of quantitative and qualitative 

data can reveal general patterns of participants’ experiences and at the same time 

reveal their interpretation of their experiences.  Therefore, in this study, a set of 

questionnaire and semi-structured interview were employed in order to get more 

information that is not revealed in the questionnaire. 

3.3.1 Questionnaire 

For quantitative data collection, a set of questionnaire was employed. The 

reason underlying the use of questionnaire is that it is easy to administer to a large 

group of participants in order to show the overall picture of what is going on. 

Moreover, it can provide consistency of the questions. That is, every participant gets 

the same questions. Therefore, the data gathered from the participants is standard and 

uniform (Seliger & Shohamy, 1989). The questionnaire is composed of four parts (See 

Table 3).  

 
Table 3 The summary of the questionnaire 

Part Content Type of Questions 

1 Students’ background and their learning behaviors 

adapted from Kotphet (1993) 

4 multiple choice-

items 

2 Students’ beliefs and understanding about 

autonomous learning adapted from Cotterall (1995a) 

and Cotterall (1999) 

5 point Likert scale 

items 

3 Students’ motivation in learning English in the 

SALC adapted from Clement, Dornyei, and Noels 

(1994, as cited in Dornyei, 2001) 

5 point Likert scale 

items 

4 Students’ confidence in learning English in the 

SALC adapted from Cotterall (1999) 

5 point Likert scale 

items 
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The first part is about students’ background and their learning behaviors in the 

SALC. The items were developed from those used in Kotphet’s (1993) study, which 

was also used for a study on learner use of a self-access center in a university in 

Thailand. The questionnaire items used in Kotphet’s study corresponded with what the 

present study aimed to explore about how learners used the SALC. There are 4 

multiple choice-items concerning learners’ behaviors. Each learner was required to 

select choices that best represent their actual learning behaviors. Respondents were 

also allowed to provide any additional information not being specified in the multiple 

choices.   

The second part of the questionnaire is about students’ beliefs and 

understanding about autonomous learning. This part of the questionnaire was adapted 

from Cotterall (1995a) and Cotterall (1999). The present study borrowed Holec (1981) 

and Dickinson’s (1987) theories about autonomous learning which learners have to set 

their own learning goals, choose learning materials and appropriate learning ways, and 

also evaluate and assess their own learning progress. The items from Cotterall’s 

studies were adapted to be used in the present study.  The items were about learners’ 

beliefs about their teachers’ roles and their own roles in autonomous learning.  The 

questionnaire items are related to autonomous learning theories proposed by Holec 

and Dickinson. There are 21 rating scale items for the students to choose a number that 

best shows how much they agree with each statement provided. Each scale is 

identified as “Strongly agree, Agree, Undecided, Disagree, and Strongly disagree”. 

The statements in this part were categorized under three headings on the basis of 

beliefs which are beliefs about teacher’s roles, beliefs about learner’s role, and beliefs 

about the nature of English language learning.  

The third part of the questionnaire is concerned with students’ motivation in 

learning English in the SALC. Items in this part reflect two main types of motivation 

namely intrinsic motivation and extrinsic motivation.  This part of the questionnaire 

was adapted from Clement et. al. (1994, as cited in Dornyei, 2001) Some items were 

chosen and adapted in order to match with the two categories of motivation. Then 

some of them were adapted in order to match self-access learning situation. For each 

item, the respondents are supposed to rate on the scale of 1 to 5 to reflect their 

disagreement or the degree of agreement with the statements provided. In addition, 
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respondents were required to give reasons they spent time studying English language 

in the SALC.  

The last part of the questionnaire required that respondents express their 

confidence in learning English language in the SALC.  It was adapted from Cotterall’s 

study (1999). It aims to explore learners’ confidence to take active roles in 

autonomous learning. Items were adapted in accordance with those in the second parts 

of the questionnaire concerning learners’ roles in autonomous English language 

learning. There are 9 items. To avoid students’ misunderstanding and misinterpretation 

of all the items, the questionnaire is written in Thai.  

3.3.2 Interviews 

As for qualitative data collection, interview technique was used to get further 

information. The interviews allow in-depth information because participants can 

response freely. It is also flexible. The interviewer has a chance to ask more questions 

when the answers from the participants is not clear (Dornyei, 2001). Semi-structured 

interview technique was employed to gather further information from the participants. 

The interview questions are about students’ understanding about autonomous learning, 

attitudes toward learning English in the center, reasons underling their use of the 

center, and their confidence in learning English without a teacher in the center. In 

order to avoid the language problems as a barrier to interfere with the responding 

process, the interview was conducted in Thai. It was audio-recorded under 

participants’ permission. The interview was conducted after the participants completed 

the questionnaire. 

With the questionnaire and interviewed questions developed, data were 

collected following these procedures. 

 

3.4 Research Study Procedures 

 The research study can be divided into two stages: preparatory and data 

collection stages. 

 3.4.1 Preparatory stage 

 After the researcher had an informal talk with some teachers and students 

about the use of the SALC, the Thai version of the questionnaire was developed using 
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Kotphet (1993), Cotterall (1995a), Cotterall (1999), and Clement et. al. (1994, as cited 

in Dornyei, 2001) under the consultation of the research advisor and co-advisors. 

In order to improve the effectiveness of the questionnaire, the pilot study was 

conducted. After the Thai version of the questionnaire was constructed, the pilot study 

was done at the end of August 2007. The subjects of the pilot study were 8 students 

who were studying English in the same course as the participants but they were not 

subjects of the main study. The researcher chose this group to be the subjects of the 

pilots study because they were similar to the subjects of the study in terms of their age 

range, their English language learning experience because they were studying English 

at the same time as the real subjects did, and their experience in using the SALC. The 

pilot study was conducted to try out the questionnaire. Some questionnaire items and 

the format of the questionnaire were found to cause some confusion among the 

subjects. Besides, some items were not relevant to learning situation in Thailand. Later 

on, those items were modified and the format of the questionnaire was adjusted. The 

researcher consulted the advisor and co-advisor to refine the final version of the 

questionnaire. Then, the final version of the questionnaire was piloted again with other 

30 students in order to find out the reliability of the questionnaire. The pilot study 

revealed that the reliability of the questionnaire was at .83.   

3.4.2 Data collection stage 

A set of questionnaire was distributed to 534 students to complete in the 

“Foundation English I” classes between September 10, and September 28, 2007. This 

period was selected because it was after the midterm examination. It is assumed that 

students had spent time using the SALC as they were required to submit the first two 

assignments before the midterm examination. The questionnaire was administered by 

the English teachers who were responsible for teaching English to each group of the 

participants, who were willing to participate in the study. This process was done in 

their English classes not in the SALC because each participating student went to the 

center at different time.  As well, participants might be interrupted if they were to 

learn independently in the SALC. Therefore, it is more reasonable to do this process in 

their English classes.  
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After the questionnaire was distributed, three hundred ninety four students 

completed the questionnaire and a consent form to participate in the interview. Among 

these students 90 agreed to participate in the interview. 

After the researcher got the questionnaires back, all students who agreed to 

participate in the interview were contacted to assure their willingness and convenient 

time to be interviewed. Among these students, 18 agreed to participate in the 

interview. Each of them was allowed to choose his or her convenient place and time 

for the interview. The interviews were conducted between September 17, and October 

15, 2007. The interviews were audiotape-recorded under the permission of all the 

participants.   

Once all the data were collected, they were analyzed using different statistical 

devices as described in the following section.  

 

3.5 Data Analysis and statistical techniques 

As this study has both qualitative and quantitative data, the two sets of data 

were analyzed separately employing different analysis procedures. 

3.5.1 Quantitative data 

 For the data gathered from the questionnaire, Statistics Package for Social 

Science (SPSS) which is a computer program was used to calculate the frequency, 

percentage, and arithmetic means of each item. For the data from rating scale 

statements, it was interpreted according to the criteria from 0 to 5. The criteria for 

identifying the means of the response were indicated.  That is, if the mean score of the 

answer for each item is equal to or less than 2.6, subjects tend to agree with the 

statements; if the mean score is between 2.61 to 3.4, it means the subjects were 

undecided whether they agree or disagree with the statements; and if the mean score 

was equal to or more than 3.41, the subjects tend to disagree with the statements (See 

Table 4).  
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Table 4 Criteria for Identifying the Means of the Response 

 

X Interpretation 

1.0 – 1.8 Strongly Agree 

1.81 – 2.6 Agree 

2.61 – 3.4 Undecided 

3.41 – 4.20 Disagree 

4.21 – 5.00 Strongly disagree 

 

3.5.2 Qualitative data 

  To analyze the data from the interviews, the data obtained from the participants 

were transcribed, broken down into small units, tallied for frequency, summarized and 

categorized or grouped according to themes that emerged.  

 

 The details of the data analysis of the study will be described in Chapter 4. 
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CHAPTER IV 

RESEARCH RESULTS 
 

 

 This chapter presents the results of the study. The results were gathered from 

two instruments: questionnaire and the semi-structured interview. As for the 

questionnaire data, it was tabulated. As for the interview data, originally the interview 

was conducted in Thai. Then it was transcribed. Only the information quoted was 

translated into English.  

 Before presenting the findings in order to answer the research questions, the 

questionnaire data about the participants’ learning behaviors in the SALC and the 

interview findings about the participants’ understanding about autonomous learning 

are presented at the outset. 

 

4.1 Learners’ learning behaviors in the SALC 

 The questionnaire data about learners’ learning behaviors in the SALC were 

composed of the information about how often the participants go to the SALC, how 

much time they spent in the SALC, and why they went to the SALC. The data were 

derived from 394 participants. Most of them were first year students. There were 116 

(29.4%) males and 278 (70.6%) females whose ages ranged from 17 to 21 years.  

 4.1.1 The frequency of the SALC use 

  The questionnaire data revealed that in the period of June 2007 – 

September 2007, more than half (53.3%) of the participants went to the SALC twice or 

three times. About two percent of them went to the center more than twice a week.   

Two participants, however, never went to the center (See the Table 5).   
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Table 5 The frequency of the SALC use 

 

Frequency of the SALC use No. of Students Percent 

2 – 3 times  210 53.3 

1 – 2 times a week 91 23.1 

1 – 2 times 79 20.1 

More than twice a week 9 2.3 

Not specify 3 0.8 

Never  2 0.5 

Total 394 100 

 

4.1.2 The amount of time spent in the SALC for each visit 

  Data indicate that for each visit almost half of the participants (46.4%) 

spent around one hour, and more than one fourth (29.4%) of them spent around one 

hour and a half in the SALC. Only three of them (0.8%) spent more than two hours in 

the center (See the Table 6).  

 

Table 6 The amount of time spent in the center for each visit 

 

The amount of time No. of Students Percent 

1 hour 183 46.4 

1.5 hour 116 29.4 

0.5 78 19.8 

2 hours  7 1.8 

Can not specify 4 1.0 

More than two hours 3 0.8 

Never  2 0.5 

1 – 2 hours 1 0.3 

Total 394 100 
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 4.1.3 The reasons for going to the SALC 

 Regarding reasons for going to the SALC, the participants were required to 

identify the reasons provided in the questionnaire and rank them in the order of the 

most important to the least important reasons. The data indicated that around seventy 

percent of the participants went to the center because of the requirement of the course. 

In addition, about fifteen percent of them went there to do the activities that served 

their own interests. Only about twelve percent of them went there for pleasure. These 

reasons were ranked only by two hundred and forty-four participants.  

 

Table 7 The reasons for going to the SALC 

 

Reasons No. of Students Percent 

Course requirement  175 71.7 

Own interests 37 15.2 

Pleasure 29 11.9 

Doing homework of other subjects 2 0.8 

Had never been to the center 1 0.4 

Total 244 100 

  

 To sum up the findings about the participants’ learning behaviors in the SALC, 

around half of the participants went to the center twice or three times since the 

beginning of the semester. For those who went there, the majority of them spent an 

hour in the center. The reasons for them to go there included course requirement, their 

own interests, and their pleasure respectively. The next section will present the 

participants’ understanding about autonomous learning.  

 

4.2 Learners’ understanding about autonomous learning  

 The interview data focusing on learners’ understanding about autonomous 

learning from the total of eighteen participants revealed that their understanding 

covers only two aspects of autonomous learning: the concept and the process of 

autonomous learning.   
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 Only three of the participants expressed their understanding on the concept of 

autonomous learning. They understood that autonomous learning was a way of 

learning that they did not have to rely on the teacher or other people to learn. They 

needed to learn and try to understand what they were studying by themselves. These 

participants, however, did not mention about the process of autonomous learning. This 

is how Subject E expressed his understanding about the concept of autonomous 

learning, “It is a way to find our own knowledge without relying on teachers. That is, 

the teachers give only the concept of the course and then we can learn more by 

ourselves.” Similarly, Subject G mentioned, “It is like learning by myself, 

understanding (the lesson) by myself, something like that”. Subject J expressed her 

understanding and provided some examples of autonomous learning. She explained, 

“It is learning by oneself without other people teaching. It is like reading. The more 

we read, the more we know. It is like ELLIS (the English language learning package), 

isn’t it?  It is a material that allows us to learn by ourselves.” 

Ten participants, however, were found to understand the process of 

autonomous learning in addition to its concepts. These participants explained that 

autonomous learning was a way of learning that learners themselves need to know 

what and how much they would like to learn and plan their own learning. Then, they 

needed to decide how to learn and what materials to learn. For example, Subject B 

reported that she knew how to learn English independently. She explained: 

 
…I’ve known some about it. ... I’ve known that it’s like we need to 
think first about the topic we are going to study and the way to find the 
materials. Is that right? .. I’ve known about it but I haven’t read it. 

 

 Five participants were found to express their understanding about autonomous 

learning differently. Two participants referred to autonomous learning as reading 

tasks. Subject D mentioned, “…we have to read. Read until we understand and then 

take some notes.” Similarly Subject L noted, “Autonomous learning is ..er.. there are 

some books. It is the way that lets learners read to increase their knowledge.” Another 

participant, Subject R, was found to regard autonomous learning as learners’ 

willingness to learn, as she stated: 

Copyright by Mahidol University



Fac. of Grad. Studies, Mahidol Univ.                                                                                                           M.A. (Applied Linguistics) / 43

I think it is the way of learning that we have willingness to learn. We 
also have freedom to access to the resources available. I mean I can 
choose to watch movies, read books, or do the test on our own 
voluntarily. We need to have willingness first. Then we should have 
curiosity. 

 

 Subject P differently expressed his understanding about autonomous learning. 

He stated, “It is the way that we study the lesson before going to study with the teacher 

in class.” Another participant, subject N, viewed autonomous learning in association 

with self-discipline as he stated, “Autonomous learning is a way of learning that we 

need to control ourselves. …If we don’t control our behaviors, it might lead to some 

negative effects. …For example, we might waste our time.” 

 

The interview data revealed that to a particular extent most participants 

understood how to learn English independently in the SALC. However, the data 

clearly indicated that the learners developed their own understanding about 

independent learning without background knowledge about it. Compared what they 

thought they knew to theories about autonomous learning, these participants’ 

knowledge about autonomous learning was thus limited. 

  

 The next section includes the findings from both the questionnaire and the 

interview. The four research questions are used as an outline to present these results.   

 

1. What are learners’ beliefs about independent English language learning in 

the SALC? 

2. What motivates learners to learn English in the SALC?  

3. To what extent learners feel confident about independent English language 

learning in the SALC? 

4. To what extent learners’ beliefs affect their motivation and confidence? 

 

The questionnaire data were tabulated to identify mean score of the response of each 

item (calculated from the total number of 394 participants) on the basis of the criteria 

provided in the Table 8.  
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Table 8 Criteria for Identifying the Means of the Response 

 

X Interpretation 

1.0 – 1.80 Strongly Agree 

1.81 – 2.60 Agree 

2.61 – 3.40 Not Sure 

3.41 – 4.20 Disagree 

4.21 – 5.00 Strongly disagree 

 

4.3 Finding One 

Research Question One: What are learners’ beliefs about independent 

English language learning in the SALC? 

The questionnaire items about learners’ beliefs included three aspects: beliefs 

about the nature of English language learning, beliefs about teacher’s roles in 

autonomous learning, and learners’ roles in autonomous learning. While the findings 

on learners’ beliefs about the nature of English learning were described, the findings 

on the learners’ beliefs about the teachers’ roles are compared with those about the 

learners’ roles. 

4.3.1 Beliefs about the nature of English language learning 

 The findings about learners’ beliefs about English learning are presented in the 

Table 9. 
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Table 9  Learners’ Beliefs about the Nature of English Learning  

 

Beliefs statements X Interpretation 

In learning English, I believe that …   

3. it is common to make mistakes while learning 

English. 

1.70 Strongly agree  

2. everybody has different ways to learn English. 1.71 Strongly agree  

4. it is possible to be successful in learning English 

within a short period of time. 

2.66 Undecided 

1. I can communicate in English without 

knowledge about grammar. 

3.04 Undecided 

 

 According to the Table 9, the participants were found to strongly agree (x = 

1.70) that making mistakes while learning English was common. As for this point, 

Subject Q explained in the interview, “For me it (making mistakes) is common. 

Mostly, I did something carelessly. Sometimes I didn’t see my mistakes. It’s good that 

the teacher ticks them for me and I can edit my work later.”  Another participant, 

Subject R, mentioned that getting comments from the teacher was sometimes funny. 

As she mentioned, “Sometimes when the teacher edited my assignment with a red pen, 

I think oh I made the mistakes again. But I think it’s funny, and then I’ll forget it.”  

 The participants also strongly agreed (x = 1.71) that each individual has his 

own ways to learn English. In the interview, the data revealed that the participants 

realized that learning in the SALC can serve individual different needs and ways of 

learning. Some participants pointed out that they preferred learning English 

independently in the SALC to learning in class with the teacher. The reason was that 

in the SALC they had freedom to choose their appropriate ways of learning and their 

preferred learning materials. Subject J mentioned: 

 
I like it (learning in the SALC). It is not boring like learning in the high 
school that the teacher only taught. Learning in the SALC is another 
way of learning. It is another type of learning. It is like we can choose 
on our own.  
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Subject Q also explained: 

 

I think learning in the SALC is like I can do what I want to. 
…Sometimes although the teacher teaches some topics that I am not 
much interested in, I have to learn. But in the SALC, I have something 
that I am really interested in. I can do whatever matches my interest. 

 

Subject R similarly mentioned: 

 

I think learning in the SALC is a way of learning that I can choose by 
myself. I have a chance to choose, choose what to do. So, I’ll do my 
best. In class, if the teacher teaches grammar but I don’t want to learn, I 
have to learn. But in the SALC, if I want to watch movies, I can. If I 
want to listen in the Lab, I can.  I can choose by myself.    

 

 In sum, the data revealed that the participants tended to strongly agree that 

making mistakes was common and each person has his own ways to learn English 

language. In addition, they were found to be unsure of whether they could 

communicate without the knowledge of grammar and whether they could be 

successful in learning English in a short period of time.   

4.3.2 Beliefs about teacher’s roles  

 The findings on learners’ beliefs about teacher’s roles in autonomous learning 

are presented in the Table 10. 

 

Table 10 Learners’ Beliefs about Teacher’s Roles 

 

Beliefs statements X Interpretation 

Setting goals   

In autonomous learning, I believe that the teacher 

should… 

  

1. set my learning goals. 2.42 Agree 
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Table 10 Learners’ Beliefs about Teacher’s Roles (Continued) 

 

Beliefs statements X Interpretation 

Managing student’s learning   

In autonomous learning, I believe that the teacher 

should… 

  

2. offer help to me when I have some learning 

problems. 

1.68 Strongly Agree  

3. give me opportunities to practice English. 1.85 Agree  

4. choose an appropriate ways to learn for me. 2.13 Agree 

5. choose learning materials for me. 2.38 Agree 

6. tell me how long I should spend on an activity. 2.74 Undecided 

Assessing students’ learning   

In autonomous learning, I believe that the teacher 

should… 

  

7. tell me what my difficulties are and give me some 

suggestions. 

1.88 Agree 

8. evaluate my learning by checking my work and 

tell me how well I can learn. 

1.92 Agree 

9. give me regular tests. 2.04 Agree 

 

 Generally statistics indicate that the participants tended to agree that teachers 

should play their roles in almost of all aspects of autonomous learning, especially, 

about managing learners’ learning.  The participants strongly agreed ( x = 1.68) that 

teachers should play their roles in offering help to learners when they had some 

learning problems. The only role they were unsure that should be taken by the teacher 

is to tell them how much time they should spend on each activity.  

 The data gathered from the interview seem to correspond with the data from 

the questionnaire. Five participants (27.77%) mentioned that the teachers should spend 

some time on supervising learners while they are learning on their own. Subject E 

mentioned, “Sometimes when I studied, I did not understand the lesson. I would like 
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the teacher to explain it for me.” Subject H’s idea seemed to correspond with Subject 

E’s idea as she expressed her opinion: 

 
It would be better if there is a teacher in the center. When we do not 
understand the lesson, who can we ask? It would be good to ask the 
teacher. If I continue reading, I still don’t understand. Asking the 
teacher is better. 

 

Subject A’s response tended to correspond with Subject E’s and Subject H’s.  In 

addition, A suggested that teacher should take a role as a controller to monitor the 

learners’ behaviors in the center as he mentioned: 

 
The teacher should have some roles in autonomous learning. …Let 
learners learn themselves. If they have some troubles about the lesson, 
they can go to ask the teacher for some clarification. …Umm, is it good 
to have a teacher monitor learners in the center? Monitor if they really 
go to the center. I feel like some learners copied the worksheet of 
learners from other sections. 

 

  Regarding the roles in evaluating and assessing learners’ learning, the 

participants agreed ( x = 1.90) that they would like their teachers to tell them their 

learning difficulties and give them some suggestions, and also evaluate their learning 

by checking their work ( x = 1.92). 

 Some participants elaborated more in the interview why they would like the 

teacher to play these roles. Subject L mentioned, “The teacher should suggest learners. 

For example, the teacher knows what our difficulties are, he or she should suggest us 

how to improve those points. This can make us become more perfect while studying.” 

Subject R also mentioned:  

 
The teacher should have some roles like …um.. giving us some 
suggestions. He or she should do something like monitoring our 
difficulties. Then tell us whether we should go to do more in the 
(listening) laboratory or grammar. … And also monitor if we can achieve 
it. For example, while we are doing the worksheet for the listening lab, I 
think the teacher should give some comments after the learners complete 
the worksheet. Monitor the learners what they get after they complete it. 
The teacher should not only ask us what we got, but also monitor our 
learning development.  
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So far the results concerning teachers’ roles in setting learning goals for 

learners, managing their learning process, evaluating and assess learning progress 

were found to be consistent between questionnaire and interview data. That is, the 

participants would like to have their teachers play these roles because some of them 

might not be confident that they could play any of these roles on their own.   

4.3.3 Beliefs about learner’s roles  

 The findings on learners’ beliefs about their own roles in autonomous learning 

are presented in the Table 11. 

 
Table 11 Learners’ Beliefs about Learner’s Roles 

 

Beliefs statements X Interpretation 

Setting goals   

In autonomous learning, I believe that I should…   

1. set my own learning goals. 1.83 Agree 

Conducting learning   

In autonomous learning, I believe that I should…   

2. find as many opportunities as I can to practice 

English.  

1.80 Strongly Agree 

3. choose appropriate ways of learning by myself.  1.83 Agree 

4. allocate time in doing each activity.  1.97 Agree 

5. choose learning materials by myself. 2.28 Agree 

Assessing learning progress   

In autonomous learning, I believe that I should…   

6. have my own ways of testing how much I have 

learned. 

1.93 Agree 

7. evaluate my own learning progress.  1.98 Agree 

8. analyze my own learning problems. 2.02 Agree 

 

Data revealed that the participants tended to agree on taking roles in different 

aspects of autonomous learning. They agreed ( x = 1.83) that they should set their own 

learning goals. The interview data were found to correspond with the questionnaire 
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data. Six participants (33.33%) indicated that what the learners should do first in 

autonomous learning is setting the objective on what to learn or learning according to 

their interest. Subject G stated, “The first thing that we should do is finding out what 

we are interested in.” Subject J said: “Learners should open their mind to love English. 

We should think that what we should know first. It’s like trying to find our learning 

objectives. So, we can learn the right thing that we would like to know.” Subject O 

also stated, “We must begin with finding what we would like to learn. If we start with 

bad attitudes, we cannot be 100% certain to achieve it at.” 

Regarding learners’ roles in managing their own learning, the participants were 

found to strongly agree (x = 1.80) that they should find as many opportunities as they 

can to practice English. In the interview, three participants (16.66%) mentioned that 

learners should try to practice as much as they could. As subject A mentioned, “The 

main point is that we should have chances to use English. Our situation is that we only 

have a chance to speak English only in the classroom, but outside class we talk in 

Thai.” Subject B maintained: 

 

In order to be successful (in learning English), we need to concentrate on 
learning both inside and outside of class. If in class we don’t understand 
and do not do any homework or something like that outside of class, it is 
impossible to be successful. 

 

Subject C focused their practice on speaking skills. She stated, “We need to intend to 

practice speaking (English). We need to focus on speaking. If we are able to speak 

every sentence and understand what we say, our knowledge about grammar will come 

out automatically.” 

As for the evaluation and assessment of ones’ own learning progress, the 

participants were found to agreed (x = 1.93) that they had their own ways of testing 

how much they had learned. However, when the participants were interviewed to 

describe their roles in autonomous learning, none of them mentioned about their roles 

in evaluating and assessing their own learning progress.  

 In short, the findings showed that the learners seemed to partly understand and   

believe that they should take different roles as learners in autonomous learning.  They 

tended to think of the process of setting their goals, and studying independently more 
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than thinking of evaluating and assessing their progress.  Nevertheless, they would like 

a lot of support from teachers in terms of giving them some guidance about evaluating 

and assessing their learning progress.  

 4.3.4 A comparison of learners’ beliefs about teachers’ roles and learners’ 

roles in autonomous learning 

 

Table 12  The Comparison of the Means Score of Learners’ beliefs about 

Teacher’s Roles and Learner’s Roles in Autonomous Learning 

 

Teachers’ Roles Learners’ Roles 
Beliefs statements X of 

Agreement 

Interpretation X of 

Agreement 

Interpretation 

Setting goals     

1. learning goals 2.42 Agree 1.83 Agree 

Managing learning     

2. learning materials  2.38 Agree 2.28 Agree 

3. appropriate ways to learn 2.12 Agree 1.83 Agree 

4. allocating time on an activity 2.74 Undecided 1.97 Agree 

5. finding opportunities to 

practice English 

1.85 Agree 1.80 Strongly 

Agree 

6. offering help 1.68 Agree - - 

Assessing learning progress     

7. regular tests 2.04 Agree 1.93 Agree 

8. finding difficulties  1.88 Agree 2.02 Agree 

9. evaluating learning 

progress 

1.92 Agree 1.98 Agree 

 

According to the questionnaire data, when comparing the means scores of each 

item from both learner’s beliefs about teacher’ roles and learner’s roles in autonomous 

learning, the means scores of most of the items on learner’s roles is lower than those 

from the teacher’s roles (except those in finding learning difficulties and evaluating 

learning progress). This indicates that the participants tended to perceive that to study 
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independently in the SALC, they need to take different roles.  Findings from the 

interview also support the findings from the questionnaire. The participants mentioned 

that what they needed to do in learning autonomously were setting goals of what they 

would like to learn first, and find as much as opportunities as they can to practice 

English. 

Regarding roles in finding learning difficulties and evaluating learning 

progress, the participants tended to believe that they should take as much role as 

teachers.  Interview data showed, however, that none of the participants mentioned 

their own roles in doing self-assessment.   

In conclusion, the findings showed that the learners seemed to partly 

understand and believe that they should take different roles in autonomous learning.  

Nevertheless, they tended to believe that teachers take more roles than they do. 

So far, findings for the first research question have been presented. The next 

section will present findings for the second research question.  

 

4.4 Finding Two 

Research Question Two: What motivates learners to learn English in the 

SALC?  

To answer the second research question, data from the last item of the first part 

of the questionnaire, the third part of the questionnaire, and the interview were 

analyzed. The data were consisted of two main parts: intrinsic motivation and extrinsic 

motivation.  All statements that indicate different types of motivation were ranked in 

the order of the means score representing the degree of learners’ agreement on those 

items from the most to the least. 

4.4.1 Intrinsic motivation to learn English in the SALC 

Data revealed that the participants agreed with all of the statements relating to 

their intrinsic motivation (See the Table 13). The item with the lowest means score      

(x = 1.91) was the participants’ happiness to learn English through different types of 

media.    
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Table 13 Intrinsic motivation to learn English in the SALC 

 

Motivation statements X Interpretation 

I learn English in the SALC because…   

3. I am happy to watch English movies and TV 

programs, listen to English songs or read English 

books or magazines. 

1.91 Agree 

2. I like it and I am happy to learn English by 

myself. 

2.22 Agree 

1. I’m satisfied to plan my own English learning. 2.24 Agree 

 

This finding is related to the finding on reasons for the participants to go to use 

the SALC. Some participants (15.2%, n = 244) revealed that they went to the SALC 

because of their own interests (See the Table 7). This reason was particularly revealed 

especially after they had completed the assignments required by the courses they were 

enrolling.  Being in the SALC for some times to complete their assignments, the 

participants had chances to explore what available in the SALC and later on some 

went there because they would like to watch movies or learn English from the media.  

As previously mentioned, three participants out of eighteen (16.66%) told the 

interviewer that they continued going to the center to watch English movies. They 

provided different reasons why they would like to watch English movies. Two of them 

mentioned that they would like to get some pleasure from watching movies. Subject A 

mentioned, “I went there (the center) more than four times, to watch movies… for 

pleasure.” Similarly, Subject R mentioned that she remained in the SALC after the 

completion of the assignment in order to entertain herself. Subject R mentioned, “The 

reason is that the teacher told me to go there, …Sometimes, if I am not hurry to go 

back, I will watch the movie. I like watching English movies. It’s fun.” Another 

participant, Subject L, noted that apart from being in the SALC to study, he watched 

movies in order to gain some knowledge about the language used by the film 

characters as he mentioned, “There is another reason. Mostly, I watch subtitled movies 

in order to learn the accent. Sometimes I get some expressions from a scene. It is easy 

for me to understand.” 
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 4.4.2 Extrinsic motivation to learn English in the SALC 

According to the questionnaire, there were five statements being categorized 

under extrinsic motivation. The data indicated that the participants strongly agreed 

with three statements about the usefulness of English for future study (x = 1.34), the 

need to use English for future career (x = 1.38), and interesting learning materials (x = 

1.70) (See the Table 14).  

 

Table 14 Extrinsic motivation to learn English in the SALC 

 

Motivation statements X Interpretation 

I learn English in the SALC because…   

6. English is useful for me when I further my study 

in Thailand and abroad. 

1.34 Strongly Agree 

7. I need English for my future work. 1.38 Strongly Agree 

8. in the SALC there are interesting learning 

materials.  

1.70 Strongly Agree 

4. I want to get scores in self-access learning. 2.01 Agree 

5. I want to practice English in order to search for 

information to learn other subjects. 

2.10 Agree 

 

In fact, none of the participants mentioned in the interview that they first went 

to the center because they realized the usefulness of English and the interesting 

materials. As for the reason of interesting learning materials, the participants referred 

to it in the interview as the second reason after they completed the SALC assignments.   

 
In addition, according to the last item of the first part of the questionnaire 

which required the participants to reveal their reasons to go to use the SALC, it was 

found that the majority of the participants (71.7%, n = 244) referred to the course 

requirement (See the Table 7). The interview data was found to be consistent with this 

part of the questionnaire data. That is, most of the participants (94.44%) revealed that 

they went to the SALC because of the course requirement. Only 5.56% of them went 

there because of the interest of the center itself.   For example, Subject C and E 
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mentioned, “The teacher told us to use the center.” Subject I reported, “My friend told 

me that the teacher assigned us to take some notes from the SALC. Then we went 

there to write down something and took it back to read.” Subject K mentioned, 

“Because (learning English in the center is) a part of the course.” Similarly Subject O 

reported, “It is a part of the scores of the course.” 

Two of the interview participants (11.11%) mentioned that they continued 

going to the center because there were some interesting learning materials. Subject G 

mentioned that her first reason to go to the SALC was the requirement of the course 

she was taking. Later, she found that there were some interesting materials. As she 

said: 

The first reason is that it is a part of our course. Apart from that, I also 
have another reason. I studied French in high school. When I went to 
study English in the center, I found the French corner. I would like to 
read it. 

 

Subject M similarly mentioned that at first he would like to get marks from the course 

requirement of self-access learning. Then he found some materials he would like to 

learn. He stated: 

 

This is because there are 2%. Frankly speaking, it is because of 2% that 
required us to learn. But after I went there, I found vocabulary corner. I 
found what I like, so I forgot the 2%. I forgot where the 2% is. I would 
rather focus on the lessons. 
 

Other two participants (25%) provided other reasons in addition to the course 

requirement. Subject B expressed that she needed to study for her exam.  She stated, 

“(I went to the center) because it is near the exam period.” Subject D, mentioned  

about this point. She revealed, “One reason is because of the teacher and because I 

don’t understand when I learn in class.” 

 Apart from the course requirement, the interview data revealed that 5.56% of 

the participants went to the center because of their interest in the center itself. Subject 

J stated, “I went to the center because I would like to know what the center looks like 

(laugh) and what are in the center.” 

So far, the findings about intrinsic and extrinsic motivation from both 

questionnaire and interview were presented. The next section will compare how 
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intrinsic or extrinsic motivation influenced the participants’ decision to go to study 

English in the SALC. 

 4.4.3  The comparison between the means score of intrinsic motivation 

and extrinsic motivation 

 In order to explore the extent to which each type of motivation affects the 

participants’ decision to go to learn English in the SALC, the means score of all the 

motivation statements were ranked and presented in the Table 15.  

  
Table 15  The Rank of Means Score of Motivation Items 

 

Motivation statements X Interpretation Type of 

Motivation 

I learn English in the SALC because…    

6. English is useful for me when I further my 

study in Thailand and abroad. 

1.34 Strongly 

Agree 

Extrinsic 

7. I need English for my future work. 1.38 Strongly 

Agree 

Extrinsic 

8. in the SALC there are interesting learning 

materials.  

1.70 Strongly 

Agree 

Extrinsic 

3. I am happy to watch English movies and 

TV programs, listen to English songs or read 

English books or magazines. 

1.91 Agree Intrinsic 

4. I want to get scores in self-access learning. 2.01 Agree Extrinsic 

5. I want to practice English in order to 

search for information to learn other subjects.

2.10 Agree Extrinsic 

2. I like it and I am happy to learn English by 

myself. 

2.22 Agree Intrinsic 

1. I’m satisfied to plan my own English 

learning. 

2.24 Agree Intrinsic 

 

Considering the rank of means score of all the motivation statement revealed 

that extrinsic motivation tended to play an important role in learners’ decision to go to 
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study English in the SALC.  According to Table 15, the participants strongly agreed  

(x = 1.34) that they went to study English in the SALC because of the usefulness of 

English for their further study, the need of English for their future work (x = 1.38), and 

interesting materials in the SALC (x = 1.70).  

In order to reveal whether their motivation changed after they had some 

chances to learn English independently in the SALC, the participants were interviewed 

about this point. The next section will present findings on this.  

4.4.4  Learners’ decisions to go to the SALC after the completion of the 

English course 

 Being interviewed if the participants would go to the SALC the following 

semester after the completion of the course requiring them to go to SALC, the 

majority of them (89%) had positive answer.  The reasons for going there included 

their motivation to watch movies for pleasure, to practice listening skills, to read, and 

to learn more. Seven participants (43.75%) mentioned that they would like to watch 

the movies in the center. For example, Subject P mentioned, “(Next semester) I would 

like to go there (the SALC). …. I will watch movies for pleasure.” Subject L and O 

expressed how they liked to practice listening skills by watching movies. Subject L 

stated, “Yes, I would go there to watch movies, subtitled movies. I might get 

something more. … It is convenient and gives me pleasure. Another thing is that 

subtitled movies help me get more knowledge.” Similarly Subject O mentioned, “Yes, 

I would go there. Now what I would like to do most but I haven’t done is watching 

English movies. I would like to practice listening skills.” 

  As for reading, three participants (18.75%) mentioned that they would like to 

go there to read some books and do some worksheet. As Subject Q mentioned, “I think 

I would go there. … I would do some worksheet. I like reading materials more than 

other types of materials. I think I would learn more. I would go to read what I don’t 

understand in class.” Subject G also mentioned the atmosphere of the SALC as part of 

the reasons for her to go to study there. Subject G stated, “I would like to go there. I’d 

rather read. … The center has a good atmosphere. It’s not messy.” 

Apart from pleasure, language skill practice, and reading, other reasons 

mentioned in the interview included the availability of a variety of learning materials. 

As well, learning in the center was regarded as a useful way to increase students’ 
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understanding of lessons conducted in class. Subject H mentioned, “I would like to use 

it (the center). When I have free time, I’ll go there. There are not only books to read, 

but there are also many other things for me to do.” 

 Also Subject D stated, “I go there because I feel like it helps increase my 

understanding.” Similarly, Subject K expressed her reason, which clearly indicates 

that she has intrinsic motivation to study in the SALC, “I think I would like to 

continue going there. Because there is something I don’t understand in class, I would 

like to study more.” 

The rest of the participants revealed different reasons for their plan how to 

study in the SALC the next semester. These reasons included a sense of freedom and 

love of learning English language. Subject I, reported that she liked to study 

independently. She stated, “Yes, I would like to go there. … It’s fun that I could learn 

by myself. When I don’t understand some points, I would like to study more.” 

 Subject F revealed that she loves English. As she mentioned, “Yes, I will go 

there if I don’t have too many subjects to study in the next semester. …I’m the one 

who love English. I like conversation. I don’t like grammar. I’d rather focus more on 

conversation.” 

While the majority of the participants decided that they would go to study in 

the SALC in the future, two of them (11.11%) expressed different decisions. One of 

them hasn’t decided whether he would go there in the next semester. Another one, 

Subject N, intended not to go to the SALC if he would not be required to. As he said, 

“If I could buy a CD to listen on my own, I think it sounds interesting because I could 

choose my convenient time to listen.” 

4.4.5 The conclusion of the findings 

 It is noticeable that data tended to support that extrinsic motivation played an 

important role for the learners’ use of the SALC. As revealed by the data from the 

questionnaire, the participants went to study English in the SALC for three main 

extrinsic reasons: the usefulness of English in their future study, the need of English 

for future career, and interesting learning materials. An important reason for most of 

the participants to go to study in the SALC was the course requirement, which was 

also categorized as extrinsic motivation.  
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The interview data also indicated that their reasons for going to the SALC later 

changed. When the participants had some experience in learning English in the SALC, 

many of them said in the interview that after they completed the requirement of the 

course, they continued going to the SALC in order to watch English movies for 

pleasure. This reason was categorized as intrinsic motivation. 

Therefore, it would be concluded that at first extrinsic motivation seemed to 

play an important role in learners’ decision of going to the SALC. Later, their 

motivation changed. Intrinsic motivation would have more influences after the 

participants had some chances to visit, explore, and learn English independently in the 

SALC. 

The next section answers the third research question on how the participants 

felt confident about independent learning in the SALC. 

 

4.5 Finding Three 

Research Question Three: To what extent learners feel confident about 

independent English language learning in the SALC? 

 

In order to answer the third research question, data from the fourth part of the 

questionnaire and the interview were analyzed. Items in the questionnaire on learners’ 

confidence have three focuses: confidence in setting learning goals, confidence in 

managing their own learning, and confidence in evaluating and assessing their own 

learning. In addition, the interview data on how the participants developed their 

confidence in learning English in the SALC was also revealed. 

4.5.1 Learners’ Confidence about learning English independently in the 

SALC 

The means score of the confidence statements were presented in the Table 16 
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Table 16 Learners’ Confidence about learning English independently in the  

  SALC 

 

Beliefs statements X Interpretation 

Setting learning goals   

1. I am able to set my own learning goals. 2.24 Agree 

Managing learning   

9. I am confident and know how to ask for help when I 

have some troubles while learning English. 

2.23 Agree 

4. I know which learning styles are suitable for me.  2.29 Agree 

3. I know how to learn and practice my English. 2.35 Agree 

2. I am able to plan my own learning. 2.37 Agree 

Evaluating and assessing learning progress   

5. I know how well I can learn English by myself. 2.08 Agree 

8. I am able to identify my strengths and weaknesses. 2.29 Agree 

6. I am able to assess my progress. 2.32 Agree 

7. I am able to check my work for my mistakes. 2.61 Undecided 

  

 According to the Table 16, data revealed that the participants tended to agree 

with most of the confidence statements except that they felt uncertain whether they 

could check their work for their mistakes.  

 Interview data, however, showed different findings. That is, only four 

participants (22.22%) reported that they were confident about their ability to learn 

autonomously.  For example, Subject N mentioned that, “I think I can do all steps (of 

autonomous learning) by myself.” Another participant, Subject A also mentioned that 

he was confident in autonomous learning, but what he was worried about was applying 

what he has learned to the real life. As he stated, “I’m confident in all steps of 

autonomous learning. … But I’m afraid whether I could use what I have learned in my 

real life. This is what I have less confidence.” Subject G stated that she was also felt 

confident in her ability to learn autonomously, but in the end she would like to have 

the teacher in the center. As she stated, “I didn’t feel worried (about going to the 
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center) … I would like the teacher to be in the center. So, I can ask her, when I don’t 

understand (the lessons).” 

Fourteen participants (88.88%) revealed that they would like to have some 

people to ask when they had learning problems in the center. People who they would 

like to ask were the teacher (50%), the consultant (31.25%), and friends (6.25%). For 

example, Subject I mentioned about some help from the teacher:  

 

I would like the teacher to suggest me. For example, if I would like to 
learn about this point, which lesson should I learn? It’s just a guideline 
for me to learn on my own. 

 

Subject Q mentioned that she would like some help from the consultant to help her 

assess learning progress. She stated, “There should be someone in the center. It is not 

necessary to be a teacher. When I have questions, I can ask him or her immediately.” 

Subject B is only one participant mentioning that she would ask her friends when she 

had learning difficulties in the center. Other two participants (12.5%) mentioned that 

they would like some help, but they did not clearly say who they would like to ask. 

As for self-evaluation and self-assessment, the interview data seemed to 

correspond with the questionnaire data that the participants were not much confident. 

Six participants (33.33%) revealed that they were not sure when they had to assess 

their own learning progress and check their work. For example, Subject K mentioned, 

“I don’t know whether what I do is correct. Although it is the same as the answer key, 

the way I think might not correct.” Similarly, Subject H mentioned, “While I am 

learning in the center, I’m not sure if what I do is correct. Sometimes, I do some 

worksheet, I’m not also sure that I do it correctly.” For Subject B, she did not have 

much confidence to test how much she had learned, but she would like to do it herself. 

Subject C mentioned about the reason why she would like the teacher to help assess 

her learning progress. She explained: 

 

If it is possible, I would like to do the test with someone who knows this 
topic well or with the teacher. Because when we make mistakes or we 
don’t understand the lesson, the teacher can suggest or explain it for us. 
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Subject Q similarly mentioned, “I think I need the teacher to help evaluate me because 

sometimes we don’t see our mistakes.” Subject R seemed to agree with Subject Q. She 

mentioned: 

 

…I’m not confident that whether what I did was correct. But if I looked 
at the answer key and found that what I did was correct, I’d feel more 
confident. But I still would like the teacher to help me. 

  

 So far, findings on learners’ confidence in autonomous learning have been 

presented. How they developed their confidence in such an autonomous learning is 

described in the following section. 

 4.5.2 Learners’ development of confidence in learning English in the 

SALC 

To gather data on how the participants develop their confidence in learning 

English in the SALC, the participants were asked about the degree of their confidence 

when they first went to learn English in the SALC, and the reasons for them to go 

there.   In response to the interview, two out of eighteen participants (11.11%) felt that 

their confidence was higher than eighty percent. Subject N mentioned, “I’m really 

confident. It is more than 90%.” Subject R revealed her reason why she was confident. 

She mentioned, “I’m confident because I would like to try new things. It is around 80–

90%. That’s a lot.” One participant (5.55%) started using the SALC with seventy 

percent of their confidence. Subject Q mentioned: “My confidence was around 70%. 

It’s quite high. Then it increased a little. It increased around 10%.” 

 However, eight participants (44.44%), the majority of the participants, revealed 

that they started using the SALC with low confidence, but later it increased. At first, 

they said that their confidence was around 40 percent. After using it, they confirmed 

that their confidence was increasing. The major reason they did not have much 

confidence was that they did not know much about the SALC.   Subject F stated: 

 

 At first I didn’t have any confidence. It was around 40%. … I mean at 
first I didn’t know it. I was afraid. … Now, my confidence is around 80-
90% because I have been there. When I look into it, it is like I’m there 
alone. I can do anything that makes me get the best advantage. 
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Similarly, Subject I mentioned, “I was not much confident. Sometimes I thought I 

could, but sometimes I couldn’t….. It increased. …I didn’t know what I had to do first 

and next, something like that.” Similarly, Subject J mentioned: 

 

  At first, it was around 50% because I was not sure whether I could 
understand the lesson if I studied by myself. I was just nervous what 
autonomous learning is. ….My confidence later increased because I 
knew what I should read and do to help me understand more about 
English. 

 

Similarly, Subject K mentioned: 

My confidence was around 20% because I’m not good at English. It’s 
like I’m not sure if I could survive when I have to study on my own 
….Yes, later it increased. It was higher than the first time I went there. 
Because the first time I went there, I didn’t know what I had to do. At 
first, I watched my friends and did as what they did.  

 

The other three participants reported that they did not have much confidence in 

learning English on their own in the SALC because they did not have enough basic 

knowledge of English. Two of them specifically said that they were not good at 

speaking English. Their low self-confidence made them feel uncertain to learn English 

independently. For example, Subject D mentioned, “I was not much confident. It was 

around 50 – 60% because I was not much confident in speaking and I didn’t 

understand rules of English much.” Similarly, Subject E mentioned, “I had low 

confidence. It was around 40% because I didn’t have enough basics of English.” 

4.5.3 The conclusion of the findings on learners’ confidence 

 The findings showed that the participants tended to be confident in learning 

English on their own in the SALC.  However, the data from the interview revealed that 

they did not have much confidence when they first learned in the center and especially 

when they had to assess their own learning progress. The reasons they did not have 

confidence were their lack of knowledge about autonomous learning and the SALC,  

and their perception about their English language proficiency level. In addition, some 

were not much confident in assessing their own learning; others would like to do it on 

their own and with some guidance from the teacher. Some of them would also like to 
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have some consultants in the center, so they can ask when they had some learning 

difficulties.  

The next section provides answers to the fourth research question 

 

4.6 Finding Four 

 Research Question Four: To what extent learners’ beliefs affect their 

motivation and confidence? 

In order to answer the fourth research question, questionnaire and the interview 

data about beliefs, motivation, and confidence were analyzed according two main 

themes: learners’ beliefs and motivation and learners’ beliefs and confidence. The 

findings were presented in the following sections. 

4.6.1 Learners’ beliefs and motivation 

 Findings on learners’ beliefs and motivation showed that learner’ beliefs about 

autonomous learning and their motivation could affect each other. Extrinsic 

motivation tended to strongly influence the participants’ decision to go to the SALC. 

After they had some independent learning experience and found their freedom to 

choose their own learning materials such as learning through watching movies to be 

advantageous, they were motivated to learn more.  Subject F, for example, at first went 

to the SALC because of the course requirements. Later her positive belief and attitude 

were developed because of the freedom to study, the time to study, and the selection of 

learning materials to suit her own interest. She mentioned:  

 

At first I didn’t know the SALC. It seemed to me that the first time I 
went there was because of the course requirement. But after I knew that 
I could go there anytime, I was interested in going there automatically. 
…I like it. It’s not like you are forced to learn. But we can learn what we 
are interested in. …When we can do according to our interests, it will be 
useful for us. 
 

Similarly Subject O started using the SALC because of the course requirement and 

over time he would like to go to the SALC independently. He mentioned: 
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I agreed that the course requires us to go to the SALC. It is not too 
much force. It is like requiring us to try studying in the center. I think 
everyone who has experience learning in the SALC would feel 
impressed…. Yes, I would go there. Now what I would like to do most 
but I haven’t done is watching English movies. I would like to practice 
listening skills. 

 

Subject P similarly mentioned: 

 

It is a force. It is a part of the course. …Now I have been there many 
times, more than four times. Because when I go there, I feel I like it. 
And there are some movies, so I usually go there. 
 

The extracts clearly show how extrinsic motivation could affect the 

participants to later be internally motivated.   With the learners’ positive beliefs about 

the sense of control over ones’ own learning, the manipulation of ones’ choices of 

learning materials, and the achievement they could make initially with the requirement 

of the assignments, they are motivated to search to learn more by themselves.   

4.6.2 Learners’ beliefs and confidence 

Findings suggest that participants believed that as learners, they need to take 

roles in autonomous learning. That is, they agreed that they should play their roles in 

setting learning goals, choosing learning materials to serve their interests, choosing an 

appropriate ways of learning, and evaluating and assessing their own learning 

progress.  However, they also agreed that their teachers need to also play some of 

these roles in order to help them. As shown in the Table 10, the data indicated that the 

participants would like their teachers to tell them their learning difficulties and 

evaluating their learning progress.  

These beliefs about teachers’ and learners’ roles in autonomous learning seem 

related to their beliefs about the nature of English language learning. That is, the 

participants strongly agreed that each learner had his own ways of learning and 

making mistakes while learning English was common. Some participants mentioned in 

the interview that it would be useful when the teacher told her about her mistakes. 

Subject Q stated that she could make use of the teacher’s comments to edit their work. 

For Subject R, she would find it funny when her work was corrected by the teacher.  
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Besides, the interview data also revealed that the participants developed their 

own understanding about independent learning without any formal instruction that 

provided background knowledge about what autonomous learning is. Compared what 

they thought they knew to theories about autonomous learning, these participants’ 

knowledge about autonomous learning was thus limited. 

As for learners’ confidence, the data from the fourth part of the questionnaire 

and the interview revealed that the participants were confident to set their own 

learning goals, choose learning materials, and choose their appropriate ways of 

learning. However, their confidence was not strong (See the Table 16). As for 

evaluating and assessing their own learning progress, the questionnaire data revealed 

that they were not sure if they could correct their work. The interview data also 

correspond with the questionnaire data. In the interview, some participants revealed   

that their confidence was related to their belief that neither had knowledge about 

autonomous learning nor the knowledge of basic grammar.  

 Comparing the findings about learners’ beliefs and learners’ confidence, the 

researcher found that beliefs and confidence affect each other to some extent. The 

interview data clearly show that at first the participants were not much confident about 

going to learn English independently in the SALC because they did not know about 

the SALC before. This piece of data corresponded to the interview finding that most of 

the participants developed their understanding about autonomous learning on their 

own learning experience without any background knowledge about autonomous 

learning.  Therefore their understanding about autonomous learning was limited. It 

might be concluded from the findings that learners lacked their confidence at first 

because they had limited background knowledge of autonomous learning. Later, their 

motivation increased after they had some chances going there.  As Subject F stated: 

 

 At first I didn’t have any confidence. It was around 40%. … I mean at 
first I didn’t know it. I was afraid. … Now, my confidence is around 80-
90% because I have been there. When I look into it, it is like I’m there 
alone. I can do anything that makes me get the best advantage. 

 
 

Differently, Subject O mentioned that although at first he had quite a lot of confidence, 

he still were uncertain which lesson he would choose to learn. After the fourth times 
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he went to the SALC, his confidence increased. He provided the reason, “After I went 

to the SALC, I knew more what I should learn each time. I mean before I went there, I 

should plan what I would learn.” 

 In addition, the interview data revealed that if the participants did not have 

much confidence about their English ability, they would have less confidence to learn 

English autonomously. As Subject M mentioned:  

 

My confidence is about …umm.. I’ll divide it into two parts, the usage 
and grammar. I am not good at grammar. But for the usage, I’m 
confident that I can do as well as other people do. I’m confident to 
learn on my own. But for grammar, I’m not sure. 

 

Subject P similarly mentioned: 

 

(My confidence) was quite low. It was around 40%. In class, the 
teacher will explain the lesson for me. But for autonomous learning, I 
must read and try to understand the lesson on my own.  And English is 
not our language. It’s difficult. But after I went to the center, my 
English understanding increased. I learned by myself. I understood 
more, so I have more confidence. 

 

Regarding self-evaluation and self-assessment, as shown in the Table 12, 

although the participants knew that to become autonomous learners, they needed to 

evaluate their own learning and find their own weaknesses, they were not confident to 

do that but preferred their teachers to do it for them. This finding corresponds to the 

findings about their confidence in checking their own work.  They were unsure about 

the accuracy of the language and their own knowledge if they were to correct their 

own work (See the Table 16). This might be concluded that because the participants 

believed that they lack English knowledge and checking learners’ work for mistakes 

needed some support from someone who knows the topic well or the teacher, they 

would not have much confidence to do it on their own.  The comment made by 

Subject L well evidenced how he believed in the roles of teachers, “The teacher should 

guide learners. For example, the teacher knows what our difficulties are, he or she 

should suggest us how to improve those points. This way can make us become more 

perfect while studying”. Subject R also mentioned: 
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The teacher should have some roles like …um.. giving us some 
suggestions. He or she should do something like monitoring our 
difficulties. Then tell us whether we should go to do more in the 
(listening) laboratory or grammar. … And also monitor if we can achieve 
it.  

 

4.6.3 The conclusion of the findings 

Findings suggest the conclusion that learners’ beliefs and motivation have 

some influence on each other. At first, extrinsic motivation played an important role 

in learners’ decision to go to study English independently in the SALC. After they 

had some experience, they developed both positive beliefs and attitudes to learn. 

Consequently, they tended to continue going to the SALC with some intrinsic 

motivation. 

Moreover, learners’ beliefs also influence learners’ confidence to learn English 

independently in the SALC. The data indicated that learners did not have much 

confidence when they first came to study English independently in the SALC. This 

was because they believed that they did not have much background knowledge and 

the basic knowledge of English. In addition, some learners seemed to have less 

confidence when they had to check their self-access work for mistakes. This was 

because they believed that they were not good at English and they still viewed that 

teachers should have some roles in checking learners’ work.  

 

 So far, data have been analyzed to answers all the research questions. The next 

chapter discusses the findings. 
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CHAPTER V 

DISCUSSION AND IMPLICATIONS 

 

 
 This chapter discusses the findings presented in the previous chapter. It is 

divided into three main parts: summary of the findings, discussion of the findings and 

implications of the study.  

 

5.1 Summary of the findings 

 The major findings on learners’ beliefs, motivation, and confidence are 

respectively summarized in this section. 

Regarding learners’ beliefs about autonomous learning, the questionnaire data 

revealed that the participants believed that they knew what to do and how to study 

independently in the SALC.  However, their beliefs about autonomous learning were 

limited and superficial.  Findings from the interview also revealed that their perception 

about autonomous learning developed from their previous learning experience in 

school. However, there was no previous training on the concept of autonomous 

learning and on how to learn independently.   

 As for what motivated learners to spend time studying independently at the 

SALC, extrinsic motivation tended to play an important role. According to the 

questionnaire data, the top three reasons which motivated the participants to go to the 

SALC were the usefulness of English in their future study, the need to use English in 

their future career, and interesting learning materials. In addition, the interview data 

revealed that at the beginning of the semester, most of them went to the center because 

of the course requirement.  However, after they had some experience exploring the 

SALC, they were internally motivated by such components of independent learning as 

sense of freedom to choose their preferred learning materials and a sense of freedom to 

manipulate their own learning process. 

 In terms of confidence in independent learning, the findings also indicated that 

the participants were confident to set their own learning goals, choose learning 
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materials, and choose appropriate ways of learning. However, they were unsure about 

their ability to check their work for their mistakes. The reason lied in the belief that 

they had inadequate knowledge of English. In addition, the interview data revealed 

that when they first went to the center, they believed they had low confidence because 

of the lack of background concept of autonomous learning. Later, after they had more 

experience studying independently in the SALC, they became more confident to learn 

independently. 

 

5.2 Discussion of the findings 

Findings on learners’ belief about the nature of language learning, teachers’ 

role, students’ role, and their confidence in autonomous learning seem to relate to their 

understanding about the concept and process of autonomous learning.  Data indicated 

the connection between the participants’ understanding about autonomous learning of 

English language and how they regard teachers’ role and responsibilities for their 

learning (See Section 4.2 and 4.3 in Chapter 4). In fact, their willingness to make 

decisions and to conduct their own learning depends on their beliefs of who, teachers 

or learners, should be responsible for these duties.  

As mentioned by the researchers such as Holec (1981) and Dickinson (1987), 

decision-making is important for autonomous learning. Literature shows that three 

main factors that influence learners’ decision making are belief, motivation, and 

confidence. Learners, especially language learners, bring about their own beliefs about 

language learning before they come to the class (Benson, 2001). Their beliefs develop 

from their learning experience, family, and cultural background (Horwitz, 1987; 

Gardner & Miller, 1999). According to Dickinson (1996), if learners believe that 

language learning should occur only under teachers’ control and in formal instruction 

contexts, and it’s the teachers’ responsibility to make all the decision about their 

learning, they might not be willing to accept learning as their own responsibility. 

Without such a sense of responsibility of their own learning, they might neither 

possibly be motivated to learn nor have confidence to manage their own learning. 

 Littlewood (1996) proposed that motivation and confidence influence learners’ 

willingness to make their own choice of what to learn and to take responsibility of 

their own learning (See Figure 2).  
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Figure 2  The Components of Autonomous Learning 

 

 The concept of autonomous learning proposed by Littlewood (1996) was 

composed of both learners’ ability and willingness to learn.  Even though the scope of 

this study was to look into only learners’ motivation and confidence in autonomous 

learning, evidence from interview data indicated that many participants did not believe 

they had enough basic concept of autonomous learning. Some even expressed that 

they found themselves to be inadequate in terms of the knowledge of English language 

to learn independently (See Section 4.5 and 4.6.2 in Chapter 4). Moreover, findings 

evidenced the participants’ lack of background knowledge on the concept of 

autonomous learning, particularly with the finding that they believed that teachers 

should take a major role in evaluating and assessing students’ learning progress. 

  According to Littlewood (1996), autonomous learning would be effective 

when learners have both knowledge and skills of what they are learning and also about 

how to make their own choices to take responsibility for their own learning. Applying 

the concept of autonomous learning proposed by Littlewood (1996) to obtain the 

results of this study, the researcher found three issues to emerge from these findings.  

First the participants seem to accept some roles and responsibilities to learn 

independently, yet they depended on teachers to take more roles.  This leads to the 

second issue.  That is, the participants either lacked basic concept about autonomous 

learning development, which they were assumed to know from high school, or the 

institute did not realize that the participants need basic concept about how to learn 

independently and training before they could learn independently.  The third issue is 

concerned with learners’ language ability.  It is important that students have mastered 

Autonomy 

Ability Willingness 

Knowledge Skills Motivation Confidence 
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adequate English language to be able to identify their mistakes, and evaluate and 

assess their own learning progress. 

 As for teacher dependence, Detaramani and Chan (1999) pointed out why 

South East Asian learners depend very much on their teachers. They elaborated that 

these learners were generally taught only to strictly follow the teacher’s teaching and 

cannot question. Then, when they have to study independently, they might have less 

confidence to take responsibility for their own learning. Without such a responsibility, 

their independent learning might not be successful. Therefore, in order to help increase 

learners’ confidence level in conducting their own learning, the teachers should give 

guidance, help, and adjust their learners’ deep-rooted learning which discouraged their 

autonomous learning (Chan, 2001b).  

 As revealed in the participants’ learning context, these participants had not 

been trained how to study independently before being allowed to study in the SALC. 

What the participants were told at the beginning of the course was that they were 

required to go to the center in order to learn the topics according to their own interests 

or what they thought they did not understand.  Then they needed to submit their 

worksheet four times in order to get 2% of the total 100% of the course evaluation. For 

students who were quite poor in English, some of them were also told to study the 

grammar points that they had studied in class in order to review for the examination. 

Although one of the policies of the SALC establishment was to foster learners’ 

autonomy, neither formal training on independent learning skills was provided nor any 

guideline for independent learning process was made available for these participants. 

In fact, in order to become autonomous learners, students need training on independent 

learning skills. In addition, they need language training up to a level where they have 

adequate language competence to evaluate and assess their own learning progress. 

Moreover, SALC staff should be trained so that they could supervise learners who 

seek help while they are studying independently.  

Regarding the findings on motivation to go to study English independently in 

the SALC, an issue emerged. The findings indicated that at first extrinsic motivation, 

the course requirement, played an important role in the participants’ decision to go to 

the center (See Section 4.4 and 4.6.1 in Chapter 4). To open opportunities for students 

to learn independently, extrinsic motivation might be useful to start with.  For this 
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particular study, course requirement was the way these participants were introduced to 

the SALC. This made them get to know the center, have chances to explore the 

materials on their own, use the facilities available, and most importantly develop their 

intrinsic motivation. Otherwise, without such a course requirement, they might not 

have any chances to explore what are in the center and never be internally motivated 

to go there later. 

  

5.3 Implications of the findings 

 The findings of the study suggest the possibility that Thai language learners 

still need background knowledge about autonomous language learning as well as 

training and practices of independent learning skills in order to become autonomous 

learners.  Based on the literature, theoretical background knowledge and teaching 

experience, the present researcher posits that there are factors that need to be taken 

into considerations if Thai learners are to be trained to become life-long learners. 

These include, firstly, roles of learners, teachers, and institutions.  Secondly, it is 

important that students’ need of supports should be analyzed to match individual 

differences.  Thirdly, since it is generally acceptable that the context where any kinds 

of education take place influence learners’ beliefs and behaviors, students should be 

prepared so that they have an awareness of how their beliefs and behaviors affect how 

they could become autonomous learners.  Furthermore, students’ level of language 

competence and confidence to evaluate and assess their own learning should be taken 

into accounted for the ability to accurately evaluate ones’ owns learning affect ones’ 

confidence (Gardner & Miller; 1999).  Lastly, learning materials generally affect 

learners’ motivation. Therefore, materials to be provided in the self-access learning 

centers should be carefully prepared.  Details about these factors are described in 

details in the following sections. 

 5.3.1 Changing roles 

  The findings indicated that learners tended to rely on teachers in 

evaluating and assessing learning progress. In order to introduce self-access learning 

to learners, Gardner and Miller (1999) suggest that there needs to be changes in the 

roles of learners, teachers, and the institution. As for learners, they need to realize their 

central role in the process of decision making. That is, they have to be aware that 
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learning is their responsibility, and to know how to make use of the reflection of their 

learning to redefine their learning goals to match their needs and wants. Learners’ new 

roles are planner, administrator, organizer of their own learning, assessor of self and 

others, evaluator of self-access learning, motivator of self, and advisor to other 

learners. For learners to be able to change their roles, they need particular types of 

training in which self-access materials, activities, counseling are integrated in formal 

practices.  

  Regarding teachers’ roles, Gardner and Miller (1999) propose that 

teachers need to change their roles from a controller to the role of counselor, assessor, 

evaluator, materials developer, manager, administrator, and organizer. However, these 

roles have to be redefined when learners new roles are taken into considerations.  

  In order to help teachers perform new roles in autonomous learning, 

teacher training needs to be provided. According to Dickinson (1987), teachers need 

both psychological and methodological preparation for autonomous learning. This 

kind of preparation could be in a form of workshop which aims to provide a chance for 

the workshop participants to discover the concept of autonomous learning, to reflect 

their attitudes towards this mode of learning, and to consider the importance of 

changes in teachers’ roles and tasks required to help support learners in autonomous 

learning. However, Dickinson maintains that there might still be some teachers who 

feel unhappy with their new roles in autonomous learning. If so, they should not be 

forced to change their roles. Dickinson mentions, “it would be wrong to force change 

upon them, as it would be wrong to force learners into self-instruction” (p.124).  

  As for institutions, they need to change from a director to a provider of 

learning opportunities. How these opportunities are used may vary according to each 

individual. However, the different ways of the use of such opportunities must lie with 

the learners and not with the institution. 

 5.3.2 Learner support  

  According to the findings, learners revealed that they would like some 

support from teachers, counselors, or staff of the center in order to ask when they had 

some learning difficulties or give them some assistance when they had to check their 

own work. Generally different learners need different supports.  For independent 

learning,   Gardner and Miller (1999) propose three structures of learner support. They 
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describe the word “structure” as “the level of guidance which is provided to learners in 

order for them to learn through self-access” (p. 57). Three main types of support 

structures include structured, semi-structured, and unstructured. As for structured 

system, it is a complete guidance, which suggests learners on how to enter the system 

and how to move through it. Learners need to report to the tutors and there is little 

flexibility for learners’ exploration of materials. In a semi-structured system, learners 

take responsibilities for their own learning at some stages. With some guidance, they 

are encouraged to explore the system. For an unstructured approach, there is little or 

no guidance for learners to learn.  

 5.3.3 Learner preparation   

  The findings indicated a need to provide learners with some preparation 

for their independent experience of self-access learning. It is generally acceptable that 

contexts where any kinds of education take place influence how learners believe about 

education.  This leads to how they behave in their learning. In Thai teaching and 

learning culture, there is a high level of dependency (Watanachai, 1996). In other 

words, Thai learners tend to depend very much on their teachers. In fact, autonomous 

learners need to depend more on themselves. 

 Referring to theories, the participants seem to need both psychological 

and methodological preparation as suggested by Dickinson (1987). This kind of 

preparation thus needs to be considered only if Thai learners are promoted to become 

life-long learners. 

  Dickinson (1987) mentions that psychological preparation can be 

regarded as a process that can develop learners’ confidence about their own ability to 

learn independently and also develop learners’ attitudes towards language learning. 

Psychological preparation is a process mentioned by Holec (1981) as “deconditioning 

process” (p. 22). Dickinson elaborates that it is a process learners can do to free 

themselves from their own assumptions and prejudices about language learning. 

Dickinson mentions that there are three main steps in psychological preparation. First, 

learners are persuaded to try independent learning. Second, they are assisted to change 

their negative attitudes toward language learning. Finally, with some support from the 

teachers, learners develop self-confidence in their ability to learn independently. 
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However, this kind of preparation will be successful if learners experience successful 

learning.  

  Dickinson (1987) also suggests the idea of methodological preparation, 

which has a focus on “the process of acquiring the abilities and techniques” (p.122) 

learners need to undertake for independent learning. First, learners should be trained to 

be aware of learning process and techniques, which they operate implicitly. Then, 

knowledge and skills about learning process and techniques expected by teachers 

should be combined.  Dickinson also proposes skills learners are required to perform 

in self-access learning. They are identifying learning needs, formulation of learning 

objectives, identification of resources and materials, defining place, time, and pace of 

learning,  dealing with tasks found in self-access materials, self-evaluation and self-

monitoring. 

 5.3.4 Self-Assessment 

 Findings indicated that there were two issues that made the participants 

have low confidence to assess their own learning.  One was their belief about the 

inadequacy of language competence and the other was their confidence.    

           In terms of language competence, teachers might need to consider 

providing low competent learners with feedback to start with.  Later on, with some 

successful experience their sense of confidence could be developed.  For those who 

could help themselves more, teachers might need to just encourage them to gain some 

confidence. 

 In fact, the ability to assess one’s own learning progress is considered 

as the most important part of the learning process (Holec, 1981). Gardner and Miller 

(1999) maintain that being successful in doing assessment can develop learners’ self-

confidence. That is, when learners feel successful in doing assessment, they would like 

to do more. On the contrary, if they feel they fail to assess, they will change their 

lesson plan and/or start to seek help. As the learners in this context seemed to lack 

confidence about doing this, they need to be trained in ways of monitoring and 

evaluating their own learning. Otherwise, learners will rely on the teachers or other 

people’s feedback and assessment of their learning (Cotterall, 1999). For this reason, 

learners should be promoted to do self-assessment in the same way as when they 
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practice their language skills. The same assessment can be employed many times until 

learners feel confident with their ability (Gardner & Miller, 1999). 

 5.3.5 The provision of updated learning materials 

 Providing various kinds of new materials in the center regularly is 

another way to help increase learners’ motivation to study English in the center. 

Theoretically in autonomous learning, learners should take more responsibilities for 

their own learning and interact more with the materials. In other words, the materials 

should be designed to allow learners to initiate their own ideas, and require learners to 

do such tasks such as analyzing, hypothesizing, critiquing, and reflecting rather than to 

respond to the task with predefined language. Self-access work might not be effective 

if it required students to only sit and do the tasks without any reaction with the 

materials (Sheerin, 1991).  

 In order to help learners to become autonomous, Riley (1987, as cited 

in Sheerin, 1991) gives some suggestions for the person who is responsible for the 

self-access center. That is, he or she should consider the clients in terms of their needs, 

objectives, interests, practical constraints and motivations before he or she orders 

some equipment and materials for the center.  

 The findings of the present study show that in the semester that follows, 

some participants still would like to go to the center in order to get pleasure and 

knowledge from watching English movies. Therefore, materials in the center such as 

magazines and movies need to be updated. Since many students in the tertiary level 

seem to be interested in many kinds of entertainment, the center should make use of 

these movies such as organizing an activity by using a movie as a medium to promote 

other kinds of materials in the center and the center itself. Moreover, as the findings 

indicated that some students had not known the center before, this kind of activity 

might help motivate learners to get to know the center. This might lead students to 

make full use of the center in the future. Besides, there might be a survey to explore 

learners’ preference of the materials in the center. This is because types of learning 

materials also influence learners’ motivation. If learners find materials in the center 

interesting for them, they tend to continue using the center.  
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CHAPTER VI 

CONCLUSION AND RECOMMENDATIONS 

 

 
This chapter provides a brief conclusion and recommendations for further 

studies. It aims to summarize the important issues discussed in the previous chapters 

and to make recommendations for further studies. 

 

6.1 Conclusion 

 At present, Thailand is in the process of educational reform. It has a goal to 

develop Thai citizens to become life-long learners. Theoretically, life-long learners 

need to know the process of learning which includes the process of setting up learning 

objectives, choosing learning materials that match ones’ level and learning pace, 

choosing learning strategies, and evaluating what has been learned.  

 In order to assist Thai citizens to become life-long learners, self-access centers 

have been established both in academic and work contexts to help develop 

autonomous learning skills among Thai language learners.   

 Physical establishment of the self-access centers or SAC alone, however, could 

not help develop learner autonomy.  What is more is the psychological factors of 

learners that need to be developed. These psychological factors include such as 

learners’ beliefs, motivation, and confidence (Dickinson, 1996; Littlewood, 1996). 

Learners, especially language learners, bring about their own beliefs about language 

learning before coming to the class. Their beliefs are derived from their learning 

experience, family, and society. If learners believe that language learning should be 

occurred only under teachers’ control and only in formal instruction contexts, they 

might not be willing to accept learning as their own responsibility. Without such a 

sense of responsibility of their own learning, they might neither be motivated to learn 

nor had confidence to manage their language learning on their own.  

 The purpose of this study was to discover beliefs, motivation, and confidence 

of learners who spent time studying English in the Self-Access Learning Center 
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(SALC) at a university in Thailand. In addition, it explored the extent to which such 

beliefs affect motivation and confidence of those learners. 

 The subjects of the study were 394 students who enrolled in the required 

English course in the first semester of 2007 academic year from 13 different faculties. 

They were 116 (29.4%) males and 278 (70.6%) females whose ages ranged from 17 to 

21 years of age.  

 The study employed two research instruments to gather the data.  These 

instruments included a set of questionnaire and a semi-structured interview. The 

questionnaire is composed of four parts. The first part has multiple-choice items on 

learners’ background and learning behaviors in the SALC.  The items were developed 

from those used in Kotphet’s (1993) study. The second part was about learners’ beliefs 

and understanding about autonomous learning adapted from Cotterall’s (1995a) and 

Cotterall’s (1999) studies. The third part of the questionnaire is composed of items 

concerning learners’ motivation.  The items were developed from those of the study by 

Clement et. al. (1994, as cited in Dornyei, 2001). The last part involved learners’ 

confidence in learning English in the SALC adapted from Cotterall’s (1999) study. 

The last three parts were five-point rating scales identified as “Strongly agree, Agree, 

Undecided, Disagree, and Strongly disagree”. Data gathered from the questionnaire 

was analyzed by using Statistics Package for Social Science (SPSS) to calculate the 

frequency, percentages, and arithmetic means of each item. As for the interview data, 

the transcript of the interview was broken down into small units, tallied for frequency, 

summarized and categorized according to the themes that emerged.  

 The findings revealed that participants believed that they understand the 

concept of autonomous learning. They knew that autonomous learning is the mode of 

learning that they should be responsible for their own learning and they should not rely 

on teachers or other people. They needed to know what they would like to learn and 

plan for their own learning.  Moreover, some of the participants mentioned about 

psychological aspects of autonomous learning which are willingness to learn, 

preparation before class, and self-discipline. However, data revealed that the 

participants developed this understanding based on their learning experience without 

any background knowledge about autonomous learning theories. Most of them never 

studied or read about autonomous learning before.  
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 Regarding data about beliefs, the findings indicated that the participants 

believed that they needed to set their own learning goals, choose their own learning 

materials, find a chance to practice English, and decide how long they should spend on 

each activity.  They, however, did not mention their own roles in evaluating and 

assessing their own learning progress. Instead, they expressed their needs of support 

from the teacher in terms of doing self-evaluation and self- assessment.  

 As for the matter of motivation, the findings illustrated that extrinsic 

motivation seemed to play an important role in learning English in the SALC. Most of 

the participants revealed that they went to learn English in the SALC because of the 

course requirement. However, after they completed the requirement, most of them 

continued going to the SALC in order to watch English movies as they found that they 

could get both pleasure and knowledge from watching movies. This indicated that 

their intrinsic motivation seemed to involve in their decision making.  

 Learners’ confidence was also revealed in this study. The findings indicated 

that participants were confident to set their own learning goals, plan, and manage their 

own learning. However, they were not much confident about evaluating and assessing 

their own learning progress. There were two reasons underlying this: their beliefs of 

their lack of the basic concept of autonomous learning and inadequate basics of 

English. The findings also revealed that after they had some experience learning in the 

center, their level of confidence was higher.   

 In order to help learners develop autonomous learning skills, the study 

suggested five factors that should be taken into considerations if Thai learners are to 

be developed as life-long learners. These factors include changes in roles, learner 

support, learner preparation, self-assessment, and the provision of updated learning 

materials. 

 The first factor is concerned with changing roles. Learners, teachers, and also 

institutions need to change their roles. For learners, they need to be aware of their role 

in the decision-making process. They have to learn that they have to be responsible for 

their own learning and know how to make use of the reflection of their own learning to 

redefine their learning objectives. Consequently, in order to assist them to perform 

these roles, learner training in which self-access materials, activities, and counseling 

should be integrated in formal practice.  For teachers, they need to change their roles 

from a controller to the role of counselor, assessor, evaluator, materials developer, 
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manager, administrator, and organizer. In addition, in order to help teachers change 

their roles, teacher preparation is needed. For institutions, they need to be a provider of 

learning opportunities which allow learners to select their own ways of learning. 

 Providing learner support is the second factor that could affect how learners 

become more effective in autonomous learning. There are three structures of learner 

support varied from the level of control. The first type is structured support. It is a 

complete guidance that learners need to report to the tutors and has little flexibility to 

explore other learning materials. The second type is semi-structured which learners 

partly take responsibilities for their own learning at some stages and are encouraged to 

explore the system. The last type is unstructured system which there is little or no 

guidance for learners to learn. 

 Another factor is learner preparation. There are two aspects of preparation, 

psychological and methodological preparation. As for psychological preparation, first 

learners are encouraged to try autonomous learning. Then, they are assisted to develop 

positives attitudes toward language learning. Finally, they are provided with more 

opportunities for successful independent learning experience so that they develop 

confidence about their ability to learn autonomously with some teacher support. The 

key for this kind of preparation is learners’ successful learning experience. As for 

methodological preparation, first learners should be trained to realize learning process 

and techniques they employ implicitly. Then, they should be prepared so that they are 

able to combine knowledge and skills about learning process and techniques 

diagnosing learning needs, formulation of learning objectives, identification of 

resources and materials, defining place, time, and pace of learning,  dealing with tasks 

found in self-access materials, and self-evaluation and self-monitoring.  

 The ability to assess one’s own learning progress is another factor which 

influences how learners develop autonomous learning skills. Being successful in doing 

self-assessment can develop learners’ confidence. That is, if they feel they can assess 

their own learning, they would like to do more. On the contrary, if they fail to assess 

their learning progress, they will change their lesson plan and start to seek help. 

Consequently, self-assessment skills and ability should be promoted among learners in 

the same way as when they practice language skills. The same assessment procedures 

could be practiced many times until learners feel confident with their ability. 
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 The last factor is concerned with the provision of updated self-access materials. 

In order to provide self-access materials, a survey on learners’ needs and preference 

should be conducted. In addition, the materials need to be specially designed to allow 

learners to initiate their own ideas, and require learners to do task such as analyzing, 

hypothesizing, critiquing, and reflecting rather than to respond to the task with 

predefined language. In addition, the center should make use of the existing materials 

by using them as a medium to promote the center. For example, the center might 

organize activities relating to the materials of learners’ interest to promote the center. 

More learners could possibly be attracted by those activities and get to know the center 

more. Later, their motivation to go to study in the center would develop. 

 

6.2 Recommendations for Further Studies 

 The purpose of this study was to explore intrinsic factors—beliefs, motivation, 

and confidence—in learning English in the Self-Access Learning Center (SALC) in a 

university in Thailand. In addition, the study explored the extent to which learner 

beliefs affect motivation and confidence to learn English independently in the center. 

According to the purposes, the questionnaire and the interview were employed to 

gather the data from a group of students at one Thai university.  

 Further studies are recommended to combine other research methods such as 

learner diaries and observation since any single methodology could not capture all 

aspects of what have been studying (Metz, 2000). Applying three or more than three 

data collection methods can allow the next researchers to get in-depth information 

both about what learners do and think while they are learning in the SALC.  

 In addition, the future researchers should study the different groups of the 

sample; for example, secondary school students, high school students, and 

undergraduate students in other academic contexts. Besides, other stakeholders such as 

teachers, counselors, and staff of the center should be included in the following 

studies. Especially, as Benson (2001) mentioned, teachers’ attitudes toward 

autonomous learning and studying in the self-access center might affect students’ use 

of the self-access center. The involvement of teachers, learners, counselors, and also 

the center staff is an important issue in the effectiveness of self-access learning.  
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Further, researchers should conduct studies that focus on other intrinsic factors 

such as attitude, personality, or their preference on existing learning materials in the 

center. As these intrinsic factors influence learners’ learning (Benson, 2001), 

conducting research about them might provide in-depth information to help the 

teachers and/or the SALC manager provide some self-access activities that match 

learners’ differences. This kind of information can help develop learners’ motivation 

and confidence to use the center.  

Moreover, the present study was conducted on learners’ motivation and 

confidence to learn autonomously. Further study on learner’s knowledge and skills to 

learn autonomously should be conducted to provide the comprehensive information to 

the areas of learner autonomy. According to Dickinson (1996), methodological 

preparation for learners’ autonomy can assist learners to get skills and knowledge 

required to perform independent learning. Consequently, a study on this issue will help 

provide broader view about how to develop learners to become autonomous learners.  

A number of studies related to this research topic are still awaited for the next 

researchers to discover new and insightful information for human resource 

development. As mentioned in the introduction of this study, education aims to 

develop life-long learners with the beliefs that life-long learning could help develop 

country’s and even the world human resources.  
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APPENDIX A 
 

A LETTER ASKING FOR STUDENT PARTICIPANTS 

 

 

                                                               

Date February 2, 2007 

Dear Members of Department of Languages and Linguistics, 

I am a M.A. student in the Applied Linguistics program in the faculty of Liberal Arts, 
Mahidol University. I am doing a study which will focus on factors affecting the 
students’ use of a Self-Access Center (SALC). Therefore, I need information from 
students. 

Students will be required to respond to a questionnaire which is concerned with their 
experience of using the SALC, their beliefs, motivation, and confidence to use the 
SALC. It will take approximately 20 minutes for the students to complete the 
questionnaire.  

I wonder if it would be possible for you to allow the students to complete my 
questionnaire. This would take 20 minutes. I would really appreciate your cooperation.  

If you have any questions regarding this study, or would like additional information to 
assist you in reaching a decision about participation, please contact me at 08-1957-
4859 or by e-mail at catzillar@yahoo.com.  

Yours sincerely, 

  

Apinya Chaythong     Kornsiri Boonyaprakob, Ph.D. 

M.A. Student      Thesis Advisor 

MA Program of Applied Linguistics 
Faculty of Arts,  
Mahidol University 
Salaya, Nakonpathom  
73170   
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CONSENT FORM 

I agree to allow my students to complete the questionnaire.  

YES       NO     

Teacher’s Name: _______________________________ (Please print)   

Telephone number _________________E-mail address ________________________ 

Date: ________________________________________ 

 
ขอขอบพระคุณอยางสูงคะ 
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APPENDIX B 
 

QUESTIONNAIRE: STUDENTS’ OPINION TOWARD 

THE USE OF A SELF-ACCESS LEARNING CENTER  

(THAI VERSION) 

 

 

แบบสํารวจความคิดเหน็ของนกัศึกษาที่มีตอการเรียนรูภาษาองักฤษดวยตนเอง 

         แบบสํารวจนี้เปนสวนหนึ่งของการศึกษาระดับปริญญาโทสาขาภาษาศาสตรประยุกต มหาวิทยาลัยมหิดล แบบสํารวจ
ความคิดเห็นนี้มีวัตถุประสงคเพื่อศึกษาปจจัยที่สงผลตอการใชศูนยการเรียนรูทางภาษา  ขอมูลที่ไดจะเปนประโยชนอยางยิ่งที่จะ
ชวยใหครูผูสอนภาษาสามารถหาวิธีสงเสริมทักษะการเรียนรูดวยตนเองใหกับนักศึกษาในอนาคต ผูตอบแบบสอบถามนี้จะไมได
รับผลกระทบใดๆทั้งสิ้น ดังนั้นขอใหตอบแบบสอบถามนี้ตามความเปนจริง ขอมูลที่ไดรับจะนําไปใชในการวิจัยนี้เทานั้น 

          ขอขอบคุณในความรวมมือ   นางสาวอภิญญา เชยทอง            นักศึกษามหาวิทยาลัยมหิดล 

ตอนที่ 1  ขอมูลสวนตัวและพฤติกรรมการเรียน 

คําสั่ง  กรุณาเขียนเครื่องหมายถูก ( ) ลงในกรอบสี่เหลี่ยม และกรอกขอมูลตามความเปนจริง 

1. คุณกําลังศึกษาในคณะ ________________________________ชั้นปที่ _______________ 

เพศ      ชาย        หญงิ              อายุ ____________ ป 
2. ตั้งแตเปดภาคการศึกษาที่ 1/2550 คุณเขาไปใชศูนยการเรียนรูดวยตนเองที่คณะศิลปศาสตรบอยแคไหน 

 มากกวา 2 ครั้งตอสัปดาห     1-2 ครั้ง  
 สัปดาหละ 1-2 ครั้ง     ยังไมเคยเขา  
 2-3 ครั้ง  

3. คุณใชเวลานานเทาไหรในการทํากิจกรรมในศูนยการเรียนรูดวยตนเองแตละครั้ง   
 2 ชั่วโมง      1 ชั่วโมง 

  1 ชั่วโมงครึ่ง     ครึ่งชั่วโมง 
 อื่น ๆ (โปรดระบุ) ___________________________________________ 

4. เพราะเหตุใดคุณจึงไปใชศูนยการเรียนรูดวยตนเอง (สามารถเลือกไดมากกวา 1 ขอและกรุณาจัดลาํดับ 1,2,3,…) 
 ความสนใจของตนเองที่ตองการเรียนภาษาอังกฤษเพิ่มเติม     
 เปนสวนหนึ่งของรายวิชาภาษาอังกฤษที่เรียน  
 เพื่อความเพลิดเพลิน เชน ดูโทรทัศน ภาพยนตร หรือฟงเพลงภาษาอังกฤษ 
 เพื่อทําการบานวิชาอื่น 
    อื่น ๆ (โปรดระบุ)   ___________________________________________  
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ตอนที่ 2 ความเชื่อและความเขาใจเกีย่วกับศูนยการเรียนรูดวยตนเอง 
คําสั่ง เขียนเครื่องหมายกากบาท ( ) ลงในชองที่ตรงกับความคิดเห็นของทานมากที่สุด 
 

ขอที่  1 
เห็นดวย 
อยางยิ่ง 

2 
เห็นดวย 

3 
ไมแนใจ 

4 
ไมเห็น
ดวย 

5 
ไมเห็น
ดวย 

อยางยิ่ง 

 บทบาทของครู      

 ในการเรียนรูดวยตัวเอง ฉันเชื่อวาครูมีหนาที่ ...      

1. กําหนดเปาหมายในการเรียนของฉัน 1 2 3 4 5 
2. เลือกบทเรียนใหกับฉัน 1 2 3 4 5 
3. เลือกวิธีการเรียนที่เหมาะสมใหกับฉัน 1 2 3 4 5 
4. บอกฉันวาฉันควรใชเวลาในการทําแบบฝกหัดแตละแบบฝกหัดนาน

เทาใด 
1 2 3 4 5 

5. หาโอกาสใหฉันฝกการใชภาษาอังกฤษ 1 2 3 4 5 
6. ใหฉันทําแบบทดสอบเปนประจํา 1 2 3 4 5 
7. บอกวาปญหาในการเรียนของฉันคืออะไรและใหคําแนะนํา 1 2 3 4 5 
8. ประเมินการเรียนของฉันโดยตรวจงานใหและบอกวาฉันเรียนไดดีมาก

นอยอยางไร 
1 2 3 4 5 

9. ชวยเหลือฉันเวลาที่ฉันมีปญหาในการเรียนภาษาอังกฤษ 1 2 3 4 5 
 บทบาทของผูเรียน      

 ในการเรียนรูดวยตัวเอง ฉันเชื่อวาฉันจะตอง…      

10. กําหนดเปาหมายในการเรียนดวยตัวเอง 1 2 3 4 5 
11. เลือกบทเรียนดวยตัวเอง 1 2 3 4 5 
12. เลือกวิธีการเรียนที่เหมาะสมใหกับตัวเอง 1 2 3 4 5 
13. กําหนดเวลาในการทําแบบฝกหัดแตละแบบฝกหัดดวยตัวเอง 1 2 3 4 5 
14. หาโอกาสฝกการใชภาษาอังกฤษใหมากที่สุด 1 2 3 4 5 
15. ทําแบบทดสอบดวยตัวเองเปนประจํา 1 2 3 4 5 
16. วิเคราะหปญหาในการเรียนดวยตนเอง 1 2 3 4 5 
17. ประเมินตัวเองวาเรียนไดดีมากนอยอยางไร 1 2 3 4 5 

 ธรรมชาติของการเรียนภาษา      

 ฉันเชื่อวา ...      

18. ฉันสามารถสื่อสารดวยภาษาอังกฤษไดโดยไมตองรูไวยากรณ 1 2 3 4 5 
19. แตละคนมีวิธีการสําหรับใชเรียนรูภาษาอังกฤษที่แตกตางกัน 1 2 3 4 5 
20. การที่เราทําผิดพลาด เชน พูดหรือเขียนผิด ขณะที่เรียนภาษาอังกฤษเปน

เรื่องธรรมดา 
1 2 3 4 5 

21. การเรียนภาษาอังกฤษใหไดผลในระยะเวลาอันสั้นเปนเรื่องที่เปนไปได 1 2 3 4 5 
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ตอนที่ 3  แรงจูงใจในการเรยีนรูภาษาอังกฤษในศูนยการเรียนรูดวยตนเอง 
คําสั่ง เขียนเครื่องหมายกากบาท ( ) ลงในชองที่ตรงกับความคิดเห็นของทานมากที่สุด 
 
ขอที่ เหตุผลในการเรียนภาษาอังกฤษในศูนยการเรียนดวยตนเอง 1 

เห็นดวย 
อยางยิ่ง 

2 
เห็นดวย 

3 
ไมแนใจ 

4 
ไมเห็น
ดวย 

5 
ไมเห็นดวย 
อยางยิ่ง 

 ฉันเรียนภาษาอังกฤษในศูนยการเรียนรูดวยตนเองเพราะ...      

1. ฉันพอใจที่ไดจัดการกระบวนการเรียนรูภาษาอังกฤษดวยตัวเอง 1 2 3 4 5 
2. ฉันชอบและมีความสุขที่ไดเรียนภาษาอังกฤษดวยตัวเอง 1 2 3 4 5 
3. ฉันมีความสุขที่ไดดูภาพยนตร รายการโทรทัศน ฟงเพลง หรอือาน

หนังสือ 
วารสารภาษาอังกฤษ 

1 2 3 4 5 

4. ฉันตองการไดคะแนนในสวนของการไปใชศูนยการเรียนรูดวยตนเอง 1 2 3 4 5 
5. ฉันตองการฝกภาษาอังกฤษเพื่อใชคนควาขอมูลสําหรับการเรียนวิชา

อ่ืนๆ 
1 2 3 4 5 

6. ภาษาอังกฤษมีประโยชนในการเรียนตอทั้งในและตางประเทศ 1 2 3 4 5 
7. ฉันตองการความรูภาษาอังกฤษเพื่อใชในการทํางานในอนาคต 1 2 3 4 5 
8. ในศูนยการเรียนรูดวยตนเองมีสื่อการเรียนรูภาษาอังกฤษที่นาสนใจ 1 2 3 4 5 
 เหตุผลอื่นๆ (โปรดระบุ) 

__________________________________________________________________________________________________ 
__________________________________________________________________________________________________ 
__________________________________________________________________________________________________ 
__________________________________________________________________________________________________ 
__________________________________________________________________________________________________ 
__________________________________________________________________________________________________ 

 

 
ตอนที่ 4 ความมั่นใจในการเรียนรูดวยตนเอง 
คําสั่ง เขียนเครื่องหมายกากบาท ( ) ลงในชองที่ตรงกับความคิดเห็นของทานมากที่สุด 
 
ขอ
ที่ 

ฉันมั่นใจวา ... 1 
เห็นดวย 
อยางยิ่ง 

2 
เห็นดวย 

3 
ไมแนใจ 

4 
ไมเห็น
ดวย 

5 
ไมเห็น 

ดวยอยางยิ่ง 

1. ฉันสามารถตั้งเปาหมายในการเรียนภาษาอังกฤษของตัวเองได 1 2 3 4 5 
2. ฉันสามารถวางแผนการเรียนภาษาอังกฤษของตัวเองได 1 2 3 4 5 
3. ฉันรูวิธีการเรียนและฝกฝนภาษาอังกฤษดวยตนเอง 1 2 3 4 5 
4. ฉันรูวาวิธีการเรียนภาษาอังกฤษแบบใดเหมาะสมกับฉัน 1 2 3 4 5 
5. ฉันรูระดับความสามารถของตัวเองในการเรียนภาษาอังกฤษ 1 2 3 4 5 
6. ฉันสามารถประเมินความกาวหนาในการเรียนภาษาอังกฤษของ

ตัวเองได 
1 2 3 4 5 

7. ฉันสามารถตรวจหาขอผิดพลาดในการเรียนภาษาอังกฤษไดดวยตัว
ฉันเอง 

1 2 3 4 5 

8. ฉันสามารถระบุจุดเดนและจุดดอยในการเรียนภาษาอังกฤษของ
ตัวเองได 

1 2 3 4 5 

9. ฉันมั่นใจและรูวิธีขอความชวยเหลือจากผูอ่ืนไดเมื่อฉันมีปญหาใน
การเรียนภาษาอังกฤษ 

1 2 3 4 5 
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แบบตอบรับในการใหขอมูลเพิ่มเติมโดยการสัมภาษณ 
ขาพเจา นาย / นางสาว ....................................................................................................................... 

   ยินดีที่จะใหขอมูลเพิ่มเติมโดยการสัมภาษณ 
  ไมยินดีที่จะใหขอมูลเพิ่มเติมโดยการสัมภาษณ 

ผูวิจัยสามารถติดตอขาพเจาไดที่ โทร. .............................E-mail ....................................................... 
ลงชื่อ ..................................................... วันที่ .................................................................... 

ขอขอบคุณ ในความรวมมือ 
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APPENDIX C 
 

QUESTIONNAIRE: STUDENTS’ OPINIONS TOWARD 

THE USE OF A SELF-ACCESS LEARING CENTER 

(ENGLISH VERSION) 

 

 

Questionnaire for Surveying Students’ Opinions toward  

The Use of a Self-Access Learning Center 

 
 As a part of requirement for an Applied Linguistics, Mahidol University, I am 

conducting a study to examine factors affecting students’ use of a Self-Access 

Learning Center (SALC). I would really appreciate it if you would fill out this 

questionnaire for me. The data obtained would be very useful to improve the SALC 

and assist the teachers to find suitable ways to help the learners become autonomous in 

the future. There are no negative consequences for those who answer the 

questionnaire. Therefore, please be sincere to answer the items accordingly. All 

information given will be used only for this research.  

 

Please answer the questions honestly. 

   

              Thank you for your cooperation 

         Apinya Chaythong  

               M.A. student in Applied Linguistics  

                           Mahidol University
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Part 1: Students’ background and learning behaviors 

Instruction: Please put ticks ( ) into the box and fill in the blanks. 

1. You are studying in the faculty of___________________________________ 

in the  1st     2nd     3rd    4th year. 

Sex      Male    Female  Age ____________ years  

2. Since semester 1/2007, how often do you use the SALC? 

 More than twice a week  

 Usually once or twice a week  

 Only 2-3 times   

 Only 1-2 times  

 Never  

3. How long did you spend doing the activities each time you were in the center? 

 2 hours     1 hour 

  1.5 hour     0.5 hour 

  Others (Please specify) _____________________________________ 

4.  What is the reason that makes you come to use the SALC? (You can answer 

more than once) 

 Your own interests of English    

 Requirement of the course  

 For pleasure such as watching TV, movies or listening to English songs 

 Doing homework of other subjects  

   Others (please specify) _____________________________________ 
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Part 2: Students’ beliefs and understanding of autonomous learning 

Instruction: Put a cross ( ) on the number that best shows how much you agree  

         with each statement. 

No.  1 
Strongly 

Agree 

2 
Agree 

3 
Undecided 

4 
Disagree 

5 
Strongly 
Disagree 

 Teacher’s roles      

 In autonomous learning, I believe that 

the teacher should… 

     

1. set my learning goals 1 2 3 4 5 

2. choose learning materials for me 1 2 3 4 5 

3. choose an appropriate ways to learn for 

me 

1 2 3 4 5 

4. tell me how long I should spend on an 

activity 

1 2 3 4 5 

5. give me opportunities to practice English 1 2 3 4 5 

6. give me regular tests  1 2 3 4 5 

7. tell me what my difficulties are and give 

me some suggestions 

1 2 3 4 5 

8. evaluate my learning by checking my 

work and tell me how well I can learn 

1 2 3 4 5 

9. offer help to me when I have some 

learning problems 

1 2 3 4 5 

 Learner’s roles       

 In autonomous learning, I believe that I 

should… 

     

10. set my own learning goals 1 2 3 4 5 

11. choose learning materials by myself 1 2 3 4 5 

12. choose appropriate ways of learning by 

myself 

1 2 3 4 5 

13. allocate time in doing each activity 1 2 3 4 5 

14. find as many opportunities as I can to 

practice English 

1 2 3 4 5 

15. have my own ways of testing how much I 

have learned 

1 2 3 4 5 

16. analyze my own learning problems 1 2 3 4 5 

17. evaluate my own learning progress 1 2 3 4 5 
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No.  
 

1 
Strongly 

Agree 

2 
Agree 

3 
Undecided 

4 
Disagree 

5 
Strongly 
Disagree 

 The nature of English learning      

 In learning English, I believe that …      

18. I can communicate in English without 

knowledge about grammar. 

1 2 3 4 5 

19. everybody has different ways to learn 

English. 

1 2 3 4 5 

20. it is common to make mistakes while 

learning English. 

1 2 3 4 5 

21. it is possible to be successful in learning 

English within a short period of time. 

1 2 3 4 5 

 
Part 3: Students’ motivation to learn English autonomously  

Instruction: Put a cross ( ) on the number that best shows how much you agree  

         with each statement. 
No.  1 

Strongly 
Agree 

2 
Agree 

3 
Undecided 

4 
Disagree 

5 
Strongly 
Disagree 

 I learn English in the SALC 

because….  

     

1. I’m satisfied to plan my own English 

learning 

1 2 3 4 5 

2. I like it and I am happy to learn English 

by myself 

1 2 3 4 5 

3. I am happy to watch English movies 

and TV programs, listen to English 

songs or read English books or 

magazines. 

1 2 3 4 5 

4. I want to get scores in self-access 

learning 

1 2 3 4 5 

5.  I want to practice English in order to 

search for information to learn other 

subjects 

1 2 3 4 5 
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No.  1 
Strongly 

Agree 

2 
Agree 

3 
Undecided 

4 
Disagree 

5 
Strongly 
Disagree 

 I learn English in the SALC because….       

6. English is useful for me when I further 

my study in Thailand and abroad 

1 2 3 4 5 

7. I need English for my future work 1 2 3 4 5 

8. in the SALC there are interesting learning 

materials 

1 2 3 4 5 

 Other reasons (Please specify) 
___________________________________________________________________________
___________________________________________________________________________ 
___________________________________________________________________________
___________________________________________________________________________
___________________ 
 

 
Part 4: Students’ Confidence to learn English autonomously  

Instruction: Put a cross ( ) on the number that best shows how much you agree  

         with each statement. 
No.  1 

Strongly 
Agree 

2 
Agree 

3 
Undecided 

4 
Disagree 

5 
Strongly 
Disagree 

 I’m confident that …      

1. I am able to set my own learning goals. 1 2 3 4 5 

2. I am able to plan my own learning. 1 2 3 4 5 

3. I know how to learn and practice my 

English. 

1 2 3 4 5 

4. I know which learning styles are 

suitable for me.  

1 2 3 4 5 

5.  I know how well I can learn English by 

myself. 

1 2 3 4 5 

6. I am able to assess my progress. 1 2 3 4 5 

7. I am able to check my work for my 

mistakes. 

1 2 3 4 5 

8. I am able to identify my strengths and 

weaknesses. 

1 2 3 4 5 

9. I am confident and know how to ask for 

help when I have some troubles while 

learning English. 

1 2 3 4 5 
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A consent form for the interview 
 
My name is Mr. / Miss __________________________________________________ 

�   I’m willing to participate in the interview. 

�   I don’t want to participate in the interview. 

The researcher can contact me at Tel.  ................ E-mail ............................................... 

Signature .......................................... Date .................................................................... 

Thank you for your corporation. 
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APPENDIX D 
 

INTERVIEW QUESTIONS (THAI VERSION) 

 

 

1. คุณเขาใจความหมายของคําวาการเรียนรูดวยตัวเอง หรือไมอยางไร  
2. คุณคิดอยางไรกับการเรียนรูภาษาอังกฤษดวยตัวเอง  (ดีมีประโยชน ไมดีไมมีประโยชน 

ชอบหรือไมชอบอยางไร เพราะเหตุใด)  
3. โดยปกติแลวคุณเรียนรูภาษาอังกฤษดวยตนเองเพิ่มเติมจากการเรียนในหองเรียนหรือไม ถา

เรียน ทําไมจึงเรียนและ โดยวิธีการใด ถาไมเรียน ทําไมจึงไมเรียน   
4. ในการสงเสริมใหผูเรียนมีทักษะการเรียนรูดวยตนเอง คุณคิดวาครูควรมีบทบาทหรือไม 

อยางไร  
5. ในการที่จะเรียนรูภาษาอังกฤษดวยตัวเองใหประสบความสําเร็จ คุณคิดวาคุณควรทําอยางไร  
6. คุณมีความเชื่อมั่นในตนเองมากนอยเพียงใด ในการเรียนรูภาษาอังกฤษดวยตนเอง  
7. คุณทราบหรือไมวามีแหลงขอมูลความรูทางทฤษฎี และคําแนะนําสําหรับวิธีการเรียนรู

ภาษาอังกฤษดวยตนเองใหประสบความสําเร็จ ถาทราบ คุณเคยนําคําแนะนําเหลานั้นมาใช
บางหรือไม อยางไร  

8. ในการที่จะเรียนรูภาษาอังกฤษใหประสบความสําเร็จ คุณคิดวา คุณตองการความชวยเหลือ
จากครูหรือบุคคลอื่นหรือไม อยางไร  

9. เพราะเหตุใดคุณจึงไปใชศูนยการเรียนรูดวยตนเอง ที่คณะศิลปศาสตร  
10. คุณใชเวลาในศูนยนั้นเพื่อทําสิ่งใดบาง  
11. ในภาคการศึกษาถัดไปคุณคิดวาจะไปใชศูนยการเรียนรูดวยตัวเองอีกหรือไม เพราะเหตุใด  
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APPENDIX E 
 

INTERVIEW QUESTIONS (ENGLISH VERSION) 

 

 
1. How do you understand the concept of autonomous learning? 

2. What do you think about autonomous or independent learning? (Do you find it 

useful or not useful? Why is it useful or not useful?) 

3. Do you spend time outside class to study English? Why? / Why not? If you do, 

how do you spend the time? 

4. Do you think if teachers should play any roles to help students develop skills 

for autonomous learning? Please explain what should be their roles. 

5. What do you think learners should do in order to succeed in autonomous 

learning? 

6. How do you feel confident in autonomous learning? 

7. Do you know that there are some theories or suggestions available about how 

to become successful autonomous learners? Have you read about it and taken 

any suggestions to apply in your learning? 

8. To be successful in language learning, do you need any help from teachers or 

anyone? Please explain. 

9. Why do you go to study in the SALC at the campus? 

10. What do you do in the center? How do you spend your time there? 

11. During the next semester, would you like to continue going to study in the 

center? Why? Why not? 
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